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ABSTRACT

Individuals with cooperative learning skills, which are among the most important skills of the 21st
century, can use higher-order thinking skills more effectively and be more successful in managing
human relations. Thus, they can have the skills to reveal their own potential and manage a business
together. In this process, reading and reading comprehension skills, which are basic learning ways,
play an important role. Because individuals who can make sense of what they read and manage
their lives in cooperation in this direction can reach real quality. Gifted children show different
developmental characteristics compared to their peers. While these development processes are
fed with education, it is important to determine their current situation so that they can acquire the
skills required by the age. Considering these situations, it was aimed to determine the relationship
between reading comprehension skills and cooperative learning skills of 6th grade students with
gifted and nongifted, and the relationship between some demographic information and reading
comprehension skills and cooperative learning skills. In this study, which is based on the relational
screening model, a total of 290 sixth grade students, 94 of whom are gifted and 196 of whom are
nongifted, were determined as the sample group. The study was carried out in 2 BILSEM and 3
public schools in Istanbul in the 2022-2023 academic year. According to the data obtained as a
result of statistical analysis, there is a significant relationship between cooperative learning and its
sub-dimensions in both groups. While there is no significant relationship between the number of
books that gifted students read annually and their reading comprehension skills, there is a
significant relationship between the number of books they read annually and their reading
comprehension skills of nongifted students.
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INTRODUCTION

Those who develop self-awareness at the point of making sense of life and in line with the requirements of the
age have the ability to take steps towards realizing themselves. For this reason, one of the basic criteria of
education is to take the lead in the participation of education programs that will serve the development of these
self-awareness. In the 21st century, knowledge has begun to be replaced by skills, and cognitive abilities have
been replaced by high-level thinking skills. While technological advances facilitate access to unlimited
information at any time, it becomes imperative for the individual to be active in structuring this information
(Ugak, Erdem, 2020; Celik, 2006; Karip, 2005). For this reason, individuals who understand what they read, derive
new meanings from what they read, and use them effectively in their daily lives, have the opportunity to benefit
from the blessings of technological advances and scientific developments. Because it is inevitable for individuals
who are conscious of things beyond what they read to be creative and to think critically. For this reason, realizing
the reading comprehension acquisitions in the curriculum developed especially for Turkish education and, if
necessary, making differentiations in education that will raise awareness beyond these gains will facilitate the
achievement of the purpose of education. Because reading is one of the main components of the formal
education process. Mostly, the learning process takes place with texts. Education is provided for the realization
of the act of reading at a young age. At the same time, a qualified process will take place if readings that will raise
awareness about the development of high-level thinking skills are provided (Gildenoglu, Kargin, Ergil, 2016;
Mete, 2012; Glines, 2003). The reading process carried out through the texts provides the acquisition of skills, as
well as the social, cultural, etc. of life. it also raises awareness about its many dimensions (Susar Kirmizi, 2014;
Arici, 2012). As the quality of reading processes increases, the student's opportunity to go beyond opening the
doors of unlimited life with a limited action increases. While the text is a stimulus on its own, the richness of the
content of the text offers unlimited stimuli to the student. Individuals who make sense of these qualified reading
processes and structure them in their minds can be more moderate towards real-life events and real-life
relationships, as well as academic life, and become more qualified individuals (iscan, Arikan & Kiigiikaydin, 2013;
Balci, Uyar & Blylikikiz, 2012; Samuels, 1997). Together with these qualities, the concept of cooperation, which
has an important place in the 21st century, comes into play. The concept of cooperation in education was first
used by educational scientists such as Piaget and Vygotsky. Cooperative learning refers to the joint effort of more
than one person to come together to reveal the current problem and to reveal solutions for it (Soller, 2001). It is
inevitable in the cooperative learning environment that peers can communicate with each other more easily,
reason about something together, make an effort to understand each other and learn something new from each
other in the education-teaching process. In our age, many business lines have to work together in order for a
product to emerge. It is possible to put forward more qualified, more successful actions with the cooperation of
more than one person. Positive commitments are formed among children who progress by supporting each other
in education, and their academic development accelerates (Uysal, 2009; Johnson & Johnson, 1994; Artz &
Newman, 1990). It is important to resort to cooperative learning to ensure the development of students' reading
comprehension skills. Thus, the group spirit brought about by cooperative learning and the commitment that

students develop towards each other will contribute to their reading comprehension skills (Burdett, 2003).
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Meanwhile, a great opportunity arises for peer learning. These opportunities will enable children to get a high
level of efficiency from reading (Burdett, 2003). This process will allow students to reveal their individual
differences and express themselves freely. Especially gifted children, who constitute a considerable part of the
society, are often deprived of educational environments where they can express themselves (Caglar, 2004;
VanTassel-Baska, 2003). In addition to negatively affecting their success, this situation may also cause them to
be socially isolated and withdrawn (Bayko¢ Dénmez, 2015; Renzulli, 1978). However, when a suitable educational
environment is provided for them, they show more interest in new information. They have a wider vocabulary
and can use the language more effectively than their peers (Sak, 2010; Ataman, 2004; Davasligil, 1990; Ogurlu,
2007). Compared to their peers, they generalize and abstract what they have learned more effectively and
develop their high-level skills by establishing distant connections between information. They do not give up easily
to find solutions to the problems they encounter during the education process (Renzulli, 1978). All these are
normal processes for them that can occur if the appropriate educational environment is provided for them.
Different plans have been made in different periods for the education of gifted people in Turkey. Today, through
Science and Art Centers, appropriate trainings are provided for them in some time periods outside the formal
education process. Although this aim is a positive situation for children's access to their right to education, it is
the teachers' initiative to introduce a differentiated curriculum in formal education. For this reason, it is
necessary to reveal a more general and systematic education structure for the education of gifted children.
Within the scope of this research, it was aimed to determine the relationship between reading and reading
comprehension skills, which have an important place in education, and cooperative learning skills. For this
purpose, gifted and nongifted students were selected as the sample group. The aim here is to emphasize the
change in both groups and to contribute to the reference of the characteristics of these students in the creation
of curricula. The need for individuals who can understand what they read and learn in cooperation is very
necessary for this age. If the purpose of education is to contribute to the integration of the individual into life, it
is essential to present the data for the programs to be created. Considering the lack of studies on this subject,

the following research problems and sub-problems are included:

* What is the relationship between reading comprehension and cooperative learning skills of gifted and

nongifteddeveloping participants?

- What is the relationship between the reading comprehension and cooperative learning skills of the gifted and

nongifted developing participants and their gender?

- What is the relationship between the reading comprehension and cooperative learning skills of gifted and

nongifted participants and the number of books they read annually?

- What is the relationship between the reading comprehension and collaborative learning skills of the gifted and

nongifted students, and the educational status of their parents?
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METHOD

In the method part of the research, information about the model, research group, data collection tools, data

collection and data analysis are given.

Research model

In this study, it was aimed to determine the relationship between reading comprehension skills and cooperative
learning skills of 6th grade gifted and normally developing students, and the relationship between them and their
demographic information. Accordingly, the relationship between reading comprehension and cooperative
learning, gender, parent education, number of books read per year, watched movies/series, and cooperative
learning and reading comprehension skills were examined. For this purpose, it was decided to carry out the study
with the relational screening model of the quantitative research method. With the relational survey model, it is
aimed to determine the changes between more than one variables and these changes (Buyukoztiirk, Kilig

Cakmak, Akgiin, Karadeniz & Demirel, 2018; Karasar, 2016).

Research group

The sample group determined within the scope of the research is 6th grade students of 290 students studying in
Istanbul in 2022-2023. The determination of the group was made by convenient sampling. Since convenient
sampling is accessible, fast, easy and economical, it provides convenience for researchers to carry out their
studies effectively. Appropriate sampling is also used in cases where it is difficult or impossible to reach the
population (Monette & Sullivan, De Jong, 1990). Detailed information about the demographic information of the

sample group subject to the research is given in Table 1:

Table 1. Demographic Information of the Participants

Gifted None gifted
Gender Percentage (%) N Gender Percentage (%) N
Girl %52.1 49 Girl %56.6 112
Boy %47.9 45 Boy %43.4 86
Total %100 94 Total %100 196
Number of books read Percentage (%) N Number of books read per Percentage (%) N
per year year
11-20 %16 15 1-10 %15.7 31
11-20 %27.8 55
21-30 %30.9 29 21-30 %26.3 52
31-40 %34.0 32 31-40 %22.2 44
41 and above %19.1 18 41 and above %8.1 16
Watching TV Percentage (%) N Watching TV series/movies  Percentage (%) N
series/movies
Yes %68.1 64 Yes %64.6 128
No %31.9 30 No %35.4 70
Mother Education Percentage (%) N Mother Education Percentage (%) N
Middle School %16,5 10 Middle School %31.8 63
High school %3,8 30 High school %40.4 80
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University %5,2 43 University %22.2 44
Post graduate %2,3 11 Post graduate %5.6 11
Father Education Percentage (%) N Father Education Percentage (%) N
Middle School - - Middle School %27.3 54
High school %33 31 High school %51 101
University %58.5 55 University %21.7 43
Post graduate %8.5 8 Post graduate - -

Demographic information about gifted and nongifted students is given in Table 1. According to Table 1, the
number of gifted participants is 94. 49 (52.1%) of them are girls and 45 (47.9%) are boys. 16% read 11-20, 30.9%
21-30, 34% 31-40, 19.1% read 41 or more books per year. While 68.1% follow TV series/movies suitable for their
age, 31.9% do not follow any TV series/movies. 16.5% of their mothers are secondary school graduates, 3.8%
high school graduates, 5.2% university graduates, and 2.3% graduate degrees. 33% of their fathers are high
school graduates, 58.5% are university graduates, and 8.5% are postgraduate degrees. The number of nongifted
participants is 196. 56.6% of them are girls and 43.4% are boys. 15.7% read 1-10 per year, 27.8% read 11-20 per
year, 26.3% read 21-30 per year, 22.2% read 31-40 per year, 8.1% read 41 or more books per year. While 64.6%
follow TV series/movies, 35.4% do not follow any TV series/movies. 31.8% of their mothers were secondary
school graduates, 40.4% high school graduates, 22.2% university graduates, and 5.6% graduate degrees. 27.3%
of their fathers are secondary school graduates, 51% are high school graduates, and 21.7% are university
graduates. There are no gifted students whose parents are secondary school graduates. None of the fathers of

nongifted had a graduate degree.

Data collection tools

Personal information form: The demographic information form contains information about the gender of the
participants, the educational status of their parents, the number of books they read annually, and the series/film

status they watch.

Cooperative learning skill scale: The scale was developed by Burak (2020). The scale, which aims to measure the
cooperative learning skills of children aged 8-11, is a four-point Likert-type scale. It is rated as “1= Never”, “2=
Occasionally”, “3= Often”, “4= Always”. The lowest score that can be obtained from the 17-item scale is 17 and
the highest score is 68. The scale has three sub-dimensions. These; positive commitment, ability to work
together, reflection to the group. The item "l only work for my own success while learning cooperatively" in the
positive commitment sub-dimension is reversed. The Cronbach alpha reliability coefficient was determined as
.61 for the positive commitment sub-dimension, .83 for the collaboration skills, .64 for the reflection sub-

dimension, and .87 for the overall scale.

