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ABSTRACT

Visuals are among the most important elements of history textbooks. Within the framework of
new approaches in history teaching and gender studies, the visuals in the history textbooks are
also expected to represent women and shed light on their historical roles. In this study which was
conducted with a qualitative approach and document analysis method, the visual images of
women in the 10th grade history textbook published in the 2022-2023 academic year were
analyzed. Content and semiotic methods were used to conduct this analysis. Findings reveal that
10th grade history textbook contains 210 visuals in total and the rate of visuals which include
women is quite low compared to men images. 61.90 percent of the visuals are related to men.
The visuals of women have a rate of 16.4 percent in the textbook. However, in most of the
visuals, female figures are not recognizable and they do not directly provide information about
women’s experiences. Only 2 of women’s visuals include a single woman figure and they have
strong relationship with the subject texts. The other women’s visuals mainly to decorate the
textbook. Through visuals, it is possible to get the images of women as oppressed, nomad,
soldier, warrior, social individual, queen, tyrant, Muslim, Non-Muslim, culture bearer,
neighborhood dweller and patriot. However, it is not easy for students to notice women in the
visuals and obtain relevant information about them. The findings of the study indicate that the
visuals in the 10th grade history textbook are not used with the concern of including women's
history and experiences. Visuals should be used as means to develop historical thinking skills
instead of more decoration for textbooks. Students should be enabled to access information
about women's history through visuals and to construct beneficial information on their own.
Further research should be conducted on the integration of women's history into history
textbooks and the functional use of images related to women. Textbook authors should also
focus on this issue sensitively.
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INTRODUCTION

Textbooks prepared in line with the curricula still maintain their strong role in the education process. With their
content and visuals, they provide a general perspective on what needs to be taught (Nene, 2014; Rehman et
al., 2022). In general terms, textbooks dominate what teachers teach and what students learn. This fact shows
the power of textbooks in education (Nene, 2014). In this context, it is very important that textbooks are
prepared with great care and according to pedagogical principles. A good textbook should help develop
students' cognitive and affective skills. Additionally, it should consist of rich texts appropriate to the age and

knowledge level of students (Cegen & Ciftgi, 2007).

A well-prepared textbook with its visual design’s internal and external structure can be one of the most
effective resources in the educational process (Aslan & Polat, 2008; Rehman et al., 2022). It is particularly
important to pay attention to the visuals in textbooks. Because a visual can carry messages worth thousands of
words (Chiponda & Wassermann, 2015; Nene, 2014). In other words, visuals have benefits such as attracting
students' attention, motivating them, concretizing abstract concepts and facilitating the learning of the subject.
Visuals also develop students' imagination and affect their creativity (Kasmaienezhadfard et al., 2015; Turan &
Aslan). Despite its powerful role in learning, the rapid increase in the proportion of visuals in history textbooks

was realized after the 20th century (Aktas & Aslan, 2021).

In order for students to benefit from the visuals in the textbooks, they must first be compatible with the
subject to be able to concretize the content (Ceyhan & Yigit, 2004; Yasar & Seremet, 2007) and be appropriate
for the level of the students (Dogan & Tug, 2017; Halis, 2004; isler, 2003; Taskin & Agikalin, 2020). Additionally,
The visuals in textbooks can be used more effectively when they increase students' thinking skills (Taskin &
Acikalin, 2020) if they are clear and understandable (Carney & Levin, 2002) and have high print quality
(Demircioglu, 2011).

According to Levin (1981), the visuals used in textbooks must have the following five important functions:

1. Decoration: Visuals can make the content more remarkable and relieve the textbook from
boringness. It is important that the image used here is compatible with the content. 2.
Representation: It can help to visualize a place, an event or a person described in the textbook.
Whatever the image represents, it has to reflect its feature. 3. Transformation: Visuals can
facilitate the recall of key information given in the content. Visuals should help learners to easily
recognize the information given in the content. 4. Organization: Visuals, given in harmony with
each other, can help students to place the information correctly in their minds. It is important
that the visuals prepared should contribute to this. 5. Interpretation: The visuals used in the
textbooks can provide the students with the opportunity to make comments and enable them to

better understand the content (cited in Taskin & Agikalin, 2020, p.134).

939



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

Undoubtedly, the functions and features listed above are the characteristics that the visuals used in history
textbooks should also have. The visuals are particularly important for history textbooks that deal with the past
by nature. Because in history lessons, visuals are indispensable tools for students to concretize and make sense
of the subject. The pictures and photographs used together with the texts in history lessons facilitate the
teachers in revealing many messages about the period described (Kostikli, 1999). One of the most important
points is the use of visuals in the right places appropriate for the purposes. The visuals used at the right times
facilitate the transfer of information to students and increase the efficiency of the lessons (Hurduzeu, 2016). In
history lessons, students should be encouraged to critically examine and interpret visuals (Paykog, 1991). In this
regard, teachers have an important role to play. However, the studies show that history teachers do not find
the visuals in history textbooks to be qualified and functional. History teachers also feel themselves inadequate
in using visuals effectively (Demircioglu, 2011; K&se & Tiirkan, 2018). In their study, Aktas & Aslan (2021) reveal
that students also cannot analyze visuals using appropriate strategies and have difficulty in establishing a

relationship between historical figures and the periods they lived in.

One of the expectations regarding the use of visuals in history textbooks is that they should be inclusive of all
elements of society and include women. New approaches in history teaching and gender studies have a strong
influence on the emergence of this expectation. According to Demircioglu (2013), as a requirement of new
approaches in history teaching, women's historical roles and efforts should be included in history textbooks.
This requirement also applies to the visuals in history textbooks. At the same time, it should not be overlooked
that history textbooks and visuals play an important role in shaping the image of women today (Aktas &
Ozmen, 2014). Because visuals represent a part of people's life experiences and draw students' attention to
these experiences (Rehman et al., 2022). Visuals reflecting women's experiences in history textbooks make
women the subjects of history. The Ministry of National Education has also adopted gender equality as a
principle and has attempted to organize history programs accordingly. In the "Considerations in Textbook
Writing" section of the History Curriculum, it is stated that "textbook content should be prepared by taking

gender equality into account" (MoNE, 2018).

The visuals in history textbooks are mostly analyzed in terms of the level of representation of women and the
images attributed to women through the visuals of the textbooks. The findings of the studies conducted in this
field show that the visuals in history textbooks do not adequately represent women. Chick (2006), draws
attention to the scarcity of female images in K-12 American history textbooks and states that male images are
given more space. Can (2009), remarks that women are almost invisible in history textbooks. According to her,
proper materials such as miniatures, paintings, photographs, drawings, etc. should be used to increase the
women's visuals in the textbook. Chiponda and Wassermann (2015), reveal that women's visuals are
insufficient in history textbooks used in many countries. The history textbooks are written in a male-centered

way and the experiences of women are neglected by the book authors. Similarly, Demircioglu (2014), states
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that the visuals in 10th and 11th grade history textbooks do not represent women and children and are highly
male-centered. According to Nene (2014), women still face the barrier of sexism in history textbooks. Rayle
(2020), also argues that US history textbooks, which focus more on military and political issues, do not fully
reflect women's experiences, efforts and roles and should be improved in this context. Aydin (2022)
emphasizes the inadequacy of visuals of women in history textbooks and considers this deficiency as a problem

in the context of gender equality.

In this study, the visual images of women in the current 10th grade history textbook (2021) were analyzed. The
study is important in terms of revealing the level of reflection of gender and women's history studies in the
current 10th grade history textbook. Furthermore, it is foreseen that it will contribute to the field by shedding

light on the existing deficiencies regarding the images of women in current history textbooks.

The aim of this study is to analyze the visuals of women in the 10th grade history textbook and to reveal the
quality and functionality of these images. The proportion of women's visuals in the history textbook was also

discussed. In line with the aim of the study, answers to the following questions were sought:

e  What is the distribution of the visuals in the 10th grade history textbooks according to the units?

e  What is the distribution ratio of the women visuals in the 10th grade history textbooks compared to
the total visuals and men visuals?

e Who are the women mentioned in the visuals?

e  What kinds of visuals were used for women?

e  What kinds of images do the visuals of women present about women?

e Are the visuals of women functionally used in the textbook?

METHOD
Research Model

In this qualitative study, the images of women in the 10th grade history textbook were analyzed. Qualitative
research has flexible opportunities and allows the process to reveal perceptions and events in their natural
environment with realistic and holistic manner through qualitative data collection methods such as

observation, interview and document analysis (Buyukoztirk et al., 2019; Karatas, 2015).

Every research should be conducted with a method. According to Murray (2010), a method is a set of measures
and rules used by those working within a specific discipline (cited in Nene, 2014, p.58). Since it is appropriate
for the purpose of the study, document analysis was preferred as a method. In the document analysis method,
data are obtained by analyzing written documents containing information about the facts and events related to

the subject under research. In this method, the researchers should decide what can be used as a data source
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and check the originality of the sources. Ways such as understanding the documents, analyzing the needed

data and using the data should be followed in order (Yildirim & Simsek, 2008).

Data Collection and Data Analysis

This study, which deals with the visuals of women in the 10th grade history textbook, is a qualitative research.
The purposively selected small sample in qualitative research allows the researcher to focus on the subject in
depth (Patton, 2002). In this study, the sample was kept small in order to examine the visuals in 10th grade
history textbooks in more detail. The 10th grade history textbook (Yiksel et al., 2021), which was taught in
secondary schools in the 2022-2023 academic year, was selected by purposeful sampling method. In purposive
sampling, the researcher has the opportunity to examine in depth the situations that provide rich information

about the subject of the study (Yildirnm & Simsek, 2008).

In this study, content and semiotics analysis were used together to anlyze the visuals in the texbook. Content
analysis was preferred in order to ensure the reliability of the data and to convert qualitative measures into
guantitative measures. Content analysis is the careful, detailed and systematic examination and interpretation
of a particular material in order to reveal patterns, themes, prejudices and meanings (Berg & Lune, 2015).
According to Tavsancil and Aslan (2001), content analysis is the objective and systematic classification of

information contained in written and oral sources, and making inferences by converting them into numbers.

Bernard (2010), states that content analysis is a method that focuses on the actual content and intrinsic
features of printed materials such as textbooks. In the content analysis process, certain coding should be done
on the text and categories should be determined (cited in Nene, 2014, p. 50). In this study, the categories
determined for the content analysis of women visuals in the 10th grade history textbook are as follows: 1. The
ratio and number of visuals including women in the textbook 2. The way women presented in the visuals.
Within the framework of the categories, all visuals in the 10th grade history textbook were counted and the
total number of women and men images was determined. Woman alone, man alone and male-female group

visuals were identified and the numeric data obtained were presented in tables.

Semiotic analysis was used to analyze, understand and interpret the images of women in the 10th grade history
textbook. Because, according to Harrison (2003), semiotics is the study to derive meaning from signs. And
words, sounds, photographs and pictures can be signs (Bulut & Yurdaisik, 2005; Chiponda & Wassermann,
2015). Signifier and signified are the two components of signs. According to Chiponda and Wassermann (2015),
meanings in signs can be revealed through a systematic examination. Signs can have both denotation and
connotations. The terms denotation and connotation define the relationship between the signifier and the

signified. Interpretation is made by using the direct and connotative meanings of the visuals (Parsa, 2012).
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Semiotics deals with everything that can be taken as a sign (Nene, 2014). A systematic analysis of the image is
necessary to reveal the messages and meanings conveyed by the images (Rose, 2007). In this research, the

following questions were utilized in order to proceed systematically in the semiotic analysis phase:

What is the kind of woman visual used in the textbook?
Where is the woman visual taken from?

