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ABSTRACT

This research is a descriptive study that includes the opinions of music educators who have
experienced courses in the music field during the distance education process, which started as a
result of the precautions taken against the Covid 19 epidemic. Music fields, which mostly consist
of applied education environments, have also adapted to the change and experienced distance
education. The phenomenological design, one of the qualitative research models, was used
because this research is a kind of study that focus on the opinions of music educators (n=31) who
practice distance education in various institutions, on the experiences they have in this education
environment, the problems they encounter, the advantages and disadvantages of distance
education. Data were collected by semi-structured interview method in this study. The interviews
were conducted via telephone or conducted as online interviews, and audio recordings were taken.
One hand, in order to provide maximum diversity from purposeful sampling methods the study
group of the research consists of people working in different regions and different institutions, on
the other hand using the snowball sampling method in order to reach a rich data source, it consists
of (n=7) teachers who have experienced distance education and (n=24) instructors working in the
field of music education in seven different regions of Turkey. The obtained data were processed
by two independent experts by using the content analysis method, and the reliability formula
between codes was utilized. In the results, while the educators did not find the distance education
applications sufficient in the fields of music education, they stated that it may be useful with
various hardware and software improvements, and that it provides positive effects by providing
flexibility in education environments in terms of time and space. According to these results, it is
suggested to prepare blended education environments including face-to-face and distance
education environments and to prepare enriched data content for more effective education.
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INTRODUCTION

One the one hand, the digital age opens new doors to human beings, on the other hand, it also leads to changes
in the life cycle. This change sometimes happens as an adaptation to the new situation and sometimes by
providing useful devices to facilitate some of the difficulties. While each device produced aims to make
something more accessible and usable, it may also lead us to encounter unexpected new situations. Education
is also influenced by these innovations and includes the reflection of these changes and transformations that
technology has brought about in many areas from planning to action. However, distance education has been
most affected by these innovations. Distance education is a systematic teaching method in which traditional
learning-teaching environments are diversified and educational studies are provided through various teaching
environments specially prepared for the communication between the learner and the teacher when it is not
possible to conduct the courses because of some impossibilities (Kirkan & Kalelioglu, 2017, p. 89). However,
nowadays, it can be used not only because of the impossibilities, but it also preferrred. The first known
applications of distance education date back to 1728 (Sager, et al., 2014). It has been utilizing by going through
different phases from that period to the present. Although distance education has been on the stage of history
for about it is quite new in Turkey. Although it was first designed in the first years of the Republic, it started its
educational activities in 1953 with the establishment of FONO (Bozkurt, 2017). It is known that these distance
education methods, which was first applied for language learning, continued in 1956 with contents for bank
employees (Kaya, 2002). In music education, its first use in Turkey started between 1974 and 1975 as a
correspondence course (Canbay & Nacakgl, 2011). Distance education, which started with letters in that day’s
conditions, has evolved into a new type distance education by using different communication channels such as
radio, television, cassette CD, which are productions of audio and video recording. Today, it has evolved into a
modern distance education through programmed education, internet-based education and online interviewing.
In addition, in the near future, the use of virtual reality and metaverse environments in education has started to
be discussed (Damar, 2021). Consequently, distance education environments have rapidly incorporated the

opportunities offered by technology at every stage and made them available to people.

Thus, the use of technology has diversified educational environments and brought opportunities to address more
receptors. However, traditional face-to-face education has always maintained its importance and has been
enhanced by using some technological contents and devices according to the course content (Kara, et al., 2021).
Music education fields have a special structure such as being talent-based and largely having applied content.
For this reason, music education environments have pursued traditional face-to-face education methods and
used neoteric visual and auditory resources as assistive materials (Gerekten, 2021). However, the Covid 19
pandemic (WHO, 2020), which started in the city of Wuhan in China and gradually spread to the world and
became a global epidemic, affected Turkey, with the first case on March 11, 2020, as well as many countries.
Then, both the Ministry of National Education and the Turkish Council of High Education announced that they
plan to carry out the uncompleted education activities with distance education with the decision published on

March 13, 2020 (YOK, 2020, p. 1). In its statement dated April 17, 2020, UNESCO stated that unfortunately, a
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total of 1,724,657,870 students in 191 countries across the world were affected by the epidemic and therefore
they suspended their education (UNESCO, 2020). These transitions from distance education to face-to-face

education or vice versa continued in different periods of the pandemic.

This new application has been regard as an unexpected situation in the fields of music education. In order to
comply with the distance education decisions, both applied and theoretical courses were prepared quickly with
the bounds of possibilities and practiced with distance education methods. In music education processes, in
which individual trainings are intense, so many educators encountered this unexpected situation for the first
time and this has brought about different experiences. Hence, situations in which new phenomena occur in
educational processes have turned into interesting experiences. When the relevant literature is examined, the
scarcity of studies in this field in the past (Orhan & Oztosun Caydere, 2021) and the growing appreciation for
distance education in the field of music education in this age (Crawford, 2013; Levinsen et al., 2011) increase the
value of this research. For this reason, the research aimed to reveal the phenomena that occur as a result of the
experiences of music educators who have experienced distance education. In addition, the qualitative study of
the experiences in the adaptation and execution processes of music education fields in different types of

institutions emphasize the importance of this research.

Research Problem

This research aims to describe the experiences of music educators who have experienced distance education in
this process. When the literature is examined, it has been realized that experimental studies on distance
education have been carried out, model searches have been studied, and partial experiences have been
examined but there is no study containing the qualitative views of educators working in different types of

institutions and having this experience. In this sense, the problem of the research was determined as:

1. What are the views of music educators about their experiences with distance education?
Sub problems were determined as:

What are the readiness status of educators for distance education?

What does the educators’ distance education course environments look like?

How is the instruction process of the educators who experience distance education?

What are the educators' opinions on what is required for an ideal distance learning environment?
How should the training of educators be for distance education and how should it be planned?
What are the views on synchronous and asynchronous education in distance education processes?
What are the opinions about the situation of students in distance education processes?

What are the advantages and disadvantages of distance education?

W ® N o vk~ W N e

What are the opinions on the contributions of the experienced distance education process to educators

and on its effects on the future?
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METHOD

This research is a phenomenological study that qualitatively examines the experiences of music educators who
have experienced distance education in this process. Femonological studies are research methods that examine
the common thoughts of people about a phenomenon (Creswell, 2013, p. 77). The phenomenological design was
preferred because the research examines a special situation emerging with the Covid-19 pandemic from different
perspectives and also common ideas based on subjective experiences. In the study, semi-structured interview
method was used to collect data. Thanks to its flexible structure, this technique provides the opportunity to
collect specific data in terms of giving the opportunity to ask additional questions during the interview (Merriam,
2013). During the interview, verbal consent as to voluntary participation and voice recording was obtained and

the interviews were recorded.

Study Group

In the research, maximum diversity and snowball sampling methods, which are among the purposive sampling
methods, were preferred. In terms of maximum diversity, it is aimed to reach the participants who are studying
in different types of educational institutions in different regions of the country. The benefit of this method is that
it makes possible the emergence of themes that may occur between situations with different characteristics.
(Yildinm & Simsek, 2018, p. 119). On the other hand, snowball sampling method was applied with a chain system
among the interviewees. In this method, which is recommended in phenomenological studies (Yildirim & Simsek,
2018, p. 71), interviews continued until satisfaction was achieved in terms of the number and quality of the
sample. Hence, it was possible to reach richer and more meaningful data. Within the scope of these approaches,
the study group of the research consists of teachers and lecturers (N=31) who have experienced distance
education and have been working in the institutions from various regions of Turkey such as Science and Art
Centres (BILSEM), Fine Arts High Schools, Education Faculty Music Education Departments, Fine Arts and Art

Design Faculty Music Departments and Conservatories where vocational music education is given.

According to the gender distribution of the participants, (n=5) (16.1%) are female and (n=26) (83.9%) are male
lecturers.. Among the participants, lecturers (n=8) persons (25.8%) professor doctors, (n=6) persons (19.4%)
associate professors, (n=4) persons (12.9%) assistant professors, (n=4) persons (12.9%) are lecturers and (n=2)
persons (6.45%) are research assistants in total (n=24). The teachers are (n=7), including (n=4) fine arts high
school teachers (12.9%) and (n=3) BILSEM teachers (9.7%). In addition, among the participants (n=8) people
(25.8%) Marmara, (n=7) people (22.6%) Black Sea, (n=5) people (16.1%) Mediterranean, (n=4) people (12.9%)
Eastern Anatolia, (n=3) people (9.7%) Central Anatolia, (n=3) people (9.7%) Aegean, (n=1) person (3.2%), South

He/she works in the Eastern Anatolia region.

Data Collection Tools+

In the research, a semi-structured interview form was used as a data collection tool. While this form was being

developed, the researcher prepared suitable questions for the subject according to the relevant literature (Bilgic
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& Tiziin, 2020; Harrison, 2019; Pike, 2020; Williamson, Eynon & Potter, 2020, etc.). In order to ensure the
intelligibility/validity of the prepared interview questions, a pilot application, which was not included in the
research, was conducted before the research. Consent was obtained from the participants for the interview to
be conducted. In addition, the research was submitted to the Social Sciences Ethics Committee of Mersin

University and approved (26/08/2020-36).

Data Analysis

Research data were analysed by content analysis methods. According to Weber, content analysis has some
advantages such as providing direct access to interaction information in communication. (1990, p. 117). This
method is an approach in which the words taken from the text are summarized by using systematic and logical
approaches with coding depending on certain rules (Blylkoztirk et al., 2021, p. 259). In order to reach reliable
results in the method, the data obtained in the research were meticulously examined many times and the themes
were analysed. The data collected for analysis were grouped according to themes, summarized and interpreted
(Yildirrm & Simsek, 2018, p. 242). Furthermore, raw data were also used to enrich the findings. When the
literature is examined, it is realised that researchers are promoted to prefer content analysis methods that are
suitable for the structure of their studies (Weber, 1990). For this reason, some of the raw data are included in
the findings section in order to prove the opinions of music educators on distance education with more realistic

meanings.

Validity and Reliability

In order to ensure internal validity in this study, the researcher continued the interview process until the data
satisfaction was achieved. The researcher avoided directions, asked questions without expressing any opinions,
listened and recorded without intervening with the answers. S/he just made explanations to the points that were
not understood in the questions. In addition, the process of transforming the obtained raw data into findings
that would create logical integrity was examined and completed by two experts. So as to ensure external validity,
emphasis was taken on descriptions, and if necessary, sections from the raw data were presented. In order to
ensure reliability in this research, consistency control was carried out. The data formed in the interviews, which
were recorded with audio recording, were turned into text and evaluated by two experts. The obtained findings
were analysed using the reliability formula between codes. It was realized that the agreement between

independent observers was high.

FINDINGS
The findings obtained in this part of the research are presented in parallel with the research questions.
Key findings on educators' readiness for distance education

Self-experience Status: When the pre-pandemic experience of the educators managing the distance music

education process is examined, the distance education (DE) experience of five (n=5) educators is based on
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previous experiences. While (n=3) of them had professional DE experience, (n=2) of them experienced DE
through video sharing. Our other (n=26) educators started to encounter this practice with the pandemic process.
Findings on the management of distance education: All of the interviewed educators conduct DE. While twenty-
eight (n=28) of the music educators have conducted synchronous education, owing to technical impossibilities,
three (n=3) educators have conducted distance education through asynchronous methods.

Findings on the course environments where distance education is carried out This finding includes the
applications, devices and environment preferences used by educators who have experienced DE for the course

processes.

Findings regarding the practices used by educators who have experienced distance education to carry out
course processes: Educators, Whatsapp (n=13 26.5%), Zoom (n=9 18.4%), Skype (n=8 16.4%), Big Blue Button
(n=9 18.4%), Adobe Connect (n=5 10.2%), Google Meet (n=3 6.1%), Microsoft Teams (n=1 % 2), Google Hangouts

(n=1 %2) applications. It has been observed that some of the educators have used more than one application.

Findings regarding the devices used by educators who have experienced distance education to carry out course
processes: Educators participated in DE courses with Computer (n=20 64.5%), Telephone (n=8 25.8%) and Tablet
(n=39.7%).

Findings regarding the personal experiences of educators who have experienced distance education about the
requirements to create the environment in which they conduct their course processes.

Table 1. Properties Used by Educators.

Title Themes Codes Participants who commented
Use of external E1ES8, E12 E23 E28
Hardware .
reparations microphone
Reauirements for P Headset E1, E8 E14 E28
. d . Use of external cam E12 E23 E28
distance education
environment Optimum Ambient light E14 E28
P . Ambient acoustic E2 E12 E28
ambiance

Most of the participants emphasized the necessity of ambient light and acoustic preparations for the
environment while using hardware tools for distance education environments.

Some of the educators expressed their opinions on this subject as below: E12. “the microphones of the devices
we use are adjusted to receive human voices. They are not able to pick up the sound of instruments. But the phone
microphone is slightly better. For an ideal environment, an external sound card should have high shredding
speeds. Microphones with high diaphragm values should be used. There should be a camera that can take at least
14 MP images, the room should be isolated. E13. “For instance, | use pad for writing. | show it through those
graphs as if | was writing on the board with a pen.” E28. “I use external microphone and cameras in my room and
I also use two screens and a tablet. All these are connected each other. | use the tablet to write and reflect notes
with a pen and to reach notes easily. One of the screens helps me to see the student on a large monitor, and the
other is useful to use secondary elements that | want to show the student; for instance, musical notes. Light is

also essential. In order to get the correct light angle, your back side should be brighter than your front side.
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Findings on instruction processes of educators who have experienced distance education

In this section, findings regarding the instruction processes of educators who have experienced distance

education processes are given.

Findings concerning the duration variance in courses in distance education: The opinions of our educators about

the duration variance in the lessons are given in the table below.

Table 2. Opinions of Educators About Course Hours

Title Themes Participants who commented
has been shortened

E15 E18 E21 E23 E25

igig E12 E14 E16 E22 E24 E26
The duration of the has remained the E2 E3E8E13
courses same E7 E11 E20 E31
40+ E4 E10 E18 E28
Flexible E1E5E9E19

Besides, some of the educators expressed their opinions on this subject as below:
E5. “Distance education has no limitations and is independent both from time and space. Hence, the time
limitation is not realistic” E9. “There is a free time concept, but not office hour mentality. The duration varies

according to the attitude of the students. As it is flexible, they can message each other whenever they want.”

Findings concerning course stages in distance education: Educators say that in DE processes, virtual classrooms
(E20) are used similarly to formal education (E5) and that they start the lesson with string and (E6) warm-up
exercises, as they do in instrument lessons before. These lessons are mostly given theoretically (E1) for students
who cannot use instruments. It is stated that in these online lessons, it is beneficial to connect to the lesson early
(E8), and also stated that the videos sent by the students in the lesson are watched (E2, E14) and then the
instrument lessons are carried out by playing the instrument sequentially, like a tennis match (E11/E09/E12). In
performance lessons educators suggest that they can correct the student’s mistakes as much as they can hear,
within bounds of connection(E24). In theoretical lessons, on the other hand, lecture presentations or videos are
watched first and then question and answer teaching method is applied (E12/E15). However, music lessons that

require collective activity cannot be performed collectively in distance education processes (E6).

Besides, some of the educators expressed their opinions on this subject as below: E20. “We join the virtual
classroom, we send an invitation email to the students, we can make video chat and we share screen. If you have
an opportunity to use a touch screen tablet, students can view what you write with the pen at the same time.
Other video or audio sharing can also be done quickly in this way. You can open and reflect a certain page of the

book at the same time. The student is never distracted”.

Opinions on the use of enriched data contents prepared for the courses: Educators' opinions about preparing

and using enriched data content (digital content) in distance education processes were taken. It is recommended
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our educators to record and send videos or audios and display them through screen sharing
(E1/E3/E10/E22/E30), to send ready-made video links (E2) and to use the EBA books as PDF(E6). It is also

recommended to develop and use programmed teaching practices for harmonic audience lessons (E9).

Besides, some of the educators expressed their opinions on this subject as below: E9. “An efficient content should
be prepared. Content should urge the student to make investigation and an unexpected flow of information can
be performed by the new generation A primary school child may listen to and talk about all of Tchaikovsky's works
and s/he may post videos like ‘you tube video’ “. E9. “For musical instrument teaching, you can teach a staccato
orvibrato, in a short time with a good video otherwise you will try to explain for hours.” E22. “Ready-made videos
may be useful but | prefer to be seen by students themselves. | also prepare an accompaniment video for string

instruments so that the student can perform together”.

Findings on the points that educators find necessary for an ideal distance education
The points that educators find necessary for an ideal distance education environment are as follows.

Table 3. The Points Educators Find Necessary for Distance Education.

Title Themes Codes Participants who commented
Technical and Internet E1,E2, E3, E4, E6, E7, ES, E9, E10, E12, E14,
The points hardware infrastructure E16, E17, E19, E22,E29, E30, E31
educators stipulate . Hardware E8, E9, E12, E14, E21, E23, E26, E27, E29
for the ideal preparation
. . Content Digital content ES8, E9, E10, E13, E20, E28, E29,
distance education .
environment pps;i?\?)rlztso:iocr;l Educator training E10, E18, E24
Motivation ES5, E9, E18, E22, E23, E24, E27, E29

preparation

Educators claim that there is need for technical and hardware improvement for the ideal distance education
environment in order to satisfy this need internet infrastructure should be improved. They also argue that
content and psychological preparation are essential. In addition to these, the opinions they have expressed are

below.

