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ABSTRACT

This study sets out to test the hypothesis that the motivation provided by the teaching materials
used in the Turkish language and literature lessons conducted over the Education Information
Network (EBA) in Turkey during COVID-19 predicts the attitude toward the lesson. With this
primary purpose, the current study examines the effect of students’ motivation from materials on
their attitudes toward the course in Turkish language and literature classes carried out with
distance education. The correlational survey, among quantitative methods, is used in the study.
The data were collected from 483 students taking the Turkish language and literature course
through distance education and with Instructional Materials Motivation Survey (IMMS) developed
by Dingcer and Doganay (2016) and Attitudes Toward Turkish Literature Course Scale (ATTLCS)
developed by Veyis (2015). While determining the sample, participants from different genders,
grade levels and school types were included in the study. In addition, Pearson Correlation and
Multiple Linear Regression analysis were used in the data analysis. The analyses resulted that the
students have a medium-level motivation and high-level attitude toward the Turkish language and
literature course conducted through distance education. It was also determined that the
motivation from the materials used in the Turkish language and literature course is the significant
predictor of attitude toward the lesson in the satisfaction, relevance, and trust subdimensions.
Based on the results obtained, it was determined that the motivation for the materials used in the
Turkish language and literature courses conducted with distance education is an important
variable that explains the attitude towards the course. As a result of the study, it was determined
that the attention sub-dimension was not a predictor of the attitude towards the lesson. As a result
of the study, it was revealed that the materials prepared for the Turkish language and literature
course in EBA for Turkish language and literature content producers should be enriched especially
in the dimension of attention. Since the motivation towards the materials is an predictor of the
attitude towards the Turkish language and literature course, suggestions were made to further
enrich the Turkish language and literature course materials in EBA.
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INTRODUCTION

What distinguish education from other sciences is that it addresses human beings. The function of education to
shape humans and society makes it a complex system. Education has several participants and variables. Several
factors should be considered for successful education practices, particularly in our globalizing world. Today’s
education environments, learner characteristics, individual and cultural differences, teaching materials, attitude,
and the will to learn are among the many variables that come to mind. The motivation was first defined by
Woodwort in 1918 (Dinger & Doganay, 2016). The following definitions explain it generally as an effort or an
endeavor by the individual for their needs, demands, and objectives or as an intrinsic and psychological process
that impels, prompts, and leads the individual to a specific purpose (Keller, 1983; Lussier, 1990; Watter & Gins,
2000; Williams & Williams, 2011).

The studies in the literature consider motivation as an important factor for educational activities and accept it as
a prerequisite for learning to occur (Bruinsma, 2004; Choi & Johnson, 2005). It is thought that providing
appropriate motivation for students is necessary for even the best-designed experiences to succeed (Hodges,
2004). Therefore, motivation has a significant place in determining the quality of educational activities. Some
studies emphasize the positive effects of motivation on student achievement (Amida et al., 2020; Choi & Johnson,

2005; Dinger, 2020; Keller & Suzuki, 2004; Kutu & Sozbilir, 2011; Sachs, 2001).

The fact that motivation is of crucial importance for education activities has provided various theories to emerge.
One of the most important among these theories is the ARCS Model of Motivation by John M. Keller. Keller used
the principles of behavioral psychology and cognitive learning psychology and discussed the term motivation in
terms of theoretical perspective and measurability (Keller, 1979; Keller, 1983). Keller (1979) first determines a
systematic approach element to design motivation. In that preliminary study, motivation strategy design has 4
components: attention, relevance, expectation, and consequence (Keller, 1979). Keller (1987a), in his latter
study, has proposed 4 components of attention, relevance, confidence, and satisfaction for individuals to be
motivated and maintain this motivation. Attention is the first component of this design and the condition
precedent for learning (Keller, 1987a). Attention is important to “attract the learner’s attention and arouse
curiosity for learning” (Keller, 1987b, 2). Relevance is “meeting the individual needs of the learners for a positive
attitude effect” (Keller, 1987b, 2). Confidence is “helping students to believe that they will succeed and to
maintain their success” (Keller, 1987b, 2). Having different characteristics in terms of confidence affects learners’
determination and success in learning (Keller, 1987a). The last dimension, satisfaction, means “reinforcing
success with intrinsic and extrinsic awards” (Keller, 1987b). Each of these four components is divided into 3
modified sub-categories. These categories have been prepared as a directive integrated into the lessons (Keller,
2000, 4). Like the term self-regulation, the volition dimension is then added to the model. This dimension includes
variables and strategies related to permanence (Keller, 2008; Keller, 2016). This motivation model developed by

Keller (1987a; 1987b) has been used in preparing various materials and measuring motivation in the following
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years (Keller & Suzuki, 2004; Kim & Keller, 2008; Hakkari et al., 2017; Huett et al., 2008). The studies on ARCS
Model are experimental studies aiming at developing materials and examining their contribution to various
variables (Keller, 2018). This current study uses a measure based on the ARCS Model to determine the learner’s
motivation level provided by the materials used in Turkish Language and Literature lessons conducted through

distance education.

Attitude, just like motivation, is an important psychological variable that affects education activities. In simple
terms, attitude is an individual’s tendency to react positively or negatively to other individuals, objects,
institutions, events, or any situation related to the individual (Ajzen, 1989, 241). The individual will take a position
in line with their interest, ability, curiosity, and social and economic conditions in any situation they encounter
under the influence of an internal psychological impulse, which means that the individual’s position will guide
their behavior against the cases. Therefore, “the individual’s attitude and tendency will also affect their interests,
desires, feelings, thoughts and value judgments” (Veyis, 2015, 1613). Allport (1935), defining attitude, states that
attitude can be one of the unique and most indispensable expressions of the field of social psychology (as cited

in Brook, 2014).

Attitude, which started as a popular field of study in the 1950s and lasted until the 1970s (Richardson, 1996), is
an important concept in social psychology and education. When the literature is examined, it is seen that many
studies have been conducted on attitude. Experimental studies, in particular, have focused on the attitude
toward the course. These studies have examined the effects of a method, material, or particular situation on
student attitudes have been examined (Akinoglu & Ozkardes Tandogan, 2007; Chen, 2012; Cetin & Tiirkan, 2022;
Gibson & Chase, 2002; Movahadzadeh, 2011). Similarly, some studies have revealed the effect of attitude on

academic achievement (Crede & Kuncel, 2008; Singh et al., 2010).

Various studies have been conducted on teachers' attitudes as a stakeholder in education (Albirini, 2006; de la
Rama et al., 2020; Segarra & Julia, 2022). Regarding the subject, Richardson (1996) states that teacher attitudes
are an important element in improving teachers’ thoughts and practices in teacher education. Furthermore,
correlational studies on attitude reveal positive relationships between attitude and academic achievement

(Chen, 2022; Freedman, 1998; Kiwanuka, 2020; Ma & Kishor, 1997).

Studies on both motivation and attitude show that these two variables are important elements in educational
sciences. In the related literature, it has been determined that there are relationships between various
dimensions of these two variables. Tasgin & Coskun (2018) states that there is a positive correlational
relationship between attitude toward learning and motivation. Jufrida et al. (2019) conclude that there is a
positive relationship between attitude toward mathematical physics and motivation. Focusing on a different
dimension of the subject, Vennix et al. (2018) state that there is a positive relationship between the attitude

toward STEM career and autonomous motivation. According to Ferrer et al. (2022), the attitude toward online
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learning mediates the relationships between intrinsic learning motivation and extrinsic motivation. Bas (2022)
determined a positive relationship between teachers’ attitudes toward teaching and their motivation to teach
and also concluded that attitude toward teaching is a positive predictor of teaching motivation. Unlike these
studies, Guido (2013) determined a negligible relationship between students’ attitudes and motivations toward

learning physics.

The relationships between motivation and attitude were also examined within the educational activities carried
out during the Covid-19. In one of the studies on this subject, Kaharuddin (2020) states that students’ attitude
during the COVID-19 Epidemic strengthens the effect of technology and culture on their motivation to learn
English. Capinding (2022) also found a positive relationship between students’ motivation toward mathematics
and their interests/attitudes in modular distance education conducted during COVID-19. The literature findings
indicate positive relationships between attitude and motivation in educational studies; in some studies, attitude
predicts motivation. However, studies examining the relationship between motivation toward instructional
materials used in distance education and attitude toward the course are quite limited. However, based on the
studies demonstrating the relationship between motivation and attitude, it can be assumed that there might be
a relationship between motivation toward instructional materials used in distance education and attitudes

toward the course.

The adequacy of materials used in distance education during COVID-19 is a very important topic. It is expected
that the degree to which teaching materials used during the pandemic motivate students will be decisive in
determining the quality of distance education. Furthermore, attitudes toward Turkish language and literature
courses during the pandemic will also guide future studies. As mentioned above, attitudes toward the course are
an important variable that affects students’ academic success. Therefore, this study will examine the relationship
between student motivation toward materials used in Turkish language and literature courses conducted

through distance education and their attitudes toward the course.

Materials Used in Turkish Language and Literature Courses in Turkey During the COVID-19

COVID-19 suddenly opened the door to great changes all over the world as a global pandemic. People under a
global health threat had to work from home for two years. This change also affected educational activities, and
students suddenly found themselves in a digital classroom environment. However, the question of how prepared
both students and current education systems were for this situation and to what extent these educational
activities achieved their goals has yet to be fully answered, even in these times when we have started to conduct
educational activities in classrooms after surviving COVID-19. Although the world is familiar with distance
education, it is clear that individuals who receive or provide education under pandemic conditions face many
problems (Capone & Lepore, 2021; Ismaili, 2020; Johnson et al., 2021). Especially in the studies conducted on
distance education platforms in Turkey before the pandemic, some shortcomings are mentioned (Maden & Onal,

2020; Tanrikulu, 2017).
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The first case of COVID-19 was seen in Turkey on March 11, 2020 (Ministry of Health, 2021). After that date,
educational activities in Turkey were fully launched in the 2021-2022 academic year, although attempts were
made to switch to face-to-face education from time to time. During this approximately two-year period,
education activities were carried out through TRT EBA TV and the Education Information Network (EBA) platform.
EBA was first opened as an electronic educational material platform in Turkey under the Fatih Project in 2011.
Finally, in 2019, the system was made compatible with printed materials by placing QR codes in textbooks.
Various printed materials were converted to z-books and integrated into the system during this process. With
the pandemic, distance education was conducted through online classes using the Zoom application on the EBA

platform.

During Covid-19, the materials previously uploaded to the EBA platform were used in Turkish language and
literature classes. These materials included digital versions of textbooks, interactive e-book versions enriched
with multimedia materials, lectures related to the topics, tests, solution videos, auxiliary videos related to the
topics, interactive grammar applications, e-books, audio files related to the topics, presentations, interactive
visuals, and mock exams. This materials along with other resources such as storytelling, presentations, z-books,
word search activities, and audio files related to the stories, are available on the platform. This materials along
with other resources such as storytelling, presentations, z-books, word search activities, and audio files related
to the stories, are available on the platform. These materials provide opportunities for students to engage in
activities related to the topic during the lesson as well as to review and study the topic outside of class. Moreover,
the e-book formats of the texts covered in the platform and the ability for students to download them onto their
personal computers have facilitated access to books, especially during the Covid-19 period. However, upon
examining the platform, it is observed that the quantity of materials available is quite rich, yet there needs to be
a systematic arrangement of these materials on the platform. Although users can access non-digital textbook
materials through the search feature on the platform, there is no systematic categorization (class, level, material

type, topic, and learning outcomes) for these materials.

Reaearch Questions

The role of motivation and attitude in educational activities has been explained above. With the pandemic,
remote learning activities have become increasingly important, and it is necessary to investigate the effects of
motivation and student attitudes in these contexts. In fact, the changes in the qualities of educational activities
moving from the classroom to digital platforms can only be determined through research in this area. Considering
the limitations of studies on the effects of materials used in distance education on student motivation and
attitudes toward courses, this study is expected to contribute to the field significantly. Therefore, the study aims
to examine the relationship between student motivation and attitudes toward the materials used in Turkish
language and literature courses delivered through distance education. Based on this aim, the following research

questions were addressed:

1. What is the high school students’ level of motivation and attitudes toward the materials used in the

784



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

Turkish language and literature course conducted through distance education?

2. Is there a significant relationship between high school students’ motivation toward the materials used
in Turkish language and literature courses conducted through distance education and their attitude

toward the course?

3. Are high school students’ motivation toward the materials used in Turkish language and literature

courses conducted through distance education a significant predictor of their attitude toward the course?

METHOD
Research Design

The study employed a quantitative research method using a correlational survey model. “Correlational survey
models aim to determine the presence and/or degree of co-variation between two or more variables.” (Karasar,
2017, 114). Correlation studies typically investigate the relationship between measures of different variables
obtained from the same individual simultaneously to better understand factors contributing to a more complex
attribute (Mertens, 2019, 175). Given that this study aims to examine the relationship between student
motivation toward the materials used in Turkish language and literature courses conducted through distance

education and their attitudes toward the course, a correlational predictive design will be conducted.

