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ABSTRACT

This study aims to examine the effect of life skills on achievement motivation in 15-18 age group
handball players using the structural equation model. The sample of the study consists of 243
handball players (78 women, 165 men, age average = 16.08 years, SD = 01.08) who participated in
the youth handball semi-finals organized by the Presidency of the School Sports Federation in the
provinces of Antalya and Erzincan in the 2021-2022 academic year. The Effect of Sports on Life
Skills Scale adapted to Turkish by Agak and Diiz (2018) and the Scale for Achievement Motivation
in Sports adapted to Turkish by Tiryaki and Godelek (1997) was used to collect the study data. The
hypothesis model tested using path analysis showed a perfect fit for the data. The results of the
study show that the relationships between time management, teamwork, social and emotional
skills, and goal setting are related to the direct and indirect effects of the motivations to power,
approach success and avoid failure. It has been detected that time management (B=0.340,
p=0.000), teamwork (B=0.202, p=0.006), social (B=0.196, p=0.010) and emotional skills (B=0.159,
p=0.031) are positively correlated with the motivation to show power, negatively correlated with
the motives of goal setting, showing power (B=-0.163, p=0.022) and avoiding failure (B=-0.280,
p=0.00), and positively correlated with the motive of becoming successful (B=0.34, p=0.000). This
situation shows that the athletes should be aware of the role of the life skills that the handball
branch brings to them, potentially influencing their motivation to compete. In general, material
and moral measures can be taken to ensure the development of life skills of handball players at
the secondary education level in the triangle of family, school and club, and their performances
can be carried to higher levels by increasing their motivation for the competition.
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INTRODUCTION

Young people face many physical, social and psychological problems and stress during their adolescence. To
overcome these difficulties and find solutions, they must have versatile life skills that aim to acquire
competencies in different life environments (Gould & Carson, 2010). Life skills consist of primary skills that help
young people provide accurate solutions and make wise decisions in the future after reaching a certain level of
maturity (Gumusoglu & Kiiguk, 2019). Life skills, which are at the centre of many studies in national and
international literature, mean that the individual has the qualities needed to actively maintain his/her existence
in the period of change and development throughout his/her life (Kolburan & Tosun, 2011). And they are also
necessary to respond to the demands and needs of daily life (Hodge & Danish, 1999) For this reason, it has
become an expected outcome that young people need to have life skills in many areas so that they can adapt to
the ever-changing conditions of life and the conflicts that time brings at a fluid pace and succeed. (Gould &
Carson, 2010). In reviewing the literature, it appears that young people can develop life skills more quickly than
they should with the help of sports (Larson, 2000). Such life skills are important as young people are seen to
utilize the life skills they acquire through sport in other areas of life such as education, work and personal
relationships (Steptoe & Wardle, 2017). Furthermore, life skills that gain momentum through sports are shown
to play a significant role in young people's physical, social and mental progress (Jones, Dunn, Holt, Sullivan &
Bloom, 2011; Sari & Bozdag, 2021). For example, if these skills can be transferred to other areas of a person's
life, they can help young people avoid habits that harm human life, such as drug, alcohol and all kinds of drug

addiction, and contribute to their healthy development (Botvin & Griffin, 2004).

Since life skills are related to scientific success, sports and training efficiency, mental well-being, professional
performance and success, they are of great importance to individuals' lives (A¢cak & Diiz, 2018). In this respect,
motivation on the road to success in sports is defined as a psychological phenomenon that affects individuals in
sports activities to reach the desired performance level in line with their goals, taking into account their needs
and emotions (Lawrence, 1996), as well as the athlete's idea of resisting defeat, fulfilling the given responsibility
and unforeseen circumstances (Cox, 1990). Athletes, in general, increase their expectations for the future by
aiming to reach the desired level or peak their performance in the sportive activities they spend time on (Dirmen,
2014). It can be said that the questions of why the athlete participates in the event, why he/she tries so hard for
tiring works and why he/she extends this situation for such a long period of time (Abakay & Kuru, 2010) reveal
the role of motivation for success in sports in the acquisition of life skills. In this context, it may be important to
determine the effect of the athletes' branch on their life skills and whether this effect improves their motivation
in the game on the axis of success and to contribute to the literature in terms of guiding practitioners and
researchers. Based on these considerations, the purpose of our study is to examine the effect of life skills of

handball players aged 15-18 years on their achievement motivation.
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METHOD

Structural equation modeling (SEM) was used in the study to fully actualize the conditions presented. SEM is a
combination of multiple regression, factor analysis, and path analysis (Hair et al., 1995; Kaplan, 2008; Schumacker
& Lomax, 2010; Tabachnick & Fidell, 2013). It consists of factor analysis in terms of including latent variables
defined by observed variables (Kahn, 2006; Tabachnick & Fidell, 2013), path analysis by using paths created by
basing the relationship between independent and dependent variables on the theoretical framework
(Schumacker & Lomax, 2010), and multiple regression analysis in terms of examining the relationship between

variables as causality (Tabachnick & Fidell, 2013). The following hypotheses were tested in the model.

“H1: Life skills of handball players affect their achievement motivation.”

“H2: Time management affects power motivation, to be successful, to avoid failure.”
“H3: Communication affects power motivation, to be successful, to avoid failure.”
“H4: Leadership affects power motivation, to be successful, to avoid failure.”

“H5: Teamwork affects power motivation, to be successful, to avoid failure.”

“He6: Social skills affect power motivation, to be successful, to avoid failure.”

“H7: Emotional skills affect power motivation, to be successful, to avoid failure.”

“H8: Goal setting affects power motivation, to be successful, to avoid failure.”

Data Collection Tools

In the study, we used personal information form, the scale for the effect of sports on life skills and the scale for

achievement motivation in sports.

Personal Information Form; In order to determine the demographic characteristics of handball players, gender,

age, nationality level achievement questions.

Life Skills Scale for Sports; 31-item 5-point Likert type Scale For the Effect of Sports on Life Skills was created by
Acak & Diiz (2018) by compiling the 43-item "Life Skills Scale for Sports" developed by Cronin and Allen in 2017.
The scale consists of sub-dimensions of time management, communication, leadership, teamwork, social skills,
emotional skills and goal setting. The lowest score that can be obtained from the scale is 31 and the highest score
is 155. In addition, the minimum score in the time management, communication, social skills, emotional skills
and goal setting sub-dimensions of the scale is 4 and the maximum score is 20, while the minimum score in the
leadership sub-dimension is 5 and the maximum score is 25, and the minimum score in the teamwork sub-
dimension is 6 and the maximum score is 30. In this study, the Cronbach's alpha reliability coefficient of the scale

of the effect of sport on life skills was found to be .96.