E10. “A well-developed education management system should be enriched for music-oriented lessons, and course
content should be improved with multimedia tools.” E12. “It is necessary to use a sound card. A high-definition
display is essential. Not only an external camera but a large screen display is required. A music-specific software
is also required. An environment where we can share the necessary data is essential.” E28. “ The most important
thing is the quality and currency of the information you will transfer, the rest is carried on somehow. The
curriculum should be shared with the students and they should know what to learn. In addition, the teacher should

know the theories of intelligence and act according to the students’ characteristics.”.

Findings on educator trainnig and planning: In this section, there are findings related to training of educators

and training scheme for distance education.
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Is a special planning required for distance education? :27 educators (E1, E2, E4, E5, E6, E7, E8, E9, E10, E11,
E12, E13, E16, E17, E18, E19, E20, E21, E22, E23, E24, E25, E26, E27, E28, E29, E30, E31) have suggested that a
special planning is necessary for DE; 2 educators (E14, E15) have recommended to continue the coursed in the

same way.

What should be done in special planning? : Themes for the planning that is required

Table 4. Themes for Distance Education Schemes

Theme Sub-themes Codes Participants who

commented
. E6, E9
Im;s)(:g\_/reeriuc:iit\/lg;on E9 E24
Self- lati .. E9, E12
There should be eli-regulation Recognizing the student
. . . . . E18
instructions in which . It should be flexible
. It should include . E6
students are active. . . Hands-on experience
active learnings . E17
Content should be rich £17

Working with a small number of students

Besides these themes, the raw data of some educators are as follows.

E5. “In fact, this is the hardest thing. This course cannot be handled as a master-apprentice relationship. Planning
is the most essential stage.” E6. “In curriculum, students learn new things with first-hand experience. In other
words, their need for the educator decrease. Students should find themselves.” E9. “In my opinion, there are
serious problems in students' self-reqgulation skills. It is necessary to realize the psychological identity of the
student. In this context, it is especially very important in distance education for someone to be self-sufficient to
use the time well, to be able to fight against such troubles.” E17. “First of all, the content of the lesson should be
highly rich.” E18. “There should be a flexible program which lead educators to take initiative.” E24. “Student’s

motivation is very important.”

Is educator training necessary? : All of the music educators say that there is a need for educator training.
What should we teach the educators who will conduct distance education?

Table 5. Content of Educator Training

Theme Sub themes Codes Participants who commented
Technical and Online education
hardware L. E19, E20, E21, E23, E24, E27, E29, E31
. . applications
information
Use of Assessmer.\t and £26
evaluation
technology Assessment and
E . . .
yaluatlon Audio .recc.erlng £12, E27
Musical software applications

Edit software E12,£30

E26. “There are problems in the assessment and evaluation part. The assessment and evaluation implementation

of the educator should be also evaluated.” E12. “Audio and video recording and editing at basic level should be
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taught.” E27. “. Technology education should be provided, eba and its applications should be used” E29. “It is
necessary to teach the use of software.” E30. “In my opinion, DE courses should be included in music teaching

programs in the 4th grade. “

Findings on the views about the use of synchronous and asynchronous education in distance education

processes

In this section, educators' views on the implementation of synchronous/asynchronous education are presented.

Table 6. Opinions About Synchronous and Asynchronous Education.

Theme Sub themes Codes Participants who commented
Synchronous Instant feedback E2, E3, ES5, E6, E8, E10, E11, E14, E15, E17,
education E20, E21, E22, E23, E25, E26, E27, E30, E31

No feedback in asynchronous E1,E7
education E2, E3, E4, E8

Mixed use Asynchronous promoter
Asynchronous  Non-restrictive time in E5, E17, E22, E25, E26, E29, E31
education Asynchronous

sound quality is good E2, E6, E14
Mixed use Well-prepared content E8, E12,E13, E28
Two in one E5, E9, E16, E24

Opinions on conducting distance education processes in music education with synchronous or asynchronous
methods were examined and it was thought that synchronous education was more advantageous in terms of
providing instant feedback, whereas asynchronous education was also advantageous in terms of non-restrictive
time, well-prepared content and sound quality, it is assumed, on the other hand, that mixed methods, in which

both can be used together, can also be effective.

In addition, some of the educators expressed their opinions on this subject as below: E5. “We're face-to-face in
synchronous and we have to be together. In asynchronous, there is freedom to access information at all times. |
think both of them should be used. It should be mixed a certain extent. Synchronous education is an application
to meet traditional education needs. It provides the opportunity to receive and give instant information from the
student.” E6. “ These videos are useful from a certain point of view. It is not sufficient in terms of learning because
awareness must be very high, but the teacher sometimes makes corrections by intervening in the online lesson.
E13. “I think it has something to do with one's self discipline, motivation source and learning desire.” E14.
“(asynchronous) It is more sophisticated in terms of sound, but in the online course, the student can respond more
easily and it is flexible. This is an advantageous situation.” E16. “At lower data rates, video may be more
advantageous. It would be better to use both of them as hybrid.” E17. “The video is actually like a different
dimension of the or digital version of master-apprentice relationship. In the past, in the master-apprentice
relationship, you would leave whenever you wanted. S/he taught as much as s/he wanted, and you could learn
as much as s/he knew. However, you can reach the people who play that instrument the best in the world now.
You can improve yourself by watching and imitating.” E24. “The more it is suitable for the nature of the student

the more it is useful. In other words, it is relative.”
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Findings on the student variable in distance education processes

In this section, there are findings related to the student variable in the distance education process.

Findings on the opinions of music educators about the age variable of students: All of the educators think that
distance education is suitable both for undergraduate and graduate education. Some educators state that it is
more appropriate as the students grow older, while others say that it can be suitable for all ages as long as

motivation is provided.

In addition, the educators expressed the following views: E1. “I think this generation took it very kindly, we found
it odd, but they did not.” E9. “I think age is not determiner, motivation is essential.” E11. “| think everyone with a
smart phone is already in online education. There is no need to specify age group.” E18.” | have class with children
aged 8-12. They have difficulty distinguishing between the abstract and the concrete. Therefore, it is hard for us.”
E26. “Rather than physiological age, psychological age is more influential. That is, | think it has actually to do with

consciousness.” E28 “It is possible to study with students of all ages who have a goal.”

Findings related to opinions of music educators about their expectations from students: Educators stated that
in this process, they expect students to be open to learning (E5, E13), to increase their technology use skills (E22),
to nourish their previous learnings (E1, E12) and to increase their efforts to reach information (E26). Educators
also said that they expect students to know that life goes on despite these adversities (E2), to know which
learning strategy is the best (E25), and to accept their progresses in education because it is a temporary process

(E17).

In addition, the educators expressed the following views: E7. “I expect my students to have an intellectual
background, to realize what and why they are doing and to be able to get rid of the negativities and look ahead.”
E9: “We will see how well the students control themselves. We will also observe students' time management
skills. I expect them to be responsible and explorer as a music teacher candidate. They have quite a lot of time so
| expect them to use this time well.” E13. “Students have to choose learning style with a conscious choice and
must be ready for it.” E28. “Student has to know how to listen, to control communication channels well and to be

skilled in reaching goals.”

Findings on the opinions of music educators about the effects of student characteristics on the educational
process: Educators suggest that students who have some difficulties in normal education, have increasingly
maintained these difficulties in DE processes, on the other hand, students with responsibility are more successful
in DE (E6, E7, E9, E13, E14, E17, E21, E30). In addition, it is said that the economic status of the students is also
effective in DE (E10).

E9.” For instance, we lost students with psychological problems. However, students who are passive in the lessons,

especially male students, are not very happy in the classroom environment, that is, within that hierarchy. They
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sometimes think that their bodies are stuck with a chair. Their bodies which are under control also affect their
brain automatically. Sitting in his/her own chair makes him/her feel good and leads to reflect this comfort to the
lessons”. E10. “Students who do not come to school for different reasons are not currently absent from DE

courses.” E18. “The family's perspective and cultural structure directly affect the success of the course.”

Findings on the opinions of music educators about the expectations of students from this process: According to
educators, students are pleased to reach the teacher without the time and space limitation in distance education
processes (E5, E9),. They, on the other hand, are worried about assessment(E7), uncertainty(E29), connection

problems and applications(E10). Students are willing (E20) not to take morning classes (E20).

E1.” They are happy. It was good for them to be at home.” E12. “| realized that they preferred to stay in dialogue

with me rather than learning something.”

Findings on advantages and disadvantages of distance education

This finding explains what the educators regard as advantages and disadvantages in their distance education

experiences.

Findings on advantages: The themes table related to the advantages of distance education processes in music
education is as follows.

Table 7. The Advantages of Distance Education

Theme Sub themes Codes Participants who commented
Accessibility E1, E2, E4,E8,E9, E10, E12, E16,E21,
E26, E27, E30
Easy Access to Time flexibility E4, E9, E12, E14, E19,E21,E22,
Providing lesson E27,E29, E30
flexibility Easier communication ES, E6, E10, E12, E24
Being effective Rich content E3, E10
Motivation intensifier E8, E20, E31
Other Saver in hard times E7, E11,E18, E25, E27
Economical E13, E16,E17,E30

Educators think that distance education is advantageous in general because it provides flexibility. This flexibility
is supported by accessibility sub-theme. According to educators, smooth communication in terms of location and
time provides an advantage. According to the sub-theme that it provides an effective educational environment,
the use of rich data content and increased motivation are determinative. Being economical also provides an

advantage. Being sustainable in difficult situations is again regarded as an advantage.

In addition, the educators expressed the following opinions: E4. “It’s important to create a free environment in
instrument training. It is flexible so student does not adhere to a single time and place. It also provides equality
of opportunity in terms of economy.” E5. “The relationship that once maintained lesson to lesson has now turned

into permanent one” E7. “Student said that: “teacher, | was already in front of the computer, the lessons now
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came my way.” E12. “It gives people an opportunity to reach the best.” E16.”These expand the scope of education
and life. It changes the traditional understanding of being only in school. Is it sensible to compare them or to
make up for each other’s deficiencies? | think the second one is sensible.” E20. “The student who can’t ask a
question in the classroom because of social phobia, can ask any question s/he wants here. Secondly, the lesson

become more functional as the teacher is more attentive and prepared.”

Finding on disadvantages: The themes table related to the disadvantages of distance education processes in

music education is as follows.

Table 8. The Disadvantages of Distance Education.

Theme Sub Themes Codes Participants Who Commented
Technological Disconnection E1, E7, E9, E10, E15, E25,E27
Having incompetence
problems such Low sound and video quality E2, E3, E7
as being
conducted in Hardware incompetence E5, E23, E25
artificial Active learning  Open to student excuses E4
environment, is low
technological Lack of feeling E3, E6, E10, E11, E12, E13, E14,
and artificial E15,E24, E25,E26,E28, E31
incompetence Lead to anti-sociality E16, E19, E22
Low motivation E17
Just teaching E12, E16, E20, E22
Other It is not suitable for applied fields E22
Insufficient assessment and evaluation E1, E18
There is a copyright gap E8

“

In addition, the educators expressed the following opinions: E3.”Nothing substitutes for real communication.
E4.”Students who want to cut classes can now cut more easily.” E8. “There is a copyright problem. We release a
certain intellectual accumulation”. E11. “The more things enter the frame of camera the more success is
achieved.” E13.” There is no intuitive feedback and | think lack of this is its most important disadvantage.” E15.
“Lack of active learning domain is a disadvantage. It blocks creativity.” E16. “DE can’t provide socialising. It
accelerates anti-sociality quite the reverse.” E17. “It reduces the motivation.” E19. “The preparation and
evaluation processes are long and tiring.” E23. “Students have difficulty in studying due to lack of equipment.”
E30. “Emotional state in art education is pushed into the background in this education.” E31. “It is psychologically

inadequate. There is no sincerity. Instant questions may be missed.”

Findings related to the question ‘Does the recording of the courses affect you? : Eight educators responded as
‘Yes, it affects me’ and sixteen educators responded as ‘No, it doesn’t affect me’ to the question ‘how does the
recording of the courses affect you?’ posed to the educators. In addition, four educators claimed that recording

of the courses may give rise to copyright issues. In addition to these, the opinions of some educators are below:

E4. “Recording affect me but it can be beneficial in terms of making the lesson more organized and supervision.”
E10. “Recording is an advantage for students.” E11. “It causes pressure. | conduct the course according to myself,

but there may be hundreds of people who can criticize this course. This situation causes a psychological pressure.”
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E17. “It worries the teacher who cannot modernize him/herself and are not open to new ideas in her field. It
doesn’t affect the teacher who comes to the lesson prepared. It would not be good for the teacher who spends
the class time talking unnecessary.” E20. “When you share a lecture note that you prepared yourself with
students, these note can be shared others and your copyright may be violated. Other students may get your works
without trouble. This a problem with copyright in Turkey and we’ll see the exact consequences of this after two
years. You can teach right or wrong in class, but you have no such a chance here, lessons are being recorded”
E24. “Sometimes we can just say something and it's troubling when the courses are on the record.” E26. “It may

also lead to more qualified jobs.” E30. “It has also motivational impact on the students.”

Findings on the opinions of educators about the contribution of the experienced distance education process
to educators and its effects on the future: The distance education process, which started with the Covid 19
pandemic, has provided new experiences for many music educators. The questions ‘How will these experiences
affect your education understanding? and What do you think about the future?’ posed to educators and the

themes for the answers are as follows.

Table 9. The Effects of Distance Education

Theme Sub themes Codes Participants who commented
It provided awareness E1, E7, E12,E17
It provided more efficient courses  E8
We have adapted Positive We have adapted to technology E2, E4,E7, E8, E12, E13, E22, E26
to technology opinion Distance education will continue E5, E6, E9, E10, E13,E14, E19, E20, E21,
thanks to the E22, E23, E24,E27, E28
distance education. I don’t plan to use it except this
It will always Negative hard times E3, E15,E18
consist in opinion
education.

In addition, the opinions of some educators are below:

E2. “I realized that they don't know much about instruments repertory or things that have a knowledge dimension,
such as features of these books, which | don't normally focus on.” E6. " we observed that students move away
from the subjects because of a long holiday in the summer. In the future, | plan to have classes in the summer by
establishing connections with my students in this way. After a while, | expect the students to get used to this
continuity.” E12. “l assume | will use technology better. | think that | need to prepare better content and use them
more professionally. Furthermore, it is necessary to share and improve the content with friends in other
institutions.” E13. “It provided the opportunity to renew some things in terms of personal development. It allowed
me to deal with things a little more that | hadn't done in the past. However, this is not a system that will be used
all the time. That is, it can be used as an assistive method while going on the current classroom lessons.” E17.
“We learned to be tolerant. In fact, even though we think we are spirited, we realized that we have imperfections.”
E18. “First of all, we realized that we had to have a plan B. | experienced a number of special education methods
here.” E21. “I would like this system to continue as an assistive education .” E26. “We need to teach students to

acquire the ability to transform their creations into audio-visual materials. In other words, they should know how
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to record and process it in a minimal way, then they also know how to combine it with the image and create a

project.”

Findings on the topics that the participants want to add

When we compile the last words of the participants that they want to add:

Educators have stated that; £30. “The teacher model in which teacher teach nothing but what s/he knows, has
remained in the last century. Today, everything is changing rapidly and the teacher must adapt to it.” In addition
to this opinion, E8. “In the past, our conventional teachers used to imprison their students in their own status quo,
in their own musical circles and created their own style. This mentality is over now.” E26. “Thanks to distance
education, all over Turkey, there are records on how teachers conduct their lessons. It’s a kind of proof that who
conduct the lessons well and who conduct poorly.” E8. “Facts will come to the light in distance education. You
can’t do the same thing in distance education as all courses are recorded and can be investigated afterwards.
There may be even feedback about it.” E6. “ Lots of the educators are afraid of distance education. This fear
stems from the Notion that if we go on conducting courses like that, our department may be closed down.” E28.
“But in a such difficult situation, there are two options; either waiting with sadness and create a great emptiness
or turning this crisis into an opportunity.”E2. “ In fact, lots of my friends initially counted against DE, but they
look positively now.” E5.”We thought that distance education would be a good alternative, and that it was an
opportunity to create equality of opportunity.” E8. “In fact, | do not think that all kinds of artistic and cultural
productions occur during working hours. Lots of them have no location.” E12. “We have to be prepared for
everything in terms of planning, unfortunately, what tomorrow will bring is not clear.” E10. “ | think first of all,
an average curriculum and enriched data content should be ready. Unfortunately, we fail to satisfy in this issue.”
E26. in the future, “close relations between universities should be established, we should be able to access the
lectures given by the educators who are good in their fields. Students should be able to take any course they want
from any teacher they desire.” E19. ” Of course, in order to achieve this, | think we should be a member of Internet

2. In this way, there may be a faster internet connection.”

CONCLUSION and DISCUSSION

This research provides information about the experiences of music educators working in educational institutions

that switched to distance education as a result of the restrictions that started with the Covid 19 pandemic.

Results and discussion on educators' readiness for distance education

Five of the music educators (16.1%) had distance education experience before the pandemic, while 26 educators
(83.9%) had no experience at all. All of the educators have provided distance education in the restrictions that
began with the declaration of the pandemic after the Covid19 cases showed up in Turkey. While 28 (90.3%) of

these educators have provided simultaneous education, 3 (9.7%) educators have benefited from asynchronous
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education environments. According to these results, it was observed that with a sudden decision, most of the
music educators switched to distance education unawareness. Similarly, Akytrek (2020) stated that educators
were taken unawareness. In addition, (Ayaz Toral & Albuz, 2021, p. 38) music educators lecturing to the students
4-13 age and using EBA platform suggested that they were taken unawareness (inal, Sakarya & Zahal (2021).

