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ABSTRACT

Digital environments such as family, school, other social life areas and social media are
environments where native speakers develop their language, memory and skill functions by being
exposed to various stimuli, but only school is the one with a conscious and specially structured
form, which is why school is not just an education is the teaching environment. These teaching
environments and components, especially in Turkish lessons, should designed in accordance with
the development and effective use of the four basic language skills of native speakers. However,
the space and time allocated to speaking in the lessons is limited. Oral interaction appears as a
sub-dimension that is handled tiny compared to oral expression in teaching as a mother tongue.
Within the scope of the study, this issue was handled by examining the curriculum and textbooks.
The acquisitions given for speaking skills in the program and the instructions and activities given
to develop and operate the speaking skill over the activities and instructions in the books were
examined in a comparative way. The obtained results are presented by digitizing and visualizing
with tables and graphs. As a result of the research, it has been determined that there is not a
balanced distribution of skills in the Turkish lesson, that the textbooks created with a focus on
reading and writing skills give limited space to reflection and speaking from the program, it has
been seen that oral interaction occupies a tiny place in the activities and instructions created for
speaking. What can be done to improve this situation, which directly affects individual and social
communication, is shared in the conclusion part.

Keywords: Mother language, Turkish, skill, speaking, oral interaction.
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INTRODUCTION

Aksan (1998, p. 55) language is “a versatile, highly developed system that enables the transfer of thoughts,
feelings and wishes to others by making use of the elements and rules that are common in terms of sound and
meaning in a society.” while defining it as; Ergin (1972, p. 1) “A natural means of ensuring agreement between
people, a living being with its own laws and developing only within the framework of these laws, a system of
secret agreements whose foundation was laid at unknown times, a social institution woven from sounds.”

expressed as.

According to Henry Sweet: “Language is the expression of ideas by combining speech sounds with
words. Words are combined into sentences; this combination responds to the transformation of
ideas into thoughts.” American linguists Bernard Bloch and George L. Trager: “Language is a
system of arbitrary sound symbols with which a social group cooperates.” then Edward Sapir
explains this system of agreement: "Language is a purely human and non-instinctive method of
communicating ideas, feelings and desires through a system of voluntarily produced symbols"

(cited in Britannica, 2022).

Korkmaz (2003, p. 67), defines language as “a versatile and developed language made up of sounds, which
enables the transfer of feelings, thoughts and wishes, which are used as a means of mutual communication
between people, to others with the help of common rules shaped by each society's own value judgments in
terms of sound, shape and meaning system." Language can be explained in a general and inclusive way as a
system of agreement between two entities. The two most frequently used skills of language, which is the most
basic communication tool used in daily life, are listening and speaking. The development of listening and
speaking skills, which constitute the two main dimensions of the cycle in the oral interaction process in terms
of language, directly affects the communication processes. These are used extensively and have an important
place, in taught and classrooms. These skills, which are acquired during the acquisition process, are tried to be
developed in addition to reading and writing in schools. However, this effort and study has a more limited place
compared to reading and writing. Limitation in the environment and environments where teaching takes place

directly affects the development of individuals.

In order for the innate abilities to be used for the development of brain functions, or in other
words, the ability of existing biological mechanisms to perform human-specific functions such as
language, memory and skill functions is only possible with the environmental factor. In the brain-
environment relationship, the brain is the determinant and the environment is the formative and

productive (Ergenc, 2022. p. 7).

The place where the speaking skill is first formed in both family and the environment. The child's family and
environment affect his speech positively or negatively. It is the responsibility of mother tongue teaching to
further advance the positive developments in speaking skills or to turn the negatives into positive ones

(Buyukikiz & Hasirci, 2013, p. 59).
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Digital environments such as family, school, other social life areas and social media are environments where
native speakers develop their language, memory and skill functions by being exposed to various stimuli, but
only school is the one with a conscious and specially structured form, which is why school is not just an
education but also the teaching environment. These teaching environments and components must be
designed, produced and used in accordance with the development and effective use of the four basic language
skills of native speakers. For this, it is important to closely examine the acquisition, learning and operation

processes of the language and to make the necessary reflections.

The lessons in which language skills are developed are Turkish lessons. It seems possible to say that these
lessons, which are structured by considering them holistically from the 1st to the 8th grade, are based on
reading and writing, considering the curriculum and textbooks - considering the practical experiences. When
the books are examined, it can be determined that while reading has a share almost as much as the sum of
other skills -despite its productive difficulty- the second skill that is intensively used is writing as well as verbal
expression. Although these determinations are also reflected in the literature, it is obvious that there are not
enough academic studies for the teaching of Turkish as a mother tongue in terms of improving mutual speaking
skills. This field, which has been intensively studied on foreign language teaching, has to be content with
acquisition and limited teaching in teaching Turkish as a mother tongue. However, in addition to listening, the
skill that is used most intensively in the communication and interaction processes of individuals, therefore
masses and societies, is the first to employ and has the greatest impact, in other words, oral interaction. From
this point of view, the oral interaction skill, which is so important within the scope of the study, will be
determined by the Turkish Ministry of National Education's 2019 Turkish Lesson Curriculum (Primary and
Secondary Schools 1, 2, 3, 4, 5, 6, 7 and 8th Grades) and 5th, 6th, 7th and 8th grades. In this study, its place in

the first grade Turkish textbooks is discussed.

The Place and Importance of Language in Daily and Academic Life

When the studies on how much we benefit from speaking skill, which develops in direct proportion to the
development of one's behavior, in our daily life, two names come to the fore: Rankin and Burley-Allen. Rankin
(1930, p. 179) stated that in daily life, 42% is allocated for listening, 32% for speaking, 15% for reading and 11%
for writing. Burley-Allen (1995, p. 2), in his more up-to-date study compared to Rankin, stated that listening
had a share of 40%, speaking 35%, reading 16%, and writing 9% in the communication process. In both
determinations, it is seen that the two most frequently used skills in daily life are listening and speaking with a
rate of 70-75%. It can be understood from here how the special development of these two skills, which are

included in the oral interaction process, can have an impact on the life of the individual.

Mother tongue education in schools begins with the initial teaching of reading and writing. The child, who
transforms reading and writing from a psycho-motor behavior into a skill, encounters other language skills in
the future (Sallabas, 2011, p. 3). As Sallabas stated, teaching the mother tongue in schools starts with reading

and writing, but since the process is not independent of listening and speaking, other skills are also
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encountered. However, this encounter seems so limited that it can be perceived as a coincidental or
compulsory situation. Listening and speaking activities in textbooks are used less than reading and writing skills,
both as an outcome and as a natural consequence of this, because listening and speaking can be acquired

without instruction or its value cannot be understood.

MEB (2019, p. 8) stated the purpose of Turkish lessons in the Turkish Lesson Curriculum, which was prepared in
line with the General Objectives and Basic Principles of Turkish National Education expressed in the National

Education Basic Law No. 1739, with the following items:

« developing listening/watching, speaking, reading and writing skills,

¢ ensuring that they use Turkish consciously, correctly and carefully in accordance with the rules of speaking
and writing,

¢ reaching language pleasure and consciousness by enriching the vocabulary based on what he reads,
listens/watches; enabling them to develop their feelings, thoughts and imaginations,

* enabling them to acquire the love and habit of reading and writing,

* ensuring that they express their feelings and thoughts and their opinions or thesis on a subject in an effective
and understandable way, verbally and in writing,

» developing skills of researching, discovering, interpreting and structuring knowledge,

» developing the skills of accessing, organizing, questioning, using and producing information from printed
materials and multimedia sources,

¢ enable them to understand and critically evaluate and question what they read,

e ensuring that they give importance to national, spiritual, moral, historical, cultural and social values,
strengthening their national feelings and thoughts,

¢ to help them realize and adopt aesthetic and artistic values through works of Turkish and world culture and
art.

When these expressions in the program are examined carefully, although the importance of listening/watching
and speaking skills, obeying the rules in oral interactions and verbally expressing one's thesis, feelings or
thoughts are emphasized, the interaction processes for oral interaction or their importance are not clearly
emphasized. This situation is directly reflected on the learning outcomes and therefore on the education
through the textbooks. Language is a whole and skills need to be developed holistically by preserving and
observing the interrelationship network. Therefore, in the teaching process of Turkish as a mother tongue,

adequate opportunities and environments should be provided for the development of all skills.

Acquisition, Learning and Dimensions of Speaking Skill

Krashen and Terrel (1998, p. 7) argue that there are two different processes in the development of linguistic
skills. The first of these is acquisition, which he explains as an implicit, unconscious and instinctive process
centered on the senses, and the second is learning, which is a conscious, explicit process based on form or

grammar.
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Native speakers begin to recognize, define and re-interpret the language skills they have acquired through
acquisition at school and during their learning processes. To summarize, he tries to express the familiar sounds
with written symbols and then tries to use these symbolized expressions in a systematic way. The impact,
efficiency and pedagogical management of this process, which can be considered the first learning in school for
each individual, is a critical process that has an importance that can directly affect the perception of individuals
towards language and education. Although this process is the subject of all disciplines, it has a special
importance for the classroom teacher at the beginning and then for the Turkish teacher. However, despite this

importance, four skills are not equally included in the process, even in Turkish lessons.

An individual who does not have a congenital disability is born in a way that can communicate when the
physical and mental development condition is fulfilled. The ability to use these communication tools, defined as
listening and speaking, is primarily acquired through acquisition. Then the learning process begins, the primary
goal of which is to teach reading and writing. Although this priority is affecting the situation, listening and
speaking skills are neglected in mother tongue teaching compared to other skills. However, the success of a
person in using the language correctly and properly is directly related to his family, environment and
education. Therefore, this negligence can have negative effects on the society and every area of social life
through the individual. For this, each skill in the mother tongue is of great importance. However, the point to
be noted here is that speaking skill has two dimensions. In the current situation, it can be seen when the
emphasis in the excerpt below, in which speech is defined and studied predominantly through oral expression,

even in programs, textbooks and academic studies, all of which are the basic dynamics.

77N\
Speaking

~
P =N

Oral interaction Oral Production

N S N S

Figure 1. Speaking Skill and Dimensions

Speaking skill, in which the person expresses himself directly; he directly told his feelings and wishes to other
people; It is not a skill that he can use on his own, but that he can share with others (Yalcin, 2002, p. 97). The
general purpose of speaking lessons in educational institutions is to provide students with the ability to express
their feelings, thoughts, observations, dreams and wishes effectively and in accordance with the language rules
(Ozbay, 2005, p. 121). According to Kavcar, Oguzkan, and Sever (2005, p. 58), having a sufficient level of

speaking skill is closely related to the success of students in every lesson and the development of their
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personality. Speaking skill, which has such an important place in human life, is tried to be acquired by

individuals within the framework of a program in schools (cited in Buyukikiz & Hasirci, 2013, p. 58).

As in other disciplines, language skills are not equally included in the education process in Turkish lessons. The
most neglected or even ignored sub-dimension in this process is oral interaction. Without the guidance of
subject techniques such as "discussion" in Turkish teaching and "animation" in pedagogy, it is almost as if there
would be no oral interaction activity in the textbooks. This can prevent adequate development in language
skills and learning by questioning. The narrative method of teaching, which is heavily based on teacher transfer,
reduces the student's participation in the activities as well as decreases the participation rate in the activities. It
is thought that it would be beneficial to adopt an effective and functional teaching approach oriented to
practice and gain skills, instead of a teaching approach aimed at giving information and memorizing in the
lessons where activities that improve comprehension (reading-listening) and expressing (speaking-writing) skills
should be included equally and in a balanced way. Of course, the theoretical information that enables the
operation of Turkish should be given, but more importantly, students should be able to learn and gain skills by
internalizing this information and associating it with life. The starting point for this is programs and teacher

training.

Speech is an individual's means of learning, self-development and knowing the world. With
speech, the feelings and thoughts in the mind are transferred, interpersonal communication and
interaction takes place, and new knowledge and skills are learned. In the educational process, the
understanding of "I learn if | speak" forms the basis of learning and teaching. With speaking
activities, students' understanding and learning status of the subjects are determined, and
mistakes and mistakes are corrected. In addition, the level of knowledge and skill is measured,
and mental processes and processes are clarified. Thus, language, mental, social and emotional
skills of students are developed and their future is directed through speaking. For this reason, it is
focused on developing effective, correct, beautiful and conscious speaking skills from an early

age (Gunes, 2020, p. 110).

While reading and writing skills are always more intense in Turkish teaching programs, speaking and listening
skills remain in the background. Looking at the last program, it is seen that speaking skill is the weakest and
almost neglected area. However, speaking skill is the most used skill after listening in acquisition and daily
communication. When the process as an oral interaction is considered together with the aspect of listening, all
of the acquisition and 74% of daily communication are carried out with these skills, listening and speaking.
Despite having such a great importance, the development of speaking and speaking skills in particular is

neglected in language teaching processes.
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Speaking Skill and Its Importance

Some definitions of speech in the Current Turkish Dictionary (TDK, 2022) are as follows:

1.To express one's thought with the words of a language.

2. To talk about a certain subject.

3. To talk to each other about a subject, to chat.

4. To give a speech, to give a speech.

5.Using it as a spoken language.

6. Express your thoughts using any medium.

As can be understood from the definition, speaking is a multi-faceted action and process. Telling, mutual
speaking, communicating, expressing thoughts are important concepts used to define speech. We can better
understand the importance of speaking, especially when we consider it in the context of oral interaction.
Because the individual is in constant communication in his daily life, in his living spaces, and he achieves most
of this through mutual speaking and thus listening and speaking skills. It is thought that this communication can
be healthy and successful, and it is directly proportional to the rate at which the individual develops these

skills.

The activity that influences and directs the success of a person to a large extent in his work,
education and private life is the speech that we can call the verbal communication that takes
place between individuals and the individual-society. The more effective, regular and open
communication is, the more success is achieved. The key to successful communication is speaking

well, being intelligible and using the voice effectively (Kurudayioglu, 2003, p. 288).

Speech, which can directly affect the success of the individual, is a complex process and skill that has
physiological, psychological and sociological dimensions and requires development and maturity in these
dimensions. The main lesson that needs to be developed is the Turkish lesson, which is acquired through

acquisition and developed through learning processes.

The aim of teaching Turkish is to improve the comprehension (reading and listening) and
narration (writing and speaking) skills of the individual. Speaking, which is one of the telling skills,
is the verbal expression of one's feelings and thoughts. Speech is the most effective tool that

enables the individual to communicate in social life (Blytikikiz & Hasirci, 2013, p. 58).

