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ABSTRACT

The right to access higher education and the ability to benefit from higher education services
effectively is among the fundamental rights of disabled individuals as well as other individuals. In
addition, these rights constitute an important part of the right to education, which plays a key role
in exercising and learning other rights. The problems of students with disabilities who have access
to higher education are the subject of this research. This research, which aims to determine the
possible policy and support strategies by determining the opinions of the students and faculty
members working in the relevant units regarding the quality of service provided to disabled
students studying in higher education institutions, is designed as a qualitative study. The study
group consists of two disabled students who continue their university education in the fall
semester of the 2022-2023 academic year and two faculty members working in the disabled units
of these universities. The data collected in the study were analyzed by Critical Incident Technique
(CIT) analysis, which allowed the participants to examine the stories they told based on their own
experiences. According to the results of the research, although students with disabilities have the
same basic rights and freedoms as individuals without disabilities and legal measures are taken at
international and national levels, they cannot use their rights effectively in higher education as in
many fields. The problems faced by disabled students are divided into three dimensions as (i)
education and training services, (ii) exam services, and (iii) support services. Students with
disabilities have problems in issues such as the physical conditions and accessibility of the campus,
library services, and dining hall layout, which are mainly included in support services. Failure to
organize the exams in accordance with the type of disability, the inadequacy of some assistants
working as lecturers to express the visuals, long questions, not preparing the visual questions in
the form of embossing and not granting an exemption in return are among the most important
problems experienced by students with disabilities in exam services. In addition to these, the
problems faced by disabled students in education and training services constitute situations that
negatively affect the understanding and comprehension of the course, such as in-class materials
not being suitable for the type of disability and not sharing notes. It can be concluded that
identifying the problems faced by disabled students studying at universities is a prerequisite for
increasing the awareness of both university administrations, academic staff and peers without
disabilities, solving these problems, and developing the necessary policies and strategies.

Keywords: Disabled student, right to access to higher education, education right, education law.

* This research is an expanded version of the oral presentation presented at the International Education Congress
(EDUcongress), Antalya (17-19 November, 2022), with the title "No Student Left Behind: Student Opinions on the Quality of
Service Provided to Disabled Students in Higher Education Institutions".
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INTRODUCTION

Individuals with disabilities are equal to individuals without disabilities in terms of access to higher education and
the right to benefit effectively from the services provided in higher education institutions, as in other
fundamental rights and freedoms. This equality is guaranteed by both international and legislation, but it is
possible to say that very few people with disabilities have access to higher education, and those who have access
cannot benefit from higher education services at an ideal level. Due to their disadvantage, it is obvious that
students with disabilities are more likely to struggle with problems in areas such as education and training
services, exam services, and support services compared to other students. The right to higher education, one of
the most fundamental rights, which also plays a dominant role in the learning, the use and the development of
other fundamental rights, can be used effectively by individuals with disabilities by identifying and solving these

problems.

A small number of studies focus on the problems of students with disabilities compared to the studies aimed at
identifying the problems experienced by students without disabilities in the literature. This research focuses on
the problems faced by students with disabilities who have access to higher education. In this context, the
definition and scope of the concept of disability are given below, the rights of disabled students to education and
access to higher education and the international and national prohibition grounds of these rights are examined

in detail and then the research results are presented.

Concept of Disability

Disability is a concept that is used to express long-term disability. In a report prepared by the World Health
Organization in the early 1980s, this concept was expressed with the concepts of deficiency, disability, disability,
disability/handicap. In the same report, these concepts are generally expressed as "individuals' inability to fully
fulfill their social duties" (World Health Organization, 1980). What is meant in this statement is not the
preferences and wishes of the individual, but on the contrary, their inability to participate effectively in society
or their participation being adversely affected due to the disability they were born with or acquired later due to
reasons such as accidents and diseases. Again, the concept of disability was revised by the World Health
Organization in 2001 and the definition of the concept of disability was expanded by expressing it as "the
restriction of daily life activities and their participation in social life as a result of congenital or subsequent health
problems of the individual and the problems encountered due to this restriction" (World Health Organization,
2001). It is also possible to define the concept of disability as loss of competence that causes consequences such
as individuals' inability to meet their basic needs, inability to use their basic rights effectively, and being exposed
to many social obstacles (Voluntary Service Overseas, 2006). The United Nations General Assembly made the
concept's relatively comprehensive and widely accepted definition. In the "United Nations Convention on the
Rights of Persons with Disabilities" adopted on 13 December 2006, the Board defined disability as "individuals
who cannot participate fully and effectively in social activities compared to other individuals, even when equal

conditions are created, and who have permanent or long-term physical, mental, perceptual, etc. disorders" (UN,
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2006). According to the Social Services Law No. 2828; individuals who need protection, care, rehabilitation,
counseling and support services as a result of the loss of physical, mental, mental, emotional and social abilities
that will prevent them from complying with the life requirements due to congenital or any disease/accident are
considered disabled (Social Services Law, 1983). Disability groups are generally grouped as visual impairment,
hearing impairment, learning disability, psychiatric problems, speech disorder, physical disability, hyperactivity

and attention deficit, traumatic brain injuries, and chronic/persistent diseases.

According to the World Disability Report prepared by the World Bank and the World Health Organization in 2011,
approximately 15% of the world's population comprises individuals with disabilities (World Health Organization,
2011). This ratio means that there are more than one billion disabled people in the world. In addition, the report
states that 80% of one billion people with disabilities live in developing countries and more than one hundred
million have severe disabilities. Due to their density in the world population, people with disabilities are
described as "the largest minority in the world". In Turkiye, the number of people with disabilities is
approximately 1.5 million. 27% of these disabled individuals are 0-21 years old, 36% are 22-49 years old, and 37%
are 50-64 years old. As can be seen, the disability rate increases with age. As a matter of fact, while the rate of
disabled individuals in the 20-34 age range is 6% in OECD countries, this rate doubles in the 35-49 age range and
reaches 24% in the 50-64+ age range. In the countries of the European Union, the number of disabled individuals
between the ages of 15-64 experiencing the main activity problem is 44 million, while the number of individuals

with lifelong disabilities is 35 million (EYDER, 2022).

International and National Legal Basis for the Right of Persons with Disabilities to Education and Access to

Higher Education

The right to an education that individuals have only because they are human is included in the scope of "social
rights" among fundamental rights and freedoms. Therefore all states have to offer this right as a public service
(Akkaya and Kepenekci, 2022). Three years after the French revolution, the right to education was first included
in the legal dimension. In the French Constitution of 1793, it was stated that everyone needed education and the
state had to offer all educational opportunities to citizens in order to improve public education. With this legal
regulation, education has been transformed into a public service and has been removed from being private and
privileged (Orhan and Geng, 2017). However, according to Karaman-Kepenekci (2008), the dominant role of
education in the acquisition of universal values was noticed with the French Revolution, its acceptance as a right

and inclusion in national/international legal regulations reached the 20th century.

The first international document in which the concept of the right to education is used directly and clearly is the
1948 Universal Declaration of Human Rights. In the declaration, it is stated that every individual has the right to
education, that education should be compulsory and free in primary education, and that higher education should
be open to everyone with full equality on the basis of the principle of merit (UN, 1948). In Turkiye, this declaration

entered into force through publication in the official gazette dated May 27, 1959, and even the constitutions of
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1961 and 1982 were drawn up in accordance with this declaration. The next regulation that clearly expresses
and protects the right to education is the 1959 Declaration of the Rights of the Child. Similarly, this declaration

emphasized that education is a right and that basic education should be free to citizens (UN, 1959).

In addition, the European Convention on Human Rights (Convention for the Protection of Human Rights and
Fundamental Freedoms), which was signed in Rome in 1950 and entered into force in 1953, the UNESCO
Convention against Discrimination in Education in 1960, the United Nations International Covenant on Economic,
Social and Cultural Rights in 1966, and the Convention on the Elimination of All Forms of Discrimination against
Women in 1981 also expressed education as a right, making basic education compulsory and ensuring that
citizens benefit from it free of charge. In addition, in the conventions, states have been charged with the task of
arranging each individual who has completed their education at previous levels in accordance with their abilities
and equally benefiting from higher education (UNICEF, 2007). These conventions include the UNESCO
Convention against Discrimination in Education and the United Nations International Covenant on Economic,
Social and Cultural Rights, which prohibits any form of discrimination against any person or group. The concepts
of person or group expressed here are used to emphasize that each individual or group should benefit from the
right to education equally. In more detail, this emphasis aims to guarantee the right to education of individuals

who are disadvantaged together with other individuals.

Another important international legal regulation that guarantees the education rights of people with disabilities
is the World Action Program for People with Disabilities, which the UN General Assembly adopted in 1982. The
program underlines the issues of ensuring more active participation of people with disabilities in social life, taking
the necessary measures and making arrangements to ensure that people with disabilities can use their education
rights equally with other individuals, providing the necessary flexibility and convenience in the education of

people with disabilities, and imposes responsibilities on state parties in this regard.

In parallel with the 1989 Convention on the Rights of the Child, education has been defined as a right, and various
duties have been imposed on States parties to provide their citizens with the necessary facilities for the exercise
of this right. Turkiye signed the Convention on the Rights of the Children in 1990 with reservations in some of its

articles (art. 17, art. 29, art. 30).

The Standard Rules on Equal Opportunities for Persons with Disabilities adopted by the UN General Assembly in
1993 are another important legal regulation addressing the right of persons with disabilities to education. This
regulation is a set of rules designed to guide state parties rather than being legally binding. The Standard Rules
guide states on the measures to be taken to effectively exercise the fundamental rights and freedoms of
individuals with disabilities. In addition, with this regulation, States should develop national education policies
based on the principle of equal primary, secondary and higher education opportunities for children, young people
and adults with disabilities (UN, 1993). As can be seen, this regulation is of great importance since the right of

individuals with disabilities to higher education has also been addressed directly.
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In addition to the above-mentioned legal regulations, the 1994 Salamanca Declaration and Framework of Action
can also be considered as an important international development that eliminates the issue of access to
education rights for people with disabilities. In both the declaration and the Framework of Action, the principle
of education for all; ensuring access to the right to education for all children, young people and adults, and the
importance and urgency of this, the fight against discrimination were emphasized and it was stated that it is
important for states to take measures in this regard. Finally, the Convention on the Rights of Persons with
Disabilities, adopted by the UN General Assembly in 2006, constitutes one of the international legal regulations
that guarantee the right of persons with disabilities to education. As a matter of fact, the rights and freedoms of
individuals with disabilities were directly stated in the convention, and it was stated that these individuals should
be protected from all kinds of discrimination, the necessity of creating an inclusive education system in the
lifelong learning process at all education levels was underlined and states were held responsible for these issues

(UN, 2006).

As can be seen, the right to education is guaranteed by many international legal regulations. When evaluated at
the national level, it is possible to say that the principles in these international regulations in Turkiye are partially
implemented through legal regulations. For example, in various articles of the Constitution of the Republic of
Turkiye numbered 1982 (art. 6, art. 41, art. 42, art. 49, art. 50, art. 60 and art. 61), it is stated that each individual
has the right to live and develop his/her material/spiritual existence, no individual can be deprived of the right
to education and training, and the state will support individuals in need of special education, and the state should

take the necessary measures to protect these individuals and to participate in social life.

Again, with the Decree Law No. 573 on Special Education (Decree Law) issued in 1997 in Turkiye, the education
rights of disabled students were secured. The Decree also repealed the Children in Need of Special Education
Law No. 2916, which was enacted in 1983. The reason for this is the narrow scope of the law numbered 1983,
which does not cover all levels, although it regulates the education rights of individuals in need of special
education. The Decree Law addressed the issues addressed in this law in a broader framework and regulated the
issues related to the scope of education to be given to disabled individuals in early childhood, preschool, primary
school, secondary school, high school and university levels and the rights of individuals in need of special
education, both general education and vocational education. In addition, Law No. 5378 on the Amendment of
Disabled Persons and Certain Laws and Legislative Decrees, which was issued in 2005, constitutes another
national legal regulation addressing the right of disabled people to education. In the law, it is stated that
individuals with special needs cannot be deprived of the right to education for any reason, on the contrary, they
will be integrated into education through integrated educational environments, taking into account their special
situations. Moreoever, the law provides for the establishment of a Disabled Counseling and Coordination Center
to coordinate issues such as the preparation of educational materials that facilitate the education life of disabled
students in universities and the creation of educational environments. As can be concluded, the aforementioned

law has been prepared directly for disabled students studying in higher education. This is the strong point of the
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law, however, students with disabilities are limited to the hearing impaired and the visually impaired. Therefore,

it is possible to say that the scope of the law should be expanded.

The Basic Law on National Education No. 1739 also includes regulations on the right of disabled students to
education and their access to higher education. For example, Article 4 of the law stipulates that educational
institutions are open to everyone regardless of language, race, gender, disability and religion, and that the state
is obliged to take the necessary measures to raise children in need of special education and protection. It has
also been stated that primary education is the right of all citizens, and in the levels after this level, citizens can

benefit in line with their interests and abilities.

The right to education and access to higher education of individuals with disabilities are guaranteed by many
legal regulations established at the international level. Turkiye is a state party to most of these regulations and
has therefore established its national legislation in accordance with these regulations. The right to education as
a social right is important because it is among the fundamental rights and freedoms and mediates the learning
and effective use of other fundamental rights and freedoms. As a matter of fact, even the statement that
education is a right brings with it the fact that every individual has this right. It is also possible to read this
statement in the way that disabled individuals, as well as other individuals, have this right because they are lonely
and lonely. For this reason, states are obliged to regulate education policies, open schools, prepare educational
environments, provide educational equipment and ensure that all learners can benefit from these services

effectively so that they can benefit from the right to education effectively together with other citizens.

Unfortunately, the fact that the rights of disabled people to education and access to higher education are
included in many international and national legal regulations does not mean that these rights are used
effectively. In other words, legal regulations did not guarantee the right of people with disabilities to education
and access to higher education, which is why many people with disabilities around the world have never had
access to education or have not completed their education. As a matter of fact, 25 out of every hundred disabled
individuals who complete basic education in European Union countries leave their education. While this rate is
11% in Sweden, it reaches 60% in Turkiye. In OECD countries, the rate of disabled individuals with low education
level in the labor market to the total population is 40%, while this rate is 20% for individuals without disabilities.
Therefore, it is possible to say that individuals without disabilities use their education rights more effectively than
those with disabilities. The rate of disabled individuals benefiting from lifelong education services is low
compared to individuals without disabilities in parallel with their schooling and employment rates. For example,
in the European Union countries, the rate of disabled people between the ages of 25-64 to benefit from such
services is 6.9%, while this rate is 9.8% in non-disabled individuals. In Turkiye, these rates are 1.7% and 4.1%,
respectively. Access rates of disabled students to higher education are low, similar to other levels. As a matter of
fact, 22.1% of disabled individuals between the ages of 30-34 in EU countries can complete a higher education

institution. This rate is only 6.8% in Turkiye (EYDER, 2022).
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The importance of education and the fact that it is one of the fundamental rights are widely accepted throughout
the world. Despite this, children with disabilities are 49% more likely to drop out of school, 47% more likely to
drop out of basic education, 33% more likely to drop out of secondary school, and 27% more likely to drop out
of high school compared to children without disabilities, which number 240 million worldwide. These rates are
even higher in children with more than one disability (UNICEF, 2021). As it is known, there is a requirement for
individuals to have successfully completed previous education levels in their access to higher education.
However, when the mentioned rates are examined, it is seen that very few of the disabled individuals can meet
this condition. Students with disabilities who have completed their previous level of education and have access
to higher education institutions face various problems in the universities where they study. Solving these
problems and providing the necessary support is vital for disabled students to complete the programs they study.
Research findings indicate that students with learning difficulties are much more likely to drop out of their
education than others. According to the NCES report, only 34% of students with learning difficulties can complete
a four-year education (Newman et al., 2011). With this awareness, higher education institutions in Turkiye have
started to work on helping and supporting students with disabilities, as well as transforming campus and
educational environments into disabled-friendly university environments. YOK also gives “Barrier-free University

Flags” in order to support and encourage such initiatives (YOK, 2021).

It is of great importance to determine the views of disadvantaged students on the institution and the quality of
the education they receive (Zineldin, Akdag and Vasicheva, 2011; Rawley, 2003). According to Rawley (2002,
cited in Cinkir and Yildiz, 2018), student opinions provide auditable evidence for quality improvement processes.
It allows students to evaluate their learning processes and develop their competencies. These feedbacks can be
used as one of the indicators to compare the reputation of the university. In other words, students' education
levels, participation in socio-cultural activities, and their level of satisfaction with the interest they receive are
important indicators for evaluating the quality of educational institutions or services (Yilmaz, Filiz, & Yaprak,
2007). According to Knight and Harvey (1998), the method of measuring student satisfaction should be seen as

a cycle of data collection, reporting, and implementation that enables management to make adjustments.

Although the access rights of disabled students to higher education are protected by other legal regulations
related to education, especially the constitution, it is possible to say that the services are not provided in the
desired quality. In fact, studies show that students with disabilities have more problems and have difficulty
continuing their education in university studies than students without disabilities. For example, in their research,
Dokmen and Kislak (2004) compared the demographic characteristics of disabled students, leisure activities,
forms of accommodation, their thoughts about the future, psychological problems and problems they faced at
university. According to the results of the research, a small number of students with and without disabilities
differ in terms of their characteristics and problems. In this context, people with disabilities do less housework,
go to the cinema/theater, read fewer books and participate less in social activities. Those with disabilities mostly
have problems with issues related to exams while those who are not disabled have problems about

administrative staff at the faculty. Furthermore, students with disabilities have more problems with the library
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and cafeteria than those without disabilities. In particular, visually impaired people experience various problems
in accessing the exam hall, lecture notes and course materials. Additionally, students with disabilities participate
less in social activities and stay away from dating relationships. Dining halls organized according to non-disabled
individuals are also a problem for students with disabilities. Another remarkable result obtained in the
aforementioned research is the belief developed by disabled students that the problems will not be solved.
Seving and Cay (2017), on the other hand, stated that these problems may be in (i) physical, (ii) social and (iii)
psychological dimensions and may also be directly related to the functions and purposes of the university.
According to the researchers, it is not enough for a visually impaired student to reach the campus in order to
receive a good education. Because of many problems such as access to course materials and qualified
information, how they are perceived in the social environment in which they are educated, and the attitudes and

behaviors encountered, exams, and assignments may arise in the process.

Another study on disabled students studying at the university was conducted by Akgamete and Kargin (1998).
The researchers examined the life orientation levels of the students in these two groups according to the
variables of gender, academic achievement, disability type and degree, and as a result of the research, they found
that optimism (positive perspective on life) differed significantly only according to the variables of disability
status and degree. What is remarkable is that students with disabilities are more optimistic than students without
disabilities. However, this optimism is affected by the degree of the obstacle. Accordingly, as the degree of
disability increases, the optimism of disabled students decreases. Kaya (2019), on the other hand, found that
disabled university students had problems in the dimensions of (i) physical education environment, (ii) teaching-
learning process, (iii) future work life, (iv) family relations, (v) human/friendship relations, (vi) personal
perception and emotion status and (vii) university/faculty services, and these problems were not at a very high

level.

In the international literature, similar to Turkiye, it is possible to state that the number of studies on disabled
university students is insufficient compared to the number of studies on non-disabled students. In a study
conducted by Reed, Kennett and Emond (2015) on the subject, it was stated that students with disabilities are
more likely to show low academic success than students without disabilities due to many problems they
encounter in universities. It is noteworthy that the academic achievement and self-efficacy of students with
disabilities who study at university because they like to prove themselves or to learn are higher than those who

do not have disabilities.