These results prove that educators are in a similar situation.

Results and discussion on course environments conducted in distance education

Music educators have used different applications in distance education processes. Out of eight applications, the
most frequently used applications are Whatsapp by 13 educators (26.5%), Zoom by 9 educators (18.4), Skype by
8 educators(16.4), and the most rarely used applications are Microsoft Teams and Google Hangouts by just one
educator (2%). In their studies, Aksoy, Glgli and Nayir, (2020) stated that 91% of the participants who worked
in private music courses conducting distance education processes during the pandemic period said that they
preferred the simultaneous model and that they were using platforms such as Skype, WhatsApp and Zoom. It
has been observed that these applications are in parallel with the research findings. It is supposed that the

applications are preferred on account of their better image and sound quality and accessibility.

While 20 (64.5%) of the educators used computers for distance education, 8 (25.8%) said they used a mobile
phone and 3 (9.7%) said they used a tablet. In addition, 4 educators preferred to use external microphones, 3
educators preferred to use external camera and 3 educators preferred to use earphones as accessories. In her/his
work, Pike (2020) carried out a professionally prepared synchronous piano training experience. For this
experience, the digital piano of the student benefiting from the technological infrastructure was integrated with
the computer and the piano sounds were sent to the teacher as midi via the internet, and therefore the changes
that may occur in the sound quality were minimized. In the results of the study, the student stated that the
course process was quite successful. It is figured out that technological accessories that can improve course

quality will bring to successful conclusions.

Educators have recommended to prepare an environment in a place away from environmental sounds by
choosing dark colours in the background, and the use of an external microphone and camera or a headset with
a microphone to be used in distance education. In addition, it was emphasized that the place chosen for the
education should be a place where the internet connection is fast. In his study titled Determination of the
Standards of the Department of Music Education Building, Karahan (2016b) emphasized the necessity of
establishing a laboratory suitable for distance education (p. 199). It is supposed that this situation will provide

more professional education opportunities.
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Results and discussion on the course management processes of educators who have experienced distance

education

Educators who have experienced distance education processes have suggested that when the themes are
examined in terms of the course management processes, the course durations become flexible but usually
shorter, and the courses are carried out with the stages which are similar in normal education. Performance
lessons have been performed like tennis matches (reciprocative) due to the systems that do not allow making
music together as a result of time delay. On the other hand, it has been stated that new opportunities such as

video usage have been involved thanks to digital applications in the lessons.

Educators emphasized that they use audio recording and data content enriched with, lecturing videos and screen
sharing, and that there should be more suitable software in the future. The practices that Pike (2020) used in
her/his work are parallel with the views of the educators and some of his/her ideas match up with these views.
Thanks to the system that Pike has set up, the teacher can reach the information such as which very keys and
pedals the student presses on the piano, or exact speed of the pressure. However, it is alleged said that there is

a delay in the sounds due to the current internet speed.

In his study titled University Piano Education Visualization System on the Background of 5G Network-Based
Distance Education, Xie, (2022). tested using the 5G network in piano education and stated that the connection
speed was sufficient while establishing a digital connection to the piano and benefiting from its various
advantages. As a result, he stated that the distance education environment established with the 5G connection
is useful in piano education. This result presents a favourable project for educators. These and similar
applications stimulate students with stimuli that are more colourful and addressing different sensory areas. In
Ekici's (2003) study, the opinions of open education faculty students on the fact that 23.1% of the distance
education opportunities provide easy learning means that most of the students are looking for features that
address different learning areas. In their studies Adam and Metljak, (2022) reported that they largely used video
recordings, and then they used assistive materials such as audio recording and presentations, respectively. This

finding is in parallel with the research results.

Conclusions and discussions on the points considered necessary according to the educators for an ideal

distance education

Educators stated that technical preparation, internet infrastructure and hardware structures should be improved
for an ideal distance education environment. They also suggested that it is necessary to improve motivational
resources for both students and teachers, such as fast internet use without disconnection, well-prepared digital
content and educator training. In their study, Brandstrom, Wiklund and Lundstrom (2011) alleged that distance
education worked out even though their students, for whom they taught jazz guitar lessons, could not make
music together due to time-delay and they pointed out that the reason for this success stem from the

presentation of richer content resources. This result is in parallel with the research results. It is supposed that
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the basic need is to have enough resources to establish a healthy communication, and what is needed for later

is interesting data content and applications.

Results and discussion about educator training and planning

Music educators have argued that special planning is required in order to be successful in distance education
processes. The plan to be prepared should be student-centred. It should also develop self-regulation skills, allow
the students to discover themselves, and increase motivation. Educators claim that educator training for distance
education is necessary. The theme of technology use comes to the fore in the content of this training. In online
education applications, it has been suggested to teach appropriate methods for assessment and evaluation in

distance education as well as the use of music software.

In their study, Alpiste Penalba, Rojas-Rajs, Lorente, Iglesias, Fernandez and Monguet (2013) created a distance
education model for opera soloists, gave lectures with special plans and examined its effects. When the results
are examined, the necessity of preparation for distance education has been realized. According to Sarikaya’s
(2021, p. 97) study results, as the education plan was not designed beforehand, the appearance of different
practices among the educators had a negative effect on the students. This result is in parallel with the opinions
of the educators. Educators assume that achieving unity in both education and evaluation stages, thanks to
special plans, will have positive effects on issues such as reliance and equality. Further, it is recommended to

develop helpful applications for educators in this issue (Goktas & Akbudak, 2021).

Differences between synchronous and asynchronous education in distance education processes, results and

discussion about their use

Educators stated that simultaneous training is better because it provides instant feedback, but asynchronous
education is not sufficient because there is no feedback. However, they argued that asynchronous training can
be regarded as beneficial because there is no time limitation. From a different viewpoint, they claimed that
concomitant education approaches can be better. It has been emphasized that watching videos in music
education processes is beneficial in terms of not only providing better image and sound quality but also providing
the opportunity to watch as many times as desired. They dwelled on mixed and they suggested that
asynchronous education approaches should be used as promoter. In their study, Sakarya and Zahal (2020, p. 813)
thought that simultaneous lessons bring to more successful conclusion in distance violin education, but non-
synchronous violin lessons are also beneficial in terms of the possibility of watching over and over again when
desired. The research results show parallelism with the opinions of music educators. Music educators also think

that synchronous education is more intense, but asynchronous education opportunities are also promoter.

In their studies, Ag¢iks6z and Glidek (2018, p. 20) stated that the subjects covered in the video lessons on the

YouTube platform are reinforced by the repetition and the questions directed to the audience. According to this
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result, it can be supposed that asynchronous education can also provide an advantage in music education as a

distance education model.

Results and discussions about students in distance education processes

Some of the educators claim that in distance education processes, students are more prone to education as they
become older. However, all of them said that it is suitable for Undergraduate and Postgraduate education. On
the other hand, they emphasized that people with high motivation and goals can be successful at any age. In the
result part of Ayaz Téral and Albuz’s studies (2021), educators stated that students between the ages of 4-13 are
absent from distance education courses. This result is in parallel with some of the research results. Music
educators said that distance education is more appropriate as the age gets older, and they found it more suitable
for undergraduate and graduate education. Music educators stated that in distance education processes,
students should be open to learning, be responsible, control their own learning strategies, be exploratory, use
time well, leave aside the problems and make an effort. They also emphasized that students should develop their

skills in using technology.

According to the educators, it is realized that the students who are responsible in face-to-face education behave
in a similar way in distance education, and the students with low level of responsibility are prone to make excuses
more frequently. It is assumed that the low income and the lack of hardware and internet infrastructure to
provide distance education have a negative impact on student success. It has been observed that students with
psychological problems are affected considerably. Some students on the other hand, can be more successful
than normal education. In their studies, Eken, Tosun and Eken (2020, p. 123) stated that pandemic and this
rapidly adapted distance education environments cause great handicaps in terms of education opportunities
between the children of low income families and high income families. Similarly, Saltiirk and Glingér’ de (2020,
p. 152) focused on the effect of economic handicaps in their studies. This results show parallelism with research
results. The opinion that it is necessary for students to have the necessary equipment and internet infrastructure
in distance education processes is dominant. It is necessary to examine the results of distance education in terms
of social, psychological and ethical dimensions (Erturgut, 2008, p. 84). The emergence of new views with this

experience may help to solve such problems.

Results and discussion about the advantages and disadvantages of distance education

Music educators expressed the advantages of distance education through the theme of flexibility. It is said that
it has more flexible potential in terms of providing location and time freeness. It is said that the absence of needs
such as transportation, sheltering, eating and drinking and etc. provides an economic advantage in terms of
conducting the lessons within the possibilities at home, as well as speeding up communication and increasing
motivation by giving more effective lessons thanks to the use of technological opportunities and digital content.
In addition, it is said that it provides an advantage as a savior in difficult situations in terms of providing the

opportunity to continue education in difficult conditions.
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Apczynski (2008) stated in her study that distance education sounds interesting for students, while Yenal (2009)
stated that distance education is advantageous in terms of providing wide opportunities. Okan and Arapgirlioglu
(2019, p. 226) explained in their research that there is no difference between traditional education and distance
education in terms of the violin playing performance of conservatory students and students in the music
department of fine arts high school. In parallel with this, Karahan (2016a) did not see a difference between

simultaneous distance education and traditional education in piano education.

In parallel with this, Karahan (2016a) did not realize a difference between simultaneous distance education and
traditional education in piano education. Aksoy and Nayir (2020), on the other hand, carried out violin education
through the Suzuki method in distance education environments and achieved successful results. Because of these
advantageous aspects of distance education, it may be preferred in music education. In his research, Tasdik
(2015, p. 267) concluded that offline e-learning increases self-efficacy and motivation. Salturk and Gungor’s
studies (2020) also support Tatik’s findings. The study suggests that 48.6% of the students prefer to watch
extracurricular videos for their own learning processes. These two findings Show parallelism with our research
on students' positive attitudes towards their own learning in terms of their perceptions of efficiency, motivation
and discovery. Moreover, in Can and Yungul’s study, (2017) the fact that graduate welcome distance education
in terms of accessibility and time use supports the results of the research. In Walls’ study (2008), improvements
were observed when students used technology more effectively. In the study conducted with graduate students,

it is stated that distance education processes increase interaction and improve students' technology use.

On the other hand, music educators explained the disadvantages of distance education with such considerations
that it cannot replace real communication due to lack of feeling, and there are other problems stemming from
the lack of sound and image quality, internet speed, lack of equipment, loss of sociability, decreasing in
motivation and student excuses. In addition, it has been suggested that since there is no education but only
teaching, there are also disadvantages such as lack of opportunity to play and sing together in applied lessons
and therefore not being suitable for music education, insufficient assessment and evaluation, deficiencies in the
protection of copyrights, long and tiring preparation phase. Furthermore, Educators appended that distance

education is not sufficient in terms of sensory perception and thus sincerity disappears.

In Sager, Ozkisi and Yiiceer’s studies (2020) on the effect of distance education on the processes in music
education, the sound interruption and low sound quality in the lessons are considered as serious problems by
the students. This finding is parallel with research results. Music educators mostly emphasized on the
communication gaps. In his study, Ekici said that distance education is not suitable for voice education (p. 63). In
their research, Adam and Metljak, (2022) stated that they had communication problems with their students in
online education during the pandemic period, and they also reported that they had difficulty keeping pace with

the curriculum.
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In their research, Umuzdas and Bas (2020) asserted that the technical skills of the conservatory students have
increased, but their motivation and instrument performances have decreased in the lessons. In their studies,
Sakarya and Zahal (2020, p. 812) stated that in distance violin education, motivation was decreasing. Some of
the educators in the study also expressed similar opinions to the above researches. The inefficiency in
communication quality can be regarded as the reasons for this. In her/his research, Gun (2021) suggested that
distance education does not provide an advantage for the chamber orchestra lesson. The fact that it does not
allow to play and sing together and the difficulties encountered in instructions handled via digital recordings are
shown among the reasons for this situation. This finding is also parallel with research results. Educators stated
that it is not suitable for lessons in which music is taught together. However, it is widely considered to be useful
in theoretical courses (Sarikaya, 2021, p. 97). While most of the educators stated that recording of the courses
would not affect them, some said the exact opposite. Some educators, on the other hand, emphasized that
recording the courses may be a problem in terms of copyright. In her/his study, Ozmentes (2020, p. 318) stated

that copyrights should be protected.

Results and discussion on contributions of experienced distance education process to educators and its effects

on the future

When we asked the question ‘What kind of effects might this experience have on the education in the future?’
to the music educators who have experienced distance education processes, it was determined that the majority
of the educators gave positive answers and a few of them gave negative answers. When we examine the themes
of positive answers, it has been stated that distance education will continue in different channels in music
education. It is also said that this process has some effects in terms of enabling educators to adapt to technology,
raise awareness and create more effective lessons. Educators with this view allege that distance education
systems in music education should continue as a promoter. Some of the music educators, on the other hand,

stated that they do not intend to use distance education except for such difficult situations.

In Ozer's (2020, p. 11) study, with a similar view, the majority who supported distance education to continue
suggested hybrid systems that include both face-to-face and distance education. In his research Adileh claimed
that (2012, p. 71), in distance education, which is carried out with a blended model of face-to-face education and
synchronous and asynchronous education at certain levels, the distance education group not only had high
academic achievement but also had positive attitudes towards music learning. It has also been stated by other
studies that the blended method can produce functional results (Dag, 2011). There are many other studies
suggest that distance education is a supportive system (Brandstrom, Wiklund & Lundstrom 2012, p. 448). These
views support the idea that distance education may continue to be used as a support in music education

processes.

In their studies, Karkina, Valeeva, and Starcic, (2022) said that distance education opened a new perspective into

the music teachers training. This view is in parallel with the research results. Akinci and Bolat (2020) stated in
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their research that our social habits and experiences will change considerably after the pandemic. In respect of
the characteristic of the education that will continue after the restriction process, they stated that face-to-face
education should be continued, but online education technology should be developed at the same time.
Although we focus on using technology in this process, the adaptation process should be carried out studiously.
For this reason, it is recommended to provide education on the use of technology in many stages, starting from
undergraduate programs in music education. All these results coincide with Girginer's (2002) views on the future

of distance education and suggests that distance education will be a remarkable education method in the future.

Adam and Metljak (2022) reported that the digital literacy of music educators changed positively during the
pandemic period. This view is in parallel with the research results. In the study conducted by Chen and Meng
(2022), it was realized that the wireless 5g network technology combined with artificial intelligence algorithm
was successful in terms of creating composition in online music teaching. (p. 07). This situation sheds light on the

relationship between distance education and technology in the future.

Conclusions and discussion about the topics that educators, experienced in distance education, want to add.

According to the opinions of the music educators that they want to add to the questions asked in the study, they
suggest that this process initiates a change for educators stuck with traditional understandings, communication
and interaction accelerates, recording the lessons does not allow for idle class, so it may force some educators,
some educators are concerned that there won’t be need for human beings for education any more owing to such
technological systems, its an successful alternative for such a strage and hard times, even some teachers with
negative views may change their views when they have experience, it provides equal opportunities, the
productivity in art is flexible, not dependent on strict rules in terms of time and space, it si necessary for the
future to make better planning and preparation, enriched data content should keep up with this development,
focusing on the standardization in issues related to course implementation is essential, creating opportunities to

take courses between universities is necessary and finally having better internet infrastructures is vital.

Ryan D. Shaw and Whitney Mayo (2021) stated in their study that educators were a little bit worried at the
beginning. This finding is in parallel with the research results. This anxiety decreased or even disappeared with
the development in the process. Yungul (2018, p. 1344) mentioned in his study that distance education provides
equal opportunity. This finding is also in parallel with the research results. In the distance education process that
started with the pandemic, it became easier to reach the experts and establish live connections, and these
opportunities were used as promoter from time to time. It is more likely in the future that such relations will gain

momentum with the protocol to be signed between different universities.

RECOMMENDATIONS

It is obvious that the distance education process, which started as a result of the declaration of the pandemic

and the related measures, turns into a kind of experience for educators. This research, which was carried out in
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the early stages of distance education, coincided with a period in which some of the educators were anxious and
the others were adapted. When the results are evaluated in general, it is thought that the most important needs
of distance education are technological infrastructure, hardware and software preparations. It has both
advantages and disadvantages but it is thought that it would be beneficial to carry out it with hybrid models

thanks to the flexibility it provides.

In this context, it is suggested :

1. to design blended music education programs that include both face-to-face and distance education,

2. to provide special plans and sprecial training for educators in order to eliminate the difficulties
experienced in distance education and to ensure standardisation.