Turkish education aims to improve communication skills. Developing Communication Skills; It
depends on the studies to be carried out on four basic language skills: listening/watching,
speaking, reading and writing. At the beginning of these language skills, speaking has an
important place in terms of being both the first learned expression skill and a tool to give

feedback (Deniz, K., Karagdl, E. & Tarakci, R. 2019, p. 1257).
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Speech is a mental and physical process that starts in the mind and is carried out by transferring
feelings and thoughts into words. In this process, first the brain, then the speech organs and
sounds take place, and a complex series of processes are performed. During the speech, first a
preparation is made in the mind and it is determined which information will be conveyed. Then,
the information, feelings and thoughts to be conveyed are voiced by choosing appropriate words.
However, speaking is not limited to just vocalization. Before the voiceover, various processes are
performed in the mind. Sometimes sincere speech or silent speech is made, people talk to

themselves without putting their thoughts into words (Glines, 2014, p. 3).

Considering the mental processes emphasized by the Gilines, more attention should be paid to the processing

and development of this skill, which has a high cognitive load, in education and training processes.

Oral interaction skill, which has an individual as well as a social aspect, is an application area where language
learning strategies can be used intensively and a suitable ground can be created for the student to gain. In this
area, students can use some strategies as a natural result of acquisition, learning transfers and the functioning

of the mind and memory. However, these strategies should be taught consciously and practically in classrooms.

Strategies used by successful language learners were examined using various methods, and these studies led to
the need for classification. Researchers have proposed different taxonomies to describe and classify learning
strategies. Oxford (1990), which collects language learning strategies by making use of various studies, classifies

language learning strategies in 6 subgroups (Gurata Kocaman, 2017, p. 80).

Memory
Strategies

Direct Strategies Cognitive
Strategies

Compensation
- Strategies
Strategies
Metacognitive
Strategies

Indirect Strategies Affective
Strategies

Social Strategies

Figure 2. Oxford Taxonomy (1990, p. 16).

Memory strategies are used in recalling and retrieval of new information (associating, arranging
things in order, using images and sounds, etc.), cognitive strategies in understanding and
producing language (repetition, analysis, reasoning, translating, etc.), compensatory strategies

Continuing to use the language despite the lack of knowledge (adapting the message, circulating,
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using synonyms, etc.), metacognitive strategies in regulating the learning process (attention,
focusing on learning, planning learning, self-control, self-evaluation, etc.), affective strategies are
used in regulating emotions (reducing anxiety, rewarding oneself, etc.), while social strategies are
used in learning with others (asking questions, asking for explanations or corrections, developing

cultural understanding, etc.) (Gurata Kocaman, 2017, p. 80).

Although these strategies have been revealed by examining foreign language learning and teaching processes,
it is thought that they can be used by transfer from foreign language learning/teaching processes, the ultimate
goal of which is to reach the native speaker level. In the Turkish lesson, these strategies can be included in the
process with special planning and activities, so that native speakers can improve their speaking skills in general
and oral interaction in particular. Since the strategies are aimed at all skills, such an improvement study for the
whole language in the programs to be structured will increase the quality of the understanding and expression

skills of the students and therefore of the society.

Research Questions

The main problematic of the study is based on the assumption that oral interaction skills are not sufficiently
included in teaching Turkish as a mother tongue. Based on this hypothesis, the program and lesson materials

were examined and answers were sought to the following questions.

1. What is the place and scope of oral interaction skill in the MEB 2019 year 1-8. Turkish Lesson Curriculum?

2. What is the distribution of the activities and tasks in the current 4-8. Classroom Turkish Textbooks according
to the skills and the place of oral interaction?

3. What are the tasks and activities aimed at gaining oral interaction skills in current 4-8. Classroom Turkish
Textbooks?

METHOD

In this study, which aims to analyze the current situation regarding the development of mutual speaking skills
in the processes of teaching Turkish as a mother tongue, the document analysis method, which is one of the
qualitative research methods, was used. In the light of the national and international literature, within the
scope of the method in which Yildirrm and Simsek (2005, p. 187) are explained as the analysis of written
documents containing information about the targeted phenomenon or phenomena, the Ministry of National
Education 2019 Turkish Lesson Curriculum (Primary and Secondary School 1, 2, 3, 4, 5th, 6th, 7th and 8th
grades) speech acquisitions were scanned and some 5th, 6th, 7th and 8th grade Turkish textbooks currently

used were examined in terms of mutual speaking skills.

Data Collection

The universe of the study consists of the programs and materials in primary education Turkish teaching.

Primary education from this universe Il. program content and Il. grade Turkish textbooks were taken as the
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criterion sample. Criterion sampling means “selecting all situations that meet certain criteria” (Patton, 2014, s.
243). The sample elements of the research were examined in terms of the space allocated to the oral

interaction skill in accordance with the purpose of the research.

Data Collection Tools

The data sources of the research consist of the 2019 Turkish Lesson Curriculum (Primary and Secondary School
1, 2,3,4,5, 6, 7 and 8th Grades) and 5th, 6th, 7th and 8th grade Turkish textbooks published by various MEB

approved publishing houses.

Information on the books used as the data sources of the research is presented in Table 1.

Table 1. Examined 4-8. Class Textbooks

Level Name Author(s) Publisher Publication Place and Year of
Publication

5th grade Middle School Sule CAPRAZ Anittepe Publishing Ankara 2019
and Imam Hatip BARAN,
Middle School Turkish 5 Elif DIREN

6th grade Middle School Tuncay DEMIREL Ekoyay Education Ankara 2019
and Imam Hatip Publishing
Middle School Turkish 6

7th grade Middle School Hilal ERKAL, Ozgiin Publishing Ankara 2019
and Imam Hatip Mehmet ERKAL
Middle School Turkish 7

8th grade Middle School Hilal ESELIOGLU Ministry of Education ~ Ankara 2019
and Imam Hatip Sidika SET Publications

Middle School Turkish 8 Ayse YUCEL

Data Collection and Analysis

Within the scope of the study, primary and secondary school 1, 2, 3, 4, 5, 6, 7 and 8 grades 2019 Turkish Lesson
Curriculum achievements were scanned and the current achievements were analyzed in terms of using the oral
interaction skills to work. The place where the gains are embodied is textbooks and activities. For this reason,
the 5th, 6th, 7th and 8th grade Turkish textbooks, the information of which was shared above, were analyzed
in terms of putting the oral interaction skills into action. While examining the curriculum and textbooks, related

studies in the literature were also included in the document analysis process.

In the classroom visits and literature reviews made within the scope of teaching practices and pedagogical
formation lessons, it has been seen that Turkish lessons are mainly based on teacher transfer, and they operate
speaking skills in the form of one-sided reporting and presentation in response to questions and instructions at
the points where the student becomes active. In order to control the hypothesis formed as a result of the
observations and to determine the source of the problem situation, the MEB Turkish Lesson Curriculum was
examined first. As a result of the findings confirming the hypothesis, the related textbooks, which are

considered as the concretized outputs of the program, were searched due to the limited achievements and the
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very limited use of mutual oral interaction. By choosing randomly from current and in use Turkish textbooks,
the materials that constitute the source of the study, warm-up / preparation studies, texts, activities related to
the texts, preparation and theme evaluation questions and instructions were examined and analyzed. As a
result of the examination, it was seen that the limitations in the program and the approach focused on reading
skills were naturally reflected in the textbooks. In order to check the accuracy of the analyzes, the methods and
determinations were checked by taking the opinions of two different experts. The results, which were finalized

as a result of analysis and controls, were shared in tables and lists.

Research Ethics

In this scientific study, all the rules specified to be followed within the scope of "Higher Education Institutions
Scientific Research and Publication Ethics Directive" were followed. None of the actions specified under the
title of "Actions Contrary to Scientific Research and Publication Ethics", which is the second part of the

directive, were not carried out.

FINDINGS

The Primary Education Turkish Lesson Curriculum and the textbooks prepared for the 5th, 6th, 7th, 8th grades
(...) have been dealt with in order from the literature to the program, from the program to the material, within
the scope of the study. The program includes acquisitions of four basic language skills: listening, speaking,
reading and writing. Within the scope of the study, speaking achievements were evaluated and compared with
the distribution of other skills. The reflections of the lessons in the textbooks, which are the primary reference
source among the printed publications, which the gains turn into materialized products and should be turned
into, were examined within the same sample and a situation that is compatible with the program was

determined. These findings are given below.

Program Dimension

Undoubtedly, one of the most important elements of the education process is the curriculum. Curriculum
should guide students to acquire the skills that will enable them to lead a successful life. A curriculum should be
able to predict the skills that a person should have in the short and long term in the field it targets, and present
to teachers the valid ways of acquiring these skills (Guzel & Karadag, 2013, p. 45). As Guzel and Karadag stated,
the programs that are expected to provide vital skills and guide teachers at this point, and which are expected
to be prepared with foresight, should be complete and future-oriented. The rate of circulation in the world
today is higher than it has ever been in the past. Today, when both digital and real mobility increase,
individuals are expected and required to be raised as multilingual, multicultural and open to interaction. In
order to ensure this interaction and multilingualism, it is essential for individuals to be competent in their
mother tongue. The mutual speaking skill, which constitutes the major intersection area of listening and
speaking skills, which is of great importance in foreign language learning and teaching processes by its nature,

must be gained in the mother tongue and the individual's readiness for foreign language learning must be
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ensured. Despite this necessity, Turkish lesson curricula, materials and teaching processes are structured by

ignoring oral interaction.

When the 2017, 2018 and 2019 Turkish Lesson (Primary and Secondary School Grades 1-8) Curriculums

implemented by the Ministry of National Education are examined, only eight acquisitions in total are included

for the speaking learning domain. The mentioned gains are given in the table below.

Table 2. Turkish Lesson Curriculum Outcomes and Explanations

CLASS 1 CLASS 2 CLASS 3 CLASS 4

T.1.2. SPEECH T.2.2. SPEECH T.3.2. SPEECH T.4.2. SPEECH

T.1.2.1. Uses words T.2.2.1. Uses words T.3.2.1. Uses words T.4.2.1. Uses words
according to their  according to their meanings. according to their meanings. according to their meanings.
meanings. T.2.2.2. He makes T.3.2.2. He makes T.4.2.2. He makes
T.1.2.2. He makes impromptu speeches. impromptu speeches. impromptu speeches.
impromptu speeches. T.2.2.3. Its  framework T.3.2.3. Ilts  framework T.4.2.3. He gives prepared
T.1.2.3. Its framework speaks about a specific speaks about a specific speeches.

speaks about a specific topic. topic. T.4.2.4. Implements
topic. T.2.2.4. Implements  T.3.2.4. Implements  speaking strategies.

T.1.2.4. Implements  speaking strategies. speaking strategies. T4.2.5. Participates in

speaking strategies.

T.3.2.5. Participates in
classroom discussions and
oral interactions.

T.3.2.6. In his speeches, he
uses the Turkish words of
words taken from foreign
languages and not vyet
settled in our language.

classroom discussions and
oral interactions.

T.4.2.6. In his speeches, he
uses the Turkish words of
words taken from foreign
languages and not yet
settled in our language.

CLASS 5 CLASS 6 CLASS 7 CLASS 8

T.5.2. SPEECH T.6.2. SPEECH T.7.2. SPEECH T.8.2. SPEECH

T.5.2.1. He gives a T.6.2.1. He gives a prepared T.7.2.1. He gives a prepared T.8.2.1. He gives a prepared

prepared speech. speech. speech. speech.

T.5.2.2. He gives T.6.2.2. He gives impromptu  T.7.2.2. He gives impromptu  T.8.2.2. He gives impromptu

impromptu speech. speech. speech. speech.

T.5.2.3. Implements T.6.2.3. Applies speaking T.7.2.3. Implements T.8.2.3. Implements

speaking strategies. strategies. speaking strategies. speaking strategies.

T.5.2.4. He wuses body T.6.2.4. Speech uses T.7.2.4. He uses body T.8.2.4. He wuses body

language effectively in effectively in their body. language effectively in his language effectively in his

his speeches. T.6.2.5. Uses keywords in speeches. speeches.

T.5.2.5. Uses words accordance with  their T.7.2.5. Uses words  T.8.2.5. Uses words

according to their  meanings. according to their meanings.  according to their meanings.

meanings. T.7.2.6. Uses appropriate T.8.2.6. In his speeches, he
transitional and linking uses the Turkish words of

expressions in their speech.
T.7.2.7. In his speeches, he
uses the Turkish words of
words taken from foreign
languages and not vyet
settled in our language.

words taken from foreign
languages and not yet
settled in our language.

T.8.2.7. Uses appropriate
transitional and linking
expressions in their speech.

In the scope of the study, primary education second-level gains are discussed, but first-stage acquisitions are
also included in order to be seen in a holistic way. These general gains are detailed in a very general way

according to grade levels, as can be seen in the table. When we look at the achievements and explanations,
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mutual oral interaction has almost no place. T.3.2.5 in the first stage. and T.4.2.5. coded “Participates in
classroom discussions and oral interactions.” T.5.2.3., T.6.2.3., T.7.2.3. and T.8.2.3. coded “Applies speaking
strategies.” Although the learning outcomes are appropriate expressions for oral interaction activities, this rate
corresponds to approximately 15%. It is not certain that this is the rate reserved for oral interaction, which has
a small place even when looked at proportionally. Because the aforementioned acquisitions can be structured
in accordance with oral expression instead of mutual oral interaction while preparing the textbooks, or they
can be neglected according to the way the teacher structures the lesson. This creates the concern that the rate
may decrease. At this point, it is necessary to underline the training and development of teachers as the

instructors of the lessons and the experts who prepare the materials, especially the textbooks.

