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ABSTRACT

Ensuring that the children could use the preschool achievements during their education at the
Primary School and enabling them to do this in a gradual way is one of the issues to which great
attention must be paid for a successful transition of the children from the preschool education to
the Primary School. The preschool education program should support the primary school
education program in order for the children, who receive preschool education, to contribute to the
transition to primary school, which is the next education step, with their level of readiness.
Preschool education programs in Turkey were updated in 1952, 1989, 1994, 2002, 2006 and 2013.
The chronological order of primary school education programs implemented in Turkey until today
is as follows: 1924, 1936, 1948, 1968, 1998, 2005 and 2018. The purpose of this study is to
determine the overlapping achievements in the field of cognitive and social-emotional
development of the 2013 Preschool Education Program and in the 1st grade units of the 2018
Education Program of the Social Studies Course. This is a descriptive study carried out in the form
of a survey research. In this study, document analysis is adopted as the data collection method. In
the research, it was determined that the achievements of the cognitive, social-emotional
development areas of the Preschool Education Program and the achievements of the units in the
Life Studies Curriculum overlapped. In the research, 15 of the 22 acquisitions in the field of
Preschool Education Program cognitive development were compared with 18 acquisitions out of
53 in the Primary School Life Studies Curriculum; It was concluded that 20 acquisitions in the Social-
Emotional Development area of the Pre-School Education Program overlapped with 24 acquisitions
out of a total of 53 acquisitions in the Primary School Life Studies Curriculum. There are plans to
make the Preschool education compulsory in Turkey. For this reason, it is thought that the
cooperation among the field experts while preparing the preschool education program and
primary school 1st grade program will positively affect the readiness of children. Moreover, it is
recommended that both programs be reviewed so that the learning outcomes in the cognitive,
social-emotional development areas in the Pre-School Education Program correspond to the
learning outcomes in the Social Studies Curriculum.
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INTRODUCTION

Education is the process of creating desired behaviours in the individual through their own life experiences (Bilen,
2002). There are certain factors determining the success of the education process to reach the targeted outputs
at the end. The first thing that comes to mind among these factors is the education programs. The Program is
the process by which the activities to achieve the goals are organized (Kemertas, 2003). Education programs are
the building blocks of education systems and they are constantly evaluated and developed according to current
conditions and situations (Ogiilmis, 2004). An education program can be defined as a learning experience
provided to the learner through planned activities at the school as well as outside (Demirel, 2005). The
curriculum, on the other hand, consists of information categories and is a program for the planned acquisition of
skills at the schools (Klglikahmet, 1997). Education programs and curricula are used together and usually one of

them is used in place of the other (Demirel, 2005).

An education program or curriculum includes answers to the questions of what are the desired characteristics
(gains of the education or training program) of the individuals to be trained, which life skills these characteristics
cover, and how these characteristics are gained by the individuals (Ozden, 2006). The quality of the education
programs is important in achieving the determined educational objectives. For this reason, with a view to
increasing the quality of the prepared programs, the processes of "program development" are continuously
followed (Kog, 2016). "Program development process in education" includes a long-term and coordinated,
comprehensive study conducted by considering all elements of the program, and the effort to provide these
responses (Aykag¢ & Basar, 2005). The implementation conditions are also taken into consideration when
developing the education program. Education programs vary according to circumstances and time. Therefore,
changes in programs have been inevitable with the development of science and technology and the changes in
the current conditions (Kemertas, 2003). Preschool education programs in Turkey were updated in 1952, 1989,
1994, 2002, 2006 and 2013. The chronological order of primary school education programs implemented in
Turkey until today is as follows: 1924, 1936, 1948, 1968, 1998, 2005 and 2018. There are also two draft programs,
prepared in 1962 and in 2015, for the Primary School Education. In 2015, the curricula of some courses were
updated, but they were not implemented. With the preparations made, a draft program was prepared in 2017
and the 2018 Primary School Program was formulated by taking into account the evaluations made (Ciydem &

Akdag, 2021).

Preschool education covers the period from the birth of the child to the day the child starts primary school (Aral,
Kandir & Yasar, 2002). These are the years during which children's motor, social-emotional, language and
cognitive development is completed. Meeting the developmental needs of the child in this period and preparing
them for primary school is one of the main objectives of preschool education (MEB, 2013). Research has shown
that cognitive, language, social, emotional, motor and self-care skills acquired during this period have a positive
effect on children's future academic success (Clements, 2004; Starkey, Klein & Wakeley, 2004; Tsamir, Tirosh &

Levenson, 2011).
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Social Studies course has an important place in providing children with basic skills. The basis of the behaviours
that will enable the child to socialize and prepare for life is laid with this lesson (Cakir, 2007). With the content
of this course, the child learns to recognize and discover life and himself (Topses, 2001). Within the framework
of Social Studies course, children are willing to make community, family and human values a part of their life
(MEB, 2018). Social Studies course is included in the curriculum of the first three grades of the primary school
(1st, 2nd and 3rd grades). The aim of the Social Studies curriculum is to raise individuals who know themselves,
have basic life skills, internalize the values of the society they live in, produce and love their country (MEB, 2018).
The target behaviours/gains to be achieved in the Social Studies course are also necessary to determine the
content of the education and its evaluation. Content cannot be determined without these target
behaviours/gains. Because the achievements of the program are the answer given to the question: "why should
we teach?". Achievements are the skills, knowledge, attitudes and values that children need to learn/obtain
(Oztiirk & Elbistan, 2007; Yetkin & Dascan, 2008). In the Social Studies Curriculum, the content is organized
according to the unit basis. In this program, there are six units for the 1st grade level: "Life in Our School", "Life
in Our Home", "Healthy Life", "Safe Life" and "Life in Nature". At the 1st grade level of primary school, students
are expected to have "knowledge, skills and value about subjects such as recognizing the school, complying with
school rules, communicating, paying attention to personal care and cleanliness, complying with safety rules,

Atatirk's life, national and religious holidays, seasons, plants and animals and recycling" (MEB, 2018).

The literature review relieved the following studies on preschool education programs: historical development of
preschool education programs (Durmuscelebi & Akkaya, 2011; Disek & Donmez, 2012; Sapsaglam, 2013),
teachers' views on the preschool education program (Arslan & ilkay, 2015; Avci, 1987; Aydin, 2010; Can Yasar,
1998; Caltik, 2004; Demir, 2001; Dilek, 2013; Dilizgiin, 2014; Gole, 2014; Gole & Temel, 2015; Giiler, 2001; Giilmez
Dag, 2012; Hamarat, 2017; Isik, 2015; Karagéz, 2019; Kay, 2015; Oguz, 2013; Sivgin, 2005; Tonga Cabuk et al.,
2022; Tukel, 2017), teachers' implementation of the preschool program (Akkaya, 2009; Aydemir, 2018; Can Gill,
2009; Cantekinler, 1989; Cémert, 2003; Cobanoglu, 2011; Durmusoglu, 2004; Geng, 1997; is, 2017; Kog, 2015;
Parlakyildiz, 1998; Uzun, 2007), problems faced by teachers in applying the preschool education program (Arslan,
2017; Erden, 2010; Kandir, 1991), teachers' views on character and values education in preschool education
program (Catalbas, 2018; Erkus, 2012), the effect of the preschool program on the areas of child development
(Basara Baydilek, 2015; Kegecioglu, 2015; Kiziltas, 2016; Sarikaya, 2018), review of story books in terms of
preschool education program (Akgl, 2016; Sildir, 2016 ), evaluation of students' achievements in terms of the
pre-school program targets (Yigit et al., 2019), evaluation of 2013 preschool education program (Tican-Basaran
& Ulubey, 2018), sexual development and sex education in preschool education program (Deniz & Yildiz, 2018),
the needs analysis for the preschool education program (Balci et al., 2012), analysis of the preschool education
program in terms of 21st century skills (Tugluk & Ozkan, 2019),and review on the articles published in Dergipark
about the preschool education program (Yerliyurt & Ersoy, 2012). When the literature on primary school Social
Studies course is reviewed, the following studies are examined: Evaluation of the social studies curriculum

(Demir, 2007; Karagllle, 1998; Karasu Avcl & Ketenoglu Kayabasi, 2018; Kayalar, 2007; Kigukahmet, 2005;
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Ozden, 2005), Teachers' views on the social studies curriculum (Akiiziim, 2006; Altun et.al., 2019; Bayram, 2005;
Armagan Erbil & Dogan, 2019; Demir-Baysal, 2008; Giilaydin, 2002; Ocak, 2003; Tuncer, 1998; Turkes, 2008; Ugur,
2006; Zembat et al., 2018), Problems encountered in the implementation of the social studies curriculum (Tunali,
2009), determining the level of realization of the achievements in the social studies program (Gakir, 2007) and
the level of their compatibility (Ozeng, 2020), teachers' views on sustainable development in the social studies
curriculum, (Aktas et al., 2020; Aydogan, 2021; Suduca et al., 2015; Tanriverdi, 2009), examination of the social
studies curriculum in the context of social skills (Glindogan, 2017), examination of primary school programs in
terms of philosophical foundations (Ciydem & Akdag, 2021), Evaluation of primary school curriculum (Dedeoglu
& Polat, 2021), Examination of the spirality of the pre-school education program and the primary school social
studies curriculum (Ugus Gildali & Demirbas, 2017). It can be said that the studies have contributed to the
literature in terms of the features and evaluation of the programs. However, when we look at the research
studies, preschool education programs, and social studies programs have been evaluated from different
perspectives, independently of each other. However, meeting the developmental needs of children in early
childhood and preparing them for primary school is one of the main purposes of preschool education. The
harmony between preschool education and primary school education and their mutual support increases the

quality of education programs.

The preschool education program contains achievements and indicators in the fields of cognitive, language,
motor, social-emotional and self-care skills. In the literature review, it was found that the achievements of the
fields of development in the Preschool Education Program were compared with the achievements of the 1st
grade courses. In this comparison, it was revealed that the learning outcomes in the field of language
development in the Preschool Education Program were consistent with the learning outcomes in the primary
school Turkish course, the learning outcomes in the field of motor development were consistent with the learning
outcomes in the physical education and play course in the primary school, and the learning outcomes in the field
of self-care skills were consistent with the learning outcomes of the social studies course at the primary school
1st grade (Ozenc, 2020; Sildir & Stimer, 2017; Ucus Giildali & Demirbas, 2017). Caliskan Dedeoglu and Alat (2012)
examined the achievements in kindergarten education and the mathematics curriculum of 1st grade at primary
school from the perspective of the principle of spiral learning. The fact that the programs implemented at
different educational levels support each other increases the quality of the education program. When literature
is reviewed, no study was found that examined the consistency/overlapping of the achievements in the fields of
cognitive and social-emotional development in the Preschool Education Program and achievements of the
Curriculum of the Social Studies Course at the 1st grade. One of the main objectives of preschool education, the
principle of "Preparing children for primary school at the Primary School" was included in the 2013 Preschool
Education Program. The first grade of the Primary school is the next step after the preschool education. It is a
pleasing development that, in recent years, preschool education has become widespread in our country and that
there have been feasibility studies aimed at making the preschool education compulsory. The harmony between

preschool education and primary school education is extremely important in preparing children for the future.
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Therefore, in this study, it is aimed to examine the 2013 Pre-School Curriculum, which is updates and the 2018
Curriculum of the Social Studies Course in terms of supporting the achievements of the 1st grade. For this
purpose, answers to the following questions were sought for the corresponding cognitive and social-emotional
development areas of the Preschool Education Program and the learning outcomes in the Life at School, Life at

Home, Healthy Life, Safe Life, Life in Our Country and Life in Nature units of the Social Studies Curriculum.

METHOD

Research Design

This is a descriptive study conducted to examine the content of the 2013 Preschool Education Program and 2018
Social Studies Curriculum of the Ministry of National Education (MEB). Document analysis was performed in the
research. Document analysis enables us to understand and explain information about events and phenomena
investigated with quantitative or qualitative inferences over the data found in the documents (Cohen, Manion &
Morrison, 2007). The research examines the 2013 Preschool Education Program and Social Studies Curriculum
(1st Grade). The study method is carried out in five stages: accessing the relevant documents, reviewing the

authenticity, comprehending the documents, analysing the data and using the data that has been analysed.
Data Collection

The curricula subject to the research were obtained from the website of the Board of Education of the Ministry
of National Education (http://ttkb.meb.gov.tr/program). The all of the achievements and indicators for cognitive
and social-emotional development areas in the 2013 MEB Preschool Education Program and the achievements

of the 2018 Social Studies Curriculum at the 1st grade were examined within the scope of the research.

Table 1. The Numbers of Indicators for the Achievements in Cognitive, Social and Emotional Development
Areas in 2013 MEB Preschool Education Program

Area of Development Number of Achievements Number of Indicators
Cogpnitive Development 22 115
Social and Emotional Development 17 53
Total 39 168

According to Table 1, the 2013 MoNE (Ministry of National Education) Preschool Education Program includes 22
achievements in the field of cognitive development and 115 indicators for these achievements, 17 achievements

and 53 indicators in the field of the social-emotional development.