Students with disabilities face various problems in universities such as physical conditions, accessibility,
accommodation and access to library services (Holloway, 2001). Correspondingly, various studies reveal that
disabled students face problems such as lack of knowledge and awareness of the personnel working in
universities (Redpath, Kearney, Nicholl, Mulvenna, Wallace & Martin, 2013), inadequate assessment and

evaluation services especially for students with learning disabilities such as dyslexia and not being specially

40



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

prepared for these students (Pavey, Meehan & Waugh, 2010), and the inhibitory attitudes and behaviors of the

social environment in the university (Liasidou, 2014).

For the reasons explained above, identifying the problems experienced by disabled students and developing
solutions to these problems are of great importance both in ensuring that disabled students can use their right
to receive university education more effectively and in the context of equal opportunities with other individuals
and in increasing the quality of the services offered in higher education institutions. As mentioned before,
national and global statistics are insufficient compared to the representation rate of individuals with disabilities
in higher education. However, it is possible to say that the number of disabled students entering the university
every year and the variety of needs of these students have increased. For this reason, it is necessary and
important to identify the problems faced by students. The problem of this research is the opinions of disabled
students studying in higher education institutions and faculty members working in authorized units about the

quality of the service provided to disabled students at the university.

The aim of this study is to determine the possible policies and support strategies by determining the opinions of
the students and faculty members working in the relevant units regarding the quality of service provided to
disabled students studying in higher education institutions. In line with this purpose, answers to the following

questions were sought:

1. What are the positive and negative experiences of disabled students about education services
in universities/faculties?

2. What are the positive and negative experiences of disabled students about exam services in
universities/faculties?

3. What are the positive and negative experiences of disabled students regarding support services
in universities/faculties?

4. What are the opinions and suggestions of disabled students regarding the improvement of the
services provided for them in their universities/faculties?

5. What are the positive and negative experiences of the authorized faculty members working in
the units of the universities receiving the "Unobstructed University Flags" award given by YOK
regarding the services provided to disabled students?

6. What are the opinions and suggestions of the authorized faculty members working in the units
of the universities receiving the “Barrier-free University Flags” award given by YOK regarding

the improvement of the services provided to disabled students?

METHOD
Research Design

Critical Incident Technique, one of the qualitative research methods, was used in this study. Critical Incident

Technique (CIT) analysis was first used in a study conducted by Flanagan (1954). It is a technique that can help
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to learn all the details about a particular event and to overcome possible problems that may arise in the future.
CIT consists of a set of procedures specifically defined to make observations about human behavior and classify
these observations so that they can contribute to the solution of practical problems. This technique is based on
the idea that people tell stories about their past experiences. The technique uses content analysis of these stories
told by people themselves (Bitner, Booms, & Tetreault, 1990). CIT is a technique that can be effective in collecting
a large number and variety of information about a particular institution or quality dimensions of the period. Since
it is difficult to generalize the findings obtained by interpreting this large number and variety of data, CIT isamong
the exploratory research methods that allow more qualitative analysis (Hair, Bush, & Ortinau, 2000; Kavak &
Yilmaz, 2003; Ozgen & Goker, 2013). There are many reasons why CIT analysis is preferred in this study. First of
all, it is not possible to reach a large number of participants. Truly, as stated before and revealed by statistics,
students with disabilities cannot be represented sufficiently in universities. Moreoever, students with disabilities
do not have to report their disabilities to the universities/faculties where they study. It is obvious that this
situation will cause the representation rates to decrease even more. At the beginning of the research process,
the Disabled Student Units of five universities were interviewed. All universities have followed a policy of not
sharing contact information in order to protect the personal data of disabled students. Therefore, at the
beginning of the process, it was understood that the participants would be limited to the people accessible to
the researcher. Due to this prediction, it was thought that other qualitative research techniques would not be
suitable for data analysis. In the literature review conducted within the scope of the research, researches on the
subject have also been effective in choosing CIT analysis. In fact, various studies on university students studying
at universities conclude that this situation, in which disabled students mostly do not report their disability status
to the university, is caused by reasons such as fear of being perceived as a problem (Madriaga, 2007), fear of
being labeled (Mortimore & Crozier, 2006), and lack of obligation to report (Riddell & Weedon, 2014). The reason
why CIT analysis is preferred is not only related to the number of participants. The fact that CIT allows the
positive/negative experiences of the interviewees to be determined and examined in detail constitutes the main
reason for the preference of this technique in this study. Other qualitative techniques are utilized by taking
relatively short expressions from relatively many participants, which may result in the satisfaction of the data
after a while. However, CIT allows the participants to utter their experiences through longer expressions and,
more importantly, their own experiences/memories. For all these reasons, the participants of this researcher
consisted of four participants, two disabled students studying at the same university reached by the effort of the

researcher and two authorized faculty members working in the relevant unit.

Study Group

The research was carried out in two different public universities in Ankara. The study group was formed in
accordance with the criteria that universities are public institutions that receive the “Barrier-free University
Flags” award given by YOK and that disabled students study at one of these award-winning universities.
Secondly, the fact that faculty members are authorized to work in the disabled student units of universities in

accordance with this criterion is another criterion that is considered. For these reasons, the participants of the
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study were determined by the purposeful sampling technique. 2 students with disabilities and 2 faculty members
working as authorized students in the disabled student units participated in the study. In order to protect the
private information of the participants in the research, students were coded as "0O" and faculty members were

coded as "FM". Demographic information of the participants is given below.

S1: Male student. He is a 3rd year student in the special education department of the faculty of
education. Blind.

S2: Male student. He is a 3rd year student in the special education department of the faculty of
education. Blind.

FM1: Female faculty member. Prof. Dr., special education department.
FM2: Female faculty member. Prof. Dr., special education department.
Data Collection Tool

In order to determine the opinions of the participants, a semi-structured interview form (Critical Incident
Technique: "No Student Left Behind") was developed by the researcher to obtain data for the sub-objectives of
the research. The researcher prepared the questions in the interview form by conducting a literature review and
making sure that they were clear and understandable. In the interview form, questions were included to
determine the positive/negative aspects of the services provided by universities to disabled students and the

solution suggestions of the participants.

Data Collection

The data of this study were collected from four participants, two disabled students studying at the same
university and two authorized faculty members working in the relevant unit, which was reached through the
efforts of the researcher. The data were obtained through face-to-face interviews with the participants.
Permission was obtained from the participants to record audio during the interviews. For this research, the
permission of the ethics committee dated 05.12.2022 and numbered 22-272 was obtained from the Social

Sciences Sub-Ethics Committee of Ankara University.

Data Analysis

The data obtained through the interview were first deciphered into written text and then transferred to the
computer. In the analysis of the data, CIT analysis was used. In the study, the similarities and differences of
opinions were interpreted. The participants' opinions were distributed according to categories and subcategories
and the distribution was expressed in shapes per the analysis of CIT. During the interpretation of the findings,
direct excerpts from the stories told by the participants based on their memories were also included in order to

be more concrete and explanatory. The opinions of the participants were coded by an expert” " other than the

** Bahtiyar SARI

43



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

researcher and the reliability of the coding was calculated as 89% using the reliability formula proposed by Miles

and Huberman (1994).

FINDINGS

The findings obtained in this study seeking to reveal the opinions of the participants about the quality of the
service provided to disabled students at the university and their solution proposals are given under separate

headings below.

Experiences of Disabled Students Regarding Education Services in Universities/Faculties

Within the scope of the research, the participants were asked to tell stories about their memories of positive and
negative experiences related to educational services in their universities/faculties. Positive and negative

experiences determined from the stories told by the participants are presented in Figure 1.

Availability of disabled elevator (S1) |

g E

= ] g Including yellow lines at the entrance of the faculty and embossed
@ E o inscriptions at the beginning and end of the stair railings (S1, S2)
3w
o (]
2 = »
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'E 5 N & —| Not being accessible inside the campus (S1) |
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T o = — —
¢ § §' —| Difficulty when it rains (S1) |
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o
g_ S g —| When the leaves fall, the ground is slippery (51) |
Z 5 )

@ — 2

< = —| Lack of yellow lines on sidewalks (S1) |

E

—| Too narrow stair treads (S2) |

—| The sidewalks on the campus are very high (S1, S2) |

Figure 1. Educational Experiences of Disabled Students

As in Figure 1, both disabled students have positive and negative experiences about education services in their
universities/faculties. Accordingly, providing peer support, assigning part-time students, teachers' understanding
and taking the necessary precautions, describing the visuals used in the lessons understandably, being sensitive
to the faculty management, using concrete materials in the lessons and allowing voice recording in some lessons
and sharing the notes constitute the positive experiences of disabled university students. In addition, difficulties
in visual-oriented courses, inability to understand table and graphic presentations, difficulties in internship

courses and online courses, not sharing lecture notes in some courses and not being conscious of the student
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communities about disabled students constitute negative experiences experienced by disabled students in the

education process.

When the opinions of the participants about education and training are evaluated in general, it is realized that
positive experiences are relatively more than negative experiences. In addition, it was determined that the
participant coded 01 had more positive and negative experiences compared to the participant coded O1.
Furthermore, it was determined that the positive and negative experiences of the participants were mostly
different. It was observed that the participants only agreed on the description of the images in an understandable
way (positive experience) and the inability to understand the table and graphic presentations (negative
experience). In order to be more explanatory, some of the stories told by the students about their experiences

are given below.

“... The disabled unit provides peer support... A friend from the group helps with my internship and
individual lessons by working part-time. | ask him about visual issues... 30 hours with him. When |
first arrived, our teacher in the disabled unit contacted me... | offered my suggestions. For example,
in the application behavior analysis, he was trying to describe online topics to me as much as
possible during the pandemic process... | was sending a video to another lecturer and he was giving
me feedback... | had the opportunity to correct my mistakes. Usually my lecturers are very

understanding... They take precautions beforehand so | don't have a problem.... ” (S1)

“..For example, one of our lecturers was talking about rocks in geography class. He showed the
photos of these stones to my friends. He also brought the stone to me and examined it... | remember
it as a very beautiful memory, and | felt valuable there for the first time as an educational memory.
I said that | was aware that | was here too, and for 4 years, it progressed as much as | could with

this teacher... " (S2)

“..It is very difficult to do internships, for example, | will evaluate students. | can't evaluate a lot of
things there. He will force me because he is visually oriented... | am generally someone who does
not have difficulty with verbal lessons. But when there is a visual-oriented course, for example, in
classroom management, there are tabular graphics in the applied behavior analysis course... If our
lesson had been face-to-face, our teacher would have presented it to me in the form of braille...
There are two visually impaired schools in Ankara. | really wanted to go to these schools, but
unfortunately it didn't happen. I'm having a hard time in my internship classes. | am currently going
to special education schools. Working with students there requires seeing... Since | have my own

disability, | think | can provide better education to the visually impaired... ” (S1)

“..We had a lesson in the special education department, and study questions were given in this
lesson. There were painting questions... | was not given a research assistant to help me interpret

the painting, nor was this painting arranged for me. | live a constant activist life, trying to fight for
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something from my own point of view. Sometimes | think that the legislation regulating the
education and training of disabled students is left to the initiative and mercy of the teachers. For
example, some of our teachers share their notes, but some do not... He doesn't prepare and present
his slides like a lecture note specific to me, he doesn't deal with it. The student communities do not
know what to do either, | joined a community and for the first time, the students there met a

disabled member and did not know what to do... " (S2)

Experiences of Students with Disabilities Regarding Examination Services in Universities/Faculties

Within the scope of the research, the participants were asked to tell stories about their memories of positive and
negative experiences related to exam services in their universities/faculties. Positive and negative experiences

determined from the stories told by the participants are presented in Figure 2.

—| Teaching by assistants in exams (S1, S2)

—| Sensitive behavior of assistants (S1)

I
Positive
|

—|Being exempted from visual questions (S1)

Being able to request additional time in exams (S1)

Difficulty in visual questions in exams (S1)

X
Examination Services

experiences with exam services
4

Difficulty in online exams (S1)

In universities/faculties of disabled students

Negative

Not giving an assistant to interpret the table questions (S2)

Figure 2. Experiences of Disabled Students with Examination Services

As presented in Figure 2, both disabled students have positive and negative experiences of exam services in their
universities/faculties. Assistants as instructing in exams, their being sensitive to disabled students, exempting
disabled students from visual questions and requesting additional time in exams are positive experiences of the
participants regarding the exam services. In addition, students with disabilities have negative experiences such
as having difficulty in online exams and not being given an assistant to interpret table questions in face-to-face

exams.

When the opinions of the participants are examined in general in Figure 2, it is seen that positive experiences are
relatively high to negative experiences. As in education and training services, the positive and negative
experiences of the participant coded 01 are relatively higher than the participant coded 02 in exam services. The

experiences of the participants regarding the exam services are similar only in that the assistants instruct them
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in the exams. However, participants generally have positive and negative experiences on different subjects. To

be more precise, some of the stories told by the students about their experiences are given below.

“..Assistants support us in exams, for example, if there is a test, they mark it. That's why he doesn't
stay with me anytime soon. Because of my excitement in an exam, | did not think of the answer to
the question. The assistant came to me and said, | will not leave, | will give you additional time, you
can do it. It made me trust myself... Towards the end of the exam, | thought of the answer and did
it. That was nice and motivating for me. When there are formal questions in some exams, teachers
provide exemptions from such questions. They ask what kind of questions are comfortable for us. |
asked for additional time in the exams. Apart from that, | requested an exemption if there were

formal questions in the questions. It was accepted and | had no problems...” (S1)

“...Since geography is a visual work, at some points our teacher would ask us to draw a map, and
some of our friends would ask me to interpret those regions verbally in the exam. For example,
instead of drawing a map, he would ask me to make a comment on where the Cape of Good Hope
is. I'd tell the assistant. This allowed me to know where the Cape of Good Hope was. Let me give
you an example of how to get to Cape of Good Hope, over the Pacific Ocean. On the world map, the
world is round and we see that when we enter from the Pacific Ocean, we exit from another place.
In the north of Anatolia, there is Ukraine slightly above Georgia. Then comes Russia. lecturer was
asking about the places where carstic shapes are seen the most, for example, we were gluing the

Konya plain..." (S2)

“..There are shaped graphic questions in exams, for example, | can never do them. It's hard for me.
It requires interpretation, after all, | need to see it. The same is true for online courses, | cannot

understand the course because | cannot see the images presented...” (51)

“..In exams, painting questions are sometimes asked. | can't understand. We need an assistant to
interpret it for us, but an assistant who can interpret it. Because | never understood what the

assistant once told me... ” (S2)

Experience of Disabled Students in Support Services in Universities/Faculties

Within the scope of the research, the participants were asked to tell stories about their memories of positive and
negative experiences related to support services in their universities/faculties. Positive and negative experiences

determined from the stories told by the participants are presented in Figure 3.

As seen in Figure 3, both disabled students have positive and negative experiences of support services in their
universities/faculties. According to this; (i) the presence of a disabled elevator in the buildings, (ii) the presence
of yellow lines at the entrance of the faculty, embossed inscriptions at the beginning and end of the stair railings

constitute positive experiences; the campus interior is not accessible, it is difficult when it rains, the leaves
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lubricate the ground, there are no yellow lines on the sidewalks, the stair steps are very narrow and the campus

sidewalks are very high constitute negative experiences.

Availability of disabled elevator (S1)

Positive

Including yellow lines at the entrance of the faculty and embossed
inscriptions at the beginning and end of the stair railings (51, S2)

— Not being accessible inside the campus (S1)

— Difficulty when it rains (S1)

Support Services

—— When the leaves fall, the ground is slippery (S1)

Negative

| Lack of yellow lines on sidewalks (S1)

Experiences of disabled students
with support services in universities/faculties

Too narrow stair treads (S2)

The sidewalks on the campus are very high (S1, S2)

Figure 3. Experiences of Disabled Students with Support Services

When the experiences of the participants in support services are examined in general, it is seen that these
experiences are mostly negative. In addition, as in the education and examination services categories, the
student coded O1 has more positive and negative experiences regarding the support services category.
Participants' only positive experiences of “having yellow lines at the entrance to the faculty, embossed
inscriptions at the beginning and end of the stair railings” and negative experiences of “having very high sidewalks

on campus” are the same.

“..There is an elevator for the disabled in the building where | have classes, which is very good for
me. For example, since there are yellow lines at the entrance of the faculty and embossed writings
at the beginning and end of the stair railings, | can easily come to the building and get on this

elevator and go to the floor | want... " (S1)

“..There are inscriptions at the top of the stairs. Not everywhere, but mostly. There are also yellow

lines at the entrance. Without it, | would find it difficult to find my way, but it can be risky...” (S2)

“..The campus is not very accessible. The sidewalks are a little off. When it rains, it's mud. We are

having a hard time in that process. It's hard to walk with a cane. Because the leaves are falling.
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There are no yellow lines on the sidewalks. It's just over by the cafeteria. There's nothing else on

campus... Sometimes when | go down, | don't notice the height...” (S1)

“..The sidewalk is small or so it seems to me. The stairs are usually like that. The sidewalk keeps
bending and twisting. The stones didn't sit properly... There are trees high and on the edge, or there
are small thorns, there are shrubs. So it's dangerous for us to go on the sidewalk, so | prefer the

road..." (S2)

Opinions and Suggestions of Students with Disabilities Regarding the Improvement of Services Provided to

Them in Their Universities/Faculties

Within the scope of the research, the participants were asked to provide opinions and suggestions regarding the
improvement of the services provided to them in their universities/faculties. The opinions and suggestions of the

participants are presented in Figure 4.

As seen in Figure 4, both students with disabilities stated opinions and suggestions about improving the services
provided to them in their universities/faculties. Students' opinions and suggestions are divided into three
categories: (i) education services, (ii) examination services and (iii) support services. When evaluated in general, it

is noteworthy that they mostly offer opinions and suggestions among these three categories for support services.

As seen in Figure 4, the category of education and training services was formed entirely with the opinions and
suggestions of the participant coded 01, and the category of exam services was formed entirely with the opinions
and suggestions of the participant coded 02. In the support services category, both participants have opinions and
suggestions. Participant O1 believes that the education services provided in the university can be improved by using
materials that allow learning by touch, making visual notes understandable with embossed texts, allowing audio
recording during the lesson, sharing the PDF files of the books used by the faculty members with disabled students,
and allowing visually impaired students to do internships in the school for the visually impaired. According to 02,

computer-based exams and training of the instructors involved in the exams can improve the exam services.

All of the participants' opinions and suggestions regarding improving the support services provided in universities
for disabled students are different from each other. In other words, the participants drew attention to different
issues. The majority of the statements coded in the support services category belong to O1. In this context, O1 is of
the opinion that support services can be improved by increasing part-time student hours, voicing academic books,
repairing the audio signaling system in public transportation, ensuring the participation of disabled students in social
activities and evaluating their demands on this subject, allocating quotas for disabled individuals, and providing

libraries with books written in Barille and that can be read from the computer.
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— Materials should be brought to the classroom and touch learning should be allowed (S1)

—| Notes containing images should be given in embossed text (Sl)l

- —|Voice recording should be allowed during the lesson (Sl)l

Education

—|PDF files of the books used by the teachers should be shared with us (Sl)l

—|Internships should be allowed in visually impaired schools (Sl)l

Exams should be computer-based (S2)

Teachers who take part in the exams should be trained (52)|

Examination services

—| Part-time student hours should be increased (S1) |

—|Academic books should be voiced (Sl)l

—| Audible signaling system in public transport has to be repaired (S1) |

—| We should be ensured to participate in social activities (S1) |

—|SE requests (ceramics, chess, etc.) should be accepted (Sl)l

_—| Quota should be allocated for individuals with disabilities (S1) |

I
Support services
I

—| Libraries should have Braille books (S1)

Opinions and suggestions of students with disabilities regarding the improvement of services

—|Books that we can read on the computer should be taken to the library (Sl)l

| [ The implementation of the disability issue should not be left to the initiative of
the faculty members (S2)

_| Personnel support should be provided in the cafeteria (S2) |

_| Yellow lines should be placed in the campus (S2) |

_|Number of classrooms should be written in embossed text (SZ)l

_| Faculty administrations should be more accessible (S2) |

_|Teachers should be given trainings on support for disabled people (52)|

Figure 4. Opinions and Suggestions of Disabled Students on the Improvement of Services

02, on the other hand, stated that it would be better not leaving the 51st or 52nd articles of the regulation to the
preference or initiative of the faculty members, providing personnel support in the cafeteria, putting yellow lines in

the campus, writing classroom numbers in embossed text, making faculty administrations more accessible and
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providing training to faculty members on support for disabled people would increase the quality of support services.