It is also reflected in the literature that speaking skill, which is the main subject of the study, is neglected in
Turkish lessons due to the limitations in the curriculum and textbooks. As a result of the examination made by

Oryasin (2020, p. 29), the distribution of the 2019 Turkish Lesson Curriculum Outcomes by Grade Levels is as

follows:

Table 3. Distribution of 2019 Turkish Lesson Curriculum Outcomes by Grades
CLASS LISTENING SPEAKING READING WRITING TOTAL
1 11 4 19 13 47
2 9 4 19 14 46
3 13 6 28 17 64
4 13 6 37 22 78
5 12 7 34 16 69
6 12 7 35 14 68
7 14 7 38 17 76
8 14 7 35 20 76
TOTAL 98 48 245 133 524

As it is seen, speaking achievements in the Program are insufficient in terms of both number and quality. In
other words, eight speaking outcomes were given in the eight-year curriculum. Whereas, 52 speaking
outcomes were given in the 2005 Primary Education Turkish Lesson Curriculum and 16 acquisitions were given
in the 2015 Curriculum. Almost all of these gains have been removed. In addition, in the 2017, 2018 and 2019
Turkish Lesson Curriculums, the learning area of speaking was handled simply and superficially, and the mental
dimension of speaking was not included at all. On the contrary, from first grade to eighth grade, "He gives
impromptu speeches." With the learning outcome, the students were directed to speak randomly, without
preparation, without thinking. These are not suitable for today's language teaching approaches and theories.
Briefly, processes and practices that are far from the scientific foundations of speaking teaching are included. In
this state, it has been the program in which speaking teaching is handled the weakest among Turkish teaching
programs. It is difficult to develop speaking skills in students with this type and number of gains. It is inevitable

that students who grow up with this program will have problems in developing their speaking skills. This
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situation negatively affects both the future of the students and the quality of Turkish teaching (Guines, 2020, p.
119).

When the program is examined in terms of skill and achievement distribution, it is easily understood that a
structure focused on reading and writing is very dominant, and this is reflected in the programs from there to
the materials and from there to the classroom practices. This situation brings to mind the limitations of
important quantitative criteria such as the number of students and lesson duration, which are the basic
components in the classroom. However, programs are a process in which ideals must exist and implementing
institutions and individuals must strive to reach these ideals. In the light of these determinations and
evaluations, it can be said that the listening skill for oral interaction and interaction is neglected. This situation
directly affects individual and social communication; It is considered that it causes negative results in the
professional and academic lives of individuals as well as in social life. When the acquisitions given for the
listening skill, which is the complementary skill of oral interaction, are examined, it is seen that there are no
gains for mutual speaking, and the process is structured in a way that mostly unilaterally detecting,

determining, estimating, evaluating and summarizing, and metacognitive skills are limited.

The limitations in the gains are also reflected in the materials. As a natural reflection of the learning limitations
in the curriculum, speaking activities in textbooks are less in number compared to other skills. This scarcity is
more prominent in the practices and activities where the ability to talk to each other is put to work. The

findings related to the textbooks examined in this context are shared below.

Textbooks Size

Turkish textbooks are the main reference source of teaching activities as in all disciplines. The textbooks, which
are specially prepared to ensure the effective presentation of the content of the target lesson to the students
and thus realize the objectives of the MEB Programs, and which are checked by the Department of Education
and Discipline and published after obtaining permission, must be complete and complete. In this case, the
deficiencies identified within the scope of the study express the deficiencies in the program rather than the
materials. Because textbooks are the implementation of programs. However, despite this, it is thought that the
textbooks can include warm-up, activity and post-text studies that can use more original, creative and oral
interactional skills. It is thought that the program in question needs to be updated so that this is not left to the

initiative of the author.

Primary Education Il. 5th, 6th, 7th and 8th grade Turkish textbooks corresponding to the grade level 5, 6, 7 and
8 have been the subject of various studies and the distribution rates of the activities according to the skills have
been determined (Oryasin 2020; Giines, 2020; Coskun Cinar 2015; Cevik and Glines, 2017; Deniz, K. Karagol , E.
and Tarakci, R. 2019). The distribution of the activities according to the skill areas in the Turkish textbooks was

determined by the researcher. The data related to this are given in Table 4.
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Table 4. Proportional Distribution of Activities in Turkish Textbooks by Grades by Skills

Class 5 Class 6 Class 7 Class 8 Average
Listening % 11.49 % 16.04 % 12.34 % 15.51 % 13.84
Speaking % 15.27 %15.62 % 10.31 % 17.76 % 14.74
Reading % 56.22 % 59.97 % 64.09 % 55.33 % 58.90
Writing % 16.76 % 8.23 % 13.08 % 11.21 % 12.32
Others % 0.27 % 0.14 % 0.18 % 0.19 % 0.19

When the table is examined, it is seen that the most dominant skill at every level in the textbooks, which is a
reflection of the curriculum, is reading. So much so that the sum of listening and speaking skills is almost half of
the reading skill. This table shows that there are serious differences, in other words, imbalances in terms of the
place and distribution area allocated to the skills in Turkish lessons. Contrary to the intensity of daily use, very
little time and activity is devoted to the development of oral interaction due to listening and speaking.
Considering the proportional distribution, a similar quantitative decrease is observed in writing skills, but it is
thought that the time and labor intensity in the production of writing activities compared to speaking is
effective. As a matter of fact, necessary arrangements should be made in the light of relevant studies in this

regard.

When the 5th, 6th, 7th and 8th grade textbooks, which were examined within the scope of the study with a
more general point of view than the approach in Oryasin (2020)'s study, were examined by scanning all the
activities open to interaction through oral interaction, pre-text and sub-text questions, findings consistent with
the findings in the literature emerged. Despite the comprehensive and holistic approach, the findings are

limited. These findings are shared below.

Oral Interactional Guidelines in the 5th Grade Turkish Textbook

Page 15: “Prepare an example of a telephone oral interaction with your friend to act out in class.

Don't forget to rehearse with your friend before class.”

Page 46: “2. To Atatlirk: “Armies, your first target is the Mediterranean. Forward!" What are the developments

that speak for themselves? Decide by discussing it with your friends.”

Page 68: “4. Show your friends the newspaper news you bring to class. Discuss the news.”

Page 88: “4) How would you evaluate the author's father's help in helping other people after such a disaster?

Discuss with your friends.”

Page 117: “1. Find out how your name was given to you by meeting with your elders.

Page 209: “c) Is the same subject treated in the text and in the poem? Discuss with your friends.”

! Data of Oryasin (2020) in his study were used.
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There are 740 activities in the 5th Grade Turkish Textbook, which consists of 252 pages, and the number of

directions suitable for oral interaction is only 6.

Oral Interactional Guidelines in the 6th Grade Textbook

Page 33: “5. Activity. Put the topic of “what can be done about sea pollution” on the class agenda. Talk about
this topic by applying the guided speech strategy. For this, brainstorm in class with the help of your teacher.
Express the opinions that emerged as a result of brainstorming. In your speeches, take care to use the Turkish

words of words taken from foreign languages and not yet settled in our language.

Page 62: “7. Activity. “With what feelings and thoughts did the people who participated or supported the
National Struggle enter this struggle?” Based on the question "What the Anatolian people did in the National
Struggle", make a speech using the creative speaking technique. Do not forget that in the creative speaking
technique, each speaker should bring a different perspective to the subject based on what his/her previous

friend has said. Make use of the research you have done about the Tekafimilliye Emirs in your explanation.

Page 63: Learn the meanings of the words position, reinforcement, flank, surface, fortification, defense,
investigation, delegation, line-operation, sufficient, fortified, sure, attack. You can also get help from your

elders for this. Save them in your dictionary.”

Page 65: “Animate this text you have heard by dividing it into groups. Adjust the tone of voice in animations to

convey emotions and reflect the characteristics of the people you are portraying.”

Page 67: “Get information from your elders, especially your grandparents, about their childhood. Ask your

elders what they did for fun in their childhood, whether they flew kites or not. Note down their answers.”

Page 68: “Ask your elders what toys they played with as children, how they obtained them, and note down

their answers.”

Page 136: “Create groups to animate the text you are listening to. Animate the text in class. Try to adjust your
tone of voice and use your body language effectively in the animation. After the role play, answer the following

questions as a group.”

Page 261: “Circle the words and phrases in the text you are reading that you do not know the meaning of.

Guess the meanings of these with your friends.”

Page 264: Give a talk on “production and the future” using the creative speaking technique. According to this
technique, do not forget that each student should bring a different perspective to the subject by talking about

what his/her previous friend has said about the subject.”
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There are 717 activities in the 6th Grade Turkish Textbook, which consists of 284 pages, and the number of

directions suitable for oral interaction is only 9.

Oral Interactional Guidelines in the 7th Grade Textbook

Page 31: “b. Discuss with your friends what these sound similarities add to the poem.”

Page 86: “Do you think it is easier to build or to destroy? Why is that? Discuss with your friends.”

Page 95: “Have you ever encountered the following signs in your daily life? Discuss the meanings of these signs

with your friends and write them under the signs.

Page 117: “1. Show your brochure introducing the historical and natural beauties of Turkey on the classroom
board and have your friends examine it. Talk to your friends about the information you get from the

brochures.”

Page 139: “b. Which of the above information interested you the most? Based on this information, talk to your

friends about the benefits of recycling.”

Page 141: “2. Discuss with your friends what can be done for stray animals.”

Page 153: “1. Talk to your friends about what needs to be done to protect the environment.”

Page 200: “2. Do you think luck is important in being successful? Discuss."

Page 206: “1. What do you understand by the phrase “either appear as you are or be as you appear”? Discuss

with your friends.”

Page 223: “1. What is communication? Why is communication important in human life? Discuss."

Page 237: “Below discuss with your friends whether the following image and maxim relate to the main idea of

the text.”

There are 543 activities in the 7th Grade Turkish Textbook, which consists of 275 pages, and the number of

directions suitable for oral interaction is only 11.

Oral Interactional Guidelines in the 8th Grade Textbook

Page 63: “Compose questions about the text of 'Kinali Ali's Mektubu'. Direct the questions you have created to

your friends.”
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Page 86: “Divide into groups to discuss the topic you have researched in the lesson preparation section. Choose
one of the judgments below. Identify the jury members. Identify a group spokesperson. Try to defend your

group's ideas against the other group according to the following criteria.

Page 240: “Based on the following paragraph, discuss with your friends what should be done to protect

endangered animals and the reasons for their extinction.”

Page 279: “Divide into groups to discuss the topic you have researched in the lesson preparation section.
Choose one of the judgments below. Identify the jury members. Identify a group spokesperson. Try to defend

your group's ideas against the other group according to the following criteria.

There are 535 activities in the 8th Grade Turkish Textbook, which consists of 296 pages, and the number of

directions suitable for oral interaction is only 4.

CONCLUSION and DISCUSSION

The importance of language for the existence and development of the individual and society is a phenomenon
that has always been valid and has been accepted since its existence. In the acquisition process, the
communication ability, which starts with listening and continues with speaking, is acquired with a natural
ability as a result of interaction with the environment. Learning activities are organized by incorporating
reading and writing skills into the oral language acquired through acquisition. Reading skills still have an intense
place in teaching, which emerges as a natural consequence of the need for reading and writing. However, the
most frequently used listening and speaking skills of daily language have had a special importance not only
today but also in history. Speech, which emerged at the natural intersection of these two skills, has had an
important place in history as well as today. The skill of speaking, which is called rhetoric in Western civilizations
and rhetoric in the East, has been used in a power that can determine societies and the fate of societies.
Individuals who develop listening skills for speaking and interaction, the importance of which is better
understood with each passing day, will be able to understand and agree accurately and quickly. Thus, individual

and social success, peace and intercultural interaction will increase.

When the textbooks subject to the research are examined, it is understood that there is not a balanced
distribution in terms of both skills and classes in activities and directions that will increase oral interactional

skills.

The number of referrals that prompted the use of direct oral interaction skills among hundreds of pages of
books and activities were determined at only 30 different points in the four-year second stage. This situation
clearly shows that in the classrooms where Turkish is taught as a mother tongue, the issue of providing
equipment for important concepts such as communication, interaction, information exchange, debate and
consultation is lacking. Nearly all activities can be structured by the teachers in a way that will enable oral

interactional skills to operate, and this deficiency can be tried to be eliminated in the process, but as in all its
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dimensions, such a large area of initiative cannot be left in the development of oral interaction. Moreover, it is
a reality reflected in the literature that teachers show inclinations contrary to what is mentioned due to factors

such as habits, time/curriculum pressure, content density, and crowded classrooms.

Based on the activity approach, various activities have been given to students in Turkish teaching
books for about twelve years and Turkish teaching with activities has been practiced. However,
when these are examined in general, it is seen that the activities given in Turkish textbooks are
not at the desired level and quality. It is understood that some of them have the nature of
exercise, which is the basic learning tool of the old behaviorist approach, and there are studies

that direct students to do it again and again (Cevik and Giines, 2017, p. 274).

Another issue that needs to be discussed in the light of the findings obtained within the scope of the study is
that there is no proportional distribution between the activity rates of speaking skills, which vary according to
ages/classes, and the activities that include oral interaction. It is considered that this situation arises as a result
of a holistic approach to speaking skill without making a distinction and balance between oral transmission and
speaking skills, and this supports the argument of the study. It is thought that a similar approach should be
considered for the written production processes in the digitalized world, and in this context, it would be
beneficial to consider the writing skill in two dimensions as written interaction/mutual writing and written

expression.

One of the findings obtained in the light of the findings is the individual differences of the book authors and
visualizers, etc. factors are directly reflected in the materials. Serious differences were observed between the
books that were the subject of the study by different authors and publishers, both in the instructions and
directions and in the illustrations. While the oral interaction activities in the 5th, 6th and 7th grade textbooks
are progressing at a relatively increasing rate, the significant decrease in the 8th grade textbooks can only be
explained in this way. Because all of the books in question have been prepared with the same program and
limited learning orientation. This situation suggests that it would be beneficial to review the processes related
to the examination and acceptance of textbooks and the teams. This section may include the discussion of your

findings, and conclusions with comparison to the literature, implications, and recommendations.

Textbooks are important materials, but considering today's possibilities, the lessons need to be moved beyond
the books, thanks to both technology and ease of transportation. The first step to be taken for this is to provide
the training and development of teachers who are experts and practitioners of the curriculum and textbooks.
For this, teachers who will raise the next generation should be trained with the necessary configurations with
this understanding in both education faculties and in-service training. For this, it is thought that it would be

beneficial to apply common sense by taking into consideration the suggestions and results of academic studies.
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RECOMMENDATIONS

In intensive and long-term processes such as education, it is important that the actions and productions are
planned and regular in order to achieve the goals and to avoid deviations in the process. For this, applications
should be evaluated as well as the programs produced and the development cycle should be ensured. For this
reason, the PUKO (Plan: Plan - Uygula: Do - Kontrol et: Check — Onlem Al: Take an Action) cycle can be
presented for teaching processes not only on a macro scale, but also on a micro scale, which can be used for
every lesson. For this purpose, a loop like the one below can be used when creating programs, materials and
lessons. In fact, what is important here is to ensure that similar applications are concretized and work

systematically. As a matter of fact, science is the proof of what exists and its systematization and useful control.