Table 2. Unit Names and Numbers of Achievements of the 2018 Social Studies Curriculum at 1st Grade
Unit Name Number of Achievements
Life at Our School 17
Life at Our Home
Healthy Life
Safe Life
Life in Our Country
Life in Nature
Total 53

[ccR NN ENEENERN)
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According to Table 2, in the Social Studies Curriculum of the Primary School (1st Grade), there is a total of 53
achievements divided among the units. 17 of these gains are in the units of "Life at Our School", 8 in "Life in

Nature" and 7 in each of the remaining units: "Life at Our Home", "Healthy Life" and "Safe Life".
Research Ethics Approval

Since the application area of the research consists of the pre-school education and primary school life studies
curriculum books prepared by the Ministry of National Education and there are no human or animal

participants/subjects, an ethics committee review was not required.
Analysis of Data

In the Preschool Education Program published in 2013, the learning outcomes in the field of cognitive
development and the learning outcomes in the 2018 Social Studies Curriculum (1st Grade) were analyzed
according to the units. Document analysis was performed in the research. During the document analysis, the
achievements in the fields of cognitive and social-emotional development in the preschool education program
were compared with the achievements in the Social Studies Curriculum (1st grade) and the overlapping
achievements were tabulated. In the analysis of the achievements in the program, the achievements in the
preschool education program were analysed comparatively in the tables according to their overlap with the
achievements in the primary school's social studies curriculum. The numbers of the achievements and indicators
in the Preschool Education Program are expressed by preserving them as they are in the program. For example,
in the Preschool Education Program, "Achievement 1. S/he pays attention to the object/situation/event" is

abbreviated and coded as "K.1"

In the Primary School's Social Studies Curriculum, six units were set as "Life at Our School", "Life at Our Home",
"Healthy Life", "Safe Life", "Life in Our Country" and "Life in Nature". Achievements are numbered on the basis
of the school grade, unit number and the number of the achievement. The achievements given in the unit are

numbered as follows:

Course Code

Achievement Number

Figure 1. The Achievements Numbering System Given in the Unit
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The overlaps among the achievements of the Preschool Education Program and the achievements of the Primary
School's Social Studies Curriculum (1st grade) are given in the tables in line with the unit names of the course
and numbers expressed in the curriculum. In this overlap, all of the achievements related to the cognitive and
social-emotional development in the Preschool Education Program and all the achievements of the Social Studies
Curriculum at the Primary School (1st grade) were examined by taking into account the explanations
corresponding to the related achievements. In order to test the accuracy of the findings obtained as a result of
the analysis, an expert opinion was consulted in the field of classroom education. The results obtained by the
researcher and the results obtained by the expert were compared. As a result of this comparison, it was seen

that the findings have corresponded.

FINDINGS

The distributions related to the similarity of the achievements of the cognitive, social-emotional development
area of the Pre-School Education Program and the achievements of the Social Studies Curriculum at 1st Grade

are presented in the tables.

Table 3. The Existence, in the Units of the Social Sciences Curriculum, of the Achievements required for the
Cognitive, Social-Emotional Development Areas in the Preschool Education Program

Preschool Education Program f Unit Names of the Social Studies Curriculum of the f

Achievements Primary School

Cognitive Development 1 2
Life at Our School

Social/Emotional Development 7 9

Cognitive Development 2 2
Life at Our Home

Social/Emotional Development 3 3

Cognitive Development 1
Healthy Life

Social/Emotional Development 2 4

Cognitive Development 4 4
Safe Life

Social/Emotional Development 2 3

Cognitive Development 3 3
Life in Our Country

Social/Emotional Development 4 4

Cognitive Development
Life in Nature
Social/Emotional Development 2 1

According to Table 3, given the existence, in the Units of the Social Studies Curriculum, of the achievements
determined for the cognitive, social-emotional development areas of the Pre-School Education Program; it was
determined that 1 achievement in the field of cognitive development coincides with 2 achievements in the Life
in Our School unit, and that 7 achievements in the field of social-emotional development also overlap with 9
achievements in the same unit. 2 achievements in the field of cognitive development in the Preschool Education

Program overlap with 2 achievements in the Life at Home unit and 3 achievements in the field of social-emotional
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development overlap with 3 achievements of the same unit. Considering the Healthy Life unit, it was determined
that 1 achievement in the field of cognitive development of the Preschool Education Program coincided with 1
achievement in this unit and 2 achievements in the field of social-emotional development coincided with 4
achievements in this unit. In the Preschool Education Program, 4 achievements in the field of cognitive
development overlaps with 4 achievements in the Safe Life unit, and 2 achievements in the field of social-
emotional development coincides with 3 achievements in this unit. As for the Life in Our Country Unit, it is found
that 3 gains in the field of cognitive development in the Preschool Education Program overlap with 3
achievements in this unit and 4 achievements in the field of social-emotional development overlap with 4
achievements in this unit. In the Preschool Education Program, 4 achievements in the field of cognitive
development coincide with 6 achievements in the Life in Nature Unit and 2 achievements in the field of social-

emotional development with 1 achievements in this unit.

Table 4. Overlapping between Achievements in the Cognitive, Social-Emotional Development Areas of
Preschool Education Program and Achievements in the in Life at Our School Unit of the Social Studies

Curriculum
- Achievements in the Preschool Education Social Studies Curriculum 1st Grade Achievements
g Program
o £
:E 3‘ P.10. “S/he applies the instructions about the HB. 1.1.4. "S/he finds the location of the class at the
58 location in the space.” school."
Sa HB. 1.1.7. "S/he knows the departments of the school."

Social and Emotional Development

K.1. “S/he introduces
features/characteristics.”

his/her own

HB. 1.1. 1. "S/he participates in the classroom introduction
activity."

P.8. “S/he respects the differences.”

HB. 1.1.2. “S/he distinguishes similarities and differences
between himself/herself and his/her peers.”

K.7. “S/he motivates himself/herself to accomplish
a duty or a task.”
K.10. “S/he fulfils his/her responsibilities.”

HB. 1.1.14. “S/he is be willing to take part in in-school
activities.”

K.12. “S/he obeys the rules in different
environments.”

HB. 1.1.3. “S/he obeys the safety rules on the way to and
from school.”

H.B.1.1.11. “S/he participates in
determining classroom rules.”

HB. 1.1.12. "S/he obeys the rules of the school"

HB. 1.1.13. “S/he obeys the rules of courtesy when
communicating at school.”

H.B. 1.1.15. “S/he is willing to participate in and to play
games."

the process of

K.16. “S/he explains that individuals have different
roles and duties in social life.”

HB. 1.1.9. “S/he recognizes the school staff.”

According to Table 4, the achievement "S/he applies the instructions related to the location in the space" in the
field of cognitive development in the Pre-School Education Program overlaps with the achievements "S/he finds
the place of the class at the school" and "S/he knows the school departments" of the Life at Our School unit in
the 2018 Social Studies Curriculum. The instructions regarding the location in the preschool education program
include concepts such as direction, near, far, below, above, in front of, behind, and next to. The explanation of

the HB. 1.1.4. learning outcomes in the Social Studies curriculum is in the form of basic concepts such as on the
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right, left, in front of, behind, under, above, next to and opposite. When both programs are examined, it is seen

that these learning outcomes correspond.

In the Pre-School Education Program, the acquisition "S/he Introduces his/her own features/characteristics" in
the field of social-emotional development overlaps with the achievement "S/he participates in the classroom
meeting activity" in the Social Studies Curriculum while the acquisition "S/he respects the differences" coincides
with the acquisition "S/he distinguish the similarities and differences between himself /herself and his/her peers"
and the acquisition "S/he respects the differences" coincides with the acquisition "distinguish the similarities
and differences between himself /herself and his/her peers". When the explanations of both programs are
examined, it is emphasized to prepare opportunities for children to express their identity information such as

name, surname, and age, as well as their physical and emotional characteristics.

The achievements of "S/he motivates himself/herself to achieve a job or task" and "S/he fulfils his/her
responsibilities" of the social-emotional development in the Pre-School Education Program are similar to the
achievement of "S/he is willing to take part in in-school activities" and the related explanations in the Social
Studies Curriculum. It is seen that the learning outcomes in both programs attach importance to the value of

responsibility.

It is found out that the achievement of "S/he complies with the rules in different environments" in the field of
social-emotional development of the Pre-School Education Program overlaps with the achievements of "S/he
obeys the safety rules on the way to and from school", "S/he participates in the process of determining the
classroom rules", "S/he obeys the school rules", "S/he observes the rules of courtesy when communicating at

school" and "S/he is willing to participate in and play games". It is thought that with these learning outcomes,

the skills of obeying the rules are considered important.

It has been determined that the achievement of "S/he explains that individuals have different roles and duties in
social life" in the field of social-emotional development in the Pre-School Education Program overlaps with the
achievement of "S/he recognizes the school staff" in the Social Studies Curriculum. When we look at the
explanations of the programs, it is stated in preschool education that children should understand that social life
continues with different responsibilities and duties that people undertake, and that appropriate activities should
be organized for children to realize that people have different roles and duties in life. Also, in the Social Studies
Curriculum, it was emphasized to introduce the school principal, assistant principals, teachers, and people

working in other services.

Table 5. The Overlapping of the Achievements of the Cognitive, Social-Emotional Development Areas of the
Pre-School Education Program and the achievements of the Life at Home Unit in Social Studies Curriculum

- Achievements in the Preschool Education Social Studies Curriculum 1st Grade Achievements
g § Program — _ —
s g K.10. “S/he follows directions about location in HB. 1.2.3. “S/he describes the location of his/her house.”
go 2 space”
o g K.18. “S/he explains concepts related to time.” HB. 1.2.6. “S/he plans what s/he can do during the day.”
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o= K.1. “S/he introduces his/her own HB. 1.2.1. “S/he introduces family members.”

< g E features/characteristics.”

T8 % K.10. “S/he fulfils his/her responsibilities.” HB. 1.2.5. “S/he uses the resources at home efficiently.”

§ uE_' g K.12. “S/he obeys the rules in different HB. 1.2.4. “S/he obeys the rules of courtesy when
environments.” communicating with family members at home.”

According to Table 5, the achievement of "S/he applies the instructions related to the location in the space"
acquisition in the field of cognitive development in the Pre-School Education Program with the achievement
"S/he describes the location of the house" in the Life at Home unit in the Social Studies Curriculum while the
achievement “S/he explains concepts related to time” overlaps with the outcome “S/he plans what to do during
the day”. For children, the concept of time is abstract. Therefore, the use of situations that children can associate
with their own lives and their immediate environment are explained in the preschool education program. Also,
it is emphasized in the Social Studies Curriculum to focus on the time allocated to tasks such as playing games,

studying, resting, sleeping, feeding, and spending quality time with family and friends.

The acquisition of " S/he introduces his/her own features/characteristics" in the field of social-emotional
development in the Pre-School Education Program overlaps with the acquisition of "S/he introduces the family
members" in the Social Studies Curriculum while the acquisition "S/he fulfils his/her responsibilities" coincides
with "S/he Uses the resources at home efficiently"; and the achievement of “S/he obeys the rules in different
environments” with the achievement of “S/he obeys the rules of courtesy when communicating with family
members at home”. In both programs, the learning outcomes are similar to each other. Explanation of family
concepts, names of people such as mother, father, sibling, grandfather, and grandmother, and focusing on their
distinctive features are explained in both programs. It was stated that the awareness of responsibility should be
focused in children and that the concept of saving should be taught to children. In addition, it was observed that

the learning outcomes of obeying the rules in different environments and situations were emphasized.

Table 6. The Overlapping of the Achievements in the Cognitive, Social-Emotional Development Areas of the
Pre-School Education Program and the Achievements in the Healthy Life Unit of the Social Studies Curriculum
Achievements in the Preschool Education Social Studies Curriculum 1st Grade Achievements

Program

K.17. “S/he establishes cause-effect relationships.” HB. 1.3.7. “S/he takes care to protect his/her body health
while using mass media.”

K.10. “S/he fulfils his/her responsibilities.” HB. 1.3.1. “S/he regularly performs personal care.”
HB.1.3.2. “S/he is aware of the precautions s/he needs to
take to protect his/her health.”

K.12. “S/he obeys the rules in different HB. 1.3.5. “S/he prepares food for himself/herself

environments.” observing the hygiene rules.”

HB. 1.3.6. “S/he obeys the etiquette while eating.”

Cognitive
Develop
ment

Social and
Emotional
Development

According to Table 6, the acquisition of "S/he establishes cause-effect relationships" in the field of cognitive
development in the Pre-School Education Program overlaps with the achievement of “S/he takes care to protect
his/her physical health while using mass media” in the Healthy Life Unit of the Social Studies Curriculum. With
these learning outcomes, it is emphasized why children should use mass media such as television, telephone,

and computer consciously and the negative effects of misusing these tools on human health.

210



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

It is observed that the achievement "S/he fulfils his/her responsibilities" of the Social-emotional development in
the Pre-School Education Program overlaps with the achievements of “S/he regularly performs personal care”
and “S/he recognizes the measures to be taken to protect his/her health” Health Life unit of the Social Studies
Curriculum; while the acquisition of "S/he obeys the rules in different environments" of the Preschool Education
Program, is related with the achievements of "S/he prepares food for himself/herself by paying attention to the
rules of cleanliness" and "S/he obeys the etiquette while eating" in the Social Studies Curriculum. Both programs
focus on washing hands and face, brushing teeth properly, bathing, combing hair, toilet training, wearing daily
clothes, and using them with care. It is seen that it is also important to comply with the rules necessary for health.
In addition, it is stated in the explanation sections of the programs to focus on issues such as eating without
spilling, not eating while standing or walking around, not speaking when there is a bite in one's mouth, and using

a napkin.

Table 7. The Overlapping of the Achievements of the Cognitive, Social-Emotional Development Areas of the
Pre-School Education Program and the Achievements of the Safe Life Unit of Social Studies Curriculum

Achievements in the Preschool Education Social Studies Curriculum 1st Grade Achievements
Program
K.1. “S/he pays attention to the HB. 1.4.2. “S/he observes the behaviour of people in traffic
object/situation/event.” on the way to and from school.”
K.3. “S/he remembers what s/he perceives.” HB. 1.4.5. “S/he knows the phone numbers of the

institutions to call for help in an emergency.”

K. 8. “S/he compares properties of objects or HB. 1.4.7. “S/he distinguishes safe and unsafe areas for
creatures.” himself/herself.”

Cognitive Development

K. 13. “S/he recognizes symbols used in daily life.” HB. 1.4.3. “S/he obeys the traffic rules on his/her way to
and from school.”

. K.10.“S/he fulfils his/her responsibilities.” HB. 1.4.6. “S/he Uses technological tools and equipment
TE é safely.”
T‘: 2 s K.12. “S/he obeys the rules in different HB. 1.4.1. “S/he abides by safety rules at school and at
'g g E environments.” home.”
wuog HB. 1.4.4. “S/he applies security rules when

communicating with people around.”