Some of the direct excerpts from the participant statements to be more descriptive are as follows:

“..Lecturers should use the kind of material that can be touched for disabled students in the course.
Some use it, but most don't. Again, most of them don't share notes. If they share the pdf versions

of the files, we can listen to it out loud... ” (S1)

“..We are in the age of technology, we need to switch from paper to a computer-based examination
system. Then we will be able to listen to both notes and questions aloud, and we will have no
difficulty. If this is not the case, an assistant should be given to us to read these papers, especially
the paintings and so on, for example in exams. So now that the assistant can't read or explain what

he's reading, | can't solve the question...” (S2)

“...We have peers who help us. Part-time assistant. Increasing their hours helps me understand the

lessons better. Because we can study more... ” (S1)

“..Academic books must definetely be vocalized. This is very important to us... ” (S1)

“..There is legislation on disabled people, there are some legal sanctions, there are regulations. But
it doesn't really work. So the implementation of these is a bit on the initiative of the teachers at the

moment. It should not be left to peoples’ choices...” (S2)

“..Ithink lecturers should be trained. | think they need to know more about students with disabilities

so they can notice us. Let them guess our needs... ” (S2)

Experiences of Authorized Faculty Members Working in the Units of Universities Receiving “Barrier-free

University Flags” Award Given by YOK Regarding the Services Provided to Disabled Students

Within the scope of the research, the participants were asked to tell stories about their memories of the services provided
to disabled students. Positive and negative experiences determined from the stories told by the participants are

presented in Figure 5.

As seen in Figure 5, both faculty members expressed their experiences regarding the services provided to
disabled students. According to the data, the positive experiences of the faculty members on this subject are
relatively higher than the negative ones. The positive experiences of faculty members are mostly related to
physical support services (yellow strips, braille writings) for disabled students in universities/faculties. Both
faculty members agree that the necessary arrangements and adaptations have been made for disabled students

at the university.
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Necessary arrangements and adaptations are made at the university
(FM1, FM2)

—| Sensible surfaces replaced (FM2)

—I Supportive technologies will be deployed throughout the campus (FM2)

—I Studies on physical accessibility (FM1, FM2) |

_I YOK's “Unobstructed University Awards” (FM1) |

]
Positive

__I Lanes in the building (FM2)

J Hanging reliefs on places such as toilets, libraries, etc. (FM1)

J Sensitivity of university management (FM1)

Route study was carried out on campus with visually impaired
students (FM2)

Students with mental or autism disabilities have problems (FM1) |

I .

Many buildings do not have elevators and ramps (FM1) |

Difficulty in perception in distance education (FM1)

Low motivation of the commission related to the
Barrier-Free University in YOK (FM1)

Negative
|

—| Quick wear and tear of embossed texts (FM2) |

The exams held in the faculty are not accessible for
visually impaired students (FM2)

Experiences of faculty members regarding services provided to students with disabilities
Services offered to students
|

ﬂ Asking very long questions (FM2) |

Figure 5. Experiences of Faculty Members on Services Provided to Students with Disabilities

Negative experiences are mostly related to exam services and support services that indicate physical conditions.
Negatives such as the absence of a disabled ramp and elevator in many of the buildings, the rapid tear of braille
texts, and the negative effects of classroom structures on the propagation of sound constitute negative
experiences regarding support services; and negatives such as asking very long questions in exams and that
exams are not accessible especially for the visually impaired constitute negative experiences regarding exam

services. To be more descriptive, some of the direct quotes from participant experiences are as follows:

“..Necessary arrangements and adaptations are made at the university. There are studies on
physical accessibility. The YOK flag award also contributed to the acceleration of these efforts.
Management is also very sensitive... We prepare an individual adaptation letter specific to the
student and what they need, if they need subtitles, if they need font size, if they need description,
if they need to share the course grade separately, such as times in exams... We identify and prepare
the letter and share it with the faculty and department... We tried to provide peer support. Part-

time students help those students...” (FM1)
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“..Various measures are taken and arrangements are made for disabled students throughout the
country, especially for universities that receive “Barrier-free University Flags” awards. For example,
strips were placed inside the building, palpable surfaces were made, there are accessibility studies.
Technological support will also be provided... We carried out a route study. There were a number
of accidents reaching the faculties through the entrance gate of the university, and we tried to

identify them... ” (FM2)

“..A student with autism entered sports sciences from disabled quota... The student is very good at
swimming but has mental disabilities. ...But he also has some behavioral problems. He has problems
with his teachers and friends... He can't take advantage of the lesson. The parent wants the child
to pass when he/she takes the exam because such an application is made in high schools in Turkiye.
But he needs qualifications to get a degree here. What we can do for students with disabilities in

the context of proficiency at the university does not mean to change the content... ” (FM1)

“...What one of the students said was very important to me. When the teachers showed a video
and did not make any explanation, he said, “I feel like an ineffective employee.” It was a very painful
thing for me. So we try to make arrangements that can eliminate the feeling of feeling like an

ineffective element... ” (FM2)

Opinions and Suggestions of Authorized Faculty Members Working in the Units of Universities Receiving the
"“Barrier-free University Flags” Award Given by YOK on the Improvement of Services Provided to Students

with Disabilities

Within the scope of the research, the participants were asked to express their opinions and suggestions regarding
the improvement of the services provided to disabled students. The opinions and suggestions of the participants

are presented in Figure 6.

As seen in Figure 6, both faculty members suggested opinions regarding improving the services provided to
disabled students. Opinions and suggestions of faculty members are divided into two categories as (i) policy and
(i) suggestions. Accordingly, UN is one of the opinions coded into the policies category such as implementing
accessibility laws and developing policies, making legal arrangements to minimize the cost of braille output, etc.
Expressions such as creating audio libraries for visually impaired students, improving the technological
infrastructure, and providing trainings to faculty members are in the suggestions category. Both faculty members
agree that policies should be developed for the principle of accessibility, in-class materials should be developed,
and embossed texts should be added to common areas outside the classroom. Some of the direct quotations

from the participant statements are presented below.

“.. As | said before, we have big problems with obstacles such as autism. But they also have the

right to education, just like uninhibited individuals. For this reason, studies should be carried out
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especially for the inclusion of students with mental or autism disabilities in higher education. We
also need better understood course materials voiced for the visually impaired. Lecturers should

share their notes and the presentations they use... ” (FM1)

“..It is very important to prepare depicted, voiced materials and to establish audio libraries... Signs
should be placed on the walking routes of the students in a way that the drivers can see in order for
the students to come and go safely to the places they want within the campus... The installation of

on-campus navigation systems will also significantly affect accessibility... ” (FM2)

—| Development of education accessibility policies (FM1) |

—|Deve|opment of technological infrastructure policies (FM1)|

1 Legal measures to make braille printing economical (FM2) |

|
Policy
1

1 The United Nations laws on accessibility should be applied(FM2) |

ﬂ Legal regulations for faculty members to make their exams accessible (FM1 FM2) |

ﬂ Arrangements for social and cultural activities to be accessible (FM1, FM2) |

Studies should be conducted to include students with mental or autism
disabilities in higher education (FM1).

—| Described, voiced, etc. materials should be prepared (FM1, FM2) |

—| Sound quality should be increased in classrooms (FM1) |

—| Technological infrastructure should be improved (FM1) |

—| Computer-aided exams have to be taken (FM2) |

— |Trainings should be given to faculty members regarding students with disabilities (FM2)|

Opinions and Suggestions of faculty members on Policies offered to disabled
students
Suggestions for improving the services provided
|

| Teachers should share course materials (presentation, video, etc.) with students (FM1) |

Recommendations

—| Audio libraries should be created for visually impaired students (FM2) |

ﬂ Signs should be placed on the walking routes of the students for the drivers (FM2) |

1 Navigation systems should be established within the campuses (FM2) |

—| Embossed writings should be added to the doors of classrooms, libraries,
workshops, faculty rooms (FM1, FM2)

Figure 6. Suggestions of Faculty Members on Improving Services Provided to Students with Disabilities

CONCLUSION and DISCUSSION

This research was conducted to determine the possible policy and support strategies by determining the opinions
of the students and faculty members working in the relevant units regarding the quality of service provided to

disabled students studying in higher education institutions. For this purpose, the opinions of disabled students

54



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

who had access to higher education and faculty members who were authorized in the disabled units of public
universities that received the “Barrier-free University Flags” award given by YOK were consulted. Participants
were asked to tell stories from their memories of the services provided to disabled students, and these stories
were analyzed by CIT analysis. In the study, the problems faced by disabled students during their higher
education were identified and possible solutions to these problems were developed. Additionally, in this study,
the right of access to higher education for disabled students and the national and international legal bases of this

right are examined in detail. Therefore, we assume that it will contribute to research on the subject.

In the study, the services received by disabled students in universities/faculties were examined in three
categories: (i) education services, (ii) examination services and (iii) support services. In this context, according to
the findings of the research, students with disabilities have both positive and negative experiences about
education and training services, and it has been determined that these experiences are mostly positive and
different from each other. When positive experiences are evaluated from an integrative perspective, according
to student opinions, university administrations have awareness of the needs of disabled people and support the
education processes of disabled students by providing part-time student and peer support. Furthermore,
according to the participants, some of the faculty members are sensitive to disabled students and support the
education of disabled students by (i) using concrete materials, (ii) allowing voice recording and (iii) sharing their

notes.

The research findings regarding the negative situations experienced by disabled students during their education
are generally related to the ability to understand and comprehend the content explained in the course. Students
agree that the content is not understood, especially in courses where visual elements such as tables and graphics
are used. However, one student thinks that online courses are also very difficult to understand due to the visual
elements they contain and internship and applied behavioral science courses. It has also been determined that
situations such as some faculty members not sharing their course notes and student communities not being able
to include disabled students in social activities negatively affect the education process of disabled students. The
results obtained in this study are in parallel with the results obtained by Kaya (2019). As a matter of fact, the
researcher examined the problems experienced by disabled university students in seven dimensions. The (i)
physical education environment and (ii) teaching-learning process, which constitute two of these dimensions,
are directly related to education services. Similarly, the results obtained in the education dimension of this

research are supported by the research results of Seving and Cay (2017).

One of the remarkable results obtained in the research is that a participant thinks that the implementation of
the legislation on disabled people is left to the initiative of the faculty members. Similarly, Seving and Cay (2017)
stated that it is at the initiative of the instructor that the disabled student's obligation to attend the course is less
than the non-disabled students, and that the exams can be held separately/verbally. In this study, we determined

that the awareness of some faculty members and non-disabled students towards disabled individuals was not
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sufficient. Similarly, Redpath, Kearney, Nicholl, Mulvenna, Wallace and Martin (2013) found in their research that

university personnel lacked knowledge and awareness about the subject.

Regarding the exam services were examined, both positive and negative elements were found. For example,
participants agree that assistants' support in exams improves the quality of their education. In addition, the fact
that assistants are sensitive, given additional time in exams and exempted from visual questions are other factors
that contribute positively to the exam services process of students. On the other hand, there are also experiences
that negatively affect the quality of exam services. For example, in some exams, instructors are not given, and
there is no exemption from visual questions. In addition, some lecturers cannot convey the table questions to
the students in an understandable way, which may cause the students to not be able to do the question correctly.
Similarly, in a study conducted by Dokmen and Kislak (2004), it was determined that the exams held at the

university negatively affected the education process of disabled students.

According to the results of the research, both YOK and universities carry out studies on students' access to
education and examination services. Although studies have been carried out to improve and increase
accessibility, there are problems in describing tables and images, especially in exam services. It has been
conluded that student experiences in support services are mostly negative in general. Especially the high level of
sidewalks on the campus reduces the quality of the service students receive. In a study conducted by Holloway
(2001), it was stated that disabled students faced various problems in universities in terms of support services
such as physical conditions, accessibility, housing and library services. Yellow lines at the entrance of the faculty,
embossed inscriptions at the beginning and end of the stair railings and the presence of a disabled elevator are

the factors that positively affect this process.

When the opinions and suggestions of disabled students regarding improving the services provided to them in
their universities/faculties were examined, it was figured out that the management took measures, but these
measures were insufficient. Students think that these problems will be overcome if some of their demands are
accepted. For example, students want faculty members to share their lecture notes and presentations with them
and expect computer-aided programs such as JAWS to be used to share lecture notes. For support services, it
requests embossed writings to be included in frequently used areas (classrooms, libraries, toilets, faculty rooms,
etc.). In addition, students think that the type of school where the internship is held should be determined
according to the type of disability. To put it more clearly, visually impaired students think that they should do an
internship at the school for the visually impaired. It is also of great importance for disabled students to increase
the awareness of faculty members towards disabled students and to provide talented assistants in table and
visual reading in exams. Similarly; Onan, Kaya, and Ozkogak (2023) in their research in which they examined the
effect of distance education applications on the academic success of students with disabilities in the Covid-19
pandemic; (i) using add-ons/software/hardware that increase the level of accessibility for students with

disabilities in online courses and exams, (ii) informing faculty members frequently about students with disabilities
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and including them in in-house training, (iii) non-disabled students especially in terms of teamwork. They

emphasized that raising awareness is important for the academic success of students with disabilities.

According to the results obtained from the analysis of the experiences of faculty members, both university and
faculty administrations and disability units are aware of disabled students and many measures are taken and
studies are carried out for them. “Barrier-free University Flags” given by YOK have a significant effect on this.
Faculty members are of the opinion that disabled students are taken into consideration, especially in the physical
arrangements of campuses and faculties. At the beginning of the year, disabled students are identified and their
needs are analyzed, and then the relevant faculties and departments are informed in writing. Moreover, peer
support is provided to students with disabilities, and flexible treatment is provided during the hours of this
support in line with the needs of the student. On the other hand, reasons such as the lack of disabled lifts and
ramps in many buildings, the inability to conduct exams in accordance with the accessibility principle, and the
rapid tear of embossed writings negatively affect the learning process of students according to the experiences

of faculty members.

Although faculty members agree with the students' views, they think that more emphasis should be given to
infrastructure issues to improve and increase accessibility. They also think it would be beneficial to develop in-
class materials, add embossed texts to common areas outside the classroom, and create audio libraries.
However, both faculty members underlined that these measures depend on funding support. Similarly; Duvall,
Satpute, Cooper and Cooper (2021) in their research on sports activities that disabled individuals who use electric
chairs can participate in; They stated that the use of better and more advanced technologies will positively affect

the equality of opportunity and the participation of people with disabilities in sports.

As a result, though students with disabilities have the same basic rights and freedoms as individuals without
disabilities, they cannot use their rights effectively in higher education as in many areas. With the legal
regulations taken at international and national level, support strategies developed for disabled individuals in
recent years are also taken into account by universities, accordingly service improvement studies are carried out
and measures are taken. However, students with disabilities have problems in issues such as the physical
conditions and accessibility of the campus, library services, and dining hall layout, which are mainly included in
support services. Failure to organize the exams in accordance with the type of disability, inadequacy of some
assistants supporting as observers in exams to express the visuals, long questions, not preparing the visual
questions in the form of embossing and not granting an exemption in return are among the most important
problems experienced by students with disabilities in exam services. In addition to these, the problems faced by
disabled students in education and training services constitute situations that negatively affect the
understanding and comprehension of the course, such as in-class materials not suitable for the type of disability

and not sharing notes.
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RECOMMENDATIONS

The results of the research show that although the university has the status of "disabled-friendly university", it
cannot fully ensure that disabled students use their right to higher education effectively. Therefore, it is highly
likely that students with disabilities who study at universities that do not have this status will encounter more
problems. It is possible to express that identifying the problems faced by disabled students studying at
universities is a prerequisite for increasing the awareness of both university administrations, academic staff and
peers without barriers, solving these problems and developing the necessary policies and strategies. The results
of this research are limited to the experiences of the participants. However, measuring students' satisfaction
with the services they receive is not easy as it can be affected by many factors such as the structure of the
university, the characteristics of the environment in which it is located, the personal characteristics of academic
stakeholders, course contents, and the type of disability. Therefore, conducting more extensive research will
contribute to the field. In addition, the research results indicate that academy stakeholders' awareness regarding
disabled students should be improved. Therefore, it is beneficial to structure education policies according to this

need.
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YUKSEKOGRETIME ERiSiM HAKKI: YUKSEKOGRETIMDE HiZMET KALITESINE
iLiSKiN BiR ARASTIRMA"

0z

Yuksekogretime erisim hakki ve yuksekdgretim hizmetlerinden etkin sekilde yararlanabilme diger
bireylerle birlikte engelli bireylerin de temel haklari arasinda yer almaktadir. Ayrica bu haklar, diger
haklarin kullanilmasinda ve 6grenilmesinde anahtar rol oynayan egitim hakkinin da énemli bir
kismini olusturmaktadir. Yiiksekogretime erisebilmis engelli 6grencilerin sorunlari bu arastirmanin
konusunu olusturmaktadir. Yiksekdgretim kurumlarinda 6grenim goren engelli 6grencilere
sunulan hizmet kalitesine iliskin 6grenci ve ilgili birimlerde gorev yapan 06gretim Uyelerinin
gorislerini saptayarak olasi politika ve destek stratejilerini belirlemeyi amaglayan bu arastirma nitel
olarak tasarlanmistir. Calisma grubunu 2022-2023 egitim 6gretim yili gliz doneminde lniversite
o6grenimine devam eden iki engelli 6grenci ve bu Universitelerin engelli birimlerinde gorev yapan
iki Ogretim (Gyesi olusturmaktadir. Arastirmada toplanan veriler, katilimcilarin kendi
deneyimlerinden yola ¢ikarak anlattiklari hikdyeleri irdelemeye imkan taniyan KOT analizi ile analiz
edilmistir. Arastirma sonuglarina gore engelli 6grenciler engelsiz bireylerle ayni temel hak ve
Ozglrluklere sahip olmalarina, uluslararasi ve ulusal dizeyde hukuksal énlemler alinmasina
ragmen, bircok alanda oldugu gibi yiksekdgretimde de haklarini etkin sekilde kullanamamaktadir.
Engelli 68rencilerin karsilastiklari sorunlar (i) egitim-6gretim hizmetleri, (ii) sinav hizmetleri ve (iii)
destek hizmetleri olmak Uzere ¢ boyuta ayrilmaktadir. Engelli 6grenciler basta destek hizmetleri
icerisinde yer alan; kampusun fiziki kosullari ve erisilebilirligi, kiitiphane hizmetleri, yemekhane
diizeni gibi konularda sorun yasamaktadir. Sinavlarin engel tiiriine uygun sekilde diizenlenmemesi,
okutman olarak gorev yapan bazi asistanlarin gorselleri ifade etme konusunda yetersiz olmasi,
sorularin uzun olmasi, gérsel sorularin kabartma seklinde hazirlanmamasi ve buna karsilik muafiyet
verilmemesi engelli 6grencilerin sinav hizmetlerinde yasadiklari en énemli sorunlar arasindadir.
Bunlara ilaveten egitim-6gretim hizmetlerinde engelli 6grencilerin karsilastiklari sorunlari ise; ders
ici materyallerin engel tiirine uygun olmamasi ve notlarin paylasilmamasi gibi dersi anlama ve
kavramayi olumsuz ydnde etkileyen durumlar olusturmaktadir. Universitelerde 6grenim géren
engelli 6grencilerin  karsilastiklari sorunlari tespit etmenin bu konuda gerek (Universite
yonetimlerinin gerek akademik personelin gerekse engelsiz akranlarin farkindaligini arttirma, bu
sorunlari ¢cozme, gerekli politika ve stratejileri gelistirme konularinda 6n kosul oldugu soylenebilir.