Population and Sample

The sample of this study consist of 483 high school students studying in Erzurum province during the 2020-2021
academic year. The students in the sample received Turkish language and literature courses through the EBA
education portal via distance education. The cluster sampling method was used to determine the study sample.
The population sometimes consists of similar purposeful clusters containing various elements. In such cases,
research is conducted with clusters to be selected from the population (Karasar, 2017). Many students studying
in various types of schools with different academic achievements are included in the population of this study.
Therefore, students from different school types (Anatolian high schools, vocational high schools, religious
vocational high schools, social sciences high schools, science high schools, and fine arts high schools) were
included in the sample through a cluster sampling method. Similarly, data were collected from different class
levels. In this study, data were collected from different school types and class levels to avoid possible differences
in the results caused by school types and class levels. Thus, more valid results were attempted to be obtained.
However, it is thought that 12th-grade students will be under exam anxiety during the year and will not be able
to focus on the courses in the curriculum. Therefore, 12th-grade students were not included in the study. In
addition, when determining the participants, the distribution of high school types in Turkey was considered.
Thus, more students from Anatolian and vocational high schools were included in the sample since the number

of students studying in these schools is higher than that of social sciences and science high schools in Turkey.
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When selecting the students for the sample, the number of students in the population was considered. As of the
2020-2021 academic year, there were 64,513 secondary education students in Erzurum province (Ministry of
National Education, 2021, 152). A sample with 483 individuals was deemed sufficient for the study with a margin
of error of .05 and a confidence level of .95 (Blyukoztirk, 2016). After conducting normality and extreme value
analyses, 17 students were excluded from the sample,, and analyses were conducted with a final sample size of

466.

The descriptive characteristics of the students participating in the study are given in Table 1:

Table 1. Descriptive Characteristics of the Sample

f %
Gender Female 343 73.6
Male 123 26.4
Anatolian High School 191 41
Religious Vocational High School 110 23.6
Science High School 4 .9
School Type Fine Arts High School 18 3,9
Vocational and Technical High School 102 20.6
Social Sciences High School 46 9.9
gth 168 36.1
10t 94 20.2
Grade 11t 130 40.8
Prep 13 2.8

During the study, preliminary interviews were conducted with the teachers who taught Turkish language and
literature courses to the students in the study group. In these interviews, it was determined that the teachers
who conducted Turkish language and literature courses remotely used at least one of the content and materials
prepared for the Turkish language and literature course on EBA (Education Information Network). The
preliminary interviews confirmed that the students in the study group used the materials prepared for the
Turkish language and literature course on EBA in their classes. This was intended to obtain more valid and reliable

data.

Data Collection Tools
Instructional Materials Motivation Survey (IMMS)

The ARCS model is a model study that focuses on the motivation for learning (Keller, 1987a; Keller, 1987b; Keller,
2008). Several scales adapted from Keller’'s model are available in Turkish, with the first belonging to Acar (2009)
and the second to Kutu & Sozbilir (2011). The sample group for both of these scales consisted of university
students. The most recent adaptation of the scale into Turkish was conducted by Dinger & Doganay (2016) with
a sample group of secondary school students. In our study, the scale adapted by Dinger & Doganay (2016) was
chosen due to its status as the most recent adaptation and because the sample group consisted of students
attending educational institutions affiliated with the Ministry of National Education. It is believed that the

language and style characteristics of this scale are more appropriate for the sample group of this study.

786



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

In the study conducted by Dinger & Doganay (2016), exploratory and confirmatory factor analyses were
performed by the researchers in order to establish the construct validity of the scale. During the factor analyses,
data were collected from 892 students. As a result of the exploratory factor analysis, a 33-item, 4-factor scale
that explained 47.5% of the total variance was obtained, with dimensions identical to those in the original scale:
attention, relevance, confidence, and satisfaction. The confirmatory factor analysis yielded the following
goodness-of-fit indices: x2/sd= 2.32, SRMR = .04, RMSEA= .07, AGFI=.78, GFI=.81, NFI=.97, and CFI=.98. To
determine the scale's reliability, internal consistency coefficients were examined, and Cronbach’s Alpha
coefficient was calculated as .93 for the exploratory factor analysis and .97 for the confirmatory factor analysis.
Scale scores were classified as very low (33.00-37.00), low (37.01-54.00), moderate (54.01-143.99), high (144.00-
160.99), and very high (161.00-165.00).

Attitudes Toward Turkish Literature Course Scale (ATTLCS)

The scale was developed by Veyis (2015). In order to ensure the construct validity of the scale, exploratory and
confirmatory factor analyses were conducted by the researcher. Data were collected from 566 high school
students for factor analyses. As a result of exploratory factor analysis, a 27-item scale with 4 dimensions, namely
interest, importance, avoidance, and knowledge, that accounted for 58.39% of the total variance was obtained.
Confirmatory factor analysis revealed that the scale had good fit indices, including X2/sd=2.42, RMSEA=.078,
RMR=.075, NFI=.97, NNFI=.97, CFI=.97, IFI=.98, RFI=.98, AGFI=.92, and GFI=.94. To assess the scale's reliability,
internal consistency, and two split-half reliability analyses were conducted, and the reliability coefficients of the

scale were found to range from .79 to .82 for internal consistency and from .75 to .79 for split-half reliability.

Data Analysis

When collecting the data, first ethical committee approval was obtained, followed by research permission from
the Erzurum Provincial Directorate of National Education. After obtaining the necessary permissions, the scales
were sent to the study group via the National Education Directorate through Google Forms. After data collection,
the data was analyzed using SPSS 22.0 software. During data analysis, mean and standard deviation values,
normality analyses (skewness and kurtosis, Kolmogorov-Smirnov), Pearson correlation, and multiple linear

regression analyses were conducted.

Before conducting correlation and regression analyses, the data set was checked to determine whether it showed
a normal distribution. In the initial normality analyses, it was found that the skewness and kurtosis values of the
importance, avoidance, and knowledge sub-dimensions of ATTLCS were outside the -1.5 / +1.5 values, indicating
that they did not show a normal distribution (Tabachnick & Fidell, 2013). Thereupon, the extreme values and
more extreme values in the sub-dimensions mentioned above were removed, and the z-scores were calculated.
Students with z-scores above +3.3 and below -3.3 were removed from the data set, as values outside of this
range are considered extreme (Tabachnick & Fidell, 2013). At this stage, 17 students were removed from the

data set, reducing the sample size from 483 to 466. Subsequently, it was determined that the kurtosis and
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skewness coefficients of the importance, avoidance, and knowledge dimensions were between -1.16 and .7,
indicating normality (Tabachnick & Fidell, 2013). These values were then examined with box plots and

histograms, and it was concluded that the data set showed a normal distribution.

When conducting multiple linear regression, the prerequisites of the dataset were tested. In this context, the
assumption of multicollinearity was checked. The absence of a correlation of .90 or higher among predictor
variables indicates that multicollinearity is met (Pallant, 2002/2017). To meet the multicollinearity assumption,
the Tolerance value should not be less than .10, and the VIF value should be less than 10 (Seger, 2017). In the
current study, the Tolerance value was found to be 1.00 for satisfaction in Model 1; .42 for satisfaction and
relevance in Model 2; .29 for satisfaction, .36 for relevance, and .31 for confidence in Model 3. The VIF value was
found to be 1.0 for satisfaction in Model 1; 2.42 for satisfaction and relevance in Model 2; 3.95 for satisfaction,
2.76 for relevance, and 3.16 for confidence in Model 3. The obtained data indicate that the multicollinearity

assumption is met in the study.

One of the multiple linear regression analysis assumptions is the presence of extreme values. As mentioned
above, extreme values were identified and removed by determining their z-scores. Additionally, Mahalanobis
distance was used to identify any further extreme values. The highest Mahalanobis distance obtained was 14.40.
The highest Mahalanobis distance obtained for the four predictor variables was 18.47 (Pallant, 2002/2017).
Based on these results, it can be concluded that there were no extreme values in the data that would negatively
affect the reliability of the analysis. The obtained results indicate that the dataset is suitable for conducting

multiple linear regression analysis.

Ethics Committee Permission

Ethics Committee approval dated 18.02.2021 and decision number 28 was obtained from Atatlrk University
Social and Human Sciences Ethics Committee for this study.

FINDINGS

Findings Regarding the 1% Sub-Problem

In order to determine the motivation levels of high school students towards the materials used in the Turkish
language and literature courses conducted with distance education and their attitudes towards the course, first
of all, the scores of the students from the Motivation Scale towards Instructional Material and the Attitude Scale

towards the Turkish Literature Course were determined. Scale total scores are given in Table 2:

Table 2. Scale Total Scores of the Sample

IMMS N X SS

Attention 466 34.91 7,13
Relevance 466 29.21 5.13
Confidence 466 31.37 6.19
Satisfaction 466 21.79 491
Scale Total 466 117.30 21.44

788



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

ATTLCS N X SS

Interest 466 39.07 7.76
Importance 466 33.77 4.70
Avoidance 466 17.06 3.23
Knowledge 466 16.31 2.44
Scale Total 466 105.64 14.82

When Table 2 is examined, it is seen that the total score of the scale of IMMS is 117.30. Therefore, it can be said
that the motivation level of the students regarding the materials used in the Turkish language and literature
courses conducted with distance education is at a moderate level. It was determined that the participants got
the highest score in the attention sub-dimension (X=34.91) and the lowest score in the satisfaction sub-
dimension (X=21.79) from the sub-dimensions of IMMS. On the other hand, the total scores of the participants
in the relevance sub-dimension are 29.21 and 31.37 in the confidence sub-dimension. When the scores obtained
from each of the sub-dimensions are examined, it is understood that the motivation of the participants regarding
the materials used in the Turkish language and literature courses conducted with distance education has a

moderate motivation in the dimensions of attention, relevance, trust and satisfaction.

The average attitude scores of the participants towards the Turkish language and literature course conducted by
distance education were measured as 39.07 in the interest dimension, 33.77 in the importance dimension, 17.06
in the avoidance dimension and 16.31 in the knowledge dimension. Participants got the highest score from the
sub-dimensions of ATTLCS, and the lowest score from the knowledge dimension. Based on these data, it has
been determined that the students have a high attitude in the dimensions of interest, importance and
knowledge, and a low attitude in the dimension of avoidance to the Turkish language and literature courses
conducted by distance education. When the total score of the scale was examined, it was determined that the
total score of the participants ATTLCS was 105.64. Based on this score, it can be said that the participants have a

high attitude towards the Turkish language and literature course conducted by distance education.

Findings Regarding the 2" Sub-Problem

Within the study, the relationship between the dependent variable and the independent variable was examined
first. Table 3 shows the correlation analysis results between the students’ motivation toward the used in Turkish

language and literature courses conducted through distance education and their attitudes toward the course.

Table 3. Pearson Correlation Analysis for the Relationship Between Variable

Variable 1 2 3 4 5 6 7 8

1. Attention 1

2. Relevance .80 1

3. Confidence a7 74" 1

4, Satisfaction .81 76" .80 1

5. Interest 577 .55™ .50 .65™" 1

6. Importance 51" .54 .43 .54 .63™ 1

7. Avoidance 377 .39" .34 42" .38 .53 1

8. Knowledge 51" .50 A4 46" .50 67" .38 1
N=466, p<.01
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When Table 3 is examined, it can be seen that the attention subscale of motivation toward the material has a
positive and significant relationship with the relevance (r=.57, p<.01), importance (r=.51, p<.01), avoidance
(r=.37, p<.01), and knowledge (r=.51, p<.01) subscales of attitude toward the course. Additionally, it can be seen
that the relevance subscale of IMMS has a positive and significant relationship with the interest (r=.55, p<.01),
importance (r=.54, p<.01), avoidance (r=.39, p<.01), and knowledge (r=.50, p<.01) subscales of the attitude scale.
Similarly, it has been determined that the confidence subscale also has a positive and significant relationship
with the interest (r=.50, p<.01), importance (r=.43, p<.01), avoidance (r=.34, p<.01), and knowledge (r=.44, p<.01)
subscales of the attitude scale. The correlational relations between the satisfaction sub-dimension and the
attitude scale were statistically significant for importance (r=.65, p<.01), for relevance (r=.54, p<.01), for

avoidance (r=.42, p<.01), for knowledge ( r=.46, p<.01).

It is observed that there are generally moderate positive correlational relationships between the sub-dimensions
of IMMS and ATTLCS. The highest and positive relationship between the variables was found between
satisfaction and interest sub-dimensions. The lowest relationship between sub-dimensions is between trust and
avoidance dimensions. Therefore, it can be said that as the level of satisfaction of the participants with the

materials increases, their level of interest in the lesson will also increase.

Positive and significant correlations were found between the satisfaction dimension of the IMMS and the sub-
dimensions of the attitude scale. Based on this, it was determined that there are moderate, significant, and
positive relationships between the sub-dimensions of the Instructional Materials Motivation Survey and the sub-
dimensions of the ATTLCS. There is also a correlation of .30 or higher between the dependent variable and each
predictor variable. Therefore, it can be said that the necessary correlational relationship exists between the

variables for regression analysis.