According to Table 7, it is observed that the following achievements overlap: "S/he pays attention to the
object/situation/event" in the field of cognitive development in Preschool Education Program with the “S/he
observes people's behaviour in traffic on the way to and from school”; in the Safe Life unit of the Social Studies
Curriculum; "S/he remembers what they perceive" of the Cognitive Development in the Pre-School Education
Program with "S/he knows the telephone numbers of the institutions to call for help in an emergency" in the
Social Studies Curriculum; “S/he compares the properties of objects or creatures” in the field of cognitive
development in the Pre-School Education Program with " S/he distinguishes safe and unsafe areas for
himself/herself"; "S/he recognizes the symbols used in daily life" in the Cognitive Development in the Pre-School
Education Program with "S/he obeys the traffic rules on his/her way to and from school" of the Social Studies
Curriculum. In the examination of the explanations of both programs, it is emphasized that the right and wrong
behaviors of children themselves and others in traffic are emphasized based on the concept of traffic, and that

the telephone numbers that can be called in order to get help in emergencies should be taught by coding one by
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one in numbers (1*5-5). In the Preschool Education Program, it is explained that the symbols used in daily life
are signs such as traffic, danger, WC, recycling, and direction arrows. In the Social Studies Education Program, it
is also discussed that there are traffic signs (the ones that are directly related to children's lives, such as stop,
cross, pedestrian crossing, attention, school crossing, and bicycle not allowed). When these two programs are

examined, it is seen that the learning outcomes discussed correspond.

The acquisition of "S/he fulfils his/her responsibilities" in the field of social-emotional development in the Pre-
School Education Program is related with the acquisition of "S/he uses technological tools and equipment safely"
in the Safe Life unit of the Social Studies Curriculum; and the acquisition of "S/he complies with the rules in
different environments" in the field of social-emotional development in the Pre-School Education Program is
related with the achievements of "S/he obeys the safety rules at school and at home" and "S/he applies the
safety rules when communicating with the people around" in the Social Studies Curriculum. In line with these
learning outcomes, it is noteworthy that safe use of electronic tools and equipment such as computers,
televisions, mobile phones, tablets, game consoles, and electrical appliances, as well as going up and down the
stairs carefully, using the elevator correctly, walking carefully on wet floors, using glassware in the classroom
carefully, avoiding hanging down windows and balconies, not playing with electrical sockets, cables, and fire are
emphasized.

Table 8. Overlapping of the Achievements in the Social-Emotional Development Area of the Pre-School
Education Program with the Achievement of the Life in Our Country Unit of the Social Studies Curriculum

Achievements in the Preschool Education Social Studies Curriculum 1st Grade Achievements
‘q&; Program
g_ K.1. “S/he pays attention to the HB. 1.5.2. “S/he recognizes historical, natural and touristic
o object/situation/event.” places in the immediate surroundings.”
()
>
[]
3 K.3. “S/he remembers what s/he perceives.” HB. 1.5.1. “S/he knows where s/he lives.”
=
& K. 21.“S/heis informed about Ataturk and explains HB. 1.5.5. “S/he is informed about the life of Ataturk.”
S his importance for Turkish society.”

K.8. “S/he respects the differences.” HB. 1.5.4. “S/he realizes that s/he lives in our country,
together with people from different cultures.”

K.9. “S/he explains the traits of different cultures.” HB. 1.5.3. “S/he is informed about the general
characteristics of our country.”

Social and Emotional
Development

K.10. “S/he fulfils his/her responsibilities.” HB. 1.5.7. “S/he willingly participates in religious days and
holidays.”

K.11. “S/he takes responsibility in activities related HB. 1.5.6. “S/he is willing to participate in national days,

to Ataturk.” holidays, ceremonies and celebrations.”

According to Table 8, the acquisition "S/he pays attention to the object/situation/event" in the field of cognitive
development in the Pre-School Education Program overlaps with the acquisition "S/he recognizes the historical,
natural and touristic places in the immediate vicinity" in the Life in Our Country unit in the Social Studies
Curriculum; and so does the acquisition "S/he remembers what s/he perceives" with the acquisition "S/he Knows
where s/he lives"; and the achievement "S/he is informed about Ataturk and explains his importance for Turkish

society" with the achievement "S/he is informed about Ataturk's life". In the examination of the explanations of
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the learning outcomes in the programs, the place of birth of Atatiirk, the name of his parents, Anitkabir are

emphasized with visual and auditory materials.

It is observed that the following achievements, on the one hand, of the field of social-emotional development in
the Pre-School Education Program and, on the other hand, of the Life in Our Country Unit of Social Studies
Curriculum are interrelated: "S/he respects differences" and "S/he recognizes that s/he is living together with
people from different cultures in our country." ; "S/he explains different cultural characteristics" and "S/he
recognizes the general characteristics of our country"; "S/he fulfils his/her responsibilities" and "S/he participates
in religious days and holidays with enthusiasm"; "S/he takes responsibility in activities related to Ataturk" and
"S/he is willing to participate in national days, holidays, ceremonies and celebrations". It is thought that with

these learning outcomes, importance is attached to the skills of recognizing national and cultural values.

Table 9. The Overlapping between the achievements in Social-Emotional Development Area of Preschool
Education Program and the Achievements of the Life in Nature Unit of Social Studies Curriculum

Achievements in the Preschool Education Social Studies Curriculum 1st Grade Achievements
Program

K.1. “S/he pays attention to the HB. 1.6.7. “S/he explores the seasons and their

object/situation/event.” characteristics.”
-
3 K.5. “S/he observes objects or creatures.” HB. 1.6.1. “S/he observes animals in his/her immediate
§. vicinity.”
E; HB. 1.6.2. “S/he observes the plants in his/her immediate
2 vicinity.”
g HB. 1.6.6. “S/he observes the Sun, the Moon, the Earth,
Ig and the stars.”
® K. 7. “S/he groups objects or creatures according HB. 1.6.5. “S/he distinguishes recyclable materials.”
© to their properties.”

K. 17. “S/he establishes cause-effect HB. 1.6.8. "S/he comprehends the changes that occur in

relationships.” nature according to the seasons."

» K.10. “S/he fulfils his/her responsibilities.” HB. 1.6.4. “S/he is sensitive about keeping nature and
T r_‘:u é his/her environment clean.”
™ o g K.13.“S/he preserves aesthetic values.”
=5 S
&3
o

According to Table 9, it is observed that the achievements, on the one hand, in the field of cognitive development
in the Pre-School Education Program and on the other hand, in the Life in Nature unit in the Social Studies
Curriculum overlaps as following: "He pays attention to the object/situation/event" and “Investigates the
seasons and their characteristics” ; "S/he observes objects or entities" and “S/he observes animals in its
immediate surroundings”; “S/he observes the plants in its immediate surroundings” and "S/he observes the Sun,
Moon, Earth and Stars"; "S/he groups objects or creatures according to their properties", and "S/he distinguishes
the materials that can be recycled"; “S/he establishes cause-effect relationships” and "S/he understands the

changes that occur in nature according to the seasons".
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It is seen that "Fulfilling responsibilities" and "preserving aesthetic values" in the field of social-emotional
development in the Pre-School Education Program, and "Being sensitive about keeping the nature and its
environment clean" and "Protecting the aesthetic values" in the Life in Nature unit in the Social Studies
Curriculum and “taking care to protect the animals and plants found in the forest” are associated. It is
emphasized in the explanation in the program that children should be allowed to express the beauties they
observe in the natural and structured (artificial) environment and what they can do to protect these beauties

and to make the necessary arrangements.

CONCLUSION and DISCUSSION

It was concluded that 15 acquisitions out of a total of 22 acquisitions in the field of cognitive development of the
preschool education program overlapped with 18 acquisitions out of 53 in the primary school's Social Studies
Curriculum. It was concluded that 20 acquisitions in the social-emotional development area of the pre-school
education program overlapped with 24 acquisitions out of a total of 53 acquisitions in Social Studies Curriculum
of the Primary School. Considering the cognitive and social-emotional development of children within the
framework of the research findings, it is noteworthy that both programs are developed in harmony so that the
majority of the achievements in preschool and primary school programs can overlap. Ensuring that the children
could use the preschool achievements during their education at the Primary School and enabling them to do this
in a gradual way is one of the issues to which great attention must be paid for a successful transition of the
children from the preschool education to the Primary School (Yeboah, 2002).. The preschool education program
should support the primary school education program in order for the children, who receive preschool education,
to contribute to the transition to primary school, which is the next education step, with their level of readiness
(Sildir & Stiimer, 2017). Bay & Cetin (2014) also stated that children who do not receive pre-school education have
problems in terms of readiness in transition to primary school. Therefore, if preschool teachers have knowledge
about primary school programs, they will be able to plan preparation for primary school correctly (Polat, 2010).
Likewise, training of the classroom teachers about about early childhood could contribute to their success in
working with children (Unicef, 2012). The integrity of the programs applied at different education levels
strengthens the quality of the education programs (Zembat et al., 2018). In addition, the previous education level
should aim to make the student more ready for the next education level (Zembat et al., 2018). “Preparing children
for primary school” is one of the aims of preschool education. Therefore, it is expected that the achievements in
the preschool education program should overlap with the achievements in the primary school program (Yangin,

2013).

Ucus Guldali and Demirbas (2017), emphasized that, when the skills in the Pre-School Education Program and
Social Studies Curriculum were compared, the skills of communication, problem solving, balanced nutrition,
observation, self-care, obeying the rules, perceiving the place, protecting one's health, recognizing national and
cultural values, self-knowledge, cooperation, social participation in the preschool education program have a
spiral nature with the Social Studies Curriculum. Tay and Bas (2015), on the other hand, stated in their research,

in which they compared the 2009 and 2015 Social Studies Education Programs, that the number of achievements

214



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

were reduced by around 50% in the 2015 program. On the other hand, Glindogan (2017) stated in her research
that half of the objectives in the program are related to social skills and that social skills development is given

importance in the Social Studies course.

RECOMMENDATIONS

In line with the findings obtained in the research, both programs should be reviewed in order to be in harmony,
taking into account the cognitive, social, and emotional development of children. Altun et al., 2019) stated in
their research that the majority of classroom teachers and school administrators were not informed about the
updating of the programs and their opinions were not taken into account. Similarly, Tasdemir et al. (2018)
emphasized in their study that teachers are not sufficiently informed about new primary school programs. In
such a case, it is difficult for the curriculum to be successful. In 2020, the Ministry of National Education (MoNE)
published a Curriculum Evaluation Report. The purpose of this report was to evaluate the 2018-2019 curriculum.
The teachers stated that the acquisitions corresponding to certain days and weeks in the Social Studies
curriculum are not given in the proper order, and that the acquisitions for moral and spiritual values can be given
more space. Although it seems to be a positive development the plans are made to make the preschool education
compulsory, this study reveals that the necessity of the consistency of the achievements in the preschool
education with the achievements foreseen in the social sciences curriculum is ignored. In line with this result, it
is recommended that the Primary School's Social Studies Curriculum should be revised and it should be more

compatible with the pre-school education program.

ETHICAL TEXT

“This article complies with journal writing rules, publication principles, research and publication ethics, and

journal ethics. Responsibility for any violations that may arise regarding the article belongs to the author(s).

Since the application area of the research consists of the pre-school education and primary school life studies
curriculum books prepared by the Ministry of National Education and there are no human or animal

participants/subjects, an ethics committee review was not required.

Author(s) Contribution Rate: The author's contribution to this article is 100%.

REFERENCES

Akgil Alak, S. (2016). Examination of Pamuk Sekerim I-Il books in terms of MEB Preschool Education Program
(2013) [Unpublished master's thesis]. Okan University.

Akkaya, D. (2009). Evaluation of teachers' views on the implementation of the 2006 pre-school education
program (Kayseri province example) [Unpublished master's thesis]. Erciyes University.

Aktas, F., Ozgiir, S. D., & Yilmaz, A. (2020). BM 2030 sustainable development goals of primary education
programs. Karaelmas Journal of Science and Engineering, 10(1), 61-70. doi:10.7212/zkufbd.v10i1.1525

215



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Aklziim, S. (2006). Evaluation of teachers' opinions about the pilot application of the life studies course
curriculum [Unpublished master's thesis]. Ankara university.

Altun, T., Bastlrk, A., & Gilay, A. (2019). Examining the views of classroom teachers and administrators on
updating primary school programs. Ege Journal of Education, 20(1), 209-222.

Aral, N., Kandir, A., & Yasar, M. (2002). Pre-school education and preschool education program. Ya-Pa.

Armagan Erbil, B., & Dogan, B. (2019). The needs that emerged according to the opinions of the teachers for the
primary school life studies curriculum. Journal of Educational Theory and Practice Research, 5(1), 14-26.

Arslan, S., & ilkay, N. (2015). Teachers' views on the pre-school curriculum. Journal of Educational Theory and
Practice Research, 1(1), 22-32.

Arslan, Z. (2017). The level of problems faced by preschool teachers in applying the 2013 preschool education
program [Unpublished master's thesis]. Kahramanmaras Sutcu Imam University.

Avci, N. (1987). The knowledge and competencies of kindergarten-school teachers about the program and the
contribution of in-service training courses to pre-school education and program information
[Unpublished master's thesis]. Gazi University.

Aydemir, F. (2018). Examining the teachers' studies on planning and implementing the Ministry of National
Education preschool education program [Unpublished doctoral dissertation]. Gazi University.

Aydin, A. (2010). Evaluations of preschool teachers' preschool education program [Unpublished master's thesis].
Caucasus University.

Aydogan, Z. (2021). Classroom teachers' views, efficacy perceptions and practices on sustainable development in
the life studies program [Unpublished master's thesis]. Hacettepe University.

Aykag, N., & Basar, E. (2005, November, 14-16). Evaluation of primary education social studies curriculum [Oral
presentation]. Reflections in Education, VIII: Symposium on Evaluation of New Primary Education
Curriculum, Kayseri, Turkey.

Balci, A., Gindogdu, K., & Celik, N. (2012). A needs analysis study on pre-school education program. Adnan
Menderes University Faculty of Education Journal of Educational Sciences, 3(1), 10-24.

Basara Baydilek, N. (2015). The place of reasoning skills in preschool education program and the function of
hidden curriculum in supporting reasoning skills in preschool education classes [Unpublished doctoral
dissertation]. Adnan Menderes University.

Bay, D. N., & Simsek, C. O. (2014). Problems and solutions in the transition from kindergarten to primary school.
The Journal of Academic Social Science Studies, 7(7), 163-190.

Bayram, H. (2005, November, 14-16). Pre-service teachers' views on the effectiveness of the 1998 life studies
curriculum and the 2004 life studies curriculum [Oral presentation]. Reflections in Education, VIII:
Symposium on Evaluation of New Primary Education Curriculum, Kayseri, Turkey.

Bilen, M. (2002). Teaching from plan to practice. Ani Publishing.

Can Giil, S. (2009). Examination of the views and behaviors of pre-school teachers and pre-service teachers
towards the evaluation element of the 2006 pre-school education program. [Unpublished master's

thesis]. Pamukkale University.