Scale for Achievement motivation in Sports; The original version of the Scale for Achievement motivation in
Sports was developed by Willis (1982) and it was adapted to Turkish language by Tiryaki & Godelek (1997). In the

sub-dimensions of the scale, it consists of 40 items and 3 sub-dimensions that are power motive (POW), motive
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to approach success (MAS) and motive to avoid failure (MAF), and a 5-point Likert type scale was used (Tiryaki &
Godelek, 1997). The lowest score that can be obtained from the scale is 40 and the highest score is 200. In
addition, the lowest score that can be obtained from the motive to show power sub-dimension of the scale is 12
and the highest score is 60, while the lowest score in the motive to succeed is 17 and the highest score is 85, and
the lowest score in the motive to avoid failure is 11 and the highest score is 55. In this study, the Cronbach's

alpha reliability coefficient of the sport achievement motivation scale was calculated as .92.

Research Publication Ethics
The Ethics Committee of the Graduate School of Agri ibrahim Cegen University, by decision dated 08/11/2022

and number 242, has decided that it is ethically appropriate.

Data Analysis

In this study, gender, age and national success were determined as independent variables in handball players
aged 15-18 years, and their descriptive statistics, percentages, and frequencies were reported in tables. The
normality of the distribution of the sub-dimension scores of the scale for the effect of sports on life skills and the
scores of the scale for achievement motivation in sports in handball players aged 15-18 years was examined using
the coefficients for skewness and kurtosis. The internal consistency coefficients of the scales in the study were
determined by a Cronbach alpha reliability analysis. Structural equation modeling was used in the study to
determine the life skills and achievement motivations of the athletes and their effect in relation to the sub-

dimensions. Structural equation modeling was analyzed using the package program SPSS AMOS version 22.0.

FINDINGS

Frequency distributions were used in the study to analyze the data on demographic variables, and structural
equation modeling was used to test the hypotheses generated between the scales for the effect of sports on life
skills and motive to approach success in sport and their sub-dimensions. The variables of gender, age and national

success are shown in the following tables.

Table 1. Frequency and Percentage Distributions Regarding Demographic Information of Participants

Gender n % National Success n %
Female 78 32.1 Yes 156 64.2
Male 165 67.9 No 87 35.8
Total 243 100.0 Total 243 100.0
Age n %

15 93 38.3

16 78 32.1

17 32 13.2

18 40 16.5

Total 243 100.0
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67.9% of handball players who volunteered to participate in the study are male, 64.2% have national success,

32.1% play handball at age 16 (Table 1).

As a result of the normality analysis performed to determine the normality of the distribution of the data, it was
determined that the data were normally distributed, as the coefficients for skewness and kurtosis of the data

ranged between -2 and +2 values (Tabachnick & Fidell, 2001).

The internal consistency coefficient of the scale for life skills in sports was calculated as @=0.963, and the internal
consistency coefficient of the scale for achievement motivation in sports was calculated as @=0.921, and it was

found that both scales were very reliable (if a>0.9, very reliable) (Astar & Guris, 2015).

Y

CMIN=73,542; DF=30; p=,000; CMIN/DF=2,451, RMSEA=,077; GFI=,944,CF|=,976

Figure 1. Path Diagram Showing the Path Coefficients between Life Skills and Achievement motivation in Sports

According to the results of the structural equation modeling conducted to determine the effects of life skills on
athletes' motive to approach success, the path coefficients of the path diagram shown in Figure 1 were found to
be statistically significant at the 5% significance level. The model fit index values of the structural model
(CMIN/df=2.451, RMSEA=0.077, GFI=0.944, AGFI=0.897, CFl =0.976, NFI=0.960, IFI=0.976, SRMR=0.05) were

within acceptable limits.

Table 2. Standard and Non-standard Values for the Athletes’ Life Skills and Achievement motivation

61 62 S.E. C.R. p
Achievement motivation ¢<— Life Skills ,310 ,614 ,085 7.259 0.000**
** p<0.001, 81: Standardized, 82: Non-standardized
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Since the path coefficient was significant according to structural equation modeling (f=0.310, p=0.000), it was
found that life skills in sports had a 31% effect on achievement motivation. According to this result, hypothesis

H1 was accepted. The table regarding structural equation modeling can be found below.
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Motivation Sub-dimensions in Athletes

According to the results of the structural equation modeling conducted to determine the effect of life skills sub-
dimensions on athletes’ achievement motivation sub-dimensions the path coefficients of the path diagram
shown in Figure 2 were found to be statistically significant at the 5% significance level. The model fit index values
of the structural model (CMIN/df=2.678, RMSEA=0.08, GFI=0.90, AGFI=0.87, CFl =0.92, NFI=0.93, IFI=0.91,

SRMR=0.03) were within acceptable limits.
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Table 3. Structural Equation Modeling Results Showing the Effect of the Sub-dimensions of the Scale for Life
Skills on the Sub-dimensions of the Scale for Achievement motivation

81 82 S.E. CR. p

POW  <— Zy 0.343 0.249 0.06 4.173 0,000**
MAS < Zy 0.183 0.099 0.04 2.441 0,015*
MAF <o Zy 0.200 0.310 0.107 2.90 0,004*
POW  <— ILT 0.088 0.050 0.040 1.246 0.213
MAS < ILT 0.001 0.001 0.029 0.013 0.989
MAF <o ILT 0.095 0.115 0.082 1.407 0.160
POW  <— LDR 0.112 0.082 0.053 1.553 0.120
MAS < LDR 0.143 0.078 0.040 1.946 0.052
MAF <o LDR 0.021 0.033 0.105 0.314 0.754
POW  <— TC 0.202 0.12 0.043 2.757 0,006*
MAS < TC 0.257 0.113 0.036 3.179 0,001**
MAF < TC -0.110 -0.139 0.084 -1.648 0.099
POW  <— SB 0.196 0.162 0.063 2.574 0,010*
MAS < SB 0.005 0.003 0.042 0.079 0.937
MAF <o SB 0.043 0.076 0.119 0.640 0.522
POW < DB 0.159 0.101 0.047 2.156 0,031*
MAS < DB -0.075 -0.035 0.033 -1.066 0.286
MAF <o DB 0.221 0.30 0.097 3.105 0,002*
POW  <— AB -0.163 -0.113 0.049 -2.286 0,022*
MAS < AB 0.344 0.177 0.046 3.819 0,000%*
MAF < AB -0.280 -0.414 0.104 -3.994 0,000%*

*p<0.05, ** p<0.001, 81: Standardized, 82: Non-standardized.

According to the structural equation modeling given in Table 3 below, the path coefficient between time
management and power motive (8=0.340, p=0.000), motive to approach success (6=0.183, p=0.015), motive to
avoid failure (6=0.20, p=0.004) was found to be significant. From this point of view, time management was found
to affect power motive by 34%, motive to approach success by 18% and motive to avoid failure by 20%. According

to this results, hypothesis H2 was accepted.