Findings Regarding the 3 Sub-Problem

After determining that there were significant positive correlations between the dependent variable and the
independent variable, a multiple linear regression analysis was conducted to determine the degree to which the

predictor variable predicted the criterion variable. The results of the analysis are indicated in Table 4:

Table 4. Multiple Linear Regression Analysis Results
Independent Variable= Attitude Toward Turkish Language and Literature Course

Model Variable B Standard Error B t p
M1 Satisfaction 2.01 .10 .67 19.42 .00
Satisfaction 1.44 .15 48 9.15 .00
M2 Relevance 71 .15 .24 4.68 .00
Satisfaction 1.65 .18 .54 8.85 .00
M3 Relevance .82 .16 .28 5.11 .00
Confidence -.29 .14 -12 -2.03 .04

M1: R=.67, R?>= .448 F= 377.276, p<.05
M2: R= .68, R?>= .473, F=208.096, p<.05
M3: R= .69, R?>= .478, F= 141.060, p<.05
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On examining Table 4, it can be seen that the sub-dimensions of motivation toward instructional materials,
namely satisfaction, relevance, and confidence, are significant predictors of attitude toward the course (R=.69,
R2=.478 p<.05). Accordingly, satisfaction, relevance, and confidence explain 47.8% of the total variance in
attitude toward the course. Furthermore, while satisfaction and relevance are positive predictors of attitude
toward the course, confidence is a negative predictor. When examining the standardized (R) coefficients and t-
values, it can be stated that satisfaction (B=.54), relevance (8=.28), and confidence ($=-.12) are significant
predictors of attitude toward the course in relative importance order. Attention, a sub-dimension of motivation
toward instructional materials, was excluded from the model since it did not significantly predict attitude toward

the course.

When examining Model 1, it can be seen that the strongest predictor of attitude toward the course is the
satisfaction dimension (R=.67, R?2=.448). In fact, satisfaction accounts for 44.8% of the total variance in attitude
toward the course. Therefore, the majority of the total variance in attitude toward the course is explained by the
satisfaction sub-dimension. When examining Model 2, it is understood that the relevance sub-dimension
contributes to the prediction of attitude toward the course along with satisfaction and explains 47.3% of the
total variance (R=.68, R?=.473). Therefore, it was determined that the contribution of the relevance sub-
dimension to the model is 2.5%. Finally, when examining Model 3, it can be seen that all three dimensions
contribute to the model. Based on Model 3, it was found that the contribution of the confidence sub-dimension

to the model is 0.5%.

CONCLUSION and DISCUSSION

In the study, it was found that there is a significant and positive relationship between students’ motivation
toward the materials used in Turkish language and literature courses conducted through distance education and
their attitudes toward the course. The highest and most significant correlation was found between the
satisfaction sub-dimension of instructional materials motivation and the interest sub-dimension of attitudes
toward the course. Accordingly, it can be expected that as students' satisfaction levels toward the materials used
in distance education increase, their interest toward the course will also increase. According to Huang et al.
(2006), the highest correlation among the Instructional Materials Motivation Scale sub-dimensions is between
attention and satisfaction. A similar result was obtained in this study as well. Similar results were also obtained
in correlational studies on the subject. For example, in meta-analysis studies conducted by Dinger (2019; 2020)
on quantitative research conducted with the ARCS Model, it was found that teaching materials positively affect
motivation. The attention dimension has the greatest impact among the dimensions of the ARCS Model. In
Dinger’s (2020) study, satisfaction was found to be the second most important component in terms of effect size.
The current study also found that the satisfaction sub-dimension is a significant predictor of attitudes toward the
course. Some studies show that there is also a positive and significant relationship between motivation and
academic achievement (Glynn et al., 2007; Kriegbaum et al., 2018; Morgan, 1953). In this study, it was

determined that there is a positive and significant relationship between instructional materials motivation and
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attitudes toward the course and that motivation is a positive predictor of attitudes toward the course. Therefore,
it can be concluded that instructional materials motivation is an important variable for attitudes toward the

course, as well as for academic achievement.

In the literature, there are various studies that explore different dimensions of the relationship between
motivation toward instructional materials. For instance, Lee and Hao (2015) found a positive and significant
relationship between perceived enjoyment of instructional materials and learning motivation. In addition, Cook
et al. (2009) examined the correlational relationships of the Global Module Satisfaction scores of the Mayo
Graduate School of Medicine with the instructional materials motivation data from a web-based course. In this
study, it was determined that the highest correlation with the Global Satisfaction Scale scores were in the interest
sub-dimension. Therefore, it was found that various relationships exist between motivation provided by
instructional materials and different variables. In addition to other studies in the literature, this study also found
a positive correlation between student motivation toward instructional materials used in Turkish language and

literature courses in distance education and their attitude toward the course.

In the study, it was determined that the lowest correlation was between the attention sub-dimension of
instructional materials motivation and the avoidance sub-dimension of attitudes toward the course. The
presence of negative items in the avoidance sub-dimension was effective in this situation. On the other hand,
the technological materials used in Turkish language and literature courses conducted through distance
education moderately contributed to student motivation. It was concluded that students had a high level of
attitude toward Turkish language and literature courses conducted through distance education. Based on the
findings, it was concluded that students were interested in Turkish language and literature courses conducted
through distance education, valued the course, and did not avoid it. In this context, it can be said that students

have a positive attitude toward the Turkish language and literature taught through distance education.

Another result obtained in the study is that instructional materials motivation used in Turkish language and
literature courses conducted through distance education is a significant, positive, and strong predictor of
attitudes toward the course. In this context, instructional materials motivation used in distance education
explains approximately half of the variance in students’ attitudes toward the course. The strongest predictor of
attitude toward the course is the satisfaction sub-dimension of instructional materials motivation. As mentioned
above, the strongest correlational relationship is between satisfaction and attention sub-dimensions. On the
other hand, it has been concluded that relevance and confidence sub-dimensions of instructional materials
motivation are also significant predictors of attitudes toward the course. However, the attention sub-dimension
of the IMMS is not a significant predictor of attitudes toward the course. Studies in the literature have shown
that attention sub-dimension is the most contributory dimension to motivation (Dinger & Doganay, 2017; Salim,
Marzuki & Kasirun, 2007). However, the reason why attention is not a predictor variable of attitude in this study
may be related to the inadequacy of the qualities of distance education activities carried out under COVID-19

conditions in maintaining attention.
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Experimental studies on the topic also emphasize the importance of the attention dimension. Choi & Johnson
(2005) stated that video-based instructional activities significantly influence student motivation in the attention
dimension. Therefore, it was concluded that video-based material attracts students’ attention and motivates
them. The current study observed that the materials used in EBA explained students’ attitudes toward the course
in terms of satisfaction. Di Serio et al. (2013) found that augmented reality applications positively affect student
motivation in the attention and satisfaction dimensions compared to traditional presentations. In the studies of
Erhel et al. (2022), it was stated that a Twitter-based learning model increased university students’ intrinsic
motivation. Similarly, there are studies showing that technological materials positively affect various types of
motivation (Dincer, 2017; Dincer & Doganay, 2017; Hakkari et al., 2017; Proske et al., 2014). McGill (2012) found
that the robots used for programming had very little impact on student motivation in the attention dimension
and no impact in other dimensions. Cobb (2013) similarly reported that his developed animation tool did not
significantly affect student motivation. Existing literature generally measures the impact of a method or material
on student motivation. Given that the materials examined by researchers are typically technological and online
in nature, we can say that the materials used in our study share similarities with those investigated in prior
studies. This study’s contribution to experimental studies in the literature is to demonstrate that motivating
students toward materials used in Turkish language and literature courses conducted through distance education
is a significant variable in developing positive attitudes toward the class. In fact, technological materials used in
remote learning will enhance student motivation, and motivating students with these materials will also improve
their attitudes toward the course. Thus, it is crucial to prepare materials used in EBA (the Turkish National

Education Ministry’s online education platform) in a way that motivates students.

The data obtained indicate that instructional materials motivation used in Turkish language and literature
courses in distance education is an effective variable in explaining students’ attitudes toward the course.
Therefore, it has been revealed that the sense of satisfaction and confidence that the instructional materials for
Turkish language and literature courses in distance education will create in the student is an important variable
in explaining the student’s attitude toward the course. It has also been determined that the relevance of
materials to the course and topic is a negligible explanatory factor for attitudes toward Turkish language and

literature courses.

Various quantitative and qualitative studies have been conducted in Turkey to evaluate the content and materials
of Turkish and Turkish language and literature courses in EBA before the pandemic. One of these studies is Kana
& Saygili (2016), in which it was concluded that the Turkish language and literature course was supported by
visual and auditory elements, making it more enjoyable and making learning permanent thanks to the materials
in EBA. Can & Topguoglu Unal (2018) state that the Turkish language course content available in EBA positively
affected students’ attitudes toward the course. However, Tanrikulu (2017) concluded that the materials available
in EBA were insufficient in all areas of the Turkish language course, including speaking, listening, reading, writing,
and grammar. Maden & Onal (2020) emphasized that adequate content is available for reading skills in Turkish

language classes. However, only a few materials are available for listening/watching skills. Moreover, according
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to Maden & Onal (2020), the content available in EBA is inadequate in terms of quality.

The results obtained regarding the Turkish language and literature course content in EBA (Education Information
Network) before the pandemic are seen to differ from each other. The results of studies conducted on the
materials in EBA during the pandemic period have relatively changed. It is observed that a series of negative
situations, such as the inability to ensure student participation in the distance education studies carried out in
EBA, lack of sufficient materials for the course, hardware deficiencies, inexperience of teachers, inadequacies in
course contents, lack of equal opportunities, infrastructure, and limited interaction with students have been
encountered (Balaman & Hanbay Tiryaki, 2021; Can & Ozan, 2021; inal et al., 2021; Tiirker & Diindar, 2020; Veyis
& Biker, 2021). On the other hand, there are also studies in the literature that indicate the beneficial aspects of
distance education studies carried out through EBA (Glinbas & Gozlikiiglik, 2020; Kesik & Bas, 2021; Susar Kirmizi
& Altug, 2021). When the studies are examined, it is notable that distance education courses carried out with
EBA are generally found to be ineffective due to technical problems and reasons such as participation. Despite
the many studies in the literature indicating deficiencies in distance education and materials used in distance
education, our study has found that students' motivation toward the materials significantly predicted their
attitudes toward the Turkish language and literature courses conducted through distance education. In studies
conducted on distance education around the world, both positive (Capone & Lepore, 2021; Ismaili, 2020;
Johnson, et al., 2021; Fidalgo et al., 2020; Lee et al., 2021; Muthuprasad et al., 2021) and negative (Capone &
Lepore, 2021; Casacchia et al., 2021; Ebohon et al., 2021; Illarionova et al., 2021) aspects of distance education
have been emphasized. It is understood that studies highlighting the negative aspects of distance education are
more prominent in the studies conducted on distance education. However, it has been determined that the
majority of negative opinions regarding distance education worldwide are also due to technical problems. At this
point, the fact that full-time and sudden transition to distance education was made all over the world due to the
pandemic has effectively differentiated the results obtained from the studies. In our study, a different aspect of
the subject was considered. It was determined that student motivation toward the materials used in Turkish
language and literature courses conducted through distance education is a significant predictor of their attitude
toward the course. Therefore, it has been determined that the materials used in distance education contribute
positively to students’ attitudes toward the course. Studies in the literature have mostly focused on the
effectiveness of distance education, and studies on the level of effectiveness of materials used in distance
education in explaining students’ attitudes toward the course have been limited. The result obtained in our study
is valuable in terms of revealing the importance of materials to be used in distance education to be conducted in
the future. In fact, numerous studies in the field demonstrate the positive impact of distance education learning
practices and technological materials on students’ academic achievements, attitudes toward the course, and
motivation (Baki & Guveli, 2008; Dilling & Vogler, 2022; Hakkari et al., 2017; Huang et al., 2010; Sahin & Yilmaz,
2020; Turan & Seker, 2018; Woottipong, 2014; Yang, 2012). Our study shows that the results of these studies can
be generalized to the materials used in Turkish language and literature courses conducted in distance education

learning environments.
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SUGGESTIONS

Based on the results of the study, the following implications were presented to researchers, teachers and content

development experts:

1. In the study, it was determined that the motivation provided by the materials used in the Turkish
language and literature courses conducted with distance education to the students is an important
variable that explains the attitude towards the course. Therefore, the materials prepared for the Turkish
language and literature course in EBA should be further enriched.

2. Turkish language and literature teaching materials in EBA should be used frequently in order to increase
student motivation and attitude in face-to-face education.

3. Teachers should also use motivation-enhancing materials in face-to-face lessons. Thus, it would be
beneficial for teachers to be informed about the ARCS Motivation Model prepared by Keller in order to
objectively identify such materials.

4. It has been determined that attention, which is a sub-dimension of motivation related to the
instructional material, is not a variable that predicts the attitude towards the lesson. Based on this result,
content producers working within the MoNE should design the Turkish language and literature course
teaching materials in the EBA in a more remarkable way.