Think Speak

Aply Listen

Develop Think

Figure 3. Oral Interaction Cycle
The stages of this cycle can be explained in general terms as follows.
Think: Prepare mentally and organize on the fly
Speak: Expressing the mind
Listen: Follow the application and the interlocutor
Think: Controlling and reorganizing
Progress: Evaluate the process and provide improvement
Apply: Making new applications to reflect progress

As a result of the findings obtained, the suggestions that are thought to contribute to the process are

summarized below:
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e Acquisitions related to oral interaction, which is the communicative dimension of speaking, should be

included in the Turkish Lesson Curriculum.

e The Turkish lesson should be considered not only as a knowledge lesson but also as a skill lesson, and

affective acquisitions should be included in the program, especially on the basis of developing social skills.

¢ The literacy focus of both lessons and exams should be updated in a way to include other skills, based on skill-

oriented structuring not only for lessons but also for assessment-evaluation processes.

e Activities should be saved from preparation for low-level cognitive steps such as understanding and
comprehension and should be reached to metacognitive steps that allow the application and internalization of

what has been learned.
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ANA DiLi OLARAK TURKCE OGRETIMINDE GELiSTIRILMEYi BEKLEYEN BiR
BECERI: KARSILIKLI KONUSMA

0z

Ana dili konusurlarinin aile, okul, diger sosyal yasam alanlari ve sosyal medya gibi dijital ortamlar
cesitli uyaranlara maruz kalarak dil, bellek, beceri islevlerini gelistirdigi cevreler olmakla birlikte
bunlardan sadece okul bilingli ve 6zel yapilandirilmis yapiya sahip olanidir ki bu ytzden okul
sadece bir egitim degil ayni zamanda 6gretim ortamidir. Bu 6gretim ortamlarinin ve bilesenlerinin
ozellikle de Tiirkge derslerinin ana dili konusurlarinin doért temel dil becerisini gelistirmeye ve
etkin kullanimina uygun bigimde tasarlanmasi gerekir. Ancak derslerde konusmaya ayrilan yer ve
sure sinirh kalmaktadir. Karsilikli konusma ise ana dili olarak 6gretiminde s6zli anlatima kiyasla
¢ok az islenen bir alt boyut olarak karsimiza cikmaktadir. Calisma kapsaminda bu problem
durumu program ve ders kitaplari incelenerek ele alinmistir. Programda konusma becerisi igin
verilen kazanimlar ile kitaplardaki etkinlik ve yonergeler tzerinden karsilikh konusma becerisini
gelistirmek ve isletmek igin verilen yonergeler, etkinlikler mukayeseli bicimde incelenmistir.
Erisilen sonuglar tablo ve grafiklerle sayisallastirilarak ve gorsellestirilerek sunulmustur. Arastirma
sonucunda Tirkge dersinde becerilerin dengeli bir dagiliminin olmadigi, okuma ve yazma odakh
olusturulan ders kitaplarinin programdan yansima ile konusmaya sinirli yer verdigi tespit edilmis
olup konusma icin olusturulan etkinlik ve yonergelerde karsilikli konusmanin ¢ok az bir yer
tuttugu gortlmastir. Bireysel ve sosyal iletisime dogrudan etki eden bu durumun iyilestirilmesi
icin yapilabilecekler sonug kisminda paylasiimistir.

Anahtar kelimeler: Ana dili, Tirkce, beceri, konusma, karsilikli konusma.
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GiRiS

Aksan (1998, s. 55) dili “Duslince, duygu ve isteklerin, bir toplumda ses ve anlam yoniinden ortak olan ogeler
ve kurallardan yararlanilarak baskalarina aktariimasini saglayan g¢ok yonlu, ¢ok gelismis bir dizge.” olarak
tanimlarken; Ergin (1972, s. 1) “insanlar arasinda antlasmayi saglayan tabii bir vasita, kendisine has kanunlar

olan ve ancak bu kanunlar gergevesinde gelisen canh bir varlik, temeli bilinmeyen zamanlarda atilmis bir gizli

antlagsmalar sistemi, seslerden 6rilmus ictimai bir miessese.” seklinde ifade etmistir.

Henry Sweet’e gore: “Dil, fikirlerin, konusma seslerinin kelimelerle birlestirilmesi yoluyla ifade
edilmesidir. Kelimeler climlelerde birlestirilir, bu kombinasyon fikirlerin dislncelere
doniismesine cevap verir.” Amerikali dilbilimciler Bernard Bloch ve George L. Trager: “Dil, bir
sosyal grubun isbirligi yaptig, keyfi ses sembollerinden olusan bir sistemdir.” derken Edward
Sapir bu anlasma sistemini: "Dil, gon(lli olarak retilen bir semboller sistemi araciligiyla fikirleri,
duygulari ve arzulari iletmenin tamamen insani ve i¢glidiisel olmayan bir yontemi" olarak agiklar

(Akt. Britannica, 2022).

Korkmaz (2003, s. 67) ise dili, “insanlar arasinda karsilikli haberlesme araci olarak kullanilan duygu, diisiince ve
isteklerin ses, sekil ve anlam bakimindan her toplumun kendi deger yargilarina gore sekillenmis ortak
kurallarinin yardimi ile baskalarina aktarilmasini saglayan, seslerden 6riilii ¢ok yonli ve gelismis bir sistem.”
olarak ifade eder. Dil, iki varlik arasindaki anlagma sistemi olarak ¢ok genel ve kapsayici bigimde agiklanabilir.
Gunllk hayatta siklikla kullanilan en temel iletisim araci olan dilin en yogun kullanilan iki becerisi ise dinleme ve
konusmadir. Karsilkli konusma sirecindeki dénglnin dil agisindan iki ana boyutunu olusturan dinleme ve
konusmanin gelismisligi iletisim siireglerini dogrudan etkilemektedir. Bu kadar yogun kullanilan ve énemli bir
yeri olan dinleme ve konusmanin 6gretiminin yapildig1 yerler ise siniflardir. Edinim sirecinde kazanilan bu
beceriler okullarda okuma ve yazmanin yani sira gelistirilmeye ¢alisiimaktadir. Ancak bu ¢aba ve ¢calisma okuma
ve yazmaya kiyasla daha sinirli bir yere sahiptir. Ogretimin gerceklestigi ortam ve gevrelerdeki bu sinirlik

bireylerin gelisimini dogrudan etkilemektedir.

Dogustan getirilen yetilerin kullanilabilmesi ve beyin islevlerinin gelisebilmesi icin ya da bir baska deyisle, var
olan biyolojik diizeneklerin dil, bellek, beceri islevleri gibi insana 6zg islevleri gergeklestirebilmesi, ancak, cevre
etmeniyle olanaklidir. Beyin-cevre iliskisinde beyin belirleyici, cevre ise bicimlendirici ve Ureticidir (Ergencg,

2022.s. 7).

Konusma becerisinin ilk bicimlendigi yer; aile ve iginde bulunulan c¢evredir. Cocugun ailesi ve cevresi,
konusmasini olumlu ya da olumsuz etkilemektedir. Konusma becerisindeki olumlu gelismeleri daha da
ilerletmek ya da olumsuzluklari olumluya ¢evirmek, anadili 6gretimin sorumlulugudur (Blyukikiz ve Hasirci,

2013, s. 59).

Ana dili konusurlarinin aile, okul, diger sosyal yasam alanlari ve sosyal medya gibi dijital ortamlar gesitli

uyaranlara maruz kalarak dil, bellek, beceri islevlerini gelistirdigi cevreler olmakla birlikte bunlardan sadece okul
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bilingli ve 6zel yapilandiriimis forma sahip olanidir ki bu ylzden okul sadece bir egitim degil ayni zamanda
Ogretim ortamidir. Bu 6gretim ortamlarinin ve bilesenlerinin ana dili konusurlarinin doért temel dil becerisini
gelistirmeye ve etkin kullanimina uygun bigcimde tasarlanilmasi, Uretilmesi ve kullanilmasi gerekir. Bunun igin
dilin edinim, 6grenim ve isletim sireclerinin yakindan incelenmesi ve gerekli yansitmalarin yapilmasi 6nem arz

eder.

Dil becerilerinin gelistirildigi dersler Turkge dersleridir. 1. siniftan 8. sinifa kadar bitlncil bir sekilde ele alinarak
yapilandirilan bu dersler, program ve ders kitaplari Gstiinden bakilarak -uygulamadaki tecriibeler gz oniinde
tutuldugunda- okuma ve yazma temelli ilerledigini sdylemek mumkiin gériinmektedir. Kitaplar incelendiginde
okumanin nerdeyse diger becerilerin toplami kadar bir paya sahipken -lretimsel zorluguna ragmen- yogun
bicimde ise kosulan ikinci becerinin yazma ve yani sira sozlii anlatim oldugu tespit edilebilmektedir. Bu tespitler
alanyazina da yansimis olmakla birlikte karsilikli konusma becerisinin gelistirilmesi noktasinda ana dili olarak
Tirkcenin 6gretimi icin yeterli akademik calisma olmadigl ortadadir. Yabanci dil 6gretimi Uzerinde yogun
calisilan bu alan, ana dili olarak Tirkce 6gretiminde edinimle ve sinirli bir 6gretimle yetinmek durumundadir.
Oysaki bireylerin dolayisiyla kitlelerin ve toplumlarin iletisim ve etkilesim sireclerinde en yogun kullanilan, ilk
ise kosulan ve en bilyuk etkiye sahip beceri dinlemenin yani sira konusma bir diger ifadeyle karsilikli
konusmadir. Buradan hareketle ¢alisma kapsaminda bu denli 6nem sahip karsilikli konusma becerisinin Tirkge
MEB 2019 yili Tiirkge Dersi Ogretim Programi (ilkokul ve Ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8. Siniflar) ve 5, 6,7 ve 8.

sinif Turkge ders kitaplarindaki yeri ele alinmistir.

Dilin Giinliik ve Akademik Hayattaki Yeri ve Onemi

Kisinin davranislarindaki gelismeyle dogru orantili gelisim gosteren konusma becerisinden giinlik yasamimizda
ne kadar yararlandigimiza yonelik arastirmalar incelendiginde iki isim 6n plana ¢ikmaktadir: Rankin ve Burley-
Allen. Rankin (1930, s. 179), uzun zaman 6nce yaptig! tespitinde, glinliik yasamda dinlemeye % 42, konusmaya
% 32, okumaya % 15, yazmaya %11’lik bir oran ayrildigini ifade etmistir. Burley-Allen (1995, s. 2) ise Rankin’e
kiyasla daha glincel olan ¢alismasinda iletisim siirecinde dinlemenin % 40, konusmanin % 35, okumanin % 16,
yazmanin % 9’luk payi oldugunu belirtmistir. Her iki tespitte de ginlik yasamda en yogun kullanilan iki
becerinin %70-75 oranla dinleme ve konusma oldugu gorlilmektedir. Karsilikh konusma siirecine dahil olan bu
iki becerinin 6zel olarak gelistiriimesinin bireyin hayatinda ne denli bir etkiye sahip olabilecegi buradan

anlagilabilir.

Okullarda ana dili egitimi, ilk okuma ve yazma Ogretimiyle baslar. Okuma ve yazmayi, psiko-motor bir
davranistan beceriye donistiren cocuk ilerleyen zamanlarda dilin diger becerileriyle de karsilasir (Sallabas,
2011, s. 3). Sallabas’in da belirttigi gibi okullarda ana dilinin 6gretimi ilk okuma ve yazma ile baslamakta ancak
siire¢ dinleme ve konusmadan bagimsiz olmadigi icin diger becerilerle de karsilasiimaktadir. Fakat bu karsilasma
tesadifi veya mecburi bir durum gibi algilanabilecek kadar sinirli gériinmektedir. Dinleme ve konusmanin

ogretim olmaksizin, ediniliyor olabilmesinden veya degerinin anlasilamamasindan olsa gerek hem kazanim hem
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de bunun dogal bir sonucu olarak ders kitaplarinda dinleme ve konusma etkinlikleri okuma ve yazma

becerilerine kiyasla daha az isletilmektedir.

MEB (2019, s. 8), 1739 sayili Milli Egitim Temel Kanunu’nda ifade edilen Tirk Millt Egitiminin Genel Amaglari ve
Temel ilkeleri dogrultusunda hazirlanan Tirkce Dersi Ogretim Programinda Tiirkce derslerinin amacini su

maddelerle ifade etmistir:

e dinleme/izleme, konusma, okuma ve yazma becerilerinin gelistiriime,
e Turkgeyi, konusma ve yazma kurallarina uygun olarak bilingli, dogru ve 6zenli kullanmalarinin
saglama,
e okudugu, dinledigi/izlediginden hareketle, s6z varligini zenginlestirerek dil zevki ve bilincine
ulasma; duygu, dusiince ve hayal diinyalarini gelistirmelerinin saglama,
e okuma yazma sevgisi ve aliskanligini kazanmalarinin saglama,
e duygu ve distnceleri ile bir konudaki géruslerini veya tezini sozlii ve yazil olarak etkili ve anlasilir
bicimde ifade etmelerinin saglama,
e bilgiyi arastirma, kesfetme, yorumlama ve zihinde yapilandirma becerilerinin gelistirme,
e basili materyaller ile ¢coklu medya kaynaklarindan bilgiye erisme, bilgiyi dizenleme, sorgulama,
kullanma ve liretme becerilerinin gelistirme,
o okuduklarini anlayarak elestirel bir bakis agisiyla degerlendirmelerini ve sorgulamalarini saglama,
e milli, manevi, ahlaki, tarihi, kiltlrel, sosyal degerlere 6Gnem vermelerinin saglanmasi, millt duygu
ve dislncelerinin giliglendirme,
e  Tirk ve diinya kiltiir ve sanatina ait eserler araciligiyla estetik ve sanatsal degerleri fark etmelerini
ve benimsemelerini saglamak.
Programdaki bu ifadeler dikkatle incelendiginde dinleme/izleme ve konusma becerisinin, konusmalarda
kurallara riayet etmenin ve tezini, duygu veya dlsiincesini sozli ifade etmenin 6nemi vurgulanmis olmasina
ragmen karsilikli konusmaya yonelik etkilesim siiregleri veya bunlarin 6nemi net bir bicimde vurgulanmamaistir.
Bu durum kazanimlara dolayisiyla ders kitaplar tzerinden egitim-6gretime dogrudan yansimaktadir. Dil bir
batindir ve becerilerin birbiriyle iliski agi korunup gozetilerek butlincll sekilde gelistirilmesi gerekir. Dolayisiyla
Tirkcgenin ana dili olarak 6gretim sirecinde butin becerilerin gelisimi icin yeterli imkan ve ortamin sunulmasi

gerekir.
Konusma Becerisinin Edinimi, Ogrenimi ve Boyutlari

Krashen ve Terrel (1998, s. 7) dilsel becerinin gelisiminde iki farkl siirecin oldugunu savunur. Bunlardan birincisi
duyular lzerine merkezlenen kapali, bilingsiz ve i¢glidisel siireg olarak acikladigi edinim ikincisi ise bicim veya

dil bilgisi Gzerine kurulan bilingli agik stire¢ olan 6grenmedir.

