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ABSTRACT

Micro Teaching (MT) are applications that are carried out with peer and expert supported in order
to support the professional development of Pre-service Teachers (PT) and have a unique value in
teacher training. These applications offer PT unique experiences as they provide opportunities such
as monitoring and evaluating their own performance, learning in collaboration with their peers and
receiving continuous and instant feedback from their peers and field experts. The purpose of this
research is to examine the professional experiences of PT’ in this process by providing the
opportunity to test the contents they designed and implemented in MT courses, in real school
environment and on students. MT applications related to the course were carried out in the faculty.
The contents prepared in this course were applied to first-year students in a primary school in the
faculty region. Student performances during the applications were recorded with a video camera
and shared with the PT through a closed group created in a social media application. PT made
evaluations about themselves and their peers by watching these performances. The study group
of this research, which was carried out in the case study pattern, which is one of the qualitative
research techniques, is PT studying at the Faculty of Sports Sciences at MCBU, choosing the MT
course (n=16). The data of the research were obtained from the daily notes obtained from the PT
and the focus group interviews held at the end of the applications. The data were subjected to
content analysis with the support of two experts who were not involved in the research. As a result
of the analysis, under the main theme of "teacher qualifications", the experiences of PT were
examined in three sub-dimensions: "professional skills", "social skills" and "emotional states". The
data obtained indicate that these social media supported and school-based applications have
positive results on the professional competencies and social skills of PT. In addition, it is understood
from the statements of the PT that the experiences they had within the scope of the research
allowed them to get to know their profession and students more realistically.
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INTRODUCTION

In today's educational circles, there is a consensus that the most important element for children and young
people to receive a quality education in accordance with the requirements of the age depends on the quality of
the teachers who will organize and manage these environments (Nakka, 2020). According to Fullan (2007), a
school is only as good as the teachers in it. The issue of training teachers who have the capacity to carry societies
to the desired level of education is one of the most important problems in the world, especially in developing
countries (UNESCO 2012). Teacher trainings covers all activities carried out to prepare Pre-service Teachers (PT)
for the profession within a certain period of time (Aykag et al., 2014). PT need a guiding education that will
contribute to their professional development, facilitate them to cope with the constantly updated problems they
will encounter in their future professional lives (Wong & Tsu, 2007). In this direction, and especially since teaching
is an applied field, it is clear that there is a need for a teacher education that blends theory and practice and that

will be carried out more integrated with real school environments.

Teaching practice, where theory and practice meet in teacher education, is a major and integral component of
the teacher education curriculum (Mophosa et al., 2007). Although important progress has been made in the
history of the Republic, it can be said that there is no effective and efficient teaching practice system for PT in
our country (Sag, 2008). The studies carried out reveal the important problems experienced in the
implementation of these practices (Tasdere, 2014). The results of the research conducted with PT reveal that the
importance of these practices is understood by the PT. However, the results of the same studies point to the

existence of various and important problems in these practices, some of which are listed below:

- Improper application environments (Yildiz et al., 2018),

- Inadequacy of practice training awareness and skill levels of practice school personnel (Uygun et al., 2011),

- Lack of support from mentor teachers (Ozkilig et al., 2008),

- Insufficient cooperation and coordination between practice schools and faculties (Aslan & Saglam, 2018),

- Insufficient time allocated for teaching practices (Altintas & Gorgen, 2014; Kavas & Bugay, 2009),

- Insufficient feedback from peers and experts (Eraslan, 2009; Hurioglu, 2016),

- Difficulties in preparing a lesson plan (Atmis, 2013; Degirmencay & Kasap 2013),

- Difficulties in classroom management (Simsek et al., 2013),

- The problem of overlapping graduation year, other courses, and teaching practices (Selvi et al., 2017),

- Difficulties experienced in transforming theoretical knowledge into the practice (Petek, 2014),

- Being a public school teacher depends on the success of KPSS, which is a difficult and comprehensive exam.
Teaching practices coincide with the preparation process for this exam (Caner, 2018; Degirmencay ve Kasap,

2013).

Based on all these research data, it is predicted that additional trainings based on practice to support the

professional development of PT can contribute to the solution of these problems. In this context, it is thought
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that a school-based courses, such as Micro Teaching (MT), which focuses on improving teaching skills directly,

can contribute significantly to the professional development of PT.

MT is a teacher training technique that was first developed by the Stanford University Faculty of Education and
applied in the teacher internship program in the summer of 1963 (Allen, 1967, cited in Duman, 2022). The
essence of this technique is to provide PT with basic teaching skills in more simplified situations (Fakhrah &
Unaida, 2021). The procedures of MT are Planning, implementation of MT, observation, discussion, replanning,
reimplementation of MT, re-observation and re-discussion (Berangka, 2018). PT participating in MT activities
have the opportunity to show their lesson performances in a limited time and with a small group to their teachers
and peers. They get instant feedback from them and have the opportunity to re-watch their performance as the

micro-lessons are recorded. Therefore, MT is a type of reflective activity (Amobi & Irwin, 2009).

The importance of reflective practices through MT has long been emphasized in teacher education (Lane et al.,
2014). According to Savi¢ (2019), these practices help PT to combine pedagogical concepts with practice and
internalize concepts such as learning, teaching, and professional expertise. In addition, there is a strong
consensus in the literature that video technology used in trainings supports critical thinking and self-evaluation
(Osipova et al., 2011). According to Danielowich (2014), video-based reflective discussion, which is frequently
used in MT, has important contributions to the developmental and reflective thinking skills of PT. According to
Christ et al. (2014), the focus here is on the social structure of reflection and developmental thinking facilitated
through video technology rather than the technology itself. It is very important to be open to receiving help from
teacher educators, professionals and experts (Prilop et al., 2021) as well as feedback and peer support (Eksi,
2012) in order to perform this profession more effectively for many years. In addition to all these, PT gain the
ability to plan and implement appropriate teaching methodologies and strategies in the MT process (Yunus et
al.,, 2010). They specialize in developing innovative pedagogical practices (Gan, 2013) and in developing
reasonable approaches and adaptations to situations that may occur during lessons. Although MT is widely used
in teacher education programs, few studies have focused on how it affects PT' subsequent teaching behaviors
(Amobi, 2005; Amobi & Irwin, 2009; Jay & Johnson, 2002). In this context, the aim of this research is to examine
the extent to which PT who participate in school-based MT activities can reflect their teaching skills to real

teaching environments and their process experiences based on their own thoughts.

As in developed countries, the way for branch teachers to work in pre-school and primary schools has been paved
in our country. For now, this practice has been limited to Foreign Language and Religious Culture and Moral
Knowledge courses (ME, 2014). In the near future, it is foreseen that Physical Education (PE) teachers will be able
to work at these school levels in the public sector. According to the decisions of the 18th National Education
Council, it is recommended to make arrangements in such a way that branch teachers can enter PE, music and
visual arts lessons starting from pre-school education (ME, 2017). With the decision of the Board of Education
and Discipline, dated 13/08/2018 and numbered 89, it was decided that the Game and Physical Activities course

in the primary education program could be taught by PE and Sports Teachers. Thus, the way to assign PE teachers
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to primary schools was opened (ME, 2018a). Although not in public school, a significant number of private
education institutions currently employ PE teachers in primary and preschools. The pre-school and primary
school periods, which are the most effective periods in acquiring basic life skills and habits, are also essential for
movement education, which is the basis of PE. As a matter of fact, the current secondary school PE fifth grade
program focuses entirely on these skills, considering that these skills are not sufficiently acquired in primary
schools (ME, 2018b). On the other hand, PE and sports PT perform their teaching practices only in secondary and
high schools. However, when they graduate, they can carry out teaching activities at all school levels, clubs and
sports schools with pre-school and primary school age groups. Considering the problems experienced in teaching
practice courses and the process towards primary school PE, it is thought that MT activities carried to real primary
school conditions under the supervision of researcher and classroom teachers within the scope of this research

will be a new model proposal that can be applied by all sports science faculties.

METHOD
Research design

This study was designed in the case study pattern, which is one of the qualitative research types. Case studies
are a design that allows in-depth examination of phenomena such as programs, events, people, processes,
institutions and social groups (Hancock & Algozzine, 2017). The purpose of choosing this design in this study is
to reveal first-hand (based on their own statements) and in-depth the process experiences of the PT who

participated in social media support and school-based MT courses outside the classical course environment.

Study group

The study group of the research consists of sixteen PT, eight female and eight male, studying their third grade of
Manisa Celal Bayar University Faculty of Sport Sciences Physical Education and Sports Teaching Program in the
fall semester of the 2022-2023 academic year. The age range of the participants ranged from 21 to 23. Only four
of the participants have short-term educational experience with primary school age group. Others do not have

any educational experience with this age group.

Research process

In the first week, which is the week when elective courses can be added or dropped, the researcher informed his
students about the activities to be carried out and the scientific research to be carried out within the course. A
signed form of voluntary participation was obtained from each PT. Due to the fact that the researcher was
familiar with the different courses he had given before, the PT were divided into three groups according to their
personality traits such as leadership, sociability, assertiveness. All lesson designs were planned by these groups
and implemented under the leadership of a different member of the group each time. The video recordings taken

from the lessons were shared via a member-only instagram account that only the students who took the lesson
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could see on the same day. These course recordings were watched by the PT and evaluated in terms of the
elements emphasized in the MT course such as content, use of space, time management, method use, gestures
and facial expressions, body language, use of voice, organizational skills, feedback and asking question. Taking
these evaluations into account, the courses were repeated and this process continued until the desired level was
reached. The completed course designs were converted into a lesson plan and put in order to be implemented
in the real school environment. The prepared lesson plans were applied in the form of two lesson hours a week
with 1 M class consisting of 42 students in Gazi primary school located in the faculty area from the sixth week.
These lessons were also recorded with a video camera and shared with PT on Instagram on the same day, and
they were asked to re-evaluate the lessons. The first five courses were spent in the faculty with MT theory and
practice processes. In the remaining 11 weeks, MT courses were continued at the faculty, and the prepared
lesson plans were applied in the natural primary school environment. The applications in the research process
continued for a total of 16 weeks. Course contents are basic movement training and game-oriented activities
designed by using Yellow and Red Physical Activity Cards (FEK) for the acquisitions in the primary school game
and physical activities curriculum. Activities include skills such as displacement (walking, running, jumping,
sliding, etc.), balancing (rotation, swing, posture, sitting, etc.), and object control (throwing, holding, catching,
hitting, etc.) in accordance with the developmental characteristics of primary school children. At the end of the
lessons, educational games were played to support these gains. The lessons were held in the school garden when
the weather conditions were suitable, and in the gymnasium of the school at other times under the supervision

of the classroom teacher and the researcher.

Data collection process

After each lesson in the primary school environment, PT were asked to evaluate in writing: a. lesson
performances of the group b. how they felt (positive/negative) during the lessons. These written diary notes
were collected on each class day. In addition, after the end of the classes, separate focus group interviews were
held with the learning groups. The questions in the semi-structured interviews are open-ended (“Can you share
with us your experiences in the MT course process”?) When there was an incomprehensible issue, the researcher
tried to provide an in-depth understanding of the subject with additional questions. The reason why a structured
form was not preferred is that within the scope of the research, it was aimed that the PT describe their process
experiences with their own emotions and expressions without feeling any direction. The conversion of the
obtained audio recordings into written form was carried out separately by two different people who were not
involved in the research. Afterwards, these two people came together to listen to the differences that occurred,

and the written form was given its final form.
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Data analysis

Field notes and focus group interview transcripts were analyzed separately by two academicians who were not
involved in the research and who were experts in qualitative research. First, the data were subjected to content
analysis separately by experts and theme, code and categories were created. Content analysis allows for the
systematic analysis of written texts (Fraenkel & Wallen, 2011). The basic procedure followed in content analysis
is to gather similar data within the framework of certain concepts and themes and to organize and interpret
them in a way that the reader can understand (Yildirim & Simsek, 2016). The codes and categories created by
both experts were examined by the researcher, and the codes and categories that were agreed upon were
directly accepted. In qualitative studies, in cases where there is no consensus among the coders, consensus can
be reached by negotiation (Saglam & Kanadli, 2021). In this context, with the participation of the researcher, the
coders came together to discuss and consensus was achieved on cases where there was no difference of opinion

or full compliance from the codes and categories created separately by the experts.

Trustworthiness

According to Lincoln and Guba (1985), it is suggested that the practice of trustworthiness rather than validity and
reliability would be more appropriate in qualitative research (as cited in Koca, 2017). Trustworthiness, on the
other hand, is generally grouped under four main headings: credibility, dependability, confirmability and
transferability (Elo et al., 2014). Creswell and Poth (2018) suggest specifying one or more of these strategies to
confirm trustworthiness in a study. In this research, firstly, peer debriefing was used to strengthen the credibility.
Two experts who were not involved in the research actively participated in the data analysis process of the
research. Peer debriefing is asking people who have general knowledge about the research subject and who are
experts in qualitative research methods to examine the research in various dimensions (Leech & Onwuegbuzie,
2008). In terms of dependability, the data of the written daily notes obtained from the PT and the focus group
interview data conducted at the end of the applications were evaluated together by diversifying the data. The
triangulation technique, which was created with the participation of two different researchers in data analysis,
is another factor that increases dependability (Merriam and Tisdell, 2016). According to Miles and Huberman
(2019), confirmability, which is the answer to the question of whether the general methods and procedures of
the research are defined clearly and in detail, is another important element of trustworthiness. In this context,
all the procedures followed within the scope of the research are explained in detail. All the data obtained were
converted into written form and some of these data were included in the research in the form of direct
guotations. Since qualitative research does not aim to reach generalizations, it should be clearly stated how the
sample selection is made, the characteristics of the participants and the environment in order to prove
transferability (Sharts-Hopko, 2002). In this context, participant information and research environment were
tried to be described within the framework of the research. Data collection processes were explained in detail
within the scope of the research and generalization of the results was avoided. Also in the study, intercoder

reliability was calculated with the formula developed by Miles & Huberman (2019) and given below.
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“Reliability = Number of Agreements / Number of Agreements + Number of Agreements”

In this study, the internal consistency between coders was determined as .87. According to Miles & Huberman
(2019), a ratio above .70 is accepted as a criterion of reliability. It is possible to interpret this result as that the

coding made is reliable.

Research Ethics

Ethical approval of the study was obtained with the decision of Manisa Celal Bayar University Health Sciences
Ethics Committee dated 21.11.2022 and numbered E-20478486-050.04.04-448362. In addition, there is a
cooperation protocol for educational research between Manisa Celal Bayar University and Manisa Provincial
Directorate of National Education. Although the research is within the scope of this protocol, the Gazi Primary
School Directorate, where the applications will be carried out, was informed about the research and the official
permission of the research was obtained. Voluntary consent forms were obtained from the classroom teacher
where the applications were carried out and from the parents of the students who would participate in the
lessons. Families and school management were informed that the lessons would be recorded with a video
camera and the images would not be shared with any person or institution other than the purpose of the

research, and this principle was strictly followed.

FINDINGS

In Figure 1, 25 codes created as a result of the content analysis of the data obtained through focus group
interviews and written daily notes from PT are given from left to right according to frequency density. It is seen
that the codes with the highest frequency are "Learning", "Game planning", "Utilizing social media" and
"Difficulty". The codes with the least frequency are “Oratory”, “Stress” and “Creativity”. Although the PT were
asked about their positive and negative experiences in daily notes and focus group interviews, it is seen that the

general tendency of the data is positive. “Difficulty”, “Getting angry” and “Stress” are negative codes obtained

from interview recordings.

Learning Creating content Time management Learning from mistakes Leadership
Game planning Team work Fun Getting angry Patience
Utilizing social media Communication Giving/receiving feedback Brainstorming Creativity
Difficulty Excitement Classroom management Tolerance Stress
Experience Development Happiness Self-confidence Oratory

Figure 1. Codes ordered according to frequency levels created as a result of content analysis

The main theme, sub-themes and codes created as a result of the content analysis of the focus group interviews

and the written daily notes with the learning groups obtained from the PT are given in Table 1.

262



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Table 1. Themes and Codes Created as a Result of the Content Analysis of the Daily Notes and Focus Group
interview Transcripts Obtained From The PT

Main Themes Sub-Themes Codes

Teacher qualifications Professional skills Learning
Game planning
Experience

Creating content
Development
Time management
Classroom management
Learning from mistakes
Brainstorming
Creativity

Social skills Utilizing social media
Team work
Communication
Giving/receiving feedback
Self-confidence

Oratory
Leadership

Emotional states Positive Negative
Excitement Difficulty
Fun Getting angry
Happiness Stress
Tolerance
Patience

When the results of the content analysis in Table 1 are examined, it is seen that the data obtained are gathered
under three sub-themes: "Professional skills", "Social skills" and "Emotional states" under the main theme of
"Teacher qualifications". This section has been discussed by making direct quotations from the sub-theme
headings and the expressions of the PT in these themes. The aim here is to gain a more in-depth understanding
of the process experiences of PT. Ethically, the names of PT will be kept confidential. PT' opinions will be given
through codes such as PT1, PT16. In addition, the directly quoted data will be indicated at the end of the

statement as if it was taken from the Daily Notes (DN) or if it was obtained from the Focus Group Interview (FGI).

Findings on the sub-theme of professional qualification

“Learning”, “Experience” and “Development”, which are among the codes with the highest number of
frequencies in the sub-theme of professional skills, are conceptually close to each other. Therefore, they will be
evaluated together in the findings and discussion sections. For example, PT3 explained his professional

development experiences during the process as follows:

“At the beginning, | had a hard time finding games and creating course content. There were times when | even
thought I couldn't make it. But even though | struggled, at the end of the process, | felt that | had improved a lot.
For me, this was the most important achievement of this course. We worked with a difficult group, but as | felt

that we were successful, my professional confidence increased” (FGl).
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Evaluating their experiences within the scope of the course, PT13 emphasized the contribution of the process

they experienced, especially in terms of primary school PE:

“In particular, | learned how important classroom management is in this age group. If | had to work with such a
group before taking this course, | cannot even imagine what would have happened. | can say that | am more

ready now with what we have done within the scope of this course” (FGI).

PT2, on the other hand, emphasized the experience factor with the following words:

“I have never had an opportunity to gain experience with any age group child. Maybe when | graduate I will be
assigned to primary school. | realized that | did not know the children until this lesson. It would be a great

deficiency if | did not take this course” (DN).

PT5, on the other hand, evaluated the practice-based nature of the course and its results in terms of his/her

personal experiences in the courses, with the following words:

“I don't think we would have learned so much if we had taught this course theoretically. | think | would memorize
just to pass the class. Frankly, | couldn't concentrate very much at first, but after meeting with the children, the
lesson changed for me to a different dimension. We tried to focus more on the lesson in preparations. Because

we knew that those preparations paid off” (FGI).

With these words, PT5 emphasized that the lessons carried to the real school environment contributed

significantly to the quality of the MT lesson. PT9:

“Maybe | will work in primary school in the future. If it weren't for this course, | wouldn't even realize that I'm so
inadequate for this age group. Primary school PE is really very different. | may still not be fully prepared for this

but | can say that | am much, much better than before” (DN).

In his/her words, he/she emphasized the contribution of the practices carried out within the scope of the course
to her professional development. PT9 underlined that there is a need for practice for the permanence of primary
school PE education in the PE and sports teaching program. Another important point emphasized by the PT for
the MT course was that the permanence and applicability of the knowledge they learned in other courses were

tested by the PT. PT6 referred to this situation in the following terms:

“We had the opportunity to apply the theoretical knowledge we learned from many courses such as classroom
management and teaching methods in this course. After all, we had real students before us. So everything was

as it should be. In this respect, | had a full professional experience” (FGI).

On the other hand, PT1 expressed his/her experiences in MT practices in terms of using his/her sound in lessons

with the following words:
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"I know my voice is weak. I'm usually a quiet person anyway but | didn't know it was that important in teaching.
In the MT lesson, it was not a problem because the people in front of me were my friends, but | had a lot of
difficulties with the children. After the first lessons, | felt that my voice was very tired. I'm a little better at this

now” (DN).

PT15, expressed his/her views on her teaching experiences in the MT course with the following words:

“| felt that | was one step closer to teaching thanks to this course. | can say that | learned how to behave towards
students in this course. | realized how superficial a lot of things | thought | knew were actually. In this process, we

had the chance to learn more realistically and in depth” (FGI).