5. It would be beneficial to reconstruct this study, which is based on distance education, to include the
materials used in face-to-face Turkish language and literature courses. In this way, the relationship
between the level of motivation and attitude provided by the materials used in the classroom
environment and the relationship between motivation and attitude in distance education will be able to

be compared.
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UZAKTAN EGiTiMDE TURK DiLi VE EDEBiYATI DERSLERINDE KULLANILAN
MATERYALLERE YONELIK MOTiVASYON iLE DERSE YONELIK TUTUM
ARASINDAKI ILiSKi

0z

Bu calismanin amaci COVID 19 siirecinde Tiirkiye’de Egitim Bilisim Ag (EBA) lizerinden yiiriitiilen
Tirk dili ve edebiyati derslerinde kullanilan 6gretim materyallerinin 6grencilere sagladigi
motivasyon diizeyinin derse yonelik tutumun bir yordayicisi oldugu hipotezini test etmektir. Bu
temel amag dogrultusunda galismada uzaktan egitimle yirutilen Tirk dili ve edebiyati derslerinde
ogrencilerin materyallerden kaynaklh motivasyonlarinin derse yonelik tutum Uzerinde ne diizeyde
etkili oldugu incelenmistir. Calismada nicel arastirma yontemlerinden iliskisel tarama deseni
kullanilmistir. Veriler, Dinger ve Doganay (2016) tarafindan hazirlanan Ogretim Materyaline Yénelik
Motivasyon Olcegi (OMMO) ve Veyis (2015) tarafindan hazirlanan Tiirk Edebiyati Dersine Yénelik
Tutum Olgedi (TEDYTO) ile Erzurum ilinde uzaktan egitimle yiritiilen Tirk dili ve edebiyat
derslerine katilan 483 dgrenciden toplanmistir. Orneklem grubu belirlenirken farkl cinsiyet, sinif
diizeyi ve okul tiirlerinden katilimcilar galismaya dahil edilmistir. Veriler analiz edilirken Pearson
Korelasyon ve Coklu Dogrusal Regresyon analizlerinden vyararlaniimistir. Yapilan analizler
neticesinde Ogrencilerin uzaktan egitimle vyiritilen Tark dili ve edebiyati derslerindeki
materyalllere yonelik orta diizey bir motivasyon ile derse yonelik yiksek diizeyde bir tutuma sahip
olduklari sonucuna ulasilmistir. Ayrica Turk dili ve edebiyati derslerinde kullanilan materyallere
yonelik motivasyonun memnuniyet, uygunluk ve glven alt boyutlarinda derse yénelik tutumun
anlamli yordayicilari oldugu tespit edilmistir. Elde edilen sonuglardan hareketle uzaktan egitimle
yilratilen Tirk dili ve edebiyati derslerinde kullanilan materyallere iliskin motivasyonun derse
yonelik tutumu agiklayan 6nemli bir degisken oldugu belirlenmistir. Calisma neticesinde dikkat alt
boyutunun derse yonelik tutumun bir yordayicisi olmadigi da tespit edilmistir. Calisma sonucunda
Tirk dili ve edebiyati icerik Ureticilerine EBA’da Tirk dili ve edebiyati dersi icin hazirlanan
materyallerin 6zellikle dikkat boyutunda zenginlestirilmesi gerektigi ve materyallere yonelik
motivasyonun Turk dili ve edebiyati dersine yonelik tutumun bir agiklayicisi olmasi sebebiyle
EBA’da bulunan Tirk dili ve edebiyati dersi materyallerinin daha da zenginlestirilmesi 6nerilerinde
bulunulmustur.

Anahtar kelimeler: Uzaktan egitim, EBA, Tiirk dili ve edebiyati, tutum ve motivasyon
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GiRiS

Egitimin diger bilim dallarindan ayrilan énemli bir niteligi muhatabinin insan olmasidir. Egitimin insana ve
toplumlara sekil verme islevi onun karmasik bir sistem olmasina sebep olur. Oyle ki egitim ve dgretim bircok
katilimcr ve degiskene sahiptir. Ozellikle giinimiziin kiiresellesen diinyasinda basarili bir egitim faaliyetinin
ylratalebilmesi icin birgok faktoriin egitime katkisi goz 6niinde bulundurulmalidir. Giiniimizde egitim ortamlari,
o0grenen Ozellikleri, bireysel ve kiltirel farkhihklar, 6gretim materyalleri, tutum, 6grenme istegi ilk akla gelen
degiskenlerden sadece birkagidir. Motivasyonla ilgili ilk tanim 1918 yilinda Woodwort tarafindan yapilir (Dinger
ve Doganay, 2016). Ardindan yapilan tanimlarda, motivasyon genel olarak bireyin ihtiyag, istek ve hedefleri igin
gosterdigi caba, gayret ya da bireyi davranisa iten, harekete geciren, amaca yonelten igsel ve psikolojik bir siireg

olarak agiklanir (Keller, 1983; Lussier, 1990; Watter ve Gins, 2000; Williams ve Williams, 2011).

Yapilan galismalar motivasyonu egitim c¢alismalari icin 6nemli unsurlardan biri olarak gorirler ve motivasyonu
6grenmenin gerceklesmesinin 6nkosullarindan biri olarak kabul ederler (Bruinsma, 2004; Choi ve Johnson, 2005).
Oyle ki dgrenciler icin uygun motivasyon saglanmadan en iyi tasarlanmis deneyimlerin bile basarisiz olabilecegi
disunulmektedir (Hodges, 2004). Bu bakimdan motivasyon egitim-6gretim faaliyetlerinin niteliklerinin
belirlenmesinde oldukga 6nemli bir yere sahiptir. Kimi calismalar motivasyonun 6grenci basarisi Gizerindeki pozitif
etkilerine vurgu yaparlar (Amida vd., 2020; Choi ve Johnson, 2005; Dinger, 2020; Keller ve Suzuki, 2004; Kutu ve
Sozbilir, 2011; Sachs, 2001).

Motivasyonun egitim calismalari icin bu denli dnemli olmasi gesitli teorilerin de ortaya ¢ikmasini saglamistir. Bu
terorilerin en 6nemlilerinden biri John M. Keller’e ait olan ARCS Motivasyon Modeli’dir. Keller, ilk ¢alismalarinda
davranissal psikoloji ile bilissel 6grenme psikolojisinin ilkelerinden yararlanmis, motivasyon kavramini hem teorik
hem de 6lgllebilirlik agisindan degerlendirmistir. (Keller, 1979; Keller, 1983). Keller (1979) ilk olarak motivasyonu
tasarlamak igin sistematik bir yaklagimin unsurlarini belirler. Bu ilk ¢calismada motivasyon stratejisi tasariminin
ilgi, uygunluk, beklenti ve sonug¢ olmak Uzere 4 temel bileseni vardir (Keller, 1979). Keller (1987a) sonraki
calismasinda insanlarin motive olmasi ve bu motivasyonu devam ettirebilmeleri icin dikkat, uygunluk, giiven ve
memnuniyet olmak (izere 4 durum belirlemistir. Dikkat bu modelin ilk unsuru olup 6grenmenin de 6n kosuludur
(Keller, 1987a). Dikkat, “6grencilerin ilgilerini cekmek ve onlarda 6grenmeye merak uyandirmak” (Keller, 1987b,
2) icin 6nemli bir bilesendir. Uygunluk ise “olumlu bir tutum etkisi i¢in 6grencilerin kisisel ihtiyaglarinin
karsilanmasi” (Keller, 1987b, 2) olarak tanimlanir. Given bileseni ise “6grencilerin basarili olacaklarina ve
basarilarini kontrol etmelerine yardim etmek” (Keller, 1987b, 2) olarak tanimlanmistir. Glven konusunda farkh
ozelliklere sahip olmak, 6grencilerin 6grenme konusundaki kararhliklarini ve basarilarini etkilemektedir (Keller,
1987a). Son boyut olan memnuniyet ise “bir basariyi i¢sel ve dissal odillerle pekistirmek” (Keller, 1987b)
anlamina gelmektedir. S6z konusu 4 bilesenin her biri de degistirilmis 3 alt kategoriye ayrilmaktadir. Bu
kategoriler derslere entegre edilmis bir yonerge seklinde hazirlanmistir (Keller, 2000, 4). Bu modele daha sonra
0z diizenleme kavramina benzeyen irade (volition) boyutu da eklenir. Bu boyut kalicilikla ilgili degiskenleri ve

stratejileri ihtiva etmektedir (Keller, 2008; Keller, 2016). Keller (1987a; 1987b)’in gelistirdigi bu motivasyon
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modeli sonraki yillarda bircok materyalin hazirlanmasinda ve motivasyonla ilgili 6lgimlerin yapilmasinda
kullaniimistir (Keller ve Suzuki, 2004; Kim ve Keller, 2008; Hakkari vd., 2017; Huett vd., 2008). ARCS Modeli’yle
ilgili yapilan ¢alismalar genellikle bir materyalin gelistiriimesi ve bu materyalin ¢esitli degiskenlere katkisinin
arastirilmasini amaglayan deneysel galismalardir (Keller, 2018). Bu ¢alismada da 6grencilerin uzaktan egitimle
yurutllen Turk dili ve edebiyati derslerinde kullanilan materyallerin 6grencilere sagladigi motivasyon duzeyini

tespit etmek amaciyla ARCS Modeline dayanan 6lgme araci kullanilacaktir.

Tutum da motivasyon gibi egitim ¢alismalarini etkileyen 6nemli bir psikolojik degiskendir. Tutum, basit anlamda
bireyin bagka bireylere, nesnelere, kurumlara, olaylara ya da bireyle ilgili herhangi bir duruma olumlu ya da
olumsuz bir tepki verme egilimidir (Ajzen, 1989, 241). Birey, i¢sel bir psikolojik dirtiinin etkisiyle karsilastigi
herhangi bir duruma ilgi, yetenek, merak, sosyal ve ekonomik kosullari dogrultusunda bir pozisyon alacaktir.
Bireyin durumlara karsi aldig1 pozisyonun onun davranislarina yén vermesi de kaginilmazdir. Dolayisiyla “bireyin
sahip oldugu tutum ve egilim de onun ilgi, istek, duygu, diislince ve deger yargilarini etkileyecektir.” (Veyis, 2015,
1613). Tutumu tanimlayan Allport (1935), tutumun sosyal psikoloji alaninin kendine 6zgl ve en vazgegilmez
ifadelerinden biri olabilecegini belirtmistir (Akt., Brook, 2014). 1950’li yillarda baslayan ve 1970’li yillara kadar
populer bir ¢calisma alani olan tutum (Richardson, 1996) sadece sosyal psikolojinin degil egitimin de 6nemli bir
kavrami olarak karsimiza ¢ikmaktadir. Nitekim alanyazin incelendiginde tutumla ilgili cok sayida calisma yapildigi
gorilmektedir. Ozellikle yapilan deneysel calismalar derse yonelik tutum konusuna odaklanmistir. Bu
¢alismalarda kullanilan bir yontemin, metodun, materyalin ya da 6zel bir durumun 6grenci tutumlari Gzerindeki
etkileri incelenmistir (Akinoglu ve Ozkardes Tandogan, 2007; Chen, 2012; Cetin ve Tiirkan, 2022; Gibson ve Chase,
2002; Movahadzadeh, 2011). Benzer bir sekilde kimi ¢alismalar ise tutumun akademik basariya etkisini ortaya

cikarmistir (Crede ve Kuncel, 2008; Singh vd., 2010).

Egitimin bir paydasi olarak 6gretmenlerin tutumlari Gzerine yapilan gesitli galismalar da mevcuttur (Albirini, 2006;
de la Rama vd., 2020; Segarra ve Julia, 2022). Konuyla ilgili olarak Richardson (1996) 6gretmen egitiminde
o6gretmenlerin disiince ve uygulamalarini gelistirmek icin 6gretmen tutumlarinin dnemli bir unsur oldugunu ifade
etmektedir. Tutumla ilgili iliskisel ¢alismalar ise tutumla akademik basari arasindaki pozitif iligkilerin varhigini

ortaya cikarmaktadir (Chen, 2022; Freedman, 1998; Kiwanuka, 2020; Ma ve Kishor, 1997).

Hem motivasyon hem de tutum Uzerine yapilan g¢alismalar bu iki degiskenin egitim bilimlerinde 6nemli unsurlar
oldugunu gostermektedir. Alanyazinda s6z konusu iki degiskenin cesitli boyutlari arasindaki iliskiler oldugu tespit
edilmistir. Tasgin ve Coskun (2018) 6grenmeye yonelik tutum ile motivasyon arasinda pozitif korelasyonel bir
iliski oldugunu belirtmislerdir. Jufrida vd., (2019) ise matematiksel fizige yénelik tutum ile motivasyon arasinda
olumlu bir iliski oldugu sonucuna ulagsmistir. Vennix vd., (2018) konunun farkli bir boyutuna yonelerek STEM
kariyerine yonelik tutum ile 6zerk motivasyon arasinda pozitif bir iliski oldugunu belirtir. Ferrer vd. (2022)'nin
yaptigi arastirmaya gore ise ¢cevrimici 6grenmeye yonelik tutum i¢gsel 6grenme motivasyonu ve dissal motivasyon
arasindaki iliskilere aracilik etmektedir. Bas (2022) ise 6gretmenlerin 6gretmeye yonelik tutumlariyla 6gretme

motivasyonu arasinda pozitif bir iliski tespit etmis ayrica 6gretmeye yonelik tutumun 6gretme motivasyonunun
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pozitif bir yordayicisi oldugu sonucuna ulagmistir. Guido (2013) ise bu ¢alismalardan farkli olarak 6grencilerin fizik

o6grenmeye yonelik tutum ve motivasyonlari arasinda ihmal edilebilir bir iliski oldugunu belirlemistir.