In which unit and subject are the women's visuals included?
Is the woman in the visual famous?

Is the name of the woman included in the visual?

Which page is it on?

What is nationality of the woman in the visual?

What does the woman in the visual do?

W X N O Uk w N e

How is the woman in the visual presented?
10. What information does the visual of the woman reveal?

11. What is the image of the woman in the visual?

With the data obtained in the light of the above questions, the functionality of the visuals that include women
in the 10th grade history textbook were also questioned and the findings were given under the related

research problem.

In this study, in order to ensure coding consistency during data analysis, an assistant professor from the field of
education was asked to do the coding apart from the researcher. Because the coding process is of great
importance in the reliability of content analysis. At this stage, two different coders should code the same text in
the same way or the same coder should code the text in the same way at two different times (Bilgin, 2014).
Miles and Huberman's (1994) agreement formula (Reliability Percentage=Agreement/(Total Agreement +
Disagreement)x100) was used to compare the two separate codings made by the researcher and the assistant

professor. The agreement rate between the two coding was found to be 0.89.8

Apart from this, all of the images containing the female figure in the book are given in the study. The visuals of
women in the study support the accuracy of the data and findings obtained through content analysis.
Presenting the data with direct quotations with a descriptive approach is one of the most important strategies
to ensure the internal reliability of the research (Yildirrm & Simsek, 2008). In the study, the direct quotation of

the texts related to the images of women also ensures the internal reliability of the research.

Ethical Procedures

Since this study is based on the analysis of the visuals of women in the 10th grade history textbook, it does not

require ethical permission.
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FINDINGS

The findings obtained in the study are presented within the framework of research problems.

Distribution of the Visuals in the Units of 10th Grade History Textbook

In the first problem of the study, the distribution of the visuals in the all units of 10th grade history textbook

was analyzed. The findings are given in Table 1.

Table 1. Distribution of the Visuals in the Units of 10th Grade History Textbook

Unit Name Total Number of Number of Visuals Number of Visuals Not
Visuals Including Human Including Human Figure
Figure
Unit 1. Seljuk Turkey in the Period of 37 27 10
Settlement and Becoming Statehood
Unit 2. Ottoman Politics from 36 19 17
Principality to State (1302-1453)
Unit 3. Warriors and Soldiers in the 20 17 3
Period of Becoming Statehood
Unit 4. Ottoman Civilization from 25 19 6
Principality to State
Unit 5. Ottoman As World Power (1453- 56 41 15
1595)
Unit 6. Sultan and the Ottoman Central 17 6 11
Organization
Unit 7. Ottoman Social Order in the 19 15 4
Classical Age
Total 210 144 66

According to Table 1, the 10th grade history textbook has 7 units. The total number of visuals in these units is
210. While the 144 of these images include human figures, they could not be identified in the 66 visuals.
According to the data in the table, the ratio of images containing human figures is 68.57 percent. As for, the
rate of visuals without human figures is around 31.42 percent. Unit 5 involves 56 visuals which is the highest

number in the table. And the lowest number of visuals is in Unit 6 with only 17.

Additionally, there are a total of 20 maps in the 10th grade history textbook. Together with the maps, the
number of visuals reaches 230. However, maps were not used in the analysis because they were not suitable

for the purpose of the research.

The Ratio of Women Visuals in 10th Grade History Textbooks Compared to Total Visuals and Men Visuals

The ratio of women visuals in 10th grade history textbooks compared to total visuals and men visuals was
revealed by the second problem of the study. The findings regarding the problem are reflected in Table 2 and

Table 3.
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Table 2. Distribution of the Men Visuals in the Units of 10th Grade History Textbook

Unit Name Number of Visual Number of Visuals Total Number of
Including Men Alone Including Men Figures as Visuals in The
a Group textbook
Unit 1. Seljuk Turkey in the 11 15 37

Period of Settlement and
Becoming Statehood

Unit 2. Ottoman Politics from 11 8 36
Principality to State (1302-1453)
Unit 3. Warriors and Soldiers in 7 9 20
the Period of Becoming
Statehood

Unit 4. Ottoman Civilization from 13 4 25
Principality to State

Unit 5. Ottoman As World Power 19 20 56

(1453-1595)

Unit 6. Sultan and the Ottoman 4 2 17
Central Organization

Unit 7. Ottoman Social Order in 1 6 19

the Classical Age
Total 66 64 210

According to Table 2, the number of visuals including men alone is 66. In 64 images, men appear in groups. This
indicates that 130 of the total 210 visuals contain men figures. The table 2 shows that 61.90 percent of the
images are related to men figures. 30.47 percent of the images contain men figures as a group. The rate of

visuals containing men alone is 31.42 percent.

Table 3. Distribution of the Women Visuals in the Units of 10th Grade History Textbook

Unit Name Number of Visual Number of Visuals Number of Visuals Total Number
Including Women Including Women as  Including Women-  of Visuals in The
Alone a Group Men as a Group textbook
Unit 1. Seljuk Turkey in the Period - - 2 37
of Settlement and Becoming
Statehood
Unit 2. Ottoman Politics from - - - 36
Principality to State (1302-1453)
Unit 3. Warriors and Soldiers in the 1 - - 20
Period of Becoming Statehood
Unit 4. Ottoman Civilization from - - 2 25
Principality to State
Unit 5. Ottoman As World Power 1 - 1 56
(1453-1595)
Unit 6. Sultan and the Ottoman - - - 17
Central Organization
Unit 7. Ottoman Social Order in the - - 7 19
Classical Age
Total 2 - 12 210

As it can be observed in the Table 3, only 2 visuals contain women alone. There are no visual in which women
appear as a group. Women and men as a group are seen together in the 12 visuals. According to these results,
women appear in 6.66 percent of the total 210 images containing human figures. However, 2 visuals including

women alone have a rate of 0.95 percent.
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When Table 2 and Table 3 are compared together, the rate of women's appearance in the visuals is
considerably lower than the rate of men's appearance. While in the 66 percent of the visuals, men are

presented alone, only 2 women are included as a single in the textbook.

Women Mentioned in the Visuals in the 10th Grade History Textbook

In the 10th grade history textbook, only, the name of the Queen Elizabeth is mentioned (Visual 5.45). This
visual is under the Unit 5 titled " World Power Ottoman (1453-1595)" (Yuksel et al., 2021, p.153).

On the other hand, the names of 76 men are mentioned in the 130 visuals containing male figures. Most of
them are rulers, statesmen, scientists, mystics and artists. The following names can be given as examples: Caka
Bey (Visual 1.1), Karamanoglu Mehmet Bey (Visual 1.2), Konstantin Monomakhos (Visual 1.4), Ertugrul Gazi
(Visual 2.5), Paul Wittek (Visual 2.7), Halil inalcik (Visual 2.9), Osman Gazi (Visual 2.12), Sheikh Bedreddin
(Visual 2.32), Ahmad Yasawi (Visual 4.1), Yunus Emre (Visual 4.3), Il. Mehmed (Visual 5.4), Fausto Zonaro (Visual
5.9) and Gentile Bellini (Visual 5.11) (Yuksel et al., 2021).

The Quality of the Visuals of Women Used in the 10th Grade History Textbook

In this problem of the research, the quality of visuals which include women were identified. The findings are
given in Table 4.

Table 4. The Quality of the Visuals of Women Used in the 10th Grade History Textbook

Unit Name Visual Number Visual Name The Quality of the Page No
Visuals
Unit 1. Seljuk Turkey in Visual 1.24 Crusader massacre in Jerusalem Painting 32
the Period of (Emile Signol, Versay Palace, France)
Settlement and Visual 1.31 Oghuz coming to Anatolia Representative 36
Becoming Statehood Picture
Unit 3. Warriors and Visual 3.2 Baciyan-1 Rim Representative 109
Soldiers in the Period of Picture
Becoming Statehood
Unit 4. Ottoman Visual 4.14 Eulogy show (Surname-i Vehbi) Miniature
Civilization from
Principality to State Visual 4.18 Bazaar Painting 113
Unit 5: Ottoman As Visual 5.45 I. Elizabeth Gravure 153
World Power (1453-
1595) Visual 5.48 Fall of Granada City (Senate Palace, Painting 155
Francisco Pradillay Ortiz)
Unit 7.0ttoman Social Visual 7.1 Muslim Turks Representative 187
Order in the Classical Picture
Age Visual 7.2 Non-Muslims (New York Illustration 187

Public Library Digital Collections -
Wallach Division Picture Collection-
Costume-Regional-Turkish-1913
Visual 7.4 Hagia Sophia Mosque in Istanbul Gravure 189

Visual 7.5 Neighborhood life Gravure 189
(William Watts, 1810, Luigi
Mayer drawing, New York Public
Library Digital Collections

Visual 7.13 A Turkish Market, Painting 196
Germain Fabius Brest, 1857)
Visual 7.18 Photograph 203
Visual 7.19 - Photograph 204
Total 14
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According to Table 4, the 10th grade history textbook has 14 visuals containing women figures in total. These
visuals consist of 4 paintings, 3 representative pictures, 3 gravures, 1 miniature, 1 illustration, and 2

photographs.

Visual 7.18 and Visual 7.19 in the table do not present an obvious women figure. However, they are included in
the table since even though indistinctly, it can be stated that women are present in the visuals. These visual are

discussed under the heading of the functionality of women images.

Images Revealed About Women by the Visuals Used in the 10th Grade History Textbook

The findings on the images of women obtained from the analysis of the visuals are presented in Table 5.

Table 5. Images Revealed About Women by the Visuals of Women Used in the 10th Grade History Textbook

Unit Name Page No Visual Number Visual Name Image
Unit 1. Seljuk Turkey in 32 Visual 1.24 Crusader massacre in Jerusalem oppressed
the Period of (Emile Signol, Versay Palace,
Settlement and France)
Becoming Statehood 36 Visual 1.31 Oghuz coming to Anatolia Nomad and the
Oppressed
Unit 3. Warriors and 109 Visual 3.2 Baciyan-1 Rim Soldier and Warrior
Soldiers in the Period
of Becoming Statehood
Unit 4. Ottoman Visual 4.14 Eulogy show (Surname-i Vehbi) Social Individuals
Civilization from
Principality to State 113 Visual 4.18 Bazaar Social Individuals
Unit 5. Ottoman As 153 Visual 5.45 I. Elizabeth Queen
World Power (1453-
1595) 155 Visual 5.48 Fall of Granada City (Senate The Queen and the
Palace, Francisco Pradillay Ortiz) Tyrant
Unit 7.0ttoman Social 187 Visual 7.1 Muslim Turks Muslim and Culture
Order in the Classical Bearer
Age 187 Visual 7.2 Non-Muslims (New York Non-Muslim and
Public Library Digital Collections - Culture Bearer
Wallach Division Picture
Collection-
Costume-Regional-Turkish-1913
189 Visual 7.4 Hagia Sophia Mosque in Istanbul Social Individuals
189 Visual 7.5 Neighborhood life Neighborhood
(William Watts, 1810, Luigi Residents and
Mayer drawing, New York Public Social Individuals
Library Digital Collections
196 Visual 7.13 A Turkish Market, Social Individuals
Germain Fabius Brest, 1857)
203 Visual 7.18 Patriot
204 Visual 7.19 - Patriot
Total 14

Through the visuals given in Table 5, it is possible to get the images of oppressed, nomad, soldier, warrior,

social individual, queen, tyrant, Muslim, Non-Muslim, culture bearer, neighborhood dweller and patriotic

woman. In particular, the women are shown in the life and as social individuals through the group visuals with

male and female figures (Visual 4.14, Visual 4.18, Visual 7.4, Visual 7.5, and Visual 7.13). In the table, the image
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of social individual stands out the most. Apart from that, the image of persecuted, oppressed individuals draws

attention in the images showing the massacre committed by the Crusaders in Jerusalem and the Oghuzs who

came to Anatolia as a result of the oppression (Visual 1.24, Visual 1.31). In these visuals, the men figures are
also portrayed as oppressed. Images of women as warriors can be found in the visual of Baciyan-1 Rim (Visual
3.2), as queen in the visual of Elizabeth | (Visual 5.45), as culture carriers in the visual of Muslim Turks and Non-
Muslims (Visual 7.1, Visual 7.2) and as patriotic women in the visual reflecting July 15. However, in most of the

images containing female figures, it is almost impossible to recognize women.