Anahtar kelimeler: Engelli 6§renci, yiksekogretime erisim hakki, egitim hakki, egitim hukuku

* Bu arastirma “Hicbir Ogrenci Geride Kalmasin: Yiiksekégretim Kurumlarinda Ogrenim Garen Engelli Ogrencilere Sunulan
Hizmet Kalitesine iliskin Ogrenci Gorisleri” bashgiyla Uluslararasi Egitim Kongresi’'nde (EDUcongress), Antalya (17-19 Kasim,
2022), sunulan sozIU bildirinin genisletilmis halidir.
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GiRiS

Engelli bireyler; engelli olmayan bireylerle -diger temel hak ve 6zgirliuklerde oldugu gibi- yuksekégretime erisim
ve yluksekodgretim kurumlarinda verilen hizmetlerden etkin sekilde yararlanma haklari baglaminda da esittir. Bu
esitlik hem uluslararasi hem mevzuatlar ile glivence altina alinmistir ancak buna ragmen engelli bireylerin ¢ok
azinin  ylksekogretime erisebildigini, erisenlerin ise ylksekégretim hizmetlerinden ideal dlzeyde
yararlanamadigini séylemek mimkindir. Dezavantajli olmalari hasebiyle, engelli 6grencilerin diger 6grencilere
kiyasla egitim-6gretim hizmetleri, sinav hizmetleri, destek hizmetleri gibi alanlarda daha ¢ok sorunla micadele
etme durumunda kaldiklari asikardir. En temel haklardan biri ve ayni zamanda diger temel haklarin 6grenilmesi,
kullanilmasi ve gelistiriimesinde basat rol oynayan egitim hakkinin énemli bir kismini olusturan yiiksekégretim
hakkinin engelli bireyler tarafindan etkin sekilde kullanilabilmesi ise bu sorunlarin tespiti ve ¢dzlimuyle mimkiin

olabilir.

Alanyazinda engelli olmayan 6grencilerin yasadiklari sorunlari tespit etmeye yonelik arastirmalara kiyasla az
saylida da olsa engelli 6grencilerin sorunlarina odaklanan arastirma bulunmaktadir. Bu arastirmanin odaginda ise
yuksekogretime erisebilmis engelli 6grencilerin karsilastiklari sorunlar bulunmaktadir. Bu baglamda asagida
oncelikle engellilik kavraminin tanimi ve kapsamina yer verilmis, engelli 6grencilerin egitim ve yiksekogretime
erisim haklari ve bu haklarin uluslararasi ve ulusal yasak dayanaklari ayrintili olarak irdelenmistir ve sonrasinda

arastirma sonuglari sunulmustur.

Engellilik Kavrami

Engellilik, uzun sireli yetersizlik durumlarini ifade etmede kullanilan bir kavramdir. Nitekim 1980Q’li yillarin
basinda Diinya Saghk Orgiityi tarafindan hazirlanan bir raporda bu kavram; noksanhk, ézirlilik, sakatlik,
maluliyet/handikap kavramlariyla ifade edilmistir. Ayni raporda bu kavramlar genel olarak “bireylerin toplumsal
gorevlerini tam olarak yerine getirememesi durumu” seklinde ifade edilmistir (World Health Organization, 1980).
Bu ifadede kastedilen, bireyin tercih ve istekleri degil; aksine dogustan getirdikleri ya da kaza ve hastalik gibi
nedenlerle sonradan edindikleri engellilik yliziinden topluma etkin sekilde katilamamalari ya da katilimlarinin
olumsuz yénde etkilenmesi durumudur. Yine Diinya Saglik Orgiitii (World Health Organization) tarafindan 2001
yilinda engellilik kavrami yeniden gézden gegirilmis ve engellilik kavraminin tanimi; “bireyin dogustan getirdigi ya
da sonradan meydana gelen saglik sorunlari neticesinde, glinlik yasam aktivitelerini ve toplumsal yasama
katilimlarinin kisitlanmasi ve bu kisit nedeniyle karsilasilan problemler” (World Health Organization, 2001)
seklinde ifade edilerek genisletilmistir. Engellilik kavramini; bireylerin kendi temel ihyitaglarini karsilayamamasi,
temel haklarini etkin sekilde kullanamamasi, sosyal acidan bir¢cok engele maruz kalmasi gibi sonuglara neden olan
yeti kaybi seklinde tanimlamak da mimkiindir (Voluntary Service Overseas, 2006). Kavramin gérece kapsamli ve
yaygin olarak kabul gdren tanimi ise Birlesmis Milletler Genel Kurulu tarafindan yapilmistir. Kurul, 13 Aralik 2006
tarihinde kabul ettigi “Birlesmis Milletler Engelli Haklarina iliskin S6zlesme”sinde engelliligi; “esit kosullar
olusturuldugunda dahi diger bireylere kiyasla toplumsal faaliyetlere tam ve etkin sekilde katilamayan, kalici veya

uzun sureli fiziksel, zihinsel, algisal vb. bozuklugu olan bireyler” seklinde tanimlamistir (UN, 2006). 2828 Sayili
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Sosyal Hizmetler Kanunu’na gore; dogustan veya herhangi bir hastalik/kaza sebebiyle yasam gereklerine uymaya
engel olusturacak tiirde bedensel, zihinsel, ruhsal, duygusal ve sosyal yetilerin kaybedilmesi sonucu korunma,
bakim, rehabilitasyon, danismanlik ve destek hizmetlerine ihtiyaci olan bireyler engelli kabul edilmektedir (Sosyal
Hizmetler Kanunu, 1983). Engel gruplari genel olarak; gérme engeli, isitme engeli, 6grenme guigligi, psikiyatrik
sorunlar, konusma bozuklugu, fiziksel engel, hiperaktivite ve dikkat eksikligi, travmatik beyin hasarlari,

kronik/stregen hastaliklar seklinde gruplandiriimaktadir.

Diinya Bankasi ve Diinya Saglik Orgiiti’niin isbirligi ile 2011 yilinda hazirladigi Diinya Engellilik Raporu’na gére
dinya nifusunun yaklasik %15’i engelli bireylerden olusmaktadir (World Health Organization, 2011). Bu oran
diinyada bir milyardan fazla engelli birey oldugu anlamina gelmektedir. Ayrica raporda bir milyar engelli insanin
%80’inin gelismekte olan Ulkelerde yasadigini ve yiz milyondan fazlasinin siddetli diizeyde engellilik yasadigi
belirtilmistir. Dinya nifusundaki yogunluklari nedeniyle engelli bireyler “diinyadaki en biiylk azinlik” olarak
nitelendirilmektedir. Tiirkiye’de ise engelli birey sayisi yaklasik 1.5 milyondur. Bu engelli bireylerin %27’si 0-21
yas, %36’s1 22-49 yas, %37’siyse 50-64 yas araliginda bulunmaktadir. Géruldigu gibi engellilik orani yasla birlikte
artis gostermektedir. Nitekim OECD (lkelerinde 20-34 yas araligindaki engelli birey orani %6 iken 35-49 yas
araliginda bu oran iki katina ¢ikmakta, 50-64+ yas araliginda ise %24’G bulmaktadir. Avrupa Birligi'ne bagl
Ulkelerde ise temel etkinlik problemi yasayan 15-64 yas arasi engelli birey sayisi 44 milyonken, hayat boyu siren

engele sahip birey sayisi ise 35 milyondur (EYDER, 2022).

Engelli Bireylerin Egitim Hakki ve Yiiksekdgretime Erisimlerinin Uluslararasi ve Ulusal Yasal Dayanaklari

Bireylerin yalnizca insan olmasi hasebiyle sahip oldugu egitim hakki, temel hak ve 6zgurlikler arasinda “sosyal
haklar” kapsaminda yer almaktadir ve bu nedenle de tiim devletlerin bu hakki kamu hizmeti olarak sunma 6devi
bulunmaktadir (Akkaya ve Kepenekci, 2022). Egitim hakkinin yasal boyutta ilk olarak yer almasi Fransiz
devriminden Ug yil sonra gerceklesmistir. 1793 tarihli Fransa Anayasasi'nda; 6grenimin herkesin ihtiyaci olduguna
ve devletin bu ihtiyaci kamu egitimini gelistirmek amaciyla tim 6grenim imkanlarini vatandaslara sunmak
zorunda oldugu ifade edilmistir. Bu yasal diizenleme ile birlikte egitim bir kamu hizmetine donustirilerek 6zel
ve ayricalikli olmaktan g¢ikariimistir (Orhan ve Geng, 2017). Ancak Karaman-Kepenekci'ye (2008) gore Fransiz
Devrimi ile egitimin evrensel degerlerin kazandirilmasindaki basat roli fark edilmis ancak yine de bir hak olarak
kesin sekilde kabul edilerek ulusal/uluslararasi dizeydeki hukuksal dizenlemelerde yer almasi 20. ylzyili

bulmustur.

Egitim hakki kavraminin dogrudan ve agik¢a kullanildigi uluslararasi diizeyde ilk belge 1948 tarihli insan Haklari
Evrensel Bildirgesi'dir. Bildirgede her bireyin egitim hakkina sahip oldugu, egitimin ilkogretimde zorunlu ve
parasiz olmasi gerektigi ve yliksekogretimin liyakat ilkesi temelinde herkese tam bir esitlikle agik olmasi gerektigi
ifade edilmistir (UN, 1948). Turkiye’de bu bildirge 27 Mayis 1959 tarihli resmi gazetede yayinlanarak yururlige
girmistir ve hatta 1961 ve 1982 anayasalari bu bildirgeye uygun sekilde diizenlenmistir. Egitim hakkini agik¢a ifade

eden ve koruma altina alan bir sonraki diizenleme ise 1959 tarihli Cocuk Haklari Bildirgesi’dir. Bu bildirge de
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benzer sekilde egitimin bir hak oldugu vurgulanmis ve temel egitimin parasiz sekilde vatandaslara sunulmasi

gerektigi belirtilmistir (UN, 1959).

Bunlara ilaveten 1950 yilinda Roma’da imzalanan ve 1953 yilinda yiiriirlige giren Avrupa insan Haklari Sozlesmesi
(insan Haklari ve Temel Ozgiirliiklerin Korunmasina iliskin Sézlesme), 1960 tarihli UNESCO Egitimde Ayrimciliga
Karsi Soézlesmesi, 1966 tarihli Birlesmis Milletler Ekonomik, Sosyal ve Kiiltiirel Haklar Uluslararasi Sézlegmesi,
1981 tarihli Kadinlara Karsi Her Tirlii Ayrimciligin Onlenmesi Sézlesmesi’nde de egitim bir hak olarak ifade
edilmis, temel egitimin zorunlu hale getirilmesi ve vatandaslarin bu egitimden (cretsiz sekilde
yararlandiriimasinin alti gizilmistir. Ayrica sozlesmelerde devletlere; 6nceki kademelerdeki egitimlerini
tamamlayan her bireyi yetenekleri dogrultusunda ve esit sekilde ylksekégretimden yararlanacagi sekilde
diizenlenme yapmalari 6devi yliklenmistir (UNICEF, 2007). Bu s6zlesmeler arasinda UNESCO Egitimde Ayrimciliga
Karsi S6zlesmesi ve Birlesmis Milletler Ekonomik, Sosyal ve Kiltlrel Haklar Uluslararasi S6zlesmesi; herhangi bir
kisi veya ziimreye karsi yapilacak her tirli ayrimcilig yasaklamasi agisindan dikkat cekmektedir. Burada ifade
edilen kisi veya zimre kavramlari, her bireyin veya grubun egitim hakkindan esit sekilde yararlandiriimasi
gerektigini vurgulamak amaciyla kullanilmistir. Daha ayrintili bir ifade ile bu vurgu diger bireylerle birlikte

dezavantajli durumda olan bireylerin de egitim hakkini garanti altina almayi hedeflemektedir.

Engelli bireylerin egitim haklarini garanti altina alan bir diger nemli uluslararasi hukuksal diizenleme 1982 yilinda
BM Genel Kurulu tarafindan kabul edilen Engelliler icin Diinya Eylem Programi’dir. Program; engelli bireylerin
toplumsal yasama daha aktif sekilde katilimlarini saglama, engelli bireylerin egitim haklarini diger bireylerle esit
sekilde kullanabilmeleri igin gerekli 6nlemleri alma ve diizenlemeleri yapma, engelli bireylerin egitimi konusunda
gerekli esneklik ve kolayliklari saglama konularinin altini gizmekte ve taraf devletlere bu konuda sorumluluklar

yuklemektedir.

1989 yili Cocuk Haklari Sézlesmesi’'nde yine paralel sekilde egitim bir hak olarak tanimlanmis, taraf devletlere bu
hakkin kullanimi icin vatandaslarina gerekli imkanlari saglamalari hususunda cesitli 6devler yiklenmistir. Tlrkiye

Cocuk Haklari S6zlesmesi’ni bazi maddelerine (m. 17, m. 29, m.30) ¢ekince koyarak 1990 yilinda imzalamistir.

1993 yilinda BM Genel Kurulu tarafindan kabul edilen Engelliler igin Firsat Esitligi Konusunda Standart Kurallar
engelli bireylerin egitim hakkini ele alan bir diger 6nemli hukuksal diizenlemedir. Bu dizenleme yasal olarak
baglayici olmaktan ziyade taraf devletlere yol gésterme amaciyla hazirlanan bir dizi kural niteligindedir. Standart
Kurallar engelli bireylerin temel hak ve 6zgirliklerini etkin sekilde kullanabilmeleri igin alinmasi gereken énlemler
konusunda devletlere yol géstermektedir. Ayrica bu diizenleme ile taraf devletler engelli cocuklar, gengler ve
yetiskinler i¢in esit ilkogretim, ortadgretim ve yliksekogretim firsatlari ilkesi temelinde ulusal egitim politikalar
gelistirmelidir (UN, 1993). Gorildigi gibi bu diizenleme engelli bireylerin yiksekogrenim hakki da dogrudan ele

alinmis olmasi hasebiyle biiylik 5nem tagimaktadir.

Yukarida belirtilen hukuksal diizenlemelere ilaveten 1994 tarihli Salamanca Bildirisi ve Eylem Cercevesi de engelli

bireylerin egitim haklarina erisimleri hususunu elen alan 6nemli uluslararasi bir gelisme olarak degerlendirilebilir.
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Hem bildiride hem de Eylem Cergevesi'nde herkes igin egitim ilkesine; gocuk, geng, yetiskin herkesin egitim
hakkina erisiminin saglanmasi ve bunun 6nem ve aciliyetine, ayrimcilikla micadeleye vurgu yapilmis ve
devletlerin bu konuda 6nlem almasinin nemli oldugu ifade edilmistir. Son olarak; BM Genel Kurulu tarafindan
2006 yilinda kabul edilen Engelli Haklarina iliskin Sézlesme de engelli bireylerin egitim hakkini giivenceye alan
uluslararasi hukuksal diizenlemelerden birini tegkil etmektedir. Nitekim s6zlesmede; dogrudan engelli bireylerin
hak ve 6zgurlikleri belirtilmis, bu bireylerin her tirli ayrimciliktan korunmasi gerektigi ifade edilmis, tim egitim
kademelerinde yasam boyu 6grenme siirecinde kapsayici egitim sistemi olusturmasinin gerekliligin alti ¢izilmis

ve bu konularda taraf devletler yiikiimli tutulmustur (UN, 2006).

Goruldagi gibi egitim hakki uluslararasi birgok hukuksal diizenleme ile glivence altina alinmistir. Ulusal diizeyde
degerlendirildiginde ise Tirkiye’de bu uluslarasi diizenlemelerde yer alan esaslarin kismen de olsa yasal
diizenlemelerle gerceklestirildigini séylemek mimkiindiir. Ornegin 1982 sayil Tiirkiye Cumhuriyeti Anayas’’nin
cesitli maddelerinde (m. 6, m. 41, m. 42, m. 49, m. 50, m. 60 ve m. 61) her bireyin yasama ve maddi/manevi
varligini gelistirme hakkina sahip oldugu, hicbir bireyin egitim ve 6grenim hakkindan yoksun birakilamayacagi ve
Ozel egitime muhtag bireylerin devlet tarafindan desteklenecegi, devletin bu bireyleri koruma ve toplumsal

hayata katilma hususlarinda gerekli 6nlemleri almasi gerektigi belirtilmistir.

Yine Tirkiye’de 1997 yilinda gikarilan 573 sayili Ozel Egitim Hakkinda Kanun Hiikmiinde Kararname (KHK) ile
engelli 6grencilerin egitim haklar glivence altina alinmistir. KHK ayni zamanda 1983 yilinda ¢ikarilan 2916 sayili
Ozel Egitime Muhtag Cocuklar kanununu yiiriirliikten kaldirmistir. Bunun nedeni 1983 sayili kanunun her ne kadar
Ozel egitime muhtag bireylerin egitim haklarini diizenlemis olsa da her tirli kademeyi kapsamayacak nitelikteki
dar kapsamidir. KHK bu kanunda ele alinan konulari daha genis ¢ercevede ele almis ve engelli bireylerin erken
cocukluk, okul oncesi, ilkokul, ortaokul, lise ve Universite kademelerinde verilecek egitimin kapsami ve 6zel
egitime muhtag bireylerin hem genel egitim hem de mesleki egitim haklarina iliskin hususlari diizenlemistir.
Ayrica 2005 yilinda cikarilan 5378 Sayili Oziirliler ve Bazi Kanun ve Kanun Hilkmiinde Kararnamelerde Degisiklik
Yapilmasi Hakkinda Kanun da engelli bireylerin egitim hakkini ele alan bir diger ulusal hukuksal diizenlemeyi teskil
etmektedir. Kanunda 6zel gereksinimli bireylerin hicbir sebeple egitim hakkindan mahrum biralilamayacagi
aksine 6zel durumlari dikkate alinarak batinlestirilmis egitim ortamlari araciligi ile egitime entegre edileceginden
bahsedilmektedir. Bunlara ilaveten kanun, Universitelerdeki engelli 6grencilerin egitim hayatini kolaylastirici
nitelikteki egitim materyallerinin hazirlanmasi, egitim ortamlarinin olusturulmasi gibi hususlari koordine edecek
Engelliler Danisma ve Koordinasyon Merkezi kurulmasini éngdérmektedir. Gorildigu gibi adi gegen kanun,
dogrudan yuksekodgretimde 6grenim goéren engelli 6grencilere yonelik olarak hazirlanmistir. Bu kanunun glicli
yonidir ancak bununla birlikte engelli 6grenciler isitme engelliler ve gérme engellilerle sinirlandirilmistir. Bu

nedenle kanunun kapsaminin genisletilmesi gerektigini séylemek mimkindr.