PT5, on the other hand, explained the importance of the mistakes made within the scope of the practices in

terms of their professional development with the following words:

“The fact that the course is applied in this way is entirely for our benefit. | have seen that the mistakes | made
during this lesson and in my experiences with children are very valuable. If we didn't have such an experience, |
might not even realize the mistakes | made. I'll make mistakes again that's not what | mean but in this lesson we

learned to learn from our mistakes” (FGlI).

In summary, it is possible to say based on the data obtained that all the PT in the study group have a consensus
that they have gained experience, learned and professionally developed in the MT process. In the lessons held
with children, educational games were used as a motivation factor, especially due to the young age group. All of
the PT stated that these educational games are very beneficial for them and the students. For example, PT2'
summarized the effects of the game activities carried out within the lessons on themselves and the children as

follows:

“The games we prepared did not work very well in the first lessons. Sometimes there were those who had difficulty
in understanding, and sometimes there were those who had difficulties in terms of skill. We couldn't set the
difficulty level well. Afterwards, we saw that they liked simple and accessible games. | saw that the children had

more fun in the lessons as the games settled in. If they were happy, | was happy too.” (DN).

PT1 expressed her experiences with the game in the lessons as follows:

“Due to the large number of them we had the lessons usually in the form of stations and in small groups. That
was also good but if you ask me the games they played together were the things they enjoyed the most. Children

are fed by the game. His eyes shine when we say game” (DN).

However, all of the PT who made up the study group stated that they had difficulty in finding games suitable for

their age group. For example, PT11 stated this issue as follows:
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“Especially at the beginning, we couldn't get the efficiency we expected from the games. In other words, the fact
that the children were very young and their skill levels were very different from each other. No matter how easy

we thought it was, the games we prepared were always a bit difficult for children” (FGI).

With these words, PT11 underlined that it takes time for children to get used to the games and the difficulty level
of the games cannot always be adjusted well. Using a similar expression, PT14 stated that the reason for not

reaching the desired level in the games at the beginning was because they did not know the student group well:

“Our games in theory were very good. Even we had games that we enjoyed playing while preparing them. Frankly,
the fact that the group's skill level was so different from each other was a problem in some games. It seemed like
a baby game to some when some could not do it at all. We achieved our goal when we choose simple games that

they would enjoy, albeit easy. You have to know them first. | think that was our problem at first” (FGI).

Another issue frequently emphasized by PT was time management. It is understood from the data obtained that
PT have some difficulties in terms of time management. For example, PT16 claimed that the problems they
experienced in terms of time management stemmed from the fact that the lessons were taught under the

leadership of a PT and as learning stations:

“We have to admit that we did not manage time very well in the first weeks. This was mostly due to our
incompatibility. Although the activities were good one by one, some of the stations were ending quickly and some

were late. We were wasting time waiting for those who finish late. Then we solved this problem” (FGI).

It is understood from the data that other PT have difficulties in planning lessons, as in time management, but
they have made progress in these subjects during the process. PT12 stated that the problem in the planning of

the course content, as in the games, is not knowing the target group, with these words:

“It may be because we always make lesson plans according to secondary school and high school in method
lessons. Especially in the beginning we had problems with planning. It would never happen if we left without
trying and discussing in MT. | think the key word is getting to know the kids. As we got to know them, we started

making better plans” (FGI).

It is understood that while PT are trying to stay true to the planning, they are sometimes ineffective about some
problems that develop during the lesson and need to be solved, and they have progressed in this regard over

time. For example, PT10:

“Things are easier in MT. My friends next to me. But in the lesson the children can do everything because they are
very small. We got too caught up in the lesson plan. Our only focus was to finish the lesson as planned. Things
got better as we learned to be comfortable with children and to be more tolerant towards them. Of course, talking

and discussing these situations with our friends and teacher contributed greatly” (FGI).
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PT10, underlined that they learned to act more flexible when necessary in lesson planning and approach to
children and that they produced solutions over time. It was emphasized by other PT that they improved during
this course in terms of producing creative solutions to the problems they encounter in the lessons (PT1, 4, 7, 8,

10, 16). For example, PT7:

“Even though teaching seems to be an individual job | realized that this is not the case with my experience in this
course. Sometimes people can get stuck in solving even a very simple problem. Or a friend of ours can develop a
very reasonable solution to a situation that we think is very difficult. | hope that when | start my career, | will have
friends that | can get support like this. When we pondered together, we were able to overcome all kinds of

problems” (FGI).

Social Skills

The code with the highest frequency in this sub-theme was "Utilizing social media". PT used Instagram
extensively for educational and social purposes throughout the term. The general tendency of the working group
is that social media is quite effective for this type of use. For example commenting on this issue, PT14 underlined

the use of social media in terms of peer and teacher feedback:

“l watched my own lecture videos on Instagram many times. | even had a chance to observe my facial expressions.
I was able to capture a lot of things that | didn't realize at that time thanks to videos. The evaluations of my friends

and teacher were also very valuable. Of course, it was a little superficial at first. We got used to it later” (FGI).

PT9, on the other hand, explained the experiences he/she had with his/her peers in this process with the

following words:

“Our communication has increased due to Instagram posts. For example, we could watch a lesson our friends
gave at school without leaving. In this way, we also contributed to each other. Of course, each group wanted to
do their best. Despite this, we supported each other in every way. Video sharing has made our work easier in this

sense” (FGI).

In addition, it is reflected in the data that PT have some concerns because they have not had such an experience

on social media before. PT8's view on this issue is as follows:

“Frankly, sharing my lecture footage on social media made me a little discompose at first. | even remember how
my voice trembled in the first videos. We were afraid to comment on each other. We got over it somewhere. We
got used to it. Our comments were as they should have been in my opinion. Nobody exaggerated. There were

those who commented less” (FGI).
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Another dimension that should be emphasized about social media is that PT use social media as the main source
in producing content. Touching on this issue, PE11 underlined that social media can be used effectively in the

production of educational content with the following words:

“There is an incredible amount of educational posts on social media. This was a unique resource for this course
as well. Especially foreign content is quite a lot. We were watching these before the lesson and discussing how
we could adapt them to our own groups. In this way, everyone came to class with different ideas. If | have to
make a personal criticism I'm studying teaching but | haven't even followed anyone who shared this type of

content before” (DN).

Another important topic that stood out from the findings was teamwork. In the context of this course and the
research PT were prepared as a group and presented their performances together. It is understood from the data
obtained that PT have different experiences in this process. The following words of PT1 indicate that the lesson

contributed to them in learning teamwork:

“We had not accomplished anything together until this lesson. At the end of this period, | think one of our most

important achievements was our learning to work as a team” (DN).

Touching on the same issue, PT10, expressed his/her process experiences on teamwork as follows:

“The support of my friends has put me at ease. We were a good team. Everyone was trying to do their best. Of
course conflicts are inevitable when you work together but we were able to manage it. There were times when
the coming together of different perspectives turned into an advantage in solving the problems we encountered

in the lessons” (FGI).

It has also been understood from the data that there were some conflicts among the group members during the

process. For example PT16:

“Some of our friends came to class with zero preparation or did not come to class. This bothered me a lot. We
were wasting time because of them. Or we had to take over their duties. If you're working together, you have to
take responsibility for that too. It was not pleasant for me to experience this, but we solved it over time, although

not completely” (FGI).

Another important code that stands out under this sub-theme is communication. PT' views on this subject are
divided into two as communication among themselves and communication with students. Referring to the

communication process among themselves, PT7:
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“I spent a lot of time with my group mates thanks to this lesson. Working together was really different. We got
to know each other better. To be honest we didn't realize that we were a team at first. As we realized this, things

got a little harder but it got better” (FGI).

PT6, on the other hand, mentioned the communication process with students with the following words:

“At the beginning, | used to forget and call the students friends when we were talking. While talking to them, |
was forgetting to bend over, to descend to their height. It was a very bad feeling to feel that the child in front of
me did not understand me when | said the same thing three or five times. They were also nervous maybe at first.
Over time they got to know us and we got to know them. For example, we learned their names. They liked to call

them by their names” (FGI).

Touching on the subject of communication with children, PT15 expressed her first professional experiences with

this age group with the following words:

“As | got to know them and as time passed, | felt a bond between us. They were eagerly awaiting our arrival. At

the end of the lesson, they were asking when we would come again” (DN).

Another issue that stood out in this sub-dimension from the research findings was receiving/giving feedback. All
PT in the study group agreed that the feedback they received from their friends and researcher contributed to

them. PT13's words on feedback are as follows:

“While watching and evaluating my friends | realized that it was also beneficial for me. After all, our experiences
were similar. Thinking about each other's performances increased the quality. | exaggerated a little. | was even
using the classroom teacher as a feedback source. | could tell from the facial expressions while on her face she

watching us whether things were going well” (FGI).

The last code under this sub-theme, oratory, was emphasized by some PT (PT1, 8, 9, 14, 15). PT8's views on this

issue are as follows:

“In the first lesson, we were asked to present the introduction of the lesson in 1-2 minutes as if there were students
in front of us. | was incredibly excited. | remember my face turning red. It is enough to look at those records to
understand the distance we have covered during the MT course. Addressing students is already a separate skill. |

improved from lesson to lesson and | felt more comfortable in front of the students” (FGI).

Emotional states

It was understood from the data that PT experienced different emotions together in this process, which spanned
an education period. The subject that PT agree on is that the process is challenging for them. PT think that the

main reason for this difficulty is the fact that the student group studied is very young, as well as being very
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crowded and active. In addition, many subjects such as planning, not being able to find content, the pressure of
being in front of the camera, time management, and the difficulties of working as a group were emphasized by

the PT. PT13 stating his/her views on the student group as follows:

“They are so small that they rarely go out into the garden even during recess. As such, they coming to the class
like a bomb ready to explode. | understand them it must be difficult to stay in a classroom all day. We had a really

hard time controlling some kids. If | were alone, | probably wouldn't be able to do one-tenth of these things” (DN).

PT4, on the other hand, mentioned the difficulties caused by the heterogeneous structure of the student group

in creating and applying this content:

“First of all, children are very different from each other. | think this was the hardest for us. Some were overactive,
some just didn't want to do anything. In other words, it was not easy to find activities that would attract the

attention of children with so many different personalities” (DN).

PT11, stated that the video shooting used in the MT course and the sharing of these footages on social media

made things difficult for her:

“Getting used to the camera's presence is another matter. That video will be shared after all. Everyone will watch
this. | have a reserved temperament. | had a hard time getting used to it at first. | tried to get over it because |

knew it was to my advantage. Although not completely, | got over it a little bit” (FGI).

Similar expressions were used by all PT except PT1, 5 and 16. However the common view of all PT is that this
situation has been adapted in the process. Apart from this PT stated that they experienced positive emotions
such as excitement, fun and happiness during the process. In this section, opinions about these codes taken from

PT will be presented together and without comment.

PT2: “I was very excited in my first lesson at school. When | told our teacher, he told me that that excitement was

very valuable and that he wished | would never lose it. | was very impressed with it” (FGI).

PT7: “I was incredibly excited in the class. Then | laughed to myself while watching it. | remember my back was
completely sweaty. Actually we were prepared to the smallest detail but we had to experience that excitement”

(DN).

PT4: “Many of our department graduates cannot be teachers but become police or something. In this lesson |
realized once again that | must be a teacher. It was difficult to deal with children but it was really nice. | always
felt happy at the end of every day | spent with the kids. | don't know if | can be but | will push the conditions to

the end to become a teacher” (FGI).
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PT12: “I was stunned when they called me teacher. Am | really a teacher | thought. I'm starting to feel it. | am

happy obviously. It is a really nice feeling to be with children and contribute to their development” (DN).

It is also understood from the data that PT have difficulties in controlling some of their emotions during the

process, albeit rarely. For example:

PT15: “There were times when we got angry with each other. Working together is really challenging” (DN).

PT3: “l used to get very angry when | couldn't find games or content or the games | found were not liked” (FGI).

PT4: “I got very angry when the children did not listen to me. | know | had to deal with this but it wasn't easy. We
were a little shy at first. In other words, we could not fully enter the role of teacher. Then | realized that we would
not be able to speak to them without establishing authority. | can say that things worked out partially. However,

I don't think we have fully resolved this issue. Maybe they feel we are novice” (DN).

PT7: “l was very impressed when there was nothing we planned at the beginning. | was wondering where did | go
wrong? Over time | realized that they are very small and may behave differently in the lessons. Thanks to this

course | learned to be tolerant” (FGI).

PT6: “I understood once again that teaching is a profession that requires patience. We were doing our best, but

no matter how good we are, students will make mistakes. This is quite normal, you shouldn't get stuck” (FGI).

CONCLUSION and DISCUSSION

In this section, the main themes of the research will be discussed under separate headings and in comparison
with the data obtained from the relevant literature. According to the findings, it is seen that all the codes in the
sub-theme of "Professional skills" are positive. In summary, the PT in this study group described the MT activities
they participated in as a beneficial experience that contributed to their learning and development. When the
relevant literature is examined, there are many research findings supporting these findings. For example, Arslan's
(2021) research carried out with 13 primary school PT which was carried to the real school environment within
the scope of the teaching practice course, as in this research, concluded that MT activities are quite effective in
gaining knowledge and skills to PT. According to the results of another study conducted by Yiiksel & Ozkanal
(2019) with 56 English PT in a real school environment, 82% of the participants found the practices effective in
terms of their professional development. According to the results of the qualitative study conducted by Babacan
& Sasmaz Oren (2018) with 54 science PT in a technology supported qualitative design, the PT reported that they
were positively affected by this process they experienced in terms of personal and professional development.
The finding of transforming theoretical knowledge into practice and making it meaningful, which is another
emphasis underlined by the PT in this research, is similar to the results of the MT research conducted by Giler

(2020) with visual arts PT. The PT in this study demanded that MT be included more in their education programs.
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According to the results of Kosar's (2021) qualitative research conducted with 35 PT, PT defined MT practices as
an effective and valuable experience. In the same study, it was stated by the PT that one-term MT practices were
not sufficient for the professional development of PT and that the duration of the course should be increased.
When these findings are evaluated as a whole, they support Savié's (2019) view that MT practices contribute to
PT' integrating pedagogical concepts with practice, and Park's (2022) view that MT provides the integration of

theoretical knowledge and pedagogical skills.

Another finding obtained from the research sample is that PT gain important knowledge and experience as a
result of MT activities in the planning and implementation of educational games. According to Kogyigit et al.
(2007), there is a consensus that game is a very important instrument for the holistic development of the child.
The PT, who had the opportunity to work with a group at the end of the early childhood period, personally
experienced how important game is, especially as a motivational tool, in these interactions. According to Burgaz-
Uskan et al., (2019), a lot of learning takes place directly or indirectly, while children have a fun time through
game. In addition, according to Akga (2022), game accelerates the process of discovering and understanding the
world in which he/she lives, by enabling the development of a sense of curiosity as well as contributing to the
learning process of the child. According to the results of the research conducted by Onal (2019) with 40 English
PT with MT activities, these practices make a significant contribution to the production of content for PT. There
are many courses in the curriculum of PT that will increase their professional knowledge and skills. However, in
any of these courses, PT do not have the chance to experience real children. In this context, it is thought that the
lessons held with children within the scope of MT contribute to the more realistic planning and implementation

and thus their professional development of PT.

It is understood from the data obtained from the research that the PT define the MT process as very useful in
creating lesson contents. According to the results of Ozdemir's (2021) research conducted with 50 Turkish PT, it
was concluded that MT made a significant contribution to the skills of planning for the learning outcome and
structuring the lesson. Similarly, according to the results of Arslan's (2021) MT research, which was carried to
real teaching conditions in the teaching practice course, it was observed that the teachers' ability to plan lessons
and implement them according to the needs of the target group improved significantly. It has been known for a
long time that the most important element of a good lesson plan is the suitability of the designed plan to student
interests and needs (Tyler, 1949). Under normal circumstances, the plans prepared are completely based on
foresight, since there are no real students in the courses held at the faculty. It is often not possible to test the
operability of these plans. Within the scope of the activities carried out during this research process, PT had the
opportunity to meet students in a real school environment. In this way, PT got to know the target groups better
in the process. They have developed in making more realistic plans by taking into account variables such as
environmental conditions, weather conditions, equipment and material conditions. By videotaping the lessons,

PT had the chance to monitor their own performances and receive feedback from their peers and the researcher.
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It is thought that the self and peer-assessment process here and the feedback received from the researcher

provide a suitable basis for PT to realize their mistakes in planning and to prepare more effective plans.

The PT in this study group stated that they made progress in classroom management. It is thought that it would
be more beneficial to develop the skills related to teaching, which is an applied profession, in practice. The main
hypothesis of this research is that carrying these trainings to real school environments with peer support and
expert supervision will contribute to better adaptation of PT to their professions. The results indicate that the
desired goals were achieved in this study group. According to the results of the research conducted by Balcl &
Yanik (2022) in a single-group experimental design with 46 PT of PE and sports who took the MT course, it was
concluded that the MT technique was effective in increasing the knowledge levels of the PT about teaching styles
and their practice skills. The results of another study conducted by Saidah & Ngazizah (2022) with classroom PT
show that the teaching skills of PT participating in MT activities have improved significantly as a result of the
practices. Artan et al. (2021) point out that MT practices positively affect visual arts PT' GS-TPACK (Visual Arts
Technological Pedagogical Content Knowledge) self-efficacy levels and their performances. Another study that
can be associated with the results of this research is Bada & Akinbobola's (2022) study examining the relationship
between physics PT' performance in MT and teaching practice. In this study, a moderately positive relationship
was found between the MT performances of the participants and their real school experiences. When all these
research results are evaluated together it is seen that these research findings coincide with the literature
findings. Due to the structure of the research, the lessons were designed by the PT and applied in the real school
environment after the pre-applications. It is in the nature of the teaching profession to receive unexpected
reactions in real lessons, no matter how meticulously one works on course designs. The important thing in this
process is the availability of alternative plans or the ability to produce fast and effective solutions. It is understood
from the data of the research that PT have a more realistic professional learning experience in this context thanks
to the course activities carried out within the scope of this study. Although the desired solutions could not always
be produced, the desired goal was achieved with this research and PT had the opportunity to face the problems

they may encounter in their professional lives.

In the research sample, PT who participated in MT practices stated that the process contributed to them in time
management, learning from mistakes and generating new and creative ideas. According to the findings of the
research conducted by Karakas & Yukselir (2021), which was carried out with video-assisted teamwork and
guided discussion with 34 English PT it was determined that there was an improvement in the time management
behaviors of the PT at the end of the process. In the research conducted by Batman & Zeki Saka (2019) with
physics PT, PT who had problems in time management at first, as in this research, made progress in this regard
during the process. There are also different studies (Aslan & Elmas, 2019; Karatas et al., 2020) supporting these
positive results in the literature on time management. In addition there are different studies in the literature in
which it is stated that PT have problems in lessons in terms of time management (Atav et al., 2014; Babacan ve

Sasmaz-Oren, 2018). The one of the most important element of an effective classroom management is the
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correct management of the time allocated for teaching (Bayramli, 2015). However, the development of time
management skills is directly related to experience. In the context of time management, it should be considered
as a part of professional development processes that the sample group encounters reasonable problems and
tries to overcome them. In this research process, it is thought that the problem of PT in terms of time
management, especially in the first lessons, is due to the fact that they do not know the target group. It should
also be taken into account that, since students are in the younger age group, getting to know and accepting their

new teachers may require an adaptation process.

Another result obtained from the research is that the PT are aware of the mistakes they make in the practices
and they make progress in reducing these mistakes in this process. When the relevant literature is examined, it
is seen that the structure of MT, which allows self, peer and expert evaluation, provides more than enough
opportunity for PT to see their mistakes and make the necessary adjustments (Aslan, 2021; Batman ve Zeki-Saka,
2019, Mercan ve Bayrak Cémert, 2019; Ozdemir, 2021; Park, 2022). In the context of errors and corrections, it is
seen that the findings obtained from this research overlap with the findings of the literature. In the creativity
dimension, PT stated that the MT process allowed them to develop new and creative ideas in both planning and
implementation stages. There are different research results in the literature showing that MT supports creativity
(Defis ve ark., 2022; Giiler, 2020; Nakka, 2020; Yiiksel ve Ozkanal, 2019). In this context, it is seen that the
research findings coincide with the general literature findings. Within the scope of this research, it was tried to
create an effective learning experience environment for PT practically and together with their peers. The data
obtained indicate that the PT were positively affected by this process and they provided professional
development. It is thought that the communication channels created with their peers and the researcher within
the framework of the research are effective in the PT' awareness of the mistakes they make during the practices
and in producing more effective solutions. In addition, it is thought that the ability of PT to monitor their own

performance increases the possibility of self-evaluation and this contributes positively to the development of PT.