Ana dil konusurlari edinim yoluyla kazandiklari dil becerilerini okulda, 6grenme sireglerinde tanimaya,

tanimlamaya ve bildiklerini yeniden anlamlandirmaya baslar. Somutlamak gerekirse tanidigi sesleri yazili
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sembollerle ifade etmeye sonra bu sembollestirilmis ifadeleri sistematik bicimde kullanmaya calisir. Her birey
icin okulda ilk 6grenme sayilabilecek bu siirecin etkisi, verimliligi ve pedagojik yonetimi bireylerin dile ve egitim-
ogretime yonelik algisini da dogrudan etkileyebilecek 6neme sahip kritik bir sliregtir. Bu slreg tim disiplinlerin
konusu olmakla birlikte baslangigta sinif 6gretmeni sonrasinda ise Tiirkce 6gretmeni icin ayri bir &neme sahiptir.

Ancak bu 6neme ragmen Tirkge dersinde dahi dort beceri siirece esit olarak dahil edilmemektedir.

Dogustan bir engeli bulunmayan birey fiziksel ve zihinsel gelisim sarti yerine geldiginde iletisim kurabilecek
sekilde diinyaya gelir. Dinleme ve konusma olarak tanimlanan bu iletisim araglarini kullanma yetisi basta
edinimle kazanilir. Ardindan 6grenim siireci baslar ki bu siirecin birincil hedefi okuma ve yazmayi 6gretmektir.
Bu oncelik durumu etkiliyor olsa gerek ana dili 6gretiminde dinleme ve konusma becerisi diger becerilere
kiyasla ihmal edilmektedir. Oysaki kisinin dili dogru ve dizgiin kullanimindaki basarisi ailesi, cevresi ve aldigi
egitimle dogrudan iliskilidir. Dolayisiyla bu ihmal birey Gzerinden topluma ve toplumsal yasamin oldugu her
alana olumsuz etkilerini tagiyabilir. Bunun igin ana dilinde her beceri ayri ayri bliylk bir 6neme sahiptir. Ancak
burada dikkat edilmesi gereken nokta konusma becerisinin iki boyutu oldugudur. Mevcut durumda gerek
programlar gerek ders kitaplari ve hepsinin yonlendiricisi temel dinamik olan akademik ¢alismalarda dahi
konusmanin agirlikli olarak s6zIi anlatim UGzerinden tanimlanip c¢ahsildigr asagidaki alintidaki vurgular

incelendiginde gorilmektedir.

RN

Konusma

~
= =N

Karsilikli Konusma S6zlu Anlatim

N S N S

Sekil 1. Konusma Becerisi ve Boyutlari

Konusma becerisi, kisinin kendisini dogrudan ifade ettigi; duygu ve dileklerini baska kimselere dogrudan
anlattigi; kendi basina kullanabilecegi degil, baskalariyla paylasabilecegi bir beceridir (Yalgin, 2002, s. 97). Egitim
kurumlarindaki konusma derslerinin genel amaci ise 6grencilere duygu, disiince, gbzlem, hayal ve isteklerini dil
kurallarina uygun ve etkili bicimde anlatma becerisi kazandirmaktir (Ozbay, 2005, s. 121). Kavcar, Oguzkan ve
Sever (2005, s. 58)’e gore konusma becerisinin yeterli diizeyde olmasinin, 6grencilerin genellikle her derste
basarili olmasiyla ve kisiliginin gelisimiyle yakin bir ilgisi vardir. insan hayatinda bu derece 6nemli bir yere sahip
olan konusma becerisi, okullarda bir program cercevesinde bireylere kazandiriimaya cahsilir (akt. Blykikiz ve

Hasirci, 2013, s. 58).
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Diger disiplinlerde oldugu gibi Tirkce derslerinde de dil becerileri esit bir sekilde egitim-6gretim siirecine dahil
edilmemektedir. Bu siirecte en ¢ok ihmal edilen hatta yok sayilan alt boyut ise karsilikli konusmadir. Tirkce
Ogretiminde “tartisma” ve pedagojideki “canlandirma” gibi konu tekniklerin yonlendirmesi olmasa ders
kitaplarinda karsilikli konusmaya yonelik etkinlik nerdeyse olmayacak gibidir. Bu da dil becerilerinde yeterince
gelismenin ve sorgulayarak 6grenmenin &niine gecebilmektedir. Ogretimin yogun bicimde 6gretmen aktarimina
dayali olan anlatim yéntemi 6grencinin katilim saglayacag etkinlik oranini azalttigi gibi etkinliklere katilimini da
disirmektedir. Anlama (okuma-dinleme) ve anlatma (konusma-yazma) becerilerini gelistirici etkinliklere esit ve
dengeli bicimde yer verilmesi gereken derslerde bilgi vermeye ve ezber yaptirmaya donik 6gretim anlayisi
yerine uygulamaya ve beceri kazandirmaya donik, etkili ve islevsel bir 6gretim anlayisi benimsenmesinin
faydali olacagi dusliniilmektedir. Elbette Tlrkgenin isletiimesini saglayan kuramsal bilgiler verilmeli ancak daha
onemlisi 6grencilerin bu bilgileri i¢sellestirerek ve yasamla iligkilendirerek 6grenmeleri, beceri kazanmalari

saglanmalidir. Bunun baslangi¢ noktasi da programlar ve 6gretmen egitimleridir.

Konusma, bireyin 6grenme, kendini gelistirme ve diinyayl tanima aracidir. Konusma ile zihindeki
duygu ve disinceler aktarilmakta, kisiler arasi iletisim ve etkilesim gerceklesmekte, yeni bilgi ve
beceriler 6grenilmektedir. Egitim slrecinde “Konusursam &grenirim” anlayisi 6grenme ve
Ogretimin temelini olusturmaktadir. Konusma etkinlikleriyle 6grencilerin konulari anlama ve
6grenme durumu belirlenmekte, yanls ve hatalar diizeltilmektedir. Ayrica bilgi ve beceri dlzeyi
Olculmekte, zihinsel islem ve siiregler agiga kavusturulmaktadir. Boylece konusma yoluyla
Ogrencilerin dil, zihin, sosyal ve duygusal becerileri gelistiriimekte ve gelecegine yon
verilmektedir. Bu nedenle erken yaslardan itibaren etkili, dogru, glizel ve bilingli konusma

becerilerini gelistirme lzerinde durulmaktadir (Giines, 2020. s. 110).

Tirkce Ogretim programlarinda her zaman okuma ve yazma becerileri daha yogunken konusma ve dinleme
becerileri geri planda kalmaktadir. Son programa bakildiginda konusma becerisinin en zayif kalan adeta ihmal
edilen bir alan oldugu gorulmektedir. Oysaki konusma becerisi edinimde ve glnliik iletisimde dinlemeden sonra
en ¢ok kullanilan beceridir. Karsilikli konusma olarak siire¢ dinleme yoéniyle birlikte ele alindiginda edinimin
tamami ve ginlik iletisimin %74’G bu becerilerle, dinleme ve konusma ile gerceklestiriimektedir. Bu kadar
blylk bir 6neme sahip olunmasina ragmen dil 6gretim slreclerinde genelde konusma 6zelde karsilikl konusma

becerisinin gelistirilmesi ihmal edilmektedir.
Konusma Becerisi ve Onemi
Guncel Turkge Sozlik (TDK, 2022)'te konusmaya ait bazi tanimlar sunlardir:

1.Bir dilin kelimeleriyle dlisiincesini anlatmak.
2.Belli bir konudan sz etmek.
3.Bir konuda karsilikl s6z etmek, sohbet etmek.

4.S6ylev vermek, konusma yapmak.
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5.Konusma dili olarak kullanmak.

6.Dusuncelerini herhangi bir arag kullanarak anlatmak.

Tanimdan da anlasildigi lizere konusma g¢ok yonlu bir eylem ve siregtir. Anlatma, karsilikli s6z séyleme, iletisim
kurma, distlinceleri ifade etme konusmayi tanimlamak icin kullanilan dnemli kavramlardir. Konugsmanin énemini
ozellikle karsilikli konusma baglaminda ele aldigimizda daha iyi anlayabiliriz. Clink{i birey giinliik hayatinda,
yasam alanlarinda sirekli olarak iletisim halindedir ve bunun ¢ogunu karsilikli konusma ile dolayisiyla dinleme
ve konugma becerisi sayesinde gergeklestirir. Bu iletisimin saglkli ve basarili olabilmesi ise bireyin s6z konusu

becerilerini gelistirme orani ile dogru orantili oldugu disliniimektedir.

insanin basarisini, is, egitim ve 6zel hayatinda biiyiik 6lgiide etkileyen, yonlendiren faaliyet,
bireyler ve birey-toplum arasinda cereyan eden so6zli iletisim olarak adlandirabilecegimiz
konusmadir. iletisim ne kadar etkili, diizenli ve acik olursa ayni oranda basari saglanir. Basarili
iletisimin anahtari ise glizel konusma, anlasilir olma ve sesi etkili kullanmadir (Kurudayioglu, 2003,

5.288).

Bireyin basarisini dogrudan etkileyebilen konusma fizyolojik, psikolojik ve sosyolojik boyutlari
olan ve bu boyutlarda gelismislik, olgunluk gerektiren karmasik bir strectir, beceridir. Edinim
sayesinde kazanilan ve 6grenim siiregleri ile gelistirilen konusma becerisinin gelistirilmesi gereken
ana ders ise Tirkge dersidir. Tirkge 6gretiminde amag bireyin anlama (okuma ve dinleme) ve
anlatma (yazma ve konusma) becerilerini gelistirmektir. Anlatma becerilerinden biri olan
konusma bireyin duygu ve dislincelerini sozle anlatmasidir. Konusma, bireyin toplumsal hayat

icerisinde iletisim kurmasini saglayan en etkili aractir (Buytkikiz ve Hasirci, 2013, s. 58).

Tirkce egitimi, iletisim becerilerini gelistirmeyi amaglar. iletisim Becerilerinin gelistiriimesi;
dinleme/izleme, konusma, okuma ve yazma olmak (lzere dort temel dil becerisine yénelik
yapilacak calismalara baglidir. Bu dil becerilerinin basinda hem ilk 6grenilen anlatma becerisi hem
de geri bildirim verme araci olmasi bakimlarindan konusma 6nemli bir yere sahiptir (Deniz, K.,

Karagol, E. ve Tarakgl, R. 2019, s. 1257).

Konusma zihinde baslayan, duygu ve dislinlerin sozlere aktarilmasiyla yiritilen, zihinsel ve
fiziksel bir surectir. Bu siiregte 6nce beyin ardindan konusma organlari ve sesler yer almakta,
karmasik bir dizi islem yapilmaktadir. Konusma sirasinda dnce zihinde bir hazirlik yapiimakta,
hangi bilgilerin aktarilacagi belirlenmektedir. Ardindan aktarilacak bilgi, duygu ve disiinceler
uygun kelimeler secilerek seslendirilmektedir. Ancak konusma sadece seslendirme ile sinirli
degildir. Seslendirme 6ncesi zihinde cesitli islemler yapilmaktadir. Bazen igten konusma veya
sessiz konusma da yapilmakta, insanlar distincelerini sdzlere dokmeden icinden kendi kendine

konusmaktadir (Glines, 2014, s. 3).
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Gunes’in vurguladigi zihinsel slirecler géz onlinde tutularak bilissel yiiki fazla olan bu becerinin egitim 6gretim

sureglerinde islenmesine, gelistiriimesine daha fazla 6nem gosterilmesi gerekmektedir.

Bireysel oldugu kadar toplumsal yoni de olan karsilikh konusma becerisi, dil 6grenme
stratejilerinin  yogun kullanilabilecegi ve 0grenciye kazandirilmasi igin uygun zeminin
olusturabilecegi bir uygulama alanidir. Bu alanda 6grenci edinimin, 6§renme transferlerinin ve
zihnin, bellegin isleyisinin dogal bir sonucu olarak bazi stratejileri kullanabilmektedir. Ancak

siniflarda bu stratejiler bilingli ve uygulamali bir bicimde kazandirilmalidir.

Cesitli yontemler kullanilarak basarili dil 6grencilerinin kullandiklari stratejiler incelenmis ve bu
arastirmalar, siniflandirma ihtiyacini dogurmustur. Ogrenme stratejilerini tanimlamak ve
siniflandirmak igin arastirmacilar farkh taksonomiler 6ne siirmislerdir. Cesitli arastirmalardan
yararlanarak dil 6grenme stratejilerini toplayan Oxford (1990), dil 6grenme stratejilerini alti alt

grupta siniflamaktadir. (Glrata Kocaman, 2017, 80).

Bellek Stratejileri

Dogrudan Biligsel Stratejiler
Stratejiler

Telafi Stratejileri

‘ Dil Ogrenme ’
Stratejileri Ust-bilissel
Stratejiler
Dolayl Stratejiler Duyussal
Stratejiler

Sosyal Stratejileri

Sekil 2. Oxford Taksonomisi (1990, s. 16).