Functionality of Visuals of Women Used in the 10th Grade History Textbook

In the last problem of the study, the visuals containing the women pictures and their relationship with the text

were analyzed. And also, for all the visuals were given in this study, the purposes of their use were discussed.

In the 10th grade history textbook, the first visual containing women are given in Unit 1, "Seljuk Turkey in the

Period of Settlement and Becoming Statehood." Visual 1.24 depicts the Crusaders' massacre in Jerusalem.

11; ;

1T {u OB-BT-:

Visual 1.24. Crusaders' massacre in Jerusalem (Yuksel et al., 2021, p. 32)

In this visual, which is a painting, men and women are shown as a group. The following information is given

about the visual under the heading “The Fall of Jerusalem":

The Franks captured the holy city after a forty-day siege on Friday, 22 Sha'ban 492 Hijri (July 15,
1099). The blond warriors who were scattered through the streets, slaughtered men, women and
children, looted houses and plundered mosques (Visual 1.24). When the slaughter was stopped

two days later, not a single Muslim was left inside the city walls... (Yiksel et al., 2021, p.32)

This information given in the book and the visual seem to be compatible with each other. From the visual, the

image of persecuted people for women, men and children is perceived. Visual 1.24, mainly visualize the subject

of the massacre committed by the Crusaders in Jerusalem. However, it is quite difficult to recognize the female

figures in the visual. It can be easily said that it does not aim to give a direct information about the history of
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women. In addition, due to the low quality of the visual, it is not simple for the students to notice the female
figures in it. Despite this, the positive side of the subject is that the women are also mentioned in the text

related to the visual.

The representative picture titled "Oghuzes who came to Anatolia" in Unit 1 is another visual containing woman

(Visual 1.31). It is given under the subject of "Mongolian Invasion in Anatolia" (Yuksel et al., 2021, p.36).

Visual 1.31. Oghuzes who came to Anatolia (Yuksel et al., 2021, p.36).

In the book, Visual 1.31 is referred in the text as follows: "The fact that the Oghuzs who came to Anatolia by
fleeing from the Mongol invasion (Visual 1.31) could no longer be kept under control has disrupted the social

balance. This led to the Bdbailer Uprising, which spread over a wide area in Anatolia" (Yiksel et al., 2021, p.36).

In Visual 1.31, with a careful look, shadowy female figures standing in front of the tent can be recognized.
However, this is not meaningful in the context of women's history. Because the results of the Mongolian
invasion are discussed in the text, and there is no information about women. In conclusion, the purpose of
using the image is not to shed light on women history, but to create a visual in the book. Furthermore, it cannot
be claimed that the visual with low image quality provides information about women. And, it is possible to
think that a "nomadic" image is attributed to women and men in the visual. However, it is not a functional

visual for women's history.

The other visual is included in Unit 3 titled "Warriors and Soldiers in the Period of Becoming Statehood." The
"Baciyan-1 Ram" (Visual 3.2) is a representative image used in the subject of the military power of the Ottoman

Empire during the principality (Beylik) period (Yiksel et al., 2021, p.77).

Visual 3.2. Baciyan-1 Rim (Yuksel et al., 2021, p.77)
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Through Visual 3.2, Baciyan-1 ROm is presented as a part of the military power of the Ottoman Empire during

the principality period. The following information is given in the text on the subject:

Osman Bey's successful military activities with his veterans led other Turkmen tribes to join them.
Osman Gazi gave the Turkmen tribes who fought on his side a share of the spoils and granted
them the right to settle in the captured lands. In return for the lands which they acquired in this
way, the tribes were subordinated to Osman Bey and sent mounted soldiers in times of war.
Apart from these, in the Principality Period, the forces belonging to the groups known as Ahiyan-i
RaGm (Ahiler), Baciyan-1 Rim, Abdaldn-1 ROm, Gaziydn-1 RUm also participated in the military

expeditions...

Turkish women, who were masters in riding and shooting, participated in wars with men in the Pre-
Islamic Period. After the conversion to Islam, this tradition was continued and a women's organization

was established in Anatolia under the name of Baclyan-1 Rim (Yuksel et al., 2021, p.77).

The sentences above provide information about the warrior characteristics of the "Baciyan-1 Rum", which is a
women's organization. In addition, there is a strong relationship between the text and Visual 3.2. Although
Baciyan-1 Rum is the name of a group, a single woman in a warrior outfit is presented in the visual. However,
the visual is helpful in terms of containing information about the history of women. It can be said that the
visual is partially functional because the female figure in the image is prominent. Unlike the other visuals, it has

also a potential to draw students' attention to the woman's figure directly.

The following question in the "measurement and evaluation" part of the book also contributes to the subject:

Question 6. Aytug, in the history lesson; “Turkish women, who were masters in riding and
shooting, participated in wars with men in the Pre-Islamic Period. After the conversion to Islam,
this tradition was continued and a women's organization equivalent to the Ahi order was

established in Anatolia.

Which of the following concepts describes the women's organization mentioned in Aytug's

statement?

A) Abdalan-1 Rim
B) Gaziyan-1Rim
C) Baclyan-1 Rim
D) Ahiyan-1 Rim

E) Azebs (Ylksel et al., 2021, p.93).
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In this question, the information about the women's organization is given and its name is asked. It is noticed
that the question is at the level of recalling information. However, Visual 3.2 is one of the functional images of

the textbook in the context of women's history.

The miniature visual named "Ortaoyunu" taken from Surname-i Vehbi (Visual 4.14) is included in Unit 4 under

the title "Folk Culture and Book Culture."

Visual 4.14. Eulogy (Ortaoyunu, Miniature, Surname-i Vehbi) (Yuksel et al., 2021, p.109).

The following information is given in the 10th grade history textbook about the miniature visual titled "Eulogy":

From the XVth century, the epithet of nedim and the word of public storyteller (meddah) began
to be used in the same sense, and eulogy (meddahlik) became more and more widespread in the
XVIth century. During this period, ashiks and instrumental (saz) poets took the places of
minstrels. The most prominent of those people, who usually perform their art among the people,

found a place for themselves in the palaces (Visual 4.14) (Yiksel et al., 2021, p.109).

When the visual is carefully analyzed, a woman who covers her mouth with a headscarf is noticed in it. Through
this visual, it can be thought that women participated in entertainment environments and took part in social
life in that period. But it is not easy to recognize the woman figure in the visual. Also, it does not have the
qualification to present any image about women to the students. Although the title of the visual is "light
comedy/ortaoyunu"”, the word eulogy/meddah is used in the text. The word of Ortaoyunu is not mentioned in

the text. As a result, it is seen that the image is used only to create a visual for the textbook.

Another visual in Unit 4 is a painting titled "Bazaar" (Visual 4.18). This visual is mentioned in the "Structure of

the Ottoman City" topic.

Visual 4.18. Bazaar (painting) (Yiksel et al., 2021, p.113).

The structure of the Ottoman city is described in the following sentences in the textbook:
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As in all traditional cities, there is a temple (mosque) in the center of the Ottoman city, a central
government office (a palace in the capital, a sanjak bey's mansion in the provinces), and finally a
covered bazaar (bedesten), similar to the guildhalls and warehouses found in European cities.
These are usually monumental buildings. These structures are located on the big square in the
center of the city. There is a bazaar where artisans and shopkeepers are located just around this
core area (Visual 4.18). The whole or a certain part of each street is occupied by tradesmen

working in certain branches (Yuksel et al., 2021, p.113).

Visual 4.18 is used to visualize the word bazaar in the text. In the painting depicting the bazaar, several female
figures can be noticed. In this drawing, the image of social individual is attributed to the women. However,

Visual 4.18 is not intended to provide information about women.

Visual 5.45, which is an engraving of Queen Elizabeth I, in Unit 5, is given under the title "European Monarchies

Seek Support from the Ottomans."

Visual 5.45. Elizabeth I (Engraving) (Yiiksel et al., 2021, p.153).
In the book, there is a reference to the visual in the following sentences:

In the Modern Age, the nation states such as France, England and the Netherlands emerging in

Europe turned their eyes to the great power in the East, the Ottoman sultan, against the rule of

the Holy Roman Emperor and the Pope. Suleiman the Magnificent claimed that he had
undertaken the Mohag Expedition to save King Frangois of France, who had been captured by
Charlemagne, from captivity. Later, Queen Elizabeth | of England (Elizabet) (Visual 5.45) was in
search of an alliance with the “Great Turk” in the face of the danger of Spanish invasion... (Yiiksel

etal., 2021, p.153).

In the above sentences, it is also mentioned that the Queen of England Elizabeth | sought an alliance with the
Ottoman Empire and the title of queen is emphasized. Only in Visual 5.45, the female figure is included with
her name. Elizabeth | is depicted in a royal dress in the visual. The reason for using this visual in the textbook is
to create a visual about Elizabeth I. Visual 5.45 which emphasizes the name of a woman as queen, can be
considered as a step in the right direction to represent women in the textbook. However, this step is

insufficient. Because no other name belonging to a women is mentioned in the in the textbook.
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Elizabeth | is also mentioned in the following question in the “Assessment and Evaluation” part of the Unit 5:

Question 4. Queen Elizabeth | of England was looking for an alliance with the "Great Turk"
against the Spanish threat in the 16th century. The Ottoman expedition to Corfu in 1538 was
actually planned for the conquest of Italy. Accordingly, which Ottoman sultan was the "Great

Turk" with whom Elizabeth | sought an alliance?

A) Mehmet Il
B) Selim |

C) Bayezid Il
D) Suleiman |

E) Murad lll (Yiksel et al., 2021, p.163).

In the question above, students are asked the name of the Ottoman sultan through Elizabeth I. The question is
a recall question. Asking a question through a female figure can also be evaluated positively in terms of the

integration of women into history textbooks.

Another image of Unit 5 that includes a female figure is Visual 5.48 titled "The Fall of the City of Granada."