Social skills, which is the second sub-theme in the research, consists of the codes "Utilising social media",
"Teamwork", "Communication", "Getting/Giving feedback", "self-confidence", "Oratory" and "Leadership".
Social media has been used under the headings of analyzing videos among students and using them as a feedback
channel, allowing students to self-evaluate their own performances. Self-assessment is one of the important
elements of MT and the video recordings taken in the lessons provide a significant opportunity for this (Yigitoglu-
Aptoula, 2021). However, the sharing of teaching performances through a closed social media channel initially
worried PT. It was understood from the data obtained that they had reservations while commenting on their
own or their friends' performances. Even so, based on his/her own statements, it is understood that progress
has been made in the more effective use of social media as the process progresses. The results of the study
conducted by Okumus and Yurdakul (2016) with 38 English PT with social media support (facebook) support the
view that social media can be used effectively in MT practices. In addition, many studies in the literature reveal

that there are various problems with the use of cameras (Aslan ve Elmas, 2019; Dere, 2019). According to Rich
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and Hannafin (2008), the use of cameras in MT is essential for the detection and correction of many pedagogically
important situations. Some PT in the research of Karatas & Cengiz (2016) determined that they were negatively
affected by the recording of the camera during the implementation process, they were excited and therefore
they could not show the performance they wanted. In the study of Atav et al. (2014), PT stated that they had
problems in getting used to the camera, although they described the video recordings made in the lessons as
useful. In Arslan's (2021) research, PT stated that the presence of the camera in MT and real lessons caused them
stress and caused them to behave timidly. In the study conducted by Karatas et al., (2020), who designed her
research to eliminate this problem, 25 chemistry PT demonstrated their MT performance in a more simplified
and more isolated environment for peers and faculty members. The results of the study reveal that the
performances of the PT in this sample increased significantly as a result of these practices. Considering that there
are many benefits of MT in the education of PT, it is thought that it is important to take such initiatives in order
to solve the problems caused by the use of cameras and to reduce the tension and anxiety of the PT. In the
context of this research, although the use of social media for this purpose caused uneasiness in PT at the
beginning it was observed that the problem was largely overcome during the process. However, it should be
noted that the camera and social media can affect the performance of the participants in MT applications. In
particular, it is thought that regulations that can reduce the pressure of performing in front of the camera can

contribute significantly to the quality of MT.

In this study, PT also stated that they use social media as a basic resource in creating content, especially in
designing games suitable for age groups. From the findings, it was understood that PT' professional social media
networks increased. The findings obtained from this research support the idea that social media can be used as
an effective tool for educational purposes. In a qualitative study conducted by Babacan ve Sasmaz-Oren (2018)
with 54 science PT, it was revealed that the use of smart boards and various web-based supporting software
programs increased the quality of MT practices. According to the results of Aktas's (2019) study in the
experimental design conducted with the participation of 40 college students with video and web page-supported
MT practices, the MT group that received video and web page support performed better than the control group.
In another study conducted during the pandemic process, Zalavra & Makri (2022) revealed that applications
carried out with semi-online and web-based software support contributed to the development of PT. In this
context, it can be said that the results obtained from the research study group coincide with the relevant

literature.

It is known that teamwork and peer interaction are important elements of MT. In particular, establishing a
supportive relationship between PT is considered important in terms of the efficiency of these applications. In
this research sample, it was understood from the interview analyzes that there were some problems in terms of
the harmony of the group members and the responsibilities of working together. It is understood that some
group members do not fully fulfill their responsibilities, which are experienced in the process. However, one of

the important goals of MT is to create a professional and supportive relationship between PT. As a matter of fact,
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despite a number of problem:s, it is understood that this has been achieved to a large extent. The social fabric of
MT allows such problems to be experienced. Some studies in the literature (Ersel-Kaymakamoglu, 2019;

Karagiorgi, 2011, Okumus & Yurdakul, 2016) indicate that these problems are normal in MT practices.

In the literature, there are some criticisms that the teaching practices experiences with classmates instead of
real students in MT practices makes these practices artificial (Chuanjun & Chunmei, 2011; ismail, 2011). It is even
claimed that peer feedback, which is one of the most important elements of MT, is open to being affected by
friendship relations (Defis et al., 2022; Ersel-Kaymakamoglu, 2019). According to Coffey (2014), constructive
feedback is very important in terms of helping PT see their strengths and weaknesses and taking responsibility
for their development. The results of Eksi's (2012) research with Turkish PT reveal that the feedback applied in
MT makes significant contributions to PT. According to the results of this study, PT claimed that providing
feedback through the observation form increases the quality of the feedback given. However, in the same study,
it was concluded that PT may be reluctant to give feedback because of their concerns about the feelings of others.
According to the results of the research conducted by Vasu et al. (2016), which supports this view, it has been
revealed that PT find expert feedback more valuable than their peers. In this context, it is thought that it is
important for MT practitioners to be aware of this reality and prepare their classrooms for the process. A critically
reassuring environment needs to be created for MT participants. Faculty members have important
responsibilities in taking the necessary measures to provide feedback in a constructive way. First of all, it should
be underlined that faculty members should be good role models by being aware of this sensitivity in their

criticism and feedback.

Within the scope of this research, it is thought that although the lessons conducted with real students and in
natural conditions cause some tension in the PT, they have positive effects on the quality of the practices. The
fact that the PT carry out the lessons in groups made it necessary for them to carry out a harmonious teamwaork
process among themselves. Despite some adaptation problems that can be considered normal, it has been
observed that the objectives aimed in the lessons have been achieved to a large extent. The findings indicate
that PT have made significant progress in their interactions with each other and with students in the research
process. All of the PT in this sample underlined that their interaction with children within the scope of this course
increased their communication skills with them. It was reflected in the interview recordings that the PT'
presentation and speaking skills increased with both in-class practices and real teaching experiences. There are
various research results in the literature that overlap with these research findings (Kumari & Nakka, 2020;

Ozdemir, 2021; Yiiksel & Ozkanal, 2019; Zalavra & Makri, 2022).

"Emotional states", the last sub-theme of the research, consists of the positive codes "Excitement", "Fun",
"Happiness", "Tolerance", and "Patience" in order of frequency. “Difficulty”, “Getting angry” and “Stress” are
negatively classified codes. When evaluated as a whole, it was observed that PT experienced different emotions

together during the practices covering an education period. It is thought that one of the main reasons for
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emphasizing the difficulty code so much is that the actual teaching practices were carried out with a group of 42
first-year primary school students. The main reason for choosing this group within the scope of this research is
the desire to provide PT with an experience close to the situations they may encounter in their future
professional lives. In addition, the practice school is in the city center of Manisa and within walking distance of
the Faculty. It is thought that this situation will facilitate the transportation of PT and course materials to school.
Classroom management, content and game design according to age groups, and teamwork are among the
subjects that PT have the most difficulty. On the other hand it is thought that the fact that the PT were conducting
the lessons in groups and sequentially, due to the structure of the research, may have made things somewhat
difficult in terms of getting to know the target group and establishing bonds with them. During the practices, PT
faced difficulties that they may encounter in their future professional lives. Although there is a public expectation
that primary school PE should be carried out by PE teachers, it has been understood in this research sample that
this process will not be very easy. PT emphasized that their inexperience in this age group and their current
programs are not suitable for eliminating this inexperience. It is thought that arrangements similar to MT which

will enable real students and PT to meet will contribute to the solution of this problem.

Findings show that PT are generally happy to be with children and to take on the role of teacher. All PT stated
many times that they had different excitements and had fun in these experiences. Although they sometimes
declared that they were angry with themselves, their friends and sometimes the students they were managing,
they took a great distance in dealing with it. Teaching is a profession that requires patience and tolerance. At
first, the PT focused on the activities they would do rather than the students and they had difficulty in producing
solutions in the face of the unexpected behaviors of the students. In the process they have developed in taking
precautions against these behaviors and displaying the right approach and tolerance. When the literature was
examined it was reported that PT who participated in MT practices experienced similar emotions such as
“excitement” (Atav et al., 2014; Dere, 2019; Karatas et al., 2020), “stress” (Arslan, 2021; Karatas et al., 2020),
anger” and “shame” (Atav et al., 2014) during the practices. Some research results in the literature reveal that
PT feel like teachers in MT practices and they learn to cope with the excitement they experience in this process
(Dere, 2019; Guler, 2020). In addition, there are various research results revealing that PT' attitudes (Abakay et

al., 2016) and thoughts (Atav, et al., 2014) about the teaching profession develop with these practices.

As a result, it is understood from the research findings that PT who participate in social media supported and
school-based MT practices have gained significant professional experience with rich learning activities. As in this
research, environmental opportunities can be used to improve these practices, which are sometimes considered
"artificial" because they are not implemented with real students. With the implementation of the lessons in this
way, another winner of this process will be the children who will meet with PT in schools. In addition, such
practices will strengthen the ties of teacher training institutions with their environment. In particular, since
teaching practices are limited to secondary schools and high schools, it is thought that it would be beneficial to

disseminate such arrangements for primary school PE within the MT course. The results of this research support
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the view that school-based and more effective implementation of the professional practice dimension of teacher
education will contribute to the training of more qualified teachers. Although the situation is only considered in
terms of MT within the scope of this research, it is thought that school-based courses such as PE and sports
teaching and classroom management will make a significant contribution to the field. Perhaps the most
comprehensive solution is a more comprehensive and long-term approach to teaching practices in the real school

environment, with the full participation of faculty members.

RECOMMENDATIONS

The fact that teaching practices are limited to the last year of education necessitates the discussion of different
options for this profession, where practical skills are extremely important. As such, the quality of teaching
practice mostly depends on the mentor teacher. In this respect, it is not possible to provide a quality and standard
teaching practice for PT. In the light of the experience gained from this research, it is recommended to expand
school-based practices in which faculty members will be with PT at every stage of important professional
practices such as planning, implementation and evaluation. Our country has an important and justified prestige
in the world in medical education. It is thought that the structure, which is based on direct contact with the
patient and in the field, and under the supervision of an expert, has an important role in this success. It is thought
that the establishment of a system based on the training of PT, who will build the future of the society, at school,
under the supervision and supervision of experts, will contribute to significant progress in teacher education.

Only in this way will it be possible to talk about a realistic teacher education.

For a healthy and holistic education, it is extremely important that branch teachers attend PE classes in primary
schools. First of all the programs of teacher training institutions should be revised according to the needs of this
age group. With this form and due to the lack of practice, faculty programs are not sufficient for primary and pre-
school PE. In terms of researchers, it is predicted that the design of studies that will measure the effects of school-
based MT practices in different samples and different research designs will make a significant contribution to the

field of PE and sports.

ETHICAL TEXT

Ethical approval of the study was obtained with the decision of Manisa Celal Bayar University Health Sciences
Ethics Committee dated 21.11.2022 and numbered E-20478486-050.04.04-448362. In all processes of this
research, scientific ethical elements were taken into account and meticulously fulfilled. All responsibility of any

problem that may arise in terms of ethical principles in the article belongs to the author.

Author(s) Contribution Rate: In this research, first author's contribution rate to the article is 100%.

278



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

REFERENCES

Abakay, U., Alincak, F., & Demir, H. (2016). The Effects of microteaching practices on pre-service physical
education and sport teachers’ attitudes towards teaching profession. European Journal of Education

Studies, 2(9), 127-135. https://doi.org/10.5281/zen0do0.167625

Aktas, S. M. (2019). Video destekli (mikro) ve web sayfasi destegiyle 6gretim yontemlerinin baslangig gitar egitimi

diizeyindeki d6grenciler tizerindeki etkileri. Sanat ve insan Dergisi, 3(1), 1-14.

Amobi, F. A. (2005). Preservice teachers' reflectivity on the sequence and consequences of teaching actions in a

microteaching experience. Teacher Education Quarterly, 32(1), 115-130.

Amobi, F. A., & Irwin, L. (2009). Implementing on-campus microteaching to elicit preservice teachers’ reflection
on teaching actions: Fresh perspective on an established practice. Journal of the Scholarship of Teaching

and Learning, 9(1), 27-34.
Altintas, S., & Gorgen, i. (2014). Sinif 6gretmeni adaylarinin gretmenlik uygulamasi {izerine gorisleri
(Mugla Sitki Kogman Universitesi 6rnegi). Turkish Studies, 9(8), 197-208.

Arslan, A. (2021). Ogretmen Adaylarinin Mikro Ogretimle “Ogretmenlik” Yolculugu: Bir Karma Desen Arastirmasi.

Egitim ve Bilim, 46(207), 259-283. https://doi.org/10.15390/EB.2021.9406

Artan, ., Hicyllmaz, Y. & Kayserili, M. S. (2021). Mikro 8gretim uygulamalarinin gérsel sanatlar 6gretmen adaylarin
GS-TPAB 0z yeterlik dizeylerine etkisi. Sanat Egitimi Dergisi, 9(1), 18-27. https://doi.org/10.7816/sed-
09-01-03

Aslan, M., & Saglam, M. (2018). Ogretmenlik uygulamasi dersinin 6gretmen adaylarinin gériislerine gore
degerlendirilmesi. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 33(1), 144-162

Aslan, O. & Elmas, C. (2019). Fen bilgisi 6gretmen adaylarinin perspektifinden mikro 6gretim uygulamalarinin
degerlendirilmesi. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 52, 400-427.
https://doi.org/10.21764/maeuefd.586955

Atav, E., Kunduz, N., & Secken, N. (2014). Biyoloji egitiminde mikro 6gretim uygulamalarina dair 6gretmen

adaylarinin goriisleri. Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 29(4), 01-15

Atmis, S., (2013). Sinif 6gretmeni adaylarinin 6gretmenlik uygulamasi siirecini dederlendirmelerine yénelik

gériislerinin incelenmesi [Yayinlanmamis Yiiksek Lisans Tezi]. Karadeniz Teknik Universitesi.

Aykag, N., Kabaran, H., & Bilgin, H. (2014), Tirkiye’de ve bazi avrupa birligi tGlkelerindeki 6gretmen yetistirme
uygulamalarinin karsilastirilmali olarak incelenmesi (Almanya, Finlandiya, Fransa, ingiltere ve Tirkiye
Ornegi). Turkish Studies - International Periodical For The Languages, Literature and History of Turkish

or Turkic, 9(3), 279-292.

Babacan, T., & Sasmaz Oren, F. (2018). Fen bilgisi 6gretmen adaylarinin teknoloji destekli mikro 6gretim
uygulamalari  hakkindaki  gorisleri.  MCBU  Sosyal  Bilimler — Dergisi, 16(1), 195-224.
https://doi.org/10.18026/cbayarsos.411492

279



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Bada, A. A., & Akinbobola, A. 0. (2022). Micro-teaching and teaching practice: A Predictor of physics teacher
trainee’s performance. Indonesian Journal of Science and Mathematics Education. 5(1), 65-76.

https://doi.org/10.24042/ijsme.v5i1.10411

Balci, T., & Yanik, M. (2022). Mikro 6gretim araciligiyla beden egitimi 6gretmen adaylarini 6gretim stilleri
yelpazesinde giiclendirmek. Akdeniz Universitesi Spor Bilimleri Dergisi, 22(5 Ozel Sayi), 1053-1065.
https://doi.org/10.38021asbid.1202265

Batman, D. & Zeki Saka, A. (2019). Mikro-yansitici 6gretim uygulamalarinin fizik 6gretmen adaylarinin yansitici
diistinme egilimlerine etkilerinin belirlenmesi. Gazi Universitesi E§itim Fakiiltesi Dergisi, 39(2), 627- 654.

Berangka, D. (2018). Pengaruh Stimulus Micro Teaching Terhadap Keterampilan Pengelolaan Kelas Mahasiswa
Sekolah Tinggi Katolik Santo Yakobus Merauke di Sekolah. Jumpa, 6(2), 88-110.

Caner, H. N., (2018). Ogretmenlik uygulama dersinin baglam, girdi, siireg, iiriin modeline gére degerlendirilmesi:
ingilizce 6§retmenlidi lisans programi érnedi [Yiiksek Lisans Tezi]. Akdeniz Universitesi.

Christ, T., Arya, P., & Ming Chiu, M. (2014). Teachers’ reports of learning and application to pedagogy based on

engagement in collaborative peer video analysis, Teaching Education, 25(4), 349-374.

Chuanjun, H. & Chunmei, Y. (2011). Exploring authenticity of microteaching in pre-service teacher
education programmes. Teaching Education, 22(3), 291-302.

Coffey, A. M. (2014). Using video todevelopskills in reflection in teacher education students. Australian Journal
of Teacher Education, 39(9), 86-97.

Creswell, J. W. (2013). Nitel arastirma yéntemleri. Bes yaklasima gére nitel arastirma ve arastirma deseni. (4.
baski), Trans. Eds.: Butiin,M., & Demir S.B. Siyasal Kitabeuvi.

Danielowich, R. M. (2014) Shifting the reflective focus: Encouraging student teacher learning in video-framed
and peer-sharing contexts, Teachers and Teaching: Theory and Practice, 20(3), 264—288.

Defis, N., Glover, A., Jennings, C., Stewart, S., Wallis, R., Craggs, B., Hay, C., Linton, B., Powell, T., & Williams, A.
(2022). Using video technology to support micro-teaching and reflection in initial teacher education.
Journal of Educational Innovation, Partnership and Change, 8(1). Retrived from:
http://oro.open.ac.uk/84538/ Access date: 19.01.2023.

Degirmencay, S. A., & Kasap, G. (2013). Okul deneyimi ve 6gretmenlik uygulamasi derslerine iliskin 6gretmen
adaylarinin gérisleri . Adnan Menderes Universitesi Egitim Fakiiltesi EGitim Bilimleri Dergisi , 4(2) , 47-
57.

Dere, i. (2019). Sosyal bilgiler 6gretmen adaylarinin mikro 6gretim uygulamasi hakkindaki degerlendirmeleri.
Egitim ve insan Bilimleri Dergisi Teori ve Uygulama, 10(19), 29-61.

Duman, B. (2022). Senkron ve asenkron mikro 6gretim uygulamalarina iliskin degerlendirmeler, Edt: Nayir, F.,

Poyrazli, S. icinde Egitim Bilimlerinde Giincel Arastirmalar, 1-18. Ani Yayincilik.

280


http://oro.open.ac.uk/84538/

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Eksi, G. (2012). Implementing an observation and feedback form for more effective feedback in microteaching.

Education and Science, 37(164), 267-282.

Eraslan, A. (2009). ilkégretim matematik &gretmen adaylarinin ‘6gretmenlik uygulamasl’ (izerine gérisleri.

Necatibey Egitim Fakiiltesi Elektronik Fen ve Matematik Egitimi Dergisi, 3(1), 207-221.

Ersel-Kaymakamoglu, S. (2019). In search of developing practical knowledge in pre-service EFL teachers: A
proposed model. Journal of Language and Linguistic  Studies,15(3), 1000-1010.
https://doi.org/10.17263/jlls.631543

Fakhrah, & Unaida, R. (2021). Studi Evaluasi Perkuliahan Microteaching Mahasiswa Program Studi Pendidikan

Kimia Universitas Malikussaleh. Jurnal Edukasi Dan Sains Biologi, 10(1), 16-22.
Fraenkel, J. R., & Wallen, N. E. (2011). How to design and evaluate research in education (8th ed.). McGraw-Hill.
Fullan, M. (2007). The New Meaning of Educational Change (4th ed.). Teachers College Press.

Gan, Z. (2013). Learning to teach English language in the practicum: What challenges do non-native ESL student-

teachers face. Australian Journal of Teacher Education, 38(3), 92-108.

Guler, E. (2020). Gorsel sanatlar egitimi 6zel O6gretim yontemleri dersinde mikro 6gretim uygulamasi:
Fenomenografik arastirma. Bayburt Egitim Fakdiltesi Dergisi, 15(30), 482-507.
https://doi.org/10.35675/befdergi.655697

Hurioglu, L. (2016). Ogdretmenlik uygulamasi dersinde déniit-diizeltmenin 6§retmen adaylarinin 6gretimi
planlama ve uygulama becerileri ile 6z-yeterlik diizeylerine etkisi [Yayinlanmamis Doktora Tezi].

Cukurova Universitesi.