Since the path coefficient between communication and power motive (6=0.080, p=0.213), motive to approach
success (6=0.001, p=0.989), motive to avoid failure (B=0.095, p=0.16) was not significant, it was concluded that
communication had no effect on power motivation, motive to approach success and motivation to avoid failure.

According to this result, hypothesis H3 was rejected.

Since the path coefficients between leadership and power motive (6=0.112, p=0.12), motive to approach success
(6=0.143, p=0.052), motive to avoid failure (6=0.021, p=0,754) was not significant, it was concluded that
leadership had no effect on power motivation, motive to approach success and motivation to avoid failure.

Accordingly, hypothesis H4 was rejected.

The path coefficients between teamwork and power motive (6=0.202, p=0.006), motive to approach success

(6=0.257, p=0.001) were found to be significant. This showed that teamwork affected power motive by 20% and
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on motive to approach success by 25%. However, since the path coefficient between teamwork and motive to
avoid failure (6=0.021, p=0.754) was not significant, teamwork was found to have no effect on motivation to
avoid failure. Accordingly, hypothesis H5 was accepted with respect to power motive and succeed and rejected

with respect to motivation to avoid failure.

The path coefficient between social skills and power motive (6=0.196, p=0.010) was found to be significant and
social skills were found to affect power motive by 19%. However, since the path coefficient between social skills
and motive to approach success (6=0.005, p=0.937), motive to avoid failure (6=0.043, p=0,522) was not
significant, it was seen that social skills had no effect on motive to approach success and motivation to avoid
failure. Hypothesis H6 was accepted with respect to power motive and rejected with respect to motive to

approach success and avoid failure.

The path coefficients between emotional skills and power motive (6=0.159, p=0.031), motive to avoid failure
(6=0.221, p=0.002) were found to be significant. Accordingly, although emotional skills were found to affect
power motive by 15% and motive to avoid failure by 22%, they were found to have no effect on motive to
approach success (6=0.075, p=0.286) since the path coefficient was not significant. According to these results,
hypothesis H7 was accepted with respect to power motive and succeed and rejected with respect to motivation

to avoid failure.

The path coefficient between goal setting and power motive (6=-0.163, p=0.022), motive to approach success
(6=0.34, p=0.000), motive to avoid failure (6=-0.280, p=0.00) was found to be significant. From this point of view,
time management was found to affect power motive by 16% negatively, motive to approach success by 34%

negatively and motive to avoid failure by 28% negatively. According to this result, hypothesis H8 was accepted.

CONCLUSION and DISCUSSION

The purpose of this study is to examine the effect of life skills of handball players aged 15-18 years, who
participated in the Turkish Championships on their achievement motivation. Therefore, the findings of the study

will be discussed in this section with the results of other studies in the relevant literature.

According to the research results, time management, one of the sub-dimensions of life skills, positively affects
power motivation, succeed and avoid failure. According to this result, it can be said that the more handball
players get into the habit of managing their time well, the more their motive to approach success in the game
increases. Studies suggest that participation in regular activities positively affects time management (Rothschild-

Checroune et al., 2012; Cronin & Allen, 2018; Cronin et al. 2018).

Communication, one of the sub-dimensions of life skills, was found to have no effect on motivation power,
succeed and avoid failure. From this point of view, it can be concluded that the communication activities (social,
family, team) that the athletes perform in the environment of handball do not contribute positively or negatively

to their achievement motivation.
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Leadership, one of the sub-dimensions of life skills, was found to have no effect on power motivation, succeed
and avoid failure. As a result, it can be concluded that achievement motivation of handball players in this age
group has not changed significantly because the idea of asserting themselves with their performance in the team
is in the foreground and not the leadership aspect or because the environment does not require such a tendency.
In general, however, sports are found to contribute to leadership skills (Rothschild-Checroune et al., 2012; Cronin

& Allen, 2018; Cronin et al. 2018).

Teamwork, one of the sub-dimensions of life skills, was found to have a positive effect on power motive and
succeed, but not on motivation to avoid failure. n this case, it can be said that handball athletes feel that their
power motive and succeed increases when they act with team spirit. Moreover, studies in the literature
emphasize that sports have the potential to teach young people teamwork (Danish et al., 1993; Perkins, & Noam,

2007; Holt, 2008; Cauthen, 2011; Spaaij, 2012).

Social skills, one of the sub-dimensions of life skills, were found to have a positive effect on power motivation,
but not on motive to approach success and avoid failure. This statement can be interpreted to mean that the
handball branch's contribution to social skills (social relationships) in relation to athletes is to bring to the
forefront the idea that they can only increase their achievement motivation if they feel strong in the game. In
addition, the studies carried out state that sport occupies an important place in the acquisition of social skills by

young people (Danish et al., 1993; Perkins & Noam, 2007; Holt, 2008; Cauthen, 2011; Spaaij, 2012).

Emotional skills, one of the sub-dimensions of life skills, have been shown to positively affect power motive and
avoid failure, while they do not affect motive to approach success. According to this result, it can be said that if
handball provides the ability to control athletes' emotions by understanding them and reflecting them on the
competition environment, they can show their strength and achieve motivation to avoid failure. In addition,

patience in the face of failure has been found to affect motive to approach success (Youn, 2007).

Goal setting, one of the sub-dimensions of life skills, was found to positively affect power motivation, succeed
and avoid failure. In this case, it can be concluded that handball increases achievement motivation in all respects
when it is assumed that it shows athletes that they can succeed if they set goals in competitions and training
sessions. Conducted studies show that while participation in regular activities improves the ability to achieve the
goal Rothschild-Checroune et al., 2012; Cronin & Allen, 2018; Cronin et al. 2018), it also positively influences

motive to approach success (Youn, 2007).

Life skills of handball players have been found to positively affect their achievement motivation. This statement
may mean that the improvement of life skills provided to athletes through handball increases their achievement
motivation. When the literature is reviewed, it is revealed that motivation for sports has a role in improving life
skills (Hodge et al., 2016) and that life skills and motivation have a positive relationship (Jones & Lavallee, 2009;

Sheehy & Hodge, 2015; Inoue et al. 2015; Langan et al., 2016; Ryan & Deci, 2017; Nascimento-Junior et al. 2020).
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As a result of the study, when evaluated from the perspective of handball players, it can be said that life skills
affect achievement motivation. If we take a closer look at the study, it is observed that life skills and achievement
motivation of handball players are above average. It is be seen that the highest effect occurred between time
management sub-dimension and power motivation. It is expected that the results of our study will contribute to
the field. In this context, similar studies can be conducted on different sports related to the subject and the
results obtained can be evaluated comparatively. It is expected that the results of our study will contribute to

the field.