Visual 5.48. The Fall of the City of Granada (Painting, Senate Palace, Francisco Pradillay Ortiz) (Ylksel et al.,
2021, p.155)

The visual is given with the following information within the subject about helping Muslims and Jews in Spain:

Isabella and Ferdinand abolished the Granada sultanate in 1492 and formed the Spanish union
(Visual 5.48). Europe perceived this victory as a blow to the Islamic world against the fall of
Istanbul. Isabella and Ferdinand ordered all Muslims and Jews in their countries to leave the
peninsula and to convert to Christianity if they were to stay in the peninsula. For this reason,
Muslims migrated in groups to the Muslim countries of North Africa, Algeria and Tunisia on

Ottoman ships... (Yiksel et al., 2021, p.155).

In Visual 5.48, a strong female figure dressed as a queen and on horseback is depicted together with men
figures. However, male figures are more prominent. The female figure representing Isabella in the visual is
almost unnoticeable. It is pretty difficult for students to recognize the image of Isabella through this visual. As
for the name Isabella, it is not mentioned in the visual but in the text. In this context, it can be said that the

visual is related to the subject text. However, from the perspective of the students, it is not easy to say that this

953



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

visual directly reveal a certain information about women. On the other hand, the main subject in the text

above is the Ottoman State's policy of protecting Muslims and Jews in Spain.

In Unit 7, Visual 7.1 Muslim Turks and Visual 7.2 Non-Muslims under the title "The Glue of Society, Millet

System" contain female figures. These visuals also include male figures.

Visual 7.2. Non-Muslims (Illustration) (Yiksel et al., 2021, p.187)

Both visuals present Muslim and Non-Muslim women and men. The clothing style of these women and men
draws attention. The visual of Non-Muslims is an illustration. The visual of Muslims is a representative picture.
Both of these images are referred to in the same place in the text. The sentences related to the visuals are as

follows:

The word "millet", which comes from the Arabic word "milla", means religious community. In the
Ottoman Empire, religious communities with defined legal status were called nations. The main
element of the state in Ottoman society was the Muslim Turks, who were the dominant nation
(Visual 7.1). Non-Muslims (Visual 7.2), on the other hand, consist of nations such as Christians
and Jews belonging to different sects, who are protected by Muslim Turks. These nations were
defined as separate communities around their own beliefs and traditions and were governed by

an administrative and social organization model (Yuksel et al., 2021, p.187)

The information given above describes the nation (millet) system in the Ottoman Empire. The visuals are used

to represent the nations in the Ottoman Empire. Therefore, the images are included in the book to create
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visuals for these nations. It is seen that the visuals are not intended to provide any information on women's
history. Nevertheless, students can get an idea about how Muslim and Non-Muslim women dressed during the

Ottoman period through the visuals.

In the 10th grade history textbook, Visual 7.4 titled "Hagia Sophia Mosque in Istanbul" and Visual 7.5
"Neighborhood life" are used on the same page within the topic "The Impact of Islamic Culture in Conquered

Places."

Visual 7.4. Hagia Sophia Mosque in Istanbul (Engraving) (Yiksel et al., 2021, p.189)

Visual 7.4 is included in the book to create a visual for the following information:

When the Ottomans conquered a city, they first converted the main church into a mosque
and called it the Great Mosque. As a second step, they appointed a kadi and subasi to the city.
They also took measures to settle the Turkish Muslim population in the conquered areas. For
example, when Fatih conquered Istanbul, he declared Hagia Sophia the "mosque of the great"
(Visual 7.4) and gave orders to settle 5 000 families from Anatolia in the city (Yuksel et al.,

2021, p.189).

The figures of women with men in front of the Hagia Sophia Mosque can be seen when looking carefully at
Visual 7.4. However, it is quite difficult to select the human figures in the visual. Already the visual is given in
the book to explain the influence of Islamic culture in conquered places. It does not provide information on

women and men directly.

Visual 7.5. Neighborhood life (Engraving, William Watts, 1810, Luigi Mayer drawing, New York Public Library
Digital Collections (Yuksel et al., 2021, p.189)

Visual 7.5 depicts neighborhood life. The information given in the book on this subject is as follows: “In

conquered cities, the Great Mosque formed the center of the neighborhood where the Turks settled. Next to the
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Great Mosque, structures called bazaar, bedesten or arasta were established and neighborhoods were formed

around them (Visual 7.5)” (Yiksel et al., 2021, p.189)

In the above information, it is explained how the neighborhoods were formed in the conquered places. In the
visual 7.5, it is seen that some women are taking water from the fountain. However, in order to see the female
figures, it is necessary to look at the image very carefully. It is not possible to get any information about women

through this visual. The main purpose of using Visual 7.5 in the book is to create a visual for neighborhood life.

Another visual of Unit 7 is a painting which depicts the Turkish market (Figure 7.13).

Visual 7.13. (Painting, A Turkish Market, Germain Fabius Brest, 1857) (Yuksel et al., 2021, p.196)

Visual 7.13 is given in the subject describing the guild organization (Lonca) in the Ottoman Empire. The
following information is included in the text of the subject: "The Ottoman tradesmen's organization was very
systematical. Tradesmen and craftsmen used to operate in certain streets of the bazaars allowed to them.

Tradesmen could not work outside the area allocated to them (Visual 7.13)” (Yiksel et al., 2021, p.196).

A few figures of women shopping in the market can be noticed hardly in the visual 7.13. Furthermore, the
visual has not a direct relationship with the text describing the guilds. Additionally, it can be questioned that
the visual gives any information or provides an idea about the women since the female figures are unclear in

the visual. Therefore, Visual 7.13 it just acts as visualization for the textbook.

The last two images in the 10th grade history textbook are Visual 7.18 and Visual 7.19. Both visuals are given

under the title "July 15 Democracy and National Unity Day", which is a reading passage.

Visual 7.18. (Yuksel vd., 2021, p.203).  Visual 7.19. (Yiksel vd., 2021, p.204)

Female figures do not draw attention in both visuals, which are photographs. However, logically, women are

assumed to be in the photographs and the visuals were included in the analysis process. The men are more

956



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

noticeable in these visuals. As for women, it cannot be obtained information about women from the visuals

directly. In the reading passage, the visuals are referred to as follows:

Homeland is an important concept for the Turkish nation. Our religion Islam also attaches great
importance to the land of the homeland, freedom, unity and solidarity and considers these as
indispensable elements in living the faith. Throughout its history, our nation has always struggled
for these values and has fought valiantly against attacks targeting its homeland and freedom

(Visual 7.18) (Yuksel et al., 2021, p.203).

Visual 7.18 is used to express the love of the Turkish nation for homeland, nation and freedom. It describes the

strong resistance of the people on the night of July 15.

Visual 7.19, on the other hand, aims to emphasize the participation of people from all walks of life and all ages
in this resistance: “Our beloved nation, which defended its homeland by becoming a single fist with people from
all segments and all ages, exhibited one of the greatest heroisms of our history on the night of July 15th with its
heart full of faith, upright stance, foresight, courage, unity and solidarity (Visual 7.19)” (Yuksel et al., 2021,
p.204).

Based on the information given above, it can be easily said that women also took part in this struggle.
According to the information, women are patriots and full of a nation love at least as much as men. On the
night of July 15, they displayed a heroic stance too. But the women are not shown closely in Visual 7.18 and
Visual 7.19. Although, there are sufficient visual resources on this subject, the lack of women's images in the
textbook indicates that the book authors do not show sensitivity to the inclusion of women in history

textbooks.

In the 10th grade history textbook, the following visual, which is not given under the title of visuals but is used
as the cover picture in the 7th Unit titled "Ottoman Social Order in the Classical Age", also contains female

figures. Therefore, it was felt necessary to mention it in the study.

Unit Cover Image: Ottoman social structure (1810, Sokullu Mehmet Pasha Complex Prayer Dome) (Yiksel et al.,
2021, p.185)
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The cover of Unit 7, "Sokullu Mehmet Pasha Complex Prayer Dome", occupies a large area in the book in terms
of size. Therefore, the female figures in the image can be easily recognized. In this image, Ottoman women are

involved in social life. It is also possible to get an idea about women's clothing style through the image.

However, since this visual is the cover of a unit, it is only used to decorate the book. Therefore, it does not

carry the idea of providing any information about women.

CONCLUSION and DISCUSSION

Visuals are among the most important elements of history textbooks. In history textbooks, visuals such as
photographs, representative pictures, maps, graphics, tables, miniatures, engravings, etc. are used a lot. These
visual elements are mostly used to visualize events, facts and people. Within the framework of new approaches
in history teaching and gender studies, the visuals in the history textbook are also expected to represent

women and shed light on their historical roles (Demircioglu, 2013).

In this study, which was designed as qualitative research and conducted through document analysis method,
the visual of women in the 10th grade history textbook were analyzed. According to the findings obtained
through content and semiotic analysis, there are of 210 visuals in the 10th grade history textbook. 144 of these
images contain human figures. This constitutes approximately 68.57 percent of the visuals. There are also 20

maps in the textbook.

According to the findings, 130 of the visuals include men figures. This proves that 61.90 percent of the visuals
are related to men. On the other hand, the visuals of women have a rate of 16.4 percent in the textbook. 66
visuals belong to a single male figure. The number of images presenting a single woman is only two. In the 10th
grade history textbook, the rate of the visual containing a single male figure is 31.42 percent, while the rate of
the image including a single female figure is 0.95 percent. These rates clearly reveal the inadequacy of women's
visuals in the 10th grade history textbook. Studies in this area also confirm the inadequacy of women's visual in

history textbooks and reveal that the images in the book are used in favor of men (Aydin, 2022).

Only Queen Elizabeth's name has been identified in the visuals in the 10th grade history textbook. On the other
hand, there are 76 men's names in the images. These names mostly belong to statesmen, scientists, mystics
and artists. This finding reveals that history textbooks still emphasize political events. The fact that only one
woman's name is included in the images of women is an issue that needs to be considered. The absence of any
Turkish woman's name in the visuals in the 10th grade history textbook, which includes topics related to

Turkish history, should be considered a serious deficiency.

In the 10th grade history textbook, there are 14 visuals including women figures. These visuals consist of 4
paintings, 3 engravings, 2 photographs, 1 miniature and 1 illustration. However, it is quite difficult to recognize

women in most of these images.
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In the 10th grade history textbook, through the visuals of women, it is possible to get images of women as
oppressed, nomad, soldier, warrior, social individual, queen, tyrant, Muslim, Non-Muslim, culture bearer,
neighborhood dweller and patriot. In the textbook, the most prominent image that comes to the fore through
the group visuals is that women are social individuals. Since the women are mostly shown in social life in
groups, it is almost impossible for students to consider this image as related to women. The visual of Baciyan-I
Rm (Visual 3.2), which contains a single female figure, carries the image of a warrior woman and the visual of
Elizabeth | (Visual 5.45) carries the image of a queen. Apart from these two images, it is almost impossible for

students to get meaningful information about women through the group images.

In the last problem of the study, the functionality of women's visuals in the context of the text-visual
relationship and the information they provide about women's history was evaluated. Visual 1.24 is partially
associated with the text. Because in the text, it is stated that the Crusaders also slaughtered women during the
massacres in Jerusalem. In Visual 5.48, which depicts the fall of the city of Granada, Queen Isabella and
Ferdinand's persecutions against Muslims and Jews are described. It can be said that this image is partially
associated with the text. Visual 3.2, which represents Baciyan-1 Rum and contains a single female figure, has a
strong relationship with the text. However, while Baclyan-1 Rum represents a group, there is only single woman
figure in the visual. Visual 5.45, which shows Elizabeth | as a single woman, is also directly related to the text.
The purpose of the remaining 10 images (Visual 1.31, Visual 4.14, Visual 4.18, Visual 7.1, Visual 7.2, Visual 7.4,
Visual 7.5, Visual 7.13, Visual 7.18, Visual 7.19) is to visualize the textbook. These images do not aim to reveal

the historical roles and experiences of women in general.