Bellek stratejileri yeni bilginin hatirlanmasinda ve geri getirilmesinde (¢agrisim yapma, bir seyleri
siralayarak diizenleme, imge ve sesleri kullanma, vb.), bilissel stratejiler dilin anlasilmasi ve
Uretiminde (tekrar etme, ¢6ziimleme, uslamlama, cgeviri yapma, vb.), telafi stratejileri ise bilgi
eksikligine ragmen dili kullanmaya devam etmede (iletiyi uyarlama, dolastirma, es anlamh s6zciik
kullanma, vb.), Ust-bilissel stratejiler 6grenme sirecini diizenlemede (dikkat etme, 6grenmeye
odaklanma, 6grenmeyi planlama, 6z denetleme, 6z degerlendirme, vb.), duyussal stratejiler
duygulari dizenlemede (kayglyi azaltma, kendini o6dillendirme, vb.), sosyal stratejiler ise
baskalari ile birlikte 6grenmede (soru sorma, agiklama veya diizeltme isteme, kiltlrel anlayis

gelistirme, vb.) kullanilir (Glirata Kocaman, 2017, 80).
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Bu stratejiler yabanci dil 6grenim ve 6gretim slireglerinin incelenmesi ile ortaya konmus olmakla birlikte nihai
hedefin ana dili konusuru seviyesine erisilmesi olan yabanci dil 6grenim/6gretim siireglerinden transferle
kullanilabilecegi dusinilmektedir. Tirkge dersinde bu stratejiler slirece 6zel planlama ve etkinliklerle dahil
edilerek ana dili konusuru olan 6grencilerin genelde konusma 06zelde ise karsilikli konusma becerilerini
gelistirmeleri saglanabilir. Stratejiler butin becerilere yani dile yonelik oldugu igin yapilandirilacak
programlarda dilin tamamina yonelik boyle bir iyilestirme ¢alismasi 6grencilerin dolayisiyla toplumun anlama ve

anlatma becerilerinin niteligini artiracaktir.

YONTEM

Arastirmanin Modeli

Ana dili olarak Tirkce Ogretimi siireclerinde karsilikli konusma becerisinin gelistiriimesine yoénelik mevcut
durumun analizine yonelik bu c¢alismada nitel arastirma yontemlerinden dokiiman incelemesi yontemi
kullanilmistir. Yildinm ve Simsek (2005, s. 187)'in arastiriimasi hedeflenen olgu veya olgular hakkinda bilgi
iceren yazili dokiimanlarin analizi olarak agiklandigl yontem kapsaminda ulusal ve uluslararasi alanyazin isiginda
MEB 2019 yili Tiirkce Dersi Ogretim Programi (ilkokul ve Ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8. Siniflar) konusma
kazanimlari taranmis mukayese edilmesi agisindan Tirkgenin yabanci dil olarak Ogretimi programi ve
halihazirda kullanilan bazi 5,6,7 ve 8. sinif Tirkce ders kitaplar karsilikli konusma becerisi bakimindan

incelenmistir.

Orneklem / Aragtirma grubu

Calismanin evrenini ilkogretim Tirkce Ogretimindeki program ve materyaller olusturmaktadir. Bu evrenden
ilkogretim 1. kademedeki program icerigi ve Il. kademe Tirkce ders kitaplari (...) 6lcut 6rneklem olarak ele
alinmistir. Olgiit 6rneklem, “belli 8lgiitleri saglayan tim durumlari segmek” demektir (Patton, 2014, s. 243).
Arastirmaya konu drneklem unsurlari arastirmanin amacina uygun bigimde karsilikli konugma becerisine ayrilan

yer bakimindan incelenmistir.

Veri Toplama Araglari

Arastirmanin veri kaynaklarini 2019 Tiirkge Dersi Ogretim Programi (ilkokul ve Ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8.
Siniflar) ile MEB onayl cesitli yayinevleri tarafindan yayimlanan 5, 6, 7 ve 8. sinif Turkce ders kitaplari

olusturmaktadir.

Arastirmanin veri kaynaklari olarak kullanilan kitaplara iliskin bilgiler Tablo 1’de sunulmustur.
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Tablo 1. incelenen 4-8. Sinif Ders Kitaplari

Diizeyi Adi Yazari/Yazarlari Yayinevi Basim Yeri ve Yili
5. Sinif Ortaokul Sule CAPRAZ Anittepe Ankara 2019
ve imam Hatip BARAN, Yayincilik
Ortaokulu Tiirkge 5 Elif DIREN
6. Sinif Ortaokul ve imam Tuncay DEMIREL Ekoyay Egitim Ankara 2019
Hatip Ortaokulu Yayincilik
Tirkce 6
7. Sinif Ortaokul Hilal ERKAL, Ozgiin Ankara 2019
ve imam Hatip Mehmet ERKAL Matbaacilk
Ortaokulu Tirkge 7
8. Sinif Ortaokul ve imam Hilal ESELIOGLU Milli Egitim Ankara 2019
Hatip Ortaokulu Sidika SET Bakanhgi
Tiirkce 8 Ayse YUCEL Yayinlari

Verilerin Toplanmasi ve Analizi

Calisma kapsaminda ilkokul ve ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8. siniflar MEB 2019 yili Tiirkge Dersi Ogretim
Programi kazanimlari taranmis ve mevcut kazanimlar incelenerek karsilikli konusma becerisini ise kosma
durumlari bakimindan analiz edilmistir. Kazanimlarin somutlastirildigi yer ders kitaplari ve etkinliklerdir. Bu
yluzden dokiman yukarida bilgileri paylasilan 5, 6, 7 ve 8. sinif Tlirkge ders kitaplari karsilikl konusma becerisini
eyleme gegirme yoniinden analiz edilmistir. Program ve ders kitaplari incelenirken alanyazindaki ilgili galismalar

da dokiiman analizi siirecine dahil edilmistir.

Ogretmenlik uygulamalari ve pedagojik formasyon dersleri kapsaminda yapilan sinif ziyaretleri ile alanyazin
incelemelerinde Tirkge derslerinin agirlikli olarak 6gretmen aktarimina dayali oldugu ve 6grencinin aktiflestigi
noktalarda da soru ve yonergelere cevap mahiyetinde tek tarafli bildirme sunum seklinde konusma becerilerini
islettikleri gérilmustir. Gozlemler sonucu olusan hipotezin kontroli ve problem durumunun kaynagini tespit
icin ®ncelikle MEB Tirkce Dersi Ogretim Programi incelenmistir. Hipotezi dogrular nitelikteki tespitler
neticesinde kazanimlarin sinirhhigi ve karsilikli konusmaya ¢ok sinirli bicimde yer verilmis olmasi sebebiyle
programin somutlastiriimis ciktilari sayilan ilgili ders kitaplari arastirilmistir. Giincel ve kullanimda olan Tiirkce
ders kitaplari arasindan rastgele secim yapilarak calismaya kaynaklik eden materyaller i1sinma/hazirhk
¢alismalari, metinler, metinlerle iliskili etkinlikler, hazirlik ve tema degerlendirme sorulari ile ydnergeler
incelenmis, analiz edilmistir. Yapilan inceleme sonucu programdaki sinirliligin ve okuma becerisi odakli
yaklasimin ders kitaplarina, dogal olarak, yansidigi goralmustir. Analizlerin dogrulugunu kontrol igin iki farkh
uzman gorist alinarak yontem ve tespitler kontrol edilmistir. Analiz ve kontroller sonucunda kesinlestirilen

bulgular tablo ve listeler halinde paylasiimistir.
Arastirma ve Yayin Etigi

Bu calismada “Yiksekdgretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tim kurallara uyulmustur. Yonergenin ikinci bolimu olan “Bilimsel Arastirma ve Yayin Etigine Aykiri

Eylemler” baslig altinda belirtilen eylemlerden higbiri gergeklestirilmemistir.
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BULGULAR

ilkdgretim Tirkce Dersi Ogretim Programi ile 5, 6, 7, 8. Siniflara yénelik hazirlanan ders kitaplari, calisma
kapsaminda alanyazindan programa, programdan materyale dogru sirali bicimde ele alinmistir. Program dort
temel dil becerisi olan dinleme, konusma, okuma ve yazmaya yonelik kazanimlara yer vermektedir. Calisma
kapsaminda konusma kazanimlari degerlendirilmis olup diger becerilerin kazanim dagilimi ile kiyaslanmistir.
Kazanimlarin somutlasmis Grlinlere dondigi ve donmesi gereken, derslerin basili yayinlar arasinda birincil
basvuru kaynagi olan ders kitaplarindaki yansimalari yine ayni érneklem igerisinde ele alinarak incelenmis ve

programla uyumluluk arz eder bir durum tespit edilmistir. S6z konusu tespitlere asagida yer verilmistir.

Program Boyutu

Egitim slirecinin en 6nemli unsurlarindan biri, kuskusuz 6gretim programlaridir. Yasamin basarili bir bicimde
surdirilmesini saglayacak becerilerin 6grencilere kazandirilmasinda, 6gretim programlari kilavuzluk etmelidir.
Bir Ogretim programi, hedefledigi alanda, kisinin kisa ve uzun vadede sahip olmasi gereken becerileri
ongorebilmeli, bu becerilerin kisilere kazandirilmasinin gegerli yollarini 6gretmenlere sunabilmelidir (Glzel ve
Karadag, 2013, s. 45). Glizel ve Karadag'in da belirttigi Uzere hayati 6neme sahip becerilerin kazandirmasi ve bu
noktada Ogretmenlere rehber olmasi gereken ve 6ngori ile hazirlanmasi beklenen programlar eksiksiz ve
gelecege donik olmahdir. Buglin diinyadaki dolasim hizi gegmiste hi¢ olmadigi kadar yiksektir. Gerek dijital
gerekse gercek hareketliliginin arttigi glinimiizde bireylerin ¢ok dilli cok kiltlrli ve etkilesime agik kisiler olarak
yetistirilmesi beklenmekte ve gerekmektedir. Bu etkilesim ve gok/gogul dilliligin saglanabilmesi igin bireylerin
ana dillerinde yetkin olmasi elzemdir. Yabanci dil 6grenim ve 6gretim sireglerinde dogasi geregi blyilik bir
oneme sahip olan dinleme konusma becerilerinin biiylk kesisim alanini olusturan karsilikl konusma becerisinin
ana dilde kazandirilmis ve yabanci dil 6grenimi icin bireyin bu konudaki hazirbulunuslugunun saglanmis olmasi
gerekir. Bu gereklilige ragmen Tiirkge dersi 6gretim programlari, buradan yansimayla materyal ve 6gretim

stregleri karsilikli konusmanin ihmal edilerek yapilandiriimaktadir.

Milli Egitim Bakanhgi tarafindan uygulanan 2017, 2018 ve 2019 Tiirkge Dersi (ilkokul ve Ortaokul 1-8. Siniflar)
Ogretim Programlari incelendiginde konusma &grenme alani igin toplamda sadece sekiz kazanima vyer

verilmistir. S6z konusu kazanimlar asagidaki tabloda verilmistir.

Tablo 2. Tiirkge Dersi Ogretim Programi Kazanim ve Aciklamalari

1. SINIF 2. SINIF 3. SINIF 4. SINIF

T.1.2. KONUSMA T.2.2. KONUSMA T.3.2. KONUSMA T.4.2. KONUSMA
T.1.2.1. Kelimeleri anlamlarina  T.2.2.1. Kelimeleri  T.3.2.1. Kelimeleri  T.4.2.1. Kelimeleri
uygun kullanir. anlamlarina uygun kullanir. anlamlarina uygun kullanir. anlamlarina uygun
T.1.2.2. Hazirlksiz konusmalar  T.2.2.2. Hazirliksiz  T.3.2.2. Hazirliksiz ~ kullanir.

yapar. konugsmalar yapar. konusmalar yapar. T.4.2.2. Hazirliksiz
T.1.2.3. Cergevesi belirli bir T.2.2.3. Cergevesi belirli bir T.3.2.3. Cercevesi belirli bir konusmalar yapar.
konu hakkinda konusur. konu hakkinda konusur. konu hakkinda konusur. T.4.2.3. Hazirhkh
T.1.2.4. Konugma stratejilerini  T.2.2.4. Konusma T.3.2.4. Konusma konugsmalar yapar.
uygular. stratejilerini uygular. stratejilerini uygular. T.4.2.4. Konusma

T.3.2.5. Sinif icindeki

stratejilerini uygular.
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tartisma ve konusmalara T4.2.5. Sinif igindeki
katihr. tartisma ve
T.3.2.6. Konusmalarinda  konusmalara katilr.
yabanci dillerden alinmis, T.4.2.6.
dilimize heniiz yerlesmemis Konusmalarinda
kelimelerin Turkgelerini  yabanci dillerden
kullanir. alinmis, dilimize heniz
yerlesmemis
kelimelerin Turkgelerini
kullanir.
5. SINIF 6. SINIF 7. SINIF 8. SINIF
T.5.2. KONUSMA T.6.2. KONUSMA T.7.2. KONUSMA T.8.2. KONUSMA
T.5.2.1. Hazirhkli konusma T.6.2.1. Hazirlikh konusma T.7.2.1. Hazirlikli konusma T.8.2.1. Hazirhkh
yapar. yapar. yapar. konusma yapar.
T.5.2.2. Hazirhksiz konusma T.6.2.2. Hazirliksiz konusma T.7.2.2. Hazirliksiz konusma T.8.2.2. Hazirliksiz
yapar. yapar. yapar. konusma yapar.
T.5.2.3. Konugma stratejilerini  T.6.2.3.Konusma T.7.2.3. Konusma T.8.2.3. Konusma
uygular. stratejilerini uygular. stratejilerini uygular. stratejilerini uygular.
T.5.2.4. Konusmalarinda T.6.2.4. Konusmalarinda T.7.2.4. Konusmalarinda T.8.2.4.

beden dilini etkili bir sekilde
kullanir.

T.5.2.5. Kelimeleri anlamlarina
uygun kullanir.

T.5.2.6. Konugmalarinda
uygun gecis ve baglanti
ifadelerini kullanir.

T.5.2.7. Konugmalarinda
yabanci  dillerden alinmis,
dilimize henliz yerlesmemis
kelimelerin Turkgelerini
kullanir.

beden dilini etkili bir sekilde
kullanir.

T.6.2.5. Kelimeleri
anlamlarina uygun kullanir.
T.6.2.6. Konugmalarinda
uygun gecis ve baglanti
ifadelerini kullanir.

T.6.2.7. Konugmalarinda
yabanci dillerden alinmis,
dilimize heniiz yerlesmemis
kelimelerin Tirkgelerini
kullanir.

beden dilini etkili bir sekilde
kullanir.

T.7.2.5. Kelimeleri
anlamlarina uygun kullanir.

T.7.2.6. Konugmalarinda
uygun gecis ve baglanti
ifadelerini kullanir.

T.7.2.7. Konugmalarinda
yabanci dillerden alinmis,
dilimize heniz yerlesmemis
kelimelerin Turkgelerini
kullanir.

Konusmalarinda beden
dilini etkili bir sekilde
kullanir.

T.8.2.5. Kelimeleri
anlamlarina uygun
kullanir.

T.8.2.6.
Konusmalarinda
yabanci dillerden

alinmis, dilimize heniz
yerlesmemis
kelimelerin Turkgelerini
kullanir.