Reading comprehension test: The questions used in the reading comprehension test consist of questions whose
validity and reliability have been ensured for the Primary and Secondary Education Institutions Scholarship Exam
conducted by the Ministry of National Education (MEB) General Directorate of Assessment, Evaluation and

Examination Services in 2015, 2016, 2017, 2018, 2019. In order to confirm the suitability of the questions for the
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research purpose, the opinions of 3 Turkish language education experts were taken. In line with the opinions
received, feedback was received that 20 questions could be used in accordance with the purpose of the research,

and a reading comprehension test was determined accordingly.

Data collection

In line with the purpose of the research, data were collected with reading comprehension test, cooperative
learning test, demographic information form. Relevant permissions were obtained before the research was
conducted. Yildiz Technical University Social Sciences Institute was applied for the permission of the ethics
committee. The ethics committee meeting for the study was held on 02.05.2022 and was accepted with a
decision of 2022.05. After the decision, the data of the research were collected. Before the application, the
participants were informed that the research was voluntary, that they had the right to withdraw from the
research at any stage of the study, and that no personal information would be included in the study. It was stated
that they had to fill the forms completely during the application. The forms were filled by a total of 301 students.

However, these forms were not used in the study due to the incomplete filling of 11 forms.

Analysis of data

The data obtained within the scope of the research were analyzed with the SPSS 22nd package program.

FINDINGS

At this stage of the study, the findings obtained from the research are included.

Table 2. T-test for Reading Comprehension Skills by Gender

Gifted Gender N X S t p

Reading comprehension Female 49 0.75 0.10 2.51 .014
Male 45 0.70 0.11

Non-gifted Gender N X S t p

Reading comprehension Female 112 0.64 0.12 5.38 .000
Male 86 0.55 0.11

In Table 2, a statistically significant difference was determined in favor of gifted female students (X=0.75) (t=2.51,

p<0.05). There was a statistically significant difference (t=5.38, p<0.05) for female students nongifted (X=0.064).

Table 3. The Relationship Between the Watched Movie/Series and Reading Comprehension

Gifted Watching TV N X S t p
series/movies

Reading comprehension Yes 64 0.73 0.10 0.57 .569
No 30 0.72 0.11

Non-gifted Watching TV N X S t p
series/movies

Reading comprehension Yes 128 0.62 0.11 3.02 .003
No 70 0.57 0.13
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In Table 3, no significant difference was found between the movies/series watched by the gifted and their reading
comprehension skills (p>0.05). A statistically significant difference was found between the reading

comprehension skills of nongifted for those who watched movies/series (X=0.62) (t=3.02, p<0.05).

Table 4. T-test for Mother Education and Reading Comprehension Skills

Gifted Mother education N X S F p
Reading comprehension Middle School 10 0.76 0.11 1.26 0.291
High school 30 0.71 0.11
University 43 0.71 0.10
Post graduate 11 0.77 0.07
Non-gifted Mother education N X S F p Scheffe
Reading comprehension Middle School(® 63 054 0.08 10.75 .000 (1-2)
High school 80  0.60 0.13 (1-3)
University(® 44 0.64 0.13 (1-4)
Post graduate!® 11 0.72 0.07 (2-4)
(4-3)

In Table 4, there is no significant difference between the educational status of mothers and their reading
comprehension skills (p>0.05). Reading comprehension skills of those whose mothers were high school graduates
(X=0.60) of non-gifted compared to those whose mothers were secondary school graduates (X=0.54); compared
to those whose mothers were university graduates (X=0.64) and whose mothers were secondary school
graduates (X=54); compared to those whose mothers were graduate students (X=0.72) and whose mothers were
high school graduates (X=0.60); Reading comprehension skills of those whose mothers were graduate students

(X=0.72) were higher than those whose mothers were university graduates (X=0.64) (F=10.75, p<0.05).

Table 5. T-test for Father Education and Reading Comprehension Skills

Gifted Father education N X S F p
Reading Middle School 31 0.69 0.11 2.94 .095
comprehension High school 55 0.74 0.11

University 8 0.76 0.06
Nongifted Father education N X S F p Scheffe
Reading Middle School® 54 0.54 0.11 5.38 .005 (1-2)
comprehension High school®? 101  0.60 0.12

University® 43 0.64 0.13

Post graduate(® - - -

In Table 5, no statistically significant difference was found between the father's education level and reading
comprehension skills of the gifted (p>0.05). In non-gifted students; reading comprehension skills of those whose
fathers graduated from high school (X=0.60) were higher than those whose fathers graduated from secondary

school (X=0.54) (F=5.38, p<0.05).

464



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Table 6. The Number of Books read Annually and the T-test for Reading Comprehension Skills

Gifted Number of books N X S F p Sheffe
read per year

Reading comprehension 11-200 15 0.68 0.11 2.94 .037  (1-4)
21-300) 29 070 0.10 (2-4)
31-400) 32 0.74 0.10
41 or more® 18 0.78 0.09

Nongifted Number of books N X S F p Scheffe
read per year

Reading comprehension 1-100) 31 0.62 0.11 3.01 .019 (3-5)
11-202 55 0.58 0.13
21-300) 52 0.58 0.10
31-404) 44 0.58 0.13
41 or more® 16 0.68 0.12

In Table 6, a statistically significant difference was found between gifted students who read 41 or more (X=0.78)
and those who read 11-20 books annually (X=0.68) in favor of those who read 41 or more (X=0.78) annually
(F=2.94, p<0.05). A statistically significant difference was found between those who read 21-30 (X=0.70) books
annually and those who read 41 or more books annually (X=0.78) in favor of those who read 41 or more books
annually (F=9.61, p<0.05). Non-gifted students; there is a statistically significant difference between those who
read 21-30 books annually (X=0.58) and those who read 41 or more books annually (X=0.68) in favor of those

who read 41 or more books annually (F=3.01, p<0.05).

Table 7. Gender and T-test for Cooperative Learning Skills

Gifted Gender N X S t p

Positive commitment Female 49 3.29 0.43 2.21 .029
Male 45 3.09 0.44

Collaborative skills Female 49 2.99 0.35 2.82 .006
Male 45 2.73 0.53

Group reflect Female 49 2.84 0.44 0.35 724
Male 45 2.81 0.53

Cooperative learning Female 49 3.03 0.22 2.78 .007
Male 45 2.83 0.43

Nongifted Gender N X S t p

Positive commitment Female 112 2.80 0.46 -0.79 430
Male 86 2.85 0.49

Collaborative skills Female 112 2.83 0.32 1.00 314
Male 86 2.78 0.35

Group reflect Female 112 2.85 0.49 -2.42 .016
Male 86 3.02 0.50

Cooperative learning Female 112 2.83 0.23 -74 .459
Male 86 2.86 0.28

In Table 7, a statistically significant difference was found in favor of female students in the positive commitment
sub-dimension of gifted students (X=3.29) (t=2.21, p<0.05). A statistically significant difference was found in favor
of female students in the sub-dimension of working together skills (X=2.99) (t=2.82, p<0.05). No statistically
significant difference was found in the sub-dimension of reflection to the group (p>0.05). A statistically significant
difference was found in favor of female students (t=2.78, p<0.05) across cooperative learning (X=3.03). Non-

gifted students; no statistically significant difference was found in general positive commitment, co-working skills
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and cooperative learning (p>0.05). A statistically significant difference was found in favor of male students

(X=3.03) in the sub-dimension of reflecting to the group (t=-2.42, p<0.05).

Table 8. T-test for Cooperative Learning Skills with the Watched Movie/Series

Gifted Films/series watched N X S t p

Positive commitment Yes 64 3.17 0.46 -0.62 .536
No 30 3.24 0.42

Collaborative skills Yes 64 2.84 0.51 -0.63 .526
No 30 2.91 0.35

Group reflect Yes 64 2.76 0.51 -1.76 .080
No 30 2.95 0.40

Cooperative learning Yes 64 2.90 0.40 -1.21 .229
No 30 3.00 0.10

Nongifted Films/series watched N X S t p

Positive commitment Yes 128 2.82 0.50 0.04 .965
No 70 2.82 0.43

Collaborative skills Yes 128 2.81 0.34 -0.01 .990
No 70 2.81 0.33

Group reflect Yes 128 2.95 0.50 0.70 484
No 70 2.90 0.53

Cooperative learning Yes 128 2.85 0.26 0.33 742
No 70 2.83 0.25

In Table 8, there is no significant difference between the films/series watched by the gifted and non-gifted and

their cooperative learning skills (p>0.05).

Table 9. T-test for Mother Education and Cooperative Learning Skills

Gifted Mather Education N X S F p
Positive commitment Middle School 10 3.30 0.40 1.40 247
High school 30 3.20 0.40
University 43 3.12 0.48
Post graduate 11 3.40 0.42
Collaborative skills Middle School 10 3.04 0.35 1.32 .270
High school 30 2.87 0.49
University 43 2.80 0.50
Post graduate 11 3.03 0.26
Group reflect Middle School 10 2.97 0.55 0.75 .522
High school 30 2.85 0.44
University 43 2.82 0.53
Post graduate 11 2.65 0.34
Cooperative learning Middle School 10 3.08 0.15 1.32 271
High school 30 2.94 0.32
University 43 2.87 42
Post graduate 11 3.0. 0.20
Nongifted Mather Education N X S F p
Positive commitment Middle School 63 2.81 0.44 0.84 470
High school 80 2.77 0.47
University 44 2.90 0.50
Post graduate 11 2.93 0.53
Collaborative skills Middle School 63 2.82 0.31 0.06 .981
High school 80 2.81 0.37
University 44 2.80 0.33
Post graduate 11 2.83 0.25
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Group reflect Middle School 63 3.01 0.41 1.56 .200
High school 80 2.89 0.52
University 44 2.93 0.58
Post graduate 11 2.68 0.41

Cooperative learning Middle School 63 2.86 0.22 0.38 .765
High school 80 2.82 0.28
University 44 2.85 0.27
Post graduate 11 2.82 0.21

According to Table 9, there is no significant difference between the educational status of mothers and

cooperative learning skills of gifted and non-gifted students (p>0.05).