1739 sayilh Milli Egitim Temel Kanunu’nda da engelli 6grencilerin egitim hakki ve ylksekdgretime erisimleri ile
ilgili diizenlemeler yer almaktadir. Ornegin kanunun 4. maddesinde dil, irk, cinsiyet, engellilik ve din ayirimi

gozetilmeksizin egitim kurumlarinin herkese agik oldugu, 6zel egitime ve korunmaya muhta¢ cocuklarin
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yetistirilmesi icin devletin gerekli tedbirleri almakla yukimli oldugu hiikkme baglanmistir. Ayrica ilkégretimin tim
vatandaslarin hakki oldugu bu kademeden sonraki kademelerde ise vatandaslarin ilgi ve vyetenekleri

dogrultusunda yararlanabilecekleri de belirtilmistir.

Gorildugi gibi engelli bireylerin egitim hakki ve yuksekdgretime erisimleri uluslararasi diizeyde olusturulan
bircok hukuksal diizenleme ile guvence altina alinmistir. Tirkiye bu dizenlemelerin ¢ogunda taraf devlet
pozisyonundadir ve bu nedenle de ulusal mevzuatini bu diizenlemelere uygun sekilde olusturmustur. Sosyal bir
hak olarak egitim hakki gerek temel hak ve 6zgirlikler arasinda yer almasindan gerekse diger temel hak ve
ozglrluklerin 6grenilmesi ve etkin sekilde kullaniimasina aracilik etmesinden dolayr énemlidir. Nitekim egitimin
bir hak oldugu ifadesi bile her bireyin bu hakka haiz oldugu gergegini beraberinde getirir. Bu ifadeyi diger
bireylerle birlikte engelli bireylerin de bu hakka yalniz ve yalniz insan olmalari hasebiyle sahip olduklari seklinde
okumak da miimkiindiir. Bu nedenle devletler diger vatandaglari ile birlikte engelli vatandaslarinin da egitim
hakkindan etkin sekilde yararlanabilmeleri igin; egitim politikalarini diizenlemek, okullar agmak, egitim
ortamlarini hazirlamak, egitim arag gereclerini temin etmek ve tiim 6grenenlerin bu hizmetlerden etkin sekilde

yararlanabilmelerini saglamakla yikumltdirler.

Engelli bireylerin egitim haklarinin ve yiksekogretime erisimlerinin birgok uluslararasi ve ulusal diizeyde hukuksal
diizenlemede yer almasi ne yazik ki bu haklarin etkin sekilde kullanildigi anlamina gelmemektedir. Baska bir
deyisle yasal diizenlemeler engelli bireylerin egitim haklarini ve yiksekogretime erisimlerini garanti etmemistir
ki bu nedenle diinya genelinde birgok engelli birey ya egitime hic erisememis ya da egitimini tamamlayamamugtir.
Nitekim Avrupa Birligi tilkelerinde temel egitimi tamamlayan her yliz engelli bireyden 25’i egitimini birakmaktadir.
Bu oran isve¢’te %11 iken Tiirkiye’de %60’I bulmaktadir. OECD iilkelerinde isgiicii piyasasinda egitim diizeyi diisiik
engelli bireylerin toplam niifusa orani %40 iken, engelli olmayan bireyler igin bu oran %20’dir. Dolayisiyla engeli
olmayan bireylerin egitim haklarini engellilere kiyasla daha etkin sekilde kullandiklarini séylemek miimkdndur.
Engelli bireylerin yasam boyu 0Ogretim hizmetlerinden yararlanma oranlari okullasma ve istihdam edilme
oranlarina paralel sekilde yine engelli olmayan bireylere kiyasla diisiiktiir. Ornegin Avrupa Birligi tilkelerinde 25-
64 yas arasi engellilerin bu tir hizmetlerden yararlanma orani %6.9 iken bu oran engelli olmayan bireylerde
%9.8'dir. Tlrkiye'de ise bu oranlar sirasiyla %1.7 ve %4.1 seklindedir. Engelli 6grencilerin yiliksekdgretime erisim
oranlariise diger kademelere benzer sekilde disiik dizeyde gerceklesmektedir. Nitekim AB (lkelerinde 30-34 yas
araliginda bulunan engelli bireylerin %22.1’i herhangi bir yiksekdgretim kurumunu tamamlayabilmektedir. Bu

oran Tirkiye’de ise yalnizca %6.8’dir (EYDER, 2022).

Egitimin dnemi ve temel haklardan biri oldugu konulari diinya genelinde yaygin olarak kabul gérmektedir. Buna
ragmen dinya genelinde sayilari 240 milyonu bulan engelli cocugun engelli olmayan g¢ocuklara kiyasla; hig okula
gitmeme ihtimali %49, temel egitimi birakma ihtimali %47, ortaokulu birakma ihtimali %33, liseyi birakma ihtimali
%27 oraninda daha yiksektir. Birden fazla engeli olan ¢ocuklarda ise bu oranlar daha da yikselmektedir (UNICEF,
2021). Bilindigi Gizere bireylerin yiksekogretime erisimlerinde 6nceki 6gretim kademelerini basari ile tamamlamis

olma sarti bulunmaktadir. Ancak sézii edilen oranlar incelendiginde engelli bireylerin ¢ok azinin bu sarti
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saglayabildigi gérilmektedir. Onceki kademe egitimlerini tamamlayip yiiksekégretim kurumlarina erisebilen
engelli 6grenciler ise 6grenim gordikleri Gniversitelerde gesitli sorunlarla karsilasmaktadir. Bu sorunlarin ¢6ziimu
ve gerekli destegin verilmesi, engelli 6grencilerin 6grenim gordikleri programlari tamamlayabilmelerinde hayati
onem tasimaktadir. Nitekim arastirma bulgular, 6grenme glcligl c¢eken Ogrencilerin digerlerine gore
Ogrenimlerini yarida birakma olasiiginin ¢ok daha yiiksek oldugunu gostermektedir. NCES raporuna gore
o6grenme glicligi ceken ogrencilerin yalnizca % 34'G dort yillik bir egitimi tamamlayabilmektedir (Newman vd.,
2011). Bu bilingle Tirkiye’deki yliksekdgretim kurumlari; engelli 6grencilere yardim ve destek hizmetlerine ayrica
kampiis ve egitim ortamlarini engelli dostu iiniversite ortamlarina déniistiiren calismalara baslamistir. YOK de bu

tarz calismalari desteklemek ve tesvik etmek amaciyla engelsiz tiniversite dddlleri vermektedir (YOK, 2021).

Dezavantajli 6grencilerin; kuruma ve aldiklari egitimin niteligine iliskin gorislerinin tespit edilmesi blylik 6nem
arz etmektedir (Zineldin, Akdag ve Vasicheva, 2011; Rawley, 2003). Rawley'e (2002, akt. Cinkir ve Yildiz, 2018)
gore, 6grenci gorusleri kalite iyilestirme siregleri icin denetlenebilir kanitlar saglar. Bunun yaninda 6grencilerin;
kendi 6grenme sireclerini degerlendirmelerine ve 6grenme vyeterliliklerini gelistirmelerine de olanak saglar.
Ayrica; elde edilen bu geri bildirimler Gniversitenin itibarini karsilagtirma gostergelerinden biri olarak da
kullanilabilir. Diger bir deyisle, 6grencilerin egitim duzeyleri, sosyo-kiiltirel etkinliklere katihmlari ve gérdukleri
ilgiden memnuniyet dizeyleri egitim kurumlarinin veya hizmetlerin kalitesini degerlendirmek icin 6nemli
gostergelerdir (Yilmaz, Filiz ve Yaprak, 2007). Knight ve Harvey’'e (1998) gbre, 6grenci memnuniyetini 6lgme
yontemi, yonetimin ayarlamalar yapmasini saglayan bir veri toplama, raporlama ve uygulama doénglsi olarak

gorilmelidir.

Engelli 68rencilerin yiksekogretime erisim haklari, basta anayasa olmak lizere egitimle ilgili diger hukuksal
dizenlemelerle koruma altina alinmis olsa da hizmetlerin istenen nitelikte sunulmadigini séylemek miimkindur.
Nitekim arastirmalar engelli 6grencilerin 6grenim gordiikleri Gniversitelerde engelsiz 6grencilere kiyasla daha ¢ok
sorun yasadiklari ve 6grenimlerine devam etmede zorlandiklarini géstermektedir. Ornegin; Dékmen ve Kislak
(2004) arastirmalarinda; engelli 6grencilerin demografik 6zelliklerinin, bos zaman faaliyetleri, barinma bigimleri,
gelecekle ilgili duslnceleri gibi o6zellikleri ile psikolojik sorunlari ve (iniversitede karsilastiklari sorunlari
karsilastirmislardir. Arastirma sonuglarina goére engelli olan ve olmayan 6grencilerin az sayida o6zellikleri ve
sorunlari bakimindan farklilik gostermektedir. Bu baglamda engelliler daha az ev isi yapmakta daha az
sinemaya/tiyatroya gitmekte, daha az kitap okumakta ve sosyal ekinliklere daha az katilmaktadirlar. Engelliler
daha gok sinavlar konusunda engelli olmayanlar ise fakdlte idari personeliyle sorun yasamaktadir. Ayrica engelli
dgrencilerin kiitiphane ve yemekhaneyle ilgili sorunlari engelli olmayanlara kiyasla daha fazladir. Ozellikle gérme
engelliler; sinav salonuna ulasim, ders notlari ve ders materyallerine erisimde gesitli sorunlar yasamaktadir.
Bunlara ilaveten engelli 6grenciler sosyal etkinliklere de daha az katilmakta, flort iliskilerinden uzak kalmaktadir.
Engelli olmayan bireylere gore diizenlenen yemekhaneler de engelli 6grenciler icin sorun teskil etmektedir. S6zu
edilen arastirmada elde edilen bir diger dikkat ¢ekici sonug da engelli 6grencilerin, sorunlarin giderilmeyecegine
yonelik gelistirdikleri inangtir. Seving ve Cay (2017) ise fiziksel engelli 6grencilerin Universitede karsilastig

sorunlari konu ettikleri arastirmalarinda bu sorunlarin (i) fiziksel, (ii) sosyal ve (iii) psikolojik boyutlarda
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olabilecegini ayrica dogrudan Universitenin islev ve amaglariyla da ilgili olabilecegini belirtmistir. Arastirmacilara
gore gorme engelli bir 6grencinin iyi bir egitim almasinda yalnizca yerleskeye ulasabilmesi yeterli olmamaktadir.
Clnku ders materyallerine ve nitelikli bilgiye erisebilme, 6grenim goérilen sosyal ¢evrede algilanis bigimi ve

karsilagilan tutum ve davraniglar, sinavlar, 6devler gibi birgok sorun siireg igerisinde ortaya ¢ikabilmektedir.

Universitede 6grenim goren engelli dgrencileri konu edinen bir diger arastirma Akcamete ve Kargin (1998)
tarafindan yapilmistir. Adi gegen arastirmacilar bu iki gruptaki 6grencilerin yasam yonelimi dlizeylerini cinsiyet,
akademik basari, engel tiri ve derecesi degiskenlerine gore incelemisler ve arastirma sonucunda; iyimserligin
(yasama olumlu bakis agisi) yalnizca engel durumu ve derecesi degiskenlerine gére anlamli diizeyde farkhlagtigini
tespit etmislerdir. Dikkat cekici olan ise engelli 6grencilerin engeli olmayan 6grencilere kiyasla daha iyimser
olmalaridir. Ancak bu iyimserlik, engelin derecesinden etkilenmektedir. Buna gore engel derecesi arttikca engelli
ogrencilerin iyimserlikleri azalmaktadir. Kaya (2019) ise arastirmasinda engelli Giniversite 6grencilerinin; (i) fiziksel
egitim ortam, (ii) 6gretme-6grenme sureci, (iii) gelecek is yasami, (iv) aile iliskileri, (v) insan/arkadaslik iliskileri,
(vi) kisisel algi ve duygu durumu ve (vii) tniversite/fakiilte hizmetleri boyutlarinda sorunlar yasadiklarini, bu

sorunlarin gok yiiksek diizeyde olmadigini saptamistir.

Uluslararasi alanyazinda, Tiirkiye’dekine benzer sekilde, engelli Universite ©grencilerini konu edinen
arastirmalarin engelli olmayan 6grencileri konu edinen arastirmalara kiyasla yetersiz sayida oldugunu soylemek
mumkiindir. Konu ile ilgili Reed, Kennett ve Emond (2015) tarafindan yapilan bir arastirmada, engelli 6grencilerin
Universitelerde karsilastiklar birgok sorun nedeniyle engelli olmayan 6grencilere goére dusik akademik basari
gostermelerinin daha olasi oldugunu ifade edilmistir. Bunun yaninda arastirmacilarin elde ettigi; Gniversiteye
kendisini ispat etmek ya da 6grenmeyi sevdigi icin devam eden engelli 6grencilerin engelli olmayanlara kiyasla

daha yiiksek akademik basari ve 6z yeterlilik gosterdigi sonucu da dikkat gekicidir.

Engelli 6grenciler Gniversitelerde; fiziki sartlar, erisebilirlik, barinma ve kitliphane hizmetlerden yararlanma gibi
konularda cesitli sorunlarla karsilasmaktadir (Holloway, 2001). Ayrica alanyazinda yapilan gesitli arastirmalarda
engelli 6grencilerin; Gniversitelerde gorev yapan personelin konu ile ilgili bilgi yetersizligi ve farkindalik eksikligi
(Redpath, Kearney, Nicholl, Mulvenna, Wallace & Martin, 2013), 6zellikle disleksi gibi 6grenme glicliigli olan
engelli 6grencilere yonelik 6lgme ve degerlendirme hizmetlerinin yetersiz olmasi ve bu 6grencilere 6zel sekilde
hazirlanmamis olmasi (Pavey, Meehan & Waugh, 2010), Universitedeki sosyal ¢evrenin engelleyici tutum ve

davranislari (Liasidou, 2014) gibi sorunlarla karsilastigi da saptanmistir.

Yukarida agiklanan nedenlerle engelli 6grencilerin yasadigi sorunlari tespit etmek ve bu sorunlara iliskin ¢6zim
onerileri gelistirmek; gerek engelli 6grencilerin Gniversite egitimi alma haklarini daha etkin ve diger bireylerle
firsat esitligi baglaminda kullanabilmelerini saglamada gerekse yliksekdgretim kurumlarinda sunulan hizmetlerin
kalitesinin arttirilmasinda biylk 6nem arz etmektedir. Bunlara ilaveten daha once de s6zi edildigi gibi gerek
ulusal gerekse de kiiresel istatistikler engelli bireylerin yiksekdgretimde temsilinin, nifusta temsil oranina kiyasla

yeterli diizeyde degildir. Ancak her gegen yil liniversiteye giren engelli 6grenci sayisinin ve bu 6grencilerin ihtiyag
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cesitliliginin arttigini séylemek mimkiindir. Bu nedenle de 6grencilerin karsilastiklari sorunlarin tespiti gerekli ve
onemlidir. Bu arastirmanin problemi yiksekdgretim kurumlarinda 6grenim goren engelli 6grencilerin ve yetkili
birimlerde gorev yapan 6gretim Uyelerinin; Gniversitede engelli 6grencilere sunulan hizmetin kalitesine iliskin

gorislerinin ne oldugudur.

Bu g¢alismanin amaci ylksekdgretim kurumlarinda 6grenim goren engelli 6grencilere sunulan hizmet kalitesine
iliskin 6grenci ve ilgili birimlerde gorev yapan 0gretim Uyelerinin goruslerini saptayarak olasi politika ve destek

stratejilerini belirlemektir. Bu genel amag dogrultusunda asagidaki sorulara cevap aranmistir:

1) Engelli 6grencilerin Giniversitelerindeki/fakultelerindeki egitim-6gretim hizmetleri ile ilgili olumlu
ve olumsuz deneyimleri nelerdir?

2) Engelli 6grencilerin Universitelerindeki/fakiltelerindeki sinav hizmetleri ile ilgili olumlu ve
olumsuz deneyimleri nelerdir?

3) Engelli 6grencilerin Universitelerindeki/fakiltelerindeki destek hizmetleri ile ilgili olumlu ve
olumsuz deneyimleri nelerdir?

4) Engelli 6grencilerin Universitelerindeki/fakiltelerindeki kendilerine yonelik sunulan hizmetlerin
iyilestirilmesine iliskin gérus ve onerileri nelerdir?

5) YOK tarafindan verilen “Engelsiz Universite Bayraklari” 6dili alan (iniversitelerin birimlerinde
gorev yapan yetkili 6gretim Gyelerinin, engelli 6grencilere sunulan hizmetlere iliskin olumlu ve
olumsuz deneyimleri nelerdir?

6) YOK tarafindan verilen “Engelsiz Universite Bayraklari” &diilii alan Gniversitelerin birimlerinde
gorev yapan yetkili 6gretim Uyelerinin, engelli 6grencilere sunulan hizmetlerin iyilestirilmesine

iliskin goris ve onerileri nelerdir?

YONTEM
Arastirma Deseni

Bu arastirmada nitel arastirma yontemlerinden Kritik Olay Teknigi (Critical Incident Technique) kullanilmistir.
Kritik Olay Teknigi (KOT) ilk olarak Flanagan (1954) tarafindan yapilan bir calismada kullaniimis olup; &zellikle
belirli bir olayla ilgili tim detaylari 6grenmede ve gelecekte ortaya cikabilecek olasi sorunlarin Ustesinden
gelmede yardimci olabilecek bir tekniktir. KOT, insan davranislari hakkinda gézlemler yapmak ve bu gézlemleri
pratik problemlerin ¢éziimiine katkida bulunabilecek sekilde siniflandirmak igin 6zel olarak tanimlanmis bir dizi
prosedirden olusmaktadir. Bu teknik, insanlarin gecmis deneyimleri hakkinda hikayeler anlatmalar fikrine
dayanmaktadir. Teknik, insanlarin kendileri tarafindan anlatilan bu hikayelerin icerik analizini kullanmaktadir
(Bitner, Booms ve Tetreault, 1990). KOT, belirli bir kuruma veya donemin kalite boyutlari hakkinda ¢ok sayida ve
cesitli bilgi toplamada etkili olabilen bir tekniktir. Bu ¢ok sayida ve cesitlilikteki verilerin yorumlanmasiyla elde
edilen bulgularin genellemesi zor oldugundan, KOT daha nitel analizlere olanak saglayan kesfedici arastirma

ydntemleri arasinda yer almaktadir (Hair, Bush ve Ortinau, 2000; Kavak ve Yilmaz, 2003; Ozgen ve Gdker, 2013).
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Bu arastirmada KOT analizi tercih edilmesinin bircok nedeni bulunmaktadir. ilk olarak ¢ok sayida katilimciya
ulasmak mimkindar degildir. Nitekim daha 6nce de belirtildigi ve istatistiklerle de ortaya kondugu tzere engelli
ogrenciler, Universitelerde sayica yeteri kadar temsil edilememektedir. Ayrica engelli 6grencilerin 6grenim
gordikleri Universitelere/fakiltelere engellilik durumlarini bildirme zorunluluklari da bulunmamaktadir. Bu
durumun temsil oranlarinin daha da diismesine neden olacagi da asikardir. Ayrica, arastirma siirecinin baginda
bes tniversitenin Engelli Ogrenci Birimleri ile gdriistilmistir. Universitelerin tamami engelli grencilerin kisisel
verilerinin korunmasi amaciyla iletisim bilgilerini paylasmama politikasi izlemistir. Bu nedenle de siirecin basinda,
katihmcilarin arastirmacinin erisebilecegi kisilerle sinirli kalacagi anlasiimistir. Bu 6ngérli nedeniyle diger nitel
arastirma tekniklerinin veri analizine uygun olmayacagi disliniilmistlr. Ayrica arastirma kapsaminda yapilan
alanyazin taramasinda konu ile ilgili arastirmalar da KOT analizi tercih edilmesinde etkili olmustur. Nitekim
Universitelerde 6grenim goren Universite 0grencilerine iliskin arastirmalarda; engelli 6grencilerin ¢ogunlukla
engellilik durumlarini Universiteye bildirmedikleri bu durumun da; sorun olarak algilanmaktan cekinme
(Madriaga, 2007), yaftalanma korkusu (Mortimore & Crozier, 2006), bildirme zorunlulugu bulunmamasi (Riddell
& Weedon, 2014) gibi nedenlerden kaynaklandigi saptanmistir. KOT analizi tercih edilmesinin nedeni yalnizca
katihmci sayisiyla ilgili degildir. KOT, géristlen katiimcilarin olumlu/olumsuz deneyimlerinin ayrintilariyla tespit
edilmesine ve irdelenmesine imkan tanimasi bu calismada bu teknigin tercih edilmesinin asil nedenini
olusturmaktadir. Nitekim diger nitel tekniklerde gorece ¢ok katilimcidan gorece kisa ifadeler alinarak analiz
edilmekte, bu da bir siire sonra verilerin doyuma ulagmasi ile sonuglanabilmektedir. Oysaki KOT, katimcilarin
deneyimlerini daha uzun ifadeler ve genis cercevede bundan da o©nemlisi kendi deneyimledikleri
yasantilari/anilari araciligi ile analize imkdn vermektedir. Tim bu nedenlerden 6tiri bu arastirmacinin
katihmcilarini, arastirmacinin gayretiyle ulasilan ayni Universitede 6grenim goren iki engelli 6grenci ve ilgili

birimde gorev yapan yetkili iki 6gretim Uyesi olmak tGzere dort katilimci olusturmustur.