T.8.2.7.
Konusmalarinda uygun
gegcis ve baglant

ifadelerini kullanir.

Calisma kapsaminda ilkogretim ikinci kademe kazanimlari konu edilmis olmakla birlikte bittincil bir sekilde
gorilebilmesi icin birinci kademe kazanimlarina da yer verilmistir. Bu genel kazanimlar, tabloda da gorildugi
Uzere sinif seviyelerine gore ¢ok genel bicimde ayrintilandiriimistir. Kazanim ve agiklamalara bakildiginda
karsilikli konusma yok denecek kadar az bir yere sahiptir. Birinci kademedeki T.3.2.5. ve T.4.2.5. kodlu “Sinif
icindeki tartisma ve konusmalara katilir.” kazanimi ile ikinci kademedeki T.5.2.3., T.6.2.3., T.7.2.3. ve T.8.2.3.
kodlu “Konugsma stratejilerini uygular.” kazanimlari karsihkli konusma etkinliklerinin yapilabilmesi igin uygun
ifadeler olmakla birlikte gorildUgl Uzere bu oran yaklasik %15’e karsiik gelmektedir. Oransal olarak
bakildiginda dahi az bir yere sahip olan karsilikli konusmaya derslerde ayrilan oranin bu kadar oldugu da kesin
degildir. Cankl s6z konusu kazanimlar ders kitaplari hazirlanirken karsilikli konusma yerine sozli anlatima
uygun bicimde yapilandirilabilecegi gibi 6gretmenin dersi yapilandirma sekline gére de ihmal edilebilecektir. Bu
da oranin azalabilecegi kaygisini olusturmaktadir. Bu noktada derslerin yiriticisi ve ders kitaplari basta olmak

lizere materyalleri hazirlayan uzmanlar olarak 6gretmenlerin egitimi ve gelisimini saglamanin altini ¢izmek

gerekir.
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Calismanin ana konusu olan konusma becerisinin program ve ders kitaplarindaki sinirliliktan dolayi Tirkce
dersinde ihmal edildigi alanyazina da yansimaktadir. Oryasin (2020, s. 29)'in yaptigi inceleme neticesinde Sinif

Diizeylerine Gore 2019 Tiirkce Dersi Ogretim Programi Kazanimlarinin Dagilimi su sekildedir:

Tablo 3. Siniflara Gére 2019 Tiirkge Dersi Ogretim Programi Kazanimlarinin Dagilimi

DINLEME/ KONUSMA OKUMA YAZMA TOPLAM

iZLEME
1. SINIF 11 4 19 13 47
2. SINIF 9 4 19 14 46
3. SINIF 13 6 28 17 64
4. SINIF 13 6 37 22 78
5. SINIF 12 7 34 16 69
6. SINIF 12 7 35 14 68
7. SINIF 14 7 38 17 76
8. SINIF 14 7 35 20 76
TOPLAM 98 48 245 133 524

Goruldagi gibi Program’da konusma kazanimlari hem sayi hem de nitelik olarak yetersizdir. Bir baska ifadeyle
sekiz yillik 6gretim programinda sekiz konusma kazanimi verilmistir. Oysa 2005 ilkégretim Tiirkge Dersi Ogretim
Programi’nda 52 konusma kazanimi, 2015 Programi’nda ise 16 kazanim verilmistir. Bu kazanimlarin tamamina
yakini gikarilmistir. Ayrica 2017,2018 ve 2019 Tiirkge 6gretim programlarinda konugma 6grenme alani basit ve
ylzeysel olarak ele alinmis, konusmanin zihinsel boyutuna hi¢ yer verilmemistir. Tam tersine birinci siniftan
sekizinci sinifa kadar “Hazirliksiz konusmalar yapar.” kazanimi ile 6grenciler hazirlik yapmadan, disinmeden,
rastgele konugsmaya yonlendirilmistir. Bunlar giinlimiiz dil 6gretim yaklagim ve teorilerine uygun degildir. Kisaca
konusma 0Ogretiminin bilimsel temellerinden uzak islem ve uygulamalara yer verilmistir. Bu haliyle Tirkge
O6gretim programlari icinde konusma 6gretiminin en zayif ele alindigi program olmustur. Bu tlr ve sayidaki
kazanimlarla 6grencilerde konusma becerilerinin gelistirilmesi gugtir. Bu programla yetisen 6grencilerin
konusma becerilerini gelistirmede sorunlar yasamasi kaginilmazdir. Bu durum hem 6grencilerin gelecegini hem

de Tiarkge 6gretiminin niteligini olumsuz etkilemektedir (Glines, 2020, s. 119).

Program beceri ve kazanim dagilimi agisindan incelendiginde okuma ve yazma odakli bir yapilandirmanin ¢ok
baskin oldugu, bunun programlara oradan materyallere oradan da sinif igi uygulamalara yansidigi kolaylikla
anlasilmaktadir. Bu durum sinif ici temel bilesenler olan 6grenci sayisi, ders siresi gibi 6nemli niceliksel
Olgutlerdeki sinirhhgin getirecegi mecburiyetleri akla getirmektedir. Ancak programlar ideallerin olmasi gereken
ve uygulayici kurum ve kisilerin bu ideallere erismek icin ¢caba sarf etmesi gereken bir siiregtir. Bu tespit ve
degerlendirmeler 1s1ginda karsilikli konusma etkilesime yonelik dinleme becerisinin ihmal edildigi séylenebilir.
Bu durum bireysel ve toplumsal iletisimi dogrudan etkiledigi; sosyal hayatta oldugu kadar bireylerin mesleki ve
akademik hayatlarinda da olumsuz sonuglara yol actig1 degerlendirilmektedir. Karsilikli konusmanin tamamlayici
becerisi olan dinleme becerisi igin verilen kazanimlara bakildiginda da karsilikli konusmaya yonelik kazanimlarin
bulunmadigi, agirlikh olarak tek tarafli bir sekilde tespit etme, belirleme, tahmin etme, degerlendirme ve

Ozetleme eylemleri ile Ust-bilissel beceriler sinirli olacak bicimde siirecin yapilandirildigi gortlmektedir.
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Kazanimlardaki sinirliik materyallere de yansimis durumdadir. Programdaki kazanim sinirlihginin dogal bir
yansimasi olarak ders kitaplarinda konusma etkinligi diger becerilere kiyasla daha az sayidadir. Bu azhk karsilikli
konusma becerisinin ise kosuldugu uyguma ve etkinliklerde daha fazla 6n plana ¢ikmaktadir. Bu kapsamda

incelenen ders kitaplarina iligskin tespitler agagida paylasiimistir.
Ders Kitaplari Boyutu

Tirkce ders kitaplari bitin disiplinlerde oldugu gibi 6gretim faaliyetlerinin ana basvuru kaynagidir. Hedef
dersin igeriginin 6grenciye etkin sekilde Giinesumunu saglamak ve bu sayede MEB Programlarinin amaglarini
gerceklestirmek Uzere 6zel olarak hazirlanan ve Talim Terbiye Baskanhgl tarafindan kontrol edilerek izin
alindiktan sonra yayinlanan ders kitaplarinin tam ve eksiksiz olmasi gerekir ki dyle de yapilmaktadir. Bu
durumda c¢alisma kapsaminda tespit edilen eksiklikler materyallerden ziyade programdaki noksanliklari ifade
etmektedir. Clinki ders kitaplari programlarin somutlasmis halidir. Ancak buna ragmen ders kitaplarinda daha
0zglin yaratici ve karsilikli konusma becerisini daha ¢ok ise kosabilecek i1sinma, etkinlik ve metin sonrasi
calismalara yer verilebilecegi disinilmektedir. Bunun yazar inisiyatifine birakilmamasi icinde s6z konusu

programin glincellenmesine ihtiya¢ duyuldugu disinilmektedir.

ilkdgretim 1. kademeye karsilik gelen 5,6, 7 ve 8. sinif Tiirkce ders kitaplari gesitli calismalara konu edilmis ve
etkinliklerin becerilere gére dagilim oranlari tespit edilmistir (Oryasin 2020; Glines, 2020; Coskun Cinar 2015;
Cevik ve Gilines, 2017; Deniz, K. Karagol, E. ve Tarakgi, R. 2019). Arastirmaci tarafindan Tirkce ders
kitaplarindaki beceri alanlarina gore etkinliklerin dagilimlari belirlenmistir. Buna iliskin veriler Tablo 3’te

verilmistir.

Tablo 4. Siniflara Gore Tiirkce Ders Kitaplarindaki Etkinliklerin Becerilere Gére Oransal Dagilimi?

5. SINIF 6. SINIF 7. SINIF 8. SINIF Ortalama
Dinleme % 11.49 % 16.04 % 12.34 % 15.51 % 13.84
Konugsma % 15.27 %15.62 % 10.31 % 17.76 % 14.74
Okuma % 56.22 % 59.97 % 64.09 % 55.33 % 58.90
Yazma % 16.76 % 8.23 % 13.08 % 11.21 % 12.32
Diger % 0.27 % 0.14 % 0.18 % 0.19 % 0.19

Tablo incelendiginde programin bir yansimasi olan ders kitaplarinda her seviyede en baskin becerinin okuma
oldugu gorilmektedir. Oyle ki dinleme ve konusma becerisinin toplami nerdeyse okuma becerisinin yarisi
kadardir. Bu tablo Tirkge derslerinde becerilere ayrilan yer ve dagilim alani agisindan ciddi farkhhklarin bir diger
ifadeyle dengesizliklerin oldugunu gostermektedir. Giinlik kullanimdaki yogunluga tezat bicimde dinleme ve
konusma dolayisiyla karsilikli konusmanin gelistirilmesi icin ayrilan zaman ve etkinlik ¢ok az sayidadir. Oransal

dagihma bakildiginda yazma becerisinde de benzer bir niceliksel azlik gérilmekle birlikte yazma etkinliklerinin

2 Oryasin (2020)'1n galismasindaki verilerinden yararlaniimistir.
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konusmaya kiyasla Gretimindeki zaman ve emek yogunlugunun etkili oldugu distinilmektedir. Nitekim bu

konuda da ilgili calismalar i1s18inda gerekli diizenlemeler yapilmalidir.

Oryasin (2020)"in ¢alismasindaki yaklasimdan daha genel bir bakis agisiyla calisma kapsaminda incelenen 5, 6, 7
ve 8. sinif ders kitaplari karsiliklh konugma yoluyla etkilesime agik olan biitiin etkinlik, metin dncesi ve metin alti
sorular taranarak incelendiginde alanyazindaki tespitlerle uyumlu bulgular ortaya g¢ikmistir. Kapsamli ve

bltincil yaklasima ragmen tespitler sinirlidir. S6z konusu tespitler asagida paylasiimistir.

5. Sinif Tiirkge Ders Kitabinda Karsilikli Konusmaya Elverisli Yonergeler

15. Sayfa: “Sinifta canlandirmak Gzere arkadasinizla bir telefon konusmasi 6rnegi hazirlayiniz.

Dersten 6nce arkadasinizla prova yapmayi unutmayiniz.”

46. sayfa: “2. Atatiirk’e “Ordular, ilk hedefiniz Akdeniz'dir. ileri!” séziinii sdyleten gelismeler nelerdir?

Arkadaslarinizla tartigsarak belirleyiniz.”

68. sayfa: “4. Sinifa getirdiginiz gazete haberlerini arkadaslariniza gosteriniz. Haber Gzerine tartisiniz.”

88. sayfa: “4) Yazarin babasinin boyle bir felaket sonrasinda diger insanlarin yardimina gitmesini nasil

degerlendirirsiniz? Arkadaslarinizla tartisiniz.”

117. sayfa: “1. Aile buyuklerinizle goriiserek isminizin size nasil verildigini 6greniniz.”

209. sayfa: “c) Metinde ve siirde ayni konu mu islenmistir? Arkadaslarinizla tartisiniz.”

252 sayfadan olusan 5. Sinif Tiirkce Ders Kitabinda 740 adet etkinlik bulunmakta olup karsilikl konusmaya

elverisli yonlendirmelerin sayisi sadece 6'dir.

6. Sinif Ders Kitabinda Karsilikli Konusmaya Elverisli Yonergeler

33. sayfa: “5. Etkinlik. “Deniz kirliligi konusunda yapilabileceklerin neler oldugu” konusunu sinif glindemine
aliniz. Bu konuyu giidimli konusma stratejisini uygulayarak konusunuz. Bunun igin 6gretmeninizin yardimiyla
sinifta bir beyin firtinasi yapiniz. Beyin firtinasi sonucunda ortaya ¢ikan gorisleri ifade ediniz. Konusmalarinizda

yabanci dillerden alinmis, dilimize heniiz yerlesmemis kelimelerin Tirkgelerini kullanmaya 6zen gosteriniz.”

62. sayfa: “7. Etkinlik. “Milli Miicadele’ye katilan ya da destek veren insanlar hangi duygu ve disiincelerle bu
micadeleye girmislerdir?” sorusundan hareketle “Anadolu insaninin Milli Miicadele’de yaptiklari” konusunda
yaraticl konusma teknigini kullanarak bir konusma yapiniz. Yaratici konusma tekniginde her konusmacinin bir
onceki arkadasinin sodylediklerinden hareketle konuya farkl bir bakis acgisi getirmesi gerektigini unutmayiniz.

Aciklamanizda Tekafimilliye Emirleri hakkinda yaptiginiz arastirmadan da yararlaniniz 63. sayfa: Mevzi, takviye,
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cenah, satih, tahkim, miidafaa, tetkik, heyet, hattiharekat, kafi, miistahkem, muhakkak, taarruz kelimelerinin

anlamlarini 6greniniz. Bunun igin blyuklerinizden de yardim alabilirsiniz. Bunlari s6zltglinuze kaydediniz.”

65. sayfa: “Dinlediginiz bu metni gruplara ayrilarak canlandiriniz. Canlandirmalarda ses tonunu, duygulari

verecek, canlandirdiginiz kisilerin 6zelliklerini yansitacak sekilde ayarlayiniz.”

67. sayfa: “Buytiklerinizden 6zellikle dede ve ninelerinizden ¢ocukluklari hakkinda bilgiler edininiz. Bliylklerinize
cocukluklarinda eglenmek icin neler yaptiklarini, ugurtma ugurup ugurmadiklarini sorunuz. Onlarin verdigi

cevaplari not ediniz.”

68. sayfa: “Buyuklerinize gocukken hangi oyuncaklarla oynadiklarini, oyuncaklari nasil temin ettiklerini sorunuz

ve blyduklerinizin cevaplarini not ediniz.”