Table 10. T-test for Father Education and Cooperative Learning Skills

Gifted Father Education N X S F p Scheffe
Positive commitment High school 31 3.24 040 0.43 .646
University 55 3.16 0.46
Post graduate 8 3.28 0.55
High school(® 31 304 032 461 .012 (1-3)
Collaborative skills University(@ 55 2.81 0.47
Post graduate®® 8 2.56 0.65
High school 31 2.80 041 0.56 .568
Group reflect University 55 2.86 0.52
Post graduate 8 2.68 0.53
Cooperative learning High school 31 3.03 0.24 239 .097
University 55 2.90 0.36
Post graduate 8 2.76 0.52
Nongifted Father Education N X S F p
Positive commitment Middle school 54 2.84 0.45 .596
High school 101 2.84 0.50 0.51
University 43 2.76 0.42
Post graduate - - -
Collaborative skills Middle school 54 2.80 0.35 1.46 .235
High school 101 2.79 0.33
University 43 2.89 0.34
Post graduate - -
Group reflect Middle School 54 2.97 050 1.66 .192
High school 101  2.86 0.51
University 43 3.02 0.49
Post graduate - - -
Cooperative learning Middle School 54 2.85 0.28 1.14 321
High school 101 2.82 0.25
University 43 2.89 0.27

Post graduate - - -

According to Table 10, in gifted students: while there was no statistically significant difference in the sub-
dimensions of positive commitment, reflection to the group and cooperative learning in general, in the sub-
dimension of working together, there was a difference between those whose fathers graduated from high school
(X=3.04) and those whose fathers graduated from graduate school (X=2.56). statistically significant difference
was determined. A statistically significant difference was determined in favor of those whose fathers were high
school graduates (X=3.04) (F=4.61, p<0.05). Non-gifted students; There was no statistically significant difference

between father's educational status and cooperative learning skills (p>0.05).
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Table 11. Annual Number of Books Read and Anova test on Cooperative Learning Skills

Gifted Number of books read per year N X S F p Scheffe
Positive commitment 11-20 15 3.36 0.45 243 .070
21-30 29 3.09 0.40
31-40 32 3.29 0.39
41 or more 18 3.05 0.54
Collaborative skills 11-201 15 2.98 0.38 9.61 .000 (1-4)
21-3002 29 299 0.35 (2-4)
31-400) 32 296 0.37 (3-4)
41 or more® 18 2.40 0.57
Group reflect 11-200 15  2.60 0.32 6.54 .000 (1-2)
21-302 29 273 0.39 (1-3)
31-400) 32 310 045 (2-3)
41 or more® 18 2.68 0.60
Cooperative learning 11-20@ 15 2.98 020 8.26 .000 (1-4)
21-3002 29 295 0.23 (3-4)
31-400) 32  3.07 0.28
41 or more® 18  2.62 0.51
Nongifted Number of books read per year N X S F p Scheffe
Positive commitment 1-10 31 2.68 0.44 2.49 .044 (1-2)
11-20 55 296 0.47
21-30 52 2.78 0.43
31-40 44  2.86 0.51
41 or more 16 2.67 0.46
1-10 31 281 0.34 3.91 .004 (2-4)
Collaborative skills 11-2012 55 2.74 0.35 (3-4)
21-3008) 52 2.78 0.34
31-40@4 44  2.98 0.24
41 or morel 16 272 0.36
Group reflect 1-10 31 287 0.40 0.85 .494
11-20 55 294 0.54
21-30 52 2.86 0.54
31-40 44 296 0.47
41 or more 16 3.10 0.54
Cooperative learning 1-100 31 279 0.26 2.55 .040 (3-4)
11-202 55 2.84 0.26
21-3008) 52 280 0.24
31-40@4) 44  2.95 0.21
41 or more (5 16 2.80 0.37

According to Table 11, no statistically significant difference was found in the positive commitment sub-dimension
in gifted students (p>0.05). In the co-working sub-dimension, a statistically significant difference was found
between those who read 11-20 (X=2.98) annually and those who read 41 and above (X=2.40) annually in favor of
those who read between 11-20 (X=2.98) annually (F=9.61, p <0.05). A statistically significant difference was found
between those who read 21-30 (X=2.99) books annually and those who read 41 and above (X=2.40) annually in
favor of those who read 21-30 annually (F=9.61, p<0.05). A statistically significant difference was found between
those who read 31-40 (X=2.96) books annually and those who read 41 and above (X=2.40) annually in favor of
those who read 31-40 books annually (F=9.61, p<0.05). In the group reflection sub-dimension, a statistically
significant difference was found between those who read 11-20 books annually (X=2.60) and those who read 21-

30 books annually (X=2.73) in favor of those who read 21-30 books annually (F=6.54, p<0.05). A statistically
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significant difference was found between those who read 11-20 books annually (X=2.60) and those who read 31-
40 books annually (X=3.10) in favor of those who read 31-40 books annually (F=6.54, p<0.05). A statistically
significant difference was found between those who read 21-30 books annually (X=3.10) and those who read 31-
41 books annually (X=3.10) in favor of those who read 31-40 books annually (F=6.54, p<0.05). In general, a
statistically significant difference was found between those who read 11-20 books annually (X=2.98) and those
who read 41 or more books annually (X=2.62) in favor of those who read 11-20 books annually (F=8.26, p<0.05).
A statistically significant difference was found between those who read 31-41 books annually (X=3.07) and those

who read 41 or more books annually (X=2.62) in favor of those who read 31-40 books annually (F=8.26, p<0.05).

Non-gifted students; A statistically significant difference was found between those who read 1-10 books a year
(X=2.68) and those who read 11-20 books (X=2.96) in favor of those who read 11-20 books a year (F=2.49,
p<0.05). In the sub-dimension of working together, a statistically significant difference was found between those
who read 11-20 (X=2.74) and 31-40 (X=2.98) books annually in favor of those who read 31-40 (X=2.98) books
annually (F=3.91, p <0.05). A statistically significant difference was found between those who read 21-30 books
annually (X=2.78) and those who read 31-40 books annually (X=2.98) in favor of those who read 31-40 (X=2.98)
books annually (F=3.91, p<0.05). No statistically significant difference was found in the sub-dimension of
projection to the group. In general, a statistically significant difference was found between those who read 21-
30 books annually (X=2.80) and those who read 31-40 books annually (X=2.95) in favor of those who read 31-40
annually (F=2.55, p<0.05).

Table 12. Correlation Analysis of Reading Comprehension and Cooperative Learning Skills

Ustiin 1i 2i 3 4i OA
1i r 1 .302* .325* .620™ -.092
p .003 .001 .000 .379
2i r .302™ 1 .250" .876™ -.021
p .003 .015 .000 .840
3i r .325™ .250" 1 .601** .253"
p .001 .015 .000 .014
4j r .620™ .876™ .601** 1 .040
p  .000 .000 .000 .700
OA r -.092 -.021 .253* .040 1
p .379 .840 .014 .700
Olagan 1i 2i 3 4 OA
1i r 1 112 .084 .544™ .034
p 117 .238 .000 .637
2i r 112 1 .060 .762* .009
p  .117 403 .000 .903
3i r .084 .060 1 .534* .010
p .238 403 .000 .891
4i r .544™* 762" .534"* 1 .025
p  .000 .000 .000 727
OA r .034 .009 .010 .025 1
p  .637 .903 .891 727
"p<.05."p<.01.""p<.001
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According to Table 12, there is a positive, moderately strong relationship between the sub-dimensions of positive
commitment and co-working skills of the gifted (0.21<r<0.40) (r=0.302). There is a positive, moderately strong
relationship between positive commitment and the sub-dimensions of reflecting on the group (0.21<r<0.40)
(r=0.325). There is a strong positive correlation between positive commitment and general cooperative learning
(0.61<r<0.80) (r=0.620). There was no relationship between positive commitment sub-dimension and reading
comprehension skills (p>0.05). There is a positive, moderately strong relationship between co-working skills and
positive commitment sub-dimension (0.21<r<0.40) (r=0.302). There is a positive, moderately strong correlation
between the skills of working together and the sub-dimension of reflecting to the group (0.21<r<0.40) (r=0.250).
There is a very strong positive correlation between the sub-dimension of working together and cooperative
learning in general (0.81<r<0.100) (r=0.876). There was no relationship between the reflection to the group sub-
dimension and the reading comprehension skill (p>0.05). There is a positive, moderately strong correlation
between group projection and positive commitment sub-dimension (0.21<r<0.40) (r=0.325). There is a positive,
moderately strong correlation between group reflection and co-working skills sub-dimension (0.21<r<0.40)
(r=0.250). There is a strong positive correlation between the sub-dimension of working together and the general
cooperative learning (0.61<r<0.80) (r=0.601). There is a positive and low-strong relationship between the
reflection to the group sub-dimension and reading comprehension skills (0.21<r<0.40) (r=0.253). There is a strong
positive correlation between the general cooperative learning and the positive commitment sub-dimension
(0.61<r<0.80) (r=0.620). There is a very strong positive correlation between the general cooperative learning and
the ability to work together (0.81<r<0.100) (r=0.876). There is a strong positive correlation between the general
cooperative learning and the reflection to the group sub-dimension (0.61<r<0.80) (r=0.601). There is no

relationship between general cooperative learning and reading comprehension skills (p>0.05).

Correlation analysis was conducted to determine the relationship between the reading comprehension skills of
nongifted and their cooperative learning skills. The result of the correlation analysis is given in Table 12.
According to Table 12, there is no significant relationship between positive commitment and co-working skills
(p>0.05). There was no relationship between positive commitment and co-working skills (p>0.05). There was no
relationship between positive commitment and ability to reflect to the group (p>0.05). There is a strong positive
correlation between positive commitment and general cooperative learning (0.41<r<0.60) (r=0.544). There was
no significant relationship between working together skills and positive commitment sub-dimensions (p>0.05).
There was no significant relationship between the skills of working together and the ability to reflect to the group
(p>0.05). There is a strong correlation between working together and cooperative learning in general
(0.61<r<0.80) (r=0.762). There is no relationship between general and sub-dimensions of cooperative learning

and reading comprehension (p>0.05).

There is a statistically significant difference in favor of girls in reading comprehension skills in both gifted and
non-gifted student. The relationship between the movies/series watched and cooperative learning skills is not
significant in either group. However, there is a significant relationship between the TV series/movies watched

and their reading comprehension skills in non-gifted students. While there is no relationship between the
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number of books read annually and reading comprehension skills in gifted children, reading comprehension skills
increase as the number of books read increases in non-gifted students. According to the research conducted by
Kandemir and Demiroglu Memis (2019) on 5th grade students, female students' reading attitudes, reading
comprehension achievements, and metacognitive reading awareness are higher than male students. These skills
of the students who like to read books are higher than the students who do not like to read. The present study
supports the conclusion that there is a significant relationship between the increase in reading comprehension
skills as the number of books read annually increases in non-gifted. In addition, the lack of a significant difference
in gifted students shows the possibility that they already have a high motivation towards reading. The fact that
there is a significant relationship between watching TV series/movies and reading comprehension skills of non-
gifted students shows that their exposure to different stimuli strengthens their comprehension skills, and it is
necessary to include listening and watching skills in the process to support this understanding. There is no
significant relationship between the reading comprehension skills of the gifted and their mother's education. As
the mother education of non-gifted, their reading comprehension skills also increase. According to the research
conducted by Kayiran and Agackiran (2018), as the educational status of mothers increases, children's reading
comprehension skills increase. A similar study was done by Algiil and Bozkurt. Accordingly, there is a significant
relationship between the ability to make inferences in the reading comprehension process and the education
level of the parents. According to Anilan's (2004) research, reading comprehension skills are positively affected
by the educational status of parents. According to the research conducted by Ozcan (2018), no significant
difference was found between mother education and reading comprehension skills in both gifted and non-gifted
students. A significant difference was determined between father education and reading comprehension skills.
In this study, there was no relationship between parental education and the reading comprehension skills of
gifted students, while there was an increase in reading comprehension skills as the mother's education increased
in non-gifted students. These different results should be taken into account because the research groups were
different, the dates of the study were different, and the environmental factors at the time of the research were
affecting the results. In addition, the fact that the reading comprehension skills of gifted students were not
affected by the educational status of their parents in both studies shows that the intrinsic motivation of gifted

students is determinant on their interest in reading.