Jay, J. K., & Johnson, K. L. (2002). Capturing complexity: A Typology of reflective practice for teacher education.
Teaching and Teacher Education, 18(1), 73-85.

Karagiorgi, Y. (2011). Development of Greek Cypriot teachers professional identities: Is there a sense of growth?

Professional Development in Education, 38(1), 73-93. https://doi.org/10.1080/19415257.2011.577185

Karakas, A., & Ylkselir, C. (2021). Engaging pre-service EFL teachers in reflection through video-mediated team
micro-teaching and guided discussions. Reflective Practice, 22(2), 159-172,
https://doi.org/10.1080/14623943.2020.1860927

Karatas, F. 0., & Cengiz, C. (2016). Ozel 6gretim yontemleri Il dersinde gergeklestirilen mikro-6gretim
uygulamalarinin kimya 6gretmen adaylari tarafindan degerlendirilmesi. Kastamonu Egitim Dergisi,

24(2), 565-584.

Karatas, F., Cengiz, C., & Uludiiz S. M. (2020). Re-designing micro-teaching to lessen anxiety in the process: The
Pre-service teachers’ views. Necatibey Egitim Fakiiltesi Elektronik Fen ve Matematik Egitimi Dergisi,

14(1), 30 - 56. https://doi.org/10.17522/balikesirnef.570466

Kavas, A. B., & Bugay, A. (2009). Ogretmen adaylarinin hizmet &ncesi egitimlerinde gérdiikleri eksiklikler ve ¢6ziim

dnerileri. Pamukkale Universitesi E§itim Fakiiltesi Dergisi, 25(25), 13-21.

281



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Kogyigit, S., Tugluk, M. N., & Kok, M. (2007). Cocugun gelisim slirecinde egitsel bir etkinlik olarak oyun. Atatiirk
Universitesi K.K.Egitim Fakiiltesi Dergisi, 16, 324-342.

Kosar, G. (2021). Microteaching: A Technique to enhance English-as-a-foreign-language teacher candidates’
professional learning, Inonu University Journal of the Faculty of Education, 22(1), 628-651.

https://doi.org/10.17679/inuefd.804714

Kumari, M., & Nakka, A. (2020). Role of microteaching as an effective strategy for pre-service teachers during
school internship. Elementary Education Online, 19(3), 4900-4906.
https://doi.org/10.17051/ilkonline.2020.03.735643

Lane, R., McMaster, H., Adnum, J., & Cavanagh, M. (2014). Quality reflective practice in teacher education: a
journey towards shared understanding. Reflective Practice, 15, 481-494.
https://doi.org/10.1080/14623943.2014.900022

Maguire, K. R. (2022). Pre-service teachers’ reflections on content knowledge through microteaching. Reflective

Practice. https://doi.org/10.1080/14623943.2022.2146082

MEB, (2017). Talim Terbiye Kurulu Baskanhgi. 18. Milli egitim sGrasi kararlari 6gretmenin yetistirilmesi, istihdami
ve mesleki gelisimi. https://ttkb.meb.gov.tr/meb_iys_dosyalar/2017_09/29170222_18_sura.pdf Erisim
Tarihi:03.01.2023.

MEB (2018a). Talim Terbiye Kurulu Baskanlg, Ogretmenlik Alanlari, Atama ve Ders Okutma Esaslari
https://www.memurlar.net/common/news/documents/796217/13170041_9_cizelgeveesaslar.pdf
Erisim Tarihi. 14. 01. 2023.

MEB, (2018b) Beden Egitimi ve Spor Dersi Ogretim Programi (Ortaokul 5, 6, 7 ve 8. siniflar)
http://mufredat.meb.gov.tr/Dosyalar/2018120201950145- Erisim Tarihi:14.11.2022

MEB, (2018) Milli Egitim Bakanhg Okul Oncesi Egitim ve ilkdgretim Kurumlari Yonetmeligi.
https://www.mevzuat.gov.tr/File/GeneratePdf?mevzuatNo=19942&mevzuatTur=KurumVeKurulusYon
etmeligi&mevzuatTertip=5. Erisim Tarihi:14.11.2022.

Mercan, S., & Bayrak Cémert, O. (2019). Using Expanded Micro-Teaching Technique in Teaching Turkish As A
Foreign Language. Zeitschrift fiir die Welt der Tiirken, 11(2), 257-270

Merriam, S.B., & Tisdell, E.J, (2016). Qualitative research: A Guide to design and implementation. Jossey-Bass

Miles, M. B., & Huberman, A. M. (2019). Nitel veri analizi (3. baski). (S. Akbaba Altun ve A. Ersoy, cev. ed.), Pegem
Akademi.

Mophosa, C., Shumba, J., & Shumba, A. (2007). Mentorship for students on teaching practice in Zimbabwe: Are
student teachers getting a raw deal? South African Journal of Higher Education, 21( 2), 296-307.

Nakka, A. (2020). Role of microteaching as an effective strategy for pre-service teachers during school internship.

Elementary Education Online, 19(3), 4900-4906.

282


https://www.memurlar.net/common/news/documents/796217/13170041_9_cizelgeveesaslar.pdf
http://mufredat.meb.gov.tr/Dosyalar/2018120201950145-
https://www.mevzuat.gov.tr/File/GeneratePdf?mevzuatNo=19942&mevzuatTur=KurumVeKurulusYonetmeligi&mevzuatTertip=5
https://www.mevzuat.gov.tr/File/GeneratePdf?mevzuatNo=19942&mevzuatTur=KurumVeKurulusYonetmeligi&mevzuatTertip=5

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Okumus, K., & Yurdakul, I. H. (2016). Peer feedback through SNSs (social networking sites: Pre-service teachers’
views about using Facebook for peer feedback on microteachings. Elementary Online Education, 15(4),

1206-1216. http://dx.doi.org/10.17051/i0.2016.17666

Osipova, A., Prichard, B., Boardman, A. G., Kiely, M.T. & Carroll, P. E. (2011). Refocusing the lens: enhancing
elementary special education reading instruction through video self-reflection, Learning Disabilities

Research and Practice, 26(3), 158-171.
Onal, A. (2019). An exploratory study on pre-service teachers’ reflective reports of their videorecorded

microteaching.  Journal of Language and  Linguistics  Studies, 15(3), 806-830.
https://doi.org/10.17263/jlls.631520

Ozdemir, S. (2021). Ogretmen adaylarinin 6gretim becerilerini gelistirmede akran koglugunun roli. Ege Egitim

Dergisi, 22(2), 112-131. https://10.12984/egeefd.937681

Ozkilig, R., Bilgin, A., & Kartal, H. (2008). Ogretmenlik uygulamasi dersinin 6gretmen adaylarinin gériislerine gére

degerlendirilmesi . ilkégretim Online, 7(3), 726-737 .

Park, E. (2022). The Reflectivity of EFL preservice teachers in microteaching practice. International Journal of

Learning, Teaching and Educational Research. 21(4), 186-204. https://doi.org/10.26803/ijlter.21.4.11

Petek, B. (2014). Ogretmenlik uygulamasi dersinin sosyal bilgiler 6Gretmen adaylarinin mesleki yeterlikleri

lizerindeki etkisi (Erzurum 6rnedi) [Yayinlanmamis Yiiksek Lisans Tezi]. Atatiirk Universitesi.

Prilop, C. N., Weber, K. E., & Kleinknecht, M. (2021). The role of expert feedback in the development of pre-
service teachers’ professional vision of classroom management in an online blended learning

environment. Teaching and Teacher Education, 99, 1-12.

Rich, P. J., & Hannafin, M. J. (2008). Decisions and reasons: Examining preservice teacher decision-making

through video self-analysis. Journal of Computing in Higher Education, 20(1), 62-94.

Sag, R. (2008). The Expectations of teachers about cooperating teachers, supervisors, and practice schools.

Eurasian Journal of Educational Research, 32, 117-132.

Saidah, I. N. A., & Ngazizah, N. (2022). Analysis of small group and individual teaching skills students of
microteaching learning. IPA EDU: Jurnal Pendidikan IPA, 2(1), 11-20.
https://doi.org/10.30762/ipaedu.v2i1.357

Saglam, Y., & Kanadli, S. (2021). Nitel veri analizinde kodlama (4. baski). Pegem Akademi.

Savi¢, V. (2019). Innovation in preservice English language teacher education: Applying microteaching to develop
effective reflective practice. In J. L. Vodopivec (Ed.), Innovative teaching models in the system of
university education: Opportunities, challenges and dilemmas (pp. 77-89). University of Kragujevac,

University of Primorska.

Selvi, M., Dogru, M., Gecosman, T., & Saka, D. (2017). Fen bilimleri 6gretmen adaylarinin okul deneyimi ve
o6gretmenlik uygulamasi derslerine iliskin gorislerinin etkinlik kuramina gore incelenmesi. Ondokuz

Mayis Universitesi Egitim Fakiiltesi Dergisi, 36(1), 175-194.

283



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Simsek, S., Alkan, V., & Erdem, A. R. (2013). Ogretmenlik uygulamasina iliskin nitel bir calisma. Pamukkale
Universitesi EGitim Fakiiltesi Dergisi, 34(34) , 63-73 .

Tasdere, A. (2014). Sinif 6gretmen adaylarinin 6gretmenlik uygulamasi dersine yonelik yasadiklari sorunlar ve
¢6zUm onerileri. Electronic Turkish Studies, 9(2).

UNESCO (2012). Unesco strategy on teachers (2012--2015).
http://unesdoc.unesco.org/images/0021/002177/217775e.pdf]. Erisim Tarihi: 10.11.2022.

Uygun, S., Ergen, G., Oztiirk, i. H. (2011). A Comparison between practical training programs in teacher education
in Turkey, Germany and France. Elementary Education Online, 10(2), 389-405

Yildirim, A., & Simsek, H. (2011). Sosyal Bilimlerde Nitel Arastirma Yéntemleri (8th ed.). Seckin Yayinevi

Yildiz, A., Ulutas, i., Demiriz, S. (2018). Okul dncesi 6gretmenligi lisans programinda yer alan"6gretmenlik

uygulamas!" dersine iliskin gorislerin karsilastirilmasi. Gazi University Journal of Gazi Educational

Faculty, 38(3), 869-886.

Yigitoglu-Aptoula, N. (2021). Pre-service teachers’ perceptions about the efficacy of various types of feedback on
micro-teaching activities. Journal of Theoretical Educational Science, 14(2), 79-92.

Yunus, M. M., Hashim, H. Ishak, N. M., & Mahamod, Z. (2010). Understanding TESL PTs’ teaching experiences and
challenges via post-practicum reflection forms. Procedia-Social and Behavioral Sciences, 9, 722-728.

Yiiksel, i., & Ozkanal, U. (2019). Investigation of pre-service teachers’ reflective views on micro-teaching in real

classrooms. Uluslararasi Tiirkge Edebiyat Kiiltiir Egitim Dergisi, 8(4), 2378-2398.

Vasu, K., Hui Ling, C., & Nimehchisalem, V. (2016). Malaysian tertiary level ESL students’ perceptions toward
teacher feedback, peer feedback and self-assessment in their writing. International Journal of Applied

Linguistics & English Literature, 5(5), 158—170. http://dx.doi.org/10.7575/aiac.ijalel.v.5n.5p.158

Wong, J. L., & Tsu, A. B. (2007). How do teachers view the effects of school-based in-service learning activities?

A Case study in China, Journal of Education for Teaching, 4(33), 457-470.
Zalavra, E., & Makri, K. (2022). Relocating online a technology-enhanced microteaching practice in

teacher education: Challenges and implications. The Electronic Journal of e-Learning, 20(3), 270-283

284



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

BEDEN EGiTiMi VE SPOR OGRETMEN ADAYLARI PERSPEKTiFINDEN
OKUL TABANLI VE SOSYAL MEDYA DESTEKLi MiKRO OGRETiM UYGULAMALARI

0z

Mikro Ogretim (MO) 6gretmen adaylarinin (OA) mesleki gelisimlerini desteklemek amaciyla akran
ve uzman destekli olarak gergeklestirilen ve 6gretmen yetistirmede 6zglin bir degeri olan
uygulamalardir. Bu uygulamalar, OA’larina kendi performanslarini izleme ve degerlendirme,
isbirligi icerisinde akranlari ile birlikte 6grenme, akranlari ve alan uzmani tarafindan surekli ve
aninda geribildirim alma gibi imkanlar sunmasi nedeniyle egsiz deneyimler sunmaktadir. Bu
arastirmanin amaci, OA’larina MO derslerinde tasarladiklari ve uyguladiklari dersleri gercek okul
ortaminda ve 6grenciler tzerinde test etme imkani saglamak suretiyle gercek 6gretim deneyimleri
iceren bu siirecte yasadiklari mesleki tecriibelerin incelenmesidir. Derse iliskin MO uygulamalari
fakiltede; bu derste hazirlanan igerikler ise fakilte bolgesindeki bir ilkokulda birinci sinif 6grencileri
ile gerceklestirilmistir. Uygulamalar esnasindaki 6grenci performanslari video kamera ile kayit
altina alinmis ve bir sosyal medya uygulamasinda olusturulan kapali bir grup tizerinden OA’lar ile
paylasilmistir. OA’lar bu performanslari izleyerek kendileri ve akranlari hakkinda degerlendirmede
bulunmuslardir. Nitel arastirma tekniklerinden durum calismasi deseninde gerceklestirilen bu
arastirmanin ¢alisma grubu MCBU Spor Bilimleri Fakiiltesinde 6grenim géren ve MO dersini secen
OA’lardir (n=16). OA’lardan elde edilen giinliik notlari ve uygulamalar bitiminde yapilan odak grup
gorismelerinden arastirmanin verileri elde edilmistir. Veriler arastirmada yer almayan iki uzmanin
destegi ile igerik analizine tabi tutulmustur. Analizler sonucunda “6gretmen nitelikleri” ana temasi
altinda “mesleki beceriler”, “sosyal beceriler” ve “duygu durumlar” olmak lzere g alt boyutla
OA’larin deneyimleri incelenmistir. Elde edilen veriler, sosyal medya destekli ve okul tabanl olarak
gerceklestirilen bu uygulamalarin OA’larin mesleki ve sosyal becerileri iizerinde olumlu sonuglar
meydana getirdigine isaret etmektedir. Ayrica OA’larin ifadelerinden arastirma kapsaminda
yasadiklari deneyimlerin mesleklerini ve 6grencileri daha gercekgi sekilde tanimalarina imkan
sagladigl anlasiimaktadir.

Anahtar kelimeler: Mikro 6gretim, 6gretmen adayi, beden egitimi, sosyal medya, ilkokul.
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GiRiS

GlnUmuz egitim gevrelerinde, gocuk ve genglerin ¢agin gereklerine uygun ve kaliteli bir egitim almasinin en
onemli 6gesinin bu ortamlar diizenleyecek ve yonetecek olan 6gretmenlerin kalitesine bagli oldugu konusunda
goris birligi mevcuttur (Nakka, 2020). Fullan’a (2007) gore bir okul, icindeki 6gretmenler kadar iyidir. Arzu edilen
egitim dizeyine toplumlari tasiyacak kapasitedeki 6gretmenlerin yetistirilmesi konusu ise oncelikle gelismekte
olan ilkeler olmak iizere tiim diinyada dnemli bir problem bashgidir (UNESCO 2012). Ogretmen egitimi,
Ogretmen Adaylarini (OA) belirli bir siire icinde meslege hazirlamak amaciyla yapilan bitiin etkinlikleri
kapsamaktadir (Aykac ve ark., 2014). OA’lar, mesleki gelisimlerine katki saglayacak, ileriki mesleki hayatlarinda
karsilasacaklari ve surekli glincellenen problemlerle basa ¢ikmalarini kolaylastiracak nitelikte, yol gosterici bir
egitime gereksinim duyarlar (Wong ve Tsu, 2007). Bu dogrultuda ve 6zellikle 6gretmenligin uygulamali bir alan
olmasi nedeniyle teori ve uygulamanin harmanlandigi ve okullarla daha bitinlesik olarak gerceklestirilecek bir

O0gretmen egitimine gereksinim duyuldugu agiktir.

Ogretmen egitiminde teori ile pratigin birlestigi nokta olan &gretmenlik uygulamasi, &gretmen egitimi
mifredatinin ana ve ayrilmaz bir bilesenidir (Mophosa ve ark., 2007). Cumhuriyet tarihi ile dnemli ilerlemeler
kaydedilmis olsa da lilkemizde OA’lara yonelik etkin ve verimli bir uygulama egitimi sisteminin mevcut olmadig
soylenebilir (Sag, 2008). Yapilan arastirmalar bu uygulamalarin hayata gecirilmesinde yasanan 6nemli problemleri
ortaya koyar niteliktedir (Tasdere, 2014). OA ile gergeklestirilen arastirmalarin sonuglari, bu uygulamalarin
dneminin OA’lar tarafindan anlasildigini ortaya koymaktadir. Ancak ayni arastirmalarin sonuglari, bu
uygulamalarda asagida siralanan gesitli ve 6nemli sorunlarin varligina isaret etmektedir:

- Uygulama ortamlarinin uygun olmamasi (Yildiz ve ark., 2018),

- Uygulama okulu personelinin uygulama egitimi biling ve beceri dlizeylerinin yetersizligi (Uygun ve ark., 2011),

- Uygulama 6gretmenlerinden yeterli destek alinamamasi (Ozkilig ve ark., 2008),

- Uygulama okullari ile fakilteler arasindaki isbirligi ve esglidiimiin yetersizligi (Aslan ve Saglam, 2018),

- Uygulamalar icin ayrilan siirenin yetersizligi (Altintas ve Gorgen, 2014; Kavas ve Bugay, 2009),

- Akran ve uzmanlardan yeterli dénit alinamamasi (Eraslan, 2009; Hurioglu, 2016),

- Ders plani hazirlamada yasanan zorluklar (Atmis, 2013; Degirmencay ve Kasap 2013),

- Sinif yonetiminde yasanan zorluklar (Simsek ve ark., 2013),

- Mezuniyet yili, diger dersler ve 6gretmenlik uygulamalarinin cakismasi sorunsali (Selvi ve ark., 2017),

- Teorik bilgilerin pratige donistlrilmesinde yasanan zorluklar (Petek, 2014)

- Kamuda 6gretmenligin zor ve kapsamli bir sinav olan KPSS basarisina bagh olusu. Uygulamalarin ise bu sinavin

hazirlk strecine denk gelmesi (Caner, 2018; Degirmencay ve Kasap, 2013).
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Tim bu arastirma verilerine dayali olarak, OA’larin mesleki gelisimlerini desteklemek amaciyla gerceklestirilecek
uygulamaya dayali ilave egitimlerin bu problemlerin ¢dzimine katki saglayabilecegi ongorilmektedir. Bu
baglamda Mikro Ogretim (MO) gibi dogrudan 6gretmenlik becerilerini gelistirmeye odaklanan bir dersin, okul

tabanl olarak gergeklestirilmesinin OA’larin mesleki gelisimine énemli katkilar saglayabilecegi diisiiniilmektedir.

MO ilk kez Stanford Universitesi Egitim Fakiiltesi tarafindan gelistirilen ve 1963 yazinda 6gretmen staj
programinda uygulanan bir gretmen egitimi teknigidir (Allen, 1967, Akt: Duman, 2022). Bu teknigin 6zii, OA’lara
daha basitlestirilmis durumlarda temel 6gretim becerilerinin kazandirilmasidir (Fakhrah ve Unaida, 2021). MO
prosediirleri: Planlama, MO uygulamasi, gdzlem, tartisma, yeniden planlama, MO’niin yeniden uygulamasi,
yeniden gozlem ve yeniden tartisma seklindedir (Berangka, 2018). MO faaliyetlerine katilan OA’lar, kisith bir
sirede ve kiiclik bir grupla gerceklestirdikleri ders performanslarini 6gretmen ve akranlarina gésterme firsati
bulurlar. Onlardan aninda geri bildirim alirlar ve mikro dersler kayit altina alindigi igin performanslarini tekrar

izleme firsati bulurlar. Bu nedenle MO yansitici bir etkinlik tiiridiir (Amobi ve Irwin, 2009).