136. sayfa: “Dinlediginiz metni canlandirmak amaciyla gruplar olusturunuz. Metni sinifta canlandiriniz.
Canlandirmada ses tonunuzu ayarlayip beden dilinizi etkili kullanmaya gayret ediniz. Canlandirmadan sonra

asagidaki sorulari grupga cevaplayiniz.”

261. sayfa: “Okudugunuz metinde gecen anlamini bilmediginiz kelime ve kelime gruplarini daire igine aliniz. Sira

arkadaslarinizla birlikte bunlarin anlamlarini tahmin ediniz.”

264. sayfa: “Yaratici konugma teknigini kullanarak “lretim ve gelecek” konulu bir konusma yapiniz. Bu teknige
gore her 6grencinin bir 6nceki arkadasinin konuyla ilgili séylediklerinden hareketle konusarak konuya farkli bir

bakis acisi getirmesi gerektigini unutmayiniz.”

284 sayfadan olusan 6. Sinif Tiirkge Ders Kitabinda 717 adet etkinlik bulunmakta olup karsilikli konusmaya

elverisli yonlendirmelerin sayisi sadece 9'dur.

7. Sinif Ders Kitabinda Karsilikli Konusmaya Elverisli Yonergeler

31. sayfa: “b. Bu ses benzerliklerinin siire neler kattigini arkadaslarinizla tartiginiz.”

86. sayfa: “Sizce yapmak mi, yoksa yikmak mi daha kolay? Neden? Arkadaslarinizla tartiginiz.”

95. sayfa: “Glnliuk yasantinizda asagidaki isaretlerle daha 6nce hig karsilastiniz mi? Bu isaretlerin anlamlarini

arkadaslarinizla tartisarak belirleyiniz ve isaretlerin altina yaziniz.”

117. sayfa: “1. Tirkiye’nin tarihi ve dogal gizelliklerini tanitan brostrinizid sinif panosunda sergileyip

arkadaslariniza inceletiniz. Broslrlerden edindiginiz bilgiler hakkinda arkadaslarinizla konusunuz.”

139. sayfa: “b. Yukaridaki bilgilerden en fazla ilginizi ¢cekenler hangileri oldu? Bu bilgilerden hareketle geri

donlisimin faydalari hakkinda arkadaslarinizla konusunuz.”
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141. sayfa: “2. Sokak hayvanlari icin neler yapilabilecegini arkadaslarinizla tartisiniz.”

153. sayfa: “1. Cevreyi korumak igin neler yapilmasi gerektigi hakkinda arkadaslarinizla konusunuz.”

200. sayfa: “2. Sizce basarili olmada sans 6nemli midir? Tartisiniz.”

206. sayfa: “1. ‘Ya oldugun gibi gorin ya goriindiglin gibi ol.” sézinden ne anliyorsunuz? Arkadaslarinizla

tartisiniz.”

223. sayfa: “1. iletisim nedir? iletisim kurmak insan yasaminda nigin 6nemlidir? Tartisiniz.”

237. sayfa: “Asagidaki gorsel ve 6zdeyisin metnin ana fikri ile ilgili olup olmadigini arkadaslarinizla tartisiniz.”

275 sayfadan olusan 7. Sinif Tiirkge Ders Kitabinda 543 adet etkinlik bulunmakta olup karsilikli konusmaya

elverisli yonlendirmelerin sayisi sadece 11'dir.

8. Sinif Ders Kitabinda Karsilikli Konusmaya Elverisli Yonergeler

63. sayfa: “Kinali Ali'nin Mektubu’ metni ile ilgili sorular olusturunuz. Olusturdugunuz sorulari arkadaslariniza

yoneltiniz.”

86. sayfa: “Derse hazirhk béliminde arastirdiginiz konu ile ilgili miinazara yapmak icin gruplara ayriliniz.
Asagidaki yargilardan birini seciniz. Juri Uyelerini belirleyiniz. Grup sozclisi belirleyiniz. Grubunuzun

distncelerini asagidaki 6lgttlere gore diger gruba karsi savunmaya caliginiz.”

240. sayfa: “Asagidaki paragraftan yola ¢ikarak nesli tikenen hayvanlarin korunmasi icin yapilmasi gerekenleri

ve nesillerinin tikenme nedenlerini arkadaslarinizla tartisiniz.”

279. sayfa: “Derse hazirlik bolimiinde arastirdiginiz konu ile ilgili miinazara yapmak igin gruplara ayriliniz.
Asagidaki yargilardan birini seginiz. Jiri Uyelerini belirleyiniz. Grup soézclsl belirleyiniz. Grubunuzun

disincelerini asagidaki olgttlere gore diger gruba karsi savunmaya calisiniz.”

296 sayfadan olusan 8. Sinif Tiirkce Ders Kitabinda 535 adet etkinlik bulunmakta olup karsilikli konusmaya

elverisli yonlendirmelerin sayisi sadece 4'tiir.

TARTISMA ve SONUG

Bireyin ve toplumun varhgi, gelisimi icin dilin 6nemi her zaman igin gecerlilik arz eden, varolustan beri kabul
gormis bir olgudur. Edinim siirecinde dinleme ile baslayip konusma ile devam eden iletisim yetenegi cevreyle
etkilesim sonucu dogal bir yeti ile kazanilmaktadir. Edinim yoluyla kazanilan s6zIi dile, 68renim sireglerinde
okuma ve yazma becerilerini dahil ederek 6grenim faaliyetleri diizenlenmektedir. Okuma ve yazmaya duyulan

ihtiyacin dogal bir sonucu olarak ortaya gikan 6gretimde hala okuma becerisi yogun bicimde yer tutmaktadir.
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Bununla birlikte giinlik dilin en sik kullanilan dinleme ve konusma becerisi sadece bugiin degil tarihte de ayri bir
oneme sahip olmustur. Bu iki becerinin dogal kesisiminde ortaya ¢ikan konusma bugiin oldugu kadar tarihte de
onemli bir yere sahip olmustur. Bati menseli medeniyetlerde retorik dogu da ise belagat olarak adlandirilan
konusma becerisi toplumlari ve toplumlarin kaderini belirleyebilecek bir glgte kullanilmistir. Her gegen giin
onemi daha da iyi anlasilan konusma ve etkilesime yonelik dinleme becerisi gelistiren bireylerin dogru ve hizli
bir sekilde anlama ve anlasmasi saglanabilecektir. Boylelikle bireysel ve toplumsal basari, huzur ve kiilturlerarasi

etkilesim artacaktir.

Arastirmaya konu ders kitaplar incelendiginde karsihikli konusma becerisini artiracak etkinlik ve
yonlendirmelerde hem beceriler hem de siniflara gore dengeli bir dagiimin olmadigi anlasiimaktadir. Yizlerce
sayfa kitap ve etkinlik arasinda dogrudan karsilikli konusma becerisini kullanma sevk eden yonlendirme sayisi
dort yillik ikinci kademede sadece 30 farkh noktada tespit edilmistir. Bu durum net bir sekilde ana dili olarak
Tirkce 6gretiminin gergeklestirildigi siniflarda iletisim, etkilesim, bilgi alisverisi, miinazara, istisare gibi dnemli
kavram alanlarina yonelik donanimlari saglama hususunun eksik birakildigini géstermektedir. Neredeyse bitin
etkinlikler 6gretmenler tarafindan karsilikli konusma becerisini isletecek halde yapilandirilarak siregte soz
konusu eksiklik giderilmeye c¢alisilabilir ancak bitin boyutlarinda oldugu gibi karsilikli konusmanin gelistirilmesi
noktasinda bu denli biyiik bir inisiyatif alani birakilamaz. Ustelik 6gretmenlerin de alisila gelmislikler,
zaman/mifredat baskisi, icerik yogunlugu, siniflarin kalabalhgi gibi etkenlerden dolayi anilanin aksine egilimler

gosterdigi alanyazina yansiyan bir gergekliktir.

Etkinlik yaklasimindan hareketle yaklasik on iki yildir Tiirkge 68retim kitaplarinda 6grencilere gesitli etkinlikler
verilmekte ve etkinliklerle Tirk¢e 6gretimi uygulanmaktadir. Ancak bunlar genel olarak incelendiginde Tirkge
ders kitaplarinda verilen etkinliklerin istenilen dizeyde ve nitelikte olmadigi goérilmektedir. Bazilarinin eski
davraniggl yaklagimin temel 6grenme araci olan alistirma niteligini tasidigi, 6grencileri siirekli tekrar yapmaya

yonelten gcalismalar oldugu anlasilmaktadir (Cevik ve Glines, 2017, s. 274)

Calisma kapsaminda elde edilen bulgular 1siginda tartisiimasi gereken bir diger husus konusma becerisinin
yaslara/siniflara gore degisen etkinlik oranlari ile karsilikli konugsmaya yer verilen etkinlikler arasinda oransal bir
dagihmin olmamasidir. Bu durumun sozli aktarim ve karsilikli konusma becerisi arasinda bir ayrim ve denge
gozetilmeksizin konusma becerisini bitincil ele almanin sonucu olarak ortaya ¢iktigi degerlendirilmekte ve
¢alismanin savini desteklemektedir. Benzer bir yaklasimin dijitallesen diinyada yazili Giretim siregleri icin de ele
alinmasi gerektigini bu kapsamda yazma becerisinin yazil etkilesim/karsilikli yazma ve yazili anlatim seklinde iki

boyutlu olarak ele alinmasinin faydali olacagi diisiiniimektedir.

Tespitler 1siginda elde edilen bulgulardan biri de kitap yazarlarinin e gorsellestiren uzmanlarin bireysel
farkhhklar vb. etkenlerin materyallere dogrudan yansidigidir. Farkli yazar ve yayinevlerine ait ¢alismaya konu
kitaplar arasinda gerek yonerge ve yonlendirmelerde gerekse illistrasyonunda ciddi farklilasmalar goriilmistar.
5, 6. ve 7. sinif ders kitaplarindaki karsilikll konusma etkinliklerinin nispeten artan oranla ilerlerken 8. sinif ders

kitabinda ciddi oranda azalmasi ancak bu sekilde agiklanabilir. Clinkii s6z konusu kitaplarin tamami ayni
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program ve sinirli kazanim yonlendirmesi ile hazirlanmistir. Bu durum ders kitaplarinin incelenmesi ve kabuli ile

ilgili siregler ile ekiplerin gozde gegcirilmesinin faydali olacagini diistindiirmektedir.

Dersleri kitaplari 6nemli materyalleredir ancak derslerin glinimiz imkanlari distinildiginde gerek teknoloji
gerekse ulagimdaki kolayliklar sayesinde kitaplarin dtesine tasinmasi gerekir. Bunun igin atilmasi gereken ilk
adim miifredat ve ders kitaplarinin uzman ve uygulayicisi olan 6gretmenlerin egitimini ve gelisimini saglamaktir.
Bunun igin hem egitim fakiltelerinde hem de hizmet i¢i egitimlerde bu anlayisla gerekli yapilandirmalarla
gelecek nesli yetistirecek 6gretmenlerin yetistirilmesi saglanmaldir. Bunun i¢in de akademik ¢alismalarin 6neri

ve sonuglari daha ¢ok dikkate alinarak ortak akla basvurulmasinin faydali olacagi distinilmektedir.
ONERILER

Ogretim gibi yogun ve uzun soluklu siireglerde amaglara erisim saglanabilmesi, siiregcte sapmalarin olmamasi
icin yapilan eylemlerin, tretimlerin planli ve nizami olmasi dnem arz eder. Bunun igin Uretilen programlar kadar
uygulamalarin da iyi degerlendirilip gelisim dongusiniin saglanmasi gerekir. Bunun i¢in PUKO (Planla-Uygula-
Kontrol Et-Onlem Al) déngiisii 6gretim siiregleri igin sadece makro &lciitte degil mikro 6lgiitte de yani her ders
icin kullanilabilir halde sunulabilir. Bu amacla asagidaki gibi bir déngl program, materyal ve dersler
olusturulurken kullanilabilir. Aslinda burada 6nem arz eden halihazirdaki benzer uygulamlarin somutlastirilarak
sistematik bicimde islemesini saglamaktir. Nitekim bilim var olanin ispati ve sistematize edilerek ise yarar

bicimde kontrol edilebilmesidir.

Konus Dinle

Dlsun Dusun

Uygula Gelig

Sekil 3. Karsilik Konugma Donguisu
Bu dongiinin asamalari genel hatlari ile su sekilde agiklanabilir.

Diisiin: Zihinsel hazirlik yapma ve anlik organize etme
Konus: Zihindekileri ifade etme

Dinle: Uygulamayi ve muhatabi takip etme

Diisiin: Kontrol etme ve yeniden organize

Gelis: Sureci degerlendirme ve gelisim saglama

Uygula: Gelisimi yansitacak yeni uygulamalar yapma
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Elde edilen bulgular sonucunda siirece katkisi olacagi diisiinlilen 6neriler asagida 6zetlenmistir:

e Tiirkce Dersi Ogretim Programinda konusmanin iletisimsel boyutu olan karsilikli konusma ile ilgili
kazanimlara yer verilmelidir.

e Tirkce dersi sadece bir bilgi dersi degil beceri dersi yonuyle de ele alinarak duyussal kazanimlar
ozellikle sosyal becerilerin gelistirilmesi esasiyla programa dahil edilmelidir.

e Beceri odakli yapilandirma sadece dersler icin degil 6lgme-degerlendirme siregleri igin de esas alinarak
hem derslerin hem de sinavlarin okuma-yazma odaginin diger becerileri de kapsayacak bicimde
gilincellenmesi gerekmektedir.

e  Etkinlikler agirlikli olarak anlama, kavrama gibi alt duzey bilissel basamaklara yonelik hazirlanmaktan
kurtarilip 6grenilenlerin uygulanmasina ve igsellestiriimesine imkan sunan st bilissel basamaklara

eristirilmelidir.
ETiK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her turlu ihlallerde sorumluluk yazara aittir. “Ana Dili Olarak Tirkge
Ogretiminde Gelistirilmeyi Bekleyen Bir Beceri: Karsilikli Konusma” baslikli ¢alismada insan ve hayvanlar
Uzerinde etik kurul karari gerektiren klinik ve deneysel galismalar igin ayri ayri etik kurul onayr alinmasini
gerektirecek bir arastirma modeli olusturulmadigindan, kisisel veri toplanip paylasiimamis olup etik kurul onayi

gerektirmemektedir.

Yazar(lar)in Katki Orani Beyani: Yazarin katki orani %100°d{r.
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