Covid-19 siirecinde yiratilen egitim faaliyetlerinde de motivasyon ve tutum arasindaki iliskiler incelenmistir. Bu
konuda yapilan galismalardan birinde Kaharuddin (2020) COViD-19 Salgininda dgrenci tutumunun, teknoloji ve
kiiltiriin ingilizce 6grenmeye yonelik motivasyonlari (izerindeki etkisini giiclendirdigini ifade etmektedir.
Capinding (2022) de COVID-19 sirasinda yiiriitilen modiler uzaktan egitimde dgrencilerin matematige yonelik
motivasyonlari ile ilgi/tutumlari arasinda pozitif bir iliski tespit etmistir. Alanyazindan ulasilan bu sonuglar egitim
¢alismalarinda tutum ile motivasyon arasinda pozitif iliskiler oldugunu ve bazi galismalarda tutumun motivasyonu
yordadigini gostermektedir. Buna karsilik uzaktan egitimde kullanilan 6gretim materyaline yonelik motivasyon
ile derse yonelik tutum arasindaki iliskiyi inceleyen ¢alismalar oldukga sinirlidir. Ancak motivasyon ile tutum
arasindaki iligkileri gosteren yukaridaki calismalardan hareketle uzaktan egitimde kullanilan 6gretim

materyallerine yonelik motivasyon ile derse yonelik tutum arasinda da bir iliski bulunabilecegi diistinllebilir.

COVID-19 siiresince uzaktan egitimde kullanilan materyallerin yeterliligi konusu olduk¢a dnemlidir. Ogrencilerin,
Pandemi siiresince kullanilan 6gretim materyallerinin 6grencileri derse motive etme dizeylerinin, uzaktan
egitimin niteliginin tespit edilmesinde belirleyici olmasi beklenmektedir. Pandemi’de Tirk dili ve edebiyat
dersine yonelik tutum da 6zellikle sonraki siireglerde yiratilecek calismalar icin yol gosterici olacaktir. Nitekim
yukarida da ifade edildigi lizere derse yonelik tutum, 6grencilerin akademik basarisini etkileyen 6nemli bir
degiskendir. Bu sebeple bu ¢alismada 6grencilerin uzaktan egitimle yuritilen Tark dili ve edebiyati derslerinde
kullanilan materyallere yonelik 6grenci motivasyonlari ile 6grencilerin derse yonelik tutumlari arasindaki iliski

incelenecektir.

COViD-19 Siirecinde Tiirkiye’de Tiirk Dili ve Edebiyat: Derslerinde Kullanilan Materyaller

Covid-19 kiresel bir salgin olarak bir anda biitin diinyada buyuk degisimlerin kapisini araladi. Kiiresel bir saglik
tehdidi altinda kalan insanlar iki yil boyunca islerini evden yiiritmek zorunda kaldilar. Egitim-6gretim faaliyetleri
de bu degisimden nasibini aldi ve 6grenciler bir anda kendilerini dijital bir sinif ortaminda buldular. Ancak hem
ogrencilerin hem de glinim{iz egitim sistemlerinin bu duruma ne kadar hazir oldugu ve bu egitim faaliyetlerinin
ne derecede amacina ulastigl sorusu, Covid-19’dan kurtulup egitim-6gretim faaliyetlerini siniflardan yiritmeye
basladigimiz su zamanlarda bile tam olarak cevaplanmis degil. Diinya her ne kadar uzaktan egitime ¢ok yabanci
olmasa da Pandemi kosullarinin ve bu kosullar altinda egitim alan ya da egitim veren bireylerin birgcok sorunla
karsi karsiya kaldigi asikar (Capone ve Lepore, 2021; Ismaili, 2020; Johnson vd., 2021). Ozellikle Pandemi
oncesinde Turkiye’de uzaktan egitim platformlariyla ilgili yapilan ¢alismalarda da kimi eksikliklerin varligindan

bahsedilmektedir (Maden ve Onal, 2020; Tanrikulu, 2017).

Tiirkiye’de ilk COVID-19 vakasi, 11 Mart 2020’de gorilmistir (Saglik Bakanhg), 2021). Bu tarihten sonra
Tirkiye'deki egitim-0gretim faaliyetleri (zaman zaman ylz yize egitime gecis denemeleri yapilsa da) tam olarak

2021-2022 Egitim-Ogretim Yil'nda baslatilabilmistir. Yaklasik iki yillik bu siirecte egitim-6gretim faaliyetleri TRT
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EBA TV ve Egitim Bilisim Ag1 (EBA) Platformu Uzerinden yirutilmistir. EBA, Tirkiye'de ilk kez Fatih Projesi
kapsaminda 2011 yilinda elektronik egitsel bir materyal platformu olarak hizmete acildi. Son olarak 2019 yilinda
ders kitaplarina yerlestirilen karekodlarla sistem basili materyallerle de uyumlu hale getirildi. Bu siirecte cesitli
basili materyaller z-kitap haline getirilerek sisteme entegre edildi. Pandemi ile birlikte uzaktan egitim siireci EBA

Uzerinden Zoom uygulamasi ile yapilan gevrimigi derslerle gergeklestirildi.

Covid-19 siiresince EBA (zerinden yapilan Tirk dili ve edebiyati derslerinde bu platforma 6nceden yiklenen
materyaller kullanildi. Bu materyaller iginde ders kitaplarinin dijital strimleri, bu kitaplarin ¢oklu ortam
materyalleriyle zenginlestirilen etkilesimli e-kitap versiyonlari, konularla alakali ders anlatimlari, testler, soru
¢6zUm videolari, konuyla alakali yardimci videolar, etkilesimli dil bilgisi uygulamalari, e-kitaplar, konularla ilgili
ses dosyalari, sunumlar, etkilesimli gorseller, deneme sinavlari gibi ¢ok cesitli materyaller icermekteydi. Bu
materyallerin yani sira hikayelestirilmis konu anlatimlari, sunumlar, z-kitap, kelime bulma etkinligi, hikayelerle
ilgili ses dosyalari gibi farkli materyaller de mevcuttur. Bu materyallerle 6grencilere ders iginde konu ile ilgili
etkinlikler yaptirilabilirken ders disinda da tekrar yapma ve konuyu yeniden calisabilme imkani verilmektedir. Ote
yandan platformda islenen metinlerin e-kitap formatlarinin yer almasi ve 6grencilerin bu metinleri sahsi
bilgisayarlarina indirebilmeleri de 6zellikle Covid-19 siiresince kitaplara ulasimda buyik kolaylik saglamistir.
Platform incelendiginde s6z konusu materyallerin nicelik olarak oldukga zengin oldugu goriilmektedir. Ancak s6z
konusu materyaller platformda planh bir sekilde bulunmamaktadir. Ozellikle dijital ders kitaplar disindaki
materyallere platformda bulunan arama bdliminden ulasildigi ancak arama bdliminde sistemli bir

gruplandirma yapilmadigi (sinif, kademe, 6grenci diizeyi, materyal tiirli, konu, kazanim...) gértlmektedir.

Aragtirma Sorulari

Motivasyon ile tutumun egitim calismalarindaki roli yukarida agiklanmistir. Son yillarda Pandemi ile birlikte daha
da gelisen uzaktan egitim calismalarinda motivasyon ve 6grenci tutumlarinin etkilerinin de arastiriimasi
gerekmektedir. Nitekim sinif ortamindan dijital ortama tasinan egitim faaliyetlerinin niteliklerinde ne gibi
degisiklikler oldugu ancak bu konularda yapilacak olan galismalardan hareketle tespit edilebilecektir. Ozellikle
uzaktan egitimle ydrutilen derslerde kullanilan materyallerin 6grencilere sagladigi motivasyon ve 6grenci
tutumlari Gzerine yapilan g¢alismalarin sinirhligr distndlirse bu ¢alismanin alana ciddi anlamda bir katki
saglayacagl dusliniimektedir. Bu sebeple galismanin amaci uzaktan egitimle yiritilen Turk dili ve edebiyati
derslerinde kullanilan materyallere iliskin 6grenci motivasyonu ile 6grencilerin derse yonelik tutumlari arasindaki

iliskinin incelenmesi olacaktir. Bu amagctan hareketle asagidaki arastirma sorularina yanit aranmistir:

1. Lise 6grencilerinin uzaktan egitimle ylrGtilen Tirk dili ve edebiyati dersinde kullanilan materyallere
yonelik motivasyonlari ile derse yonelik tutumlari ne diizeydedir?

2. Lise 6grencilerinin uzaktan egitimle yuritilen Tirk dili ve edebiyati derslerinde kullanilan materyallere
iliskin motivasyonlari ile derse yonelik tutumlari arasinda anlamh bir iliski var midir?

3. Ogrencilerin uzaktan egitimle yiritilen Tirk dili ve edebiyati derslerinde kullanilan materyallere iliskin

motivasyonlari, derse yonelik tutumlarinin anlaml bir yordayicisi midir?
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YONTEM
Arastirmanin Modeli

Calismada nicel arastirma yéntemlerinden iliskisel tarama modeli kullanilmistir. “iliskisel tarama modelleri, iki ve
daha c¢ok sayidaki degisken arasinda birlikte degisimin varligini ve/veya derecesini belirlemeyi amagclayan
arastirma modelleridir.” (Karasar, 2017, 114). iliski calismalari genellikle ayni bireyden elde edilen farkli
degiskenlerin olgltleri arasindaki iliskiyi; daha karmasik bir o6zellige katkida bulanan faktorlerin daha iyi
anlasilmasi i¢in ayni anda arastirir (Mertens, 2019, 175). Bu ¢alismada uzaktan egitimle yuratilen Tirk dili ve
edebiyati derslerinde kullanilan materyallere iliskin 6grenci motivasyonlari ile 6grencilerin derse yonelik

tutumlari arasindaki iliski incelenecegi icin yordayici korelasyon ¢alismasi yuritiilecektir.

Evren ve Orneklem

Bu makalenin érneklemini 2020-2021 Egitim Ogretim Yil'nda Erzurum ilinde 6grenim gérmekte olan 483 lise
dgrencisi olusturmaktadir. Orneklemde yer alan &grenciler Tiirk dili ve edebiyati dersini uzaktan egitimle EBA
egitim portal lzerinden almislardir. Calismanin 6rneklem grubu belirlenirken kiime 6rnekleme yénteminden
yararlanilmistir. Evren, kimi zaman icinde gesitli elemanlarin bulundugu benzer amagli kimelerden olusur. Bu gibi
durumlarda arastirma evrenden segilecek kiimelerle yiratilar (Karasar, 2017). Bu galismanin evreni iginde
akademik basarilari bakimindan farklilik gésteren ¢ok sayida okul tiriinde 6grenim gérmekte olan 6grenciler yer
alir. Bu sebeple kiime 6rnekleme yontemi ile okullar tirlerine gore siniflandiriimis ve farkli okul tirlerinden
ogrenciler (Anadolu lisesi, meslek lisesi, imam hatip lisesi, sosyal bilimler lisesi, fen lisesi, glizel sanatlar lisesi)
ornekleme dahil edilmistir. Ayni sekilde farkli sinif diizeylerinden veri toplanmistir. Yaptigimiz ¢alismada okul
tirl ve sinif diizeylerinden kaynakli elde edilecek sonuglarda farklilik olusmasi ihtimaline karsi farkl okul tirt ve
sinif dizeylerinden veri toplanmis ve bu sekilde daha gecerli sonuglar elde edilmeye calisiimistir. Bununla birlikte
12. sinif 6grencilerinin yil iginde girecekleri merkezi sinavlar sebebiyle sinav kaygisi icerisinde olacaklari ve
miifredatta yer alan derslere ¢ok fazla odaklanamayacaklari disiinilmektedir. Bu sebeple 12. sinif 6grencileri
calismaya dahil edilmemistir. Bununla birlikte ¢calisma grubu belirlenirken Tirkiye’de 6grencilerin lise tirlerine
dagilimi esas alinmistir. Bu kapsamda Tirkiye’de Anadolu liseleri ile meslek liselerinde egitim gérmekte olan
ogrenci sayisinin sosyal bilimler ve fen liseleri gibi okullarda egitim goren 6grencilere nazaran daha fazla olmasi

sebebiyle Anadolu ve meslek liselerinden daha fazla sayida 6grenci 6rnekleme dahil edilmistir.