The visuals in the textbook have a poor image quality. In order for students to benefit from the images, the
visuals must have a high image quality (Demircioglu, 2011; Dogan & Tug, 2017). In addition, visuals should
increase students' thinking skills (Taskin & Agikalin, 2020) and be clear and understandable (Carney & Levin,
2002). However, most of the visuals containing the female figure are not clear and understandable. They are
also not used in a way that they develop students' historical thinking skills. As a result, it is very difficult to say
that the visuals of women in the textbook which are mostly intended to decorate the book, are used
functionally. It is also not possible for students to develop historical thinking skills through visuals that are not

used functionally.

According to the findings of the research, it can be easily said that there is not enough effort to include
women's history in textbooks. In fact, an ideal history textbook should pay attention to the issues of gender
and women's history (Nene, 2014; Schoeman, 2009). History textbooks in Turkey need to be improved in terms
of the integration of women's history into textbooks and gender equality (Alpargu & Celik, 2016; Aydin, 2022).
The fact that history programs still focus more on political events, the authors of the books emphasize the
political roles of men, the lack of effort to integrate women's history into textbooks and the selection of images
from a patriarchal point of view can prevent women from being visible in history textbooks (Cabecinhas &

Laisse, 2021, s. 24; Williams & Bennett, 2016). However, depending on the period described, the difficulty of
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accessing women's images should not be overlooked. Because there was no interest in the art of painting in
Islamic states, the paintings depicting people were mostly made by western painters until the 19th century. In
the paintings of Western painters, Ottoman Harem life and women in the palace draw more attention
(Harmankaya, 2015). In addition, the miniatures from Ottoman period include young girls standing at the
windows, servants, concubines or women complaining to the sultan stand out. These are secondary roles
outside of politics (Deveci, 2015). Therefore, it requires a special effort to reach visuals of women for the
periods when photographs were not available. Despite this, photographs of historical ruins and archaeological
artifacts containing female figures can easily be used in textbooks (Argit, 2022). It is open to criticism why the
representational pictures used for men in history textbooks are not used for women. In order to overcome the

obstacles to the inclusion of women in history textbooks, a major change in history textbook writing is needed.

SUGGESTIONS

In the light of the findings of the study, the following suggestions can be made:

e Representative images, which are frequently preferred for male historical figures who do not have real
photographs in the textbook, can easily be used for female historical figures too.

e The visuals in the textbook and images of women should be presented in a way that develops
students' historical thinking skills.

e Within the framework of the constructivist approach, students should be enabled to access
information about women's history through visuals and to construct information on their own.

e  Further research should be conducted on the integration of women's history into history textbooks

and the functional use of images of women.
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10. SINIF TARIH DERS KITABINDA YER ALAN KADIN GORSELLERININ ANALIZi

0z

Gorseller, tarih ders kitaplarinin en 6nemli unsurlari arasindadir. Tarih 6gretimindeki yeni
yaklasimlar ve toplumsal cinsiyet ¢alismalari gcergevesinde tarih ders kitabindaki gorsellerin,
kadinlari temsil etmesi ve tarihsel rollerine 1sik tutmasi beklenmektedir. Nitel bir yaklasim ve
dokiiman analizi yontemiyle gergeklestirilen bu calismada, 2022-2023 egitim-6gretim yilinda
kullanilan 10. sinif tarih ders kitabindaki kadin gorselleri incelenmistir. Ders kitabinindaki
gorsellerin analizinde, icerik ve gostergebilimsel analiz birlikte kullanilmistir. Calismanin
bulgularina gore, 10. sinif tarih ders kitabinda toplam 210 goérsel yer almaktadir ve kadin
gorsellerinin orani erkek gorsellerine kiyasla olduk¢a dlsuktir. Gorsellerin yizde 61,90
erkeklerle ilgilidir. Kadin gorselleri ise ders kitabinda ylizde 16,4'lik bir orana sahiptir. Ancak
gorsellerin ¢ogunda kadin figlirleri taninmamakta ve dogrudan kadin deneyimlerine iliskin bilgi
vermemektedir. Kadin gorsellerinin sadece 2'sinde tek bir kadin figlirii yer almaktadir ve bu iki
gorselin konu metinleriyle glclu bir iliskisi vardir. Diger kadin gorselleri cogunlukla ders kitabinda
sadece gorsel olusturmaktadir. Gérseller araciligiyla ezilen, gocebe, asker, savascl, sosyal birey,
kralice, tiran, Mdisliman, Gayrimislim, kaltlr tasiyicisi, mahalle sakini ve vatansever kadin
imgelerine ulasmak muimkindir. Bu imgelerin daha ¢ok siyasi olay ve olgularla ilgili oldugu
farkedilmektedir. Ancak 6grencilerin gorsellerdeki kadin imgelerini fark etmeleri ve kadinlarla ilgili
bilgi edinmeleri hi¢ kolay degildir. Arastirmanin bulgulari, 10. sinif tarih ders kitaplarindaki
gorsellerin  kadin tarihi ve deneyimlerine yer verme kaygisiyla kullaniimadigini ortaya
koymaktadir. Gorseller ders kitaplarini siislemenin disinda tarihsel disiinme becerilerini
gelistirecek sekilde kullaniimalidir. Ogrencilerin gérseller araciligiyla kadin tarihine iliskin bilgiye
ulasmalari ve bilgiyi kendilerinin yapilandirmalari saglanmalidir. Kadin tarihinin tarih ders
kitaplarina entegrasyonu ve kadin gorsellerinin islevsel kullanimi konusunda daha fazla
arastirmaya ihtiya¢ vardir. Ders kitabi yazarlarinin da bu konuya hassasiyetle yaklagmalari
gerekmektedir.

Anahtar kelimeler: Kadin tarihi, toplumsal cinsiyet, ders kitabi, tarih ders kitabi, kadin gérselleri
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GiRIS

Ogretim programlari dogrultusunda hazirlanan ders kitaplari, egitim-6gretim sirecindeki giiclii roliinii hala
korumaktadir. icerik ve gorselleri ile dgretilmesi gerekenler hakkinda genel bir bakis acisi saglamaktadir
(Rehman vd., 2022; Nene, 2014). Genel anlamda, ders kitaplari, 6gretmenlerin 6grettiklerine ve 6grencilerin
ogrendiklerine hilkmetmektedir. Bu ayni zamanda ders kitaplarinin glicini goéstermektedir (Nene, 2014). Bu
baglamda, ders kitaplarinin biiyiik bir titizlikle ve pedagojik ilkelere gére hazirlanmasi oldukca dnemlidir. lyi bir

ders kitabi, 6grencinin bilissel ve duyussal becerilerini gelistirmeye yardimci olmalidir. Bunun disinda

Ogrencilerin yasina ve bilgi seviyesine uygun zengin metinlerden olusmalidir (Cegen ve Ciftgi, 2007).

Gorsel tasarimiyla, i¢c ve dis yapisiyla iyi hazirlanmis bir ders kitabi, egitim-6gretim siirecinin en etkili
kaynaklarindan ve araglarindan biri olabilir (Aslan ve Polat, 2008; Rehman vd., 2022). Ozellikle ders
kitaplarindaki gorsellerin lzerinde dikkatli durulmasi énemlidir. Clinki bir gorsel, binlerce kelimeye bedel,
mesajlar tasiyabilmektedir (Nene, 2014; Chiponda ve Wassermann, 2015). Ayni zamanda gorsellerin,
ogrencilerin dikkatini cekme, motive etme, soyut kavramlari somutlastirma ve konuyu 6grenmeyi kolaylastirma
gibi faydalari vardir. Gorseller 6grencilerin hayal gliclinii gelistirmekte ve yaraticiliklarini da etkilemektedir
(Kasmaienezhadfard vd., 2015; Turan ve Aslan). Ogrenmedeki giiglii roliine ragmen, tarih ders kitaplarinda

gorsel oranlarinin hizla artmasi ise 20. Yizyildan sonra gerceklesmistir (Aktas ve Aslan, 2021).

Ogrencilerin ders kitaplarindaki gérsellerden faydalanabilmesi icin, 6ncelikle gérsellerin icerikle uyumlu olmasi,
icerigi somutlastirmasi (Ceyhan ve Yigit, 2004; Yasar ve Seremet, 2007) ve 6grenci seviyesine uygun olmasi
(Dogan ve Tug, 2017; Halis, 2004; isler, 2003; Taskin ve Agikalin, 2020) gereklidir. Kitaplardaki gdrsellerin,
ogrencilerin disinme becerilerini artirmasi (Taskin ve Acikalin, 2020), acik ve anlasilir olmasi (Carney ve Levin,
2002), baski kalitesinin yiksek olmasi (Demircioglu, 2011), gorsellerin daha etkili kullaniimasini

kolaylastirmaktadir.
Levin’e (1981) gore, ders kitaplarinda kullanilan gorsellerin, asagida verilen bes 6nemli islevi bulunmaktadir:

1. Sisleme: Gorseller, icerigi daha dikkatli cekici hale getirme ve ders kitabini sikiciliktan
kurtarmayi saglayabilir. Burada kullanilan gorselin icerikle uyumlu olmasi énemlidir. 2. Temsil:
Ders kitabinda anlatilan bir yeri, bir olayi veya bir kisiyi gorsellestirmeye yardim edebilir. Gorsel
neyi temsil ediyorsa, onun 6zelligini yansitmak durumundadir. 3. Dénlstlirme: Gorseller, icerikte
verilen anahtar bilginin hatirlanmasini kolaylastirabilir. Ogrencilerin icerikte verilen bilgiyi kolayca
fark etmelerine gorseller yardim etmelidir. 4. Dizenleme: Gorseller, birbiriyle uyumlu bir sekilde
verilerek, 06grencinin bilgiyi zihninde dogru yerlestirmesine yardimci olabilir. Hazirlanan
gorsellerin buna katki saglayici nitelikte olmasi énemlidir. 5. Yorumlama: Ders kitaplarinda
kullanilan gorseller, 06grencilerin yorum yapabilmelerine firsat vererek, icerigi daha iyi

anlamalarini saglayabilir (akt. Taskin ve Agikalin, 2020, s.134).
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Hi¢ siiphesiz yukarida siralanan islevler ve 6zellikler, tarih ders kitaplarinda kullanilan gorsellerin de tasimasi
gereken 6zelliklerdir. Ozellikle, dogasi geregi gecmisi ele alan tarih ders kitaplari icin gorseller daha fazla 6nem
arzetmektedir. Clnki tarih  derslerinde, 0Ogrencilerin anlatilan konuyu somutlastirabilmesi ve
anlamlandirabilmesinde, gorseller vazgecilmez araglardir. Tarih derslerinde, metinle birlikte kullanilan resim ve
fotograflar, anlatilan donem hakkinda pek ¢ok mesajin ortaya c¢ikarilmasi konusunda 6gretmenlere kolaylik
saglamaktadir (Kostiikli, 1999). Onemli noktalardan biri de, goérsellerin dogru yerde ve amaca uygun
kullanilmasidir. Uygun zamanda kullanilan gorseller, 6grencilere bilgi aktarimini kolaylagstirmakta ve dersin
verimliligini artirmaktadir (Hurduzeu, 2016). Tarih derslerinde, 6grencilerin gorselleri elestirel bir bakis agisiyla
incelemesi ve yorumlamasi saglanmalidir (Paykog, 1991). Bu konuda da 6gretmenlere Onemli gorevler
dismektedir. Fakat, arastirmalar, tarih 6gretmenlerinin tarih ders kitaplarinda bulunan gorselleri nitelikli ve
islevsel bulmadigini ortaya koymaktadir. Tarih 6gretmenleri ayni zamanda gorselleri etkili bir sekilde kullanma
konusunda kendilerini yetersiz hissetmektedirler (Demircioglu, 2011; Kése ve Tirkan, 2018). Aktas ve Aslan
(2021) ise galismalarinda 6grencilerin de gorselleri uygun stratejiler kullanarak analiz edemedigini, tarihsel
figlirlerle onlarin yasadiklari dénemler arasinda iliski kurma konusunda gliclik yasadiklarini ortaya

koymaktadirlar.