216



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Cantekinler, S. (1989). Opinions of parents and teachers on “Pre-School Education Programs and Practices” in
Konya [Unpublished master's thesis]. Selcuk University.

Can Yasar, M. (1998). Determination of the knowledge level of kindergarten teachers in Ankara city center about
the new education program [Specialization Thesis]. Hacettepe University.

Clements, D. H. (2004). Major themes and recommendations. In D. H. Clements, J. Sarama & A.-M. DiBiase (Eds.),
Engaging young children in mathematics: Standards for early childhood mathematics education (pp. 7—
72). Mahwah, NJ: Lawrence Erlbaum Associates.

Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in education (6th ed.). Routledge Falmer.

Comert, S. (2003). Teachers' opinions and practices about the 2002 pre-school education program (Sakarya
province example) [Unpublished master's thesis]. Sakarya University.

Gakir, G. (2007). Measuring the devices for realizing the acquisitions in the new life science explanation within the
scope of the proposed activities [Unpublished master's thesis]. Firat University.

Caliskan Dedeoglu, N., & Alat, Z. (2012). Harmonization of pre-school and primary education programs on the
basis of mathematics subject acquisitions. Educational Sciences: Theory & Practice, 12(3), 1-26.

Caltik, i. (2004). Examination of the opinions of the teachers working in kindergartens and nursery classes
affiliated to the Ministry of National Education about the applied pre-school education program and the
use of the program [Unpublished master's thesis]. Gazi University.

Gatalbas, M. (2018). Examination of character education in Preschool Education Program and views of preschool
teachers on character education [Unpublished master's thesis]. Kahramanmaras Sutcu Imam University.

Ciydem, E., & Akdag, H. (2021). Examination of primary school/primary education programs in Turkey in terms
of philosophical foundations (1924-2018). Chronicler-International Journal of Historical Studies, 6 (Prof.
Dr. Siileyman Bliylikkarci Special Issue), December 2021, 52-81.

Cobanoglu, R. (2011). Teacher self-efficacy and teaching beliefs as predictors of curriculum implementation in
preschool education [Unpublished master's thesis]. ODTU.

Dedeoglu, H., & Polat, i. (2021). An evaluation on the primary school curriculum of the 2020-2021 academic year.
Journal of Education for Life, 35(1), 207-220.

Demir-Baysal, E. (2008). Teachers' views on student activities in the 2005 primary school life studies curriculum
[Unpublished master's thesis]. Mugla University.

Demir, 0. (2001). Evaluation of the kindergarten program within the framework of teachers' opinions
[Unpublished master's thesis]. Mugla University.

Demir, S. (2007). Examination of primary school life studies curriculum according to teachers' opinions
[Unpublished doctoral dissertation]. Inonu University.

Demirel, O. (2005). Curriculum development in education. Pegem A Publishing.

Deniz, U., & Yildiz, R. (2018). Sexual development and sexual education in the preschool education program of
the ministry of education. Journal of Gazi University Gazi Education Faculty, 38(2): 431-447.

Dilek, H. (2013). Evaluation of the 2006 preschool education program [Unpublished doctoral dissertation]. Gazi

University.

217



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Durmusgelebi, M., & Akkaya, D. (2011). Evaluation of the implementation of the 2006 Pre-School Education
Program according to the opinions of the teachers (the example of Kayseri province). Erciyes University
Journal of Social Sciences Institute,31(2), 255-272.

Durmusoglu, M. C. (2004). Examination of opinions on the implementation of the MEB preschool education
program [Unpublished doctoral dissertation]. Hacettepe University.

Dusek, G., & Dénmez, B. (2012). Pre-school education programs published in Turkey. Journal of Professional
Sciences, 1(1), 68-75.

Diizgiin, U. (2014). Preschool teachers' views on the pre-school education program and the implementation of
2012 changes (the example of Kayseri province) [Unpublished master's thesis]. Erciyes University.

Erden, E. (2010). Problems experienced by preschool teachers during the implementation of the curriculum
[Unpublished master's thesis]. ODTU.

Erkus, S. (2012). Evaluation of pre-school teachers' views on values education in pre-school education program
[Unpublished master's thesis]. Dicle University.

Geng, S. S. (1997). Investigation of the reasons and degree of benefit of kindergarten teachers from the education
program [Unpublished doctoral dissertation]. Gazi University.

Gole, M. O. (2014). Examination of pre-school teachers' opinions on the features that should be found in a
qualified preschool education program [Unpublished master's thesis]. Gole University.

Gole, M., 0., &Temel, Z., F. (2015). The opinions of preschool teachers on the importance of necessary features
that should be found in a quality preschool curriculum. Mersin University Journal of the Faculty of
Education, 11(3), 663-684.

Gulaydin, G. (2002). Teachers' views on the 1998 primary school life studies curriculum. [Unpublished master's
thesis]. Hacettepe University.

Gller, D. S. (2001). Evaluation of 4-5- and 6-year-old preschool education programs [Unpublished doctoral
dissertation]. Ankara university.

Gulmez Dag, G. (2012). The effectiveness of preschool teacher education programs: perceptions of preschool
teachers [Unpublished master's thesis]. ODTU.

Glndogan, A. (2017). An examination of the 2015 life studies curriculum in the context of social skills. Journal of
Bayburt Faculty of Education, 12(23), 437-456.

Hamarat, D. (2017). 2013 Pre-School Education Curriculum and examination of teachers' views on the
implementation of this program [Unpublished master's thesis]. Balikesir University.

Isik, N. E. (2015). Teachers' views on the MEB 2013 preschool education program and their use of the program
[Unpublished master's thesis]. Gazi University.

is, A. (2017). Preschool and classroom teachers' perceptions of the level of realization of the achievements in the
2013 pre-school education program [Unpublished master's thesis]. Firat University.

Kandir, A. (1991). The difficulties faced by teachers in the preparation of 4-6 age group education programs in

pre-school education institutions [Unpublished master's thesis]. Gazi University.

218



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Karagéz, M. (2019). Examination of teachers' views on the implementation of the MEB 2013 Preschool Education
Program [Unpublished master's thesis]. Gazi University.

Karagiille, M. (1998). Evaluation of life studies programs in primary schools [Unpublished master's thesis].
Pamukkale University.

Karasu Avci, E., & Ketenoglu Kayabasi, Z., E. (2018). Content analysis of the values in the aims of the life studies
course curriculum (1936-2018). Journal of Values Education, 16(35), 27-56.

Kay, M. A. (2015). 2013 Examination of teachers' opinions on the effectiveness of the achievements in the
preschool education program in practice (Batman province example) [Unpublished master's thesis]. Firat
University.

Kayalar, D. (2007). Evaluation of primary education 1st, 2nd and 3rd grade life studies curriculum based on
teachers' opinions - The case of Kars [Unpublished master's thesis]. Caucasus University.

Kegecioglu, O. (2015). Investigation of social skills of 5-year-old children who are educated according to MEB
Preschool Education Program and Montessori approach [Unpublished master's thesis]. Marmara
University.

Kemertas,i. (2003). Planning and evaluation in instruction. Birsen Publisher.

Kiziltas, E. (2016). The effect of field trip activities integrated with the activities in the Pre-School Education
Program on the development of social emotional skills of 48-66 months old children. [Unpublished
doctoral dissertation]. Centenary University.

Kog, F. (2015). Investigation of preschool teachers' self-efficacy beliefs about activities in preschool education
program [Unpublished master's thesis]. The University of the Year.

Kog, E. S. (2016). Examination of postgraduate theses on the evaluation of primary education programs in Turkey.
Abant izzet Baysal University Journal of the Faculty of Education, Vol. 16(1), 198-216. DOI:
10.17240/aibuefd.2016.16.1-5000182918

Ktgukahmet, L. (1997). Curriculum and teaching - teaching principles and methods. Gazi Bookstore.

Kicikahmet, L. (2005, November 14-16). Evaluation of 2004 life studies program [Oral presentation]. Reflections
in Education, VIII: Evaluation of New Primary Education Curriculum Symposium, Kayseri, Turkey.

MEB (2013). Preschool Education Program. Publications of the Ministry of National Education.

MEB (2018). Primary school life studies curriculum. Ministry of National Education Publications.

Ocak, G. (2003). The level of proficiency in terms of some variables (standard setting-Erzurum province example)
of primary school 3rd grade life studies course content according to teachers' opinions [Unpublished
doctoral dissertation]. Ataturk University.

Oguz, T. (2013). Examination of teachers' opinions about the 2006 preschool program [Unpublished master's
thesis]. Gazi University.

Ogilmis, S. (2004). New approaches life studies in primary education programs (1-3rd grade). Journal of

Education in the Light of Science and Mind,5, 54-55.

219



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Ozden, Y. (2005, November, 14-16). Evaluation of 2004 new life studies curriculum based on teachers’ opinions-
Samsun province example [Oral presentation]. Reflections in Education, VIII: Symposium on Evaluation
of New Primary Education Curriculum, Kayseri, Turkey.

Ozden, Y. (2006). Comparison of 2004 life studies pilot program with 1998 life studies program [Unpublished
master's thesis]. Ondokuz Mayis University.

Ozeng, M. (2020). How compatible are the achievements in the preschool education program with the primary
school 1st grade achievements? Journal of Education and Humanities: Theory and Practice, 11(21), 97-
110.

Oztiirk, S., & Elbistan, F. (2007). Life studies teacher's guide book. Milsan Press.

Parlakyildiz, B. (1998). The proficiency levels of preschool teachers in applying the kindergarten program
[Unpublished master's thesis]. Abant izzet Baysal University.

Polat, Q. (2010). Preschool preparation activities for primary education. My first step.

Sapsaglam, 0. (2013). Pre-school education programs (1952-2013) with the dimension of evaluation.
International Journal of Turkish Educational Sciences, 1, 63-73.

Sarikaya, A. (2018). Investigation of the effects of different Pre-School Education Programs on the visual
perception of 6 year old children [Unpublished doctoral dissertation]. Selcuk University.

Sildir, E. (2016). Examining the story books for the preschool period in terms of supporting the acquisitions related
to social-emotional development in the 2013 Pre-School Education Program of the Ministry of National
Education [Unpublished master's thesis]. Gazi University.

Sildir, E., & Stimer, M. (2017). Examination of the acquisitions related to language development in the preschool
education program in terms of supporting the 1st grade acquisitions in the Turkish lesson curriculum.
Sinop University Journal of Social Sciences, 1(2), 273-288.

Starkey, P., Klein, P., & Wakeley, A. (2004). Enhancing young children’s mathematical knowledge through a pre-
kindergarten mathematics intervention. Early Childhood Research Quarterly, 19, 99-120.

Suduca, A., Bizoia, M., & Gorghiu, S. (2015). Inquiry based science learning in primary education. Procedia - Social
and Behavioral Sciences, 205, 474-479. doi: http://10.1016/j.sbspro.2015.09.044

Sivgin, N. (2005). Teachers' views on the curriculum applied in pre-school education institutions (Example of
Denizli province) [Unpublished master's thesis]. Pamukkale University.

Tanriverdi, B. (2009). Evaluation of primary education programs in terms of sustainable environmental
education. Education and Science, (151), 89-103.

Tasdemir, M., Sahin, C., Tasdemir, F., Kilig, F., Dagistan, A., & Dagdelen, S. (2018). Teachers' views on primary
school English teaching programs. Journal of Education and Training Research, 7(3), 121-130.

Tay, B., & Bas, M. (2015). Comparison of 2009 and 2015 life studies course curricula. Bayburt University Faculty
of Education Journal, 10(2), 341-374.

Tican-Basaran (2018). Evaluation of 2013 preschool education program. Journal of Ankara University Faculty of

Educational Sciences,51(2), 1-38. DOI: 10.1501/Egifak.000000,

220


http://10.0.3.248/j.sbspro.2015.09.044

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Tonga Cabuk, F., E., Demirci Unal, Z., & Tantekin Erden, F. (2022). The perspective of future preschool teachers
on the preschool education program: evaluation of the program in terms of content, quality,
functionality and comprehensibility. Van Yiiziincii Yil University Journal of Education, 19(2), 484-510.
DOI: 10.33711/yyuefd.1114186

Topses, G. (2001). Life studies textbook review guide. Nobel Broadcasting.

Tsamir, P., Tirosh, D., & Levenson, E. (2011). Windows to early childhood mathematics teacher education. Journal
of Mathematics Teacher Education, 14 (2), 89-92.

Tugluk, M. N., & Ozkan, B. (2019). Analysis of MoNE 2013 preschool education program in terms of 21st century
skills. Journal of Primary Education, 1(4), 29-38.

Tunali, F. (2009). Problems encountered in the implementation of the new primary education 1st, 2nd, and 3rd
grade life studies curriculum [Unpublished master's thesis]. Selcuk University.

Tuncer, E. (1998). Evaluation of primary school 2nd and 3rd grade life science books according to teaching views
[Unpublished master's thesis]. Marmara University.

Tukel, A. (2017). Evaluation of teachers' opinions about 2013 pre-school education program [Unpublished
master's thesis]. Selcuk University.

Tirkes, S. (2008). Teachers' views on the level of realization of the achievements of the theme of school
excitement in the life studies lesson of the 1st grade 1-3 grades of primary education- Balikesir province
example [Unpublished master's thesis]. Gazi University.

Ucus Giildall, S., & Demirbas, I. (2017). Examination of the spirality of the pre-school education program and the
primary school life studies curriculum. Journal of Mersin University Faculty of Education,13(3), 1084-
1105.

Ugur, T. (2006). 2005 primary education 1.,2. and 3rd grades life studies course curricula. The example of Usak
province [Unpublished master's thesis]. Afyonkarahisar Kocatepe University.

Unicef (2012). School Readiness and Transition. A Companion to the Child Friendly Schools Manual. USA: New
York: UNICEF Division of Communication. http://www.unicef.org/publications/ (Erisim: 15.11.2022).

Uzun, H. (2007). Evaluation of teachers' opinions on the implementation of the preschool education program in
Malatya (a study on kindergarten) [Unpublished master's thesis]. Inonu University.

Yangin, B. (2013). Comparison of pre-school education program and primary school programs. T. Erdogan (Ed.)
Primary school preparation and primary school programs (pp. 89-106). Egiten Book.

Yeboah, D. A. (2002). Enhancing transition from early childhood phase to primary education: Evidence from the
literature. Early Years, 22 (1), 51-68.