Gifted female students' positive commitment, collaboration and cooperative learning skills are generally better
than male students. On the other hand, it was found to be significant in favor of males in the sub-dimension of
reflecting to the group in students non-gifted. While there is no significant relationship between mother
education education and cooperative education in gifted students, the working skills of those whose fathers are
high school graduates in father education are higher than those whose fathers have a graduate degree. There
was no significant difference in non-gifted students. There was a significant difference between reading
comprehension skills and cooperative learning skills in both groups. Although there are variables such as gender,
parent education, number of books read annually or TV series/films that affect these two skills, the relationship

between these two skills in general reveals the necessity of using cooperative learning in reading education. As
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a matter of fact, in an experimental study conducted by Wilson (1991), reading activities with cooperative
learning improve their reading comprehension skills. According to Tuysiiz (2013), gifted students learn better in
collaborative, competitive, and high-participation environments. The result of this research supports the
research of Tlysiiz (2013). An experimental study was conducted by Kim, Vaughn, Klingner, Woodruff, Reutebuch
and Kouzekanani (2006) on the effect of cooperative learning on reading comprehension skills. As a result of the
study, a significant difference was determined in favor of the experimental group. Kahyaoglu and Pesen (2013)
also conducted a study to determine the characteristics of gifted students in the education process. As a result
of the research, they determined that gifted students have characteristics such as cooperative, active,
independent and competitive. The use of these features in the reading education of these students shows that
it will contribute positively to their academic and personality development. According to the results of Stevens'
(2003) experimental research, cooperative learning positively affects secondary school students' reading success.
A similar study was carried out by Bromley and Modlo (1997). Here, too, a collaborative experimental study was
conducted. As a result of the research, it was determined that it created positive results in students' language

skills, communication skills and cognitive skills.

RECOMMENDATIONS

Considering the current research results and similar studies, it is possible to state that cooperative learning skills
contribute positively to reading comprehension skills. Considering that the relationship between these two skills
is positive in both sample groups, it shows that education should be carried out in cooperation as much as
possible. These cooperative learning environments should not be limited to only Turkish lessons, but should be
used effectively for all teaching purposes. This research was carried out by selecting a specific target group as a
sample group. Sample groups can be expanded in new studies. Studies can be conducted for different intelligence
and age levels. Studies on the relationship between cooperative learning and other language skills can be carried

out. Qualitative research can also be used to deepen quantitative research.
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OZEL YETENEKLi VE OLAGAN GELiSiM GOSTEREN GRENCILERIN OKUDUGUNU
ANLAMA BECERILERI iLE i$BiRLIKLi ©GRENME BECERILERi ARASINDAKI iLiSKi

0z

21. yazyihn en 6nemli becerileri arasinda yer alan isbirlikli 6§renme becerisine sahip olan bireyler,
Ust dlizey duigslinme becerileri daha etkin kullanabilmekte, insan iligkilerini yonetmede daha basaril
olabilmektedirler. Boylece kendi potansiyellerini ortaya koyabilme, bir isi birlikte yonetebilme
becerilerine sahip olabilmektedirler. Bu siirecte temel 6grenme yollarindan olan okuma ve
okudugunu anlama becerileri dnemli rol Gistlenmektedir. Clinki okuduklarindan anlam cikarabilen
ve bu dogrultuda yasamini isbirligiyle yonetebilen bireyler gercek nitelige erisebilmektedirler.
Ustiin yetenekli cocuklar akranlarina goére daha farkl gelisim ozellikleri géstermektedirler. Bu
gelisim siregleri egitim ile beslenirken ¢agin gerektirdigi becerileri de edinmeleri igin mevcut
durumlarinin belirlenmesi 6nemlidir. Bu durumlar goéz dniinde bulundurularak Ustiin yetenekli ve
olagan gelisim gosteren 6 sinif 6grencilerinin okudugunu anlama becerileri ile isbirlikli 6grenme
becerileri arasindaki iliski, bazi demografik bilgilerle okudugunu anlama becerileri ve isbirlikli
dgrenme becerileri arasindaki iliskinin belirlenmesi amaclanmistir. iliskisel tarama modeline
dayanan bu ¢alismada 94’ Ustlin yetenekli, 196’si olagan gelisim gosteren olmak Gizere toplam 290
altinci sinif 6grencisi 6rneklem grubu olarak belirlenmistir. Calisma 2022-2023 egitim-6gretim
yilinda istanbul’da bulunan 2 BILSEM ve 3 devlet okulunda yiritiilmistir. istatistik analizleri
sonucunda elde edilen verilere gore her iki grupta da isbirlikli 6grenme ile alt boyutlari arasinda
anlamliiliski vardir. Ustiin yetenekli 6grencilerin yillik okuduklari kitap sayisi ile okudugunu anlama
becerileri arasinda anlamli iliski yokken olagan gelisim gosteren 6grencilerin yillik okuduklari kitap
sayisi ile okudugunu anlama becerileri arasinda anlamli iliski vardir.

Anahtar kelimeler: Ustiin yetenek, isbirlikli 6grenme, okuma, olagan gelisim
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GiRiS

Yagamin anlamlandiriimasi noktasinda ve c¢agin gerektirdikleri dogrultusunda 6z farkindalik gelistirenler
kendilerini gergeklestirmeye yonelik adim atabilme yetisine sahiplerdir. Bu nedenle egitimin temel dlgitlerinden
biri de bu 6z farkindaliklarin gelisimine hizmet edecek egitim-6gretim programlarinin siirece katilmasinda 6n ayak
olmaktir. 21. ylzyilda artik bilginin yerini beceri, bilissel yetilerin yerini tst dizey dislinme becerileri almaya
baglamistir. Teknolojik ilerlemeler her an sinirsiz bilgiye erisimi kolaylastirirken bu bilgilerin yapilandiriimasi
konusunda yine bireyin etkin olmasini zorunlu bir hale getirmektedir (Ugak ve Erdem, 2020; Celik, 2006; Karip,
2005). Bu nedenle okudugunu anlayan, okudugundan yeni anlamlar g¢ikaran, bunlari giinlik yasaminda etkin bir
sekilde kullanan bireyler teknolojik ilerlemelerin, bilimsel gelismelerin nimetlerinden yararlanma firsatini
yakalayabilmektedirler. Cliinkii okuduklarindan 6te seylerin bilincine sahip olan bireylerin yaratici olmalari,
elestirel diisiinebilmeleri kaginilmaz olmaktadir. Bu nedenle 6zellikle Tiirkge egitimine yonelik gelistirilen 6gretim
programlarinda yer alan okudugunu anlama kazanimlarinin siireg icerisinde gergeklestirilmesi ve gerekirse bu
kazanimlarin da otesinde farkindaliklar kazandiracak 6gretimde farklilastirmalara gidilmesi egitimin amacina
ulasmasina kolayhk saglayacaktir. Clinkii okuma formal egitim sirecinin temel bilesenlerinin basinda
gelmektedir. Cogunlukla 6grenim siireci metinlerle gerceklesmektedir. Kigik yaslarda okuma eyleminin
gerceklesmesi igin egitim verilmektedir. Ayni zamanda Ust dizey disiinme becerilerinin gelisimine yonelik
farkindaliklar kazandiracak okumalar saglandigi takdirde nitelikli bir stire¢ gerceklesecektir (Giildenoglu, Kargin
ve Ergll, 2016; Mete, 2012; Gines, 2003). Metinler araciligiyla gerceklestirilen okuma sireci becerilerin
kazandirilmasinin yani sira yasamin sosyal, kiltlrel vb. birgok boyutuna karsi da farkindalik gelistirmektedir
(Susar Kirmizi, 2014; Arici, 2012). Okuma sureglerinin niteligi arttikga 6grencinin sinirli bir eylemden hareketle
sinirsiz yasamin kapilarini aralamanin 6tesine gegcme olanagi da artmaktadir. Metin tek basina bir uyarici iken
metnin igeriginin zenginligi 6grenciye sinirsiz uyaricilar sunmaktadir. Bu nitelikli okuma stireglerini anlamlandiran,
bunlari zihninde yapilandiran bireyler akademik yasamin yani sira gercek yasam olaylarina, gercek yasam
iliskilerine karsi daha ilimli olabilmekte daha nitelikli bireyler haline gelebilmektedirler (iscan, Arikan ve
Kigtkaydin, 2013; Balci, Uyar ve Biyikikiz, 2012; Samuels, 1997). Bu niteliklerle birlikte 21. yizyilda 6nemli bir
yere sahip olan isbirligi kavrami devreye girmektedir. Egitimde isbirligi kavrami ilk olarak Piaget, Vygotsky gibi
egitim bilimciler tarafindan kullanilmistir. isbirlikli 5grenme mevcut sorunun ortaya cikariimasi ve buna yénelik
¢O6zUmlerin ortaya konulmasi icin birden fazla kisinin bir araya gelip ortak ¢aba sergilemelerini ifade etmektedir
(Soller, 2001). Egitim-6gretim siirecinde akranlarin birbirleri ile daha rahat sekilde iletisime gegebilmeleri, birlikte
bir seyler tzerine akil yiritebilmeleri, birbirlerini anlamak ve birbirlerinden yeni bir seyler 6grenmek igin ¢aba
harcamalari isbirlikli 68renme ortaminda kaginilmaz olmaktadir. Cagimizda bir Grinin ortaya ¢ikabilmesi icin
bircok is kolu bir arada ¢alismak zorundadir. Daha nitelikli, daha basari dolu eylemlerin ortaya konulmasi birden
fazla kisinin elbirligiyle hareket etmesi ile mimkiindir. Egitimde birbirlerini destekleyerek ilerleyen ¢ocuklar
arasinda olumlu baghlklar olusmakta, akademik gelisimleri daha hizlanmaktadir (Uysal, 2009; Johnson ve
Johnson, 1994; Artz ve Newman, 1990). Ogrencilerin okudugunu anlama becerilerinin gelisimini saglamak icin
isbirlikli 6grenmeye basvurmak onemlidir. Bdylece isbirlikli 6grenmenin getirdigi grup ruhu, 6grencilerin