RECOMMENDATIONS

In this context, similar studies can be conducted on different sports related to the subject and the results
obtained can be evaluated comparatively. In order to obtain more detailed information about individuals' life
skills and achievement motivation, it may be recommended that researchers conduct mixed studies (qualitative-
quantitative). Considering the results of the study, coaches can focus on factors that can ensure not only the
athlete's physical performance but also psychological well-being. n this age group, with the support of the family,
social and emotional skills can be developed and the athlete can transform this power into motivation and

improve his/her game performance.
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15-18 YAS GRUBU HENTBOLCULARDA YASAM BECERILERININ BASARI
MOTIVASYONLARINA ETKiSiNiN YAPISAL ESiTLIK MODELLEMESI iLE
iINCELENMESi

0z

Bu calisma, yapisal esitlik modeli kullanilarak 15-18 yas grubu hentbolcularda yasam becerilerinin
basari motivasyonlarina etkisini incelemeyi amaglamistir. Arastirmanin 6rneklemini 2021-2022
egitim-6gretim yilinda Okul Sporlari Federasyon Baskanliginin Antalya ve Erzincan illerinde
dizenlemis oldugu gengler hentbol yari final miisabakalarina katilan 243 hentbolcu (78 kadin, 165
erkek, yas = 16.08 yil, SD = 01.08) olusturmaktadir. Arastirma verilerinin toplanmasinda Acak ve
Diiz (2018) tarafindan Tiirkge 'ye uyarlanan Sporun Yasam Becerilerine Etkisi Olcegi ile Tiryaki ve
Godelek (1997) tarafindan Tiirkce ‘ye uyarlamasi yapilan Sporda Basari Motivasyonu Olceginden
yararlaniimistir. Yol analizini kullanarak test edilen hipotez modeli, verilere miilkemmel bir uyum
gostermistir. Arastirmanin sonucunda, zaman yoOnetimi, takim calismasi, sosyal ve duygusal
beceriler, amag belirleme arasindaki iliskilerin glic gosterme, basarili olma ve basarisizliktan
kaginma giidiilerinin dogrudan ve dolayli etkileriyle baglantili oldugunu gostermektedir. Zaman
ybnetimi (B=0,340, p=0.000), takim ¢alismasi (B=0,202, p=0.006), sosyal (B=0,196, p=0.010) ve
duygusal beceriler (B=0,159, p=0.031) gii¢ gésterme glduslyle pozitif yonde, amag belirleme gli¢
gosterme(B=-0,163, p=0.022) ve basarisizliktan kaginma (B=-0,280, p=0.00) gidileriyle negatif
yonde, basarili olma gtidisiyle (B=0,34, p=0.000) pozitif yonde etki gosterdigi tespit edilmistir. Bu
durum hentbol bransinin sporculara kazandirdigi yasam becerilerinin, uygulayicilarin potansiyel
olarak miisabakaya yonelik basari motivasyonlarini etkilemedeki roliniin farkinda olmalari
gerektigini gostermektedir. Genel anlamda ortadgretim diizeyindeki hentbolcularin aile, okul ve
kullip Uggeninde yasam becerilerinin gelisim gostermesini saglayacak maddi ve manevi tedbirler
alinip misabakaya yonelik motivasyonlarini artirarak performanslarinin Ust seviyelere tasinmasi
saglanabilir.

Anahtar kelimeler: Spor, beceri, basari, motivasyon.
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GiRiS

Gengler bedensel, toplumsal ve zihinsel birgok problem ve stresi ergenlik déneminde yasamaktadirlar. Bu
durumlarin lstesinden gelmek ve ¢are bulabilmek adina hayata iliskin degisik ortamlarda yetkinlik kazanmayi
hedefleyen ¢ok yonli yasam becerilerini tasimalari gerekmektedir (Gould ve Carson, 2010). Yasam becerileri,
gilindelik hayatin istek ve ihtiyaglarina cevap vermek igin gerekli olmanin (Hodge ve Danish, 1999) yaninda
genglerin belli bir olgunluga eristikten sonra isabetli ¢oziimler sunmalari ve ileriki donemlerde akillica segimler
yapmalarina destek veren birincil becerilerden meydana gelmektedir (Gimusoglu ve Kiglik, 2019). Ulusal ve
uluslararasi literatlrde birgcok arastirmanin merkezinde yer alan yasam becerileri, bireyin hayati boyunca degisim
ve gelisim doneminde varligini aktif olarak siirdlrebilmesi icin ihtiya¢ duyulan niteliklere sahip olmasi anlami
tasimaktadir (Kolburan ve Tosun, 2011). Bu ylizden zamanin, gengleri striikledigi cekisme hali ve araliksiz farklilik
gosteren hayat sartlarina akici bir tempoda adapte olup basari elde edebilmeleri icin, bircok alanda yasam
becerilerine hakim olmalari beklenen bir sonuca déniismistir. (Gould ve Carson, 2010). Alanyazin tarandiginda,
genglerin yasam becerilerini spor araciligiyla olmasi gerekenden daha hizli sekillendirebilecegini (Larson, 2000)
ortaya koymaktadir. Genglerin spor araciligiyla kazanim sagladiklari yasam becerilerini egitim, is alani ve kisisel
iliskiler gibi diger yasam alanlarinda degerlendirdikleri gérialdugiinden, bu tiir yasam becerileri 6nemli bir yer
teskil etmektedir (Steptoe ve Wardle, 2017). Ayrica sporun etkisi ile ivme kazanan yasam becerilerinin, genglerin
bedensel, toplumsal ve ruhsal ilerlemelerinde kayda deger paya sahip oldugu goriilmektedir (Jones, vd., 2011;
Sari ve Bozdag, 2021). Ornegin; bu becerilerin insanin yasamindaki diger alanlara transferi saglanabilirse,
uyusturucu, alkol ve her tirli ilag bagimliig gibi insan hayatina zarar veren aliskanliklardan gengleri
uzaklastirabilir, onlarin saglikli bir sekilde gelismelerine dnemli katkilar saglayabilir (Botvin ve Griffin, 2004).
Bilimsel basari, spor ve antrenman verimi, ruhsal yerindelik, mesleki performans ve basari gibi farkli yonlerdeki
hususlar ile yasam becerileri baglantili oldugundan ferdin hayatina fazlasiyla yon vericidir. (Acak ve Diiz, 2018).
Bu acidan sporda basariya giden yolda motivasyon, spor faaliyetlerinde bulunan bireylerin hedefleri
dogrultusunda, ihtiya¢ ve duygulari goz 6niinde bulundurularak istenilen performans diizeyine ulagsmalarina etki
eden psikolojik bir olgu (Lawrence 1996) olarak tanimlanmasinin yaninda sporcunun maglubiyete karsi koyma
dustincesi, verilen sorumlulugu yerine getirme ve 6n goriilemeyen sartlar seklinde agiklanmaktadir (Cox, 1990).
Sporcular da genel olarak, zaman ayirdiklari sportif etkinliklerde istenilen diizeye ulasmayi veya performanslarini
zirveye tasimayi hedefleyerek ileriye yonelik beklentilerini artirmaktadir (Dirmen, 2014).Sporla ugrasan kisinin
etkinlikte nigin yer aldigi, nigin yorucu olan islere bu kadar ¢aba sarf ettigi ve nigin bu durumu bu kadar genis bir
zamana yaydig1 (Abakay ve Kuru, 2010) sorulari sporda basari motivasyonunun yasam becerileri kazanmadaki
roliinii ortaya koydugu soylenebilir. Bu kapsamda sporcularin yaptiklari bransin yasam becerilerine etkisini ve bu
etkinin oyun i¢indeki motivasyonlarini basari eksenli gelistirip gelistirmedigini belirlenmesi ve uygulayici ve
arastirmacilara yol géstermesi agisindan literatiire katki sunmak adina 6nem arz edebilir. Bu disiincelerden yola
¢ikarak arastirmamizin amaci, 15-18 yas grubu hentbolcularda yasam becerilerinin basari motivasyonlarina