Yerliyurt, N., S., & Ersoy, M. (2021). Examining the articles published in Dergipark about the preschool education
program: 2013-2020. International Journal of Society Researches, 17(37), 4104-4153.

Yetkin, D., & Dascan, O. (2008). Primary education program. Ani Publishing.

Yigit, C., Ozyurt, M., & Adiyaman, H. (2019). A model proposal for the evaluation of preschool students'
achievement of the program's achievements. Journal of Theory and Practice in Education, 15(3), 237-

252.

221



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Zembat, R., Yavuz, E. A., Tungeli, H. i., & Yorulmaz, A. (2018). The curriculum of preschool and primary school:
examination of teacher candidates’ views. Bartin University Journal of Faculty of Education, 7(3), 902-

934.

222



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

OKUL ONCESIi EGiTiM PROGRAMININ BIiLiSSEL, SOSYAL-DUYGUSAL GELiSIMDEKi
KAZANIMLAR iLE HAYAT BiLGiSi DERSi OGRETiM PROGRAMINDAKi KAZANIMLARIN
ORTUSMESI

0z

Cocuklarin okul oncesindeki kazanimlari ilkokulda degerlendirebilmeleri ve asamali olarak
gerceklestirebilmelerini saglamak, okul 6ncesi-ilkokul gegisinin cocuk agisindan basaril olabilmeleri
icin 6nemsenmesi gereken konular arasinda yer almaktadir. Okul éncesi egitim alan gocuklarin
hazir bulunusluk seviyesi ile bir sonraki egitim basamagl olan ilkokula geciste katkida
bulunabilmeleri igin okul 6ncesi egitim programinin ilkokul egitim programini desteklemesi
gerekmektedir Tirkiye’de okul dncesi egitim programlari 1952, 1989, 1994, 2002, 2006 ve 2013
yillarinda giincellenmistir. Turkiye’de ginimize kadar uygulanan ilkokul programlarinin kronolojik
sirasl ise soyledir: 1924, 1936, 1948, 1968, 1998, 2005 ve 2018 ilkokul programlaridir. Bu
arastirmada, 2013 Okul Oncesi Egitim Programindaki bilissel, sosyal-duygusal gelisim alanindaki
kazanimlar ile 2018 Hayat Bilgisi Ogretim Programinda 1. sinif Unitelerindeki kazanimlardan
ortisenleri belirlemek amaglanmistir. Bu arastirmanin yontemi tarama modelinde betimsel bir
¢alismadir. Bu arastirmada, veri toplama yontemlerinden dokiiman incelenmesi kullanilmistir.
Arastirmada, Okul Oncesi Egitim Programinin bilissel, sosyal-duygusal gelisim alanlarina ait
kazanimlar ile Hayat Bilgisi Ogretim Programindaki unitelerdeki kazanimlarin ortiismeleri
saptanmistir. Arastirmada Okul Oncesi Egitim Programi bilissel gelisimi alanindaki toplam 22
kazanimdan 15 kazanimin ilkokul Hayat Bilgisi Ogretim Programindaki 53 kazanimdan 18 kazanim
ile; Okul Oncesi Egitim Programi sosyal-duygusal gelisim alanindaki 20 kazanimin ilkokul Hayat
Bilgisi Ogretim Programindaki toplam 53 kazanimdan 24 kazanim ile 6rtiistiigli sonucuna
ulasilmigtir. Okul 6ncesi egitimin Tiirkiye’de zorunlu olmasi planlanmaktadir. Bu nedenle okul
oncesi egitim ve ilkokul 1. sinif programlari hazirlanirken alan uzmanlarinin beraber galismasi,
cocuklarin hazir bulunusluklarini olumlu etkileyecegi diisiiniilmektedir. Ayrica Okul Oncesi Egitim
Programindaki bilissel, sosyal-duygusal gelisim alanlarindaki kazanimlar ile Hayat Bilgisi Ogretim
Programindaki kazanimlarin ortisebilmesi icin her iki programin yeniden gdzden gegirilmesi
onerilmektedir.

Anahtar kelimeler: Okul 6ncesi egitim programi, ilkokul hayat bilgisi 6gretim programi, kazanimlar.
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GiRiS

Egitim, bireyde kendi yasantilari yoluyla, istendik davranislari meydana getirme sirecidir (Bilen, 2002). Egitim
surecinin sonunda hedeflenen giktilara ulasabilmek igin belirleyici unsurlar bulunmaktadir. Bu unsurlar arasinda
ilk akla gelen ise egitim programlaridir. Hedeflere ulasmak i¢in yapilan etkinliklerin dizenlendigi slire¢ olan
program (Kemertas, 2003) egitim sistemlerinin yapi tasidir, mevcut kosul ve durumlara goére sirekli
degerlendirilmekte ve gelistiriimektedir (Ogiilmiis, 2004). Egitim programi, 6grenene, okulda ve okul disinda
planlanmis etkinlikler ile saglanan 6grenme yasantilari olarak tanimlanabilir (Demirel, 2005). Ogretim programi
ise bilgi kategorilerinden olusmakta ve okullarda becerilerin uygulanmasi igin planh bir sekilde kazandirilmasina
yonelik programdir (Kiigiikahmet, 1997). Egitim ve 6gretim programlari birlikte, genellikle de biri digerinin yerine

kullaniimaktadir (Demirel, 2005).

Egitim ya da 6gretim programi, yetistirilecek bireylerin sahip olmasi gereken istendik 6zelliklerinin (egitim ya da
O0gretim programinin kazanimlari) neler oldugu, bu o6zelliklerin hangi yasam becerilerini kapsadigi ve bu
dzelliklerin bireylere nasil kazandirildigi sorularina yanitlari icermektedir (Ozden, 2006). Egitim programlarinin
niteligi, belirlenen egitim hedeflerine ulasilmasinda 6nem tasimaktadir. Bu nedenle hazirlanan programlarin
niteligini artirma kapsaminda program gelistirme siregleri siirekli devam etmektedir (Kog, 2016). Egitimde
program gelistirme siireci, programin tiim 6gelerini géz 6niline alarak yapilan uzun siregli ve koordineli, kapsamli
bir calisma bu yanitlarin verilme gabasini icermektedir (Aykag¢ ve Basar, 2005). Egitim programi gelistirilirken
uygulama kosullari da gbz 6niinde bulundurulmaktadir. Egitim programlari kosullara ve zamana gore degisir. Bu
nedenle, bilim ve teknolojinin gelismesi, mevcut durumlarin degismesiyle programlarda yapilan degisiklikler
kaginilmaz olmustur (Kemertas, 2003). Turkiye’de okul 6ncesi egitim programlari 1952, 1989, 1994, 2002, 2006
ve 2013 yillarinda glincellenmistir. Turkiye’de glinimuze kadar uygulanan ilkokul programlarinin kronolojik sirasi
ise soyledir: 1924, 1936, 1948, 1968, 1998, 2005 ve 2018 ilkokul programlaridir. ilkokul Program taslaklari
arasinda da 1962 ve 2015 yillarinda hazirlanan programlar da mevcuttur. 2015 yilinda bazi derslerin programi
guncellenmistir fakat uygulamaya gegcirilmedigi gérilmdistir. Yapilan hazirliklar ile birlikte 2017 yilinda program
taslagi hazirlanmis gerekli degerlendirmeler yapilarak 2018 ilkokul Programi olusturulmustur (Ciydem ve Akdag,

2021).

Okul 6ncesi egitim, cocugun dogumundan ilkokula basladigi giine kadar gegen siireyi kapsar (Aral ve ark., 2002).
Bu yillar, ¢cocuklarin motor, sosyal-duygusal, dil ve bilissel gelisimlerinin tamamlandigi bir egitim sirecidir. Bu
donemdeki cocugun gelisimsel gereksinimlerinin karsilanmasi ve onlari ilkokula hazirlamak okul 6ncesi egitimin
temel amaglarindan biridir (MEB, 2013). Arastirmalar, bu donemde kazandirilan bilissel, dil, sosyal, duygusal,
motor ve 6zbakim becerilerinin, cocuklarin gelecekteki akademik basarisi lizerinde olumlu etkiye sahip oldugunu

gostermistir (Clements, 2004; Starkey ve ark., 2004; Tsamir ve ark., 2011).

Hayat Bilgisi dersinin g¢ocuklara temel becerilerinin kazandirilmasinda 6nemli bir yeri vardir. Cocugun
toplumsallagsmasi ve hayata hazirlanmasini saglayacak davranislarin temeli, bu ders ile atilir (Cakir, 2007). Bu

dersin icerigiyle cocuk, hayati ve kendisini tanimayi ve kesfetmeyi 6grenmektedir (Topses, 2001). Hayat Bilgisi
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dersi gercevesinde gocuklar, toplum, aile ve insani degerleri yasantisal hale getirmeye istekli olur (MEB, 2018).
ilkokulun ilk ti¢ sinifinda (1., 2. ve 3. sinif) Hayat Bilgisi dersi programda yer almaktadir. Hayat Bilgisi dersi 6gretim
programinin amaci; kendini taniyan, temel yasam becerilerine sahip, yasadigi toplumun degerlerini 6ziimseyen,
Ureten ve llkesini seven bireyler yetistirmektir (MEB, 2018). Hayat Bilgisi dersinde kazandirilacak hedef
davraniglar/kazanimlar ayni zamanda igerigin, egitim ve degerlendirme durumlarinin belirlenmesi igin gereklidir.
Bu hedef davranislar/kazanimlar olmadan icerik dlizenlenemez. Cunki programdaki kazanimlar, “nigin
Ogretelim” sorusunun cevabidir. Kazanim, ¢ocuklarin 6grenmeleri gereken beceri, bilgi, tutum ve degerlerdir
(Oztiirk ve Elbistan, 2007; Yetkin ve Dascan, 2008). Hayat Bilgisi Ogretim Programinda iinite temeline gére icerik
diizenlenmistir. Bu programda 1. sinif diizeyi icin “Okulumuzda Hayat”, “Evimizde Hayat”, “Saghkli Hayat”,
“Guvenli Hayat” ile “Dogada Hayat” seklinde alti tinite bulunmaktadir. ilkokul 1. sinif seviyesinde 6grencilerden;
“okulu tanima, okul kurallarina uyma, iletisim kurma, kisisel bakim ve temizligine dikkat etme, glvenlik
kurallarina uyma; Atatlrk’in hayati, milli ve dini bayramlar, mevsimler, bitki ve hayvanlar ile geri donlsiim gibi

konular hakkinda bilgi, beceri ve deger sahibi olmalari” beklenmektedir (MEB, 2018).

Alanyazinda okul o6ncesi egitim programlarina yonelik arastirmalar incelendiginde, okul 6ncesi egitim
programlarinin tarihsel gelisimi (Durmuscelebi ve Akkaya, 2011; Diisek ve Donmez, 2012; Sapsaglam, 2013), okul
dncesi egitim programina iliskin 6gretmen gérisleri (Arslan ve ilkay, 2015; Avci, 1987; Aydin, 2010; Can Yasar,
1998; Caltik, 2004; Demir, 2001; Dilek, 2013; Dizgiin, 2014; Gdle, 2014; Gole ve Temel, 2015; Giler, 2001;
Gulmez Dag, 2012; Hamarat, 2017; Isik, 2015; Karag6z, 2019; Kay, 2015; Oguz, 2013; Sivgin, 2005; Tonga Cabuk
ve ark., 2022; Tiikel, 2017), 6gretmenlerin okul 6ncesi programina yonelik uygulamalari (Akkaya, 2009; Aydemir,
2018; Can Giil, 2009; Cantekinler, 1989; Cémert, 2003; Cobanoglu, 2011; Durmusoglu, 2004; Geng, 1997; s, 2017;
Kog, 2015; Parlakyildiz, 1998; Uzun, 2007), 6gretmenlerin okul oncesi egitim programini uygulamada
karsilastiklari sorunlar (Arslan, 2017; Erden, 2010; Kandir, 1991), 6gretmenlerin okul 6ncesi egitim programindaki
karakter ve degerler egitimine iliskin gorusleri (Catalbas, 2018; Erkus, 2012), okul 6ncesi programinin ¢ocuklarin
gelisim alanlarina etkisi (Basara Baydilek, 2015; Kececioglu, 2015; Kiziltas, 2016; Sarikaya, 2018), hikaye
kitaplarinin okul 6ncesi egitim programi acisindan incelenmesi (Akgul, 2016; Sildir, 2016 ), okul 6ncesi
Ogrencilerinin programin kazanimlarina ulasma durumlarinin degerlendirilmesi (Yigit ve ark., 2019), 2013 okul
oncesi egitim programinin degerlendirilmesi (Tican-Basaran ve Ulubey, 2018), okul 6ncesi egitim programinda
cinsel gelisim ve cinsel egitim (Deniz ve Yildiz, 2018), okul 6ncesi egitim programina iliskin ihtiyag analizi (Balci ve
ark., 2012), okul dncesi egitim programinin 21. yiizyil becerileri agisindan analizi (Tugluk ve Ozkan, 2019), okul
oncesi egitim programi ile ilgili Dergipark’ta yayimlanan makalelerin incelenmesi (Yerliyurt ve Ersoy, 2012)
gorilmistir. ilkokul hayat bilgisi dersine yénelik literatiir incelendiginde, hayat bilgisi dersi programinin
degerlendirilmesi (Demir, 2007; Karagiille, 1998; Karasu Avci ve Ketenoglu Kayabasi, 2018; Kayalar, 2007;
Kigiikahmet, 2005; Ozden, 2005), hayat bilgisi dersi programina iliskin 8gretmen gorisleri (Akiiziim, 2006; Altun
ve ark., 2019; Bayram, 2005; Armagan Erbil ve Dogan, 2019; Demir-Baysal, 2008; Guilaydin, 2002; Ocak, 2003;
Tuncer, 1998; Turkes, 2008; Ugur, 2006; Zembat ve ark., 2018), hayat bilgisi programinin uygulanmasinda

karsilagilan sorunlar (Tunali, 2009), hayat bilgisi programindaki kazanimlarin gercgeklestirilebilme diizeyinin
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belirlenmesi (Cakir, 2007) ve ne kadarinin uyumlu olmasi (Ozeng, 2020), dgretmenlerin hayat bilgisi
programindaki strdurilebilir gelismeye yonelik gorisleri (Aktas ve ark., 2020; Aydogan, 2021; Suduca ve ark.,
2015; Tanriverdi, 2009), hayat bilgisi 6gretim programinin sosyal beceriler baglaminda incelenmesi (Glindogan,
2017), ilkokul programlarinin felsefi temeller agisindan incelenmesi (Ciydem ve Akdag, 2021), ilkokul 6gretim
programlarinin degerlendirilmesi (Dedeoglu ve Polat, 2021), okul 6ncesi egitim programi ile ilkokul hayat bilgisi
ogretim programinin sarmalliginin incelenmesi (Ugus Giildali ve Demirbas, 2017) gérilmistir. Yapilan calismalar
programlarin ozellikleri ve degerlendirilmesi bakimindan alanyazina katkida bulundugu séylenebilir. Fakat
arastirmalara bakildiginda okul dncesi egitim programlari ve hayat bilgisi programlari birbirinden bagimsiz bir
sekilde farkh acilardan degerlendirilmistir. Halbuki erken g¢ocukluk donemindeki cocuklarin gelisimsel
gereksinimlerinin karsilanmasi ve onlari ilkokula hazirlamak okul 6ncesi egitimin temel amaglarindan biridir. Okul
oncesi egitim ile ilkokul egitimi arasindaki uyumun olmasi ve birbirini desteklemesi egitim programlarinin

niteligini artirmaktadir.