birbirlerine karsi gelistirdikleri baghlik onlarin okudugunu anlama becerilerine katki saglayacaktir (Burdett, 2003).
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Bu sirada akran 6grenmeleri icin de buyik bir firsat dogmaktadir. Bu firsatlar cocuklarin okumadan st diizeyde
verim almalarini saglayacaktir (Burdett, 2003). Bu silre¢ Ogrencilerin bireysel farkliliklarini da ortaya
koyabilmelerine ve kendilerini 6zgiirce ifade edebilmelerine olanak saglayacaktir. Ozellikle toplumun hatiri sayilir
bir kesimini olugturan Ustun yetenekli cocuklar gogu zaman kendilerini ifade edebilecekleri egitim ortamlarindan
mahrumdurlar (Gaglar, 2004; VanTassel-Baska, 2003). Bu durum onlarin basarilarini olumsuz etkilemenin yaninda
sosyal anlamda da izole olmalarina, iglerine kapanmalarina neden olabilmektedir (Bayko¢ Donmez, 2015;
Renzulli, 1978). Oysa kendilerine uygun egitim ortami saglandiginda yeni bilgilere daha fazla ilgi
gostermektedirler. Yasitlarina gore daha genis s6zcik dagarcigina sahipler ve dili daha etkin kullanabilmektedirler
(Sak, 2010; Ataman, 2004; Davasligil, 1990; Ogurlu, 2007). Yasitlarina oranla 6grendiklerini daha etkin sekilde
genelleyip soyutlastirma ve bilgiler arasinda uzak baglantilar kurup Ust diizey becerilerini gelistirmektedirler.
Egitim slirecinde karsilastiklari sorunlara karsi ¢6ziim Giretmek icin kolay pes etmezler (Renzulli, 1978). Biitiin
bunlar onlara uygun egitim ortami saglandigi takdirde ortaya gikabilecek onlar igin olagan stireglerdir. Tiirkiye'de
Ustlin yeteneklilerin egitimine yonelik farkli donemlerde farkli planlamalar yapilmistir. Glintimiizde Bilim ve Sanat
Merkezleri araciligiyla 6rgilin egitim siirecinin diginda kalan bazi zaman dilimlerinde kendilerine uygun egitimler
verilmektedir. Bu amag ¢ocuklarin egitim haklarina erisimleri icin olumlu bir durum olsa da 6rgiin egitimde
farkhlastirilmis bir mifredatin ortaya konulmasi 6gretmenlerin inisiyatifinde olmaktadir. Bu nedenle daha
genelleyici ve sistemli bir egitim yapisinin ortaya konulmasi Ustiin yetenekli cocuklarin egitimi icin gereklidir. Bu
arastirma kapsaminda egitimde 6nemli bir yere sahip olan okuma ve okudugunu anlama becerileri ile isbirlikli
0grenme becerileri arasindaki iliskinin belirlenmesi amacglanmistir. Bu amagla ustiin yetenekli ve olagan gelisim
gosteren Ogrenciler 6rneklem grubu olarak segilmistir. Buradaki amacg her iki gruptaki degisime vurguda
bulunmak ve miifredatlarin olusturulmasinda bu 6grencilerin 6zelliklerinin referans olmasina katki saglamaktir.
Okudugunu anlayan ve isbirligi icerisinde 6grenmelerini gerceklestiren bireylere olan ihtiya¢ bu ¢ag icin oldukca
gereklidir. Egitimin amaci da bireyin yasama uyum saglamasina katki saglamaksa olusturulacak programlar igin
verilerin ortaya konulmasi elzemdir. Bu hususta yapilmis ¢alismalara da rastlanmamasi dikkate alinarak su

arastirma problemi ve alt problemlerine yer verilmistir:

*(Jstiin yetenekli ve olagan gelisim gdsteren katimcilarin okudugunu anlama ve isbirlikli 6grenme becerileri

arasindaki iliski nasildir?

- Ustiin yetenekli ve olagan gelisim gdsteren katilimcilarin okudugunu anlama ve isbirlikli 6grenme
becerileri ile cinsiyetleri arasindaki iliski nasildir?

- Ustiin yetenekli ve olagan gelisim gosteren katimcilarin okudugunu anlama ve isbirlikli 6grenme
becerileri ile yilhk okuduklari kitap sayisi arasindaki iliski nasildir?

- Ustiin yetenekli ve olagan gelisim gdsteren katilimcilarin okudugunu anlama ve isbirlikli 6grenme

becerileri ile anne-baba egitim durumlari arasindaki iliski nasildir?
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YONTEM

Arastirmanin yontem kisminda model, arastirma grubu, veri toplama araglari, verilerin toplanmasi, verilerin

analizine iligkin bilgilere yer verilmistir.

Arastirma modeli

Bu arastirmada 6. sinifa giden Ustlin yetenekli ve olagan gelisim gosteren 6grencilerin okudugunu anlama
becerileri ile isbirlikli 6grenme becerileri arasindaki iliski ile bunlarla belirlenen demografik bilgileri arasindaki
iliskinin belirlenmesi amaglanmistir. Buna gore okudugunu anlama ile isbirlikli 6grenme arasindaki iliski, cinsiyet,
anne-baba egitimi, yilda okunan kitap sayisi, takip edilen film/dizi ile isbirlikli 6grenme ve okudugunu anlama
becerileri arasindaki iliskiye bakilmistir. Bu amagcla nicel arastirma yonteminin iliskisel tarama modeli ile
calismanin yiriitiilmesine karar verilmistir. iliskisel tarama modeli ile birden fazla olan degiskenler arasindaki
degisimleri ve bu degisimlerin belirlenmesi amaglanmaktadir (Blyukoztirk, Kilig Cakmak, Akgiin, Karadeniz ve

Demirel, 2018; Karasar, 2016).

Arastirma grubu

Arastirma kapsaminda belirlenen &rneklem grubu 2022-2023 yilinda istanbul’da egitim géren 290 kisilik 6. sinif
Ogrencisidir. Grubun belirlenmesi uygun ornekleme yoluyla gergeklesmistir. Uygun drnekleme ulasilabilir, hizli,
kolay ve ekonomik olmasi nedeniyle arastirmacilarin ¢alismalarini etkin bir sekilde yuriitmelerinde onlara kolayhk
saglamaktadir. Evrene ulasilmasinin zor veya mimkin olmadigl durumlarda da uygun Orneklemeden
yararlaniimaktadir (Monette ve Sullivan De Jong, 1990). Arastirmaya konu olan érneklem grubunun demografik

bilgilerine ait detayli bilgi Tablo 1’de verilmistir:

Tablo 1. Katilimcilara Ait Demografik Bilgiler

Ustiin yetenekli Olagan G.G.
Cinsiyet Yuzde (%) N Cinsiyet Yuzde(%) N
Kiz %52.1 49 Kiz %56.6 112
Erkek %47.9 45 Erkek %43.4 86
Toplam %100 94 Toplam %100 196
Kitap sayisi Yizde (%) N kitap sayisi Yizde (%) N
11-20 %16 15 1-10 %15.7 31
11-20 %27.8 55
21-30 %30.9 29 21-30 %26.3 52
31-40 %34.0 32 31-40 %22.2 44
41 ve uzeri %19.1 18 41 ve uzeri %8.1 16
Dizi/film takibi Yiizde (%) N Dizi/film takibi Yiizde (%) N
Evet %68.1 64 Evet %64.6 128
Hayir %31.9 30 Hayir %35.4 70
Anne Egitimi Yiizde (%) N Anne Egitimi Yizde (%) N
Ortaokul %16,5 10 Ortaokul %31.8 63
Lise %3,8 30 Lise %40.4 80
Universite %5,2 43 Universite %22.2 44
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Lisansiisti %2,3 11 Lisansusti %5.6 11
Baba Egitimi Yiizde (%) N Baba Egitimi Yizde (%) N
Ortaokul - - Ortaokul %27.3 54
Lise %33 31 Lise %51 101
Universite %58.5 55 Universite %21.7 43
Lisansisti %8.5 8 Lisansustu - -

Tablo 1'de Ustlin yetenekli ve olagan gelisim gosteren katilimcilara dair demografik bilgiler verilmistir. Tablo 1’e gore
Ustln yetenekli katilimcilarin sayisi 94’tlir. Bunlarin 49’u (%52.1) kiz, 45’i (%47,9) erkektir. %16’sI yilda 11-20,
%30.9'u 21-30, %34’0 31-40, %19.1'i 41 ve Uzerinde kitap okumaktadir. %68.1’i kendi yasina uygun dizi/film takip
ederken %31.9’u herhangi bir dizi/film takip etmemektedir. Annelerinin %16.5’i ortaokul, %3.8'i lise, %5.2’si
Universite, %2.3’0 lisansisti mezunudur. Babalarinin %33’0 lise, %58.5’i Uiniversite, %8.5’i lisansiistli mezunudur.
Olagan gelisim gosteren katiimcilarin sayisi 196’dir. Bunlarin %56.6’s1 kiz, %43.4’G erkektir. %15.7’si yilda 1-10,
%27.8'iyilda 11-20, %26.3’(i yilda 21-30, %22.2’si yilda 31-40, %8.1’i yilda 41 ve lizerinde kitap okumaktadir. %64.6’si
dizi/film takip ederken %35.4’UG herhangi bir dizi/film takip etmemektedir. Annelerinin %31.8’i ortaokul, %40.4’{i
lise, %22.2’si Universite, %5.6’s! lisansUstl mezunudur. Babalarinin %27.3’0 ortaokul, %51’i lise, %21.7’si Universite
mezunudur. Anne veya babasi ortaokul mezunu olan Ustiin yetenekli 6grenci yoktur. Olagan gelisim gosteren

katilimcilarin babalari lisansistii mezunu olan yoktur.

Veri toplama araglari

Kisisel bilgi formu: Demografik bilgi formu katilimcilarin cinsiyetleri, anne ve baba egitim durumlari, katihmcilarin

yillik okuduklari kitap sayilari, takip ettikleri dizi/film durumlarina dair bilgileri igermektedir.

isbirlikli 6grenme becerisi 6lcegi: Olgek Burak (2020) tarafindan gelistirilmistir. 8-11 yas arasindaki gocuklarin
isbirlikli 6grenme becerilerini 6lgmeyi amaglayan 6lgek dortli likert tipi 6lgektir. “1= Hicbir Zaman”, “2= Ara Sira”,
“3= Cogunlukla”, “4= Her Zaman” seklinde derecelendirilmistir. 17 maddeden olusan o6lcekten alinabilecek en
diisiik puan 17 en yiiksek puan ise 68’dir. Olgegin (i¢ alt boyutu bulunmaktadir. Bunlar; olumlu baghlik, birlikte
calisma becerileri, gruba yansitma seklindedir. Olumlu baglilik alt boyutundaki “isbirlikli grenirken sadece kendi
basarim icin calisirrm” maddesi terstir. Cronbach alpha guvenirlik katsayisi olumlu baghlk alt boyutu icin .61,

birlikte calisma becerileri icin .83, yansitma alt boyutu icin .64 ve 6lgegin geneli igin .87 olarak belirlenmistir.

Okudugunu anlama testi: Okudugunu anlama testinde kullanilan sorular 2015, 2016, 2017, 2018, 2019 yillarinda
MillT Egitim Bakanligi (MEB) Olgme, Degerlendirme ve Sinav Hizmetleri Genel Miidiirliigii tarafindan yapilan
ilkdgretim ve Ortadgretim Kurumlari Bursluluk Sinavi icin gegerlik ve giivenirlikleri saglanmis olan sorulardan
olusmaktadir. Sorularin arastirma amacina uygunlugunu teyit etmek amaciyla 3 Tirkge egitimi alan uzmaninin
gorist alinmistir. Alinan gorisler dogrultusunda 20 sorunun arastirmanin amacina uygun sekilde kullanilabilecegine

dair doniit alinmis ve buna goére okudugunu anlama testi belirlenmistir.
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Verilerin toplanmasi

Arastirmanin amaci dogrultusunda okudugunu anlama testi, isbirlikli 6grenme testi, demografik bilgi formu ile
veriler toplanmistir. Arastirma gergeklestirilmeden once ilgili izinler alinmistir. Etik kurul izni icin Yildiz Teknik
Universitesi Sosyal Bilimler Enstitiisiine basvurulmustur. Calismaya yénelik etik kurul toplantisi 02.05.2022
tarihinde yapilmis, 2022.05 karar ile kabul edilmistir. Kararin ardindan arastirmanin verileri toplanmistir.
Uygulamadan o6nce katilimcilara arastirmanin gonallilik esasina dayal oldugu, c¢alismanin herhangi bir
asamasinda arastirmadan cekilebileceklerine dair haklarinin oldugu, ¢alismada herhangi bir kisisel bilgiye yer
verilmeyecegine dair bilgilendirmeler yapilmistir. Uygulama esnasinda formlari eksiksiz bir sekilde doldurmalari
gerektigi belirtilmistir. Formlar toplam 301 o6grenci tarafindan doldurulmustur. Ancak 11 formun eksik

doldurulmus olmasi nedeniyle bu formlar arastirmada kullaniimamistir.