Calisma Grubu

Arastirma Ankara ilinde bulunan iki farkli kamu tniversitesinde gerceklestirilmistir. Calisma grubu; Universitelerin
YOK tarafindan verilen “Engelsiz Universite Bayraklari” 6diilii alan kamu tniversitesi olmasi ve engelli 6grencilerin
bu 6dilli Universitelerden birinde 6grenim goriyor olmasi kriterlerine uygun sekilde olusturulmustur. Ayrica
Ogretim Uyelerinin bu kritere uygun Universitelerin engelli 6grenci birimlerinde yetkili olarak gérev yapiyor olmasi
da dikkat edilen kriterlerden bir digeridir. Bu nedenlerle arastirmanin katilimcilari génilli 6rneklem teknigi ile
belirlenmistir. Arastirmaya 2 engelli 6grenci ve engelli 6grenci birimlerinde yetkili olarak gérev yapan 2 6gretim
tyesi katilmistir. Arastirmada katilimcilarin dzel bilgilerini korumak adina égrenciler “0”, dgretim tyeleriise “00”

seklinde kodlanmistir. Katihmcilara ait demografik bilgiler asagida verilmistir.

O1: Erkek dgrenci. Egitim fakiiltesi 6zel egitim bodlimii 3. sinif 6grencisi. Gérme engelli.
02: Erkek dgrenci. Egitim fakiiltesi 6zel egitim bdliimi 3. sinif dgrencisi. Gérme engelli.
0OU1. Kadin &gretim yesi. Prof. Dr., 6zel egitim bélimi.

002. Kadin dgretim uyesi. Prof. Dr., 6zel egitim b&limii.
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Veri Toplama Araci

Arastirmada, katihmcilarin goruslerini belirleyebilmek igin arastirmaci tarafindan arastirmanin alt amaglarina
yonelik verileri elde etmek (izere yari yapilandiriimis gériisme formu (Kritik Olay Teknigi:"Hicbir Ogrenci Geride
Kalmasin) gelistirilmistir. Gérisme formunda yer alan sorular, arastirmaci tarafindan ilgili literatiir taramasi
yapilarak, acik ve anlasilabilir olmasina dikkat edilerek hazirlanmistir. Goriisme formunda Gniversitelerin engelli
6grencilere sunduklari hizmetlerin olumlu/olumsuz yénlerini ve katimcilarin ¢6zim 6nerilerini belirlemeye

yonelik sorulara yer verilmistir.

Verilerin Toplanmasi

Bu arastirmanin verileri, arastirmacinin ¢abalariyla ulasilan ayni Gniversitede 6grenim goren iki engelli 6grenci ve
ilgili birimde gorev yapan iki yetkili 6gretim lyesi olmak (izere dort katimcidan toplanmistir. Veriler, katiimcilarla
yuz ylize gorusilerek elde edilmistir. Gorlismeler sirasinda ses kaydi yapilmasi igin katihmcilardan izin alinmistir.
Bu arastirma icin Ankara Universitesi Sosyal Bilimler Alt Etik Kurulundan 05.12.2022 tarih ve 22-272 sayili etik

kurul izni alinmistir.

Verilerin Analizi

Gortisme yoluyla elde edilen veriler 6nce desifre edilerek yazili metin haline getirilmis, daha sonra bilgisayar
ortamina aktarilmistir. Verilerin analizinde, KOT analizi kullanilmigtir. Arastirmada, gorislerin benzerlik ve
farkhhklari yorumlanmistir. Katilimcilarin gorislerinin kategorilere ve alt kategorilere gore dagilimi yapilmis ve
dagihm KOT analizine uygun sekilde sekillerle ifade edilmistir. Bulgularin yorumlanmasi asamasinda daha somut
ve agiklayici olmasi amaciyla katilimcilarin anilarina dayanarak anlattigi hikayelerden dogrudan alintilara da yer
verilmistir. Katilimcilarin gériisleri arastirmaci disindaki bir uzman™ tarafindan kodlanmis ve Miles ve

Huberman’in (1994) énerdigi glvenirlik formiili kullanilarak kodlamalarin giivenirligi %89 olarak hesaplanmistir.
BULGULAR

Katilimcilarin, engelli 6grencilere Gniversitede sunulan hizmetin kalitesine ve ¢6ziim 6nerilerine iliskin gorislerini
ortaya ¢ikarmayi amaglayan bu arastirmada elde edilen bulgular asagida ayri bashklar altinda verilmistir.

Engelli Ogrencilerin Universitelerindeki/Fakiiltelerindeki Egitim-Ogretim Hizmetlerine iliskin Deneyimleri

Arastirma kapsaminda katihmcilardan Universitelerindeki/fakiltelerindeki egitim-6gretim hizmetleri ile ilgili
olumlu ve olumsuz deneyimlerine iliskin anilarini iceren hikdyeler anlatmalari istenmistir. Katilimcilarin

anlattiklari hikayelerden yola cikilarak tespit edilen olumlu ve olumsuz deneyimler Sekil 1’de sunulmustur.

** Bahtiyar SARI
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—|Akran desteginin saglanmasi (C)l)l

—|K|smi zamanh 6grenci gérevlendirilmesi (Ol)l

—| Hocalarin anlayigh davranmasi (01) |

—| Hocalarin gerekli onlemleri almasi (Cl)l

Olumlu

—| Gorsellerin anlasilir sekilde betimlenerek anlatilmasi (01, OZ)l

_|Fak[]|te yénetiminin duyarli olmasi (C)l)l

_| Derste somut materyallerin (kayag drnegi gibi) kullaniimasi (02) |

tim

_|Ba2| hocalarin ses kaydina izin vermesi, notlarini paylasmasi (62)'

7
-0gre

tim ile ilgili deneyimleri

—| Gorsel odakli derslerde zorlanma (01) |

Egitim

—ITabIo ve grafik sunumlarini anlayamama (01, 0'2)|

-0gre

itim

egi

—|Staj derslerinde zorlanma (Gl)l

Olumsuz

—| Online derslerde zorlanma (01) |

Engelli 6grencilerin Gniversitelerindeki/fakiltelerindeki

—|BaZ| hocalarin notlarini paylasmamasi (02)|

_| Ogrenci topluluklarinin engelliler konusunda bilingli olmamasi (02) |

Sekil 1. Engelli Ogrencilerin Egitim-Ogretim ile ilgili Deneyimleri

Sekil 1’de de goruldiglu uzere her iki engelli 6grenci de Universitelerindeki/fakultelerindeki egitim-6gretim
hizmetlerine iliskin olumlu ve olumsuz deneyimlere sahiptir. Buna gore; akran desteginin saglanmasi, kismi
zamanh 6grenci gérevlendirilmesi, hocalarin anlayish davranmasi ve gerekli dnlemleri almasi, derslerde kullanilan
gorsellerin anlasilir sekilde betimlenerek anlatiimasi, fakiilte yonetiminin duyarh olmasi, derslerde somut
materyallerin kullanilmasi ve bazi derslerde ses kaydina izin verilmesi ve notlarin paylasiimasi liniversite 6grenim
goren engelli 6grencilerin olumlu deneyimlerini olusturmaktadir. Ayrica; gorsel odakh derslerde zorlanma, tablo
ve grafik sunumlarini anlayamama, staj derslerinde ve online derslerde zorlanma, bazi derslerde hocalarin ders
notlarini paylasmamasi ve 6grenci topluluklarinin engelli 6grenciler konusunda bilingli olmamasi ise engelli

ogrencilerin egitim-6gretim slrecinde yasadiklari olumsuz deneyimleri teskil etmektedir.

Egitim-Ogretime iliskin katiimci goérisleri genel olarak degerlendirildiginde, olumlu deneyimlerin olumsuz
deneyimlere gérece fazla oldugu gériilmistiir. Ayrica 01 kodlu katiimcinin O1 kodlu katilimciya kiyasla hem
olumlu hem olumsuz deneyimlerinin daha ¢ok oldugunu tespit edilmistir. Bunlara ilaveten katilimcilarin olumlu
ve olumsuz deneyimlerinin ¢ogunlukla farkli oldugu saptanmistir. Katiimcilarin yalnizca; gorsellerin anlasilir
sekilde betimlenerek anlatilmasi (olumlu deneyim) ve tablo ve grafik sunumlarini anlayamama (olumsuz
deneyim) konularinda hemfikir olduklari gérilmustir. Daha aciklayici olmasi eregiyle 6grencilerin deneyimlerine

iliskin anlattiklari hikayelerin bir bolimu asagida verilmistir.

“.. Engelli birimi akran destedi sagliyor... Gruptan bir arkadasim kismi zamanli ¢alisarak hem stajda

yardimci oluyor hem bireysel derslerimde. Gérsel konularda ona soruyorum... Onunla 30 saat

72



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

geciyor. ilk geldigimde engelli birimindeki hocamiz benimle iletisime gecti... Onerilerimi sundum.
Mesela uygulama davranis analizinde bir hocami pandemi siirecinde bana olabildigince
betimlemeye ¢alistyordu online konulari... Baska bir hocama video ¢ekip génderiyordum bana
déniis saghyordu... O dogrultuda hatalarimi diizeltme firsatina sahip oluyordum. Genellikle

hocalarim ¢ok anlayishlar... Oncesinde énlemlerini aliyorlar béylece problem yasamiyorum....” (01)

“..Mesela bir hocamiz cografya dersinde kayaglari anlatiyordu. Bu taslarla ilgili fotograflari
arkadaslarima gésterdi. Ayrica bana da tasin kendisini getirip incelletti... Cok giizel bir ani olarak
hatirliyorum 6gretimsel ani olarak ilk defa orada dederli hissetmistim kendimi. Burada benim de
oldugumun farkinda demistim ve 4 sene boyunca da bu hocamla yapabildigi kadariyla béyle

ilerledi...” (02).

“..Cok zor oluyor stajlar mesela d4grenci  dederlendirecegim. Oradaki  birgok  seyi
degerlendiremeyecegim. Gérsel odakli oldugu igcin o zorlayacak beni... Ben genel olarak sézel
derslerden zorlanmayan biriyim. Ama gdérsel odakh bir ders oldugu zaman, mesela sinif
yénetiminde, uygulamali davranis analiz dersinde tablolu grafikler oluyor... Eger dersimiz yiiz yiize
olsaydi, hocamiz bunu bana kabartma seklinde sunacakti... Ankara’da iki gérme engelliler okulu
var. Bu okullarda staj yapmayi ¢ok istiyordum ama olmadi maalesef. Staj derslerinde ¢ok
zorlaniyorum. Ben suanda 6zel egitim uygulama okullarina gidiyorum. Oradaki 6grencilerle
calismak gérmeyi gerektiriyor... Kendi yetersizlik durumum oldugu icin gérme engellilere daha iyi

bir sekilde egitim verebilecedimi diisiiniiyorum...” (01)

“..Ozel egitim béliimiinde bir dersimiz vardi bu dersimizde ¢alisma sorulari verildi. Tablo sorulari
vardi... Ne tabloyu yorumlamam icin bana yardimci olacak bir arastirma gérevlisi verildi ne de bu
tablo bana gére diizenlendi. Ben siirekli bir aktivist hayat siirdiiriiyorum kendi agimdan, bir seylerin
miicadelesini vermeye calisiyorum... Bazen engelli 6grencilerin egitim ve 6gretimini diizenlenleyen
mevzuatin hocalarin insiyatifine, insafina birakildigini disiinliiyorum. Mesela bazi hocalarimiz
elindeki notlari paylasiyor ama bazilari bunu yapmiyor... Slaytlarini bana ézgii bir ders notu gibi
hazirlayip sunmuyor bununla ugrasmiyor. Ogrenci topluluklari da ne yapacadini bilmiyor ben bir
topluluga katildim ordaki 6grenciler ilk defa bir engelli tyeyle karsilasmis ne yapacaklarini

bilemediler...” (02)

Engelli Ogrencilerin Universitelerindeki/Fakiiltelerindeki Sinav Hizmetlerine iliskin Deneyimleri

Arastirma kapsaminda katilimcilardan Universitelerindeki/faklltelerindeki sinav hizmetleri ile ilgili olumlu ve
olumsuz deneyimlerine iliskin anilarini iceren hikdyeler anlatmalari istenmistir. Katiimcilarin anlattiklari

hikayelerden yola cikilarak tespit edilen olumlu ve olumsuz deneyimler Sekil 2’de sunulmustur.
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Sekil 2. Engelli Ogrencilerin Sinav Hizmetleri ile ilgili Deneyimleri

Sekil 2’de goruldagu gibi her iki engelli 6grenci de Gniversitelerindeki/faktltelerindeki sinav hizmetlerine iliskin
olumlu ve olumsuz deneyimlere sahiptir. Sinavlarda asistanlarin okutmanlk yapmasi, asistanlarin engelli
ogrencilere karsi duyarli olmasi, engelli 6grencilerin gérsel igeren sorulardan muaf tutulmasi ve sinavlarda ek siire
talep edebilmeleri katihmcilarin sinav hizmetlerine iliskin yasadiklari olumlu deneyimlerdir. Bunun yaninda
engelli 6grencilerin sinav hizmetlerine iliskin, yiiz ylze yapilan sinavlarda goérsel sorularda online sinavlarda

zorlandiklari, tablo sorularini yorumlayacak bir asistan verilmemesi gibi olumsuz deneyimleri de bulunmaktadir.

Sekil 2'de katilimcilarin gorisleri genel olarak incelendiginde olumlu deneyimlerin olumsuz deneyimlere gorece
fazla oldugu goriilmektedir. Egitim-6gretim hizmetlerinde oldugu gibi sinav hizmetlerinde de 01 kodlu
katilimcinin olumlu ve olumsuz deneyimleri 02 kodlu katilimciya gdrece fazladir. Katilimcilarin sinav hizmetlerine
iliskin yalnizca sinavlarda asistanlarin kendilerine okutmanlik yapmasi konusundaki deneyimleri benzerdir. Ancak
katilimcilar genel olarak farkl konularda olumlu ve olumsuz deneyimlere sahiptir. Daha agiklayici olmasi eregiyle

ogrencilerin deneyimlerine iliskin anlattiklari hikdyelerin bir bolimi asagida verilmistir.

“Bize sinavlarda asistanlar okutmanlik yapiyor, mesela test olursa onlar isaretleme yapiyor. Bundan
dolayi bana ek siirede kalmiyor. Bir sinavda heyecanimdan dolayi sorunun cevabi akhma
gelmemisti. Asistan yanima gelerek birakmayacagim, ek siire verecegim yapabilirsin dedi. Kendime
glivenmemi sagladi... Sinavin sonuna dogru sorunun cevabi aklima geldi ve yaptim. Bu benim igin
glizel ve motive ediciydi. Bazi sinavlarda sekilli sorular geldigi zaman, hocalar o tiir sorulardan
muafiyet sagliyorlar. Bizim i¢in hangi tiir soru rahat olacaksa onu soruyorlar. Sinavlarda ek siire
talep etmistim. Onun disinda sorularda sekilli soru olursa muafiyet talep etmistim. Kabul edilmisti

bir sorun da yasamadim. ” (01)
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“..Cografya gdrsel bir is oldugu igcin bazi noktalarda hocamiz harita ¢izmemizi isterdi bazi
arkadaslarimizdan sinavda benden ise o bélgeleri s6zel olarak yorumlamami isterdi. Nokta atisi
harita ¢cizmek yerine Umit Burnu’nun nerede olduguna dair bir yorum yapmami isterdi mesela. Ben
asistana anlatirdim. Bu benim Umit Burnu'nun nerede oldudunu bilmemi sagladi. Umit burnuna
nasil gidildigini, Biiyiik Okyanus lizerinden érnek vereyim buna. Diinya haritasinda diinya yuvarlak
ve Biiyiik Okyanus’tan girildiginde baska yerden cikildigini gériiyoruz. Anadolu'nun kuzeyinde,
Glircistan’in biraz daha lizerinde Ukrayna vardir. Ondan sonra Rusya gelir. Hoca karsttik sekillerin

en cok gériildiigii yerleri soruyordu mesela Konya ovasini yapistiriyorduk...” (02)

“Sinavlarda sekilli grafikli sorular oluyor mesela ben onlari hi¢c yapamiyorum. Bana ¢ok zor geliyor.
Yorumlama gerektiriyor sonug¢ta gérmem gerekiyor. Ayni sey online derslerde de gecgerli ben

sunulan gérselleri géremedigim icin dersi anlayamiyorum pek.” (01)

“Sinavlarda tablo sorusu soruluyor bazen. Anlayamiyorum. Onu bize anlatacak yorumlayacak bir
asistan verilmesi lazim ama yorumlayabilecek bir asistan. Clinki bir keresinde asistanin anlattigini

hi¢ anlamadim.” (02)

Engelli Ogrencilerin Universitelerindeki/Fakiiltelerindeki Destek Hizmetlerine iliskin Deneyimleri

Arastirma kapsaminda katiimcilardan Gniversitelerindeki/fakiltelerindeki destek hizmetleri ile ilgili olumlu ve
olumsuz deneyimlerine iliskin anilarini iceren hikdyeler anlatmalar istenmistir. Katiimcilarin anlattiklari

hikayelerden yola gikilarak tespit edilen olumlu ve olumsuz deneyimler Sekil 3'te sunulmustur.

Sekil 3'te goruldigi gibi her iki engelli 6grenci de tniversitelerindeki/fakiltelerindeki destek hizmetlerine iliskin
olumlu ve olumsuz deneyimlere sahiptir. Buna gore; (i) binalarda engelli asansoriniin bulunmasi, (ii) fakulte
girisinde sari gizgilere, merdiven trabzanlarininin basinda ve sonunda kabartma yazilara yer verilmesi olumlu
deneyimleri; kampis iginin erisilebilir olmamasi, yagmur vyagdiginda zorlanma, yapraklarin zemini
kayganlastirmasi, kaldirimlarda sari gizgilerin olmamasi, merdiven basamaklarinin ¢ok dar ve kampis

kaldirimlarinin ¢ok yliksek olmasi ise olumsuz deneyimleri olusturmaktadir.