Okul 6ncesi egitim programinda bilissel, dil, motor, sosyal-duygusal ve 6zbakim becerileri alaninda kazanim ve
gostergeler bulunmaktadir. Literatiir incelemesinde, Okul Oncesi Egitim Programindaki gelisim alanlarina ait
kazanimlarin 1. sinif derslerindeki kazanimlar ile karsilastirildigina rastlanmustir. Bu karsilastirmada, Okul Oncesi
Egitim Programindaki dil gelisimi alanindaki kazanimlarin ilkokul Turkge dersindeki kazanimlar ile, motor geligimi
alanindaki kazanimlarin ilkokul beden egitimi ve oyun dersindeki kazanimlar ile, 6zbakim becerileri alanindaki
kazanimlarin ilkokul 1. sinif hayat bilgisi dersindeki kazanimlar ile uyumlu oldugu ortaya ¢ikmistir (Ozeng, 2020;
Sildir ve Simer, 2017; Ugus Guldali ve Demirbas, 2017). Caliskan Dedeoglu ve Alat (2012) anasinifi egitimi ile
ilkogretim matematik dersi 1. sinif 6gretim programlarindaki kazanimlari sarmallik ilkesini incelemislerdir. Farkli
egitim kademelerinde uygulanan programlarin birbirini destekleyen nitelikte olmasi egitim programinin niteligini
artirmaktadir. Yapilan arastirmalar incelendiginde Okul Oncesi Egitim Programinda bilissel ve sosyal-duygusal
gelisim alanlarindaki kazanimlar ile Hayat Bilgisi Ogretim Programi 1. sinif kazanimlari ile hangilerinin értistiigiine
yonelik detayli calismaya rastlanmamistir. Okul 6ncesi egitimin temel amaclarindan biri olan “Okul 6ncesi egitim
dénemindeki cocuklari ilkokula hazirlamak” ilkesi 2013 Okul Oncesi egitim Programinda yer almaktadir. ilkokul
birinci sinif, okul &ncesi egitimin bir sonraki basamagidir. Ulkemizde son yillarda okul &ncesi egitimin
yayginlastirilmasi ve zorunlu olmaya yonelik ¢alismalarin olmasi sevindirici bir gelismedir. Okul 6ncesi egitim ile
ilkokul egitimi arasindaki uyum cocuklari gelecege hazirlamada son derece 6nemlidir. Bu nedenle, ¢alismada,
giincel olan 2013 Okul Oncesi Egitim Programi ile 2018 Hayat Bilgisi Ogretim Programindaki 1. Sinif kazanimlari
desteklemesi agisindan incelenmesi amaclanmistir. Bu amagla Okul Oncesi Egitim Programinin bilissel, sosyal-
duygusal gelisim alanlari ve Hayat Bilgisi Ogretim Programinin Okulumuzda Hayat, Evimizde Hayat, Saglkli Hayat,
Guvenli Hayat, Ulkemizde Hayat ve Dogada Hayat tinitelerindeki kazanimlardan hangilerinin 6rtiistiigii sorularina

cevap aranmistir.
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YONTEM

Arastirmanin Modeli

2013 MEB Okul Oncesi Egitim Programi ve 2018 Hayat Bilgisi Ogretim Programi iceriginin incelenmesi amaciyla
yapilan c¢alisma betimsel tirdedir. Arastirmada dokiiman analizi yapilmistir. Dokiman incelemesinde,
doktmanlardaki veriler Gzerinden nicel veya nitel ¢ikarimlar ile arastirilan olay ve olgular hakkinda bilgileri
anlamayi ve agiklamayi saglar (Cohen ve ark., 2007). Arastirmada 2013 MEB Okul Oncesi Egitim Programi ile Hayat
Bilgisi Ogretim Programi (1. Sinif) incelenmistir. ilgili dokiimanlara ulasma, 6zgiinligiin gézden gegirilmesi,
dokimanlarin kavranmasi, verilerin analizi ve bu verilerin kullanilmasi seklinde bes asamada bu yontem

gerceklestirilmistir.
Verilerin Toplanmasi

Arastirmaya konu olan 6gretim programlari Milli Egitim Bakanhgi Talim Terbiye Kurulu internet sayfasindan
(http://ttkb.meb.gov.tr/program) elde edilmistir. 2013 MEB Okul Oncesi Egitim Programindaki bilissel, sosyal-
duygusal gelisim alanlarina yénelik kazanim ve gdstergeler ile 2018 Hayat Bilgisi Ogretim Programindaki 1. sinif

kazanimlarinin tamami arastirma kapsaminda incelenmistir.

Tablo 1. 2013 MEB Okul Oncesi Egitim Programinda Bilissel, Sosyal ve Duygusal Gelisim Alanlarindaki
Kazanimlara Ait GOsterge Sayilari

Gelisim Alani Kazanim Sayisi Gosterge Sayisi
Biligsel Gelisim 22 115
Sosyal ve Duygusal Gelisim 17 53
Toplam 39 168

Tablo 1’ gére 2013 MEB Okul Oncesi Egitim Programinda bilissel gelisim alaninda 22 kazanim ve bu kazanimlara

ait 115 gosterge, sosyal-duygusal alana yonelik ise 17 gosterge ve 53 gosterge yer almaktadir.

Tablo 2. 2018 Hayat Bilgisi Ogretim Programi 1. Sinif Unite Adlari ve Kazanim Sayilari
Unite Adi Kazanim Sayisi
Okulumuzda Hayat 17
Evimizde Hayat
Saghklh Hayat
Guvenli Hayat
Ulkemizde Hayat
Dogada Hayat
Toplam 53

[ccRNEENEENERN]

Tablo 2’ye gore ilkokul Hayat Bilgisi Ogretim Programinda (1. Sinif) Unitelere gére toplam 53 kazanim

bulunmaktadir. Bu kazanimlardan 17’si “Okulumuzda Hayat”, 8'i “Dogada Hayat” ve 7’ser kazanim ise “Evimizde

» u

Hayat”, “Saglkli Hayat” ve “Glivenli Hayat” Unitelerinde yer almaktadir.
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Arastirma Etik Onayi

Arastirmanin uygulama alani Milli Egitim Bakanliginin hazirladigi okul 6ncesi egitim ve ilkokul hayat bilgisi 6gretim
programi kitaplarindan olustugu ve insan veya hayvan katiimcilara/deneklere yer verilmedigi icin etik kurul

incelemesi gerekmemistir.
Verilerin Analizi

2013 yilinda yayinlanan Okul Oncesi Egitim Programinda bilissel gelisim alanindaki kazanimlar ile 2018 Hayat
Bilgisi Ogretim Programindaki (1. Sinif) kazanimlar tinitelere gére analiz edilmistir. Arastirmada dokiiman analizi
yapilmigtir. Dokiliman analizi yapilirken okul 6ncesi egitim programindaki bilissel, sosyal-duygusal gelisim
alanlarinda yer alan kazanimlar ile Hayat Bilgisi Ogretim Programindaki (1. sinif) kazanimlar karsilastirilmasi
yapilarak ortiisen kazanimlar tablolastirilmistir. Programdaki kazanimlarin analizinde okul Oncesi egitim
programindaki kazanimlar ile ilkokul hayat bilgisi 6gretim programindaki kazanimlarda o6rtliismelerine goére
tablolarda karsilastirmali olarak analiz edilmistir. Okul Oncesi Egitim Programindaki kazanim ve géstergelerin
numaralari programdaki hali ile korunarak ifade edilmistir. Ornegin, Okul Oncesi Egitim Programi’nda bilissel
gelisimdeki “Kazanim 1. Nesne/durum/olaya dikkatini verir” kazanim ifadesi “K.1” seklinde kisaltilmis ve

kodlanmistir.

ilkokul Hayat Bilgisi Dersi Ogretim Programinda “Okulumuzda Hayat”, “Evimizde Hayat”, “Saglikli Hayat”,
“Guvenli Hayat”, “Ulkemizde Hayat” ile “Dogada Hayat” seklinde alti tinite belirlenmistir. Kazanimlar; sinif diizeyi,
Uinite numarasi ve kazanim numarasi esas alinarak numaralandiriimistir. Unite igerisinde verilen kazanimlar

numaralandirma sistemiyle su sekilde ifade edilmistir:

Dersin kodu

Simf diizeyi
Unite numaras:

Kazanim numarasi

Sekil 1. Unite icerisinde Verilen Kazanimlar Numaralandirma Sistemi

Okul Oncesi Egitim Programi ve ilkokul Hayat Bilgisi Ogretim Programi (1. sinif) ile kazanimlar arasinda értiisenler,
Hayat Bilgisi Ogretim Programi kazanimlari dersin (inite adlari ve programda belirtildigi gibi tablolarda yer
verilmistir. Bu értiismede Okul Oncesi Egitim Programindaki bilissel, sosyal-duygusal gelisimine ait kazanimlar ile
ilkokul Hayat Bilgisi Ogretim Programi (1. siinif) kazanimlarinin tamami, kazanim aciklamalari dikkate alinarak
incelenmistir. Yapilan analiz sonucunda elde edilen bulgularin dogrulugunu test etmek amaciyla sinif egitimi
alaninda uzman goérisiine basvurulmustur. Arastirmaci tarafindan elde edilen sonuglar ile uzman tarafindan elde

edilen sonuglar karsilastiriimistir. Bu karsilastirma sonucunda bulgularin ortistigi gortalmastir.
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BULGULAR

Okul Oncesi Egitim Programinin bilissel, sosyal-duygusal gelisim alani ile Hayat Bilgisi Ogretim Programi 1. Sinif

kapsamindaki kazanimlar ile benzer olma durumlarinin dagilimlari tablolarda sunulmustur.

Tablo 3. Okul Oncesi Egitim Programinda Bilissel, Sosyal-Duygusal Gelisim Alanlarindaki Kazanimlarin Hayat
Bilgisi Ogretim Programinin Unitelerdeki Kazanimlarda Yer Alma Durumu

Okul Oncesi Egitim Programi f ilkokul Hayat Bilgisi Dersi Ogretim Programi Unite f

Kazanimlan Adlari

Bilissel Gelisim 1 2
Okulumuzda Hayat

Sosyal-Duygusal Gelisim 7 9

Bilissel Gelisim 2 2
Evimizde Hayat

Sosyal-Duygusal Gelisim 3 3

Bilissel Gelisim 1 1
Saghkh Hayat

Sosyal-Duygusal Gelisim 2 4

Biligsel Gelisim 4 4
Guvenli Hayat

Sosyal-Duygusal Gelisim 2 3

Biligsel Gelisim 3 3
Ulkemizde Hayat

Sosyal-Duygusal Gelisim 4 4

Bilissel Gelisim

Dogada Hayat
Sosyal-Duygusal Gelisim 2 1

Tablo 3’e gére Okul Oncesi Egitim Programinin bilissel, sosyal-duygusal gelisim alanlarindaki kazanimlar ile Hayat
Bilgisi Ogretim Programinin Unitelerdeki kazanimlarda yer alma durumuna bakildiginda; bilissel gelisim alaninda
1 kazanimin Okulumuzda Hayat Unitesindeki 2 kazanimla 6rtiistigi, sosyal-duygusal gelisim alanindaki 7 kazanim
da yine bu initedeki 9 kazanimla értiistiigli saptanmistir. Okul Oncesi Egitim Programindaki bilissel gelisim
alanindaki 2 kazanim Evimizde Hayat Unitesinde 2 kazanim ile, sosyal-duygusal gelisim alaninda ise 3 kazanim bu
Unitedeki 3 kazanim ile értiismektedir. Saghkli Hayat (initesine bakildiginda, Okul Oncesi Egitim Programinin
biligsel gelisim alaninda 1 kazanim ile bu lnitedeki 1 kazanimin, sosyal-duygusal gelisim alanindaki 2 kazanim ile
bu linitedeki 4 kazanimin értiistiigi tespit edilmistir. Okul Oncesi Egitim Programinda bilissel gelisim alaninda 4
kazanim ile Glivenli Hayat Unitesinde 4 kazanim, sosyal-duygusal gelisim alaninda 2 kazanim ile bu Unitedeki 3
kazanim 6rtiismektedir. Ulkemizde Hayat (nitesinde ise, Okul Oncesi Egitim Programindaki bilissel gelisim
alaninda 3 kazanim, bu Unitedeki 3 kazanim ile, sosyal-duygusal gelisim alaninda 4 kazanimin bu Unitedeki 4
kazanim ile 6rtiistigli saptanmistir. Okul Oncesi Egitim Programinda bilissel gelisim alanindaki 4 kazanimin
Dogada Hayat Unitesindeki 6 kazanimla, sosyal-duygusal gelisim alanindaki 2 kazanimin bu Unitedeki 1kazanim

ile ortlismektedir.
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Tablo 4. Okul Oncesi Egitim Programinin Biligsel, Sosyal-Duygusal Gelisim Alanlari ile Hayat Bilgisi Ogretim
Programinin Okulumuzda Hayat Unitesindeki Kazanimlar Agisindan Ortiismesi

5 _ Okul Oncesi Egitim Programi Kazanimlari Hayat Bilgisi Ogretim Programi 1. Sinif ~ Kazanimlar
&z K.10. “Mekanda konumla ilgili yonergeleri HB. 1.1.4.“Sinifin okul igindeki yerini bulur.”
50 E uygular.” HB. 1.1.7. “Okulun bélimlerini tanir.”
K.1. “Kendisine ait 6zellikleri tanitir.” HB. 1.1. 1. “Sinif igi tanisma etkinligine katilr.”
K.8. “Farkhliklara saygi gosterir.” HB. 1.1.2. “Kendisiyle akranlari arasindaki benzer ve farkli
y6nleri ayirt eder.”
£ K.7. “Bir isi ya da gorevi basarmak icin kendini HB. 1.1.14. “Okuligi etkinliklerde gérev almaya istekli olur.”
@ gudiiler.”
8 K.10. “Sorumluluklarini yerine getirir.”
s K.12. “Degisik ortamlardaki kurallara uyar.” HB. 1.1.3. “Okula gelis ve okuldan gidislerde gilivenlik
) kurallarina uyar.”
3 H.B.1.1.11. “Sinif igi kurallari belirleme siirecine katilir.”
?, HB. 1.1.12. “Okul kurallarina uyar.”
T: HB. 1.1.13. “Okulda iletisim kurarken nezaket kurallarina
5 uyar.”
n H.B. 1.1.15. “Oyunlara katilmaya ve oyun oynamaya istekli
olur.”