etkisini incelemeyi amaglamaktadir.
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YONTEM

Arastirma Modeli

Arastirmada, ortaya konulan sartlarin tam anlamiyla yakalanabilmesi amaci ile yapisal esitlik modellemesi (YEM)
kullanilmistir. YEM, coklu regresyon, faktoér analizi ve yol analizinin birlesimidir (Hair vd., 1995; Kaplan, 2008;
Schumacker ve Lomax, 2010; Tabachnick ve Fidell, 2013). Gézlenen degiskenler tarafindan tanimlanan gizil
degiskenlerin yer almasi yoniinden faktor analizini (Kahn, 2006; Tabachnick ve Fidell, 2013), bagimsiz ve bagimh
degiskenler arasindaki iliskiyi teorik cerceveye dayandirilarak olusturulan yollari kullanmasiyla yol analizini
(Schumacker ve Lomax, 2010) ve degiskenler arasindaki iliskiyi nedensellik olarak incelemesi yéniiyle de ¢oklu

regresyon analizini igerir (Tabachnick ve Fidell, 2013). Modelde asagidaki hipotezler test edilmistir.

“H1: Hentbolcularin yasam becerileri basari motivasyonlarini etkiler.”

“H2: Zaman yénetimi gii¢ gbsterme, basarili olma, basarisizliktan kaginma gtidiisiinii etkiler.”
“H3: iletisim gii¢ gbsterme, basarili olma, basansizliktan kacinma giidiisiinii etkiler.”

“H4: Liderlik gli¢ gésterme, basarili olma, basarisizliktan kaginma glidisiinii etkiler.”

“H5: Takim ¢alismasi glic gdsterme, basarili olma, basarisizliktan kaginma glidiisiinii etkiler.”
“H6: Sosyal beceriler gii¢ gésterme, basarili olma, basarisizliktan kacinma giidiisiinii etkiler.”
“H7: Duygusal beceriler gii¢ gdsterme, basarili olma, basarisizliktan kaginma giidiisiini etkiler.”

“H8: Amag belirleme gii¢ gbsterme, basarili olma, basarisizliktan kaginma gldisiinii etkiler.”
Evren-Orneklem

Arastirma grubu, 2021-2022 egitim-6gretim yilinda Okul Sporlari Federasyon Bagkanliginin Antalya ve Erzincan
illerinde dizenlemis oldugu gengler hentbol yari final muisabakalarina katilan 15-18 yas grubu hentbolcular
arasindan basit tesadifi ornekleme yontemi ile secilen; 165’i erkek, 78’i kadin toplam 243 hentbolcudan

olusmaktadir. Arastirmaya katki sunmalarinda goénullilik anlayisina gére hareket edilmistir.
Veri Toplama Araglari

Calismada, kisisel bilgi formu, sporun yasam becerilerine etkisi 6lcegi ve sporda basari motivasyonu 6lceginden

yararlaniimigtir.

Kisisel Bilgi Formu; Hentbolcularin demografik 6zelliklerini belirlemek i¢in arastirmacilar tarafindan olusturulan

cinsiyet, yas, ulusal diizeyde basari sorularini icermektedir.

Sporun Yasam Becerilerine Etkisi Olgedi; Cronin ve Allen tarafindan 2017 yilinda gelistirilen 43 maddelik “Sporun
Yasam Becerilerine Etkisi Olgegi”, Acak ve Diiz (2018) tarafindan uyarlanarak 31 maddelik 5’li Likert tipi dlgek
olusturulmustur. Olgek zaman ydnetimi, iletisim, liderlik, takim g¢alismasi, sosyal beceriler, duygusal beceriler,

amag belirleme alt boyutlarindan olusmaktadir. Olcekten alinabilecek en diisiik puan 31, en yiiksek puan ise
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155'tir. Ayrica 6lgegin zaman yonetimi, iletisim, sosyal beceriler, duygusal beceriler ve amag belirleme alt
boyutlarindan alinabilecek en disiik puan 4, en yiliksek puan 20 iken, liderlik alt boyutunda en dislik puan 5, en
yuksek puan 25, takim ¢alismasi alt boyutunda ise en diisiik puan 6, en yiksek puan 30’dur. Bu ¢alismada sporun

yasam becerilerine etkisi 6lgeginin Cronbach’s alfa glvenirlik katsayisi .96 olarak bulunmustur.

Sporda Basari Motivasyonu Olgedi; Orijinal 6lcek Willis (1982) tarafindan gelistirilmis ve Tiirkceye uyarlama
calismasi Tiryaki ve Godelek (1997) araciligiyla gerceklestirilmistir. Olgegin alt boyutlarinda giig gésterme giidiisii
(GGG) basariya yaklasma gldisi (BOG) ve basarisizliktan kaginma giidiisii (BKG) olmak lzere 3 alt boyut 40
maddeden olusurken, 5’li Likert tipi 6lgek kullanilmistir (Tiryaki ve Gédelek, 1997). Olcekten alinabilecek en diisiik
puan 40, en yiksek puan ise 200'dir. Ayrica Olgegin glic gosterme giidisi alt boyutundan alinabilecek en disik
puan 12, en ylksek puan 60 iken basarili olma glidiisiinde en diisiik puan 17, en ylksek puan 85 ve basarisizliktan
kaginma giidisiinde en disiik puan 11, en yiiksek puan 55’dir. Bu g¢alismada sporun sporda basari motivasyonu

Olgeginin Cronbach’s alfa glivenirlik katsayisi .92 olarak hesaplanmistir.