3. to produce more effective and enriched digital resources

4. to ensure copyright protection

5. to provide flexibility in terms of taking inter-institutional courses which are suitable for the education

level.
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MUZziK EGITIMCILERININ MUZiK EGiTIMINDE UZAKTAN EGITIME YONELIK GORUSLERI

(o}

Bu arastirma Covid 19 salginiyla ortaya ¢ikan onlemler neticesine baslayan uzaktan egitim
siirecinde muzik alanini kapsayan dersleri deneyimlemis mizik egitimcilerinin bu deneyimlerine
yonelik gorislerini iceren betimsel bir calismadir. Uzaktan egitimin bilinen ge¢misi eski olmasina
karsin gliniimiizde kullanimi sinirli olmaktayken Covid 19 pandemisi ile ortaya ¢ikan kisitlamalar
neticesinde diinyanin birgok ulkesi ile birlikte Turkiye’deki egitim 6gretim faaliyetleri de uzaktan
egitim yoluyla yapilmistir. Cogunlukla uygulamali egitim ortamlari iceren muzik alanlari da bu
degisime uyum saglamis, uzaktan egitimi deneyimlemistir. Bu arastirmada ¢esitli kurumlarda
uzaktan egitimi uygulamakta olan muzik egitimcilerinin (n=31) bu egitim ortaminda edindigi
deneyimleri, karsilastiklari problemleri, uzaktan egitimin sagladigi avantaj ve dezavantaj durumlari
v.b. gibi olgulara yonelik gorislerinin yansitildigi bir calismada oldugu icin nitel arastirma
modellerinden fenomenolojik desen kullanilmistir. Arastirmada yari yapilandirilmis goriisme
yontemi ile veri toplanmistir. Gortiismeler telefon ya da gevrimici goriisme seklinde ylratilerek ses
kayitlari alinmistir. Arastirmanin ¢alisma grubu amagli 6érnekleme yontemlerinden maksimum
cesitleme saglayabilmek icin farkli bolgeler ve farkli kurumlarda gorev yapan kisiler, zengin veri
kaynagina ulasmak amaciyla ise kartopu ornekleme yontemi kullanilarak Tirkiye’nin yedi farkli
bolgesinde mizik egitimi alninda gorev yapmakta olan uzaktan egitimi deneyimlemis (n=7)
O0gretmen, (n=24) 6gretim elemanindan olusmaktadir. Ortaya c¢ikan veriler iki bagimsiz uzman
tarafindan icerik analizi yontemi ile islenmis kodlar arasi glvenilirlik formiliinden yararlaniimistir.
Sonuglarda egitimciler uzaktan egitim uygulamalarini mizik egitimi alanlarinda yeterli bulmazken
cesitli donanimsal ve yazilimsal iyilestirmeler ile kullanilabilir oldugunu, egitim ortamlarina zaman
ve mekan agisindan esneklik saglayarak olumlu etkiler sagladigini gibi gérislerini belirtmislerdir. Bu
sonuglar neticesinde yiiz ylize ve uzaktan egitim ortamlari iceren karma egitim ortamlari ve daha
etkili egitim icin zenginlestirilmis veri igerikleri hazirlanmasi 6nerilmistir.

Anahtar kelimeler: Miizik, mazik egitimi, uzaktan egitim, egitimci gérusi, covid19
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GiRiS

Dijital ¢ag insanogluna yeni kapilar agmakla birlikte yasam dongusiinde degisimlere de neden olmaktadir. Bu
degisim kimi zaman yeni duruma uyum saglama, kimi zaman ise bazi gugluklerin bir kismini kolaylastirmaya
yonelik olumlu araglar sunulmasi gibi avantajlar ile karsimiza gcikmaktadir. Uretilen her arag bir isi daha rahat
ulasilabilir, kullanilabilir yapmayi amaclarken beklenmedik yeni durumlarla da karsilasmamiza neden
olabilmektedir. Egitim alaninda da bu yeniliklerden etkilenerek planlamadan aksiyona birgok alanda teknolojinin
getirdigi degisim ve dénuslimlerin yansimasini gorilebilmektedir. Ancak bu yeniliklerden en ¢ok uzaktan egitim
etkilenmistir. Uzaktan egitim, geleneksel 6grenme-6gretme ortamlarinin gesitlendigi ve bir takim imkansizliklar
nedeni ile derslerin yiirGtilme olanagi bulunmadigi durumlarda egitim ¢alismalarini 6grenen-6greten arasindaki
iletisim icin 6zel olarak hazirlanmis gesitli 6gretim ortamlari yoluyla saglandigi sistematik bir 6gretim yontemidir
(Kirkan ve Kalelioglu, 2017, s.89). Fakat glinimizde artik sadece imkansizliklar nedeni ile degil tercih olarak ta
kullanilabilmektedir. Bilinen ilk uzaktan egitimin uygulamalari 1728 yili kadar gegmise uzanmaktadir (Sager ve
ark., 2014). O donemlerden gliniimuize farkli evreler gegirerek uygulamalara devam etmistir. Dlinyada tarihinde
yaklasik 300 yildir olmasina karsin Tirkiye’de uzaktan egitim, daha yenidir. Cumhuriyetin ilk yillarinda tasarlanmis
fakat FONO’nun kurulmasi ile ancak 1953 yilinda egitime faaliyetlerine baslamistir (Bozkurt, 2017). Dil 6grenimi
ile baslayan bu programlara 1956 yilinda banka ¢alisanlarina yonelik igerikler ile uzaktan egitim yontemlerinin
kullanildigi bilinmektedir (Kaya, 2002). Turkiye’de mizik egitiminde ise uzaktan egitimin Edip Glinay ile Ali Ugan’in
hazirlamis oldugu “Mektupla Keman Ogretimi” isimli calisma ile 1974-1975 yillarinda baslamistir (Canbay ve
Nacakgl, 2011). O tarihlerde giniin imkanlarina gére mektupla baslayan egitim, teknolojinin degismesi ile farkli
iletisim kanallari kullanilarak radyo, televizyon, kaset, CD gibi cesitli ses kayitlari, video kayitlari, gliniimiize
yaklastikca programli egitim, internet tabanli egitim ve cevirim ici goriisme yoluyla egitime dogru evirilmistir.
Dahasi yakin gelecekte sanal gergeklik ve metaverse ortamlarin egitimde kullanimi bile konusulmaya
baslaniimistir (Damar, 2021). Dolayisiyla uzaktan egitim ortamlari her asamada teknolojinin sundugu imkanlari

hizla blinyesine katarak kullanima sunulmustur.

Teknoloji kullanimi egitim ortamlarini ¢esitlendirerek daha ¢ok duyu organina hitap etme imkanlarini gindeme
getirmistir. Fakat geleneksel yiiz ylize egitim her zaman 6nemini korumus, bazi teknolojik icerikler ve cihazlardan
yararlanilarak zenginlestirilmistir (Kara, Geyik, & Vural. 2021). Mzik egitimi alanlarinin yetenek temelli olmasi ve
¢ogunlukla uygulamali igeriklere sahip olmasi gibi 6zel bir yapisi bulunmaktadir. Bu nedenle miizik egitimi
ortamlari geleneksel yiiz ylize egitim yontemlerini sirdlirmekle beraber, ¢cagina uygun gorsel ve isitsel kaynaklari
yardimci materyaller olarak kullanmaktadir(Gerekten, 2021). Fakat Cin’in Wuhan kentinde baslayarak giderek
diinyaya yayilip kiiresel salgin haline gelen Covid 19 pandemisi (WHO, 2020) birgok (lke ile birlikte Tiirkiye'yi de
11 Mart 2020 giinii ilk vakanin goriilmesi ile etkisi altina almaya baslamistir. Ardindan gerek Milli Egitim Bakanhgi
gerekse Yiksekogretim Kurulu 13 Mart 2020 tarihinde yayinladigi karar ile yarim kalan egitim 0Ogretim
faaliyetlerini uzaktan yiiriitmeyi planladigini agiklamistir (YOK, 2020, s. 1). Maalesef UNESCO tarafindan yapilan
17 Nisan 2020 tarihli agiklamasinda diinya genelinde 191 (ilkede toplamda 1.724.657.870 Ogrenci salgindan
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etkilenerek egitimine ara vermistir (UNESCO, 2020). Pandeminin farkli dénemlerinde de egitim bazen uzaktan

bazen ise yiiz ylze olarak uygulanmistir.

Miuzik egitimi alanlarinin gogunda uzaktan egitim uygulamalari beklenilmeyen bir durum olarak algilandig
disinilmektedir. Fakat bu zorunlu durum sebebiyle hem uygulamali hem de teorik derslerin imkanlar
dogrultusunda uzaktan egitim yoluyla uygulanmasina baglanmistir. Bireysel egitimlerin yogunlukta oldugu muzik
egitimi sureclerinde bu beklenmedik durumla ¢ogu egitmen ilk defa karsilagiimis ve bu durum farkli deneyimlerin
yasanmasina neden olmustur. Béylece egitim sireglerinde yeni fenomenler olusmus, konu ilgi ¢ekici bir hale
gelmistir. Fakat ilgili literatilir incelendiginde gegmiste bu alanda arastirma yapilmis ¢calismalarin azhgi (Orhan ve
Oztosun Caydere, 2021) dikkat cekmektedir. Ayrica cagimizda miizik egitimi alanlarinda uzaktan egitim
konularinin gittikce deger kazanmasi (Crawford, 2013; Levinsen ve ark., 2011) arastirmanin 6nemini
artirmaktadir. Bu nedenle arastirma uzaktan egitim deneyimini yasayan mizik egitimcilerinin bu sirecteki
deneyimleri ile olugsan fenomenleri ortaya g¢ikarmayi amaglamigstir. Ayrica farkli kurum tiplerinde goérev yapan
muzik egitimcilerinin mesleki mizik egitimi alanlarinda uzaktan egitim ortamlarina uyum saglama ve yiritme

sireclerinde yasanan deneyimlerinin nitel olarak calisiimasi bu arastirmanin énemini ortaya koymaktadir.
Arastirma Problemi

Bu arastirma uzaktan egitim deneyimini yasayan mizik egitimcilerinin bu siirecteki deneyimlerini betimsel olarak
analiz etmeyi amaclamaktadir. Alanyazin incelendiginde uzaktan egitim ile ilgili deneysel calismalar yapildigi,
model arayislari galisildigl, kismi deneyimlerin incelendigi ¢calismalar gorilmus, fakat bu deneyimi yasamis farkli
kurum tiplerinde gorev yapan egitimcilerin nitel goruslerini barindiran bir ¢alismaya ulasilamamigtir. Bu

dogrultuda arastirmanin problemi:

1. Mizik egitimcilerinin uzaktan egitime yonelik deneyimleri hakkindaki gorisleri nelerdir?

Alt problemler ise:

1. Egitimcilerin uzaktan egitim hazir bulunusluk durumlari nasildir?

2. Egitimcilerin uzaktan egitim ders ortamlari nasildir ?

3. Uzaktan egitimi deneyimleyen egitimcilerin ders yiritme sirecleri nasildir ?

4. Egitimcilerin ideal bir uzaktan egitim ortami icin gerekenlere yonelik gorusleri nelerdir?

5. Uzaktan egitim igin egitici egitimi ve planlama durumlari nasil olmahdir?

6. Uzaktan egitim streglerinde eszaman egitim ve eszamanli olmayan egitim hakkindaki gérisler nelerdir?
7. Uzaktan egitim siireglerinde 6grencilerin durumlari hakkindaki gorisler nelerdir?

8. Uzaktan egitimin avantajli ve dezavantajli yonleri nelerdir?

9. Deneyimlenen uzaktan egitim slrecinin egitimcilere katkilari ve gelecege etkileri hakkindaki gorisleri

nelerdir? olarak belirlenmistir.

1509



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

YONTEM

Bu arastirma uzaktan egitim deneyimini yasayan muzik egitimcilerinin bu sirecteki deneyimlerini nitel olarak
inceleyen fenomenolojik bir ¢calismadir. Fenomenolojik ¢alismalar kisilerin bir olgu ile ilgili ortak diisiincelerini
inceleyen arastirma yontemidir (Creswell, 2013, s.77). Bu arastirma Covid-19 pandemisi ile ortaya ¢ikan 6zel bir
durumun mizik egitimine yansimalarini farkli bakis acilariyla, kisilerin 6znel deneyimlerden yola ¢ikarak

olusturulan ortak fikirleri inceledigi icin fenomenolojik desen tercih edilmistir.

Arastirma veri toplamak amaciyla egitimciler ile yari yapilandiriimis gérisme yontemi kullaniimistir. Bu teknik,
esnek yapisi ile goriisme sirasinda ek sorular da sorabilme firsati vermesi bakimindan spesifik veriler toplama
imkanlari saglamaktadir (Merriam, 2013). Gérlisme sirasinda gonilli katilim ve ses kaydi alinmasi ile ilgili szl

izin alinarak gérismeler kayit altina alinmistir.
Calisma grubu

Arastirmada amagli 6rnekleme yontemlerinden maksimum gesitlilik ve kartopu 6rnekleme yontemleri tercih
edilmistir. Maksimum c¢esitlilik konusunda farkli tir egitim kurumlarinda ve tlkenin farkli bolgelerinde egitim
yapmakta olan katilimcilara ulasmak hedeflenmistir. Bu yontemin yarari farkl 6zellik gostermekte olan durumlar
arasinda olusabilecek temalarin ortaya ¢ikmasini saglamak olmaktadir (Yildinm ve Simsek, 2018, s.119). Diger
taraftan ise gérisme yapilan kisiler arasi zincirleme bir sistem ile devam edilerek kartopu érnekleme yontemi
uygulanmistir. Fenomenolojik calismalarda tavsiye edilen (Yildirnrm ve Simsek, 2018, s.71) bu yontemde ise
orneklem sayisinda ve niteliginde doyuma ulasana kadar goriismelere devam edilmistir. Bylece daha zengin ve
anlamh verilere ulasma imkani bulunmustur. Bu yaklasimlar ¢ercevesinde arastirmanin g¢alisma grubu (n=31)
Tirkiye'nin cesitli bolgelerinde bulunan mesleki mizik egitim verilmekte olan kurumlardan Bilim ve Sanat
Merkezleri (BILSEM), Giizel Sanatlar Liseleri, Egitim Fakiiltelerinin Miizik Egitimi Bolimleri, Giizel Sanatlar ve
Sanat Tasarim Fakiltesi Muzik Bolimleri ve Konservatuvarlarda gorev yapan, uzaktan egitimi deneyimlemis

o6gretmenler ve 68retim elemanlarindan olusmaktadir.

Katilimcilarin (n=5)'i (%16,1) kadin (n=26)'s1 (% 83,9) erkek egitimcilerimden olusmaktadir. Katihmcilardan
Ogretim elemanlari (n=8) kisi (% 25,8) profesor doktor, (n=6) kisi (% 19,4) dogent doktor, (n=4) kisi (%12,9) doktor
Ogretim Uyesi, (n=4) kisi(%12,9) 6gretim goérevlisi ve (n=2) kisi (%6,45)arastirma gorevlisi olmak lizere toplam
(n=24) kisidir. Ogretmenler ise (n=4) giizel sanatlar lisesi 6gretmeni (%12,9) ve (n=3) BILSEM &gretmeni (%9,7)
olmak Uzere (n=7) kisidir. Ayrica katilimcilardan (n=8) kisi (% 25,8) Marmara, (n=7) kisi (% 22,6) Karadeniz, (n=5)
kisi (% 16,1) Akdeniz, (n=4) kisi (%12,9) Dogu Anadolu, (n=3) kisi (%9,7) i¢c Anadolu, (n=3) kisi (%9,7)Ege, (n=1) kisi

(%3,2) ise Gliney Dogu Anadolu bolgesinde gérev yapmaktadir.
Veri toplama Araglari

Arastirmada veri toplama araci olarak yari yapilandirilmis gérisme formu kullaniimistir. Bu form gelistirilirken

igili literatlr temel alinarak (Bilgi¢ ve Tliziin, 2020; Harrison, 2019; Pike, 2020; Williamson, Eynon ve Potter, 2020
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v.b.) konuya uygun sorular arastirmaci tarafindan hazirlanmistir. Hazirlanan goériisme sorularinin
anlasilabilirlik/gecerlilik calismasi saglamak amaciyla arastirma oncesi arastirmaya dahil edilmeyen pilot
uygulama yapilmistir. Ayrica arastirma Mersin Universitesi Sosyal Bilimler Etik kurulununa sunulmus gerekli

revizeler uygulanarak onay alinmistir (26/08/2020-36).

Verilerin Analizi

Arastirma verileri igerik analizi yontemleri ile analiz edilmistir. Weber’e gore igerik analizinin iletisimin icinde
direkt etkilesim bilgilerine ulasmayi saglamak gibi avantajlari bulunmaktadir (1990, s.117). Bu yéntem belirli
kurallara baglh kodlamalar ile metinden alinan kelimelerin sistematik mantiksal yaklasimlar kullanarak 6zetlendigi
bir yaklasimdir (Buylkoztirk ve ark., 2021, s. 259). Yontemde glivenilir sonuglara ulasabilmek igin arastirmada
elde edilen veriler titizlikle defalarca incelenmis temalar analiz edilmistir. Analiz i¢in toplanan veriler temalara
gore gruplanmis ve 6zetlenip yorumlanmistir (Yildirim ve Simsek 2018, s.242). Ayrica bulgulari zenginlestirmek
icin ham verilerden de yararlaniimistir. Literatlirde incelendiginde arastirmacilarin, galismalarinin yapisina uygun
olan igerik analizi yontemleri tercih etmelerini desteklenmektedir (Weber, 1990). Buna istinaden miuzik
egitimcilerinin uzaktan egitim ile ilgili gérislerini daha gercekgi anlamlar ile ortaya koymak amaciyla bulgular

boélimiinde ham verilerin bazilari yer almistir.
Gegerlik ve Giivenirlik

Bu arastirmada i¢ gecerliligin saglanabilmesi icin arastirmaci veri doyumuna ulasana kadar gorliisme sirecini
devam ettirmistir. Arastirmaci yonlendirmelerden kaginarak goris bildirmeden sorulari sormus, cevaplara
midahale etmeden dinlemis ve kaydetmistir. Sadece sorularda anlasilmayan noktalarda agiklamalar yapmistir.
Ayrica elde edilen ham verilerin mantiksal bitlinlik olusturacak bulgulara dontstlrilme siirecinde iki uzman
tarafindan incelenerek galisilmistir. Dis gecerlilik sagalabilmesi icin ise betimlemelere 6nem verilmis, gerekli
goruldugu yerlerde ham verilerden kesitler sunulmustur. Arastirmada guvenilirligi saglamak amaciyla tutarlilik
kontroli yapilmistir. Ses kaydi ile kaydedilmis olan gorliismeler de olusan veriler yaziya gegirilmis iki uzman
tarafindan degerlendirilmistir. Ortaya c¢ikan bulgular kodlar arasi guvenilirlik formilinden yararlanilarak

incelenmistir. Bagimsiz goézlemciler arasi uyumun yiiksek oldugu gorilmastir.