Verilerin analizi

Arastirma kapsaminda elde edilen veriler SPSS 22. paket programi ile analiz edilmistir.
BULGULAR

Calismanin bu asamasinda arastirmadan elde edilen bulgulara yer verilmistir.

Tablo 2. Cinsiyet ile Okudugunu Anlama Becerisine Dair T Testi

Ustiin yetenek Cinsiyet N X S t p

Okudugunu anlama Kiz 49 0.75 0.10 2.51 .014
Erkek 45 0.70 0.11

Olagan gelisim Cinsiyet N X S t p

Okudugunu anlama Kiz 112 0.64 0.12 5.38 .000
Erkek 86 0.55 0.11

Tablo 2’de Ustiin yetenekli kiz 6grenciler lehine (X=0.75) istatistiksel olarak anlaml fark belirlenmistir (t=2.51,
p<0.05). Olagan gelisim gosteren kiz 6grenciler (X=0.064) lehine istatistiksel olarak anlamh fark belirlenmistir

(t=5.38, p<0.05).

Tablo 3. Takip Edilen Film/Dizi ile Okudugunu Anlama Arasindaki iligki

Ustiin yetenek Film/Dizi N X S t p

Okudugunu anlama Evet 64 0.73 0.10 0.57 .569
Hayir 30 0.72 0.11

Olagan gelisim Film/Dizi N X S t p

Okudugunu anlama Evet 128 0.62 0.11 3.02 .003
Hayir 70 0.57 0.13

Tablo 3’te Ustlin yeteneklilerin takip ettikleri film/dizilerle okudugunu anlama becerileri arasinda anlaml fark
belirlenmemistir (p>0.05). Olagan gelisim gosterenlerin okudugunu anlama becerileri arasinda film/dizi takip

edenler (X=0.62) icin istatistiksel olarak anlamh fark belirlenmistir (t=3.02, p<0.05).
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Tablo 4. Anne Egitimi ile Okudugunu Anlama Becerisine Dair T Testi

Ustiin yetenek Anne Egitim N X S F p
Okudugunu anlama Ortaokul 10 0.76 0.11 1.26 0.291
Lise 30 0.71 0.11
Universite 43 071 0.10
Lisansiistu 11 0.77 0.07
Olagan gelisim Anne Egitim N X S F p Scheffe
Okudugunu anlama Ortaokul® 63 0.54 0.08 10.75 .000 (1-2)
Lise® 80 0.60 0.13 (1-3)
Universite(® 44 064 0.13 (1-4)
Lisansiistd® 11 072 0.07 (2-4)
(4-3)

Tablo 4’te Ustilin yeteneklilerin anne egitim durumu ile okudugunu anlama becerileri arasinda anlamli fark yoktur

(p>0.05). Olagan gelisim gosterenlerin annesi lise mezun olanlarin (X=0.60) okudugunu anlama becerileri anneleri

ortaokul mezunu olanlara (X=0.54) gore; annesi Universite mezunu olanlarin (X=0.64) annesi ortaokul mezunu

olanlara (X=54) gore; annesi lisanslstii mezunu olanlarin (X=0.72) annesi lise mezunu olanlara (X=0.60) gore;

annesi lisanslisti mezunu olanlarin (X=0.72) annesi iniversite mezunu olanlara (X=0.64) gére okudugunu anlama

becerileri daha yuksektir (F=10.75, p<0.05).

Tablo 5. Baba Egitimi ile Okudugunu Anlama Becerisine Dair T Testi

Ustiin yetenek Baba egitimi N X S F p
Okudugunu anlama Lise 31 0.69 0.11 2.94 .095
Universite 55 0.74 0.11
Lisansustu 8 0.76 0.06
Olgekler Baba Egitim N X S F p Scheffe
Okudugunu anlama Ortaokul® 54 0.54 0.11 5.38 .005 (1-2)
Lise(@ 101 0.60 0.12
Universite® 43 0.64 0.13
Lisansustu - - -

Tablo 5’te Ustiin yeteneklilerin baba egitim diizeyi ile okudugunu anlama becerileri arasinda istatistiksel olarak

anlamh fark belirlenmemistir (p>0.05). Olagan gelisim gosterenlerin babasi lise mezun olanlarin (X=0.60)

okudugunu anlama becerileri babalari ortaokul mezunu olanlara (X=0.54) gore daha ylksektir (F=5.38, p<0.05).

Tablo 6. Yillik Okunan Kitap Sayisi ile Okudugunu Anlama Becerisine Dair T Testi

Ustiin yetenek Yillik okuma N X S F P Sheffe
Okudugunu anlama 11-2000 15 0.68 0.11 2.94 .037 (1-4)
21-30@ 29 070 0.10 (2-4)
31-4008) 32 0.74 0.10
41 ve uzeri® 18 0.78 0.09
Olgekler Yillik okuma N X S F p Scheffe
Okudugunu anlama 1-100 31 0.62 0.11 3.01 .019 (3-5)
11-20 55 0.58 0.13
21-3008) 52 0.58 0.10
31-404) 44 0.58 0.13
50 ve Uzeri® 16 0.68 0.12
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Tablo 6’da Ustiin yeteneklilerden yillik 41 ve lzeri (X=0.78) ile yillik 11-20 kitap okuyanlar (X=0.68) arasinda yillik
41 ve Uzeri (X=0.78) kitap okuyanlar lehine istatistiksel olarak anlaml fark belirlenmistir (F=2.94, p<0.05). Yillik
21-30 (X=0.70) kitap okuyanlar ile yillik 41 ve (zeri (X=0.78) kitap okuyanlar arasinda yillik 41 ve Uzeri kitap
okuyanlar lehine istatistiksel olarak anlamli fark belirlenmistir (F=9.61, p<0.05). Ustiin yetenekli olmayanlarda;
yilhk 21-30 kitap okuyanlar (X=0.58) ile yillik 50 ve (izeri kitap okuyanlar (X=0.68) arasinda yillik 50 ve (zeri kitap

okuyanlar lehine istatistiksel olarak anlamli fark vardir (F=3.01, p<0.05).

Tablo 7. Cinsiyet ile isbirlikli Ogrenme Becerisine Dair T Testi

Ustiin yetenek Cinsiyet N X S t p

Olumlu baglilik Kiz 49 3.29 0.43 2.21 .029
Erkek 45 3.09 0.44

Birlikte calisma becerileri Kiz 49 2.99 0.35 2.82 .006
Erkek 45 2.73 0.53

Gruba yansitma Kiz 49 2.84 0.44 0.35 724
Erkek 45 2.81 0.53

isbirlikli 6grenme Kiz 49 3.03 0.22 2.78 .007
Erkek 45 2.83 0.43

Olagan gelisim gosteren Cinsiyet N X S t p

Olumlu baglihik Kiz 112 2.80 0.46 -0.79 430
Erkek 86 2.85 0.49

Birlikte ¢alisma becerileri Kiz 112 2.83 0.32 1.00 314
Erkek 86 2.78 0.35

Gruba yansitma Kiz 112 2.85 0.49 -2.42 .016
Erkek 86 3.02 0.50

isbirlikli Ggrenme Kiz 112 2.83 0.23 -74 459
Erkek 86 2.86 0.28

Tablo 7’de ustlin yeteneklilerin olumlu baghlik alt boyutunda (X=3.29) kiz 6grenciler lehine istatistiksel olarak
anlamli fark belirlenmistir (t=2.21, p<0.05). Birlikte ¢alisma becerileri alt boyutunda (X=2.99) kiz 6grenciler lehine
istatistiksel olarak anlamli fark belirlenmistir (t=2.82, p<0.05). Gruba yansitma alt boyutunda istatistiksel olarak
anlamli fark belirlenmemistir (p>0.05). isbirlikli 5grenme genelinde (X=3.03) kiz 6grenciler lehine istatistiksel

olarak anlamli fark belirlenmistir (t=2.78, p<0.05).

Ustiin yetenekli olmayan 6grencilerin; olumlu baghlik, birlikte calisma becerileri alt boyutlari ile isbirlikli
O6grenmenin genelinde istatistiksel olarak anlamli fark belirlenmemistir (p>0.05). Gruba yansitma alt boyutunda

erkek 6grenciler (X=3.03) lehine istatistiksel olarak anlamli fark belirlenmistir (t=-2.42, p<0.05).

Tablo 8. Takip Edilen Film/Dizi ile isbirlikli Ogrenme Becerisine Dair T Testi

Ustiin yetenek Film/Dizi N X S t p

Olumlu baglilik Evet 64 3.17 0.46 -0.62 .536
Hayir 30 3.24 0.42

Birlikte ¢alisma becerileri Evet 64 2.84 0.51 -0.63 .526
Hayir 30 291 0.35

Gruba yansitma Evet 64 2.76 0.51 -1.76 .080
Hayir 30 2.95 0.40

isbirlikli Ogrenme Evet 64 2.90 0.40 -1.21 229
Hayir 30 3.00 0.10

Olagan gelisim Film/Dizi N X S t p
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Olumlu baghhk Evet 128 2.82 0.50 0.04 .965
Hayir 70 2.82 0.43

Birlikte calisma becerileri Evet 128 2.81 0.34 -0.01 .990
Hayir 70 2.81 0.33

Gruba yansitma Evet 128 2.95 0.50 0.70 .484
Hayir 70 2.90 0.53

isbirlikli Ogrenme Evet 128 2.85 0.26 0.33 742
Hayir 70 2.83 0.25

Tablo 8’de Ustiin yeteneklilerin ve olagan gelisim gosterenlerin takip ettikleri film/dizilerle isbirlikli 6grenme

becerileri arasinda anlamli fark yoktur (p>0.05).