Tarih ders kitaplarinda gorsellerin kullanimi ile ilgili beklentilerden biri de gorsellerin toplumun biitin
unsurlarini kapsayan ve kadinlari da igeren bir nitelikte olmasidir. Bu beklentinin ortaya ¢ikmasinda tarih
ogretimindeki yeni yaklasimlar ve toplumsal cinsiyet calismalari glgli bir etkiye sahiptir. Demircioglu’na (2013)
gore, tarih 6gretimindeki yeni yaklasimlarin bir geregi olarak, tarih ders kitaplarinda kadinlarin tarihsel rol ve
¢abalarina yer verilmelidir. Bu gereklilik, tarih ders kitabinda yer alan gorseller icin de gegerlidir. Ayni zamanda
gliniimizde kadin imajinin sekillendirilmesinde, tarih ders kitaplarinin ve gérsellerin 6nemli bir roli oldugunun
gdzden kagirilmamasi gerekmektedir (Aktas ve Ozmen, 2014). Clinkii gérseller, insanlarin yasam deneyimlerinin
bir kismini temsil etmekte, 6grencilerin dikkatini bu deneyimlere cekmektedir (Rehman vd., 2022). Tarih ders
kitabinda kadinlarin deneyimlerini yansitan gorseller, kadinlari da tarihin 6znesi haline getirmektedir. Milli
Egitim Bakanhg da toplumsal cinsiyet esitligini ilke olarak benimsemis ve tarih programlarini bu yonde
diizenleme cabasina girmistir. Tarih Dersi Ogretim Programinin, “Ders Kitabi Yaziminda Dikkat Edilecek
Hususlar” kisminda “ders kitabi icerigi toplumsal cinsiyet esitligi dikkate alinarak hazirlanmalidir” maddesine yer

verilmistir (MEB, 2018).

Tarih ders kitaplarindaki gorseller, daha ¢ok kadinlari temsil etme dizeyi ve gorsellerin kadinlara yukledigi
imajlar baglaminda analiz edilmektedir. Bu alanda yapilan g¢alismalarin ortaya koydugu bulgular, tarih ders
kitaplarinda yer alan gorsellerin kadinlari yeterince temsil etmedigini gostermektedir. Chick (2006)
arastirmasinda, K-12 Amerikan tarih ders kitaplarinda kadin goérsellerinin azligina dikkat ¢ekmekte ve erkek
gorsellerinin daha fazla oldugunu ifade etmektedir. Can (2009), tarih ders kitaplarinda kadinlarin neredeyse
gorinmez oldugunu belirtmektedir. Kadin tarihine uygun minyatir, resim, fotograf, ¢izim vb. malzemelerin

gorsellestirmede kullanilmasi gerektigini dislinmektedir. Chiponda ve Wassermann (2015), cok sayida (lkenin
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tarih ders kitabinda, kadin gorsellerinin yetersiz oldugunu, kadin deneyimlerinin yok sayildigini ve kitaplarin
erkek merkezli yazildigini ortaya koymaktadir. Demircioglu’da (2014) benzer sekilde, 10. ve 11. sinif tarih ders
kitaplarinda yer alan gorsellerin, kadin ve gocuklari fazla temsil etmedigini ve fazlasiyla erkek merkezli oldugunu
ifade etmektedir. Nene’ye (2014) goére, tarih ders kitaplarinda kadinlar hala cinsiyetgilik bariyerine
takilmaktadir. Rayle (2020) ise, daha g¢ok askeri ve siyasi konulara agirlik veren Amerika tarih ders kitaplarinin,
kadinlarin deneyimlerini, cabalarini, rollerini tam olarak yansitmadigini ve bu baglamda gelistirilmesi gerektigini
dustinmektedir. Aydin (2022), tarih ders kitaplarindaki kadin gorsellerinin yetersizligine vurgu yapmakta,

toplumsal cinsiyet esitligi baglaminda bu durumu bir sorun olarak degerlendirmektedir.

Bu calismada ise, gincel 10. sinif tarih ders kitabinda (2021) yer alan kadin goérselleri analiz edilmistir.
Toplumsal cinsiyet ve kadin tarihi ¢alismalarinin, halihazirda kullanilan 10. sinif tarih ders kitabina yansima
diizeyini ortaya koymasi bakimindan c¢alisma 6nem arzetmektedir. Ayni zamanda tarih ders kitaplarindaki kadin

gorsellerine iliskin mevcut eksiklere 1sik tutarak alana katki saglayacagi 6ngorilmektedir.

Bu ¢alismanin amaci, 10. Sinif tarih ders kitabinda yer alan kadin goérsellerini analiz ederek, bu gorsellerin
niteligini ve islevselligini ortaya koymaktir. Kadin goérsellerinin tarih ders kitabindaki orani da ele alinmistir.

Calismanin amaci dogrultusunda asagidaki sorulara cevap aranmistir:

e 10. Sinif tarih ders kitaplarinda yer alan gorsellerin Gnitelerdeki dagilim orani nedir?

e 10. Sinif tarih ders kitaplarinda yer alan kadin gorsellerinin toplam gorsellere ve erkek gorsellerine
kiyasla dagihm orani nedir?

e Gorsellerde ismi gecen kadinlar hangileridir?

e Kadinlara iliskin ne tir gorseller kullanilmistir?

e Kadin gorselleri kadinlar hakkinda ne tiir imajlar sunmaktadir?

e  Kadin gorselleri islevsel kullaniimig midir?

YONTEM

Arastirmanin Modeli

Nitel yaklagsimla gergeklestirilen bu g¢alismada 10. sinif tarih ders kitabinda yer alan kadin gorselleri analiz
edilmistir. Nitel arastirmalar esnek imkanlara sahiptir. Gézlem, goriisme ve dokiiman analizi gibi nitel veri
toplama yontemleri Gzerinden, algilarin ve olaylarin dogal ortamlarinda gergekgi ve biitlincil bir bicimde ortaya

konmasina yonelik siirecin izlenmesine firsat vermektedir (Blyukoztirk vd., 2019; Karatas, 2015).

Dokiiman analizi yonteminde, incelenen konuyla ilgili olgu ve olaylar hakkinda bilgi iceren yazili belgeler analiz

edilerek veri saglanmaktadir. Bu yontemde arastirmaci, veri kaynagi olarak neyi kullanabilecegine karar vermeli
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ve kaynaklarin 6zginligini kontrol etmelidir. Dékiimanlari anlama, ihtiya¢ duyulan verileri analiz etme ve

verileri kullanma gibi yollar sirayla izlenmelidir (Yildirim ve Simsek, 2008, s.187).

Verilerin Toplanmasi ve Analizi

Nitel bir arastirma olan bu galismada 10. sinif tarih ders kitabinda yer alan kadin gérselleri ele alinmistir. Nitel
arastirmalarda amach olarak secilen kiiglik 6rneklem, arastirmacinin konuya derinlemesine odaklanmasina
imkan saglamaktadir (Patton, 2002). Bu arastirmada 10. Sinif tarih ders kitaplarinda yer alan gorsellerin daha
detayh ele alinmasi igin 6rneklem kuglik tutulmustur. 2022-2023 egitim-6gretim yilinda ortaokullarda okutulan
10. sinif tarih ders kitabi (Yuksel vd., 2021) amagli 6rnekleme yontemi ile secilmistir. Amacgh 6rneklemede,
arastirmaci ¢alisma konusu hakkinda zengin bilgi saglayan durumlari, derinlemesine inceleme firsati elde

etmektedir (Yildirim ve Simsek, 2008).

Bu calismada icerik ve gdstergebilim analizi (semiotics analysis) birlikte kullaniimistir. icerik analizinin tercih
edilme nedeni, verilerin glivenligini saglamak ve nitel élciimleri nicel verilere gevirmektir. icerik analizi, kaliplari,
temalari, 6nyargilari ve anlamlari ortaya koymak amaciyla belirli bir materyalin dikkatlice, ayrintili ve sistematik
olarak incelenmesi ve yorumlanmasidir (Berg ve Lune, 2015). Tavsancil ve Aslan’a (2001) gore, igerik analizi,
yazili ve sozlu kaynaklarin icerdigi bilgileri, objektif ve sistemli olarak siniflandirma, sayilara donistirerek
¢tkarimlarda bulunmadir. Bernard (2010), icerik analizinin, ders kitaplari gibi basili materyallerin gergek icerigine
ve icsel &zelliklerine odaklanan bir yéntem oldugunu belirtmektedir. icerik analizi yapilirken, metin lzerinde
belirli kodlamalar yapilmali ve kategoriler belirlenmelidir (akt. Nene, 2014, s. 50). 10. sinif tarih ders kitabinda
yer alan kadin gorsellerinin icerik analizinde belirlenen kategoriler sunlardir: 1. Ders kitabinda yer alan kadin
gorsellerinin sayisi ve orani 2. Gorsellerdeki kadinlarin sunum sekli. Kategoriler ¢cercevesinde 10. sinif tarih ders
kitabinda yer alan tiim gorseller sayilmis, toplam kadin ve erkek goérsel sayisi belirlenmistir. Analizin devaminda,
kadin gorsellerinin toplam gorsellere ve erkek gorsellerine orani hesaplanmistir. Tek kadin, tek erkek ve birlikte

kadin-erkek figirleri iceren gorseller sayilarak, elde edilen veriler tablolarda sunulmustur.

10. sinif tarih ders kitabinda yer alan kadin gorsellerini analiz etmek, anlamak ve yorumlamak igin gdstergebilim
analizi (semiotics analysis) kullanilmistir. Clnk{ Harrison’a (2003) gore, gostergebilim, gostergelerden anlam
¢ikarmak amaciyla yapilan incelemedir. Kelimeler, sesler, fotograflar ve resimler bir gosterge olabilmektedir
(Bulut ve Yurdaisik, 2005; Chiponda ve Wassermann, 2015). Gosteren (signifier) ve gosterilen (signified),
gostergelerin iki bilesenidir. Chiponda ve Wassermann’a gore (2015), géstergelerdeki anlamlar sistematik bir
inceleme ile ortaya cikarilabilir. Gostergeler hem diiz anlam hem de yan anlamlar tasimaktadir. Gosteren ve
gosterilen arasindaki iliskiyi, diiz anlam ve yan anlam terimleri tanimlamaktadir. Gostergebilimde, imgelerin diiz
ve yan anlamlari kullanilarak anlamlandirma yapilmaktadir (Parsa, 2012). Gostergebilim, gosterge olarak
alinabilecek her seyle ilgilenmektedir (Nene, 2014). Gorsel lzerinde sistematik bir incelemenin yapilmasi,
gorselin ilettigi mesajlarin ve anlamlarin ortaya cikarilmasi igin gereklidir (Rose, 2007). Bu arastirmada,

gostergebilim analizi asamasinda sistematik ilerleyebilmek icin asagidaki sorular kullaniimistir:
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1. Ders kitabinda kullanilan kadin gorselinin tiri nedir?
Kadin gorseli nereden alinmigtir?
Hangi Ginitede ve konuda yer almaktadir?