Arastirma Yayin Etigi

Agriibrahim Cegen Universitesi Lisansiistii Egitim Enstitiisii Etik Kurulu’nun 08.11.2022 tarih ve 242 sayili karariyla

etik yonden uygun olduguna karar verilmistir.
Verilerin Analizi

Bu arastirmada 15-18 yas grubu hentbolcularda cinsiyet, yas, ulusal diizeyde basari bagimsiz degisken olarak
belirlenip, tanimlayici istatistikleri, ylzde ve frekanslari tablolar seklinde verilmistir. 15-18 yas grubu
hentbolcularda sporun yasam becerilerine etkisi 6lgegi alt boyut puanlarinin ve sporda basari motivasyonlari
Olcegi puanlar dagiliminin normalligi Skewness (carpiklik) ve Kurtosis (basiklik) katsayilar ile incelenmistir.
Arastirmanin 6lgeklerinin i¢ tutarllik katsayilari Cronbach Alpha guvenirlik analizi ile belirlenmistir. Arastirmada,
sporcularin yasam becerileri ve basari motivasyonlari ile alt boyutlar agisindan etkisini belirlemek amaciyla
yapisal esitlik modellemesinden faydalaniimistir. Yapisal esitlik modellemesi SPSS AMOS 22.0 versiyon paket

program ile analiz edilmistir.
BULGULAR

Calismada demografik degiskenlere iliskin verilerin analizi i¢in frekans dagilimlarindan faydalanilirken, sporun
yasam becerilerine etkisi ve sporda basari motivasyonlari 6lgekleri ve alt boyutlari arasinda kurulan hipotezlerin
test edilmesi icin de yapisal esitlik modellemesinden faydalaniimistir. Cinsiyet, yas, ulusal dizeyde basari

degiskenleri asagidaki tablolarda gosterilmistir.
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Tablo 1. Katilimcilarin Demografik Ozelliklerine iliskin Frekans ve Yiizde Dagilimlar

Cinsiyet n % Ulusal diizeyde basari n %
Kadin 78 32.1 Var 156 64.2
Erkek 165 67.9 Yok 87 35.8
Toplam 243 100.0 Toplam 243 100.0
Yas n %

15 93 38.3

16 78 32.1

17 32 13.1

18 40 16.5

Toplam 243 100.0

Arastirmaya gonulli olarak katilan hentbolcularin % 67,9’u erkek, %64.2'si ulusal diizeyde basariya sahip, %32,1'i

16 yasinda hentbol ile ilgilenmektedir (Tablo 1).

Verilerin dagiliminin normalligini belirlemek icin yapilan normallik analizi sonucunda verilerin Skewness
(carpiklik) ve Kurtosis (basikhk) katsayilari -2 ve +2 degerleri arasinda kaldigindan (Tabachnick ve Fidell, 2001)

verilerin normal dagildigi belirlenmistir.

Sporda yasam becerileri 6lgeginin i¢ tutarhlk katsayisi ®@=0.963, sporda basari motivasyonu 6lgeginin i¢ tutarlilik
katsayisi ise ®@=0.921 olarak hesaplanmis ve 6lgeklerin her ikisinin de ¢ok iyi derecede glivenilir oldugu (a>0.9 ise

cok iyi derecede glvenilir) tespit edilmistir (Astar ve Giris, 2015).

GGG

Yagam - Bagar : BOG

Becerileri Motivasyonu

BKG

boé

CMIN=73,542; DF=30; p=,000; CMIN/DF=2,451, RMSEA=,077; GFI=,944;CFI=,976

Sekil 1. Sporda Yasam Becerileri ile Basari Motivasyonu Arasindaki Yol Katsayilarini Gosteren Path Diyagrami

Sporcularda yasam becerilerinin basari motivasyonuna olan etkisini belirlemek igin yapilan yapisal esitlik
modellemesi sonuglarina gore; sekil 1’ de verilen path diyagrami yol katsayilarinin %5 anlamlilik diizeyinde

istatistiksel olarak anlamh oldugu tespit edilmistir. Yapisal modelin model uyum indeks degerleri
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(CMIN/df=2,451, RMSEA=0,077, GFI=0,944, AGFI=0,897, CFI=0,976, NFI=0,960, IFI=0,976, SRMR=0,05) kabul

edilebilir sinirlar icerisinde bulunmustur.

Tablo 2. Sporcularda Yasam Becerileri ile Basari Motivasyonu Standart ve Standart Olmayan Degerler

61 62 S.E. C.R. p
Basari motivasyonu 4<—— Yasam becerileri ,310 ,614 ,085 7,259 0.000**

** p<0.001, 81: Standardize edilmis, 82: Standardize edilmemis

Yapisal esitlik modellemesine goére yol katsayisi anlamli oldugundan (B=0,310, p=0.000) sporda yasam
becerilerinin, basari motivasyonu lzerinde %31 etkiye sahip oldugu tespit edilmistir. Bu sonuca gore H1 hipotezi

kabul edilmistir. Yapisal esitlik modellemesine iliskin tablo agagida verilmistir.
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Sekil 2. Sporcularda yasam Becerileri alt boyutlari ile Basari Motivasyonu alt boyutlari Arasindaki Yol
Katsayilarini Gosteren Path Diyagrami
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Sporcularda yasam becerileri alt boyutlarinin basari motivasyonu alt boyutlarina olan etkisini belirlemek igin
yapilan yapisal esitlik modellemesi sonuglarina gore; sekil 2’ de verilen path diyagrami yol katsayilarinin %5
anlamhlik duzeyinde istatistiksel olarak anlamli oldugu tespit edilmistir. Yapisal modelin model uyum indeks
degerleri (CMIN/df=2,678, RMSEA=0,08, GFI=0,90, AGFI=0,87, CFI=0,92, NFI=0,93, IFI=0,91, SRMR=0,03) kabul

edilebilir sinirlar icerisinde bulunmustur.