MO yoluyla gerceklestirilen yansitici uygulamalarin 6nemi, 6gretmen egitiminde uzun siiredir vurgulanmaktadir
(Lane ve ark. 2014). Savi¢’e gére (2019) bu uygulamalar, OA’larin pedagojik kavramlari uygulama ile
birlestirmesine ve 6grenme, 6gretme, mesleki uzmanlik gibi kavramlari igsellestirmelerine destek olur. Ayrica,
egitimlerde kullanilan video teknolojisinin elestirel diisinmeyi ve 6z degerlendirmeyi destekledigi konusunda
alanyazinda giiclii bir fikir birligi mevcuttur (Osipova ve ark., 2011). Danielowich’e gére (2014), MO’de siklikla
kullanilan video odakli yansitici tartismanin OA’larin gelisimsel ve yansitici diisiinme becerileri izerinde dnemli
katkilari vardir. Christ ve ark.’na (2014) gore ise buradaki odak noktasi teknolojinin kendisinden ziyade video
teknolojisi araciligiyla kolaylastirilan yansima ve gelisimsel disiinmenin sosyal yapisidir. Bu meslegin daha etkili
sekilde ve uzun yillarca icra edilebilmesi agisindan geri bildirim ve akran desteginin (Eksi, 2012) yani sira,
O6gretmen egitimcileri, profesyoneller ve uzmanlardan (Prilop ve ark., 2021) yardim alinmaya agik olunmasi
oldukca dnemlidir. Tim bunlara ek olarak, OA’larin MO siirecinde, uygun 8gretim metodolojilerini ve stratejilerini
planlama ve uygulama becerisi kazanirlar (Yunus ve ark., 2010). Yenilik¢i pedagojik uygulamalar gelistirmede
(Gan, 2013) ve dersler esnasinda olusabilecek durumlara yonelik makul yaklasim ve uyarlamalar gelistirmede
uzmanlasirlar. Ancak MO, 6gretmen egitimi programlarinda yaygin olarak kullaniimasina ragmen, az sayida
arastirma OA’larin sonraki 6gretim davranislarini nasil etkiledigine odaklanmistir (Amobi, 2005; Amobi ve Irwin,
2009; Jay ve Johnson, 2002). Bu baglamda bu arastirmanin amaci, okul tabanli MO faaliyetlerine katilan OA’larin
sahip olduklari 6gretim becerilerini gercek 6gretim ortamlarina ne derecede yansitabildiklerinin ve sireg

deneyimlerin kendi diistincelerinden yola ¢ikilarak incelenmesidir.

Gelismis Ulkelerde oldugu gibi ilkemizde de okul 6ncesi ve ilkokullarda brans 6gretmenlerinin gérev yapmasinin
yolu acilmistir. Simdilik bu uygulama Yabanci Dil ve Din Kiltiir ve Ahlak Bilgisi dersleri ile sinirli tutulmustur
(MEB, 2014). Yakin bir gelecekte ise kamuda bu okul diizeylerinde de Beden Egitimi (BE) 6gretmenlerinin gorev
yapabilecegi 6ngorilmektedir. 18. Milli egitim sura kararlarina gére Beden egitimi, muzik ve gorsel sanatlar

derslerine, okul dncesi egitimden itibaren brans 6gretmenleri girecek sekilde diizenlemeler yapilmasi tavsiye
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edilmistir (MEB, 2017). Talim terbiye kurulunun 13/08/2018 tarih ve 89 sayili karart ile ilkokul programinda yer
alan Oyun ve Fiziksel Etkinlikler dersi, BE Ogretmenlerinin okutabilecegi dersler arasina alinmistir. Béylece,
ilkokullara BE 6gretmeni atanmasinin yolu agiimistir (MEB, 2018a). Kamuda olmasa da glinimizde 6nemli sayida
Ozel 6gretim kurumu halihazirda ilkokul ve okul 6ncesinde BE 6gretmeni istihdam etmektedir. Bu durum bu yas
dizeylerinde BE 6gretmenlerine duyulan ihtiyacin bir gostergesi olarak gorilebilir. Temel yasam beceri ve
aliskanliklarinin kazanilmasinda en etkili donem olan okul éncesi ve ilkokul donemi, BE’nin temeli olan hareket
egitimi agisindan da elzemdir. Nitekim mevcut ortaokul BE besinci sinif programinda bu becerilerin ilkokullarda
yeterince kazanilmadigi disiincesinden hareketle tamamen bu becerilere odaklaniimaktadir (MEB, 2018b). Buna
karsin, beden egitimi ve spor OA’lar, 6gretmenlik uygulamalarini sadece ortaokul ve liselerde
gerceklestirmektedir. Ancak mezun olduklarinda her okul diizeyinde, kullipler ve spor okullarinda okul 6ncesi ve
ilkokul yas gruplari ile egitim faaliyeti yiiriitebilmektedir. Ogretmenlik uygulamasi derslerinde yasanan
problemler ve ilkokul BE’'ye dogru gidilen siireg dikkate alindiginda, bu arastirma kapsaminda 6gretim Uyesi ve
sinif 6gretmeni denetiminde gercek okul sartlarina tasinan MO dersi ve etkinliklerinin tiim spor bilimleri

fakilteleri tarafindan uygulanabilecek yeni bir model 6nerisi niteliginde olmasi diisiinilmektedir.

YONTEM

Arastirma deseni

Bu ¢alisma nitel arastirma tirlerinden durum ¢alismasi deseninde tasarlanmistir. Durum galismalari programlar,
olaylar, kisiler, strecler, kurumlar ve sosyal gruplar gibi olgularin derinlemesine incelenmesine olanak saglayan
bir desendir (Hancock & Algozzine, 2017). Bu ¢alismada bu desenin segilmesindeki amag, klasik ders ortaminin
disinda, sosyal medya destegi ve okul tabanli olarak gerceklestirilen MO derslerine katilan OA’larin, uygulanan
bu program cevgevesindeki stire¢ deneyimlerinin birinci elden (kendi ifadelerinden yola gikarak) ve derinlemesine

ortaya konulmasidir.

Calisma grubu

Arastirmanin calisma grubu, 2022-2023 egitim 6gretim yili gliz dénemimde, Manisa Celal Bayar Universitesi Spor
Bilimleri Fakiiltesi Beden Egitimi ve Spor Ogretmenligi Programinin tiglincii sinifinda dgrenim géren, sekizi kadin,
sekizi erkek olmak iizere toplam on alti OA’dan olusmaktadir. OA’larin yas araliklari 21 ile 23 arasinda
degismektedir. OA’lardan sadece dérdiiniin kisa siireli olarak kiiciik yas gruplari ile egitim deneyimi vardir.

Digerlerinin ise bu yas grubu ile herhangi bir egitim deneyimi yoktur.

Arastirma siireci

Secmeli derslerin eklenip birakilabilecegi hafta olan ilk ders haftasinda arastirmaci, 0Ogrencilerini
gerceklestirilecek etkinlikler ve ders kapsaminda yiritiilecek bilimsel arastirma konusunda bilgilendirmistir. Her
bir OA’dan géniilli katilim formu imzali sekilde alinmistir. Arastirmaci daha énceden verdigi farkli derslerden

taniyor olmasi nedeniyle OA’lari liderlik, sosyallik, giriskenlik gibi kisilik dzellikleri agisindan ¢ gruba ayirmistir.
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Tim ders tasarimlari bu gruplar tarafindan planlanmig ve her seferinde grubun farkli bir tyesi liderliginde
uygulamaya konulmustur. Derslerden alinan goriintl kayitlari ayni glin sadece dersi alan 6grencilerin gorebilecegi
kapall bir Instagram grubu {zerinden paylasilmistir. Bu ders kayitlari OA’lar tarafindan izlenerek, icerik, alan
kullanimi, zaman yonetimi, yontem kullanimi, jest ve mimikler, beden dili, ses kullanimi, organizasyon becerileri,
geri bildirim ve soru sorma gibi MO dersinde lzerinde durulan unsurlar agisindan degerlendirilmistir. Bu
degerlendirmeler dikkate alinarak dersler tekrarlanmis ve istenilen diizeye gelene kadar bu siire¢ devam etmistir.
Sureci biten ders tasarimlari ise ders planina donistlrilmis ve gergek okul ortaminda uygulanmak lizere siraya
konulmustur. Hazirlanan ders planlari, altinci haftadan itibaren fakilte boélgesinde yer alan Gazi ilkokulunda 42
ogrenciden olusan 1 M sinifi 6grencileri ile haftada iki ders saati seklinde uygulanmistir. Bu dersler de video
kamera ile kayit altina alinmis ve ayni giin Instagram iizerinden OA’lar ile paylasiimis ve onlardan dersleri tekrar
degerlendirmeleri istenmistir. ilk bes ders fakiiltede MO teori ve uygulama siiregleri ile gegirilmistir. Kalan 11
haftada ise MO derslerine fakiiltede devam edilmis ayrica hazirlanan ders planlar dogal ilkokul ortaminda
uygulanmistir. Arastirma silirecindeki uygulamalar toplam 16 hafta devam etmistir. Ders igerikleri, ilkokul oyun
ve fiziki etkinlikler ders programinda yer alan kazanimlara yoénelik, Sari ve Kirmizi Fiziksel Etkinlik Kartlarindan
(FEK) yararlanilarak tasarlanan, temel hareket egitimi ve oyun odakh etkinliklerdir. Etkinlikler, ilkokul gocuklarin
gelisim ozelliklerine uygun sekilde, yer degistirme (yurime, kosma, atlama, kayma vb.), dengeleme (dénme,
salinim, durus, oturus vb.), nesne kontroli (atma, tutma, yakalama, vurma vb.) konularini icermektedir. Derslerin
sonunda ise bu kazanimlari destekleyici egitsel oyunlar oynatilmistir. Dersler, hava kosullarinin uygun oldugu
zamanlar okul bahgesinde, diger zamanlarda ise okulun cimnastik salonunda sinif 6gretmeni ve arastirmacinin

gozetiminde gerceklestirilmistir.
Verilerin elde edilmesi

ilkokul ortaminda gergeklestirilen her bir dersten sonra dersi isleyen OA’lardan: a. grubun ders performanslarini
b. dersler esnasinda neler hissettiklerini (olumlu/olumsuz) yazil olarak degerlendirmeleri istenmistir. Her ders
gliniinde bu yazili giinliik notlari toplanmistir. Ayrica derslerin bitimini takiben 6grenme gruplariyla ayri sekilde
odak grup gorlismesi yapilmistir. Gorismeler 25-31 dakika araligindadir. Odak grup goriismelerinde,
dgrencilerden MO dersinde ve ilkokul 6grencileri ile gerceklestirilen derslerde yasadiklari olumlu ve olumsuz
deneyimleri ayri ayri degerlendirmeleri istenmistir. Yari yapilandirilmis sekilde gerceklestirilen goriismelerdeki
sorular, “MO dersi siirecindeki deneyimlerini bizimle paylagir misin?” seklinde acik ugludur. Anlasiimayan bir
husus oldugunda arastirmaci ilave sorularla konunun derinlemesine anlasilmasini saglamaya c¢alismistir.
Yapilandiriimis bir form tercih edilmeme sebebi, arastirma kapsaminda OA’larin her hangi bir ydnlendirme
hissetmeden siireg deneyimlerini kendi duygu ve ifadeleri ile betimlemelerinin hedeflenmesidir. Elde edilen ses
kayitlarinin yazil forma donisturilmesi, arastirmada yer almayan iki farkh kisi tarafindan 6nce ayri ayri
gerceklestirilmistir. Sonrasinda olusan farkhliklar icin bu iki kisi bir araya gelerek tekrar dinleme yapilmis ve yazili

forma son hali verilmistir.
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Veri analizi

Alan notlari ve odak grup goériisme dokimleri arastirmada yer almayan ve nitel arastirma konusunda uzman iki
akademisyen tarafindan ayri ayri incelenmistir. ilk olarak veriler uzmanlar tarafindan ayri ayri igerik analizine tabi
tutularak kod ve kategoriler olusturulmustur. icerik analizi, yazili metinlerin sistematik bicimde analizine imkan
tanimaktadir (Fraenkel ve Wallen, 2011). icerik analizinde temel olarak izlenen prosediir, benzer verilerin belirli
kavramlar ve temalar cergevesinde bir araya getirmesi ve bunlarin okuyucunun anlayabilecegi bir bicimde
organize edilerek yorumlanmasi seklindedir (Yildirnrm ve Simsek, 2016). Arastirmaci tarafindan her iki uzman
tarafindan olusturulan kod ve kategoriler incelenmis, goris birligi saglananlar dogrudan kabul edilmistir. Nitel
¢alismalarda, kodlayicilar arasinda goéris birligi saglanamadigi durumlarda ise goérusilerek uzlasma yoluna
gidilebilmektedir (Saglam ve Kanadh, 2021). Bu baglamda, uzmanlar tarafindan ayri ayri olusturulan kod ve
kategorilerden goris ayriliginin ya da tam uyum durumunun s6z konusu olmadigl durumlar Uzerinde,

arastirmacinin da katihmui ile kodlayicilar bir araya gelerek gorusilmis ve gorus birligi saglanmistir.

inandiricilik

Lincoln ve Guba’ya (1985) gore, nitel arastirmalarda gegerlik ve glvenirlik yerine inandiricilik (Trustworthiness)
pratiginin uygulanmasinin daha uygun olacagi dnerilmektedir (akt: Koca, 2017). inandiricilik ise genel olarak
inanilirhk, gavenilebilirlik, onaylanabilirlik ve aktarilabilirlik olmak Gzere dort ana baslik altinda toplanmaktadir
(Elo ve ark., 2014). Creswell ve Poth (2018), bir arastirmada inandiriciligin teyidi i¢in bu stratejilerin bir ya da daha
fazlasinin belirtilmesini 6nermektedir. Bu arastirmada inanirhgin giglendirilmesi igin ilk olarak uzman
incelemesinden faydalanilmistir. Arastirmada yer almayan iki uzman arastirmanin veri analizi surecine aktif
katilim saglamistir. Uzman incelemesi arastirma konusu hakkinda genel bilgiye sahip ve nitel arastirma
yontemlerinde uzmanlasmis kisilerden arastirmayi gesitli boyutlariyla incelemesinin istenmesidir (Leech ve
Onwuegbuzie, 2008). Givenilebilirlik agisindan veri cesitlemesi yapilarak OA’lardan elde edilen yazili giinliik
notlar ve uygulamalar sonunda gergeklestirilen odak grup gériismesi verileri birlikte degerlendirilmistir. Veri
analizinde iki farkli arastirmacinin katilimi ile olusturulan tGg¢genleme teknigi de giivenilebilirligi artiran bir baska
unsurdur (Merriam and Tisdell, 2016). Miles and Huberman’a (2019) gore, arastirmanin genel yontem ve
proseddrleri acik ve detayli bir sekilde tanimlanmis mi1?” sorusunun cevabi olan onaylanabilirlik, inandiricihgin bir
diger 6nemli unsurudur. Bu baglamda arastirma kapsaminda izlenen tim prosedirler detayli bir sekilde
aciklanmistir. Elde edilen tiim veriler yazili hale dénistirilmiis ve arastirmanin icerisinde bu verilerden bir
kismina dogrudan alintilar seklinde yer verilmistir. Nitel arastirmalarda genellemelere varmak gibi bir amag
gldilmedigi icin aktarilabilirligin kanitlamasi icin 6érneklem sec¢iminin nasil yapildigi, katihmcilarin 6zellikleri ve
ortam acik¢a belirtilmelidir (Sharts-Hopko, 2002). Bu kapsamda katilimci bilgileri ve arastirma ortami arastirma
cercevesince betimlenmeye calisilmistir. Arastirma kapsaminda veri elde edilme siregleri detayl sekilde
actklanmis ve sonuglarin genellenmesinden kaginilmistir. Calismada kodlayicilar arasi giivenirlik ise Miles &

Huberman (2019) tarafindan gelistirilen ve asagida yer alan formiil ile hesaplanmistir.

290



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

“Guvenirlik = Uzlagsma Sayisi / Uzlagma + Uzlasmama Sayisi”

Bu arastirmada kodlayicilar arasi i¢ tutarlilik .87 olarak tespit edilmistir. Miles ve Huberman’a (2019) gére, bu
oranin .70’in lzerinde olmasi gilivenirlik olgitu olarak kabul edilmektedir. Elde edilen bu sonucu yapilan

kodlamanin guvenilir oldugu seklinde yorumlamak mimkandur.

Arastirma Etigi

Arastirmanin etik onami1 Manisa Celal Bayar Universitesi Saglik Bilimleri Etik Kurulunun 21. 11. 2022 tarih ve E-
20478486-050.04.04-448362 sayili karari ile alinmistir. Ayrica, Manisa Celal Bayar Universitesi ile Manisa il Milli
Egitim MudUrlugu arasinda egitim arastirmalarina yonelik is birligi protokolii mevcuttur. Arastirma bu protokol
kapsaminda olmasina ragmen, uygulamalarin gerceklestirilecegi Gazi ilkokulu Mudurliigii arastirma konusunda
bilgilendirilmis ve arastirmanin resmi izni alinmistir. Uygulamalarin gergeklestirildigi sinif 6gretmeninden ve
uygulamaya katilacak 6grenci velilerinden gonilli onam belgeleri alinmigtir. Derslerin video kamera ile kayit
altina alinacagi ve goriintllerin arastirmanin amaci disinda herhangi bir kisi veya kurumla paylasiimayacagi

konusunda aileler ve okul yonetimi bilgilendirilmis ve bu ilkeye hassasiyetle uyulmustur.

BULGULAR

Sekil 1’de OA’lardan odak grup gériismeleri ve yazili giinliik notlar araciligi ile elde edilen verilerin icerik analizi
sonucunda olusturulan 25 adet kod, frekans yogunluguna gore soldan saga dogru verilmistir. En ¢cok frekansi alan
kodlarin “Ogrenme”, “Oyun planlama”, “Sosyal medyadan faydalanma” ve “Zorluk” oldugu goriilmektedir. En az
frekans alan kodlar ise “Hitabet”, “Stres” ve “Yaraticilik”’dir. OA’lara gerek giinliik notlar gerekse de odak grup
gorismelerinde yasanilan olumlu ve olumsuz deneyimler sorulsa da verilerin genel egiliminin olumlu yonde

oldugu gorulmektedir. “Zorluk”, “Sinirlenmek” ve “Stres” goriisme kayitlarindan elde edilen olumsuz kodlardir.

Ogrenme igerik olusturma Zaman yonetimi Hatalardan 6grenme Liderlik
Oyun planlama Takim galismasi Eglence Sinirlenmek Sabir
Sosyal medyadan faydalanma iletisim Geri bildirim Beyin Firtinasi Yaraticihk
Zorluk Heyecan Sinif yonetimi Hosgoru Stres
Tecrlbe Gelisim Mutluluk Ozgiiven Hitabet

Sekil 1. igerik analizi neticesinde olusturulan frekans diizeylerine gére siralanan kodlar

OA’lardan elde edilen yazili giinliik notlar ve 6grenme gruplariyla gerceklestirilen odak grup goriisme

dokimlerinin icerik analizi sonucunda olusturulan ana tema, alt temalar ve kodlar Tablo 1'de verilmistir.
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Tablo 1. OA’lardan elde edilen giinliik notlar ve odak grup gériisme dékiimlerinin igerik analizi sonucunda olusturulan
temalar ve kodlar

Ana Temalar Alt Temalar Kodlar

Ogretmen nitelikleri Mesleki beceriler Ogrenme
Oyun planlama
Tecriibe
icerik olusturma
Gelisim
Zaman yOnetimi
Sinif yonetimi
Hatalardan 6grenme
Beyin Firtinasi
Yaraticihk

Sosyal beceriler Sosyal medyadan faydalanma
Takim galismasi
iletisim
Geri bildirim alma/verme
Ozgiiven
Hitabet
Liderlik
Duygu durumlari Olumlu Olumsuz

Heyecan Zorluk
Eglence Sinirlenmek
Mutluluk Stres
Hosgoru
Sabir

Tablo 1’de yer alan igerik analizi sonuglari incelendiginde, elde edilen verilerin “Ogretmen nitelikleri” ana temasi
altinda yer alan “Mesleki beceriler”, “Sosyal beceriler” ve “Duygu durumlari” olmak lzere li¢ alt temada
toplandigi gériilmektedir. Bu b&liim, alt tema basliklari ve bu temalarda yer alan OA’larin ifadelerinden dogrudan
alintilar yapilarak ele alinmistir. Buradaki amag¢ OA’larin siire¢ deneyimlerinin daha derinlemesine sekilde
anlasilabilmesidir. Etik acidan, OA’larin isimleri gizli tutulacak; OA1, OA16 gibi kodlar Uzerinden OA’larin
goruslerine yer verilecektir. Ayrica dogrudan alinti yapilan veri glnliik notlardan alinmissa (GN), odak grup

gorismesinden elde edilmisse (OGG) seklinde ifadenin sonunda belirtilecektir.
Mesleki beceriler alt temasina iliskin bulgular

Mesleki beceriler alt temasinda en gok frekans sayisina sahip olan kodlar arasinda yer alan “Ogrenme”, “Tecriibe”
ve “Gelisim” kavramsal agidan birbirine yakin kodlardir. Bu nedenle bulgular ve tartisma boélimlerinde birlikte
degerlendirilecektir. Ornegin OA3, siire¢ esnasindaki mesleki gelisimi ile ilgili deneyimlerini su sekilde

actklamistir:

“Baslarda ézellikle oyun bulmakta ve ders igerigi olusturmakta ¢ok zorlandim. Hatta basaramayacagimi bile
diisiindiigiim zamanlar oldu. Ama zorlansam da slirecin sonunda fazlasiyla gelistigimi hissettim. Benim agimdan
bu dersin en énemli kazanimi bu oldu. Zor bir grupla ¢alistik ama basardigimizi hissettikce mesleki anlamda

kendime olan giivenim yerine geldi. Kendimi bu meslege ¢cok daha yakin hissettim” (OGG).
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Ders kapsamindaki deneyimlerini degerlendiren OA13 ise, dzellikle ilkokul BE agisindan tecriibe ettikleri siirecin

kendisine olan katkilarina vurgu yapmistir:

“Ozellikle, sinif yénetiminin bu yas grubunda ne kadar 6nemli oldugunu bu derste é§rendim. Bu dersi almadan
6nce béyle bir grupla ¢alismak zorunda kalsaydim olacaklari tahmin bile edemiyorum. Bu ders kapsaminda

yaptiklarimizla simdi daha hazirim diyebilirim” (OGG).