Gorselde yer alan kadin meshur mudur?

2
3
4
5. Gorselde kadinin ismine yer verilmis midir?
6. Hangisayfada yer almaktadir?

7. Hangi millettendir?

8. Gorseldeki kadin/kadinlar ne yapmaktadir?

9. Gorseldeki kadin/kadinlar nasil tasvir edilmektedir?

10. Kadin gorselinin ortaya koydugu bilgi nedir?

11. Kadin gorselinin ortaya koydugu imaj nedir?

Yukaridaki sorular i1siginda ulasilan verilerle, 10. Sinif tarih ders kitabinda yer alan kadin gérsellerinin islevselligi

de sorgulanmis ve bulgular ilgili problem altinda verilmistir.

Bu galismada veri analizi sirasinda kodlama tutarliligini saglamak igin arastirmacinin disinda, egitim alanindan
bir doktor 6gretim Uyesinden kodlama yapmasi istenmistir. Clinkii igerik analizinin guvenirli§inde kodlama
islemi biyik 6nem tasimaktadir. Bu asamada, iki farkl kodlayicinin ayni metni ayni sekilde kodlamasi ya da ayni
kodlayicinin metni iki farkli zamanda ayni sekilde kodlamasi gereklidir (Bilgin, 2014). Arastirmaci ve doktor
Ogretim Uyesi tarafindan yapilan iki ayri kodlamanin karsilastiriimasinda Miles ve Huberman’in (1994) formuli
[(Giivenirlik = géris birligi / goris birligi + goris ayrilig)x100] kullanilmistir. iki kodlama arasindaki uyum orani

ise 0.89.8 olarak bulunmustur.

Bunun diginda, kitapta kadin figliri iceren gorsellerin hepsi ¢alisma iginde verilmistir. Calismada iginde yer alan
kadin gorselleri, icerik analizi ile elde edilen verilerin ve bulgularin dogrulugunu desteklemektedir. Verilerin
betimsel bir yaklasimla dogrudan alintilarla sunulmasi, arastirmanin i¢ givenirligini saglamanin en 6nemli
stratejilerinden birisidir (Yildirim ve Simsek, 2008). Calismada, kadin gorselleriyle iliskili metinlerin dogrudan

alintilanmasi, arastirmanin ig giivenirligini de saglamaktadir.
Etik Siireci

Bu calisma, 10. Sinif tarih ders kitabinda yer alan kadin gorsellerinin analizine dayandigi igin etik izin

gerektirmemektedir.
BULGULAR

Arastirmada elde edilen bulgular arastirmanin problemleri altinda sunulmustur.
10. Sinif Tarih Ders Kitaplarinda Yer Alan Gorsellerin Unitelere Gore Dagilimi

Arastirmanin ilk probleminde, 10. sinif tarih ders kitabinda yer alan gorsellerin (initelere gére dagihmi analiz

edilmistir. Bulgular Tablo 1’de sunulmustur.
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Tablo 1. 10. Sinif Tarih Ders Kitabinda Gorsellerin Unitelere Gére Dagihmi

Unite Adi Toplam Gérsel insan Figiirii iceren insan Figiirii icermeyen
Sayisi Gorsel Sayisi Gorsel Sayisi
1. Unite: Yerlesme ve Devletlesme 37 27 10
Sirecinde Selguklu Tirkiyesi
2. Unite: Beylikten Devlete Osmanli 36 19 17
Siyaseti (1302-1453)
3. Unite: Devletlesme Siirecinde Savascilar 20 17 3
ve Askerler
4. Unite: Beylikten Devlete Osmanli 25 19 6
Medeniyeti
5. Unite: Diinya Giicii Osmanli (1453-1595 56 41 15
6. Unite: Sultan ve Osmanl Merkez 17 6 11
Teskilati
7. Unite: Klasik Cagda Osmanl Toplum 19 15 4
Diizeni
Toplam 210 144 66

Tablo 1’e gore 10. Sinif tarih ders kitabinda 7 Unite bulunmaktadir. Bu Unitelerde toplam 210 gorsel yer
almaktadir. Bu gorsellerin 144’( insan figlirli icerirken, 56 gorselde insan figlirl tespit edilememistir. Tablodaki
verilere gore, insan figlirii iceren gorseller yaklasik %68.57’lik bir orana sahiptir. insan figiiri icermeyen

gorsellerin orani ise %31.42’dir. 56 ile en fazla gorsel 5. Unitede, 17 ile en az gérsel ise 6.{initede yer almaktadir.

Bunlarin disinda 10. Sinif tarih ders kitabinda toplam 20 harita bulunmaktadir. Haritalarla birlikte gorsel sayisi

230’a ulagmaktadir. Ancak haritalar arastirma amacina uygun olmadigi i¢in analizde kullanilmamistir.

10. Sinif Tarih Ders Kitaplarinda Yer Alan Kadin Gorsellerinin Toplam Gorsellere ve Erkek Gorsellerine Gore

Orani

Arastirmanin ikinci probleminde 10. Sinif tarih ders kitaplarinda yer alan kadin gorsellerinin toplam goérsellere
ve erkek gorsellerine kiyasla orani ortaya konulmustur. Probleme iliskin bulgular Tablo 2 ve Tablo 3'e

yansitiimistir.

Tablo 2. 10. Sinif Tarih Ders Kitabinda Yer Alan Erkek Gérsellerinin Unitelere Gére Dagilimi

Unite Adi Tek Erkek Figiirii iceren Grup Olarak Erkek Kitaptaki Toplam
Gorsel Sayisi Figiirii iceren Gorsel Gorsel Sayisi
Sayisi
1. Unite. Yerlesme ve 11 15 37
Devletlesme Sirecinde Selguklu
Tirkiyesi
2. Unite. Beylikten Devlete 11 8 36
Osmanli Siyaseti (1302-1453)
3. Unite. Devletlesme Siirecinde 7 9 20
Savascilar ve Askerler
4. Unite. Beylikten Devlete 13 4 25
Osmanli Medeniyeti
5. Unite. Diinya Giicii Osmanli 19 20 56
1453-1595
6. Unite. Sultan ve Osmanl 4 2 17
Merkez Tegkilati
7. Unite. Klasik Cagda Osmanli 1 6 19
Toplum Diizeni
Toplam 66 64 210

Tablo 2’e gore, tek erkegin yer aldigi gorsel sayisi 66’dir. 64 gorselde ise erkekler grup halinde yer almaktadirlar.

Bu durumda toplam 210 goérselden 130'u erkek figliri icermektedir. Tablodaki verilere gore, gorsellerin
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%61.90'n1 erkek figlrleri ile ilgilidir. %30.47 oranindaki gorsel grup olarak erkek figlirli icermektedir. Tek erkek

figlirt iceren goérsel’in orani ise %31.42’dir.

Tablo 3. 10. Sinif Tarih Ders Kitabinda Kadin Gérsellerinin Unitelere Gére Dagilimi

Unite Adi Tek Kadin Figiiri Grup Olarak Kadin Kadin-Erkek Karisik Kitaptaki Toplam
iceren Gorsel Figiirii iceren insan Figiirii iceren Gorsel Sayisi
Sayisi Gorsel Sayisi Gorsel Sayisi
1. Unite: Yerlesme ve - - 2 37
Devletlesme Siirecinde Selguklu
Turkiyesi
2. Unite: Beylikten Devlete - - - 36
Osmanli Siyaseti (1302-1453)
3. Unite: Devletlesme Siirecinde 1 - - 20
Savascilar ve Askerler
4. Unite: Beylikten Devlete - - 2 25
Osmanli Medeniyeti
5. Unite: Diinya Giicii Osmanli 1 - 1 56
(1453-1595
6. Unite: Sultan ve Osmanli - - - 17
Merkez Teskilati
7. Unite: Klasik Cagda Osmanli - - 7 19
Toplum Diizeni
Toplam 2 - 12 210

Tablo 3’e gore, sadece 2 gorsel tek kadin figliri icermektedir. Kadinlarin grup olarak yer aldigi herhangi bir
gorsel bulunmamaktadir. 12 goérselde ise kadin ve erkek figirleri birlikte goriilmektedir. Bu sonuglara gore
insan figlirl iceren toplam 210 gorselin %6.66’sinda kadin figlrler gériinmektedir. Fakat sadece kadinlarin yer

aldig1 2 gorsel ise % 0,95’lik bir orana sahiptir.

Tablo 2 ve tablo 3 birlikte kiyaslandiginda, kadinlarin goérsellerde goérinme oranlari erkeklerin goriinme
oranlarina gore oldukga disik kalmaktadir. Ders kitabinda bulunan gérsellerin 66’sinda erkek tek basina

verilirken, sadece 2 kadin tek olarak yer almaktadir.

10. Sinif Tarih ders Kitabinda Yer alan Gorsellerde ismi Ge¢en Kadinlar

10. Sinif tarih ders kitabinda yer alan gorsellerde sadece Kralige I. Elizabeth'in adi gegmektedir (Gorsel 5.45). Bu
gorsel "Diinya Giicii Osmanh (1453-1595)" baslikli 5. Unite altinda yer almaktadir (Yiiksel vd., 2021, 153). Buna
karsiik 7 Unite icinde toplam 76 erkegin ismi gecmektedir. Bunlarin ¢ogu devlet adami, bilim adami,
mutasavviflar ve sanatcilardir. Bunlara, Caka Bey (Gorsel 1.1), Karamanoglu Mehmet Bey (Gorsel 1.2),
Konstantin Monomakhos (Gérsel 1.4), Ertugrul Gazi (Gérsel 2.5), Paul Wittek (Gérsel 2.7), Halil inalcik (Gorsel
2.9), Osman Gazi (Gorsel 2.12), Seyh Bedreddin (Gorsel 2.32), Ahmet Yesevi (Gorsel 4.1), Yunus Emre
(Gorsel4.3), 1l. Mehmed (Gorsel 5.4), Fausto Zonaro (Gorsel 5.9) ve Gentile Bellini (Gorsel 5.11) 6rnek
gosterilebilir (Yuksel vd., 2021).

10. Sinif Tarih Ders Kitabinda Kullanilan Kadin Gorsellerinin Niteligi

Arastirmanin diger probleminde, 10. Sinif tarih ders kitabinda kullanilan kadin gorsellerinin niteligi, diger bir

deyisle tiri ele alinmistir. Bu problemle ilgili bulgular Tablo 4’e yansitiimistir.