Tablo 9. Anne Egitimi ile isbirlikli Ogrenme Becerisine Dair T Testi

Ustiin yetenek Anne Egitim N X S F p
Olumlu baglilik Ortaokul 10 3.30 0.40 1.40 .247
Lise 30 3.20 0.40
Universite 43 3.12 0.48
Lisansisti 11 3.40 0.42
Birlikte ¢alisma becerileri Ortaokul 10 3.04 0.35 1.32 .270
Lise 30 2.87 0.49
Universite 43 2.80 0.50
Lisansiistu 11 3.03 0.26
Gruba yansitma Ortaokul 10 2.97 0.55 0.75 .522
Lise 30 2.85 0.44
Universite 43 2.82 0.53
Lisansiistu 11 2.65 0.34
isbirlikli Ogrenme Ortaokul 10 3.08 0.15 1.32 271
Lise 30 2.94 0.32
Oniversite 43 2.87 42
Lisansisti 11 3.0. 0.20
Olagan gelisim Anne Egitim N X S F p
Olumlu baghhk Ortaokul 63 2.81 0.44 0.84 470
Lise 80 2.77 0.47
Universite 44 2.90 0.50
Lisansiistu 11 2.93 0.53
Birlikte ¢alisma becerileri Ortaokul 63 2.82 0.31 0.06 .981
Lise 80 2.81 0.37
Universite 44 2.80 0.33
Lisansiistu 11 2.83 0.25
Gruba yansitma Ortaokul 63 3.01 0.41 1.56 .200
Lise 80 2.89 0.52
Universite 44 2.93 0.58
Lisanslistu 11 2.68 0.41
isbirlikli Ogrenme Ortaokul 63 2.86 0.22 0.38 .765
Lise 80 2.82 0.28
Universite 44 2.85 0.27
Lisansisti 11 2.82 0.21

Tablo 9’a gore Ustiin yeteneklilerin ve olagan gelisim gosterenlerin anne egitim durumlari ile isbirlikli 6grenme

becerileri arasinda anlamli fark yoktur (p>0.05).
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Tablo 10. Baba Egitimi ile isbirlikli Ogrenme Becerisine Dair T Testi

Ustiin yetenek Baba egitim N X S F p Scheffe
Olumlu baghhk Lise 31 3.24 0.40 0.43 .646
Universite 55 3.16 0.46
Lisansiistu 8 3.28 0.55
Birlikte calisma becerileri Lise(!) 31 3.04 0.32 4.61 .012 (1-3)
Universite(2 55 2.81 0.47
Lisanststa®® 8 2.56 0.65
Gruba yansitma Lise 31 2.80 0.41 0.56 .568
Universite 55 2.86 0.52
Lisansiistu 8 2.68 0.53
isbirlikli Ogrenme Lise 31 3.03 0.24 239  .097
Universite 55 2.90 0.36
Lisansustu 8 2.76 0.52
Olgekler Baba Egitim N X S F p
Olumlu baglilik Ortaokul 54 2.84 0.45 .596
Lise 101 2.84 0.50 0.51
Universite 43 2.76 0.42
Lisansisti - - -
Birlikte ¢alisma becerileri Ortaokul 54 2.80 0.35 1.46 .235
Lise 101 2.79 0.33
Universite 43 2.89 0.34
Lisansiistu - -
Gruba yansitma Ortaokul 54 2.97 0.50 1.66 .192
Lise 101 2.86 0.51
Universite 43 3.02 0.49
Lisansiistu - - -
isbirlikli Ogrenme Ortaokul 54 2.85 0.28 1.14 321
Lise 101 2.82 0.25
Universite 43 2.89 0.27
Lisansiistu - - -

Tablo 10’a gore Ustin yeteneklilerin
genelinde istatistiksel olarak anlamh fark belirlenmezken birlikte ¢alisma becerileri alt boyutunda babasi lise
mezunu (X=3.04) olanlar ile babasi lisanstisti mezunu (X=2.56) olanlar arasinda istatistiksel olarak anlamh fark
belirlenmistir. Babasi lise mezunu olanlarin (X=3.04) lehine istatistiksel olarak anlamli fark belirlenmistir (F=4.61,
p<0.05). Olagan gelisim gosterenlerin baba egitim durumlari ile isbirlikli 6grenme becerileri arasinda istatistiksel

olarak anlamli fark belirlenmemistir (p>0.05).

olumlu baglilik, gruba yansitma alt boyutlari ile isbirlikli 6§renmenin

Tablo 11. Yillik Kitap Okunan Kitap Sayisi ile isbirlikli Ogrenme Becerilerine Dair Anova Testi

Ustiin yetenek Yillik kitap N X S F p Scheffe

Olumlu baglilik 11-20 15 3.36 0.45 2.43 .070
21-30 29 3.09 0.40
31-40 32 3.29 0.39
41 ve Uzeri 18 3.05 0.54

Birlikte calisma becerileri 11-200 15 2.98 0.38 9.61 .000 (1-4)
21-3012) 29 2.99 0.35 (2-4)
31-408) 32 2.96 0.37 (3-4)
41 ve uzeri® 18 2.40 0.57

Gruba yansitma 11-2000 15 2.60 0.32 6.54 .000 (1-2)
21-30@ 29 2.73 0.39 (1-3)
31-408) 32 3.10 0.45 (2-3)
41 ve Uzeri¥ 18 2.68 0.60
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i§bir|ik|i 6grenme 11-200 15 2.98 0.20 8.26 .000 (1-4)
21-3012) 29 2.95 0.23 (3-4)
31-400) 32 3.07 0.28
41 ve Gzeri¥ 18 2.62 0.51
Olgekler Yillik kitap N X S F p Scheffe
Olumlu baghhk 1-10 31 2.68 0.44 2.49 .044 (1-2)
11-20 55 2.96 0.47
21-30 52 2.78 0.43
31-40 44 2.86 0.51
50 ve lzeri 16 2.67 0.46
Birlikte calisma becerileri 1-100) 31 2.81 0.34 391 .004 (2-4)
11-201@ 55 2.74 0.35 (3-4)
21-300) 52 2.78 0.34
31-4014) 44 2.98 0.24
50 ve lzeri® 16 2.72 0.36
Gruba yansitma 1-10 31 2.87 0.40 0.85 494
11-20 55 2.94 0.54
21-30 52 2.86 0.54
31-40 44 2.96 0.47
50 ve lzeri 16 3.10 0.54
ishirlikli Ogrenme 1-1000) 31 2.79 0.26 2.55  .040 (3-4)
11-20 55 2.84 0.26
21-300) 52 2.80 0.24
31-4014) 44 2.95 0.21
50 ve uzerit® 16 2.80 0.37

Tablo 11’e gore ustin yeteneklilerde olumlu baglihk alt boyutunda istatistiksel olarak anlamli fark
belirlenmemistir (p>0.05). Birlikte ¢alisma alt boyutunda yillik 11-20 (X=2.98) ile yillik 41 ve lzeri (X=2.40) kitap
okuyanlar arasinda yillik 11-20 (X=2.98) arasinda kitap okuyanlar lehine istatistiksel olarak anlamh fark
belirlenmistir (F=9.61, p<0.05). Yillik 21-30 (X=2.99) kitap okuyanlar ile yillik 41 ve lzeri (X=2.40) okuyanlar
arasinda yillik 21-30 okuyanlar lehine istatistiksel olarak anlamli fark belirlenmistir (F=9.61, p<0.05). Yilhk 31-40
(X=2.96) kitap okuyanlar ile yillik 41 ve tzeri (X=2.40) okuyanlar arasinda yillik 31-40 okuyanlar lehine istatistiksel
olarak anlamli fark belirlenmistir (F=9.61, p<0.05). Gruba yansitma alt boyutunda yillik 11-20 kitap okuyanlar
(X=2.60) ile yilhk 21-30 kitap okuyanlar (X=2.73) arasinda yillik 21-30 kitap okuyanlar lehine istatistiksel olarak
anlamh fark belirlenmistir (F=6.54, p<0.05). Yillik 11-20 kitap okuyanlar (X=2.60) ile yillik 31-40 kitap okuyanlar
(X=3.10) arasinda yillik 31-40 kitap okuyanlar lehine istatistiksel olarak anlamli fark belirlenmistir (F=6.54,
p<0.05). Yilhk 21-30 kitap okuyanlar (X=3.10) ile yillk 31-41 kitap okuyanlar (X=3.10) arasinda yillik 31-40 kitap
okuyanlar lehine istatistiksel olarak anlamh fark belirlenmistir (F=6.54, p<0.05). isbirlikli 6grenme becerisinin
genelinde yillik 11-20 kitap okuyanlar (X=2.98) ile yillik 41 ve Uzeri kitap okuyanlar (X=2.62) arasinda yillhk 11-20
kitap okuyanlar lehine istatistiksel olarak anlamli fark belirlenmistir (F=8.26, p<0.05). Yillik 31-41 kitap okuyanlar
(X=3.07) ile yilik 41 ve Uzeri kitap okuyanlar (X=2.62) arasinda yillik 31-40 kitap okuyanlar lehine istatistiksel
olarak anlamli fark belirlenmistir (F=8.26, p<0.05).

Olagan gelisim gosterenlerin olumlu baghlk alt boyutunda yillik 1-10 kitap okuyanlar (X=2.68) ile 11-20 kitap
okuyanlar (X=2.96) arasinda yillik 11-20 kitap okuyanlar lehine istatistiksel olarak anlamh fark belirlenmistir

(F=2.49, p<0.05). Birlikte ¢alisma becerileri alt boyutunda yillik 11-20 (X=2.74) ile yillik 31-40 (X=2.98) kitap
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okuyanlar arasinda yillik 31-40 (X=2.98) kitap okuyanlar lehine istatistiksel olarak anlamli fark belirlenmistir
(F=3.91, p<0.05). Yillik 21-30 kitap okuyanlar (X=2.78) ile yilik 31-40 kitap okuyanlar (X=2.98) arasinda yillik 31-
40 (X=2.98) kitap okuyanlar lehine istatistiksel olarak anlamli fark belirlenmistir (F=3.91, p<0.05). Gruba yansitma
alt boyutunda istatistiksel olarak anlamli fark belirlenmemistir. isbirlikli 5grenmenin genelinde yillik 21-30 kitap
okuyanlar (X=2.80) ile yillik 31-40 okuyanlar (X=2.95) arasinda istatistiksel olarak yillik 31-40 okuyanlar lehine
anlamh fark belirlenmistir (F=2.55, p<0.05).

Tablo 12. Okudugunu Anlama ile isbirlikli Ogrenme Becerisine Dair Korelasyon Analizi

Ustiin 1i 2i 3 4i OA
1i r 1 .302** .325™ .620™* -.092
p .003 .001 .000 .379
2i r .302™ 1 .250* .876™ -.021
p .003 .015 .000 .840
3i r .325™ .250" 1 .601** .253"
p .001 .015 .000 .014
4j r .620™ .876™ .601** 1 .040
p  .000 .000 .000 .700
OA r -.092 -.021 .253* .040 1
p .379 .840 .014 .700
Olagan 1i 2 3 4i OA
1i r 1 112 .084 .544* .034
p 117 .238 .000 .637
2i r 112 1 .060 .762* .009
p 117 403 .000 .903
3i r .084 .060 1 .534* .010
p .238 403 .000 .891
4j r .544** .762™ .534* 1 .025
p  .000 .000 .000 727
OA r .034 .009 .010 .025 1
p  .637 .903 .891 727

sokk

"p<.05. "p<.01. " p<.001

Tablo 12’'ye goére Ustin yeteneklilerin olumlu baghlik ile birlikte ¢alisma becerileri alt boyutlari arasinda pozitif
yonli orta kuvvetli bir iliski vardir (0.21<r<0.40) (r=0.302). Olumlu baghlik ile gruba yansitma alt boyutlar
arasinda pozitif yonli orta kuvvetli bir iligki vardir (0.21<r<0.40) (r=0.325). Olumlu baghhk ile isbirlikli 6grenmenin
geneli arasinda pozitif yonli yuksek kuvvetli bir iliski vardir (0.61<r<0.80) (r=0.620). Olumlu baglilik alt boyutu ile
okudugunu anlama becerisi arasinda iliski yoktur (p>0.05). Birlikte calisma becerileri ile olumlu baghlik alt boyutu
arasinda pozitif yonli orta kuvvetli bir iliski vardir (0.21<r<0.40) (r=0.302). Birlikte ¢alisma becerileri ile gruba
yansitma alt boyutu arasinda pozitif yonli orta kuvvetli bir iliski vardir (0.21<r<0.40) (r=0.250). Birlikte ¢alisma
becerileri alt boyutu ile isbirlikli 6grenmenin geneli arasinda pozitif yonli ¢ok yiksek kuvvetli bir iliski vardir
(0.81<r<0.100) (r=0.876). Gruba yansitma alt boyutu ile okudugunu anlama becerisi arasinda iliski yoktur
(p>0.05). Gruba yansitma ile olumlu baghlik alt boyutu arasinda pozitif yonli orta kuvvetli bir iliski vardir
(0.21<r<0.40) (r=0.325). Gruba yansitma ile birlikte ¢alisma becerileri alt boyutu arasinda pozitif yonli orta
kuvvetli bir iliski vardir (0.21<r<0.40) (r=0.250). Birlikte ¢alisma becerileri alt boyutu ile isbirlikli 6grenmenin
geneli arasinda pozitif yonlu yiksek kuvvetli bir iligki vardir (0.61<r<0.80) (r=0.601). Gruba yansitma alt boyutu

ile okudugunu anlama becerisi arasinda pozitif yonli disiik kuvvetli bir iliski vardir (0.21<r<0.40) (r=0.253).
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isbirlikli 8grenmenin geneli ile olumlu baglilik alt boyutu arasinda pozitif yonlii yiiksek kuvvetli bir iligki vardir
(0.61<r<0.80) (r=0.620). isbirlikli 5grenmenin geneli ile birlikte calisma becerileri arasinda pozitif yénlii ¢ok yiiksek
kuvvetli bir iliski vardir (0.81<r<0.100) (r=0.876). isbirlikli &grenmenin geneli ile gruba yansitma alt boyutu
arasinda pozitif yénli yiksek kuvvetli bir iliski vardir (0.61<r<0.80) (r=0.601). isbirlikli grenmenin geneli ile

okudugunu anlama becerisi arasinda iliski yoktur (p>0.05).