Katiimcilarin destek hizmetlerindeki deneyimleri genel olarak incelendiginde bu deneyimlerin ¢ogunlukla
olumsuz oldugu gorilmektedir. Ayrica egitim-6gretim ve sinav hizmetleri kategorilerinde oldugu gibi destek
hizmetleri kategorisine iliskin, O1 kodlu dgrenci daha fazla olumlu ve olumsuz deneyime sahiptir. Katilimcilarin
yalnizca “fakilte girisinde sari ¢izgilere, merdiven trabzanlarininin basinda ve sonunda kabartma yazilara yer
verilmesi” konusundaki olumlu ve “kampisteki kaldirnmlarin ¢ok ylksek olmasi” konusundaki olumsuz

deneyimleri aynidir.

“Derslerimin oldugu binada engelliler icin asansér var benim icin bu ¢ok iyi. Mesela ben fakiilte
girisinde sari ¢izgilere, merdiven trabzanlarininin basinda ve sonunda kabartma yazilara yer

verildigi icin rahatca binaya gelip bu asansére biniyorum ve istedigim kata ¢ikabiliyorum.” (01)
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“Merdivenlerin basinda karatma yazilar var. Her yerde yok ama ¢ogunla diyebilirim. Girislerde sari

cizgiler de var. Bunlar olmasa yolumu bulmam zor bulurum bir sekilde ama riskli olabilir. “ (02)

“Kamplis igerisi ¢ok erisilebilir degil. Kaldirimlar birazc bozuk. Yagmur yagdiginda ¢amur oluyor. O
stirecte ¢ok zorlaniyoruz. Bastonla yiiriimek zor oluyor. Ciinkii yapraklar dékiiliiyor. Sari ¢izgi yok
kaldinmlarda. Sadece yemekhanenin orada var. Kamplisiin icinde baska zorlayan bir sey yok...

Bazen indigimde fark etmiyorum o yiiksekligi.” (01)

“Kaldinm kiigiik ya da bana éyle geliyor. Merdiven basamaklari da dar genelde 6yle yapiyorlar.
Kaldirim siirekli edilip biikiiliiyor. Taslari diizgiin oturmamus yerine... Yiiksek ve kenarda agaglar var
ya da kiigiik otcuklar var, ¢alilar var. Yani kaldinnmdan gitmemiz tehlikeli ben o ytizden yolu tercih

ediyorum...” (02)

2 Engelli asansoriiniin bulunmasi (O1)
= =
5 —| 5
25 (e) Fakiilte girisinde sar1 ¢izgilere, merdiven trabzanlarininin baginda ve
2 E sonunda kabartma yazilara yer verilmesi (O1 , O2)
€<
= =
585 3
el 3
8 D S —| Kampiis iginin erisilebilir olmamasi (O1)
2 1 T H
—_ D
?2) IS B — Yagmur yagdig1 zaman zorlanma (O1)
g = [a}
5 @©
= §
.LE’ E ~ — Yapraklar dokiildiigiinde zeminin kaygan olmast (O1)
O o >
=
g (¢} L IKaldirimlarda sar1 cizgilere yer verilmemesi (O1)
E)
ts
| Merdiven basamaklarinin ¢ok dar olmasi (02)
Kampiisteki kaldirimlarin ¢ok yiiksek olmasi (01, O2)

Sekil 3. Engelli Ogrencilerin Destek Hizmetleri ile ilgili Deneyimleri

Engelli Ogrencilerin Universitelerinde/Fakiiltelerinde Kendilerine Yonelik Sunulan Hizmetlerin iyilestiriimesine

iliskin Goriis ve Onerileri

Arastirma kapsaminda katimcilardan tniversitelerinde/fakiltelerinde kendilerine yénelik sunulan hizmetlerin

iyilestirilmesine iliskin goris ve onerilerde bulunmalari istenmistir. Katilimcilarin goriis ve onerileri Sekil 4’te

sunulmustur.
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— Sinifa materyal getirilip, dokunarak 6grenmeye imkan verilmeli (01)

—| Gorsel iceren notlar kabartma yaziyla verilmeli (01) |

tim

-0gre

- —| Ders esnasinda ses kaydina izin verilmeli (01) |

Egitim

—|Hocalar|n kullandigi kitaplarin PDF dosyalari bizimle paylasgiimal (C)l)l

—| Gorme engelliler okulunda staj yapilmasina izin verilmeli (O1) |

Sinavlar bilgisayar tabanli yapilmali (02) |

Sinavlarda gérev alan okutmalara egitim verilmeli (02) |

Sinav hizmetleri

—| Kismi zamanlh égrenci saati arttirilmal (01) |

—| Akademik kitaplar seslendirilmeli (01) |

—| Toplu tasimalardaki sesli sinyalizasyon sistemi onarilmal (01) |

—| Sosyal etkinliklere (SE) katilmamiz saglanmali (O1) |

—| SE taleplerimiz (seramik, satrang vb.) kabul edilmeli (O1) |

Engelli 6grencilerin hizmetlerin iyilestirilmesine iligkin goriis ve onerileri

| Engelli bireyler icin kontenjan ayrilmali (Ol)l

j Kutliphanelerde Braille yazil kitaplar olmal (f)l)l

Destek hizmetleri

j Kitiiphaneye bilgisayardan okuyabilecegimiz kitaplar alinmali (01)

—|Enge|li mevzutinin uygulanmasi 6gretim Gyelerinin inisiyatifine birakilmamal ((52)|

_|Yemekhanede personel destegi saglanmali (02)|

_| Kampiis icine sari gizgiler konmali (02) |

_| Dersliklerin numarasi kabartma yazi ile yazilmali (02) |

_|Fak(jlte yonetimleri daha ulasilabilir olmali (02)|

_| Hocalara engellilere destek konusunda egitimler verilmeli (02) |

Sekil 4. Engelli Ogrencilerin Hizmetlerin lyilestirilmesine iliskin Goriis ve Onerileri

Sekil 4’te goruldugu gibi her iki engelli 6grenci de Universitelerinde/fakultelerinde kendilerine yonelik sunulan
hizmetlerin iyilestiriimesine iliskin goriis ve &nerilerde bulunmustur. Ogrencilerin goériis ve dnerileri; (i) egitim-

o0gretim hizmetleri, (ii) sinav hizmetleri ve (iii) destek hizmetleri olmak lzere ¢ kategoriye ayrilmistir. Genel
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olarak degerlendirildiginde bu Ug¢ kategori arasinda en ¢ok destek hizmetlerine yonelik gorlis ve onerilerde

bulunmalari dikkat gekicidir.

Sekil 4’te gorildiigi Gizere egitim-dgretim hizmetleri kategorisi tamamen 01 kodlu katilimcinin, sinav hizmetleri
kategorisi ise tamamen 02 kodlu katilimcinin gériis ve énerileri ile olusmustur. Destek hizmetleri kategorisinde
ise her iki katiimcinin gériis ve énerileri bulunmaktadir. O1 kodlu katimci iiniversitede verilen egitim-6gretim
hizmetlerinin; dokunarak 6grenmeye imkan veren materyallerin kullanilmasi, kabartma yazilarla gérsel notlarin
anlasilir hale getirilmesi, ders esnasinda ses kaydina izin verilmesi, 6gretim Uyelerinin derste kullandigi kitaplarin
PDF dosyalarini engelli 6grencilerle paylagmasi, gorme engelli 6grencilerin gérme engelliler okulunda staj
yapmasina imkan taninmasi ile iyilestirilebilecegi gériisiindedir. 02’ye gore ise sinavlarin bilgisayar tabanli

yapilmasi ve sinavlarda gorev alan okutmalara egitim verilmesi, sinav hizmetlerinin iyilestirilmesini saglayabilir.

Katilimcilarin, engelli 6grencilere yonelik Gniversitelerde verilen destek hizmetlerinin iyilestiriimesine yonelik
gorus ve oOnerilerinin tamami birbirinden farkhdir. Bagka bir deyisle katilimcilar farkh hususlara dikkat gekmistir.
Destek hizmetleri kategorisine kodlanan ifadelerin cogunlugu yine O01’e aittir. Bu baglamda O1; kismi zamanli
O0grenci saatinin arttirlmasi, akademik kitaplarin seslendirilmesi, toplu tasimalardaki sesli sinyalizasyon
sisteminin onarilmasi, engelli 6grencilerin sosyal etkinliklere katiliminin saglanmasi ve bu konudaki taleplerinin
degerlendirilmesi, engelli bireyler icin kontenjan ayrilmasi, kitlphanelere Barille yazili ve bilgisayardan
okunabilecek kitaplarin kazandirilmasi ile destek hizmetlerinin iyilestirilebilecegi goériisiindedir. 02 ise;
yonetmeligin 51. veya 52. maddelerinin 6gretim lyelerinin inisiyatifine birakilmamasinin, yemekhanede personel
destegi saglanmasinin, kampis icine sari gizgiler konulmasinin, derslik numaralarinin kabartma yazi ile
yazilmasinin, fakilte yonetimlerinin daha ulasilabilir olmasinin ve 6gretim Gyelerine engellilere destek konusunda
egitimler verilmesinin destek hizmetlerinin kalitesini arttiracagi yoniinde goris belirtmistir. Daha agiklayici olmasi

eregiyle katilimci ifadelerinden alinan dogrudan alintilardan bazilari su sekildedir:

“Hocalar derste engelli 6grenciler icin dokunabilen tiirden materyal kullanmali. Bazilari kullaniyor
ama ¢cogunda bu yok. Yine ¢cogu notlari paylasmiyor. Dosyalarin pdf hallerini paylassalar biz onu

sesli sekilde dinleyebiliyoruz.” (01)

“Teknoloji cagindayiz kdgittan dedil de bilgisayar tabanli isinav sistemine gegmemiz lazim. O zaman
hem notlari hem sorulari sesli sekilde dinleyebilmemiz miimkiin olur ve zorluk yasamayiz. Béyle
olmuyorsa da bu kdgitlari ézellikle tablolari falan bize okuyacak asistan verilmesi gerek sinavlarda
6rnegin. Yani simdi asistan okuyamiyor ya da okudugunu anlatamiyor o zaman soruyu ¢ézemem

Ki.” (62)

“Bize yardimci olan akranlarimiz var. Kismi zamanli yardimci yani. Onlarin saatinin arttirilmasi

dersleri daha iyi anlamami saglar. Daha fazla ders ¢alisabilecedimiz icin.” (01)

“Akademik kitaplarin mutlaka ve mutlaka seslendirilmesi lazim. Bu cok 6nemli bizim igin.” (01)
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Engellilerle ilgili mevzuat var bazi hukuk yaptirimlari var diizenlemeler var. Ama pek uygulanmiyor.

Yani bunlarin uygulanmasi biraz hocalarin inisiyatifinde su anda. inisiyatife birakilmamali. (02)

Bence hocalarin editime alinmasi gerek. Bence engelli égrencilerle ilgili daha ¢ok sey bilmeleri gerek

ki bizi fark etsinler. ihtiyaglarimizi tahmin etsinler gérsiinler.” (02)

YOK Tarafindan Verilen “Engelsiz Universite Bayraklari” Odiilii Alan Universitelerin Birimlerinde Gérev Yapan

Yetkili Ogretim Uyelerinin, Engelli Ogrencilere Sunulan Hizmetlere iliskin Deneyimleri

Arastirma kapsaminda katilimcilardan engelli 6grencilere sunulan hizmetlere iliskin anilarini iceren hikayeler
anlatmalari istenmigtir. Katilimcilarin anlattiklari hikayelerden yola ¢ikilarak tespit edilen olumlu ve olumsuz

deneyimler Sekil 5’te sunulmustur.

— Universitede gerekli diizenleme ve uyarlamalar yapiliyor (0U1, OU2)

— Hissedilebilir yiizeyler degistirildi (0U2)
- — Kampiis geneline destekleyici teknolojiler yerlestirilecek (0U2)
()
> — Fiziksel erisilebilirlikle ilgili cahsmalar (OU1, OU2)

=}
3 1E ] = - - ”
< g — YOK'Ulin vedigi “Engelsiz Universite Odulleri” (OU1)
= =
‘o [~ [ Bina icinde seritlerin olmasi (OU2)
3 n
E 5 Tuvalet, kiitiiphane vb. yerlere kabartma yazilarin asiimasi (OU1)
i |
2 = Universite ydnetiminin duyarl olmasi (OU1)
4=
5 c -
n o L
g 2 [ Gorme engelli 6grencilerle kampuste rota galismasi yapildi (OU2)
S 2
[= (O]
s g
3} S —
= 5] — Zihinsel veya otizm engeli olan 6grencilerde sorun yasaniyor (OU1)
5 =
5 ©
e — Bircok binada asansor ve rampa yok (OU1)
'S
i — Uzaktan egitimde algilamada giigliik cekilmesi (OU1)
=) N
S |—
.g || E — | YOK'teki Engelsiz Universite ile ilgili komisyonun
go g motivasyonunun diisiik olmasi (OU1)
e
Kabartma yazilarin ¢abuk yipranmasi (0U2)
— Fakultede yapilan sinavlar gérme engelli 6grenciler igin
erisilebilir degil (0U2)

Cok uzun sorularin sorulmasi (0U2)

Sekil 5. Ogretim Uyelerinin Engelli Ogrencilere Sunulan Hizmetlere iliskin Deneyimleri
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Sekil 5’te goruldigi gibi her iki 6gretim liyesi de engelli 6grencilere sunulan hizmetlere iliskin deneyimlerini ifade
etmistir. Tablodaki verilere gére, 6gretim tyelerinin bu konudaki olumlu deneyimleri olumsuzlara gorece fazladir.
Ogretim (yelerinin olumlu deneyimleri gogunlukla (iniversitelerde/fakiiltelerde engelli dgrencilere ydnelik
yapilan fiziki destek hizmetleri (sar seritler, braille yazilar) ile ilgilidir. Nitekim her iki 6gretim Uyesi de
Universitede engelli 6grencilere yonelik olarak gerekli dizenleme ve uyarlamalarin yapildigi hususunda
hemfikirdir. Olumsuz deneyimler ise cogunlukla sinav hizmetleri ve fiziki sartlari isaret eden destek hizmetleri ile
ilgilidir. Binalarin bircogunda engelli rampasi ve asansorin bulunmamasi, braille yazilarin gabuk yipranmasi, sinif
yapilarinin sesin yayilmasini olumsuz yonde etkilemesi gibi olumsuzluklar destek hizmetlerine; sinavlarda gok
uzun sorularin sorulmasi ve bu sinavlarin 6zellikle gérme engelliler igin erisebilir olmamasi gibi olumsuzluklar ise
sinav hizmetlerine iliskin olumsuz deneyimleri teskil etmektedir. Daha aciklayici olmasi amaciyla katilimci

deneyimlerinden yapilan dogrudan alintilardan bazilari su sekildedir:

“..Universitede gerekli diizenleme ve uyarlamalar yapiliyor. Fiziksel erisilebilirlikle ilgili calismalar
var. YOK bayrak édiilii de bu ¢alismalarin hizlanmasina katki sadladi. Yénetim de cok duyarl...
Ogrenciye ézel bireysel bir uyarlama mektubu hazirliyoruz ve neye ihtiyaglari var, altyazi ihtiyaglari
varsa, font biiyiikliigiine ihtiyaci varsa, betimleme ihtiyaci varsa, ders notunu ayrica paylasmaya
ihtiyaci varsa, sinavlarda stireler gibi... Belirleyip mektup hazirliyoruz ve bunu fakiiltesiyle ve
béliimiyle paylasiyoruz... Akran destegi saglamaya calistik. Kismi zamanli 6grenciler o égrencilere

yardimci oluyor.” (0U1)

“...Basta engelsiz (niversite bayraklari 6diilii alan tniversiteler olmak lizere iilke genelinde engelli
dgrencilerle ilgili cesitli énlemler aliniyor, diizenlemeler yapiliyor. Ornedin bizde bina icine seritler
konuldu, hissedilebilir yiizeyler yapildi, erisilebilirlik ¢alismalari var. Teknolojik destekler de
yapilacak... Rota calismasi gerceklestirdik. Universitenin giris kapisindan fakiiltelerine ulasma

birtakim kazalar vardi onlari belirlemeye calistik.” (002)

“Otizmli bir 6grenci engelli kontenjanindan spor bilimlerine girdi... Cocuk yiizmede ¢ok basarili ama
zihinsel olarak yetersizlikler var. Annesi ve babasi ile devam eden bir ¢cocuk ama biraz davranis
problemleri de var ayni zamanda. Hocalari ve arkadaslariyla problemler yasiyor... Dersten
yararlanamiyor. Velisi ¢cocuk sinava girdiginde gegsin istiyor ¢linkii Tiirkiye’de lisede béyle bir
uygulama yapiliyor. Ama burda diploma alabilmesi igin yeterlik gerek. Universitede yeterlik

baglaminda engelli 6grenciler icin yapabilecedimiz sey icerigi dedistirmek degil.” (0U1)

“..Odrencilerden bir tanesinin séyledidi benim igin cok can aliciydi. Hocalar video gdsterdikleri
zaman herhangi bir agiklama yapmadiklarinda “kendimi etkisiz eleman gibi hissediyorum” dedi. Bu
benim igin ¢ok can yakici bir seydi. O yiizden etkisiz eleman gibi hissetme duygusunu ortadan

kaldirabilecek sekilde diizenlemeler yapmaya ¢alisiyoruz...” (0U2)
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YOK Tarafindan Verilen “Engelsiz Universite Bayraklari” Odiilii Alan Universitelerin Birimlerinde Gérev Yapan

Yetkili Ogretim Uyelerinin, Engelli Ogrencilere Sunulan Hizmetlerin iyilestirilmesine iliskin Goriis ve Onerileri

Arastirma kapsaminda katilimcilardan engelli 6grencilere sunulan hizmetlerin iyilestiriimesine iliskin goris ve

Onerilerini belirtmeleri istenmigtir. Katilimcilarin goris ve 6nerileri Sekil 6’da sunulmustur.