Orneklem grubunda yer alan dgrenciler belirlenirken evrende yer alan égrenci sayisi esas alinmistir. Erzurum
ilinde, 2020-2021 egitim 6gretim yili itibariyle 64.513 ortadgretim 6grencisi bulunmaktaydi (Millf Egitim Bakanligi,
2021, 152). Calismada .05 sapma miktari ve .95 glven araligi dogrultusunda 483 kisilik bir 6rneklemin yeterli
olacagi duslinilmektedir (Blytkoéztirk, 2016). Normallik ve uc¢ deger analizleri neticesinde 17 6grenci

orneklemden cikarilmis ve 466 kisilik bir 6rneklem grubu ile analizler gergeklestirilmistir.

Calismaya katilan 6grencilerin betimsel 6zellikleri Tablo 1’de verilmistir:
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Tablo 1. Orneklem Grubunun Betimsel Ozellikleri

f %
Cinsiyet Kadin 343 73.6
Erkek 123 26.4
Anadolu Lisesi 191 41
imam Hatip Lisesi 110 23.6
- Fen Lisesi 4 .9
Okul Tard Gulzel Sanatlar Lisesi 18 3,9
Mesleki ve Teknik Lise 102 20.6
Sosyal Bilimler 46 9.9
9. Sinif 168 36.1
Sirif 10. Sinif 94 20.2
11. Sinif 130 40.8
Hazirhk 13 2.8

Orneklemde yer alan &grencilerin Tiirk dili ve edebiyati derslerine giren 6gretmenlerle 6n gériismeler yapilmistir.
Bu 6n gorismelerde uzaktan egitimle Tirk dili ve edebiyati derslerini ylriten 6gretmenlerin EBA’da yer alan Tirk
dili ve edebiyati dersi icin hazirlanmis icerik ve materyallerden en az birini kullandiklari belirlenmistir. Yapilan 6n
gorisme ile calisma grubunda yer alan 6grencilerin EBA’da Tirk dili ve edebiyati dersi icin hazirlanmis olan
materyalleri derslerde kullanmis olduklari dogrulanmistir. Bu sayede daha gegerli ve glivenilir veriler elde etmek

amagclanmigtir.

Veri Toplama Araglari
Ogretim Materyaline Yénelik Motivasyon Olgegi (BMMO)

ARCS modeli, 6grenmeye yonelik motivasyonu konu alan bir model ¢alismasidir (Keller, 1987a; Keller, 1987b;
Keller, 2008). Turkiye’de Keller'in modeli esas alinarak Tiirkgeye uyarlanmis bazi dlgekler mevcuttur. Bunlardan
ilki Acar (2009) ikincisi ise Kutu ve Sozbilir (2011)’e aittir. S6z konusu iki 6lgcegin 6rneklem grubu Universite
dgrencilerinden olusmaktadir. Olgegin Tiirkceye son uyarlamasi ise Dinger ve Doganay (2016) tarafindan
yapilmistir. Dinger ve Doganay (2016)in calismalarinda ise 6rneklem grubu ortaokul 6grencileridir. Bizim
calismamizda hem en gilncel uyarlama c¢alismasi olmasi hem de 6rneklem grubunun MEB’e bagh egitim
kurumlarinda 6grenim goérmekte olan 6grenciler olmasi sebebiyle Dinger ve Doganay (2016)'in Tirkgeye
uyarladig olgek tercih edilmistir. Nitekim bu olgekteki dil ve Uslup 6zelliklerinin bizim ¢alismamizin érneklem

grubu icin daha uygun oldugu dusliniimektedir.

Dinger ve Doganay (2016)'in ¢alismasinda dlcegin yapi gegerligini saglamak amaciyla arastirmacilar tarafindan
acimlayici ve dogrulayici faktor analizleri yapilmistir. Faktér analizleri esnasinda 892 6grenciden veri toplanmistir.
Acgimlayici faktoér analizi neticesinde toplam varyansin % 47.5ini aciklayan 4 faktorli 33 maddelik bir 6lgek elde
edilmistir. Olgegin boyutlari orijinal dlcekte oldugu gibi dikkat, uygunluk, giiven ve memnuniyettir. Dogrulayici
faktor analizi neticesinde ise 6lgegin x2/sd=2.32, SRMR = .04, RMSEA=.07, AGFI=.78, GFI=.81, NFI=.97, ve CFI=.98
uyum indeksi degerlerine sahip oldugu sonucuna ulasiimistir. Olgegin giivenirligini tespit etmek amaciyla ig
tutarhilik katsayilarina bakilmis, Cronbach Alpha i¢ Tutarlilik Katsayisi aciklayici faktdr analizi sonucunda .93,

dogrulayici faktdr analizi sonucunda .97 olarak hesaplanmistir. Olgekten alinan puanlar 33.00-37.00 arasi ¢ok
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diisuk, 37.01-54.00 disik, 54.01-143.99 orta, 144.00-160.99 yiksek ve 161.00-165.00 ¢ok yiksek olarak

siniflandiriimistir.

Tiirk Edebiyati Dersine Yénelik Tutum Olgegi (TEDYTO)

Olgek, Veyis (2015) tarafindan gelistirilmistir. Olcegin yapi gegerligini saglamak amaciyla arastirmaci tarafindan
acimlayici ve dogrulayici faktor analizleri yapilmistir. Faktor analizleriigin 566 lise 6grencisinden veri toplanmistir.
Acimlayici faktor analizi neticesinde toplam varyansin % 58.39’unu agiklayan 4 boyutlu 27 maddelik bir 6lgek elde
edilmistir. Olcegin boyutlari ilgi, &nem, kaginma ve bilgidir. Dogrulayici faktdr analizi neticesinde ise dlgegin
X2/sd=2.42, RMSEA=.078, RMR= .075, NFI=.97, NNFI= .97, CFI=.97, IFI=.98, RFI=.98, AGFI=.92, GFI=.94 uyum
indeksi degerlerine sahip oldugu sonucuna ulasiimistir. Olcegin glivenirligini tespit etmek amaciyla ise i¢ tutarlik
ve iki yari glvenirlik analizi yapilmis ve 6lgegin guvenirlik katsayilarinin ig tutarlik icin .79 ile .82 arasinda ve iki

yari givenirliginin de .75 ile .79 arasinda degistigi bulunmustur.

Veri Analizi

Veriler toplanirken dncelikle etik kurul onay izni, ardindan da Erzurum il Milli Egitim MidirlGgiinden arastirma
izni alinmistir. Gerekli izinler alindiktan sonra Olgekler google formlar Uzerinden Milli Egitim MuadurlGgu
aracihgiyla galisma grubuna iletilmistir. Veriler toplandiktan sonra SPSS 22.0 paket programi ile veriler analiz
edilmistir. Veriler analiz edilirken ortalama ve standart sapma degerleri, normallik analizler (skewness ve kurtosis,

Kolmogorov-Smirnov), Pearson Korelasyon ve goklu dogrusal regresyon analizi yapilmistir.

Korelasyon ve Regresyon anazleri yapilmadan dnce veri setinin normal dagilim gosterip gdstermedigi kontrol
edilmistir. ilk asamada yapilan normallik analizlerinde TEDYTO’niin 6nem, kaginma ve bilgi alt boyutlarinin
skewness ve kurtosis degerlerinin -1.5/+1.5 degerleri disinda oldugu, dolayisiyla normal dagilim gostermedigi
tespit edilmistir (Tabachnick ve Fidell, 2013). Bunun Uzerine s6z konusu alt boyutlarda yer alan ug degerler ile
asiri ug degerler temizlenmis ve z puanlari hesaplanmistir. Z puanlari -3.3 degeri ile +3.3 degerinin lzerinde olan
ogrenciler veri setinden ¢ikarilmistir. Nitekim -3.3 ile +3.3 disindaki degerler ug deger olarak kabul edilmektedir
(Tabachnick ve Fidell, 2013). Bu asamada 17 6grenci veri setinden gikarilmis, 483 kisilik galisma grubu 466’ya
diismustir. Ardindan yapilan normallik analizleri neticesinde 6nem, kaginma ve bilgi boyutlarinin basiklik ve
carpiklik katsayilarinin -1.16 ile .7 arasinda degerlere sahip oldugu tespit edilmistir. Bu degerlerin normallik
kosulunu sagladigi dustintilmektedir (Tabachnick ve Fidell, 2013). Bu degerlerle birlikte kutu grafikleri ile

histogramlar incelenmis ve veri setinin normal dagihm gosterdigine karar verilmistir.

Coklu dogrusal regresyon yaplilirken ise veri setinin 6n kosullari saglayip saglamadigi test edilmistir. Bu kapsamda
coklu dogrusal baginti varsayimi kontrol edilmistir. Yordayan degiskenler arasinda .90 ve zeri bir iligki
bulunmamasi ¢oklu dogrusal bagintinin saglandigini géstermektedir (Pallant, 2002/2017). Coklu dogrusal baginti
varsayiminin saglanmasi igin Tolerance degerinin .10’dan disiik olmamasi, VIF degerinin ise 10’dan diisiik olmasi
gerekmektedir (Seger, 2017). Calismamizda Tolerance degeri Model 1’de memnuniyet alt boyutu i¢in 1.00; Model

2’de memnuniyet ve uygunluk alt boyutlari igin .42; Model 3’te ise memnuniyet alt boyutu i¢in .29; uygunluk alt

811



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

boyutu igin .36 ve gliven alt boyutu igin .31 olarak tespit edilmistir. VIF degeri ise Model 1’de memnuniyet alt
boyutu icin 1.0; Model 2’de memnuniyet ve uygunluk alt boyutlari igin 2.42; Model 3’te memnuniyet igin 3,95;
uygunluk icin 2,76 ve giiven i¢in 3,16 oldugu tespit edilmistir. Elde edilen veriler galismada ¢oklu dogrusal baginti

varsayiminin saglandigini gostermektedir.

Coklu dogrusal regresyon analizinin varsayimlarindan biri de u¢ degerlerdir. Yukarida da bahsedildigi Gizere ug
degerler z puanlari belirlenerek ayiklanmistir. Bununla birlikte Mahalonobis mesafesi kontrol edilerek ug degerler
belirlenmeye galisiimistir. Elde ettigimiz en yiiksek Mahalonobis mesafesi 14.40'tir. 4 yordayan degisken igin en
yiksek mahalonobis degeri 18.47’dir (Pallant, 2002/2017). Buradan hareketle veri setinde analizlerin
givenirligini olumsuz etkileyecek bir u¢ degerin olmadigi séylenebilir. Elde edilen veriler veri setinin ¢oklu

dogrusal regresyon analizinin yapilmasina uygun oldugunu gostermektedir.

Etik Kurul izni

Bu calisma icin Atatiirk Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'ndan 18.02.2021 tarih ve 28 karar
numaral etik kurul onayr alinmistir.

BULGULAR

1. Alt Probleme Yonelik Bulgular

Lise 6grencilerinin uzakten egitimle yurutilen Tirk dili ve edebiyati derslerinde kullanilan materyallere yonelik
motivasyon diizeyleri ile derse y&nelik tutumlarinin belirlenmesi amaciyla 6ncelikle 6grencilerin Ogretim
Materyaline Yénelik Motivasyon Olcedi ile Tiirk Edebiyati Dersine Yénelik Tutum Olgedi’nden aldiklar puanlar

belirlenmistir. Olgek toplam puanlari Tablo 2’de verilmistir:

Tablo 2. Orneklem Grubunun Olgek Toplam Puanlari

O6mMMO N X ss

Dikkat 466 34.91 7,13
Uygunluk 466 29.21 5.13
Gliven 466 31.37 6.19
Memnuniyet 466 21.79 491
Olgek Toplam 466 117.30 21.44
TEDYTO N X SS

ilgi 466 39.07 7.76
Onem 466 33.77 4.70
Kaginma 466 17.06 3.23
Bilgi 466 16.31 2.44
Olgek Toplam 466 105.64 14.82

Tablo 2 incelendiginde GMMO’niin 6lgek toplam puaninin 117.30 oldugu gdriilmektedir. Dolayisiyla 6grencilerin
uzaktan egitimle yiratulen Tirk dili ve edebiyati derslerinde kullanilan materyallere iliskin motivasyon
diizeylerinin orta seviyede oldugu séylenebilir. Katilimcilarin OMMO’niin alt boyutlarindan en yiiksek puani

dikkat alt boyutunda (X=34.91), en disiik puani ise memnuniyet alt boyutundan (X=21.79) aldiklan tespit
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edilmistir. Ote yandan katilimcilarin uygunluk alt boyutundaki toplam puanlari 29.21; giiven alt boyutunda ise
31.37’dir. Alt boyutlarin her birinden alinan puanlar incelendiginde de katiimcilarin uzaktan egitimle yiratilen
Tik dili ve edebiyati derslerinde kullanilan materyallere iliskin motivasyonlarinin dikkat, uygunluk, gliven ve

memnuniyet boyutlarinda da orta diizey bir motivasyona sahip olduklari anlagiimaktadir.