OA2’ise tecriibe faktdriine su sdzlerle vurgu yapmistir:

“Bu yas grubuyla daha énce ¢alismayi birakin higbir yas grubu ¢ocukla daha énce tecriibe kazanacagim bir firsatim
olmamusti. Belki de mezun oldugumda ilkokula atanacagim. Bu derse kadar ¢ocuklari tanimamis oldugumu fark

ettim. Bu dersi almasam bliylik eksiklik olurmus” (GN).

OAGS ise, dersin uygulama temelli olusu ve buna bagh olan sonuglarini derslerdeki kisisel deneyimleri agisindan su

sozlerle degerlendirmistir:

“Eger bu dersi teorik olarak isleseydik bu kadar ¢ok sey 6grenebilecedimizi sanmiyorum. Sadece dersi gegmek igin
ezber yapardim herhalde. ilk basta kendimi cok veremedim acik¢casi ama cocuklarla bulustuktan sonra benim
a¢imdan ders farkl bir boyuta gecti. Hazirliklarda kendimizi daha ¢ok derse vermeye basladik. Ciinkii o

hazirliklarin bir karsihigr oldugunu biliyorduk” (OGG).

OAS bu sozleri ile gercek okul ortamina tasinan derslerin MO dersinin kalitesine 6nemli katkilari olduguna vurgu

yapmistir. OA9 ise;

“lleride belki de ilkokulda ¢alisacagim. Bu ders olmasaydi bu yas grubu icin bu kadar yetersiz oldugumu fark
etmezdim bile. ilkokul BE gercekten ¢ok farkl. Hala bunun igin tamamen hazir olamayabilirim belki ama

eskisinden ¢ok ¢ok iyi oldugumu séyleyebilirim” (GN).

sozleriyle ders kapsaminda gerceklestirilen uygulamalarin mesleki gelisimine olan katkilarina vurgu yapmistir.
OA9, BE ve spor dgretmenligi programinda ilkokul BE’ye yénelik egitimin kaliciig icin uygulamaya ihtiyag
oldugunun altini ¢izmistir. MO dersi icin OA’lar tarafindan vurgulanan bir deger énemli husus da diger derslerde
dgrendikleri bilgilerin kalicihiginin ve uygulanabilirliginin OA’lar tarafindan test edilmesi olmustur. Bu duruma

OA6, asagidaki ifadelerle deginmistir:

“Sinif yénetimi gibi, 6gretim yéntemleri gibi bircok dersten 6grendigimiz teorik bilgiyi bu derste uygulama firsati
bulduk. Sonucta karsimizda gercek égrenciler vardi. Yani her sey olmasi gerektigi gibiydi. Bu a¢idan tam anlamiyla

bir mesleki deneyim yasamis oldum” (OGG).

OA1 ise, ses kullanimi agisindan MO uygulamalarinda yasadigi deneyimleri su sdzlerle ifade etmistir:
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“Sesimin zayif oldugunu biliyorum. Zaten genelde sessiz biriyimdir ama mesleki anlamda bunun bu kadar 6nemli
olacagini bilmiyordum. MO dersinde karsimdakiler arkadaslarim oldugu icin cok problem olmadi ama ¢ocuklarda
cok fazla zorlandim. ilk derslerden sonra sesimin ¢ok yoruldu§unu hissettim. Simdi bu konuda biraz daha iyiyim”

(GN).
OA15 ise MO dersinde yasadigi 6gretmenlik deneyimleri hakkindaki gériisiini su sézlerle ifade etmistir:

“Bu ders sayesinde égretmenlige bir adim daha yaklastigimi hissettim. Ogrencilere nasil davranmam gerektigini
bu derste 6grendim diyebilirim. Bildigimi sandigim birgok seyin aslinda ne kadar da yiizeysel oldugunu fark ettim.

Bu siirecte daha gergekgi ve derinlemesine égrenme sansimiz oldu” (OGG).
OAGS ise uygulamalar kapsaminda yapilan hatalarin, mesleki gelisimleri agisindan dnemini su sézlerle agiklamistir:

“Dersin bu sekilde uygulamali olusu tamamen bizim yararimiza. Bu ders esnasinda ve ¢ocuklarla olan
deneyimlerimde yaptigimiz hatalarin ¢ok kiymetli oldugunu gérdiim. Béyle bir deneyim yasamasaydim yaptigim
hatalarin bile farkina varamayabilirdim. Hata yine yapacagim, anlatmak istedigim bu degil ama bu derste

hatalarimizdan égrenmeyi 6grendik” (OGG).

Ozetle, calisma grubunu olusturan tiim katiimcilar MO siirecinde deneyim kazandiklari, 6grendikleri ve mesleki
acidan gelistikleri konularinda hem fikirdir. Cocuklarla gergeklestirilen derslerde 6zellikle yas grubunun kugilik
olmasi nedeniyle motivasyon unsuru olarak egitsel oyunlar kullanilmistir. OA’larin tamami, bu oyunlarin kendileri
ve ogrenciler agisindan oldukca faydali oldugunu belirtmistir. Ornegin, OA2’ oyunlarin kendileri ve gocuklar

Uzerindeki etkilerini su sekilde 6zetlemistir:

“Onceleri, cocuklar cok kiiciik oldugu icin hazirladigimiz oyunlar ¢cok c¢alismadi. Kimi zaman anlamakta
zorlananlar, kimi zaman da beceri agisindan zorlananlar oldu. Zorluk diizeyini iyi ayarlayamadik. Sonrasinda
g6rdiik ki, basit ve hepsinin katilabildigi oyunlardan keyif aliyorlar. Oyunlar oturduk¢a ¢ocuklarin derslerde daha

cok eglendiklerini gérdiim. Onlar mutlu olduk¢a ben de mutlu oldum” (GN).
OA1, ise derslerde oyun ile ilgili deneyimlerini su sdzlerle ifade etmistir:

“Sayilarinin fazla olmasi nedeniyle dersleri genelde istasyonlar seklinde ve kiiclik gruplarla yaptirdik. Bu da iyiydi
ama bana sorarsaniz hep beraber oynadiklari oyunlar en keyif aldiklari seydi. Cocuklar oyundan besleniyor. Oyun

dedigimiz zaman gézleri parlyor” (GN).

Ancak, calisma grubunu olusturan OA’larin tamami, yas grubuna uygun oyun bulma konusunda zorlandiklarini

ifade etmistir. Ornegin, OA11:
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“Ozellikle baslarda oyunlardan bekledigimiz verimi alamadik dogrusu. Yani cocuklarin cok kiiciik olmasi ve
yetenek diizeylerinin birbirinden ¢ok farkli olmasi bence burada etkili oldu. Ne kadar kolay oldugunu diisiinsek de

hazirladigimiz oyunlar hep biraz zor geldi cocuklara” (OGG).

OA11 bu sézleri ile oyunlara alismanin ¢ocuklar agisindan zaman aldiginin ve oyunlarin zorluk diizeyinin her
zaman iyi sekilde ayarlanamadiginin altini gizmistir. Benzer bir ifade kullanan OA14, oyunlarda istenilen diizeye
baslarda ulasilamamasinin nedeninin 6grenci grubunu iyi taniyamamalarindan kaynaklandigini su soézlerle

belirtmistir:

“Teoride oyunlarimiz ¢ok iyiydi. Bizim bile hazirlarken keyifle oynadigimiz oyunlar vardi. Agikgasi, grubun yetenek
diizeyinin birbirinden ¢ok farkli olmasi bazi oyunlarda sorun oldu. Birileri hi¢c yapamazken birilerine bebek oyunu
gibi geliyordu. Bunu asmak igin epey ugrastik. Kolay da olsa keyif alacaklari daha basit oyunlari sectigimizde

amacimiza ulastik. Onlari tanimak gerekiyor énce. Zannedersem ilk zamanlar sorunumuz buydu” (OGG).

OA’lar tarafindan siklikla vurgulanan bir diger konu da zaman yénetimi olmustur. Elde edilen verilerden OA’larin
zaman ydnetimi agisindan bir miktar zorlandiklari anlasilmaktadir. Ornegin OA16, zaman yénetimi konusunda
yasadiklari sorunlarin, derslerin bir OA liderliginde ve 6grenme istasyonlari seklinde islenmesinden

kaynaklandigini su sézlerle ifade etmistir:

“Kabul etmeliyiz ki ilk haftalarda zamani ¢ok iyi yénetemedik. Bu ¢ogunlukla bizim uyumsuzlugumuzdan
kaynaklaniyordu. Aktiviteler tek tek iyi olsa da istasyonlarin bazilari ¢abuk bazilari geg bitiyordu. Geg bitirenleri

beklerken de zaman kaybediyorduk. Sonra ¢6zdiik bu sorunu” (OGG).

Verilerden diger OA’larin da zaman ydnetiminde oldugu gibi ders planlamada zorluklar yasadiklari ancak siireg
esnasinda bu konularda ilerleme katettikleri anlasilmaktadir. OA12, oyunlarda oldugu gibi ders iceriklerinin

planlamasinda da sorunun hedef grubu tanimamak oldugunu si sozleriyle belirtmistir:

“Yéntem derslerinde hep ortaokul liseye gére planlar yaptiGimiz igin olabilir. Ozellikle baslarda planlamada sorun
yasadik. MO’de denemeden, tartismadan gitsek zaten hi¢ olmazmis. Bence anahtar kelime ¢ocuklari tanimak.

Onlari tanidik¢a daha iyi planlar yapmaya basladik” (OGG).

OA’larin planlamaya sadik kalmaya calisirken ders esnasinda gelisen ve ¢6ziim bulmalari gereken bazi sorunlar

konusunda kimi zaman etkisiz kaldiklari ve zamanla bu konuda da mesafe aldiklari anlasiimaktadir.

0A10: “MO’de isler daha kolay. Karsimdaki arkadaslarim sonucta. Derste ise ¢ocuklar her seyi yapabiliyor, ¢iinkii
daha ¢ok kiiglikler. Basta tek odaklandigimiz sey dersi planladigimiz gibi bitirmekti. Cocuklarin karsisinda rahat
olmayi, ¢cocuklara karsi daha hosgériilii olmayi 6grendikge isler yoluna girdi. Tabi ki arkadaslarimizla ve hocamizla

bu durumlari konusmamizin, tartismamizin da biiyiik katkisi oldu”(OGG).
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OA10, yukarida yer alan sézleri ile ders planlamada ve ¢ocuklara olan yaklasimda gerektigi zamanlarda daha
esnek davranmayi zamanla ogrendiklerinin ve ¢éziimler Urettiklerinin altini gizmistir. OA’larin derslerde
karsilastiklari problemlere yaratici ¢6ziim tretmeleri konusunda da bu ders siirecinde gelistikleri bazi OA’lar

tarafindan vurgulanmistir (OA1, 2, 4, 7, 8, 10, 16). Ornegin OA7:

“Ogretmenlik bireysel bir ismis gibi gériinse de béyle olmadigini bu dersteki deneyimlerimle anladim. Bazen insan
cok basit bir problemin ¢éziimiinde bile takilip kalabiliyor. Ya da ¢ok zor sandigimiz bir duruma bir arkadasimiz
cok makul bir ¢6ziim gelistirebiliyor. insallah meslede basladiGimda da béyle destek alabilecedim arkadaslarim

olur. Birlikte kafa yordugumuzda her tiirlii problemi asabildik”(OGG).

Sosyal Beceriler

Bu alt temada en ¢ok frekans alan kod “Sosyal medyadan faydalanma” olmustur. OA’lar Instagram’i egitsel ve
sosyal amagh olarak dénem boyunca yogun sekilde kullanmiglardir. Calisma grubunun genel egilimi sosyal

medyanin bu tarz bir kullanim icin oldukga etkili oldugu yéniindedir. Ornegin, OA14:

“Instagram (izerinden kendi ders videolarimi defalarca izledim. Mimiklerime kadar gézlemleme sansim oldu. O
anda fark etmedigim bir siirii seyi videolar sayesinde yakalayabiliyordum. Arkadaslarimin ve hocamin

degerlendirmeleri de ¢ok kiymetliydi. Tabi ilk zamanlar biraz yiizeysel oldu bu. Alistik sonradan” (OGG).

seklindeki ifadeleri ile akran ve uzman degerlendirmesi agisindan sosyal medya kullaniminin faydalarina vurgu

yapmistir. OA9 ise bu siirecte akranlari ile yasadigi deneyimleri su sdzlerle agiklamistir:

“Instagram paylasimlari nedeniyle iletisimimiz artti. Mesela arkadaslarimizin okulda yaptigi bir dersi gitmeden
izleyebiliyorduk. Bu sayede birbirimize katki da sagladik. Her grup tabi ki en iyisini yapmak istiyordu. Buna ragmen

birbirimize her konuda destek olduk. Video paylasimlari bu anlamda isimizi kolaylastirdi” (OGG).

Ayrica, OA’larin sosyal medya {izerinden daha énce bdyle bir deneyimlerinin olmamasi nedeniyle bir takim

endiselerinin oldugu verilere yansimistir. OA8’in, bu konudaki gériisii séyledir:

“Acikcasi ders goriintiilerimin sosyal medya lizerinden paylasiimasi ilk basta biraz beni tedirgin etti. Hatta ilk
videolarda sesimin ne kadar titredigini hatirliyorum. Birbirimize yorum yapmaktan cekiniyorduk. Bir yerde astik
bunu. Alistik daha dogrusu. Yorumlarimiz bence olmasi gerektigi gibiydi. Kimse abartmadi. Daha az yorum

yapanlar oldu tabi” (OGG).

Sosyal medya hususundaki vurgulanmasi gereken bir diger boyut da OA’larin icerik (iretmede temel kaynak olarak

sosyal medyayi kullanmalari olmustur. Bu konuya deginen OA11:

“Sosyal medyada inanilmaz sekilde ¢ok editsel paylasim var. Bu ders icin de essiz bir kaynakt: burasi. Ozellikle

yabanci icerik oldukca fazla. Bunlari ders 6ncesinde izleyip kendi gruplarimiza nasil uyarlayabilecegimizi
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tartisiyorduk. Bu sayede herkes derse baska baska fikirlerle geliyordu. Ozelestiri yapmam gerekirse, 6Gretmenlik

okuyorum ama daha éncesinde bu tarz icerik paylasan kimseyi takip bile etmemisim” (OGG).

sozleri ile sosyal medyanin egitsel icerik Uretiminde etkili sekilde kullanilabileceginin altini gizmistir.
Gorlismelerden 6ne gikan bir diger dnemli baslik ise takim ¢alismasi olmustur. Bu dersin ve arastirmanin kurgusu
icerisinde OA’lar grup halinde hazirlanmis ve performanslarini birlikte ortaya koymuslardir. Bu dogrultuda farkl

deneyimler yasadiklari gériisme kayitlarindan anlasiimaktadir. Ornegin OA1:

“Bu derse kadar birlikte bir seyi basarmamistik. Bu dénem sonunda bence en 6nemli kazanimlarimizdan biri ekip

calismasini 6grenmemiz oldu” (GN).

sozleri ile takim calismasini 6grenmelerinde dersin kendilerine katki sagladigina vurgu yapmistir. Benzer sekilde

OA10 ise:

“Arkadaslarimin destedi beni baya rahatlatti. lyi bir takimdik. Herkes elinden gelenin en iyisini yapmaya
calistyordu. Tabi, birlikte calistiginizda ¢atismalar da kaginilmaz ama bunu da yénetebildik. Farkli bakis agilarinin

bir araya gelmesinin derslerde karsilastigimiz sorunlari ¢g6zmemizde avantaja déniistiigli zamanlar oldu” (0GG).

Bu konuda siireg igerisinde grup Uyelerinin arasinda bazi ¢atismalarin yasandigi da verilerden anlagiimistir.

Ornegin OA16:

“Bazi arkadaslarimizin derse sifir hazirlikla geldigi ya da hi¢ gelmedidi oldu. Bu beni ¢ok rahatsiz etti. Zaman
kaybediyorduk onlar ytiziinden ya da gérevlerini biz iistleniyorduk. Birlikte ¢alisiyorsaniz bunun sorumlulugunu da

tasimalisiniz. Bunu yasamak hos olmadi benim agimdan ama tam olmasa da ¢6zdiik zamanla” (OGG).

Bu alt tema altinda 6ne cikan bir diger 6nemli kod da iletisimdir. OA’larin bu konudaki gériisleri kendi aralarindaki

iletisim ve dgrencilerle iletisim seklinde ikiye ayrilmaktadir. Kendi aralarindaki iletisim siirecine deginen OA7:

“Bu ders sayesinde grup arkadaslarimla ¢ok fazla vakit gegiriyordum. Birlikte is yapmak farkliymis gercekten.
Birbirimizi daha iyi tanidik. ilk zamanlar takim oldugumuzun ¢ok farkinda dedildik acikgasi. Bunu fark ettikce isler

biraz daha zorlasti ama giizellesti de” (OGG).
Ogrencilerle iletisim konusuna deginen OAG6 ise:

“Baslarda konusurken unutup égrencilere de arkadaslar diyordum. Onlarla konusurken egilmeyi, onlarin boy
seviyelerine inmeyi unutuyordum. Uc, bes kez ayni seyi soyledi§imde karsimdaki cocugun beni anlamadigini
hissetmek cok kétii bir duyguydu. Onlar da tedirginlerdi belki ilk zamanlar. Zamanla onlar bizi biz de onlari tanidik.

isimlerini 6Grendik mesela. Onlara isimleri ile hitap etmek hoslarina gidiyordu” (OGG).

Cocuklarla iletisim konusuna deginen OA15, asagidaki sézleri ile 6grencilerle yasadigi deneyimi ifade etmistir:
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“Onlari tanidik¢a ve zaman gegtik¢e aramizda bir bag olustugunu hissettim. Gelisimizi heyecanla bekliyorlardi.

Ders bitiminde tekrar ne zaman gelecegimizi soruyorlardi” (GN).