BULGULAR

Arastirmanin bu béliminde elde edilen bulgular arastirma sorulari ile paralel sunulmaktadir.

Egitimcilerin uzaktan egitim hazir bulunugluk durumlari ile ilgili temel bulgular

On deneyim durumu: Miizik egitimi uzaktan egitim siirecini ydneten egitmenlerin pandemi den énce deneyim
sahibi olma durumlari incelendiginde bes egitimcinin uzaktan egitim (UE) deneyimi daha 6nceye dayanirken
bunlardan lgl profesyonel UE deneyimi yasamis ikisi ise video paylasimi ile UE’yi deneyimlemistir. Diger (n=26)

egitimcilerimiz ise bu deneyimi yasamaya pandemi siireci ile baslamistir.
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Uzaktan egitim yiiriitme durumlarina iliskin bulgular: Gérisme yapilan egitimcilerin timi UE ylritmektedir.
Muzik egitimcilerinin yirmi sekiz (n=28)’i eszamanli (senkron) egitim yiritirken, teknik imkansizliklardan dolayi

¢ (n=3) egitimci eszamanl olmayan (asenkron) yontemler ile egitimi ylritmektedir.

Uzaktan egitim yiiriitiilen ders ortamlarina iliskin bulgular

Bu bulgu UE deneyimleyen egitimcilerin ders suregleri igin kullandiklari uygulamalar, cihazlar, ortam tercihlerini

icermektedir.

Uzaktan egitim deneyimleyen egitimcilerin ders siiregleri yiiriitebilmek icin kullandiklari uygulamalara iliskin
bulgular: Egitimciler, Whatsapp (n=13 %26,5), Zoom (n=9 %18,4), Skype (n=8 %16,4), Big Blue Button (n=9
%18,4), Adobe Connect (n=5 %10,2), Google Meet (n=3 %6,1), Microsoft Teams (n=1% 2), Google Hangouts (n=1

%2) uygulamalarini kullanmaktadir. Egitimcilerin bazilarinin birden fazla uygulama kullandiklari géralmustur.

Uzaktan egitim deneyimleyen egitimcilerin ders siiregleri yiiriitebilmek amaciyla kullandiklari aletlere iliskin
bulgular: Egitimciler UE derslerinde bilgisayar (n=20 %64,5), telefon (n=8 %25,8) ve tablet (n=3 %9,7) ile

katilmiglardir.

Uzaktan egitim deneyimleyen egitimcilerin ders siireglerini yiiriittiikleri ortami olusturmak igin gerekenler

hakkindaki kisisel deneyimlerine iliskin bulgular

Tablo 1. Egitimcilerin Kullandiklari Aksesuarlar.

Baslik Temalar Kodlar ifade eden katilimcilar
Donanimsal Harici mikrofon E1, E8, E12, E23, E28
Uzaktan egitim ortami  hazirliklar kullanimi
icin gerekenler. Kulaklik E1, E8, E14, E28
Harici Kamera E12, E23, E28
kullanimi
ideal ortam Ortam 15181 E14, E28
Ortam akustigi E2, E12, E28

Katilimcilarin gogu UE ortamlari icin donanimsal Uriinler kullanirken ortam igin isik ve akustik hazirliklarin da
yapilmasi gerekliligi Gizerinde durmuglardir. Egitimcilerden bazilari bu konuda goérislerini: £12. “kullandigimiz
cihazlarin mikrofonlari insan sesi almak icin ayarlanmstir. Calgilarin sesini almak konusunda basarili degildir.
Fakat telefon mikrofonu biraz daha iyidir. ideal bir ortam icin Harici bir ses karti parcalama hizi yiiksek degerleri
yliksek olmali. Diyafram degerleri yiiksek mikrofonlar kullaniimali. En az 14 MP gériintii alabilecek bir kamera
olmali, oda da izolasyonlu olmall.” E13. “Yazi ¢izi gibi isler icin 6rnegin ped kullaniyorum kalem ile tahtaya
yaziyormus gibi o grafikler lizerinden gdsteriyorum.” E28. “Odamda harici mikrofon ve kameralar kullaniyorum
ayrica iki ekran ve bir tablet kullaniyorum tiim bunlar birbirlerine bagli, tableti kalem ile notlari yazmak ve
yansitmak, notalara kolay ulasmak icin kullaniyorum. iki ekranin biri é§renciyi biiyiik olarak gérme digeri ise
6grenciye benim géstermek istedigim nota gibi yardimci elemanlar kullanmak isine yariyor. Ayrica isik gok énemli

bu isiklarin sizi net bir seklide géstermesi igin éniiniiziin arkanizdan aydinlik olmasi gerekir.” olarak belirtmislerdir
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Uzaktan egitimi deneyimleyen egitimcilerin dersleri yiiriitme siireglerine iligkin bulgular

Bu boéliimde UE siireglerini deneyimleyen egitimcilerin ders yiritme siireglerine iliskin bulgular verilmektedir

Uzaktan egitimide derslerde siire degiskenine iliskin bulgular: Egitimcilerimiz derslere sire degisimine yonelik

gorislerine tabloda verilmistir.

Tablo 2. Egitimcilerin Ders Saati Hakkindaki Gorusleri

Baslik Temalar ifade eden katilimcilar
Derslerin zamani Kisaldi E15, E18, E21, E23, E25
20-30 E12, E14,E16, E22, E24, E26
15-40 E2, E3, E8, E13
Ayni kaldi E7,E11, E20, E31
40+ E4,E10, E18, E28
Esnek E1, E5, E9, E19

Ayrica egitimcilerden bazilari bu konudaki goruslerini: E5. “Uzaktan editimin sinirlamasi yok ve zaman mekan
konusunda ézgiir yani saat sinirlamasi dogru degil” E9. “Serbest bir saat anlayisi var bir mesai mevhumu yok
6grencilerin tutumuna gére siire degisiyor. Ama olduk¢a esnek her zaman mesaj atip génderebiliyorlar” Olarak

belirtmiglerdir.

Uzaktan egitimide derslerin bazi asamalarina iliskin bulgular: UE sireglerinde egitimciler normal egitime benzer
sekilde (E5) sanal sinif (E20) kullanildigi ve galgi derslerinde benzer sekilde dizi galismalari, (E6) 1sinma hareketleri
ile baslandigi soylenmektedir. Calgi eksikligi olan Ogrencilerde bu dersler teorik agirlikli olarak da (E1)
yuratilmektedir. Cevrimigi yirttilen bu derslerde erken baglanmanin faydali oldugu, (E8) derste 6grencilerin
géndermis olduklari videolarin izlenip (E2, E14) sonrasinda ¢algi derslerini tenis magi gibi sira ile ¢alma yolu ile
dersin yurGtildigi (E11/E09/E12) sdylenmektedir. Egitimciler performans derslerinde baglantinin verdigi
imkanlar 6l¢lisinde 6grenciyi duyabildigi kadar dizeltebildigini séylemektedir (E24). Teorik derslerde ise 6nce
ders anlatim ya da video izleyip sonra soru cevap seklinde 6gretim yapilmaktadir (E12/E15). Fakat toplu etkinlik

gerektiren mizik dersleri UE siireclerinde birlikte uygulanamamaktadir (E6).

Ayrica egitimcilerden bazilari bu konuda gorislerini: £20. “Sanal sinifa giriyoruz égrencilere davet maili
génderiyor gériintiilii olarak acabiliyoruz ekran paylasimi yapiyoruz elinizde dokunmatik ekranl bir tablet
kullanabiliyorsaniz kalemle yazdiginiz bile ayni anda égrenciler tarafindan gériintiileniyor. Diger video ses
paylasimlari da bu yolla hizli bir sekilde yapilabiliyor. Kitabin o sayfasini ayni anda ag¢ip yansitabiliyorsunuz.

Ogrencinin dikkati hi¢ dagilmamis oluyor”. Olarak belirtmislerdir.

Dersler igcin hazirlanmis olan zenginlestirilmis veri igeriklerinin kullanimina yénelik gériisler

Uzaktan egitim sireclerinde zenginlestirilmis veri iceriklerini (dijital icerik) hazirlama ve kullanilma hakkinda
egitimcilerin gorisleri sorulmus, egitimcilerimizin ses kaydi ya da video ¢ekip génderme ve ekran paylasimi
yoluyla gosterme (E1/E3/E10/E22/E30 ), hazir video linki gonderme (E2) EBA kitaplarini PDF olarak kullanma (E6),

Ayrica armoni isitme dersleri icin programh 6gretim uygulamalarinin gelistirilip kullanilmasi 6nerilmektedir (E9).
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Ayrica egitimcilerden bazilari bu konuda gérislerini: E9. “icerik égrenciyi arastirmaya itmeli, yeni nesilde hi¢
beklemediginiz bir bilgi akisi gériilebilir. Bir ilkokul ¢ocugu Tchaikovsky‘nin biitiin eserlerini dinleyip onlardan
bahsediyor hatta “youtube videosu gibi” icerik yayinliyor olabilir.” E9. “Calgi icin de ayni sekilde sizin saatlerce
anlatmaya ¢alisacaginiz bir staccatoyu, vibratoyu iyi bir video ile kisa siirede 6gretebilirsiniz.” E22. “Hazir vidolar
gtizel olabilir ama égrenci bizzat beni gorsiin istiyorum. Birde yayli ¢algilar igin eslik videosu hazirliyorum égrenci

birlikte seslendirsin diye”. Olarak belirtmislerdir.

Egitimcilerin ideal bir uzaktan egitim igin gerekli gordiikleri noktalara iliskin bulgular

Egitmenlerin ideal bir uzaktan egitim ortami icin 6nemli gérdukleri noktalar soyle ifade etmislerdir.

Tablo 3. Egitimcilerin Uzaktan Egitim icin Gerekli Gordiikleri

Baslik Temalar Kodlar ifade eden katilimcilar
Egitimcilerin ideal internet altyapisi E1,E2, E3, E4, E6, E7, ES, E9, E10, E12,
uzaktan egitim ortami Teknik ve E14,E16,E17, E19, E22,E29, E30, E31
icin ongordikleri. donanimsal Donanim E8, E9, E12, E14, E21, E23, E26, E27,
hazirlik E29
icerik hazirhg Dijital igerik E8, E9, E10, E13, E20, E28, E29,
Psikolojik hazirlik Egitici Egitimi E10, E18, E24
Motivasyon E5, E9, E18, E22, E23, E24, E27, E29

Egitimciler ideal UE ortami igin teknik ve donanimsal iyilestirme bunun iginde internet alt yapisinin iyilestirilmesi,
icerik hazirligi ve psikolojik hazirhgin gerekli oldugunu séylemektelerdir. Bunlara ek olarak ifade edilen gorisler

ise asagidadir.

E10. “iyi gelistirilmis bir egitim yénetim sistemi zenginlestirilmis ve miizik derslerine odaklanmis, ¢coklu ortam
araglari ile ders iceriginin de gelistirilmis olmasi gereklidir.” E12. “ses karti kullanmak gereklidir, iyi gériintiilenme
gerekir hem harici kamera hem de bliyiik bir ekran gériintii olmasi gerekir ayrica miiziGe has bir yazilm gerekli
verileri paylasabilecegimiz bir ortam gereklidir.” E18. “Esnek bir program olmali 6gretmenlere inisiyatif
verebilecek bir planlama olmali. Planlama énemlidir iki tarafinda bunu nasil kullanmasi gerektigini bilmesi
gerekir”. E28. “En énemlisi aktaracadiniz bilginin kalitesi ve giincelligi geri kalani tamamlanir seyler. Ogrenci ile
milifredat paylasiilmali 6grenci ne 6grenecedini bilmeli. Ayrica 6gretmen zekd kuramlarini bilip égrenciye gére

davranabilmeli.” Olarak belirtmislerdir.
Egitici egitimi ve planlama durumlarn hakkindaki bulgular

Bu bollimde uzaktan egitimi icin egitici egitimi ve egitime yonelik planlama yapilmasina iliskin bulgular yer

almaktadir.

Uzaktan egitim icin 6zel bir planlama gerekli mi? :Egitimcilerden 27 kisi (E1, E2, E4, E5, E6, E7, E8, E9, E10,
E11, E12, E13, E16, E17, E18, E19, E20, E21, E22, E23, E24, E25, E26, E27, E28, E29, E30, E31) UE icin 6zel bir

planlamanin gerekli oldugunu séylemis 2 egitimci (E14, E15) derslerin ayni sekilde strdirilmesini dnermistir.

Ozel planlamada neler yapmak gerekir?: Gerekli olan planlamaya yénelik temalar
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Tablo 4. Uzaktan Egitim Planlari icin Temalar

Tema Alt temalar Kodlar ifade eden katilimcilar
Oz diizenleme E6, E9
Oz diizenleme Motivasyon artirici E9, E24
Ogrenciyi fark etme E9, E12
Ogrencilerin aktif oldugu Esnek olmali E18
Ogretimler olmal Aktif 6grenmeler Yaparak yasayarak E6
icermeli igerik zengin olmali E17
Az sayida 6grenci ile galisilmali E17

Olusan bu temalara ek olarak bazi egitimcilere ait ham veriler asagidaki gibidir. E5. “En zoru da bu aslinda bu ders
usta ¢irak iliskisi gibi gidemez planlama en 6nemli asamadir.” E6. “Ogretim programinda égrenci sorumlulugunda
yaparak yasayarak éGrenmis oluyor. Yani 6gretmene bagimlilik diisiiyor. Ogrencinin kendisini kesfetmesi
gerekiyor.” E9. “Ogrencilerin 6z diizenleme becerilerinde ¢cok ciddi problemler oldugunu diisiiniiyorum. Ogrencinin
psikolojik kimligini fark etmek gerekiyor. -bu baglamda kisinin ilk basta kendine yetebiliyor olmasi zamani iyi
kullaniyor olmasi bu tiir olumsuzluklarla savasabiliyor olmasi ¢ok 6nemli ézellikle uzaktan egitimde daha énemli.”
E17. “bir kere dersin igerigi ¢cok zengin olmali.” E18. “Esnek bir program olmali 6gretmenlere inisiyatif verebilecek

bir planlama olmal..”.
Egitici egitimi gerekli mi? :Muzik egitimcilerinin tamami egitici egitimine ihtiyac oldugunu sdylemektedir.
Uzaktan egitimi yiiriitecek egitimcilere neyi 6gretmemiz gerekir?

Tablo 5. Egitici Egitimi icerigi

Tema Alt temalar Kodlar ifade eden katihmcilar
Teknik ve Online egitim E19, E20, E21, E23, E24, E27, E29,
donanimsal uygulamalar E31
Teknoloji bilgiler
kullanimi Olgme Olgme E26
degerlendirme Degerlendirme
Ses kayit E12, E27
Miizik uygulamalar E12, E30
Yazilimlari Edit yazihmlari

E26. “Olcme ve dederlendirilme kisminda sikintilar var. Hocanin él¢iip 6lcemediginin de élciilmesi gerekiyor.”
E12. “Basit diizeyde ses ve video kayit ve edit 6gretilmeli.” E27. “Teknoloji egitimi vermeli eba ve uygulamalari
kullanilmalari gerekiyor.” E29. “Yazillm kullanmasi 6gretmek gerekir.” E30. “Bence artik miizik 6gretmenligi

programlarina 4. Sinifta UE e yénelik dersler konulmali.”

Uzaktan egitim siireglerinde eszamanli egitim ve eszamanli olmayan egitim kullanilma durumlari hakkindaki

goruslere ait bulgular

Bu bélimde egitimcilerin eszamanli/eszamanl olmayan (senkron/asenkron) egitim ytriitme durumlari hakkinda

gorisleri sunulmaktadir.
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Tablo 6. Eszamanli ve Eszamanh Olmayan Egitim Hakkindaki Goérusler

Tema Alt temalar Kodlar ifade eden katilimcilar
Senkron Anlik geri bildirim E2, E3, E5, E6, E8, E10, E11, E14, E15, E17,
egitim E20, E21, E22, E23, E25, E26, E27, E30, E31
Asenkronda geri donit yok E1,E7
Asenkron Asenkron destekleyici E2,E3,E4, E8
Karma egitim Asenkronda zaman 6zgurlugu E5, E17, E22, E25, E26, E29, E31
kullanim Ses kalitesi iyi E2, E6, E14
Karma iyi hazirlanmis icerik E8, E12,E13, E28
kullanim ikisi bir arada E5, E9, E16, E24

Miizik egitiminde UE slreglerinin eszamanli ve eszamanli olmayan yontemler ile yuritilmesi hakkindaki gorugsler
incelenip ortaya ¢ikarilan temalara gére egzamanli egitim anlik geri bildirim saglamasi bakimindan daha avantajl
oldugu, fakat eszamanl olmayan egitimde de zaman 6zgurlugd, iyi hazirlanmis icerik ve ses kalitesi bakimindan
avantajli oldugu disinllmustdr. Diger taraftan ikisinin de bir arada kullanilabildigi karma yontemlerin de etkili
olabilecegi soéylenmektedir.