K.16. “Toplumsal yasamda bireylerin farkli rol ve HB. 1.1.9. “Okul galisanlarini tanir.”
gorevleri oldugunu agiklar.”

Tablo 4’e gére Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Mekanda konumla ilgili ydnergeleri
uygular” kazanimi ile 2018 Hayat Bilgisi Ogretim Programinda Okulumuzda Hayat {nitesindeki “Sinifin okul
icindeki yerini bulur” ve “Okulun bolimlerini tanir” kazanimlari ile ortismektedir. Okul o6ncesi egitim
programindaki mekanda konumi ile ilgili yonergeler; yon, yakin, uzak, altinda, Ustiinde, 6niinde arkasinda yaninda
gibi kavramlari icermektedir. Hayat Bilgisi 6gretim programindaki HB. 1.1.4. kazanimin agiklamasi yonle ilgili
olarak saginda, solunda, oninde, arkasinda altinda, Ustlinde, yaninda, karsisinda gibi temel kavramlar

seklindedir. Her iki programa bakildiginda bu kazanimlarin értiistiga ortaya ¢ikmaktadir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Kendisine ait dzellikleri tanitir” kazanimi ile
Hayat Bilgisi Ogretim Programindaki “Sinif igi tanisma etkinligine katilir” kazanimi ile; “Farkliliklara saygi gésterir”
kazanimi ile “Kendisiyle akranlari arasindaki benzer ve farkli yonleri ayirt eder” kazanimi ile ortlismektedir. Her
iki programin agiklamalari incelendiginde, cocuklarin adi, soyadi ve yasi gibi kimlik bilgilerini, fiziksel ve duyussal

ozelliklerini ifade etmelerine firsatlar olusturulmasi vurgulanmaktadir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Bir isi ya da gdrevi basarmak icin kendini
giidiler” ve “Sorumluluklarini yerine getirir” kazanimlariyla Hayat Bilgisi Ogretim Programindaki “Okul ici
etkinliklerde gérev almaya istekli olur” kazanimi ile agiklamalari birbirine benzerlik gostermektedir. Her iki

programdaki kazanimlarin sorumluluk degerine 6nem verdigi gérilmektedir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Degisik ortamlardaki kurallara uyar”

» o

kazanimi ile “Okula gelis ve okuldan gidislerde guivenlik kurallarina uyar”, “Sinif ici kurallari belirleme siirecine

»nou

katilir”, “Okul kurallarina uyar”, “Okulda iletisim kurarken nezaket kurallarina uyar” ve “Oyunlara katilmaya ve
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oyun oynamaya istekli olur” kazanimlariyla ortlistigli tespit edilmistir. Bu kazanimlar ile kurallara uyma

becerilerine 6nem verildigi distiniilmektedir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Toplumsal yasamda bireylerin farkl rol ve
gorevleri oldugunu aciklar” kazanimi ile Hayat Bilgisi Ogretim Programindaki “Okul ¢alisanlarini tanir” kazanimi
ile Ortlistligl saptanmistir. Programlarin agiklamalarina bakildiginda, toplumsal yasamin insanlarin GUstlendigi
farkli sorumluluk ve gérevlerle siirdiiglinin cocuklar tarafindan anlagiimasi gerektigi, insanlarin yasamda farkli
roller ve gérevleri oldugunu ¢ocuklarin farkina varmalari igin uygun etkinlerin diizenlenmesi okul 6ncesi egitimde
belirtilmistir. Yine Hayat Bilgisi Ogretim Programinda da okul midiirli, midiir yardimcilari, 6gretmenler ve diger

hizmetlerde ¢alisan kisilerin tanitilmasi vurgulanmistir.

Tablo 5. Okul Oncesi Egitim Programinin Biligsel, Sosyal-Duygusal Gelisim Alanlari ile Hayat Bilgisi Ogretim
Programinin Evimizde Hayat Unitesindeki Kazanimlar Agisindan Ortiismesi

Okul Gncesi Egitim Programi Kazanimlari Hayat Bilgisi Ogretim Programi 1. Sinif ~ Kazanimlari
3 E K.10. “Mekadnda konumla ilgili yonergeleri HB. 1.2.3. “Evinin yerini tarif eder.”
é‘ %" uygular.”
) K.18. “Zamanla ilgili kavramlari agiklar.” HB. 1.2.6. “Gln igerisinde neler yapabilecegini planlar.”
9w £ K.1. “Kendisine ait 6zellikleri tanitir.” HB. 1.2.1. “Aile bireylerini tanitir.”
E é @ K.10. “Sorumluluklarini yerine getirir.” HB. 1.2.5. “Evdeki kaynaklari verimli bir sekilde kullanir.”
§ §' & K.12. “Degisik ortamlardaki kurallara uyar.” HB. 1.2.4. “Evde aile bireyleri ile iletisim kurarken nezaket

kurallarina uyar.”

Tablo 5’e gére Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Mekanda konumla ilgili yénergeleri
uygular” kazanim ile Hayat Bilgisi Ogretim Programinda Evimizde Hayat Unitesindeki “Evinin yerini tarif eder”
kazanim ile; “Zamanla ilgili kavramlari agiklar” kazanim ile “Giin icerisinde neler yapabilecegini planlar” kazanimi
ile ortismektedir. Cocuklar igin zaman kavrami soyuttur. Bu nedenle kendi yasamlari ve yakin gevreleriyle
iliskilendirebilecekleri durumlardan yararlanilmasi okul 6ncesi egitim programinda agiklanmistir. Ayni zamanda
oyun oynama, ders ¢alisma, dinlenme, uyuma, beslenme, ailesi ve arkadaslariyla birlikte nitelikli zaman gegirme

gibi islere ayrilan siire tizerinde durulmasi Hayat Bilgisi Ogretim Programinda vurgulanmaktadir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Kendisine ait dzellikleri tanitir” kazanim ile
Hayat Bilgisi Ogretim Programindaki “Aile bireylerini tanitir” kazanim ile; “Sorumluluklarini yerine getirir”
kazanim ile “Evdeki kaynaklari verimli bir sekilde kullanir” kazanim ile; “Degisik ortamlardaki kurallara uyar”
kazanim ile “Evde aile bireyleri ile iletisim kurarken nezaket kurallarina uyar” kazanim ile iliskilidir. Her iki
programda, kazanimlar birbiri ile benzerlik géstermektedir. Aile kavramlarinin agiklanmasi, anne, baba, kardes,
dede ve nine gibi kisilerin isimleri ve belirgin 6zellikleri Gzerinde durulmasi her iki programda agiklanmistir.
Cocuklarda sorumluluk bilincinin olusturulmasi ve gocuklara tasarruf kavraminin da verilmesi belirtilmistir. Ayrica

farkh ortamlarda ve durumlarda kurallara uyma kazanimlarinin vurgulandigi ortaya ¢ikmistir.
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Tablo 6. Okul Oncesi Egitim Programinin Biligsel, Sosyal-Duygusal Gelisim Alanlari ile Hayat Bilgisi Ogretim
Programinin Saghkli Hayat Unitesindeki Kazanimlar Agisindan Ortiismesi

T Okul Oncesi Egitim Programi Kazanimlari Hayat Bilgisi Ogretim Programi 1. Sinif ~ Kazanimlar
gr- 3 £ K.17.“Neden-sonug iligkisi kurar.” HB. 1.3.7. “Kitle iletisim araglarini kullanirken beden
o © saghgini korumaya 6zen gosterir.”

K.10. “Sorumluluklarini yerine getirir.” HB. 1.3.1. “Kisisel bakimini diizenli olarak yapar.”
2T ¢ HB.1.3.2. “Sagligini korumak igin almasi gereken 6nlemleri
T2 fark eder.”
g § g K.12. “Degisik ortamlardaki kurallara uyar.” HB. 1.3.5. “Temizlik kurallarina dikkat ederek kendisi igin

yiyecek hazirlar.”
HB. 1.3.6. “Yemek yerken gorgu kurallarina uyar.”

Tablo 6’a gére Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Neden-sonug iliskisi kurar” kazanim ile
Hayat Bilgisi Ogretim Programinda Saglikli Hayat tinitesindeki “Kitle iletisim araglarini kullanirken beden sagligini
korumaya 6zen gosterir” kazanimi ile 6rtiismektedir. Bu kazanimlar ile ¢cocuklara televizyon, telefon ve bilgisayar
gibi kitle iletisim araglarini neden bilingli kullanmasi gerektigi ve bu araglari yanhs kullanmanin insan saglig

Gzerindeki olumsuz etkileri vurgulanmaktadir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Sorumluluklarini yerine getirir” kazanim ile
Hayat Bilgisi Ogretim Programinda “Saglikli Hayat {initesindeki “Kisisel bakimini diizenli olarak yapar” ve “Saghgini
korumak icin almasi gereken énlemleri fark eder” kazanim ile; Okul Oncesi Egitim Programinda “Degisik
ortamlardaki kurallara uyar” kazanim ile Hayat Bilgisi Ogretim Programinda “Temizlik kurallarina dikkat ederek
kendisi icin yiyecek hazirlar” ve “Yemek yerken gorgi kurallarina uyar” kazanim ile iliskili oldugu gértlmustir.
Her iki programda el, yiiz yikama ve disleri usuliine uygun olarak fircalama, banyo yapma, sa¢ tarama, tuvalet
egitimi ile glinlik kiyafetlerini giyme ve 6zenli kullanma Uzerinde durulmaktadir. Saglik igin gerekli kurallara
uyulmasina da 6nem verildigi gérilmektedir. Ayrica okulda yemek yerken; tstine dokmeden yeme, ayakta ve
dolasarak yemek yememe, agzinda lokma varken konusmama ve pecete kullanma gibi hususlar tzerinde

durulmasi, programlarin agiklama kisimlarinda belirtilmistir.

Tablo 7. Okul Oncesi Egitim Programinin Bilissel, Sosyal-Duygusal Gelisim Alanlari ile Hayat Bilgisi Ogretim
Programinin Giivenli Hayat Unitesindeki Kazanimlar Agisindan Ortiismesi

Okul Oncesi Egitim Programi Kazanimlan Hayat Bilgisi Ogretim Programi 1. Sinif  Kazanimlari
K.1. “Nesne/durum/olaya dikkatini verir.” HB. 1.4.2. “Okula gelis ve okuldan gidislerde insanlarin
trafikteki davraniglarini gozlemler.”
:E,, K.3. “Algiladiklarini hatirlar.” HB. 1.4.5. “Acil durumlarda yardim almak igin arayacagi
8 kurumlarin telefon numaralarini bilir.”
] K. 8. “Nesne ya da varliklarin 06zelliklerini HB. 1.4.7. “Kendisi igin glvenli ve glvensiz alanlari ayirt
w
Rl karsilagtirir.” eder.”
=
K. 13. “Gunlik yasamda kullanilan sembolleri HB. 1.4.3. “Okula gelis ve gidislerinde trafik kurallarina
tanir.” uyar.”
K.10. “Sorumluluklarini yerine getirir.” HB. 1.4.6. “Teknolojik arag ve geregleri glvenli bir sekilde
$T € kullanir.”
T »D o - = -
y ;>~° o K.12. “Degisik ortamlardaki kurallara uyar.” HB. 1.4.1. “Okulda ve evde glivenlik kurallarina uyar.”
8a° HB. 1.4.4. “Cevresindeki kisilerle iletisim kurarken glivenlik

kurallarini uygular.”