Arastirma bulgularindan bu alt boyutta 6éne ¢ikan bir diger kod ise geri bildirim alma/verme olmustur. Calisma
grubundaki bitiin OA’lar arkadaglarindan ve dgretmenlerinden aldiklari geri bildirimlerin kendilerine katki

sagladigi hususunda birlesmistir. Ornegin OA13:

“Arkadaslarimi izlerken ve dedgerlendirirken bunun benim igin de faydali oldugunu anladim. Sonugta
yasadiklarimiz benzer deneyimlerdi. Birbirimizin performanslari lizerine kafa yormamiz kaliteyi artirdi. Ben
abarttim biraz. Sinif égretmenini bile bir geri bildirim kaynadi olarak kullaniyordum. Bizi izlerkenki yiiz

ifadelerinden islerin yolunda olup olmadigini anliyordum” (OGG).

seklindeki sozleri ile geri bildirim konusu hakkindaki diisiincelerini aktarmistir. Bu grupta yer alan bir diger kod

olan hitabet ise bes OA tarafindan vurgulanmistir (OA1, 8, 9, 14, 15). Bu konudaki OA8’in goriisleri su sekildedir:

“lk derste bizden dersin girisini karsimizda égrenciler varmis gibi 1-2 dakikada sunmamiz istenilmisti. inanilmaz
sekilde heyecan yapmistim. Yiiziimiin kizardigini hatirliyorum. MO dersi siirecinde aldi§imiz mesafeyi anlamak
icin o kayitlara bakmak yeterli. Ogrencilere hitap etmek zaten ayri bir beceri. Dersten derse gelistim ve kendimi

ogrencilerin karsisinda daha rahat hissettim” (0OGG).

OA8, bu sézleri ile hitabet ve toplum 6niinde konusma agisindan siirecte edindigi kazanimlardan bahsetmistir.

Duygu durumlari

Bir egitim dgretim dénemine vyayilan bu siirecte OA’larin farkli duygular bir arada yasadiklari verilerden
anlasiimistir. OA’larin mutabik kaldigi konu, siirecin kendileri agisindan zorlayici olusudur. OA’lar bu zorlugun en
temel nedeninin galisilan 6grenci grubunun yaslarinin ¢ok kiiciik olmasinin yani sira ¢cok kalabalik ve hareketli
olmalarindan kaynaklandigi gérisiindedir. Bunun disinda planlama, igerik bulamama, kamera karsisinda olmanin
baski olusturmasi, zaman yénetimi, grup halinde ¢alismanin getirdigi zorluklar gibi bircok konu OA’lar tarafindan

vurgulanmustir. Ogrenci grubuna iliskin gérislerini belirten OA13:

“O kadar kiigtikler ki teneffiise bile cikmiyorlar. Béyle olunca derse patlamaya hazir bir bomba gibi geliyorlar.
Onlari anliyorum, tiim giin bir sinifin icinde kalmak zor olmali. Bazi ¢ocuklari kontrol etmekte cidden zorlandik.

Tek basima olsam bu yaptiklarimizin onda birini yapamazdim herhalde”(GN).
seklindeki sézleri ile derslerde dgrencilerle yasadigi tecriibenin zorluklarina dikkat cekmistir. OA4 ise;

“Bir kere ¢ocuklar birbirinden ¢ok farkli. Bence en ¢ok bizi bu zorladi. Kimisi asiri hareketliydi, kimisi de hicbir sey
yapmak istemiyordu. Yani bu kadar farkl yapidaki ¢ocugun ilgisini ¢ekecek aktivite bulmak gercekten kolay

degildi” (GN).
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sozleri ile &grenci grubunun heterojen yapisinin icerik olusturmada ve bu igerigin uygulamasinda OA’lari

zorladigini belirtmistir. Stirecin zorluguna dikkat ceken OA11 ise:

“Zaten kameranin varligina alismak ayri bir konu. O video paylasilacak sonugta. Herkes izleyecek bunu. Cekingen
bir yapim var. Baslarda buna alismakta zorlandim. Benim faydama oldugunu bildigim icin bunu asmaya ¢alistim.

Tam olarak olmasa da biraz astim” (OGG).

seklindeki ifadeleriyle MO dersinde kullanilan video ¢ekimi ve bu gekimlerin sosyal medyada paylasiimasinin
kendisini zorladigi Gizerinde durmustur. Benzer ifadeler OA1, 5 ve 16 harig tiim OA’lar tarafindan kullaniimistir.

Ancak OA’larin ortak gériisii bu duruma siireg icerisinde uyum saglandigi seklindedir.

OA’lar heyecan, eglence, mutluluk, hosgérii, sabir gibi pozitif duygulari siire¢ esnasinda yasadiklarini

belirtmislerdir. Bu béliimde OA’lardan alinan bu kodlara iliskin goriisler bir arada ve yorumsuz sunulacaktir.

OA2: “Okuldaki ilk dersimde cok heyecanlandim. Hocamiza séyledigimde o heyecanin cok dederli oldugu ve bunu

hi¢ yitirmememi diledigini séylemisti bana. Bundan ¢ok etkilenmistim” (OGG).

OA7: “Derste inanilmaz heyecanlanmisim. Sonra izlerken acayip giildiim kendime. Sirtimin komple terledigini

hatirliyorum. Aslinda en ince detayina kadar hazirlanmistik ama o heyecani yasamamiz gerekiyormus” (GN).

OA4: “Bizim béliim mezunlarinin bircodu 6Gretmen olamayip polis falan oluyor. Bu derste bir kez daha anladim ki
ben égretmen olmaliyim. Cocuklarla ugrasmak zordu ama cok giizeldi gercekten. Cocuklarla gegirdigim her giiniin
sonunda hep mutlu oldugumu hissettim. Olabilir miyim bilmiyorum ama égretmen olmak icin sartlari sonuna

kadar zorlayacagim” (OGG).

OA12: “Bana &égretmenim dediklerinde afalladim. Odretmen miyim ben gercekten diye diisiindiim. Bunu
hissetmeye basladim. Mutlu oldum agikcasi. Cocuklarla birlikte olmak, onlarin gelisimine katki saglamak

gergekten glizel bir duygu” (GN).

Miinferit olsa da bir kisim veriler ise OA’larin siire¢ esnasinda zaman zaman bazi duygularini kontrol etmekte

zorlandiklarina isaret etmektedir. Ornegin:

OA15: “Birbirimize sinirlendidimiz zamanlar oldu. Birlikte calismak gercekten zorlayici” (GN).

OA3: “Oyun ya da icerik bulamadi§imda ya da buldugum oyunlar bedenilmeyince ¢ok sinirleniyordum (OGG).

OA4: “Cocuklar beni dinlemediginde ¢ok sinirleniyordum. Biliyorum bununla bas etmem lazimdi ama kolay dedildi.
ilk baslarda biraz cekingen davraniyorduk. Yani éGretmen roliine tam girememistik. Sonra otorite kurmadan
onlara séziimiiziin gegmeyecedini fark ettim. Isler yoluna kismen girdi diyebilirim. Ancak tam olarak bu sorunu

hallettigimizi diisiinmiiyorum. Belki de bizim acemi oldugumuzu hissediyorlardir” (GN).
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OA7: “Baslarda planladigimiz bir sey olmadiginda cok etkileniyordum. Acaba nerede hata yaptim diye kendime
soruyordum. Zamanla sunu fark ettim, onlar daha cok kiiciikler ve derste farkli davranislar sergileyebilirler.

Hosgorilli olmayi 6grendim bu ders sayesinde” (OGG).

OA6: “Ogretmenligin sabir gerektiren bir meslek oldugunu bir kez daha anladim. Elimizden geleni yapiyorduk o

ayri ancak biz ne kadar iyi olsak da dgrenciler hata yapacaklar. Bu gayet normal, takilmamak lazim” (OGG).

TARTISMA ve SONUC

Bu bolimde arastirmanin ana temalari ayri basliklar halinde ve ilgili alan yazindan elde edilen verilerle
karsilastirmali olarak tartisilacaktir. Elde edilen bulgulara gére “Mesleki beceriler” alt temasinda yer alan tim
kodlarin olumlu yénde oldugu gériilmektedir. Ozetle, bu ¢alisma grubundaki OA’lar katildiklari MO faaliyetlerini
dgrenme ve gelisimlerine katki saglayan faydali bir deneyim olarak tanimlamislardir. ilgili alan yazin
incelendiginde bu bulgulari destekleyen ¢ok sayida arastirma bulgusuna rastlanmaktadir. Ornegin, Arslan’in
(2021) bu arastirmada oldugu gibi gercek okul ortamina 6gretmenlik uygulamasi dersi kapsaminda tasinan ve 13
sinif OA ile gergeklestirilen arastirmasinda da MO etkinliklerinin OA’lara bilgi ve becerilerin kazandiriimasinda
oldukea etkili oldugu sonucuna ulasiimistir. Yiiksel ve Ozkanal’in (2019) gercek okul ortaminda 56 ingilizce OA ile
gerceklestirdigi diger bir arastirmanin sonuglarina gére de katiimcilarin % 82’si mesleki gelisimleri agisindan
uygulamalari etkili bulmustur. Babacan ve Sasmaz Oren‘in (2018), 54 Fen Bilimleri OA ile teknoloji destekli olarak
gerceklestirdigi nitel desendeki arastirmanin sonuglarina gére de OA’larin deneyimledikleri bu siiregten kisisel ve
mesleki gelisim agisindan olumlu ydnde etkilendikleri bildirilmistir. OA’lar tarafindan bu arastirmada alti ¢izilen
bir diger vurgu olan teorik bilgilerin uygulamaya donusturilmesi ve anlamli hale getirilmesi bulgusu, Guler (2020)
tarafindan gorsel sanatlar OA ile gergeklestirilen MO arastirmanin sonuglariyla benzerlik géstermektedir. Bu
arastirmadaki OA’lar MO’ye bu baglamda egitim programlarinda daha cok yer verilmesini talep etmislerdir.
Kosar'in (2021) 35 ingilizce OA ile gerceklestirdigi nitel desendeki arastirmasinin sonuglarina goére, OA’larla
gerceklestirilen MO uygulamalari etkili ve degerli bir deneyim olarak tanimlanmistir. Ayni calismada bir dénemlik
MO uygulamalarinin OA’larin mesleki gelisimi acisindan yeterli olmadigi, dersin siiresinin artirilmasi gerektigi OA
tarafindan belirtilmistir. Bu bulgular biitiin olarak degerlendirildiginde Savi¢’in (2019) MO uygulamalarinin
OA’larin pedagojik kavramlari uygulama ile birlestirmesine katki sagladigi ve Park’in (2022), MO’niin teorik bilgi

ve pedagojik becerilerin bitlnlestirilmesini sagladigi gorisiinii destekler niteliktedir.

Arastirma o6rnekleminden elde edilen bir diger bulgu, OA’larin egitsel oyunlarin planlanmasinda ve
uygulanmasinda MO etkinlikleri neticesinde &nemli bilgi ve deneyim kazandiklaridir. Kogyigit ve ark.’na gore
(2007), oyunun gocugun bitinsel gelisimi agisindan ¢ok énemli bir enstriiman oldugu konusunda fikir birligi
mevcuttur. Erken cocuk ddneminin sonlarindaki bir grupla calisma firsati bulan OA’lar bu etkilesimlerinde oyunun
ozellikle bir motivasyon araci olarak ne denli 6nemli oldugunu bizzat deneyimlemistir. Burgaz-Uskan ve ark.,’na
(2019) gore, cocuk oyun araciligi ile bir yandan eglenceli vakit gegirirken diger yandan dogrudan ya da dolayh
olarak bircok 6grenme gerceklesmektedir. Ayrica, Akg¢a’ya (2022) gbre oyun, gocugun 6grenme siirecine katki

saglamasinin yani sira merak duygusunun gelismesine olanak taniyarak, icinde yasadigi diinyayi kesfetme ve
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anlama sirecini hizlandirmaktadir. Onal'in (2019) 40 Ingilizce OA ile MO etkinlikleri ile gerceklestirdigi
arastirmanin sonuglarina gére de OA’larin ihtiyaca yonelik igerik Giretmelerinde bu uygulamalar énemli katki
saglamistir. OA’larin &gretim programlarinda onlarin mesleki bilgi ve becerilerini artiracak bircok ders
bulunmaktadir. Ancak bu derslerin hicbirinde OA’larin gercek cocuklarla deneyim yasama sanslari mevcut
degildir. Bu baglamda MO dersi kapsaminda gocuklarla gerceklestirilen derslerin OA’larin daha gergekgi planlama

ve uygulama yapmalarina ve bu sayede mesleki agidan gelismelerine katki sagladigi distnilmektedir.

Arastirmadan elde edilen verilere gére ders igerigi olusturma konusunda, OA’larin MO siirecini oldukca faydali
olarak tanimladiklar anlasiimaktadir. Ozdemir'in (2021) 50 Tirkce OA ile gerceklestirdigi arastirmasinin
sonuclarina gére de kazanima yonelik plan yapma ve dersi yapilandirma becerilerinde MO’niin énemli katki
sagladigi sonucuna ulasiimistir. Benzer sekilde Arslan’in (2021) sinif OA’lar ile 6gretmenlik uygulamasi dersinde
gercek 8gretim kosullarina tasinan MO arastirmasinin sonuglarina gére 6gretmenlerin hedef grubun ihtiyaglarina
gore ders planlama ve bunlari uygulama becerilerinin nemli boyutta gelistigi gdzlenmistir. lyi bir ders planinin
en 6nemli unsurlarindan birinin, tasarlanan planin 6grenci ilgi ve ihtiyaglarina uygunlugu oldugu cok eskilerden
beri bilinmektedir (Tyler, 1949). Normal kosullarda, fakiiltede gerceklestirilen derslerde gergek 6grencilerin
olmamasi nedeni ile hazirlanan planlar tamamiyla 6ngériye dayalidir. Bu planlarin islerligini test etmek ise
gogunlukla miimkiin olmamaktadir. Bu arastirma siirecinde gergeklestirilen etkinlikler kapsaminda OA’lar gercek
okul ortaminda dgrencilerle tanisma olanagi bulmustur. Bu sayede OA’lar siireg icerisinde hedef kitleyi daha iyi
tanimis; cevresel kosullar, hava durumu, arag gereg ve malzeme durumlari gibi degiskenleri de dikkate alarak
daha gercekgi planlamalar yapma konusunda gelismislerdir. Derslerin video kamera kaydinin alinmasi ile OA’lar
kendi performanslarini izleme ve akranlarindan ve arastirmacidan geri bildirim alma sansina sahip olmuslardir.
Buradaki 6z ve akran degerlendirme siirecinin ve arastirmacidan alinan geri bildirimlerin OA’larin planlama
konusundaki hatalarini farketmelerine ve daha etkili planlar hazirlamalarina uygun bir zemin hazirladig

duslintilmektedir.

Bu calisma grubundaki OA’lar, sinif ydnetimi konusunda ilerleme katettiklerini belirtmislerdir. Uygulamali bir
meslek olan 6gretmenlige iliskin becerilerin yine uygulamali olarak gelistirilmesinin daha faydal olacagi
disinilmektedir. Bu arastirmanin temel hipotezi, bu egitimlerin gercek okul ortamlarina akran destegi ve uzman
gdzetiminde tasinmasinin OA’larin mesleklerine daha iyi sekilde adapte olmalarina katki saglayacagidir. Sonuglar,
bu calisma grubunda arzu edilen amaglara ulasildigina isaret etmektedir. Balci ve Yanik’in (2022) MO dersini alan
46 BE ve spor OA ile gerceklestirdigi tek gruplu deneysel desendeki arastirmanin sonuglarina gére, OA’larin sunus
kiimesinde yer alan 6gretim stillerine yonelik bilgi diizeylerinin ve bunlari uygulama becerilerinin arttirilmasinda
MO tekniginin etkili oldugu sonucuna ulasiimistir. Saidah ve Ngazizah’in (2022) sinif OA’lari ile gergeklestirdikleri
bir baska arastirmanin sonuglari da MO aktivitelerine katilan OA’larin &gretim becerilerinin uygulamalar
neticesinde anlaml diizeyde gelistigini géstermektedir. Artan ve ark.’nin (2021), MO uygulamalarinin gérsel
sanatlar OA’larin Gorsel sanatlar Teknolojik Pedagojik Alan Bilgisi (GS-TPAB) 6z yeterlik diizeylerine etkisini
inceledigi arastirma sonuclari da MO uygulamalarinin OA’larin GS-TPAB &z veterliklerini ve bu ydndeki

performanslarini olumlu yonde etkiledigine isaret etmektedir. Bu arastirma sonuglari ile iliskilendirilebilecek bir
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diger calisma da Bada ve Akinbobola’nin (2022) fizik OA’larinin MO dersi ve 6gretmenlik uygulamasindaki
performanslari arasindaki iliskiyi inceledigi arastirmadir. Bu arastirma ¢alisma grubunun MO performanslari ile
gercek okul deneyimleri arasinda orta diizeyde pozitif bir iliski tespit edilmistir. TUm bu arastirma sonuglari ile
degerlendirildiginde bu arastirma bulgularinin literatlir bulgulari ile ortistigl gorilmektedir. Arastirmanin
kurgusu geregi dersler OA’lar tarafindan tasarlanmis ve én uygulamalardan sonra gercek okul ortaminda
uygulanmistir. Ders tasarimlari Gzerinde ne kadar titizlikle ¢alisilirsa ¢alsilsin gercek derslerde beklenmedik
tepkilerin alinmasi 6gretmenlik mesleginin tabiati geregidir. Onemli olan bu siiregte alternatif planlarinin
mevcudiyeti ya da hizlh ve etkili ¢ozimler Uretilebilmesidir. Bu ¢alisma kapsaminda gergeklestirilen ders
etkinlikleri sayesinde OA’larin bu baglamda daha gercekgi bir mesleki 6grenme deneyimi yasadiklari arastirmanin
verilerinden anlasiimaktadir. Her zaman arzu edilen ¢éziimler Uretilemese de bu arastirma ile amaglanan hedefe

ulagilmis, OA’lar mesleki hayatlarinda karsilasabilecekleri problemlerle yiizlesme firsati bulmuslardir.

Arastirma érnekleminde MO uygulamalarina katilan OA’lar, zaman y&netimi, hatalardan égrenme ve yeni ve
yaratici fikirler Gretme konusunda siirecin kendilerine katki sagladigini belirtmislerdir. Karakas ve Yikselir'in
(2021), 34 ingilizce OA ile gerceklestirdigi video destekli takim ¢alismasi ve yénlendirilmis tartisma ile
gerceklestirilen arastirmanin bulgularina gére de, OA’larin siire¢ sonunda zaman yénetimi davranislarinda
gelisme oldugu tespit edilmistir. Batman ve Zeki Saka’nin (2019) fizik OA’larla gerceklestirdigi baska bir arastirma
da, bu arastirmada oldugu gibi ilk baslarda zaman yénetiminde sorun yasayan OA’lar, siire¢ esnasinda bu konuda
ilerleme kat etmislerdir. Zaman yonetimi konusunda alan yazinda bu olumlu sonuglari destekleyen farkh
calismalar (Aslan ve Elmas, 2019; Karatas ve ark., 2020) bulunmaktadir. Ayrica alan yazinda, zaman yonetimi
acisindan OA’larin derslerde problem yasadiklarinin belirtildigi farkli calismalar da mevcuttur (Atav ve ark., 2014;
Babacan ve Sagsmaz-Oren, 2018). Etkili bir sinif ydnetiminin en dnemli unsurlarinan biri, 6gretim icin ayrilmis olan
zamanin dogru ydénetilmesidir (Bayramli, 2015). Ancak zaman yénetimi becerilerinin gelismesi deneyimle
dogrudan iligkilidir. Zaman yénetimi baglaminda, érneklem grubunun makul diizeyde sorunla karsilasmasi ve
bunu asmak igin ¢aba gostermesi mesleki gelisim sireglerinin bir pargasi olarak distinilmelidir. Bu arastirma
sirecinde OA’larin &zellikle ilk derslerde zaman ydnetimi agisindan sorun yasamasinin hedef grubu
tanimamalarindan kaynaklandigi diisiiniilmektedir. Ozellikle grencilerin kiigiik yas grubunda olmalari nedeniyle
onlarin da yeni 6gretmenlerini taniyip kabullenmesinin bir uyum sireci gerektirebilecegi de gbdz o6niine

alinmalidir.