Ayrica egitimcilerden bazilari bu konuda goérislerini: E5. “Senkronda yiiz yiizeyiz zaman ayni anda olmasi
gerekiyor. Asenkronda ise bilgiye her zaman erisebilme 6zglirliigii var. Bence ikisi de olmali yani uygun bir él¢tide
karma olmasi gerekiyor. Senkron egitim geleneksel egitim ihtiyacini karsilamaya yénelik bir uygulama égrenciden
anlik bilgi alma ve verme imkdni saglyor.” E6. “Yorumlama noktasinda bu videolar yararli ama 6grenim
konusunda yeterli degil ¢linkii farkindalik ¢ok yiiksek olmasi lazim ama online de 6gretmen miidahale ederek
diizeltme yapabiliyor.” E13. “Bence kisinin i¢ disiplini ile neyi hangi motivasyonla ne kadar égrenmek istedigi ile
ilgili bir sey.” E14. “(eszamanli olmayan) Ses agisindan daha ileri olmakta ama online de 6grenci daha rahat déntis
yapabiliyor ve esnek bu avantajli bir durum” E16. “Diisiik veri hizlarinda video daha avantajli bile olabilir. ikisini
hibrit olarak kullanmak daha iyi olacak.” E17. “Video ashinda usta ¢irak iliskisinin farkh bir boyutu dijitali gibi.
Eskiden usta ¢irak iliskisinde siz istediginiz zaman giderdiniz o istedigi kadar dgretir sizde onun bildigi kadarini
égrenebilirdiniz. Ama simdi siz o calgiyi diinyada calan en iyi kisilere ulasabilir. izleyerek taklit ederek kendinizi
gelistirebilirsiniz.” E24. “Odrencinin tabiatina hangisi daha uygunsa o daha yararlidir yani gérecelidir”. Olarak

belirtmiglerdir.

Uzaktan egitim siireclerinde 6grenci degiskenine y6nelik bulgular

Bu boélimde uzaktan egitimi sirecinde 6grenci degiskenine iliskin bulgular yer almaktadir

Miizik egitimcilerinin égrencilerin yas dediskeni hakkindaki gériislerine iliskin bulgulari: Egitmenlerin tamami
uzaktan egitim stiregleri igin lisans ve lisanslistiinde uygun oldugunu dislinmektedirler. Bazi egitmenler yas
ilerledikce daha uygun oldugunu, bazilari ise motivasyon saglandigl siirece her yasa uygun olabilecegini

soylemektedir.

Ayrica egitmenler asagidaki gorisleri belirtmislerdir.
E1. “Bu kusadin ¢ok kolay kabul ettigini diisiiniiyorum biz yadirgadik ama onlar yadirgamadilar.” E9. “Bence yas

baglayici degil motivasyon énemlidir” E11. “Bence elinde akilli telefonu olan herkes zaten online egitimin iginde.
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yas grubu sdylemeye gerek yok.” E18:” Ben 8-12 yas ile ¢alisiyorum Soyut olan ile somut olani ayirmakta
zorlaniyorlar o nedenle zorlanabiliyoruz” E26. “Fizyolojik yastan ¢cok psikolojik yas ¢ok etkili yani aslinda bilingle

ilgili oldugunu diistiniiyorum.” E28 “hedefi olan her yastaki égrenci ile ¢calisilabilir.” Olarak belirtmislerdir.
Miizik egitimcilerinin 6grencilerden beklentilerini hakkindaki gériislerine iliskin bulgulari

Egitmenlerin bu slrecte 6grencilerden 6grenmeye agik olmalarini (E5, E13), teknoloji kullanma becerilerini
artirmalarini (E22), daha 6nceki 6grenimlerini canli tutmalarini (E1, E12) bilgiye ulasma ¢abalarini artirmalarini
(E26), yasanan bu olumsuzluklara ragmen hayatin devam ettiginin bilinmesini (E2) hangi 6grenme stratejisi
kullanmasi gerektigini bilmesini (E25) tim bunlarin yaninda bu siirecin gegici bir siire¢ oldugu icin oldugu kadarini

kabul etmeyi (E17) beklediklerini ifade etmektedirler.

Ayrica egitmenler asagidaki goriisleri belirtmislerdir: E7: “Odrencilerimden entelektiiel bir altyapiya sahip
olmalarini, neyi niye yaptigini fark etmesini, yasanan olumsuzluklardan siyrilip yoluna bakabilmelerini
bekliyorum.” E9. “Odrencilerin kendilerini ne kadar iyi kontrol ettiklerini gérecediz ayrica égrencilerde zaman
yénetimi becerilerini de g6zlemleyecegiz. Onlardan bir miizik 6gretmeni adayi olarak sorumluluk sahibi olmalarini
bekliyorum, kesfedici olmalari, olduk¢a genis bir zamana sahipler o nedenle bu zamani iyi kullanmalarini
bekliyorum” E13. “ Bilingli bir tercihle 6Grenmeyi secmis ve hazir olmasi lazim” E28. “Dinlemeyi bilmeli, iletisim

kanallarini iyi kontrol etmeli, hedeflere ulasma durumlari iyi olmali” Seklinde ifade etmislerdir.

Miizik egitimcilerinin 6grenci 6zellikleri egitim siirecini iizerindeki etkileri hakkindaki gériislerine iliskin

bulgulari

Egitimciler, normal egitimde birtakim sikintilar yasan 6grencilerin UE siireclerinde de bu sikintilarin arttigini, diger
taraftan sorumluluk sahibi 6grencilerin ise UE de daha basarili olduklarini séylemektedir (E6, E7, E9, E13 E14 E17

E21 E30). Ayrica 6grencilerin ekonomik durumlarinin da UE agisindan etkili oldugu séylenmektedir (E10).

E9. ”Psikolojik problemi olan dgrencileri kaybettik mesela fakat derslerde pasif olan égrenciler ézellikle erkek
ogrenciler sinif ortaminda yani o hiyerarsi icinde ¢ok mutlu olamiyorlar. Viicutlari sandalyede hapis gibi
diisiinebiliyorlar. Bedensek kontrol altina alinilmistik otomatik olarak beyni de etkilemektedir. Kisi kendi rahat
koltugunda olmasi kendini iyi hissetmesine ve bunu derse yansimasina neden olabiliyor.” E10. “farkli sebeplerden
okula gelmeyen édgrenciler su anda UE derslerinde devamsizlik yapmiyorlar.” E18. “Aile deki bakis acisi kiiltiirel

yapi, ders basarisina direkt etki ediyor.”
Miizik egitimcilerinin égrencilerin bu siirecte beklentileri hakkindaki gériislerine iliskin bulgulari

Egitimcilere gore UE siireglerinde o6grenciler, 6gretmene zaman ve mekan sikintisi olmadan ulasabilme
ozglrliginden memnun (E5, E9), degerlendirme konusunda kaygili (E7), belirsizlik konularinda kaygih (E29)
uygulama ve internet aksakliklarinda kaygili (E10) ve ders saatlerinin erken olmamasi konusunda (E20) istekli
olmaktadirlar. E1.”mutlular evde olmalari onlar igin cok iyi geldi” E12. “bir sey 6grenmekten ¢ok onlarla diyalogda

kalmami istediklerini gérdim.”
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Uzaktan egitimin avantaj ve dezavantajlari neler olduguna yénelik bulgular

Bu bulgu egitmenlerin UE deneyimlerinde avantaj gérdikleri ve dez avantaj olarak degerlendirdikleri olgularin

neler oldugu agiklamaktadir.

Avantajlarina yénelik bulgular

Muzik egitiminde yiritilmekte olan uzaktan egitim siireglerinin avantaj durumlari ile ilgili temalar tablosu
asagidaki gibidir.

Tablo 7. Uzaktan Egitimin Avantajlari.

Tema Alt temalar Kodlar ifade eden katilimcilar
Ulasim kolaylig E1, E2, E4,E8,E9, E10, E12, E16,E21, E26,
E27, E30
Derse Zaman esnekligi E4,E9,E12, E14, E19,E21,E22, E27,E29, E30
Esneklik ulasma E5, E6, E10, E12, E24
saglamasi kolaylig iletisimin Kolaylasmasi
E3, E10
Zengin ders igerigi E8, E20, E31
Etkili olmasi  Motivasyon artirici
Zor durumlarda kurtarici E7,E11,E18, E25, E27
Diger Ekonomik E13, E16,E17,E30

Egitimciler uzaktan egitimin genel olarak esneklik sagladigi icin avantajli oldugunu dislinmektedirler. Bu esneklik
ulasim kolayligi alt temeasi ile desteklenmektedir. Egitimcilere gére lokasyon ve zaman agisindan iletisimin
kolaylagsmasi durumlari avantaj saglamaktadir. Etkili bir egitim ortami sagladigi alt temasina gore zengin veri
icerigi kullanimi ve motivasyonun artmasi durumlari belirleyici olmaktadir. Ayrica ekonomik olasi da avantaj

saglamaktadir. Zor durumlarda sirdirilebilir olmasi ise yine avantaj olarak ortaya ¢ikmaktadir.

Ayrica egitmenler asagidaki gorisleri belirtmislerdir: E4. “Calgi egitiminde 6zgiir bir ortam saglamasi 6nemlidir.
Odrenci tek bir saat ve yere badl dedildir esnektir, ekonomi agisindan da firsat esitligi firsati verir.”E5. “daha énce
dersten derse yiiriiyen iliski simdi bir siireklilik halinde déniistii” E7. “6grenci: “hocam ben zaten bilgisayarin
karsisindaydim simdi dersler bana geldi” dedi. E12. “kisinin en iyiye ulasma imkdni vermektedir.”E16. “Bunlar
egitim ve hayatin kapsamini genisletiyor. Geleneksel egitim anlayisi sadece okulda olma anlayisi dedistiriyor.
Kiyaslamak mi dogru yoksa birbirlerinin eksiklerini tamamlamalari mi? Bence ikincisi” E20. “sinifta belki sosyal
fobi ile soru soramayan é§renci burada istedigi soruyu sorabiliyor. Ikincisi 6§retmen daha dikkatli ve hazirlikhi

oldugu icin ders daha islevsel oluyor.” olarak belirtilmistir.

Dezavantajlarina yénelik bulgular

Muzik egitiminde yiritilmekte olan UE siireglerinin avantaj durumlari ile ilgili temalar tablosu asagidaki gibidir
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Tablo 8. Uzaktan Egitimin Dezavantajlan

Tema Alt temalar Kodlar ifade eden katilimcilar
Teknolojik internet diistikligi E1, E7, E9, E10, E15, E25,E27
yetersizlikler

Ses ve Gorlnti kalitesi dislik E2, E3, E7

Yapay ortamlarda Donanimsal eksiklikler ES, E23, E25

ylritilmesi ve Ogrenci bahanelerine agik E4

teknolojik

yetersizlik gibi Etkili 6grenme Hissiyat eksik E3, E6, E10, E11, E12, E13, E14, E15,E24,

sikintilari olmasi diisuk E25,E26,E28, E31

Asosyal olmaya iter E16, E19, E22
Motivasyon zayiflar E17
Sadece 6gretim olmasi E12, E16, E20, E22
Uygulamali alanlara uygun degil E22
Olgme degerlendirme yetersiz E1, E18

Diger Telif haklari agigi var E8

Ayrica egitmenler bazi gorislerini asagida belirtmislerdir: E3.”gercek iletisimin yerini hicbir sey tutmaz. “ E4.
“dersten kacmak isteyen édgrenciler artik daha rahat kagabilirler.” E8. “telif hakki problemi var. Belirli bir
entelektiiel birikimi ortaliga saliyoruz.” E11. “kameranin kadrajina ne kadar sey giriyorsa o kadar basaril oluyor.”
E13:” sezgisel bir geri déniis yok bunun olmayisi da bence en 6nemli dezavantaji” E15 “aktif 6grenme alani
olmamasi, Yaraticihgi engelliyor”. E16: “UE ile sosyallesmeyi saglayamaz. Dahasi asosyaliteyi gelistirir.” E17.
“motivasyonu disiiriir.” E19. “Hazirlik siireci ve degerlendirme siireci uzun ve yorucu.” E23. “Ogrencinin ekipman

eksikligi nedeni ile ders yapmakta zorlaniyor.” E30. “Sanat egitiminde duygusal durum bu editimde ikinci plana

atilmaktadir.” E31. “psikolojik agidan yetersiz. Samimiyet yok. Anlik sorulari kagiriliyor olabilir.”

Derslerin kayit edilmesi sizi etkiler mi? sorusuna yonelik bulgular

Egitimcilere derslerin kayit edilmesi nasil etkiler? sorusuna sekiz egitimci etkiler on alti egitimci ise etkilemez
cevabini vermislerdir. Ayrica dort egitimci kayit edilmesi telif hakki durumlarini ortaya cikarabilecegini

soylemektedir. Bunlara ek olarak bazi egitimcilerin gorisleri asagidadir.

E4. “Kayit etkiler ama dersin daha derli toplu yapilmasi ve denetlenmesi agisindan artisi olabilir.” E10. “Kayit
etmek avantaj 6grenci igin” E11. “Bir baski olusturuyor. Ben kendime gére dersi yiiriitiiyorum fakat bu dersi
elestirebilecek ylizlerce insan ¢ikabilir. Bu durum psikolojik olarak baski yaratmaktadir.” E17. “Kendini ¢aga
uydurmamis alanindaki yeniliklere ulasamamis hocayi ¢ok endiselendirir. Derse hazirlikli giren hocayi etkilemez.
Derste gerekli gereksiz konusarak gegiren hoca igin iyi olmaz.” E20. “Sizin kendiniz hazirladiginiz bir ders notunu
édrenciler ile paylasinca bu yayilabilir ve sizin de hakkiniz ortaliga acilmis olabilir. Ogrenci bu emedinize bir anda
sahip olabilir. O da Tiirkiye’deki telif haklari ile ilgili sorun bunun tam olarak ne sonuglari olacagini iki yil sonra
gorecediz Sinifta dogru yanlis anlatabilirsin ama burada éyle bir sansin yok dersler kaydediliyor.” E24. “bazen lafin
gelisi bir sey s6yleyebiliyoruz ve kayit altinda bu tedirgin ediyor.” E26. “daha nitelikli isler ¢ikmasina neden de

olabilir.” E30. “Odrenciyi giidiileyici 6zelligi de olmaktadir.”
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Deneyimlenen uzaktan egitim siirecin egitimcilere katkilari ve gelecege etkileri hakkindaki gorislerine

yonelik bulgular

Covid 19 pandemisi ile baglanilan UE ortamlari bircok mizik egitimcisi icin yeni deneyimler sunmustur.
Egitimcilere bu deneyimler sizin egitim anlayiginiza nasil etki edecektir ve gelecege dair gorusleriniz nelerdir?
Sorusu sorulmus yanitlara yonelik temalar asagidaki gibi olusmustur.