Katilmcilarin uzaktan egitimle yuritilen Tirk dili ve edebiyati dersine yonelik ortalama tutum puanlari ise ilgi
boyutunda 39.07, 6nem boyutunda 33.77, kaginma boyutunda 17.06 ve bilgi boyutunda 16.31 olarak
dlgiilmustir. Katihmailar, TEDYTO'nin alt boyutlarindan en yiiksek puant ilgi, en diisiik puani ise bilgi boyutundan
almiglardir. Bu verilerden hareketle 6grencilerin uzaktan egitimle yiritilen Turk dili ve edebiyati derslerine ilgi,
dnem ve bilgi boyutlarinda yiiksek; kacinma boyutunda ise diisiik bir tutuma sahip olduklari belirlenmistir. Olgek
toplam puani incelendiginde ise katilimcilarin TEDYTO toplam puaninin 105.64 oldugu tespit edilmistir. Bu
puandan hareketle katilimcilarin uzaktan egitimle yiratilen Tirk dili ve edebiyati dersine yonelik yiiksek bir

tutuma sahip olduklari séylenebilir.

2. Alt Probleme Yonelik Bulgular

Calisma kapsaminda 6ncelikle bagimh degisken ile bagimsiz degisken arasindaki iliski incelenmistir. Ogrencilerin
uzaktan egitimle ytritalen Tirk dili ve edebiyati derslerinde kullanilan materyallere yonelik motivasyonlari ile

derse yonelik tutumlari arasindaki korelasyon analizi sonuglari Tablo 3’te verilmistir:

Tablo 3. Degiskenler Arasindaki iliskiye Yonelik Pearson Korelasyon Analizi

Degisken 1 2 3 4 5 6 7 8

1.Dikkat 1

2.Uygunluk .80™ 1

3.Guven 77 74" 1

4.Memnuniyet .81™ 76" .80™ 1

5.ilgi 57" 55" 50" 65" 1

6.0nem 51" .54 43" .54 .63™ 1

7.Kaginma 377 39" .34 42 .38 .53 1

8.Bilgi 51" .50™ .44 46" .50™ 67" .38™ 1
N=466, p<.01

Tablo 3 incelendiginde materyale yonelik motivasyonun alt boyutu olan dikkat boyutu, derse yonelik tutum
Olgeginin ilgi (r=.57, p<.01), 6nem (r=.51, p<.01), kaginma (r=.37, p<.01) ve bilgi (r=.51, p<.01) alt boyutlariyla
pozitif ve anlamli bir iliskiye sahiptir. OMMO’niin uygunluk alt boyutu ile tutum élgeginin ilgi (r=. 55, p<.01) 6nem
(r=.54, p<.01), kacinma (r=.39, p<.01), ve bilgi (r=.50, p<.01), alt boyutlariyla da pozitif ve anlamh bir iliski
icerisinde oldugu gorulmektedir. Benzer bir sekilde giiven alt boyutuyla tutum 6élgeginin ilgi (r=.50, p<.01), dnem
(r=.43, p<.01), kagcinma (r=.34, p<.01), ve bilgi (r=.44, p<.01), alt boyutlariyla pozitif ve anlamh bir iliski icinde
oldugu tespit edilmistir. OMMO’niin son boyutu olan memnuniyet ile tutum dlceginin alt boyutlari arasinda da
pozitif ve anlamliiliskiler mevcuttur. Memnuniyet alt boyutuyla tutum 6lgeginin korelasyonel iliskileri istatistiksel

olarak ilgi (r=.65, p<.01), 6nem (r=.54, p<.01), kaginma (r=.42, p<.01), bilgi (r=.46, p<.01) seklindedir.
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OMMO ve TEDYTO'niin alt boyutlar arasinda genellikle orta diizeyde pozitif korelasyonel iliskiler oldugu
gorulmektedir. Degiskenler arasindaki en yiiksek ve pozitif iliski memnuniyet ve ilgi alt boyutlari arasinda tespit
edilmistir. Alt boyutlar arasindaki en disuk iliski ise glven ve kaginma boyutlari arasindadir. Dolayisiyla
katiimcilarin materyallerden memnun olma dizeyleri arttikca derse yonelik ilgi dizeylerinin de artacag

soylenebilir.

Materyale Yonelik Motivasyon Olgegi’nin alt boyutlari ile TEDYTO’ niin alt boyutlari arasinda orta diizeyde, anlamli
ve pozitif iliskiler oldugu tespit edilmistir. Ote yandan yordanan degisken ile her bir yordayan degisken arasinda
.30 ve Uzeri bir iliski mevcuttur. Dolayisiyla degiskenler arasinda Regresyon analizi yapilabilmesi icin gerekli

korelasyonel iliskinin mevcut oldugu séylenebilir.

3. Alt Probleme Yonelik Bulgular

Bagimli degisken ile bagimsiz degisken arasinda pozitif yonde anlamli iliskiler oldugu tespit edildikten sonra
yordayici degiskenin yordanan degiskeni ne diizeyde yordadigini tespit etmek amaciyla ¢oklu dogrusal regresyon

analizi yapilmistir. Analizin sonuglari Tablo 4’te verilmistir:

Tablo 4. Coklu Dogrusal Regresyon Analizi Sonuglari

Bagimsiz Degisken=Tiirk Dili ve Edebiyati Dersine Yonelik Tutum

Model Degisken B Standart Hata B t p
M1 Memnuniyet 2.01 .10 .67 19.42 .00
M2 Memnuniyet 1.44 .15 48 9.15 .00

Uygunluk 71 .15 24 4.68 .00

Memnuniyet 1.65 .18 .54 8.85 .00

M3 Uygunluk .82 .16 .28 5.11 .00
Glven -.29 .14 -.12 -2.03 .04

M1: R= .67, R%= .448 F= 377.276, p<.05
M2: R= .68, R%= .473, F= 208.096, p<.05
M3: R= .69, R%= .478, F= 141.060, p<.05
Tablo 4 incelendiginde 6gretim materyaline yonelik motivasyonun alt boyutlari olan memnniyet, uygunluk ve
guvenin derse ydnelik tutumun anlaml bir yordayicisi oldugu gériulmektedir (R=.69, R?=.478 p<.05). Buna gore
memnuniyet, uygunluk ve giiven derse yénelik tutumdaki toplam varyansin %47.8’ini agiklamaktadir. Ote yandan
memnuniyet ve uygunluk derse yonelik tutumun pozitif yordayicilariyken, gilven tutumun negatif bir
yordayicisidir. Standardize edilmis (B) katsayisi ve t degerleri incelendiginde géreli 6Gnem diizeyi olarak sirasiyla
memnuniyet (R=.54), uygunluk (8=.28) ve gilivenin (R=-.12) derse yonelik tutumun anlaml bir yordayicisi oldugu

sdylenebilir. Ogretim materyaline yénelik motivasyonun alt boyutu olan dikkat, anlamli bir yordayici olmadigi icin

modelden cikarilmistir.

Derse yonelik tutumun en gicli yordayicisi, memnuniyet boyutudur (R=.67, R?=.448). Nitekim Model 1
incelendiginde memnuniyetin derse yonelik tutumun % 44.8’ini agikladig gorilmektedir. Bu sebeple derse

yonelik tutumdaki toplam varyansin bliyiik cogunlugu memnuniyet alt boyutu tarafindan agiklanmaktadir. Model
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2 incelendiginde uygunluk alt boyutunun memnuniyet ile birlikte derse yonelik tutumdaki toplam varyansin %
47.3’Unu acikladigi anlasilmaktadir (R=.68, R?=.473). Buradan hareketle uygunluk alt boyutunun modele
katkisinin % 2.5 oldugu tespit edilmistir. Model 3 incelendiginde ise her i¢ boyutun modele katkisi gérilmektedir.

Model 3’ten hareketle gliven alt boyutunun modele katkisinin % 0.5 oldugu anlasgiimigtir.

TARTISMA ve SONUC

Calismada 6grencilerin uzaktan egitimle yuritilen Turk dili ve edebiyati derslerinde kullanilan materyallere
yonelik motivasyonlari ile derse yonelik tutumlari arasinda pozitif ve anlamli diizeyde bir iliski oldugu sonucuna
ulasilmistir. En yiksek ve anlamli kolerasyonun 6gretim materyaline yonelik motivasyonun alt boyutlarindan
memnuniyet ile derse yonelik tutumun alt boyutlarindan olan ilgi arasinda oldugu tespit edilmistir. Bu baglamda
ogrencilerin uzaktan egitimle yurutiilen materyallere yonelik memnuniyet dizeyleri arttikca derse yonelik
ilgilerinin artmasi da beklenmektedir. Huang vd. (2006)'ne gére Ogretim Materyaline Yonelik Motivasyon
Olgegi’nin alt boyutlari arasindaki en yiiksek iliski dikkat ile memnuniyet arasindadir. Bu ¢alismada da benzer bir
sonug alinmigtir. Konuyla ilgili olarak iliskisel tarama tiriindeki ¢alismalarda da benzer sonuglarin elde edildigi
tespit edilmistir. Ornegin Dinger (2019; 2020) yaptigl metaanaliz ¢alismalarinda ARCS Modeli ile yapilan nicel
arastirmalarda motivasyon lizerinde materyalin olumlu etkileri oldugunu ve dikkat boyutunun ARCS Modeli’nin
boyutlari arasinda en buytk etkiye sahip oldugunu tespit etmistir. Dinger (2020)’in galismasinda etki blyukligu
bakimindan memnuniyet ikinci 6nemli bilesendir. Bu galismada da memnuniyet alt boyutunun derse yonelik
tutumun oldukga 6nemli bir yordayicisi oldugu tespit edilmistir. Yapilan bazi arastirmalar motivasyon ile okul
basarisi arasinda da pozitif ve anlamli iliskiler oldugunu géstermektedir (Glynn vd., 2007; Kriegbaum vd., 2018;
Morgan, 1953). Bu galismada ise materyale yonelik motivasyon ile derse yonelik tutum arasinda pozitif ve anlaml
bir iliski oldugu ayni zamanda motivasyonun derse yonelik tutumun pozitif bir yordayicisi oldugu tespit edilmistir.
Bu bakimdan 6gretim materyaline yonelik motivasyonun akademik basari kadar derse yénelik tutum icin de

onemli bir degisken oldugu sonucuna ulasiimistir.

Alanyazinda 6gretim materyaline yonelik motivasyon ile ilgili iliskisel tarama calismalarinda konunun farkh
boyutlarina deginen yayinlar da mevcuttur. Ornegin Lee ve Hao (2015) dgretim materyalleriyle ilgili algilanan
eglence ile 6grenme motivasyonu arasinda pozitif ve anlamli bir iligki tespit etmistir. Cook vd. (2009) web tabanl
bir kurstan elde ettikleri materyale yonelik motivasyon verileriyle Mayo Lisansiistl Tip Okulunun Kiresel Modiil
Memnuniyet puanlarinin korelasyonel iliskilerini incelemistir. Bu calismada Kiiresel Memnuniyet Olgegi
puanlariyla en yiksek iliskinin ilgi alt boyutu arasinda oldugu tespit edilmistir. Bu bakimdan egitim materyalinin
ogrenciye sagladigl motivasyon ile farkli degiskenler arasinda gesitli iliskiler oldugu saptanmistir. Bu ¢alismada
alanyazindaki diger calismalara ek olarak uzaktan egitimde Tirk dili ve edebiyati derslerine kullanilan 6gretim
materyaline iliskin 6grenci motivasyonu ile derse yonelik tutum arasinda da pozitif bir iliski oldugu tespit

edilmistir.

Calismada, en dislik korelasyonel iliskinin ise materyale yonelik motivasyonun alt boyutlarindan dikkat ile derse

yonelik tutumun alt boyutlarindan kaginma arasinda oldugu belirlenmistir. Kaginma alt boyutunda olumsuz
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maddelerin yer almasi béyle bir durumun ortaya cikmasinda etkili olmustur. Ote yandan uzaktan egitimle
ylratalen Tark dili ve edebiyati derslerinde kullanilan teknolojik materyaller 6grenci motivasyonuna orta
diizeyde bir katki yapmistir. Ogrencilerin uzaktan egitimle yiritilen Tirk dili ve edebiyati derslerine yonelik
tutumlarinin ise yiiksek oldugu sonucuna varilmistir. Elde edilen bulgulardan hareketle 6grencilerin uzaktan
egitimle yurutilen Turk dili ve edebiyati derslerine ilgi duyduklari, bu derse dnem verdikleri ve dersten
kacinmadiklari sonucuna ulasilmistir. Bu baglamda o6grencilerin uzaktan egitimle yuritilen Turk dili ve

edebiyatina yonelik olumlu bir tutum icinde olduklari séylenebilir.