Olagan gelisim gosteren 6grencilerin okudugunu anlama becerileri ile ishirlikli 6grenme becerileri arasindaki iliski
belirlemek igin korelasyon analizi yapilmistir. Korelasyon analizinin sonucu Tablo 12’de verilmistir. Tablo 12’ye
gore olumlu bagllik ile birlikte calisma becerileri alt boyutlari arasinda anlaml iliski yoktur (p>0.05). Olumlu
baghlik ile birlikte calisma becerileri arasinda iliski yoktur (p>0.05). Olumlu baghlik ile gruba yansitma becerileri
arasinda iliski yoktur (p>0.05). Olumlu baghlik ile isbirlikli 6grenmenin geneli arasinda pozitif yonli kuvvetli bir
iliski vardir (0.41<r<0.60) (r=0.544). Birlikte ¢alisma becerileri ile olumlu bagllik alt boyutlari arasinda anlamlriligki
yoktur (p>0.05). Birlikte calisma becerileri ile gruba yansitma becerileri arasinda anlamli iliski yoktur (p>0.05).
Birlikte calisma ile isbirlikli 6grenmenin geneli arasinda yiksek kuvvetli bir iliski vardir (0.61<r<0.80) (r=0.762).

isbirlikli 5grenmenin geneli ve alt boyutlari ile okudugunu anlama arasinda iliski yoktur (p>0.05).

TARTISMA ve SONUC

Okudugunu anlama becerilerinde hem Ustlin yeteneklilerde hem olagan gelisim gosterenlerde kizlar lehine
istatistiksel olarak anlamli fark vardir. Takip edilen film/dizi ile ishirlikli 6grenme becerileri arasindaki iliski her iki
grupta da anlamh degildir. Fakat olagan gelisim gosteren 6grencilerde takip edilen dizi/film ile okudugunu anlama
becerileri arasinda anlamli iliski vardir. Ustiin yeteneklilerde yillik okunan kitap sayisi ile okudugunu anlama
becerisi arasinda iliski yokken olagan gelisim gosteren ¢ocuklarda okunan kitap sayisi arttikga okudugunu anlama
becerileri artmaktadir. Kandemir ve Demiroglu Memis (2019) tarafindan 5. sinifa giden 6grenciler (izerinde
yapilan arastirmaya goére kiz 6grencilerin okuma tutumlari, okudugunu anlama basarilari, Ustbilissel okuma
farkindaliklari erkek 6grencilere gore daha yiksektir. Kitap okumayi seven 6grencilerin bu becerileri okumayi
sevmeyen Ogrencilere gore daha yiksek ¢ikmistir. Mevcut arastirmada olagan gelisim gosterenlerde yillik okunan
kitap sayisi arttikga okudugunu anlama becerilerindeki artis arasinda anlamli iliski olmasinin sonucunu
desteklemektedir. Ayrica Ustin yetenekli 6grencilerde anlamli farkin olmamasi onlarin zaten okumaya karsi
yuksek bir motivasyona sahip olmalarindan kaynaklanma ihtimalini gostermektedir. Olagan gelisim g&steren
ogrencilerin dizi/film takip etmeleri ile okudugunu anlama becerileri arasinda anlamli iliski olmasi onlarin farkli
uyaranlara maruz kalmalari anlama becerilerini gliglendirdigini, bu anlamanin desteklenmesi icin dinleme, izleme
becerilerinin de siirece katilmasinin gerekliligini gdstermektedir. Ustiin yeteneklilerin okudugunu anlama
becerileriyle anne egitimleri arasinda anlamli iliski yoktur. Olagan gelisim gosterenlerin anne egitimleri arttikca
okudugunu anlama becerilerinde de artis olmaktadir. Kayiran ve Agackiran (2018) tarafindan yapilan arastirmaya
gore anne egitim durumu yukseldik¢e cocuklarin okudugunu anlama becerilerinde artis olmaktadir. Benzer bir
¢alisma Algul ve Bozkurt tarafindan yapihistir. Buna gére okudugunu anlama siirecinde gikarim yapma becerisi ile

anne-baba egitimi durumu arasinda anlamli iliski vardir. Anilan’in (2004) arastirmasina gore okudugunu anlama
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becerisi anne-baba egitim durumundan olumlu etkilenmektedir. Ozcan (2018) tarafindan yapilan arastirmaya
gore hem Ustin yetenekli hem de olagan gelisim gosteren 6grencilerde anne egitimi ile okudugunu anlama
becerileri arasinda anlamli fark belirlenmemistir. Baba egitimi ile okudugunu anlama becerileri arasinda anlamh
fark belirlenmistir. Bu arastirmada da anne-baba egitimi ile Ustlin yetenekli 6grencilerin okudugunu anlama
becerileri arasinda iliski yokken olagan gelisim gosterenlerde anne egitimi arttikga okudugunu anlama
becerisinde artis olmaktadir. Bu farklh sonuglar arastirma gruplarinin farkl olmasi, calismanin yapildigi tarihlerin
farklh olmasi, arastirmanin yapildigi andaki ¢evresel faktorlerin sonuglari etkileme durumunun dikkate alinmasi
gerekir. Ayrica her iki arastirmada da ustun yetenekli 6grencilerin okudugunu anlama becerilerinin anne-baba
egitim durumundan etkilenmemesi Ustliin yetenekli 6grencilerin i¢gsel motivasyonlarinin okumaya karsi olan

ilgileri Gzerinde belirleyici oldugunu gostermektedir.

Ustiin yetenekli kiz 6grencilerin olumlu baghlik, birlikte calisma ve isbirlikli 5grenme becerilerinin geneli erkek
Ogrencilere gore daha iyidir. Olagan gelisim gosteren 6grencilerde ise gruba yansitma alt boyutunda erkekler
lehine anlamli cikmistir. Ustiin yeteneklilerde anne egitimi egitimiyle isbirlikli egitim arasinda anlamli iliski yokken
baba egitiminde babasi lise mezunu olanlarin birlikte ¢calisma becerileri babasi lisansiistii mezunu olanlara gore
daha yiksektir. Olagan gelisim gosterenlerde anlamh fark yoktur. Her iki grubun genelinde okudugunu anlama
becerisi ile isbirlikli 6renme becerisi arasinda anlamli fark ¢ikmistir. Bu iki beceriyi etkileyen cinsiyet, anna-baba
egitimi, yilhk okunan kitap sayisi veya takip edilen dizi/film gibi degiskenler olsa da genel olarak bu iki beceri
arasindaki iliski okuma egitiminde isbirlikli 6§renmeden yararlaniimasinin gerekliligini ortay koymaktadir. Nitekim
Wilson (1991) tarafindan yapilan deneysel bir ¢alismada isbirlikli 6grenme ile yapilan okuma galismalari onlarin
okudugunu anlama becerilerini gelistirmektedir. Tlystz'e (2013) gére Ustlin yetenekli 6grenciler isbirlikgi,
rekabetgi, katilimin fazla oldugu ortamlarda daha iyi 6grenmeler gergeklestirmektedir. Bu arastirmanin sonucu
Tiysiiz’in (2013) arastirmasini desteklemektedir. isbirlikli 6grenmenin okudugunu anlama becerisine olan
etkisine yonelik Kim, Vaughn, Klingner, Woodruff, Reutebuch ile Kouzekanani (2006) tarafindan deneysel bir
¢alisma yapilmistir. Calisma sonucunda deney grubu lehine anlamli fark belirlenmistir. Kahyaoglu ve Pesen (2013)
de Ustin yetenekli 6grencilerin egitim siirecinde 6zelliklerini belirlemek amaciyla bir arastirma yapmuglardir.
Arastirma sonucunda Ustin yetenekli 6grencilerin isbirlik¢i, etkin, bagimsiz ve rekabetci gibi 6zelliklere sahip
oldugunu belirlemislerdir. Bu 6grencilerin okuma egitimlerinde bu 6zelliklerinden yararlanilmasi akademik ve
kisilik gelisimlerine olumlu katki saglayacagini gostermektedir. Stevens’in (2003) deneysel arastirmasinin
sonucuna gore isbirlikli 6grenme ortaokul 6grencilerinin okuma basarilarini olumlu etkilemektedir. Benzer bir
¢alisma Bromley ve Modlo (1997) tarafindan gerceklestirilmistir. Burada da isbirligine dayanan deneysel bir
¢alisma yaratlilmastir. Arastirma sonucunda 6grencilerin dil becerilerinde, iletisim becerilerinde ve bilissel

becerilerinde olumlu sonuglar yarattig belirlenmistir.

ONERILER

Mevcut arastirma sonuglari ile yapilan benzer ¢alismalar géz 6niinde bulunduruldugunda isbirlikli 6grenme

becerisinin okudugunu anlama becerilerine olumlu katki sagladigini ifade etmek miimkiindir. Ozellikle her iki
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orneklem grubunda da bu iki beceri arasindaki iliskinin olumlu oldugu dikkate alindiginda egitim-6gretimin
mimkiin oldugunca isbirligi icerisinde ylratilmesi gerektigini gostermektedir. Bu isbirlikli 6grenme ortamlari
sadece Tirkge dersleri ile sinirlandiriilmamali, bitiin 6gretim amaclarinda etkin bir sekilde yararlaniimalidir. Bu
arastirma belli bir hedef kitle 6rneklem grubu olarak segilerek gergeklestirilmistir. Yeni arastirmalarda érneklem
gruplari genisletilebilir. Farkli zeka ve yas dizeylerine yénelik calismalar yiritilebilir. isbirlikli 6grenme ile diger
dil becerileri arasindaki iliskiye yonelik calismalar yiritalebilir. Nicel arastirmalarin derinlestirilmesini saglamak

icin nitel arastirmalardan da yararlanilabilir.
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