Tablo 9. Uzaktan Egitimin Etkileri

Tema Alt temalar Kodlar ifade eden katilimcilar

Olumlu Farkindalik sagladi E1, E7,E12,E17
Uzaktan Egitim disince Daha etkili ders sagladi E8
sayesinde teknolojiye
uyum sagladik Teknolojiye uyum sagladik E2, E4,E7, E8, E12, E13,E22, E26
egitimin icinde hep Uzaktan egitim devam edecek ES5, E6, E9, E10, E13,E14, E19, E20, E21,
var olacak. Olumsuz E22, E23, E24, E27, E28

disince Bu zor durum haricinde

kullanmayi digiinmiyorum E3, E15,E18

Ayrica egitmenler bazi gorislerini asagida belirtmislerdir

E2. “Normalde iizerinde durmadigim c¢algi dagari bu kitaplarin ézellikleri gibi bilgi boyutu olan seyleri ¢ok
bilmediklerini fark ettim.” E6. "Yaz déneminde uzun bir ara oldugu igin égrencilerde kopmalar yasiyorduk
gelecekte Ggrencilerimle yazinda bu yolla baglantilar kurarak ¢alismalar yapmayi diisiinliyorum. Bi siire sonra
ogrenci bu siireklilige alismasini bekliyorum.” E12. “daha iyi teknoloji kullanacagimi diisiintiyorum. Daha iyi
icerikler hazirlamam gerektigi ve bunlari daha profesyonel kullanmam gerektigini diisiiyorum dahasi baska
kurumlardaki arkadaslar ile paylasip gelistirmek gerekir.” E13. “kisisel gelisim agisindan bir takim seyleri yenileme
imkéni sagladi. Biraz daha gecmiste yapmadigim seyler ile ugrasmama neden oldu ama bu stirekli kullanilacak
bir sistem degildir. Yani mevcut sinif dersleri devam ederken. Yardimci destekleyici bir yéntem olarak
kullanilabilir.” E17. “Hosgériilii olmayi 6grendik. Aslinda ne kadar gii¢lii oldugumuzu diisiin sekte eksiklerimiz de
oldugunu fark ettik.” E18. “Basta b planim olmasi gerekiyormus bunu anladik burada kazandigim bircok 6zel
egitim yéntemi kazandim mesela video génderip diisiinmelerini saglamak gibi konulari YY de kullanmak
istiyorum.” E21. “Ben bu sistemin destek editimi olarak devam etmesini isterim.” E26. “Ogrencilerinin ortaya
cikardigi driinleri gérsel ve isitsel bir malzemeye déniistiirme yetenedi kazanmayi 6gretmemiz gerekir. Yani kayit

almayi ve bunu askari sekilde islemeyi gériintii ile birlestirip bir proje olusturmayi bilmeliler.”.
Katilimcilarin eklemek istedikleri goriisler

Katilimcilarin eklemek istedikleri son sozlerini derledigimizde. E30. “Bildiginin disinda bir sey dgretemeyen
o6gretmen modeli gecen yiizyilda kaldi giiniimiizde her sey hizla degisiyor 6gretmen de buna uyum saglamali.”
Duslincesine ek olarak E8. eskiden “konvansiyonel diisiinen hocalarimiz 6grencilerini kendi statiikolarina, kendi
milizikal dairelerine hapsederdi, kendi sitilini olusturdu artik bunun devri bitti”. UE E26. “ sayesinde hocalarin
dersleri nasil siirdiirdiiklerine dair kayitlar mevcut tiim Tlirkiye’de. BGylece bir kanit oldu ve iyi ile kétii ders isleyen
her sey ortaya agilmis durumdadir.”E8. “Uzaktan egitimde ak koyun kara koyun belli olur. Ciinkii kayit altina

aliniyor biitiin dersler ve sorgulanabilir. Hatta daha sonra geri déniisii de olabilir” diger taraftan E6.
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“Ogretmenlerin bircogu uzaktan egitimden korkuyorlar. Bu korkunun 6ziinde ise (biz bu dersleri béyle yapmaya
baslarsak bu bélim kapanir.) diisiincesi yer almakta.” Fakat bdyle zor bir durumda E28. “iki secenek var ya hiiziin
ile bekleyip bliytik bir bosluk olusturacak ya da bu krizi firsata ¢evirecek.” E2. “Gergek su ki bircok arkadasim (UE
hakkinda) olumsuz diisiintirken simdi olumlu bakmaya basladi” gelecek adina E5. “Biz uzaktan egitimin daha iyi
olacadi degil iyi bir alternatif olabilecegini, Firsat esitligini yakalayabilmesi i¢in bir firsat oldugunu diisiindiik”
demeye basladi. Aslinda baktigimizda E8. “Her tiirlii sanatsal kiiltiirel (iretimlerin pek mesai saatleri icerisinde
oldugunu diisiinmiyorum. Cogu lokasyonsuzdur.” O zaman E12. “Planlama konusunda her seye hazirlikli olarak
yapmaliyiz yarinin ne getirecegi belli olmuyor maalesef” E10. “Bence éncelikle ortalama bir miifredat ve
zenginlestirilmis veri icerikleri hazir olmali bu konuda yetersiz kaldigimizi diisiiniiyorum”. Gelecekte E26.
“Uiniversiteler arasi dersler konusunda iliskiler olmali bir dersi iyi oldugunuz bildigimiz hocalardan derslere
ulasabilmeliyiz. Ogrenci istedigi hocadan istedigi dersi alabilmeli” tabi bunu saglamak adina E£19.” internet 2 ye
tiye olmalyiz diye diisiiniiyorum bu yolla daha hizli bir internet ortami olmall.” Seklinde goruslerini ifade

etmislerdir.

TARTISMA ve SONUCLAR

Bu arastirma Covid 19 pandemisi ile baslayan kisitlamalar neticesinde uzaktan egitime gecen egitim kurumlarinda

gorev yapan miizik egitimcilerinin yasamis olduklari deneyim hakkinda bilgiler sunmaktadir.

Egitimcileri uzaktan egitim hazir bulunugluk durumlari ile ilgili sonuglar ve tartisma

Mizik egitimcilerinden 5 kisinin (%16,1) pandemi dncesinde UE deneyimi olmakta iken 26 egitimcinin (%83,9)
deneyimi yoktur. Egitimcilerin tiimi Covid19 vakalarinin Tirkiye’de gérilme durumlarindan sonra pandemi ilani
ile ortaya ¢ikan kisitlamalar UE uygulamistir.

Bu egitimcilerden 28’i (% 90,3) es zamanl egitim yapmakta iken 3 (% 9,7) egitimci eszamanl olmayan egitim
ortamlari kullanmaktadir. Bu sonuglara gére mizik egitimcilerinin biyiik bir kisminin hazirliksiz durumda iken ani
bir karar ile uzaktan egitime gecmis oldugu goézlemlenmistir. Benzer sekilde Akyurek (2020), de galismasinda
egitimcilerin hazirliksiz yakalanmis olduklarini séylemektedir. Ayrica 4-13 yas arasi 6grenciler ile ¢alisan (Ayaz
Toral ve Albuz, 2021, 38) ve EBA platformunu kullanan mizik 6gretmenleri de hazirliksiz yakalandiklarini dile
getirmislerdir (inal, Sakarya ve Zahal, 2021). Bu sonuglar egitimcilerin durumlarinin benzer oldugunu

kanitlamaktadir.
Uzaktan egitimde yiiriitiilen ders ortamlarina iliskin sonuglar ve tartisma

Muzik egitimcileri UE siireglerinde farkli uygulamalari kullanmislardir. Sekiz uygulamanin iginde en yogun
kullanilan uygulamalar Whatsapp 13 kisi (%26,5), Zoom 9 kisi (18,4) Skype 8 kisi (16,4) en nadir kullanilan

uygulamalar ise Microsoft Teams ve Google Hangouts birer kisi ile (%2) olmustur.

Aksoy, Glglu ve Nayir, (2020) yapmis olduklari calismalarda pandemi déneminde uzaktan egitimi streclerini

kullanan 6zel mizik kurslarinda goérev yapan katiimcilarin %91’inin es zamanh modeli tercih etmekte ve Skype,
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WhatsApp ve Zoom gibi platformlar kullanmakta olduklari sdylenmektedirler. Bu uygulamalarin arastirma
bulgulariyla paralel oldugu gozlemlenmistir. Uygulamalarin daha iyi gorinti, ses kalitesine sahip olmasi ve

ulasilabilme kolaylgi sebebiyle tercih edildigi diistintlmektedir.

Egitimcilerden 20 kisi (%64,5) UE icin bilgisayar kullanirken 8 kisi (%25,8) cep telefonu 3 kisi (%9,7) ise tablet
kullandigini séylemistir. Ayrica aksesuar olarak 4 egitimci harici mikrofon 3 egitimci harici kamera ve 3 egitimci
kulaklik kullanmayi tercih etmislerdir. Pike (2020) yapmis oldugu g¢alismada profesyonel olarak hazirlanmis bir
senkron piyano egitim deneyimi gerceklestirmistir. Bunun igin teknolojik altyapi kullanmis 6grencinin dijital
piyanosunun bilgisayar ile entegrasyonu saglanmis ve internet arayiciligiyla piyano sesleri MIDI formatinda
O0gretmene iletilerek ses kalitesinde olusabilecek degisiklikleri en aza indirmislerdir. Calisma sonuglarindan
ogrenci ders sirecini oldukga basarili oldugu soéylemistir. Bu gibi aksesuarlarin ders kalitesini iyilestirecek
teknolojik aksesuarlarin olumlu sonuglar verecegi ortaya cikmaktadir. Egitimciler de benzer disiinceler ile

aksesuarlar kullanmislardir.

Egitimciler uzaktan egitimde icin gcevre seslerinden uzak, arka planda koyu renkler tercih edilmis bir yerde
yapilmasini ve gerekli durumlarda harici mikrofon ve kamera ya da mikrofonlu kulakhk kullanimini tavsiye
etmislerdir. Ayrica egitim icin secilen yerin internetin hizli oldugu bir nokta olmasi gerektigi vurgulanmstir.
Karahan (2016b), ¢calismasinda uzaktan egitime uygun laboratuvar kurulmasi gerekliligini vurgulamistir (s.199).

Bu durum daha profesyonel ders imkanlari saglayacagi disuniilmektedir.

Uzaktan egitimi deneyimleyen egitimcilerin dersleri yiiriitme siireglerine iliskin sonuglar ve tartisma

Uzaktan egitim sireclerini deneyimleyen egitimcilerin ders ylriutme sureglerine iliskin temalar incelendiginde
ders sirelerinin esnek bir hal aldigl fakat cogunlukla derslerin daha kisa islendigi, derslerin normal egitimdeki
asamalara benzer siregler ile ylrGtaldugina fakat cevrimigi iletisimde zaman gecikmesi nedeniyle birlikte muzik
yapmaya imkan vermeyen sistemler yiziinden derslerin tenis magi gibi sirayla performans gosterme yoluyla

yapildigi, derslerde dijital uygulamalar sayesinde video kullanimi gibi imkanlarin eklendigi séylenmistir.

Egitimciler derslerde kullanmak (izere ses kaydi, anlatim videolari ¢ekip géonderme ve ekran paylasimi ile
zenginlestirilmis veri iceriklerini kullandiklarini gelecekte ise daha uygun yazilimlarin gerekli olabilecegini
vurgulamiglardir. Pike (2020) calismasinda kullanmis oldugu uygulamalar egitimcilerin gorislerine paralel
olmaktadir ve distncelerinin bir kismini karsilamaktadir. Soyle ki Pike’nin kurmus oldugu sistem ile 6gretmen
O0grencinin piyanoda tam olarak hangi tuslara ve pedallara bastigi hangi hizlar ile bastigi gibi bilgilere
ulasabilmektedir. Fakat su anki internet hizlari neticesinde seslerde gecikme olmakta oldugu da séylenmektedir.
Xie (2022), calismasinda piyano egitiminde 5G agini kullanmayi test etmis piyanoyu dijital olarak baglanti saglayip
cesitli avantajlarindan yararlanirken baglanti hizinin da yeterli diizeyde oldugunu séylemis sonug olarak piyano
egitiminde 5G baglantisiile kurulan UE ortaminin kullanish oldugunu ifade etmistir. Bu sonug egitimci gérislerine

yonelik olumlu bir proje sunmaktadir.
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Kullanilan bu ve benzeri uygulamalar 6grenciler igin daha renkli ve farkli duyu alanlarina hitap eden uyaranlar
gondermektedir. Ekici’nin (2003) calismasinda acik 6gretim fakiltesi 6grencileri sunulan UE imkanlarinin %23,1
kolay 6grenme sagladigini diistinliyor olmalari 6grencilerin blyiik bir kisminin farkh 6grenme alanlarina hitap
eden ozellikler aradiklarini géstermektedir. Adam ve Metljak, (2022) calismalarinda derslerde en ¢ok video kaydi
kullandiklari sonrasinda sirayla ses kaydi, sunu hazirlama gibi yardimci materyaller kullandiklarini bildirmistir. Bu

bulgu arastirma sonuglari ile paralellik géstermektedir.

Egitimcilere gére ideal bir uzaktan egitim icin gerekli goriilen noktalara iligkin sonug ve tartismalar

Egitmenlerin ideal bir UE ortami igin teknik hazirhgin internet altyapisinin ve donanim yapilarinin iyilestirilmesi
kopukluk olmadan hizl kullanim saglamasi, iyi hazirlanmis dijital icerikler hazirlanmasi, egitici egitimi ile ders hem
O0grenci hem Ogretmene yonelik motivasyon kaynaklarinin iyilestirilmesinin gerekli oldugunu sdylemislerdir.
Brandstrém, Wiklund ve Lundstrom (2012) ¢alismalarinda jazz gitar dersi yaptigi 6grencileri zaman gecikmesi
nedeniyle birlikte mizik yapilamamasina ragmen uzaktan egitimin basarili oldugu bunun sebebi olarak da icerik
acisindan daha zengin kaynaklar sunulmasi oldugu séylemektedir. Bu sonug arastirma sonuglari ile paralellik
gostermektedir. Temel ihtiyag saghkli bir iletisim kurulabilecek kaynaklar daha sonra ise ilgi ¢ekici veri icerikleri

ve uygulamalar oldugu dislinilmektedir.

Egitici egitimi ve planlama durumlari hakkinda sonuglar ve tartisma

Muzik egitimcileri UE sireglerine basarili olunabilmesi igin 06zel planlama yapilmasi gerekli oldugunu
soylemislerdir. Hazirlanacak plan 6grenci merkezli, 6z diizenleme becerilerini gelistirmeye yonelik, 6grencinin
kendisini kesfetmesine imkan saglayan, motivasyon artirici olmasi beklenmektedir. Egitimciler uzaktan egitime
yonelik egitici egitiminin gerekli oldugunu séylemektedir Bu egitimin igeriginde teknoloji kullanimi temasi 6n
plana c¢ikmaktadir. Online egitim uygulamalari, mizik yazilimlari kullanimin yani sira 6lgme degerlendirme

konularinda da uzaktan egitime uygun ¢ézlimler 6gretilmesi 6nerilmistir.

Alpiste Penalba, Rojas-Rajs, Lorente, Iglesias, Fern ndez ve Monguet (2013) calismalarinda opera solistligi icin
uzaktan egitim modelini olusturmus 6zel planlamalar ile egitim vermis ve etkilerini incelemistir. Sonuglari
incelendiginde UE icin yapilan hazirhgin gerekliligi vurgulanmistir. Sarikaya’nin (2021, s.97) calismasinin
sonugclarina gore egitim plani 6nceden tasarlanmadigi icin egitimciler arasinda farkli uygulamalarin olusmasi
ogrenciler lzerinde olumsuz etki yaratmistir. Bu sonug egitimcilerin gorusleri ile paralellik géstermektedir.
Egitimciler 6zel planlamalar ile hem egitimde hem de degerlendirme asamalarinda birligin olusmasi gliven, esitlik
gibi konularda olumlu etkisi olabilecegi diistinilmektedir. Ayrica bu konuda egitimcilere yardimci uygulamalarin

gelistiriimesi onerilmektedir (Goktas ve Akbudak, 2021).
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Uzaktan egitim siireglerinde eszamanli egitim ve eszamanh olmayan egitim farklari, kullanilma durumlari

hakkindaki sonuglar ve tartisma

Egitimciler eszaman egitimin anlik geri bildirim sagladig igin daha iyi oldugunu, asenkron egitimin donit olmadig
icin yeterli olmadigini sdylerken eszamanli olmayan egitimde zaman 6zglirligu oldugu icin olumlu bakilabilecegini
de eklemislerdir. Diger taraftan ikisi bir arada 6gretim yaklasimlarinin daha iyi olabilecegi de sdylemektedir.
Miizik egitimi stireglerinde videodan izlemenin hem daha iyi goriintu ve ses kalitesi sunmasi hem de istedigi kadar
tekrar izleme imkaninin oldugu igin olumlu oldugu vurgulanmistir. Karma kullanim {izerinde de durulmus
asenkron egitim yaklasimlarinin destekleyici olarak kullanilmasini énermislerdir. Sakarya ve Zahal (2020, s.813)
yapmis olduklari calismada uzaktan yiritilmekte olan keman egitimine eszamanli derslerin daha olumlu sonug
verdigi, fakat es zamanl olmayan keman derslerinin de 6grenci istenildigi zaman izleyebilmesi ve tekrar tekrar
acilip izleyebilme imkani bakimindan olumlu oldugu disiinilmektedir. Bu ¢alisma sonuglari muzik egitimcilerin
gorisleri ile paralellik gostermektedir. Muzik egitimcileri de senkron egitimin yogunlukta oldugu fakat asenkron
egitim imkanlarinin da destekleyici olugunu dusiinmektedirler. Agiks6z ve Gudek (2018, s.20) galismalarinda
Youtube platformu (zerindeki video derslerinde pargalar lzerinden anlatilan konularin, yapilan tekrar ve
izleyiciye yoneltilen sorularla 6grenmeyi pekistirildigini séylenmektedir. Bu sonuca gére asenkron egitim de

muzik egitiminde UE modelleri agisindan avantaj saglayabildigi diisintlebilmektedir.

Uzaktan egitim siireglerinde 6grenciler hakkindaki sonug ve tartismalar

Egitmenlerin bir kismi UE sireclerinde 6grencilerin yasinin kigikten biliyige dogru ilerledikce daha uygun
oldugunu soylemektedir. Fakat hepsi lisans ve lisanslstli seviyeleri icin uygun oldugunu sdylemistir. Diger
taraftan hedefi olan motivasyonu yiiksek kisilerin hangi yasta olursa olsun basarili olabilecegi de eklemislerdir.
Ayaz Toral ve Albuz ‘un (2021, s.39) calismalarinin sonuglarinda 6gretmenler 4-13 yas arasi 6grencilerin UE
derslerinde devamsiz olduklarini sdylemektedir. Bu sonug¢ arastirma sonuglarinin bir kismi ile paralellik
gostermektedir. Muzik egitimcileri yas buyilidikce daha uygun oldugunu sdylemisler ve daha ¢ok lisans ve

lisansusti seviyeler icin uygun bulmuslardir.