Arastirmadan elde edilen bir diger sonucda OA’larin uygulamalarda yaptiklari hatalarin farkinda olmalari ve bu
siirecte bu hatalarin azaltilmasi konusunda ilerleme kaydetmeleridir. ilgili litaratiir incelendiginde MO’niin 6z,
akran ve uzman degerlendirmesine imkan saglayan yapisinin OA’larin hatalarini gdrmeleri ve gerekli
diizenlemeleri yapmalarina fazlasiyla imkan sagladigi gérilmektedir (Aslan, 2021; Batman ve Zeki-Saka, 2019,
Mercan ve Bayrak Cémert, 2019; Ozdemir, 2021; Park, 2022). Hata ve diizeltme baglaminda bu arastirmadan
elde edilen bulgularin alan yazin bulgulariyla 6rtiistigii goriilmektedir. Yaraticilik boyutunda ise OA’lar gerek

planlama gerekse de uygulama asamalarinda yeni ve yaratici fikirler gelistirmelerine MO siirecinin imkan
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tanidigini belirtmislerdir. Alan yazinda MO’niin yaraticiligi destekledigini ortaya koyan farkli arastirma sonuglari
mevcuttur (Defis ve ark., 2022; Giiler, 2020; Nakka, 2020; Yiiksel ve Ozkanal, 2019). Bu baglamda arastirma
bulgularinin genel literatiir bulgulari ile értiistigl goriilmektedir. Bu arastirma kapsaminda OA’lara uygulamali
olarak ve akranlariyla birlikte etkili bir 6grenme deneyimi ortami yaratiimaya galisiimistir. Elde edilen veriler
OA’larin bu siiregten olumlu sekilde etkilendikleri ve mesleki acidan gelisim sagladiklarina isaret etmektedir.
OA’larin uygulamalar esnasinda yaptiklari hatalarin farkinda olmalari ve daha etkili ¢éziimler iiretebilmelerinde
akranlari ve arastirmaci ile arastirma cercevesinde olusturulan iletisim kanallarinin etkili oldugu
disiinilmektedir. Ayrica OA’larin kendi performanslarini izleyebilmelerinin 6z degerlendirme olanagini artirdig

ve bunun da OA’larin gelisimlerine olumlu katki sagladigi 6ngériilmektedir.

Arastirmada yer alan ikinci alt tema olan sosyal beceriler “Sosyal medyadan faydalanma”, “Takim calismasi”,
“lletisim”, “Geri bildirim alma/verme”, “dzgiiven”, “Hitabet” ve “Liderlik” kodlarindan olusmaktadir. Sosyal
medya, 6grenciler arasinda videolarin analiz edilmesi ve geri bildirim kanali olarak kullanimi ile 6grencilerin kendi
performanslarina iliskin 6z degerlendirme yapmalarina imkan saglamasi basliklari altinda kullanilmistir. Oz
degerlendirme MO’niin 6nemli unsurlarindan biridir ve derslerde alinan video kayitlari buna énemli diizeyde
imkan saglamaktadir (Yigitoglu-Aptoula, 2021). Ancak, 6gretim performanslarinin kapal sosyal medya kanal
Uzerinden paylasimi ilk zamanlarda OA’lari tedirgin etmistir. OA’larin kendi ya da arkadaslarinin performanslari
Uzerine yorum yaparken cekinceler yasadiklari elde edilen verilerden anlasiimistir. Durum bdyle olsa da yine
kendi beyanlarina dayal olarak, sireg ilerledikge sosyal medyanin daha etkili kullanimi konusunda ilerleme
kaydedildigi anlasiimaktadir. Okumus ve Yurdakul’un (2016), sosyal medya destekli (facebook) olarak 38 ingilizce
OA ile yirittikleri caismanin sonuglari, sosyal medyanin MO uygulamalarinda etkili sekilde kullanilabilecegi
gorisiini destekler niteliktedir. Ayrica, literatiirde yer alan ¢ok sayida arastirmada kamera kullanimi {izerine
cesitli sorunlar yasandigi ortaya konulmaktadir (Aslan ve Elmas, 2019; Dere, 2019). Rich ve Hannafin’e (2008)
gore, MO’de kamera kullanimi pedagojik acidan &nemli birgok durumun tespiti ve diizeltiimesi igin elzemdir.
Karatas ve Cengiz’in (2016) arastirmasinda yer alan bazi OA’lar, uygulamalar siirecinde kamera kaydinin
alinmasindan olumsuz etkilendiklerini, heyecanlandiklarini ve bu sebeple istedikleri performansi
sergileyemediklerini belirlemislerdir. Yine Atav ve ark.’nin (2014) arastirmasinda OA’lar derslerde gerceklestirilen
video ¢ekimlerini faydali olarak tanimlasalarda, kameraya alismada sorun yasadiklarini belirtmislerdir. Arslan’in
(2021) arastirmasinda OA’lar, MO’de ve gergek derslerde kameranin varliginin kendilerinde stres yarattigi ve
cekingen davranmalarina neden oldugunu belirtmislerdir. Bu sorunu bertaraf etme amaciyla arastirmasini
kurgulayan Karatas ve ark.,’nin (2020) gerceklestirdigi bir baska calismada, 25 Kimya OA daha basitlestirilmis ve
akran ve &gretim (lyesi agisindan daha vyalitilmis ortamlarda MO performanslarini ortaya koymuslardir.
Arastirmanin sonuglari bu érneklemdeki OA’larin performanslarinin bu uygulamalar sonunda anlaml sekilde
yikseldigini ortaya koymaktadir. MO’niin OA’larin egitiminde faydasini ortaya koyan ¢ok sayida arastirma oldugu
dikkate alindiginda, kamera kullanimi kaynakli sorunlarin azaltilmasi ve OA’larin bu konudaki gerginlik ve
kaygilarinin giderilmesi adina bu tarz girisimlerde bulunulmasinin énemli oldugu disiiniilmektedir. Bu arastirma

baglaminda, sosyal medyanin bu maksatla kullanimi baslarda OA’larda tedirginlik yaratsa da siire¢ esnasinda
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sorunun biyilk odlciide asildigi gdzlenmistir. Yine de kamera ve sosyal medyanin MO uygulamalarinda
katilimcilarin performansina etki edebilecegi not edilmelidir. Ozellikle, kamera &niinde performans sergileme

baskisini azaltabilecek diizenlemelerin MO’niin kalitesi agisindan énemli katki saglayabilecegi diistiniilmektedir.

Bu ¢alismada OA’lar, sosyal medyayi igerik olusturmada, 6zellikle de yas grubuna uygun oyunlar tasarlamada
temel kaynak olarak kullandiklarini belirtmislerdir. Bulgulardan, OA’larin mesleki anlamda sosyal medya
networklerinin arttigi anlagilmistir. Bu arastirmadan elde edilen bulgular sosyal medyanin egitim amagli da etkili
bir ara¢ olarak kullanilabilecegi diisiincesini destekler niteliktedir. Babacan ve Sasmaz-Oren‘in (2018), 54 Fen
bilimleri OA ile gergeklestirdigi nitel desendeki arastirmada, akilli tahta ve web tabanli gesitli destekleyici yazilim
programlarinin kullaniminin MO uygulamalarinin kalitesini artirdig1 ortaya konulmustur. Aktas’in (2019), video ve
web sayfasi destekli MO uygulamalari ile 40 kolej 6grencisi katilimiyla gerceklestirilen deneysel desendeki
calismanin sonuglarina gére video ve web sayfasi destegi alan MO grubu, kontrol grubuna gére daha iyi
performans sergilemistir. Pandemi stirecinde gergeklestirilen bir baska arastirmada Zalavra ve Makri (2022), yari
online ve web tabanli yazilim destegi ile gerceklestirilen uygulamalarin OA’larin gelisimine katki sagladigini ortaya
koymustur. Bu baglamda arastirma calisma grubundan elde edilen sonuglarin ilgili alan yazin ile ortUstigu

soylenebilir.

Takim calismasi ve akran etkilesiminin MO’niin énemli unsurlar oldugu bilinmektedir. Ozellikle OA’lar arasinda
destekleyici bir iliskinin kurulmasi bu uygulamalarin verimliligi acisindan 6nemli gérilmektedir. Bu arastirma
ornekleminde grup Uyelerinin uyumlari ve birlikte calismanin getirdigi sorumluluklar agisindan bir takim
problemlerin yasandigl goriisme analizlerinden anlasiimistir. Bazi grup Uyelerinin sorumluluklarini tam olarak
yerine getirmemesi gibi durumlarin siireg igerisinde yasandigi anlasiimaktadir. Ancak MO’niin 6nemli amaglardan
biri, OA’lar arasinda mesleki anlamda ve destekleyici bir iliski olusturmaktir. MO’niin sosyal dokusu, bu tarz
problemlerin yasanmasina imkan tanimaktadir. Literatiirde yer alan bazi ¢calismalar (Ersel-Kaymakamoglu, 2019;
Karagiorgi, 2011, Okumus ve Yurdakul, 2016) bu sorunlarin MO uygulamalarinda normal olduguna isaret

etmektedir.

Literatiirde MO uygulamalarinda gergek égrenciler yerine sinif arkadaslariyla yapilan égretim uygulamalarinin bu
uygulamalar yapaylastirdigina yonelik elestiriler bulunmaktadir (Chuanjun ve Chunmei, 2011; ismail, 2011).
Hatta MO’niin en 6nemli unsurlarindan olan akran geri bildirimlerinin arkadaslik iliskilerinden etkilenmeye agik
oldugu ileri slirilmektedir (Defis ve ark., 2022; Ersel-Kaymakamoglu, 2019). Coffey’e (2014) gore, yapici geri
bildirimler, OA’larin giiclii ve zayif yanlarini gérmelerine yardimci olmasi, gelisimlerinden sorumluluk almalari
agisindan oldukca dnemlidir. Eksi’nin (2012), Tirkge OA’lar ile gerceklestirdigi arastirmanin sonuglari MO’de
uygulanan geri bildirimin OA’lar acisindan dnemli katkilar sagladigini ortaya koymaktadir. Bu calismanin sonucuna
gore OA’lar geri bildirimlerin gdzlem formu iizerinden gergeklestiriimesinin verilen geri bildirimin kalitesini
artirdigini ileri siirmislerdir. Ancak, ayni calismada OA’larin, baskalarinin duygulariyla ilgili endiseleri nedeniyle
geri bildirimde bulunma konusunda isteksiz davranabilecekleri sonucuna ulasiimistir. Bu gorisii destekleyen Vasu

ve ark.’nin (2016) gerceklestirdigi arastirmanin sonuglarina gére, OA’larin akranlarindan ziyade uzman geri
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bildirimini kiymetli bulduklari ortaya konulmustur. Bu baglamda MO uygulayicilarinin bu gergekligin farkinda
olarak, siniflarini siirece hazirlamasinin énemli oldugu disiiniilmektedir. MO katihmcilari igin elestirel agidan
gliven verici bir ortamin hazirlanmasi gerekmektedir. Geri bildirimlerin yapici sekilde gergeklestirilmesi igin
gerekli tedbirlerin alinmasi hususunda 6gretim tyelerine 6nemli sorumluluklar diismektedir. Oncelikle &gretim
Uyelerinin yaptiklari elestirilerde ve geri bildirimlerde bu hassasiyetin farkinda olarak iyi birer rol modeli olmalari

gerekliliginin altinin gizilmesi gerekmektedir.

Bu arastirma kapsaminda gercek 6grencilerle ve dogal kosullarda yapilan derslerin OA’larda bir miktar gerginlige
yol agsa da uygulamalarin kalitesi izerinde olumlu etkiler meydana getirdigi disiiniilmektedir. OA’larin dersleri
grup halinde gergeklestiriyor olusu, kendi aralarinda uyumlu bir takim ¢alismasi siireci yiritmelerini zorunlu
kilmistir. Normal karsilanabilecek bir takim uyum problemlerine ragmen, derslerde hedeflenen amaglara biyiik
dlciide ulasildigi gézlenmistir. Elde edilen bulgular, arastirma siirecinde OA’larin gerek birbirleri ile gerekse de
dgrencilerle olan etkilesimlerinde dnemli mesafe aldiklarina isaret etmektedir. Bu 6rneklemdeki OA’larin tamami,
cocuklarla bu ders kapsamindaki temaslarinin onlarla olan iletisim becerilerini artirdiginin altini gizmistir. Gerek
ders igi uygulamalar gerekse de gercek égretim deneyimleri ile OA’larin sunum ve bir grup karsisinda konusma
becerilerinin arttigl goérlisme kayitlarina yansimistir. Alan yazinda bu arastirma bulgulari ile ortisen cesitli
arastirma sonuglari mevcuttur (Kumari ve Nakka, 2020; Ozdemir, 2021; Yiiksel ve Ozkanal, 2019; Zalavra ve

Makri, 2022).

Arastirmanin son alt temasi olan “Duygu durumlar”, frekans siklik sirasina gore: “Heyecan”, “Eglence”,
“Mutluluk”, “Hosgori”, ve “Sabir” olumlu kodlarindan olusmaktadir. “Zorluk”, “Sinirlenmek” ve “Stres” ise
olumsuz olarak tasnif edilmis kodlardir. Butiin olarak degerlendirildiginde, bir egitim 6gretim dénemini kapsayan
uygulamalar esnasinda OA’larin farkli duygular bir arada yasadiklari gdzlenmistir. Zorluk kodunun bu denli
vurgulanmasinin temel sebeplerinden birinin, gercek 6gretim uygulamalarinin 42 kisilik ilkégretim birinci sinif
Ogrenci grubu ile gerceklestirilmis olmasindan kaynaklandigl duslinilmektedir. Bu arastirma kapsaminda bu
grubun secilmesinin temel nedeni, OA’lara ileriki meslek hayatlarinda karsilasabilecekleri durumlara yakin bir
deneyim imkani sunulmasi arzusudur. Ayrica uygulama okulu, Manisa il merkezinde ve Fakiilteye yirime
mesafesindedir. Bu durumun, OA’larin ve ders malzemelerinin okula ulasiminda kolaylik saglayacagi
dustinilmistiir. OA’larin en ¢ok zorlandigi konular arasinda sinif yénetimi, yas grubuna goére icerik ve oyun
tasarlama, takim calismasi gibi konular gelmektedir. Diger yandan, OA’larin arastirmanin kurgusu geregi, gruplar
halinde ve sirayla dersleri yuritlyor olusunun hedef kitleyi tanimalari ve onlarla bag kurmalari anlaminda isleri
bir miktar zorlastirmis olabilecegi dusiiniiimektedir. Uygulamalar esnasinda, OA’lar ileriki mesleki hayatlarinda
karsilasabilecekleri zorluklarla yiizlesmislerdir. ilkokul BE’nin BE 6gretmenleri tarafindan yiritiilmesi konusunda
kamuoyunda bir beklenti olsa da bu siirecin cok kolay olmayacagi bu arastirma érnekleminde anlasiimistir. OA’lar
bu yas grubu konusundaki deneyimsizliklerini ve mevcut programlarinin bu deneyimsizligi ortadan kaldirmaya
elverisli olmadigini vurgulamislaridir. MO benzeri ve 6zellikle gercek 6grenciler ile OA’larin bulusmasini

saglayacak diizenlemelerin bu sorunun ¢éziimiine katki saglayacagi diistiniilmektedir.
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Bulgular OA’larin ¢ocuklarla birlikte olmaktan ve &gretmen roliini Gstlenmekten genel olarak mutlu olduklarini
gdstermektedir. Bu deneyimlerinde farkli heyecanlar yasadiklarini ve eglendiklerini tim OA’lar bircok kez
belirtmistir. Kimi zaman kendilerine kimi zaman arkadaslarina kimi zaman da yénetmekte olduklari 6grencilerine
karsi sinirlendiklerini beyan etseler de bununla bas etme konusunda dénemli mesafe alinmistir. Ogretmenlik
meslegi sabir ve hosgoérii gerektiren bir meslektir. OA’lar ilk baslarda égrencilerden ¢ok yapacaklari etkinliklere
odaklanmiglar ve 6grencilerin beklenmedik davranislari karsisinda ¢6ziim (Gretmekte zorlanmislardir. Siireg
icerisinde ise bu davranislara karsi tedbir alma ve dogru yaklasim ve hosgoriyl sergileme konusunda
gelismislerdir. Alan yazin incelendiginde MO uygulamalarina katilan OA’larin “heyecen” (Atav ve ark., 2014; Dere,
2019; Karatas ve ark., 2020), “stres” (Arslan, 2021; Karatas ve ark., 2020), “kizma” ve “utanma” (Atav ve ark.,
2014) gibi benzer duygulari uygulamalar esnasinda yasadiklari rapor edilmistir. Literatiirde yer alan bazi arastirma
sonuglari, MO uygulamalarinda OA’larin kendilerini 6gretmen gibi hissettikleri, bu siirecte yasadiklari heyecanla
bas edebilmeyi 6grendiklerini ortaya koymaktadir (Dere, 2019; Giiler, 2020). Ayrica, OA’larin &gretmenlik
meslegine iliskin tutum (Abakay ve ark., 2016) ve duslincelerinin (Atav, ve ark., 2014) bu uygulamalarla gelistigini

ortaya koyan gesitli arastirma sonuglari mevcuttur.

Sonug olarak sosyal medya destekli ve okul tabanli olarak MO uygulamalarina katilan 6grencilerin zengin
O6grenme yasantilari ile mesleki agidan 6nemli deneyimler kazandiklari arastirma bulgularindan anlasiimaktadir.
Gergek 6grencilerle hayata gecirilmemesi nedeniyle kimi zaman “yapay” olarak degerlendirilen bu uygulamalarin
iyilestirilmesinde bu arastirmada oldugu gibi ¢evresel imkanlar kullanilabilir. Bu sekilde derslerin hayata
gegirilmesiyle, bu siirecin diger bir kazanani da okullarda OA’lar ile bulusan ¢ocuklar olacaktir. Ayrica bu tarz
uygulamalar &gretmen yetistiren kurumlarin cevreleri ile bagini giiclendirecektir. Ozellikle, 6gretmenlik
uygulamalarinin ortaokul ve liselerle sinirl tutulmasi nedeniyle, MO dersi igerisinde ilkokul BE’ye yénelik bu tarz
bir dizenlemelerin yayginlastiriimasinin faydali olacag distnilmektedir. Bu arastirmadan elde edilen verilere
dayali olarak, 6gretmen egitiminin mesleki uygulama boyutunun okul tabanli sekilde yuritilmesinin daha nitelikli
o6gretmenlerin yetistiriimesine katki saglayabilecegi ongoériilmektedir. Bu arastirma kapsaminda duruma sadece
MO boyutu ile bakilsa da beden egitimi ve spor dgretimi, sinif ydnetimi gibi derslerin de okul tabanl olarak
gerceklestirilmesinin alana 6nemli katki saglayacagi 6ngorilmektedir. Belki de en kapsamli ¢6ziim, 6g8retmenlik
uygulamalarinin gercek okul ortaminda, 6gretim tyelerinin tam katilimi ile daha kapsamli ve uzun soluklu sekilde

ele alinmasindan gegmektedir.

ONERILER

Ogretmenlik uygulamalarinin egitimin son yili ile sinirl tutulmasi, uygulama becerisinin son derece dnemli oldugu
bu meslek icin farkli seceneklerin masaya yatirilmasini zorunlu kilmaktadir. Bu hali ile 6gretmenlik uygulamasinin
kalitesi daha ¢ok uygulama dgretmenine baglidir. Bu agidan da OA’lar icin kaliteli ve standart bir uygulama
egitiminin saglanmasi olasi gorilmemektedir. Bu arastirmadan edinilen tecriibelerin de 1siginda, Ogretim
tyelerinin planlama, uygulama ve degerlendirme gibi Snemli mesleki pratiklerin her asamasinda OA’larin yaninda

bulunacaklari okul tabanl uygulamalarin yayginlastirilmasi énerilmektedir. Ulkemiz tip egitiminde diinyada
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onemli ve hakl bir prestije sahiptir. Bu basarida, sahada ve hastayla dogrudan temasa dayal, uzman denetimli
yapinin énemli payi oldugu disiiniilmektedir. Toplumun gelecegini insa edecek olan OA’larin da okulda, uzman
gozetiminde yetismesine dayal bir sistemin kurulmasinin 6gretmen egitiminde 6nemli mesafe alinmasina katki

saglayacagi dustnilmektedir. Ancak bu sekilde gergekgi bir 6gretmen egitiminden bahsetmek miimkiin olacaktir.

Saglikli ve bitlinsel bir egitim igin ilkokullarda BE derslerine brans 6gretmenlerinin girmesi son derece énemlidir.
Ancak, oncelikle 6gretmen yetistiren kurumlarin programlarinin bu yas grubunun ihtiyaglarina gore tekrar gézden
gecirilmesi gerekmektedir. Bu sekli ile ve uygulama eksikligi nedeni ile fakilte programlari ilkokul ve okul éncesi
BE igin yeterli degildir. Arastirmacilar agisindan ise farkli 6rneklemlerde ve farkl arastirma desenlerinde okul
tabanh MO uygulamalarinin etkilerinin élgiilecegi arastirmalarin kurgulanmasinin BE ve spor alanina 6nemli katki

saglayacagi ongorilmektedir.
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