—| Egitime erisilebilirlik politikalarinin gelistiriimesi (OU1) |

—| Teknolojik alt yapi politikalarinin gelistirilmesi (0U1) |
Y —| Braille ¢ikti almayi ekonomik hale getirecek hukuksal 6nlemler (0U2) |
— B =
©° —
_ =5 ﬂ Birlesmis Milletler'in erisilebilirlikle ilgili yasalari uygulanmali(OU2) |
c o
2 S | Ogretim elemanlarinin sinavlarini erisilebilir hale getirebilmelerine y6nelik
€ - S hukuksal diizenlemeler (OU1 OU2)
n o c
g “E‘ > 1Sosyal ve kiiltiirel etkinliklerin erisilebilir olmasi igin diizenlemeler (OU1, OUZ)l
s3l |2
s 2 =
st 2 (]
o ‘2 c
= ® = ihinsel veya otizm engeli olan 6grencilerin ylksekogretime dahi
= & - Zihinsel li o | ksek dahil
% Eﬂ E’* H edilmesine yonelik ¢alismalar yapilmali (OU1)
c o > o
c = c —| Betimlenmis, seslendirilmis vb. materyaller hazirlanmali (OU1, OU2)
3 5 o
2 2 © — —
S £ —|S|n|f|arda ses kalitesi arttirilmali (OU1)|
E g £
,go 5 —| Teknolojik alt yapi iyilestirilmeli (0U1) |
O 2
a —| Bilgisayar destekli sinavlar yapilmali (0U2) |
— E — | Engelli 6grencilerle ilgili olarak 6gretim elemanlarina egitimler verilmeli (0U2) |
@
= 0
O |Hoca|ar ders materyallerini (sunu, video vb.) 6grencilerle paylagmali (OU1)|
—| Gorme engelli dgrenciler icin sesli kiitiiphaneler olusturulmali 6U2) |
ﬂ Sariiciler icin 6grencilerin yiiriiyiis giizergahlarina levhalar konulmali (0U2) |
ﬂKampUsIerin icinde navigasyon sistemleri olusturulmali (OUZ)l

== Derslik, kiitliphane, atolye, 6gretim Uyesi odalarinin kapilarina kabartma yazilar
eklenmeli (OU1, 6U2))

Sekil 6. Ogretim Uyelerinin Engelli Ogrencilere Sunulan Hizmetlerin lyilestirilmesine iliskin Onerileri

Sekil 6'da goruldugi gibi her iki 6gretim Uyesi de engelli 6grencilere yonelik sunulan hizmetlerin iyilestiriimesine
iliskin goris ve dnerilerde bulunmustur. Ogretim Uyelerinin gériis ve dnerileri; (i) politika ve (ii) dneriler olmak
Uzere iki kategoriye ayrilmistir. Buna gére BM erisebilirlikle ilgili yasalarin uygulamaya konulmasi ve politikalar
gelistiriimesi, braille ¢ikti maliyetinin en aza indirilmesi icin hukuksal dizenlemeler yapilmasi vb. politikalar
kategorisine kodlanan gorislerdendir. Gérme engelli 6grenciler igin sesli kiitiiphaneler olusturulmasi, teknolojik
alt yapinin iyilestirilmesi, 6gretim Uyelerine egitimler verilmesi gibi ifadeler ise Oneriler kategorisinde

bulunmaktadir. Her iki 6gretim (yesi de erisilebilirlik ilkesine yonelik politikalar gelistirilmesi, ders ici materyal
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gelistirilmesi ve derslik disi ortak kullanim alanlarina kabartma yazilarin eklenmesi gerektigi hususlarinda
hemfikirdir. Daha agiklayici olmasi amaciyla katilimci ifadelerinden yapilan dogrudan altintilardan birkagi asagida

sunulmustur.

“... Daha 6nce de séyledigim gibi otizm gibi engellerde biyiik sorunlar yasiyoruz. Ama onlar da
engelsiz bireyler gibi egitim hakkina sahipler. Bu nedenle ézellikle zihinsel veya otizm engeli olan
6grencilerin yiiksekégretime dahil edilmesine yénelik ¢calismalar yapilmali. Ayrica gérme engelliler
icin seslendirilmis daha iyi anlasilan ders materyalleri gerek. Hocalar notlarini ve kullandiklari

sunulari paylasmali...” (001)

“..Betimlenmis, seslendirilmis materyaller hazirlanmasi ve sesli kiitiiphanelerin kurulmasi ¢ok
énemli... Ogrencilerin kampiis icinde istedikleri yerlere giiven icinde gelip gitmeleri icin siiriiciilerin
glrecegi sekilde égrencilerin yiiriiyiis glizergdhlarina levhalar konulmali... Kampdis i¢ci navigasyon

sistemlerinin kurulmasi da erisilebilirligi 6nemli élciide etkileyecektir...” (0U2)

TARTISMA ve SONUC

Bu arastirma; yiksekdgretim kurumlarinda 6grenim goren engelli 6grencilere sunulan hizmet kalitesine iliskin
ogrenci ve ilgili birimlerde goérev yapan 6gretim Uyelerinin gorislerini saptayarak olasi politika ve destek
stratejilerini belirleme amaciyla yapilmistir. Bu amagla yiiksekégretime erisebilmis engelli 6grencilerin ve YOK
tarafindan verilen “Engelsiz Universite Bayraklar” édiilii alan kamu Gniversitelerinin engelli birimlerinde yetkili
olarak gorev yapan 6gretim Uyelerinin gorislerine basvurulmustur. Katilimcilardan engelli 6grencilere sunulan
hizmetlere iliskin anilarindan hikayeler anlatmalari istenmis ve bu hikdyeler KOT analizi ile analiz edilmistir.
Arastirmada engelli 6grencilerin yiiksekégrenimleri siiresince karsilastiklari sorunlar tespit edilmis ve bu
sorunlara iliskin olasi ¢c6zim onerileri gelistirilmistir. Ayrica bu arastirmada, engelli 6grencilerin ylksekogretime
erisim hakki ve bu hakkin ulusal ve uluslararasi yasal dayanaklari ayrintili sekilde irdelenmistir. Bu nedenle

konuyla ilgili arastirmalara katki saglayacagi disinilmektedir.

Arastirmada engelli 6grencilerin niversitelerinde/fakiltelerinde aldiklari hizmetler; (i) egitim-6gretim
hizmetleri, (ii) sinav hizmetleri ve (iii) destek hizmetleri olmak Uzere (¢ kategoride irdelenmistir. Bu baglamda
arastirma bulgularina gore engelli 6grenciler egitim-6gretim hizmetlerine iliskin hem olumlu hem de olumsuz
deneyimlere sahiptir ve bu deneyimlerinin ¢ogunlukla olumlu ve birbirinden farkh oldugu saptanmistir. Olumlu
deneyimler biitlinleyici bir bakis agisiyla degerlendirildiginde; 6grenci goriislerine gore, Giniversite yonetimlerinin
engellilerin ihtiyaglarina yonelik farkindaliklari vardir ve kismi zamanh 6grenci ve akran destegi saglayarak engelli
ogrencilerin egitim-6gretim siireclerine destek olmaktadir. Ayrica katiimcilara gére, 6gretim tyelerinin bir kismi
engelli 6grencilere karsi duyarhdir ve (i) somut materyaller kullanarak, (ii) ses kaydina izin vererek ve (iii) notlarini

paylasarak engelli 6grencilerin egitimine destek olmaktadir.
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Engelli 6grencilerin 6grenimleri siiresince deneyimledikleri olumsuz durumlara iliskin arastirma bulgulari ise
genellikle derste anlatilan icerigi anlayabilme ve kavrayabilme ile ilgilidir. Ozellikle tablo ve grafik gibi gorsel
unsurlarin kullanildigi derslerde igerigin anlasilmadigi hususunda 6grenciler hemfikirdir. Bununla beraber bir
Ogrenci, icerdigi gorsel unsurlar nedeniyle online derslerin ayrica staj, uygulamali davranis bilimi derslerinin de
anlagiimasinin oldukga zor oldugu gorusindedir. Ayrica bazi 6gretim Uyelerinin ders notlarini paylasmamasi,
ogrenci topluluklarinin engelli 6grencileri sosyal etkinliklere dahil edememesi gibi durumlar da engelli
ogrencilerin egitim-6gretim sirecini olumsuz yonde etkiledigi saptanmistir. Bu arastirmada elde edilen sonuglar
Kaya’nin (2019) arastirmasinda elde ettigini sonuglarla paralellik gostermektedir. Nitekim adi gegen arastirmaci
engelli Gniversite 6grencilerinin yasadigi sorunlari yedi boyutta incelemistir. Bu boyutlardan ikisini teskil eden (i)
fiziksel egitim ortami ve (ii) 6gretme-6grenme siireci dogrudan egitim-6gretim hizmetlerine iliskindir. Benzer
sekilde bu arastirmanin egitim-6gretim boyutunda elde edilen sonuglari Seving ve Cay’in (2017) arastirma

sonuglari ile de desteklenmektedir.

Arastirmada elde edilen dikkat cekici sonuglardan biri de bir katiimcinin, engellilere iliskin mevzuatin
uygulanmasinin 6gretim Uyelerinin inisiyatifine birakildigini distinmesidir. Benzer sekilde Seving ve Cay (2017) da
engelli 6grencinin derse devam zorunlulugunun engelli olmayan 6grencilere kiyasla daha az olmasi, sinavlarin
ayri yapilmasi/sozIu olarak yapilabilmesi gibi hususlarin 6gretim elemanin inisiyatifinde oldugunu belirtmistir.
Ayrica bu arastirmada bazi 6gretim Gyelerinin ve engelli olmayan o6grencilerin engelli bireylere yonelik
farkindaliklarinin yeterli diizeyde olmadigi saptanmistir. Benzer sekilde Redpath, Kearney, Nicholl, Mulvenna,
Wallace ve Martin (2013) de arastirmalarinda Universitelerde gorev yapan personelin konu ile ilgili bilgi

yetersizligi ve farkindalik eksikligi oldugunu saptamislardir.

Sinav hizmetlerine yonelik 6grenci deneyimleri irdelendiginde, hem olumlu hem olumsuz yénde unsurlara
rastlanmistir. Ornegin katiimcilar, sinavlarda asistanlarin okutmanlik yapmasinin aldiklari egitimin kalitesini
yukselttigi hususunda ayni fikirdedir. Ayrica asistanlarin duyarli olmasi, sinavlarda ek sire verilmesi ve gorsel
icerikli sorulardan muaf tutulmasi da 6grencilerin sinav hizmetleri siirecine olumlu katki saglayan diger
unsurlardir. Buna karsilik sinav hizmetleri kalitesini olumsuz etkileyen deneyimler de s6z konusudur. Ornegin bazi
sinavlarda okutman verilmemekte, gorsel sorulardan muafiyet s6z konusu olmamaktadir. Ayrica bazi okutmanlar
ozellikle tablo sorularini 6grencilere anlasilir sekilde aktaramamakta bu da 6grencilerin soruyu dogru sekilde
yapamamasina neden olabilmektedir. Dokmen ve Kislak (2004) tarafindan yapilan bir arastirmada da benzer
sekilde lniversitede yapilan sinavlarin engelli 6grencilerin egitim-6gretim siirecini olumsuz yonde etkiledigi

saptanmustir.

Arastirma sonuglarina gére gerek YOK gerekse iiniversiteler 6grencilerin egitim-6gretim ve sinav hizmetlerine
erisimleri konusunda ¢alismalar yapmaktadir. Erisilebilirligin iyilestirilmesi ve arttirilmasina yonelik ¢alismalar
yapilmasina ragmen oOzellikle sinav hizmetlerinde tablo ve gorsellerin betimlenmesinde sorunlar yasandigi tespit
edilmistir. Destek hizmetlerindeki 6grenci deneyimlerinin genel olarak ¢cogunlukla olumsuz oldugu saptanmistir.

Ozellikle kampiis icindeki kaldirimlarin gok yiiksek olmasi dgrencilerin aldigi hizmetin kalitesini diisiirmektedir.

83



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 21, 2023

Holloway (2001) tarafindan yapilan bir arastirmada da engelli 6grencilerin Universitelerde; fiziki sartlar,
erisebilirlik, barinma ve kitliphane hizmetlerden yararlanma gibi destek hizmetleri kapsamindaki konularda
cesitli sorunlarla karsilastiklari ifade edilmistir. Fakiilte girisinde sari gizgilere, merdiven trabzanlarininin basinda
ve sonunda kabartma yazilara yer verilmesi ve engelli asansorii olmasi ise bu siireci olumlu yonde etkileyen

unsurlardir.

Engelli 6grencilerin Universitelerinde/fakiltelerinde kendilerine yonelik sunulan hizmetlerin iyilestirilmesine
iliskin gorus ve onerileri incelediginde yonetim tarafindan énlemler alindigi ancak bu énlemlerin yeterli diizeyde
olmadigi gorilmistir. Ogrenciler birtakim taleplerinin kabul edilmesi durumunda bu sorunlarin asilacagini
disiinmektedirler. Ornegin; dgrenciler 6gretim liyelerinin ders notlari ve sunularini kendileriyle paylasmalarini
istemekte ve ders notlarinin paylasiminda JAWS vb. bilgisayar destekli programlar kullanilmasini beklemektedir.
Destek hizmetlerine yonelik olarak ise sik kullanilan (derslik, kiitiphane, wc, 6gretim liyesi odalari vb.) alanlarda
kabartma yazilara yer verilmesini istemektedir. Ayrica 6grenciler, staj yapilan okul tiirliniin engel ¢esidine gore
belirlenmesi gerektigi goristindedir. Daha acik bir ifade ile gorme engelli 6grencilerin, gorme engelliler okulunda
staj yapmasi gerektigini diisinmektedirler. Ogretim {yelerinin engelli 6grencilere yonelik farkindaliklarinin
arttirilmasi ve sinavlarda tablo ve gorsel okumada yetenekli asistanlarin yardimci olarak verilmesi de engelli
dgrenciler igin biyiik 8nem arz etmektedir. Nitekim Onan, Kaya ve Ozkogak (2023) Covid-19 pandemisinde
uzaktan egitim uygulamalarinin engelli 6grencilerin akademik basarisina etkisini inceledikleri arastirmalarinda; (i)
cevrim igi ders ve sinavlarda, engelli 6grenciler igin erisilebilirlik diizeyini arttiran eklentiler/yazilimlar/donanimlar
kullanilmasinin, (ii) 6gretim tyelerinin engelli 6grencilerle ilgili sik sik bilgilendirilmesinin ve kurum igi egitimlere
dahil edilmesinin, (iii) engelli olmayan 6grencilerin de 6zellikle takim calismalari agisindan bilinglendirilmesinin

engelli 6grencilerin akademik basarilari agisindan énemli oldugunu vurgulamislardir.

Ogretim yelerinin deneyimlerinin analizinden elde edilen sonuglara gére hem iiniversite hem fakiilte
yonetimleri ayrica engelli birimlerinde engelli 6grencilere yonelik farkindalik mevcuttur ve onlara yonelik bircok
dnlem alinmakta ve ¢alismalar yapilmaktadir. Bunda YOK tarafindan verilen engelsiz tiniversite édiillerinin &nemli
diizeyde etkisi bulunmaktadir. Ogretim lyeleri; kampis ve fakiiltelerin dzellikle fiziki diizenlemelerinde engelli
ogrencilerin géz onlinde bulunduruldugu gorisindedir. Sene basinda engelli 6grenciler belirlenmekte ve
ihtiyaclari analiz edilmekte sonrasinda konuyla ilgili fakilte ve boltiimler yazili olark bilgilendirilmektedir. Bunun
yaninda engelli 6grencilere akran destegi saglanmakta 6grencinin ihtiyaci dogrultusunda bu destegin saatlerinde
esnek davranilmaktadir. Buna karsilik; bircok binada engelli asansérii ve rampasinin olmamasi, sinavlarin
erisebilirlik ilkesine uygun yapilamamasi, kabartma yazilarin ¢abuk yipranmasi gibi nedenler 6gretim Gyelerinin

deneyimlerine gore, 6grencilerin 6grenim sirecini olumsuz yonde etkilemektedir.

Ogretim Uyeleri 6grenci gériislerine katilmakla birlikte erisilebilirligin iyilestirilmesi ve arttirilmasi igin alt yap!
calismalarina daha ¢ok dnem verilmesi gerektigini distinmektedirler. Ayrica; ders ici materyal gelistiriimesi,
derslik disi ortak kullanim alanlarina kabartma yazilarin eklenmesi, sesli kiitiiphaneler olusturulmasinin faydali

olacagi gorusiindedirler. Ancak her iki 6gretim Uyesi de bu 6nlemlerin finansman destegine bagh oldugunun da
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altini gizmistir. Goriildigu gibi engelli 6grencilerin akademik basarilarinin arttirilmasinda ve egitim haklarini etkin
sekilde kullanabilmelerinde teknoloji dnemli ve gereklidir. Engel ¢esidi veya yas fark etmeksizin engelli bireylerin
o0grenme sirecinde; yapay zeka, dijital icerikler, sanal 6grenme ortamlari gibi teknolojilerle desteklenmeleri
gerekmektedir. Nitekim; Duvall, Satpute, Cooper ve Cooper (2021) elektrikli sandalye kullananan engelli
bireylerin katilabilecegi spor aktivitelerini konu ettikleri arastirmalarinda; daha iyi ve daha gelismis teknolojilerin

kullaniminin; firsat esitligini ve engelli bireylerin spora katihmini olumlu yénde etkileyecegini ifade etmislerdir.

Sonug olarak engelli 6grenciler engelsiz bireylerle ayni temel hak ve 6zgirliklere sahip olmalarina ragmen, bircok
alanda oldugu gibi yiksekdgretimde de haklarini etkin sekilde kullanamamaktadir. Uluslararasi ve ulusal diizeyde
alinan hukuksal 6nlemlerle son yillarda engelli bireylere yonelik gelistirilen destekleme stratejileri Giniversitelerce
de dikkate alinmakta, hizmet iyilestirme g¢alismalari yapilmakta ve 6nlemler alinmaktadir. Ancak bunlara ragmen
engelli 68renciler basta destek hizmetleriigerisinde yer alan; kampusiin fiziki kosullari ve erisilebilirligi, kitiphane
hizmetleri, yemekhane dizeni gibi konularda sorun yasamaktadir. Sinavlarin engel tiirline uygun sekilde
diizenlenmemesi, okutman olarak gérev yapan bazi asistanlarin gorselleri ifade etme konusunda yetersiz olmasi,
sorularin uzun olmasi, gorsel sorularin kabartma seklinde hazirlanmamasi ve buna karsilik muafiyet verilmemesi
engelli 6grencilerin sinav hizmetlerinde yasadiklari en dnemli sorunlar arasindadir. Bunlara ilaveten egitim-
6gretim hizmetlerinde engelli 6grencilerin karsilastiklari sorunlari ise; ders ici materyallerin engel tiirline uygun
olmamasi ve notlarin paylasiimamasi gibi dersi anlama ve kavramayi olumsuz yonde etkileyen durumlar

olusturmaktadir.

ONERILER

Arastirma sonuglari Universitenin “engelli dostu Universite” statiisinde olmasina ragmen engelli 6grencilerin
yuksekogrenim hakkini etkin sekilde kullanmalarini tam olarak saglayamadigini gostermektedir. Dolayisiyla bu
statlide olmayan Universitelerde 6grenim géren engelli 6grencilerin daha ¢ok sorunla karsilasmalari da kuvvetle
muhtemeldir. Universitelerde dgrenim géren engelli dgrencilerin karsilastiklari sorunlari tespit etmenin; bu
konuda gerek Universite yonetimlerinin gerek akademik personelin gerekse engelsiz akranlarin farkindahgini
arttirma, bu sorunlari ¢c6zme, gerekli politika ve stratejileri gelistirme konularinda 6n kosul oldugunu séylemek
mimkindir. Bu arastirmanin sonuglari katilimcilarin deneyimleri ile sinirhdir. Ancak 6grencilerin aldiklari
hizmetlere iliskin memnuniyetlerini 6lgmek; tiniversitenin yapilanmasi, bulundugu gevrenin 6zellikleri, akademik
paydaslarin kisisel 6zellikleri, ders icerikleri, engel tiirl gibi bircok faktérden etkilenebilecegi icin kolay degildir.
Bu nedenle daha genis ¢capli arastirmalarin yapilmasi alana katki saglayacaktir. Ayrica arastirma sonuglari akademi
paydaslarinin engelli 6grencilere iliskin farkindaliklarinin gelistirilmesi gerektigine isaret etmektedir. Bu nedenle

egitim politikalarinin bu ihtiyaca gore yapilandiriimasinda fayda vardir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”
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Bu arastirma icin Ankara Universitesi Sosyal Bilimler Alt Etik Kurulundan 05.12.2022 tarih ve 22-272 sayili etik
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