Calismadan elde edilen diger bir sonug ise uzaktan egitimle yirutilen Turk dili ve edebiyati derslerinde kullanilan
materyallere yonelik motivasyonun derse yonelik tutumun anlamli, pozitif ve glgli bir yordayicisi olmasidir. Bu
baglamda uzaktan egitimde kullanilan materyallere yénelik motivasyon 6grencilerin derse yonelik tutumlarina
ait varyansin yaklasik olarak yarisini agiklamaktadir. Derse yonelik tutumun en glicli yordayicisi materyale yonelik
motivasyonun alt boyutu olan memnuniyettir. Yukarida ifade edildigi lizere en gigli korelasyonel iliski de
memnuniyet ve dikkat alt boyutlari arasinda yer almaktadir. Ote yandan materyale ydnelik motivasyonun
uygunluk ve gliven alt boyutlarinin da derse yonelik tutumun anlamli birer yordayici oldugu sonucuna ulasiimistir.
OMMO’niin dikkat alt boyutu ise derse yénelik tutumun anlamli bir yordayicisi degildir. Alanyazinda yapilan
calismalarda ise dikkat alt boyutunun motivasyona en ¢ok katki saglayan boyut oldugu goriilmektedir (Dinger ve
Doganay, 2017; Salim, Marzuki ve Kasirun, 2007). Buna karsin bizim ¢alismamizda dikkatin tutumun yordayici bir
degiskeni olmamasinin sebebi COVID 19 kosullarinda yiriitiilen uzaktan egitim faaliyetlerinin niteliklerinin dikkati

saglamada yetersiz olmasi ile ilgili olabilir.

Konuyla ilgili deneysel ¢alismalarda da dikkat alt boyutunun énemine vurgu yapilmaktadir. Choi ve Johnson
(2005) video tabanh 6gretim etkinliklerinin 6grenci motivasyonunu dikkat boyutunda 6nemli 6lgtide etkiledigini
belirtmistir. Dolayisiyla video tabanlh bir materyalin 6grencilerin dikkatini cekerek onlari motive ettigi sonucuna
ulasiimistir. Bizim ¢alismamizda ise EBA’da kullanilan materyallerin memnuniyet bakimindan 6grencilerin derse
yonelik tutumlarini acikladigr gorialmustar. Di Serio vd., (2013) ise artirilmis gerceklik uygulamalarinin klasik
sunumlara gore 6grenci motivasyonunun dikkat ve memnuniyet boyutlarini olumlu anlamda etkiledigini tespit
etmistir. Erhel vd. (2022)'nin ¢alismalarinda ise Twitter tabanh bir 6grenme modelinin Gniversite 6grencilerinin
icsel motivasyonlarini artirdigi ifade edilmistir. Benzer sekilde teknolojik materyallerin motivasyonunun cesitli
turlerini olumlu yonde etkiledigini gosteren c¢alismalar mevcuttur (Dinger, 2017; Dinger ve Doganay, 2017;
Hakkari vd., 2017; Proske vd., 2014). Mcgill (2012) ise programlama igin kullandigi robotlarin 6grenci
motivasyonunu dikkat boyutunda ¢ok az etkiledigi diger boyutlarda ise hi¢ etkilemedigi sonucuna ulasmistir.
Cobb (2013) da gelistirdigi animasyon aracinin 6grenci motivasyonuna anlamli bir etkisinin olmadigini ifade
etmistir. Alanyazinda yapilan galismalar genel olarak bir ydntem ya da materyalin 6grenci motivasyonuna etkisini
olcer. Arastirmacilarin inceledigi bu materyallerin teknolojik ve cevrimici materyaller olmasi sebebiyle, bu
calismalardaki materyallerin bizim ¢alismamizda kullanilan materyallerle benzerlik gosterdigini sdyleyebiliriz. Bu
calismanin alanyazinda deneysel olarak yapilan s6z konusu ¢alismalara katkisi 6grencilerin uzaktan egitimle

ylratalen Tirk dili ve edebiyati derslerinde kullanilan materyallere motive olmalarinin derse yonelik tutumlarini
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gelistirmede oldukga 6nemli bir degisken oldugunun ispat edilmesidir. Nitekim uzaktan egitimde kullanilan
teknolojik materyaller 6grencilerin motivasyonlarini artiracagi gibi 6grencilerin bu materyallere motive edilmesi
de derse yonelik tutumu olumlu yonde gelistirecektir. Bu bakimdan EBA’da kullanilan materyallerin 6grenciyi

motive edecek sekilde hazirlanmasi oldukga 6nemlidir.

Elde ettigimiz veriler uzaktan egitimde Tirk dili ve edebiyati derslerinde kullanilan materyallere yonelik
motivasyonun 6grencilerin derse yonelik tutumlarini agiklamada etkili bir degisken oldugunu géstermektedir. Bu
bakimdan uzaktan egitimle yiritllen Tirk dili ve edebiyati dersi 6gretim materyallerinin 6grencide yaratacagi
memnuniyet ve gliven duygusunun 6grencinin derse yonelik tutumunu agiklayan énemli bir degisken oldugu
ortaya koyulmustur. Materyallerin ders ve konuya olan uygunlugu da Tirk dili ve edebiyati dersine yonelik

tutumun ihmal edilebilir bir aciklayicisi oldugu tespit edilmistir.

Tirkiye’de Pandemi’den once EBA’da Tirkge ve Tirk dili ve edebiyati ders igeriklerinin ve materyallerin
degerlendirilmesine yonelik nicel ve nitel gesitli galismalar yapilmistir. Bu galismalardan biri olan Kana ve Saygili
(2016)’'nin makalesinde EBA’da yer alan materyaller sayesinde Turk dili ve edebiyati dersinin gorsel ve isitsel
dgelerle desteklenerek daha eglenceli ve kalici bir hale getirildigi sonucuna ulasilmistir. Can ve Topguoglu Unal
(2018) ise EBA’da yer alan Tiirkge ders igeriklerinin 6grencilerin Tiirkce dersine yonelik tutumlarini olumlu olarak
etkiledigini ifade etmektedir. Buna karsilik Tanrikulu (2017) EBA’da yer alan materyallerin Tirkge dersi konusma,
dinleme, okuma, yazma ve dil bilgisi alanlarinin her birinde igeriklerin yeterli olmadig sonucuna ulasmistir.
Maden ve Onal (2020) ise Tiirkce derslerinde okuma becerisine yénelik yeterli diizeyde icerik oldugunu,
dinleme/izleme becerisinde ise ¢ok az sayida materyal olduguna vurgu yapmistir. Maden ve Onal (2020)’a gore

de EBA’da yer alan igerikler nitelik bakimindan oldukga yetersizdir.

Pandemi’den dnce EBA’da yer alan Tiirkge ve Turk dili ve edebiyati ders iceriklerine yonelik elde edilen sonuglarin
birbirinden farkli oldugu gériilmektedir. Pandemi Donemi’nde EBA’da yer alan materyallere yonelik yapilan
calismalarin sonuglari nispeten degisiklik géstermistir. EBA’da gergeklestirilen uzaktan egitim calismalarinda;
ogrencilerin derse katiliminin saglanamamasi, derse yonelik yeterli materyalin bulunamamasi, donanim
yetersizlikleri, 6gretmenlerin deneyimsizlikleri, ders igeriklerindeki yetersizlikler, firsat esitliginin olmamasi, alt
yapl, 6grenciyle sinirh etkilesim gibi bir dizi olumsuzlukla karsilasildig1 gériilmektedir (Balaman ve Hanbay Tiryaki,
2021; Can ve Ozan, 2021; inal vd., 2021; Tiirker ve Diindar, 2020; Veyis ve Biiker, 202). Buna karsilik alan yazindaki
calismalarda EBA (zerinden yiritilen uzaktan egitim galismalarinin faydah taraflarinin oldugunu belirten
calismalar da mevcuttur (Glinbas ve Goziikiglik, 2020; Kesik ve Bas, 2021; Susar Kirmizi ve Altug, 2021).
Calismalar incelendiginde EBA ile yiritilen uzaktan egitim derslerinin genel olarak teknik problemler ve derse
katilim gibi sebepler ylziinden etkisiz bulundugu goze ¢arpmaktadir. Alan yazinda hem uzaktan egitim hem de
uzaktan egitimde kullanilan materyaller konusunda eksiklikler yasandigini ifade eden ¢ok sayida ¢alisma olmasina
karsin bizim ¢calismamizda uzaktan egitimle ylritilen Tlrk dili ve edebiyati derslerinde 6grencilerin materyallere
yonelik motivasyonlarinin derse yonelik tutumlarini anlamh bir sekilde yordadigi tespit edilmistir. Diinyada

uzaktan egitimle ilgili yapilan ¢alismalarda da uzaktan egitimin olumlu (Capone ve Lepore, 2021; Ismaili, 2020;
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Johnson, vd., 2021; Fidalgo, vd., 2020; Lee vd., 2021; Muthuprasad vd., 2021) ve olumsuz (Capone ve Lepore,
2021; Casacchia vd., 2021; Ebohon vd., 2021; lllarionova vd., 2021) bircok bilesenine vurgu yapilmistir. S6z
konusu calismalarda uzaktan egitimin olumsuz yonlerine vurgu yapan calismalarin daha 6n planda oldugu
anlasiimaktadir. Ancak diinya genelinde yiirGtilen uzaktan egitim ¢alismalariyla ilgili olumsuz gorislerin biytk
gogunlugunun da teknik problemlerden kaynakli oldugu tespit edilmistir. Ote yandan bu noktada yapilan
calismalardan elde edilen sonuglarin bu denli farklilasmasinda tim diinyada Pandemi ile birlikte tam zamanli ve
ani bir sekilde uzaktan egitime gecilmesi etkili olmustur. Bizim ¢alismamizda konunun farkl bir boyutu ele alinmis
ve uzaktan egitimle yirGtulen Turk dili ve edebiyati derslerinde kullanilan materyallere yoénelik 6grenci
motivasyonlarinin derse yonelik tutumun anlamh bir yordayicisi oldugu tespit edilmistir. Bu bakimdan uzaktan
egitimde kullanilan materyallerin 6grencilerin derse yonelik tutumlarina olumlu anlamda katkisi oldugu
belirlenmistir. Alan yazinda yapilan g¢alismalar daha ¢ok uzaktan egitimin etkilili§ine odaklanmis, uzaktan
egitimde kullanilan materyallerin derse yonelik tutumu agiklamada ne diizeyde etkili oldugu Uzerine yapilan
cahismalar sinirl kalmistir. Calismamizda elde ettigimiz bu sonug¢ bundan sonraki siireglerde yiritilecek olan
uzaktan egitim ¢alismalarinda kullanilacak materyallerin &nemini ortaya koymasi agisindan oldukga kiymetlidir.
Nitekim alanda uzaktan egitim uygulamalari ile teknolojik materyallerin 6grencilerin akademik basarilarini, derse
yonelik tutumlarini ve motivasyonlarini olumlu yénde etkiledigini ortaya koyan ¢ok sayida ¢alisma mevcuttur
(Baki ve Giiveli, 2008; Dilling ve Vogler, 2022; Hakkari vd., 2017; Huang vd., 2010; Sahin ve Yilmaz, 2020; Turan
ve Seker, 2018; Woottipong, 2014; Yang, 2012). Bizim g¢alismamiz bu ¢alismalarin sonuglarinin uzaktan egitim
ortamlarinda ydrutiilen Tirk dili ve edebiyati dersinde kullanilan materyallere de genellemenin miimkiin

oldugunu gostermektedir.

ONERILER

Calismada ulasilan sonuglardan hereketle arastirmaci, 6gretmen ve icerik gelistirme uzmanlarina asagidaki

oneriler sunulmustur:

1. Calismada uzaktan egitimle ydriatilen Turk dili ve edebiyati derslerinde kullanilan materyallerin
ogrencilere sagladigi motivasyonun derse yonelik tutumu agiklayan 6nemli bir degisken oldugu
belirlenmistir. Bu sebeple EBA’da Tirk dili ve edebiyati dersi icin hazirlanan materyallerin daha da
zenginlestirilmesi gerekmektedir.

2. Ylz ylze egitimde 6grenci motivasyonu ve tutumu olumlu yonde artirmak icin EBA’da yer alan Turk dili
ve edebiyati 6gretim materyalleri siklikla kullaniimalidir.

3. Ogretmenlerin yiiz yize vyiritilen derslerde de motivasyonu artirici materyaller kullanmasi
gerekmektedir. Bu sebeple 6gretmenlerin bu tip materyalleri nesnel bir sekilde belirleyebilmeleri amaciyla
Keller’'in hazirladigi ARCS Motivasyon Modeli ile ilgili bilgilendirilmeleri faydali olacaktir.

4. Ogretim materyaline iliskin motivasyonun alt boyutu olan dikkatin derse yénelik tutumu yordayan bir

degisken olmadig tespit edilmistir. Bu sonuctan hareketle MEB blinyesinde calisan igerik Ureticilerinin
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EBA’da yer alan Turk dili ve edebiyati dersi 6gretim materyallerini daha dikkat gekici bir sekilde
tasarlamalari gerekmektedir.

5. Uzaktan egitimi temel alan bu ¢alismanin ylz yize ylratilen Tirk dili ve edebiyati derslerinde kullanilan
materyalleri kapsayacak sekilde yeniden yapilmasi faydali olacaktir. Bu sayede sinif ortaminda kullanilan
materyallerin sagladig motivasyon dizeyi ve tutum iliskisi ile uzaktan egitimdeki motivasyon ve tutum

iliskisi karsilastirilabilecektir.
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