Tablo 7’e gore Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Nesne/durum/olaya dikkatini verir”

kazanim ile Hayat Bilgisi Ogretim Programinda Giivenli Hayat {nitesindeki “Okula gelis ve okuldan gidislerde
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insanlarin trafikteki davraniglarini gézlemler” kazanim ile; Okul Oncesi Egitim Programinda bilissel gelisim
alanindaki “Algiladiklarini hatirlar” kazanimi ile “ Hayat Bilgisi Ogretim Programindaki “Acil durumlarda yardim
almak icin arayacagi kurumlarin telefon numaralarini bilir” kazanim ile; Okul Oncesi Egitim Programinda bilissel
gelisim alanindaki “Nesne ya da varliklarin 6zelliklerini karsilagtirir” kazanim ile; “Kendisi igin guivenli ve guivensiz
alanlari ayirt eder” kazanim ile; Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Giinliik yasamda
kullanilan sembolleri tanir” kazanim ile Hayat Bilgisi Ogretim Programindaki “Okula gelis ve gidislerinde trafik
kurallarina uyar” kazanim ile 6rtlstigi gorilmektedir. Her iki programin agiklamalari incelendiginde, trafik
kavramindan hareketle kendisinin ve bagkalarinin trafikte dogru ve yanhs yaptigi davraniglar tizerinde duruldugu,
acil durumlarda yardim almak icin aranabilecek telefon numaralarinin tek tek rakamlar halinde (1-5-5) kodlanarak
dgretilmesi gerektigi vurgulanmistir. Okul Oncesi Egitim Programinda, giinliik yasamda kullanilan sembollerin
trafik, tehlike, WC, geri déniisim ve yén oklari gibi isaretler oldugu agiklanmistir. Hayat Bilgi Ogretim
Programinda da trafik isaret levhalarinin (dur, geg, yaya gegidi, dikkat, okul gecidi, bisiklet giremez gibi ¢ocugun
yasamiyla dogrudan iliskili olanlar) oldugu ele alinmaktadir. Bu iki programa bakildiginda ele alinan kazanimlarin

ortlstigu ortaya ¢ikmaktadir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Sorumluluklarini yerine getirir” kazanim ile
Hayat Bilgisi Ogretim Programinda Giivenli Hayat (initesindeki “Teknolojik arac ve gerecleri giivenli bir sekilde
kullanir” kazanim ile; Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Degisik ortamlardaki
kurallara uyar.” kazanim ile Hayat Bilgisi Ogretim Programindaki “Okulda ve evde giivenlik kurallarina uyar” ve
“Cevresindeki kisilerle iletisim kurarken givenlik kurallarini uygular” kazanimlari ile iliskilidir. Bu kazanimlar
dogrultusunda bilgisayar, televizyon, cep telefonu, tablet, oyun konsolu ve elektrikli ev aletleri gibi elektronik
arag ve gereclerin glvenli kullanimi ile merdivenden dikkatli inip ¢cikma, asanséri dogru kullanma, 1slak zeminde
dikkatli yarime, sinif igindeki camli egyalari dikkatli kullanma, pencereden ve balkondan asaglya sarkmama,

elektrik prizleri, kablolar ve atesle oynamama gibi konular tGzerinde duruldugu dikkat cekmektedir.

Tablo 8. Okul Oncesi Egitim Programinin Sosyal-Duygusal Gelisim Alani ile Hayat Bilgisi Ogretim Programinin
Ulkemizde Hayat Unitesindeki Kazanimlar Agisindan Ortiismesi

Okul Oncesi Egitim Programi Kazanimlan Hayat Bilgisi Ogretim Programi 1. Sinif  Kazanimlan

£ K.1. “Nesne/durum/olaya dikkatini verir.” HB. 1.5.2. “Yakin gevresindeki tarihi, dogal ve turistik
) yerleri fark eder.”
& K.3. “Algiladiklarini hatirlar.” HB. 1.5.1. “Yasadigi yeri bilir.”
2
é‘ K. 21. “Ataturk’G tanir ve Tiark toplumu igin HB. 1.5.5. “Atatlirk’iin hayatini bilir.”

onemini agiklar.”

K.8. “Farkhliklara saygi gosterir.” HB. 1.5.4. “Ulkemizde, farkl kiltiirlerden insanlarla bir
L arada yasadigini fark eder.”
=] -
% e K.9. “Farkh kulttirel 6zellikleri agiklar.” HB. 1.5.3. “Ulkemizin genel 6zelliklerini tanir.”
=3
o) K.10. “Sorumluluklarini yerine getirir.” HB. 1.5.7. “Dini gin ve bayram kutlamalarina istekle
[ ] ”
2o katilir.
% K.11. “Atatlrk ile ilgili etkinliklerde sorumluluk HB. 1.5.6. “Milli giin, bayram, téren ve kutlamalara
3 ahr.” katilmaya istekli olur.”
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Tablo 8’e gére Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Nesne/durum/olaya dikkatini verir”
kazanim ile Hayat Bilgisi Ogretim Programinda Ulkemizde Hayat {initesindeki “Yakin ¢evresindeki tarihi, dogal ve
turistik yerleri fark eder” kazanim ile; “Algiladiklarini hatirlar” kazanim ile “Yasadigi yeri bilir” kazanim ile;
“Atatlrk’U tanir ve Tirk toplumu igin 6nemini agiklar” kazanim ile “Ataturk’lin hayatini bilir’ kazanim ile
ortusmektedir. Programlardaki kazanimlarin agiklamalarina bakildiginda, gorsel ve isitsel materyallerle

Atatlirk’in dogum yeri, anne ve babasinin adi, Anitkabir tizerinde durulmaktadir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Farkhliklara saygi gésterir” kazanim ile Hayat
Bilgisi Ogretim Programinda Ulkemizde Hayat Unitesindeki “Ulkemizde, farkl kiiltiirlerden insanlarla bir arada
yasadigini fark eder” kazanim ile; “Farkli kiiltiirel 6zellikleri aciklar” kazanim ile “Ulkemizin genel 6zelliklerini
tanir” kazanim ile; “Sorumluluklarini yerine getirir” kazanim ile “Dini glin ve bayram kutlamalarina istekle katilir”
kazanim ile; “Atatirk ile ilgili etkinliklerde sorumluluk alir” kazanim ile “Milli glin, bayram, toren ve kutlamalara
katilmaya istekli olur” kazanim ile iliskili oldugu gériilmektedir. Bu kazanimlar ile Milli ve kiltirel degerleri tanima

becerilerine 6nem verildigi dusiinilmektedir.

Tablo 9. Okul Oncesi Egitim Programinin Sosyal-Duygusal Gelisim Alani ile Hayat Bilgisi Ogretim Programinin
Dogada Hayat Unitesindeki Kazanimlar Agisindan Ortiismesi

Okul Oncesi Egitim Programi Kazanimlari Hayat Bilgisi Ogretim Programi 1. Sinif ~ Kazanimlari

K.1. “Nesne/durum/olaya dikkatini verir.” HB. 1.6.7. “Mevsimleri ve ozelliklerini arastirir.”

K.5. “Nesne ya da varliklari gézlemler.” HB. 1.6.1. “Yakin g¢evresinde bulunan hayvanlari
% gozlemler.”
E HB. 1.6.2. “Yakin gevresinde bulunan bitkileri gézlemler.”
< HB. 1.6.6. “Glines, Ay, Diinya ve yildizlari gozlemler.”
g‘n K. 7. “Nesne ya da varlklan o6zelliklerine gore HB. 1.6.5. “Geri donlisimi yapilabilecek maddeleri ayirt
@ gruplar.” eder.”

K. 17. “Neden-sonug iligkisi kurar.” HB. 1.6.8. “Mevsimlere gore dogada meydana gelen

degisiklikleri kavrar.”

K.10. “Sorumluluklarini yerine getirir.” HB. 1.6.4. “Dogayi ve gevresini temiz tutma konusunda
g b £ K.13. “Estetik degerleri korur.” duyarh olur.”
S
258
=)

Tablo 9’a goére Okul Oncesi Egitim Programinda bilissel gelisim alanindaki “Nesne/durum/olaya dikkatini verir”
kazanim ile Hayat Bilgisi Ogretim Programinda Dogada Hayat {initesindeki “Mevsimleri ve 6zelliklerini arastirir”
kazanim ile; “Nesne ya da varliklari gozlemler” kazanim ile “Yakin gevresinde bulunan hayvanlari gozlemler”,
“Yakin gevresinde bulunan bitkileri gézlemler”, “Glines, Ay, Diinya ve yildizlari gozlemler” kazanimlari ile; “Nesne
ya da varliklari 6zelliklerine gore gruplar” kazanimi ile “Geri doniislimi yapilabilecek maddeleri ayirt eder”,

“Neden-sonug iliskisi kurar” kazanim ile “Mevsimlere gore dogada meydana gelen degisiklikleri kavrar” kazanim

ile ortlistigi gorilmektedir.

Okul Oncesi Egitim Programinda sosyal-duygusal gelisim alanindaki “Sorumluluklarini yerine getirir” ve “Estetik
degerleri korur” kazanimlari ile Hayat Bilgisi Ogretim Programinda Dogada Hayat Unitesindeki “Dogayi ve

cevresini temiz tutma konusunda duyarli olur” kazanim ile iliskili oldugu gérilmektedir. Programdaki agiklamaya

234



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

bakildiginda, gocugun dogal ve yapilandiriimis (yapay) cevrede gozlemledigi giizellikleri ve bu glzellikleri korumak
icin neler yapabilecegini ifade etmesine ve istedigi dizenlemeleri yapmasina olanak taninmasi gerektigi

vurgulanmaktadir.

TARTISMA ve SONUC

Okul 6ncesi egitim programi bilissel gelisimi alanindaki toplam 22 kazanimdan 15 kazanimin ilkokul Hayat Bilgisi
Ogretim Programindaki 53 kazanimdan 18 kazanim ile &rtiistiigii sonucuna ulasilmistir. Okul éncesi egitim
programi sosyal-duygusal gelisim alanindaki 20 kazanimin ilkokul Hayat Bilgisi Ogretim Programindaki toplam 53
kazanimdan 24 kazanim ile 6rtlstigl sonucuna ulasilmistir. Arastirma bulgulari ¢ergevesinde ¢ocuklarin bilissel
ve sosyal-duygusal gelisimleri gdz 6niinde bulundurularak okul dncesi ve ilkokul programlarindaki kazanimlarinin
¢ogunlugunun ortilisebilmesi igin her iki programin uyum igerisinde gelistirilmesi dikkat cekmektedir. Cocuklarin
okul 6ncesindeki kazanimlari ilkokulda degerlendirebilmeleri ve asamali olarak gergeklestirebilmelerini saglamak,
okul 6ncesi-ilkokul gegisinin cocuk agisindan basarili olabilmeleri icin 6nemsenmesi gereken konular arasinda yer
almaktadir (Yeboah, 2002). Okul 6ncesi egitim alan ¢ocuklarin hazir bulunusluk seviyesi ile bir sonraki egitim
basamagi olan ilkokula gegiste katkida bulunabilmeleri icin okul 6ncesi egitim programinin ilkokul egitim
programini desteklemesi gerekmektedir (Sildir ve Stimer, 2017). Bay ve Cetin (2014) de okul oncesi egitim
almayan ¢ocuklarinilkokula geciste hazir bulunusluk agisindan sorun yasadiklarini belirtmislerdir. Bu nedenle okul
oncesi 6gretmenleri, ilkokul programlari hakkinda bilgi sahibi olurlarsa ilkokula hazirhgi dogru bir sekilde
planlayabileceklerdir (Polat, 2010) Ayni sekilde sinif 6gretmenlerinin de erken gocukluk donemi egitimi almalari,
cocuklar ile calisirken basarili olmalarina katki saglayacaktir (Unicef, 2012). Farkli egitim kademelerinde
uygulanan programlarin butlnlik icerisinde olmasi, egitim programlarinin niteligini gliglendirmektedir (Zembat
ve ark., 2018). Ayrica bir 6nceki egitim kademesi bir sonraki egitim kademesi igin 6grenciyi daha hazir hale
getirmeyi hedeflemelidir (Zembat ve ark., 2018). “Cocuklari ilkokula hazirlamak” okul 6ncesi egitimin
amagclarindan biridir. Bu nedenle okul oncesi egitim programindaki kazanimlarin ilkokul programindaki

kazanimlar ile 6rtismesi beklenmektedir (Yangin, 2013).

Ugus Giildali ve Demirbas (2017), Okul Oncesi Egitim Programi ve Hayat Bilgisi Ogretim Programlarindaki
becerilerini karsilastirdiginda, okul oncesi egitim programindaki iletisim kurma, problem ¢6zme, dengeli
beslenme, gozlem, 6z bakim, kurallara uyma, mekani algilama, saghgini koruma, milli ve kiltirel degerleri tanima,
kendini tanima, is birligi, sosyal katilim becerileri Hayat Bilgisi Ogretim Programi ile sarmal nitelikte oldugunu
vurgulamistir. Tay ve Bas (2015) ise 2009 ve 2015 Hayat Bilgisi Programlarini karsilastirdiklari arastirmalarinda,
2015 programinda yer alan kazanimlarin % 50 civarinda azaltildigini belirtmislerdir. Buna karsin Gindogan (2017)
yaptigl arastirmada da programdaki amaglarin yarisinin sosyal becerilerle iliskili oldugunu ve Hayat Bilgisi

dersinde sosyal becerilerin gelistirilmesine 6nem verildigini ifade etmistir.

ONERILER

Arastirmada elde edilen bulgular dogrultusunda gocuklarin bilissel, sosyal ve duygusal gelisimleri goz 6nlinde

bulundurularak her iki programin uyum icerisinde olmasi igin yeniden goézden gegirilmelidir. Altun ve ark., 2019)
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yaptiklari arastirmada sinif 6gretmenlerinin ve okul yoneticilerinin blyik c¢ogunlugunun programlarin
gilincellenmesine yonelik bilgilendirilmediklerini ve gorislerinin alinmadiklarini belirtmislerdir. Benzer sekilde
Tasdemir ve ark., (2018) yeni ilkokul programlari hakkinda 6gretmenlerin bilgilendirilmelerinin yetersiz oldugunu
yaptiklari arastirmada vurgulamiglardir. Boyle bir durumda 6gretim programlarinin basariya ulagmasi zor
olmaktadir. 2020 yilinda Milli Egitim Bakanligi (MEB), Ogretim Programlarini Degerlendirme Raporu yayinlamistir.
Bu rapor, 2018-2019 &gretim programlarini degerlendirmeyi amaglamistir. Ogretmenler, Hayat Bilgisi dersi
O0gretim programinda belirli glin ve haftalara denk gelen kazanimlarin sirasiyla verilmedigini, ahlaki ve manevi
degerlere yonelik kazanimlara daha fazla yer verilebilecegini belirtmislerdir. Tirkiye’de okul dncesi egitimin
zorunlu egitim kapsamina yonelik ¢alismalarin olmasi olumlu bir tablo gibi géziikse de, bu ¢alisma ile okul 6ncesi
egitimdeki kazanimlarin ilkokul Hayat Bilgisi dersindeki kazanimlar ile 6rtiismesinin goz ardi edildigi ortaya
cikmaktadir. Bu sonug dogrultusunda ilkokul Hayat Bilgisi Ogretim Programinin yeniden gdézden gegirilmesi ve

okul 6ncesi egitim programi ile daha uyumlu olmasi 6nerilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”

Arastirmanin uygulama alani MillT Egitim Bakanliginin hazirladigi okul 6ncesi egitim ve ilkokul hayat bilgisi 6gretim
programi kitaplarindan olustugu ve insan veya hayvan katilimcilara/deneklere yer verilmedigi icin etik kurul

incelemesi gerekmemistir.

Yazar(lar)in Katki Orani Beyani: Yazarin bu makaleye katkisi % 100'dur.
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