Tablo 3. Yasam Becerileri Olgeginin Alt Boyutlarinin Basari Motivasyonu Olgeginin Alt Boyutlarina Olan Etkisini
Gosteren Yapilan Yapisal Esitlik Modellemesi Sonuglari

61 62 S.E. C.R. p

GGG <o zZy 0,343 0,249 0,06 4,173 0,000%*
BOG <ee- Y 0,183 0,099 0,04 2,441 0,015*
BKG < Y 0,200 0,310 0,107 2,90 0,004*
GGG <o ILT 0,088 0,050 0,040 1,246 0,213
BOG P ILT 0,001 0,001 0,029 0,013 0,989
BKG <o ILT 0,095 0,115 0,082 1,407 0,160
GGG P LDR 0,112 0,082 0,053 1,553 0,120
BOG <o LDR 0,143 0,078 0,040 1,946 0,052
BKG <o LDR 0,021 0,033 0,105 0,314 0,754
GGG <ee- TC 0,202 0,12 0,043 2,757 0,006*
BOG <o TC 0,257 0,113 0,036 3,179 0,001**
BKG < TC -0,110 -0,139 0,084 -1,648 0,099
GGG <o SB 0,196 0,162 0,063 2,574 0,010*
BOG <ee- SB 0,005 0,003 0,042 0,079 0,937
BKG < SB 0,043 0,076 0,119 0,640 0,522
GGG <o DB 0,159 0,101 0,047 2,156 0,031*
BOG <oe- DB -0,075 -0,035 0,033 -1,066 0,286
BKG <o DB 0,221 0,30 0,097 3,105 0,002*
GGG <oe- AB -0,163 -0,113 0,049 -2,286 0,022*
BOG <o AB 0,344 0,177 0,046 3,819 0,000**
BKG <o AB -0,280 -0,414 0,104 -3,994 0,000**

*p<0.05, ** p<0.001, B1: Standardize edilmis, B2: Standardize edilmemis

Asagidaki tablo 3’ te verilen yapisal esitlik modellemesine gore zaman yonetimi ile glic gosterme gudisi
(6=0,340, p=0.000), basarili olma gudusu (8 =0,183, p=0.015), basarisizliktan kaginma giidiisti (6=0,20, p=0.004)
arasindaki yol katsayisi anlamli bulunmustur. Buradan hareketle zaman yonetimi glic gbsterme gudusini %34,
basarili olma glidistini %18 ve basarisizliktan kaginma gidisini %20 etkiledigi tespit edilmistir. Bu sonuglara

gore H2 hipotezi kabul edilmistir.

iletisim ile giic gésterme giidiisii (6=0,080, p=0.213), basarili olma giidiisii (6=0,001, p=0.989), basarisizliktan
kacinma gudusl (B=0,095, p=0.16) arasindaki yol katsayisi anlamli bulunmadigindan iletisim, glic gosterme
glidUis, basarili olma glidlsu ve basarisizliktan kaginma giidistni etkilemedigi sonucuna ulasiimistir. Buna gore

H3 hipotezi reddedilmistir.
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Liderlik ile gl¢ gosterme gldist (6=0,112, p=0.12), basarili olma gudisi (6=0,143, p=0.052), basarisizliktan
kaginma giidiisli (6=0,021, p=0.754) arasindaki yol katsayilari anlamli bulunmadigindan liderlik, glic gbsterme
gildis, basarili olma glidisi ve basarisizliktan kaginma gidisiini etkilemedigi sonucuna varilmistir. Buradan

hareketle H4 hipotezi reddedilmistir.

Takim galismasi ile giig¢ gbsterme gldusii (6=0,202, p=0.006), basarili olma giidusi (6=0,257, p=0.001) arasindaki
yol katsayilari anlamh bulunmustur. Sonug olarak takim galismasi, glic gésterme gidisiinii %20, basarili olma
gldisini %25 etkiledigi ortaya ¢ikmistir. Ancak takim galismasi ile basarisizliktan kaginma glidiisi (6=0,021,
p=0.754) arasindaki yol katsayisi anlamli bulunmadigindan takim calismasi basarisizliktan kaginma glidisiini
etkilemedigi gozlenmistir. Buna gore H5 hipotezi glic gosterme ve basarili olma glidisi agisindan kabul,

basarisizliktan kaginma gldusi icin ret olmustur.

Sosyal beceriler ile glic gbsterme guidiisii (B=0,196, p=0.010) arasindaki yol katsayisi anlaml bulunmus olup sosyal
beceriler glic gosterme glidisiinii %19 etkiledigi saptanmistir. Fakat sosyal beceriler ile basarili olma glidiisu
(6=0,005, p=0.937), basarisizliktan kaginma gudisi (6=0,043, p=0.522) arasindaki yol katsayisi anlamli
bulunmadigindan sosyal becerilerin, basarili olma glidiisi ve basarisizliktan kaginma glidiisini etkilemedigi
gorilmustir. H6 hipotezi giic gésterme glidiisi igin kabul, basarili olma ve basarisizliktan kaginma giidiisi igin ret

olmustur.

Duygusal beceriler ile glic gosterme gldusu (6=0,159, p=0.031) ve basarisizhktan kaginma gidisi (8=0,221,
p=0.002) arasindaki yol katsayilari anlaml bulunmustur. Buna gore; duygusal becerilerin gli¢ gésterme gidusin
%15, basarisizliktan kaginma glidistini %22 etkiledigi belirlenirken basarili olma gidusini (6=0,075, p=0.286)
yol katsayisi anlamsiz oldugundan etkilemedigi sonucuna varilmistir. Bu sonuglara gére H7 hipotezi glic gésterme

ve basarili olma gudisi icin kabul, basarisizliktan kaginma giidUsi igin ret olmustur.

Amag belirleme ile glic gbsterme gudusiu (6=-0,163, p=0.022), basarili olma gidisiu (6=0,34, p=0.000),
basarisizliktan kaginma gldist (8=-0,280, p=0.00) arasindaki yol katsayisi anlamh bulunmustur. Buradan
hareketle zaman yonetimi glic gosterme gldislind negatif yonde %16, basarili olma gudusini %34 ve
basarisizliktan kaginma gidisini negatif yonde %28 etkiledigi tespit edilmistir. Buna gére H8 hipotezi kabul

edilmistir.

TARTISMA ve SONUG

Bu arastirmanin amaci, Turkiye sampiyonalarina katilan 15-18 yas grubu hentbolculardaki yasam becerilerinin
basari motivasyonlarina etkisini incelemektir. Dolayisiyla ¢calisma bulgulari ilgili literatiirde yer alan diger ¢alisma

sonuglariyla bu bolimde tartisilacaktir.

Arastirma bulgularina gore; yasam becerileri alt boyutlarindan zaman yonetiminin glic gosterme, basarili olma ve
basarisizliktan kaginma giddlerini pozitif yonde etkiledigi ortaya ¢ikmistir. Bu sonuca gore, hentbol bransi

sporculara zamanlarini iyi yoénetme aliskanligi kazandirdikca oyun icindeki basari motivasyonlarinda artis
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meydana geldigi sdylenebilir. Yapilan ¢alismalarda ise diizenli spor aktivitelerine katilmanin zaman ydnetimini
olumlu yonde etkiledigi diisiniilmektedir (Rothschild-Checroune vd., 2012; Cronin ve Allen, 2018; Cronin vd.,
2018).

Yagam becerileri alt boyutlarindan iletisimin glic gdsterme, basarili olma ve basarisizliktan kaginma gudilerini
etkilemedigi sonucuna ulasiimistir. Bu agidan bakildiginda, hentbol ortamindaki sporcularin gergeklestirdigi
iletisim faaliyetlerinin (sosyal, aile, takim) basari motivasyonlarina olumlu veya olumsuz katki sunmadigi ifade

edilebilir.