Miizik egitimcileri UE siireglerinde 6grencilerden 6grenmeye agik olmalarini, sorumluluk sahibi olmalarini, kendi
O6grenme stratejilerine hakim olmalarini, kesfedici olmalarini, zamani iyi kullanmalarini, olumsuzluklari bir kenara
birakip ¢aba gostermelerinin gerekli oldugunu ifade etmislerdir. Ayrica 6grencilerin teknolojiyi kullanma

becerilerini de gelistirmesi gerektigini vurgulamiglardir.

Egitimcilere gore ylz yize egitimde sorumluluk sahibi 6grencilerin uzaktan egitimde de benzer sekilde davrandigi
sorumluluk dizeyi diisik 6grencilerde ise bahane lGrekme durumlarina daha sik basvurduklari séylenmistir.
Ekonomik durumlarda olusan eksiklik, uzaktan egitimi saglayacak donanim ve internet altyapisinin
saglanamamasi durumlarinin 6grenci basarisi (izerinde etki ettigi séylenmektedir. Psikolojik acidan problemi olan
ogrencilerin ¢ok etkilendigi, diger taraftan bazi 6grencilerin ise normal egitime gore daha basarili da olabildikleri

gozlemlenmistir. Eken, Tosun ve Eken (2020, s.123) calismalarinda bu pandemi ve hizla baslatilan UE ortamlari
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ekonomik diizeyi disiik ve yiksek aile cocuklari arasinda, egitim olanaklari konusunda buyik farklar olusmasina
neden olustugunu sdylemektedir. Benzer sekilde Saltiirk ve Glingér’ de (2020, s.152) calismalarinda ekonomik
farkhhklarin etkisi Gzerinde durmustur. Bu sonuglar arastirma sonuglari ile paralellik géstermektedir. Uzaktan
egitim slireglerinde 6grencilerin gerekli donanim ve internet altyapisina sahip olmasinin gerekli oldugu gorusu
hakimdir. Uzaktan egitimin sosyal, psikolojik, etik gibi boyutlar agisindan sonuglarinin incelenmesi gerekmektedir
(Erturgut, 2008, s.84). Yasanan bu deneyim ile gorislerin ortaya ¢ikmasi bu tlr sorunlarin ¢éziimiine yardimci

olabilecektir.

Uzaktan egitimin avantaj ve dezavantajlari hakkindaki sonuglar ve tartisma

Muzik egitimcileri uzaktan egitimin avantajlarini esneklik temasi lizerinden ifade etmislerdir. Konum serbestligi
ve zaman 0zgirligu saglamasi bakimindan daha esnek imkanlar saglamakta oldugu séylenmektedir. Yolculuk,
yeme icme, barinma vb. ihtiyaglarin olmamasi ev imkanlarinda gergeklesebilmesi agisindan ekonomik anlamda
avantaj saglamasinin yani sira iletisimi de hizlandirdigi, teknolojik imkanlar ile dijital igerikleri kullanma sayesinde
daha etkili ders isleme imkani vererek motivasyonu da artirdigi sdylemektedir. Ayrica zor kosullarda egitime
devam edebilme imkani saglamasi bakimlarindan zor durumlarda kurtarici olarak avantajli oldugunu

soylemislerdir.

Apczynski (2008) c¢alismasinda uzaktan egitimin 6grenciler igin ilgi ¢ekici oldugunu, Yenal (2009) ise uzaktan
egitimin genis imkanlar saglamasi bakimindan avantajli oldugunu soylemistir. Okan ve Arapgirlioglu (2019, s. 226)
arastirmalarinda konservatuvar 6grencileri ve gilizel sanatlar lisesi mizik bélima 6grencilerinin keman ¢alisma
performansinda geleneksel ile uzaktan egitim arasinda fark olmadigini agiklamistir. Bununla paralel olarak
Karahan’da (2016a) piyano egitiminde eszamanh UE ile geleneksel egitim arasinda bir fark gormemistir. Aksoy ve
Nayir ise (2020) calismalarinda Suzuki yontemi ile keman egitimini UE ortamlarinda ylratmasler ve basarili
sonuglara ulasmislardir. Bu bulgular mizik egitimde uzaktan egitimin avantajlarinin tercih edilmesine sebep
olabilmektedir. Tastik’te (2015, s.267) arastirmasinda cevrimdisi e-6grenmenin 6z yeterlilik ve motivasyonu
artirdigi bulgusuna ulasmistir. Saltiirk ve Gingor’'an galismalari (2020, s.160) Tastik’i destekler niteliktedir.
Calisma 6grencilerin %48,6'i kendi 6grenme siiregleri igin ders harici video izleme yoluna gittigini sdylemektedir.
Bu iki bulgu 6grencilerin kendi 6grenmelerine yonelik yeterlilik algilari, motivasyonlari ve kesfetme durumlari
acisindan olumlu tutumlari arastirmamiz ile paralel dislinceler Gretmektedir. Ayrica Can ve Yungul'un (2017,
s.166) calismalarinda lisansiisti 6grencilerin uzaktan egitimi ulasim kolayligi ve zaman kullanimi agisindan olumlu
bulmasi arastirma sonuglarini destekler niteliktedir. Ogrencilerin teknolojiyi daha etkili kullanmalari durumunda
gelismelerin oldugu Walls’in (2008) ¢alismasinda da gorilmustir lisansisti 6grenciler ile ylritilen ¢calismada UE

slreglerinin etkilesimi artirdigi, 6grencilerin teknoloji kullanma durumlarini gelistirdigi belirtiimektedir.

Diger taraftan muzik egitimcileri uzaktan egitimin dezavantaj durumlarini, iletisim kanallarinin azalmasi ile bazi
hissiyatlarin iletilememesi nedeniyle gercek iletisimin yerini tutamayacagi, teknoloji kaynakli sikintilardan ses ve
gorintu kalitesi yetersizligi, internet hizi ile ilgili problemler, donanim eksikligi gibi teknik konularda sikintilar

olmasi, sosyalligin ortadan kalkmasi, motivasyonun diismesi ve 06grenci bahanelerine agik olmasi gibi
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distincelerle agiklamiglardir. Ayrica insani bir egitimin degil sadece bilgi 6gretiminin yapilabildigi, yuz ylze
uygulamali derslerdeki gibi beraber calip séylemeye olanak saglayan imkanlarin olmamasi nedeniyle uygun
olmamasi, 6lgme degerlendirmenin yetersiz olmasi, telif haklarinin korunmasi konusunda yetersiz olmasi, hazirlik
asamasinin uzun ve yorucu olmasi gibi dezavantajli durumlarinin da oldugunu séylenmistir. Ayrica egitimciler

uzaktan egitimin duyusal agidan yeterli olmadigini, samimiyetin ortadan kalktigini eklemislerdir.

Sager, Ozkisi ve Yiiceer (2020) miizik egitiminde uzaktan egitimi siireclerine etkisi konulu calismalarinda
ogrencilere gore derslerde sesin kesilmesi ve ses kalitesi biiyiik problem olarak goriilmektedir. Bu bulgu arastirma
sonuglariyla paralellikler gostermektedir. Miizik egitimcileri en ¢ok iletisim kopukluklari konusuna deginmislerdir.
Ekici (2022), ise galismasinda uzaktan egitimin ses egitimi i¢in uygun olmadigini séylemistir (s. 63). Adam ve
Metljak, (2022) de arastirmalarinda pandemi déneminde online egitimde 6grencileri ile iletisim sorunlari
yasadiklarini dile getirmis ayrica mifredati yetistirme konusunda da sorunlar yasamis olduklarini bildirmistir.
Umuzdas ve Bas (2020) arastirmalarinda konservatuar 6glencilerinin teknoloji kullanma becerilerinin arttigi fakat
derslerde motivasyon ve galgi performanslarinin diistiglini séylemektedir. Ayica Sakarya ve Zahal da (2020,
s.812) calismalarinda uzaktan yiritilen keman egitiminde motivasyonun diismekte oldugunu séylemislerdir.
Arastirma kapsaminda egitimcilerin bir kismi da yukaridaki arastirmalara paralel olarak goéris bildirmislerdir.
Bunun nedenleri olarak yine iletisim kalitesindeki verimsizlik gosterilebilmektedir. Gun (2021), ise yapmis oldugu
arastirmada uzaktan egitimin oda orkestrasi dersi icin avantaj saglamadigini séylemektedir. Birlikte ¢alma
soylemeye imkan vermemesi ve dijital kayitlar ile yaritilmesi konusunda gigliikler olusmasi neden olarak
gosterilmektedir. Bu bulgu da arastirma sonuglari ile paraleldir. Egitimciler birlikte mizik yapilan dersler igin
uygun olmadigini dile getirmislerdir. Fakat uygulamali olmayan derslerde kullanilabilir oldugu distincesi de
yaygindir (Sarikaya, 2021, s. 97). Egitimcilerin, ¢ogu derslerin kayit edilmesinin kendisini etkilemeyecegini
soylerken bir kismi ise gesitli kaygilar nedeni ile etkileyebilecegini belirtmislerdir. Bazi egitimciler ise kayit altina
alinmasinin telif haklari konusunda problem olabilecegine vurgu yapmistir. Ozmentes (2020, 5.318) ¢alismasinda
bu konu hakkina gérus bildirmis ve hocalarin hazirlamis olduklari ders igerikleri ile ilgili telif haklarinin korunmasi
gerektigini dile getirmistir.

Deneyimlenen uzaktan egitim siirecin egitimcilere katilari ve gelecege etkileri hakkindaki sonuglar ve tartisma

Uzaktan egitim sireclerinde edinilen deneyimin gelecekteki etkilerine yonelik sonuglarinda egitimcilerin
¢ogunlugu olumlu cevaplar vermis sadece bir kismi ise olumsuz cevaplar vermistir. Olumlu cevaplara yonelik
temalari inceledigimizde muzik egitiminde UE farkli yollar ile devam edecegine yonelik distinceler belirtilmistir.
Ayrica bu sireg egitimciler icin teknolojiye uyum saglamasi agisindan, farkindalik saglamasi acisindan ve daha
etkili dersler olusturma imkani saglamasi bakimindan etkiledigi séylenmektedir. Bu gériusteki egitimciler muzik
egitiminde UE sistemlerininn destekleyici olarak devam etmesi gerektigi soylemektedir. Miizik egitimcilerin bir

kismi ise uzaktan egitimi bu gibi zor durumlar haricinde kullanmayi distinmediklerini ifade etmislerdir.

Ozer’in (2020, 5.11) calismasinda da benzer bir goriis ile uzaktan egitimin devam etmesini isteyen cogunluk hem

ylzylze hem uzaktan iceren hibrit sistemleri de 6nermislerdir. Adileh’de (2012, s.71) yapmis oldugu arastirmada
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yuz ylize egitim ile senkron ve asenkron egitimlerin belirli diizeylerde harmanlanmis bir modeli ile yirutilen UE
deneysel olarak galisilmis sonuglarda UE grubunun hem ders basarisi hem de miizik 6grenmeye yonelik tutumlar
acisindan basarili oldugu gorilmustir. Harmanlanmis yontemin islevsel sonuglar ortaya koyabilecegi baska
arastirmalar tarafindan da soylenmistir (Dag, 2011). Uzaktan egitimin destekleyici bir sistem oldugunu séyleyen
baska birgok arastirma mevcuttur (Brandstrom, Wiklund ve Lundstrém 2012, s.448). Bu goriisler uzaktan egitimin
mazik egitimi slireglerinde destekleyici olarak kullanilmaya devam edilebilecegi dusiincesini ortaya
¢ikartmaktadir. Karkina, Valeeva, ve Starci¢, (2022). Calismalarinda uzaktan egitimin muzik 6gretmenlerinin
yetismesinde yeni bir perspektif acmis oldugunu soylemislerdir. Bu gorlis arastirma sonuclari ile paralele

olmaktadir.

Akinci ve Bolat (2020) arastirmalarindaki bulgularinda pandemi sonrasi bir¢cok sosyal aliskanliklarimiz-
yasantilarimiz degisecek oldugu, kisitlama stireclerinden sonra devam edecek olan egitimlerin 6zelligine iliskin;
yuz ylize egitim devam ettirilmeli fakat online egitim teknolojisi gelistirilmeli distunceleri bildirilmistir. Bu slireg
her ne kadar teknolojiyi kullanma konusunda yogunlastigimiz bir siire¢ olsa da uyum saglama sirecinin
devamlilhgl saglanmasi gerekmektedir. Bunu icin muzik egitimi lisans programlarindan baslamak tizere birgok
basamakta egitim sireclerinde icin kisilere teknoloji kullanma egitimi verilmesi 6nerilmektedir (Avci, 2021,
s.282). Girginer’in (2002) uzaktan egitimin gelecegi hakkindaki gorusleri ile drtlismekte ve UE gelecegin 6nemli
bir egitim sekli olacagini distindiirmektedir. Adam ve Metljak, (2022) ¢calismalarinda pandemi déneminde muzik
egitimcilerinin dijital okuryazarliklarinin olumlu yonde degistigini bildirmistir. Bu bulgu arastirma sonuglarini
ongorulen distlinceler ile paralel olmaktadir. Chen ve Meng, (2022) yapmis olduklari ¢alismalarinda yapay zeka
algoritmasi ile birlestirilmis kablosuz 5g ag teknolojisinin ¢evrimigi mizik 6gretiminde kompozisyon olusturmaya
yardimci olma konusunda basarili oldugu gorilmuistir(s.07). Bu durum bize gelecekte uzaktan egitimin teknoloji

ile ilisikleri konusunda 1gik tutmaktadir.

Uzaktan egitimi deneyimlemis egitimcilerin eklemek istedikleri konular hakkindaki sonuglar ve tartisma.

Muzik egitimcileri calisma kapsaminda sorulan sorulara eklemek istedikleri gériislerine gére bu siirecin gelenksel
anlayislardaki egitimciler icin degisim baslattig, iletisimin ve etkilisimin hizlandigi, derslerin kaydedilmesi bosa
gecen ders olmasina imkan vermedigi igin bazi egitimcileri zorlayabilecegi, bazi egitimcilerin bu gibi teknolojik
sistemler sayesinde egitim icin insana gerek kalmayacagi kaygisi tasidigl, yasanan sireg gibi olumsuz durumda iyi
bir alternatif oldugu, olumsuz bakan hocalarin bile deneyim sahibi olduklarinda goérislerinde degisimler olabildigi,
firsat esitligi sagladigi, sanatta lretkenligin zaman ve mekan konusunda siki kurallara bagl degil esnek oldugu,
gelecek icin daha iyi planlama ve hazirlik yapilmasi gerektigi, zenginlestirilmis veri iceriklerinin de bu gelisime
ayak uydurmasi gerektigi, ders uygulama ile ilgili konularda standardizasyonlara gidilmesi gerekliligi, tiniversiteler
arasi ders alabilme imkanlarinin olusturulabilmesi gekliligi ve son olarak daha iyi internet altyapilarina sahip

olmamiz gerekliligi Gzerinde durulmustur.

Ryan D. Shaw ve Whitney Mayo (2021) yapmis oldugu ¢alismada baslangicta egitimcilerin biraz kaygili oldugun

dile getirmistir. Bu bulgu arastirma sonuglari ile paralel olmaktadir. Bu kaygi siireg icerisindeki gelisim ile azalmis
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hatta ortadan kalkmistir. Yungul ise (2018, s.1344) calismasinda uzaktan egitimin firsat esitligi verdiginden
bahsetmistir. Bu sonugta paralel gorusler ile ilerlemektedir. Ayrica Yungul uzaktan egitimin ustalar ile iletisimi
hizlandiracagindan da bahsetmistir. Pandemi ile baslayan UE siireglerinde ustalara ulasmak canh baglantilar
kurmak kolaylasmis bu firsatlar zaman zaman destekleyici olarak kullanilmistir. Gelecekte farkh Universiteler

aralarinda yapacaklari protokol ile bu gibi iligkilerin daha da hiz kazanmasi muhtemeldir.
ONERILER

Pandemi ilani ve alinan 6nlemler neticesinde baslatilan UE siirecinin egitimciler adina deneyim kaynagi oldugu
ortadadir. Uzaktan egitimin baslangic donemlerinde yapilan bu arastirma egitimcilerin bir kisminin kaygili oldugu
bir kisminin ise kabullenmis oldugu bir doneme denk gelmistir. Genel olarak sonuglara baktigimizda uzaktan
egitimin en ©6nemi ihtiyaglarinin teknolojik altyapi ve donanimsal ve yazilimsal hazirliklar oldugu
disinilmektedir. Avantajli ve dezavantajli taraflari mevcuttur. Fakat sagladigi esnekliklerden hibrit modeller ile
faydalanilmasinin yararh olacagi dusinilmektedir. Arastirmacilara yeni teknolojik gelismelerin mizik egitimine

etkisini konu alan arastirmalara yonelmesi 6nerilmektedir.
Egitim plancilarina ve yoneticilere ise:

1. Hem yizylize hemde uzaktan egitimi iceren harmanlanmis muzik egitim programlari tasarlanmasi,

2. Uzaktan egitimde yasanan guiglukleri ortadan kaldirmak ve standartlar olusturmak igin 6zel planlamalar
ve egitici egitimlerinin saglanmasi,

3. Daha etkili zenginlestirilmis dijital kaynaklarin gelistirilmesinin saglanmasi,

4. Egitimilerin Urettigi iceriklerin telif haklarinin korunmasinin saglanmasi,

5. Egitim seviyesine uygun kurumlar arasi ders alma imkanlari konusunda esnekliklerin saglanmasi

onerilmektedir.
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