Yagam becerileri alt boyutlarindan liderligin glic gésterme, basarili olma ve basarisizliktan kaginma giddlerini
etkilemedigi tespit edilmistir. Elde edilen sonug, bu yas grubundaki hentbolcularin liderlik yonlerini 6n plana
¢ikarmaktan ziyade takim icinde performanslari ile kendilerini kabul ettirebilme diisiincelerinin 6n planda olmasi
veya bulunduklari ortamin boyle bir yonelime ihtiyag duymamasindan dolayi basari motivasyonlarinda kayda
deger degisiklik olmadigi sonucuna ulasilabilir. Fakat genel anlamda sporun liderlik becerilerine katkida

bulundugu belirtilmektedir (Rothschild-Checroune vd., 2012; Cronin ve Allen, 2018; Cronin vd., 2018).

Yasam becerileri alt boyutlarindan takim ¢alismasinin giic gosterme ve basarili olma gudilerini pozitif etkiledigi
ancak basarisizliktan kaginma giidiisiine etki yapmadigi saptanmistir. Bu durum, hentbol bransinin sporcular
acisindan takim ruhuyla hareket edildigi takdirde glic ve basari gésterebilme motivasyonunun arttigi izlenimi
edindikleri sdylenebilir. Ayrica literatlirdeki calismalar, sporun genglere takim calismasini 6gretme potansiyeline
sahip oldugunu vurgulamaktadir (Danish vd., 1993; Perkins, ve Noam, 2007; Holt, 2008; Cauthen, 2011; Spaaij,
2012).

Yasam becerileri alt boyutlarindan sosyal becerilerin glic gésterme gidisiini pozitif etkiledigi fakat basarili olma
ve basarisizliktan kaginma gudiilerinde herhangi bir etki yapmadigi belirlenmistir. Bu ifade, hentbol branginin
sporcular agisindan sosyal becerilere (toplumsal iliskiler) katkisinin sadece oyun iginde gigli hissetmelerini
saglayarak basari motivasyonlarini yikseltebildikleri diisiincesini 6n plana ¢ikardigi seklinde yorumlanabilir. Ek
olarak yapilan calismalarda genclerin sosyal beceriler kazanmasinda sporun 6nemli bir yere sahip oldugu

belirtilmektedir (Danish vd., 1993; Perkins, ve Noam, 2007; Holt, 2008; Cauthen, 2011; Spaaij, 2012).

Yasam becerileri alt boyutlarindan duygusal becerilerin gli¢ gésterme ve basarisizliktan kaginma gtidisini pozitif
yonde etkilerken basarili olma glidisiline etki yapmadigi ortaya ¢cikmistir. Bu sonug, hentbolun sporculardaki
duygularini anlayarak onlari kontrol edebilme becerisini saglayip, misabaka ortamina yansitirlar ise giglerini
gosterebildikleri ve basarisizliktan kaginma motivasyonuna ulastiklari séylenebilir. Ayrica basarisizlik karsisinda

sabir gostermenin basari motivasyonunu etkiledigi (Youn, 2007) sonucuna varilmistir.

Yasam becerileri alt boyutlarindan amag belirlemenin glic gésterme, basarili olma ve basarisizliktan kaginma
gidiilerini pozitif yonde etkiledigi tespit edilmistir. Bu durum hentbolun sporculara miisabaka ve antrenmanlarda

hedef belirledikleri taktirde basarili olabilecekleri diislincesini uygulamali olarak gosterdigi varsayildiginda, basari
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motivasyonlarini her yéniyle artirdig sonucuna ulagilabilir. Yapilan ¢alismalar diizenli aktivitelere katilmanin
hedefe ulagsma yetenegini (Rothschild-Checroune vd., 2012; Cronin ve Allen, 2018; Cronin vd., 2018) gelistirirken

basari motivasyonunu da olumlu etkiledigi (Youn, 2007) ifade edilmektedir.

Hentbolcularin yasam becerilerinin bagari motivasyonlarini pozitif agidan etkiledigi saptanmistir. Bu ifade,
hentbolun sporculara sagladigi yagam becerilerinin gelismesi, basari motivasyonlarini artiracagi anlami tasiyabilir.
Literatdr tarandiginda, yasam becerilerinin gelisiminde spora yonelik motivasyonun roli oldugu (Hodge vd.,
2016), yasam becerileri ile motivasyonun pozitif iliski sagladigi (Jones ve Lavallee, 2009; Sheehy ve Hodge, 2015;
Inoue vd., 2015; Langan vd., 2016; Ryan, ve Deci, 2017; Nascimento-Junior vd., 2020) sonuglari ortaya

¢cikmaktadir.

Arastirma sonucunda, hentbol sporcularinin bakis acisiyla degerlendirildiginde, yasam becerilerinin basari
motivasyonunu etkiledigi séylenebilir. Calisma daha detayli incelediginde ise hentbolcularin yasam becerileri ve
basari motivasyon dizeyleri ortalamanin lzerinde oldugu gézlenmektedir. Zaman yonetimi alt boyutu ile gili¢
gosterme glidlist arasinda en ylksek etkinin ortaya ¢iktigl gorilmektedir. Arastirmamizda elde edilen sonuglarin

alana katki sunmasi beklenmektedir.

ONERILER

Bu kapsamda konuyla ilgili farkli spor branglari ve ayni yas gruplarinda benzer ¢alismalar yapilip ¢ikan sonuglara
yonelik karsilastirmali degerlendirmeler yapilabilir. Bireylerin yasam becerileri ve basari motivasyon durumlarina
istinaden arastirmacilar tarafindan daha ayrintili bilgiler edinebilmek amaciyla karma c¢alismalar (nitel-nicel)
yapilmasi onerilebilir. Calismanin sonuglarini géz 6niinde bulundurarak antrendrler sadece sporcunun fiziksel
performansini degil, ayni zamanda psikolojik iyi olus durumunu saglayabilecek faktorlere odaklanabilir. Bu yas
grubunda ailenin destegi de alinarak sosyal ve duygusal becerilerin gelistiriimesi saglanip sporcunun elde ettigi

bu glicii motivasyona dondistirerek oyun performansini yukarilara tasiyabilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, aragtirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirlii ihlallerde sorumluluk yazar(lar)a aittir.” Agri ibrahim Cecen
Universitesi Lisanststl Egitim Enstitlsd Etik Kurulu’nun 08.11.2022 tarih ve 242 sayili karariyla etik yonden uygun

olduguna karar verilmistir.

Yazar(lar)in Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %60, ikinci yazarin katki orani %40tir.
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