971



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 22, 2023

Tablo 4. 10. Sinif Tarih Ders Kitabinda Yer Alan Kadin Gorsellerinin Niteligi

Unite Adi Gorsel No Gorsel Adi Gorsellerin Niteligi Sayfa No
1. Unite. Yerlesme ve Gorsel 1.24 Haghlarin Kudiis'te yaptigi Tablo 32
Devletlesme katliam (Emile Signol, Versay
Sirecinde Selguklu Sarayi, Fransa)
Tirkiyesi Gorsel 1.31 Anadolu’ya gelen Oguzlar Temsil 36
3. Unite. Devletlesme Gorsel 3.2 Baciydn-1 Rim Temsil 109
Surecinde Savasglilar
ve Askerler
4. Unite. Beylikten Gorsel 4.14 Ortaoyunu (Surname-i Vehbi) Minyatir
Devlete Osmanl
Medeniyeti Gorsel 4.18 Carsi Tablo 113
5. Unite. Diinya Giicii Gorsel 5.45 I. Elizabeth Gravdir 153
Osmanh (1453-1595
Gorsel 5.48 Girnata Sehrinin Dismesi Tablo 155
(Senato Sarayi, Francisco
Pradillay Ortiz)
7. Unite. Klasik Cagda Gorsel 7.1 Musliman Tarkler Temsili 187
Osmanli Toplum Gorsel 7.2 Gayrimuslimler (New York illistrasyon 187
Diizeni Halk Kutliphanesi Dijital
Kolleksiyonlar- Wallach
Division Picture Collection-
Costume-Regional-Turkish-
1913
Gorsel 7.4 istanbul’da bulunan Ayasofya Gravir 189
Camii
Gorsel 7.5 Mahalle yasantisi (William Gravdir 189
Watts, 1810, Luigi Mayer
gizimi, New York Halk
Katuphanesi Dijital
Kolleksiyonlar
Gorsel 7.13 A Turkish Market (Germain Tablo 196
Fabius Brest, 1857)
Gorsel 7.18 Fotograf 203
Gorsel 7.19 - Fotograf 204
Toplam 14

Tablo 4’e goére, 10. sinif tarih ders kitabinda kadin figlirli iceren toplam 14 gorsel bulunmaktadir. Bu gorseller
tablo, gravir, temsili resimler, illiistrasyon ve fotograflardan olusmaktadir. Gorsellerin 4’0 tablo, 3’0 gravir, 2’si
fotograf, 1’'i minyatir ve 1’de illistrasyondur. Bu durumda en fazla yagliboya tablolarin kullanildig
gorilmektedir. Tabloda yer alan Gorsel 7.18 ve Gorsel 7.19, bariz bir kadin figlri sunmamaktadir. Fakat

kadinlarin gorselde yer aldigi fikri Gzerinden tabloya dahil edilmistir. Bu gorseller, kadin gorsellerinin islevselligi

bashgi altinda tartisiimistir.

10. Sinif Tarih Ders Kitabinda Yer Alan Kadin Gorsellerinin Ortaya Koydugu imajlar

10. Sinif tarih ders kitabinda yer alan kadin gorselleri Gizerinden kadinlara yiliklenen imajlar arastirmanin diger

problemidir. Elde edilen bulgular Tablo 5’de verilmistir.
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Tablo 5. 10. Sinif Tarih Ders Kitabinda Yer Alan Kadin Gérsellerinin Ortaya Koydugu imajlar

Unite Adi Gorsel No Gorsel Adi imaj
1. Unite. Yerlesme ve Gorsel 1.24 Haghlarin Kudiis'te yaptigi katliam Mazlum
Devletlesme Siirecinde (Emile Signol, Versay Saray,
Selguklu Tirkiyesi Fransa)
Gorsel 1.31 Anadolu’ya gelen Oguzlar Gogebe ve Mazlum
3. Unite. Devletlesme Gorsel 3.2 Baciyan-1 ROm Asker ve Savasgl
Surecinde Savasgllar ve
Askerler
4. Unite. Beylikten Gorsel 4.14 Ortaoyunu (Surname-i Vehbi) Sosyal Bireyler
Devlete Osmanl
Medeniyeti Gorsel 4.18 Carsi Sosyal Bireyler
5. Unite. Diinya Giicii Gorsel 5.45 I. Elizabeth Kralige
Osmanli (1453-1595
Gorsel 5.48 Girnata Sehrinin Dismesi Kralice ve Zalim
(Senato Sarayi,
Francisco Pradillay Ortiz)
7. Unite. Klasik Cagda Gorsel 7.1 Musliman Turkler Musliman ve Kaltir
Osmanl Toplum Diizeni Taslyicisi
Gorsel 7.2 Gayrimuslimler (New York Gayrimuslim ve Kiltir
Halk Kitiiphanesi Dijital Taslyicisi
Kolleksiyonlar-
Wallach Division Picture Collection-
Costume-Regional-Turkish-1913
Gorsel 7.4 istanbul’da bulunan Sosyal Bireyler
Ayasofya Camii
Gorsel 7.5 Mahalle yasantisi Mabhalle Sakinleri ve Sosyal
(William Watts, 1810, Luigi Bireyler
Mayer gizimi, New York Halk
Kittphanesi Dijital Kolleksiyonlar
Gorsel 7.13 (A Turkish Market, Sosyal Bireyler
Germain Fabius Brest, 1857)
Gorsel 7.18 Vatansever
Gorsel 7.19 - Vatansever
Toplam 14

Tablo 5’de yer alan gorseller Gzerinden, mazlum, gocebe, asker, savasgl, sosyal birey, kralige, zalim, Misliman,
Gayrimislim, kiltiir tastyicisi, mahalle sakini ve vatansever kadin imajlarina ulasmak mimkiindir. Ozellikle
kadin-erkeklerden olusan ve kadinlari sosyal hayatin icinde gosteren grup gorselleri (Gorsel 4.14, Gorsel 4.18,
Gorsel 7.4, Gorsel 7.5, Gorsel 7.13), sosyal bireyler olarak kadinlari yansitmaktadir. Tabloda ise en fazla bu imaj
one ¢ikmaktadir. Bunun disinda Haghlarin Kudis’te yaptigi katliami, baskilar sonucu Anadolu’ya gelen Oguzlari
gosteren gorsellerde zulme ugramis, mazlum bireyler imaji dikkat cekmektedir (Gorsel 1.24, Gorsel 1.31). Bu
gorsellerde erkekler igin de benzer imaj s6z konusudur. Baciydn-1 Rim gorselinde (Gorsel 3.2) savasgl, |.
Elizabeth gorselinde (Gorsel 5.45) kralice, Musliman Turkler ve Gayrimuslimler (Gérsel 7.1, Gorsel 7.2)
gorsellerinde giydikleri kiyafetlerle kiltlr tastyicisi ve 15 Temmuz'u yansitan gorsellerde vatansever
kadinimajlarina ulasilabilir. Buna ragmen, kadin figlri iceren ¢ogu gorselde, kadinlari fark edebilmek neredeyse

imkansizdir. Bu durumda 6grencilerin tabloda gosterilen imajlara ulasmasi oldukga zordur.

10. Sinif Tarih Ders Kitabinda Kullanilan Kadin Gérsellerinin islevselligi

Calismanin son probleminde ise kadin figlrinl iceren gorseller ve bunlarin metinle iliskisi analiz edilmistir.

Ayrica ¢alismada tiim gorseller verilmis ve kullanim amaglari tartisiimigtir.
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10. Sinif tarih ders kitabinda, kadin figiirii iceren ilk gorsel, 1. Unite olan “Yerlesme ve Devletlesme Siirecinde

Selguklu Turkiyesi” icinde verilmektedir. Gorsel 1.24, Hagllarin Kudiis'te yaptiklari katliami resmetmektedir.

Gorsel 1.24. Haglilarin Kudiis'te yaptigi katliam (Yiiksel vd., 2021, s.32)

Bir tablo olan bu gorselde kadin ve erkekler grup olarak gosterilmektedir. Gorselle ilgili “Kudiis’in Dismesi”

baslgi altinda su bilgiler verilmektedir:

Frenkler, kutsal kenti kirk giin siiren bir kusatmanin ardindan Hicri 492 yilinin 22 Saban’inda (15
Temmuz 1099) bir cuma glinu ele gegirmislerdi. Sokaklara dagilan sarisin savasgilar; erkekleri,
kadinlari ve cocuklari bogazlamis, evleri yagmalamis, camileri talan etmislerdi (Gérsel 1.24). iki
gilin sonra kiyim sona erdiginde, surlarin icinde bir tek Misliiman kalmamusti... (Yiksel vd., 2021,

s.32)

Kitapta verilen bu bilgiler ile gorsel birbiriyle uyumlu gériinmektedir. Temel islevi, Haghlarin Kudiis’te yaptig
katliami gorsellestirmek olan gorselde, kadinlar, erkekler ve c¢ocuklar icin mazlum insan imaji ortaya
¢ikmaktadir. Fakat gorseldeki kadin figiirleri farkedebilmek oldukga zordur. Kadinlarin tarihine dair dogrudan bir
bilgi verme amaci tasimadigi rahatlikla sdylenebilir. Gortinti kalitesi ¢ok iyi olmayan bu gorselde 6grencilerin bu
kadinlari farketmesi ise hic¢ kolay degildir. Buna ragmen gorselle ilgili metinde kadinlara da atifta bulunulmasi

olumlu kabul edilebilir.

1. Unite’deki “Anadolu’ya gelen Oguzlar” isimli temsili resim, kadin figiirleri iceren diger bir gérseldir (Gérsel

1.31). “Anadolu’da Mogol istilasi” konu basligi altinda verilmektedir (Yiksel vd., 2021, s.36).

Gorsel 1.31. Anadolu’ya gelen Oguzlar (Yiiksel vd., 2021, s.36).

Kitapta, metin icinde Gérsel 1.31’e su sekilde atif yapilmaktadir: “Mogol istilasi’nin 6niinden kacarak
Anadolu’ya gelen Oguzlarin (Gérsel 1.31) artik kontrol altinda tutulamamasi toplumsal dengeyi bozmustur. Bu

durum, Anadolu’da genis bir alana yayilan Bdbailer Ayaklanmasi’na neden olmustur” (Yuksel vd., 2021, s.36).
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Gorsel 1.31’e dikkatle bakildiginda cadirin dniinde duran belli belirsiz kadin figlrleri tespit edilebilmektedir.
Fakat bu kadin tarihi baglaminda anlamh degildir. Clinkii metinde gorselle ilgili Mogol istilasinin sonuglari
tartisiimakta, kadinlarla ilgili higbir bilgi yer almamaktadir. Bu durumda gorselin kullanilma amaci diger gorselde
oldugu gibi kitabi gorsellestirmektir denilebilir. Ayni zamanda goriintu kalitesi dislik olan gérselin kadinlara dair
bilgi sundugu iddia edilemez. Gorselin erkek figiirlerde oldugu gibi kadinlara “gdgcebe” imaji yiikledigini

disinmek mimkiindiir. Fakat kadin tarihi adina islevsel bir gérsel oldugunu séylemek zordur.

Diger gorsel, “Devletlesme Siirecinde Savascilar ve Askerler” baslikli 3. Unitede yer almaktadir. “Baciyan-1 Rom”
gorseli (Gorsel 3.2), beylik dénemi’nde Osmanli’nin askeri giicii konusunda kullanilan temsili bir resimdir (Yuksel

vd., 2021, 5.77).

Gorsel 3.2. Baciyan-1 Rim (Yuksel vd., 2021, s.77)

Gorsel 3.2 lizerinden, Baciyan-1 Rim, beylik donemi’nde Osmanl’nin askeri giiciinin bir pargasi olarak

sunulmaktadir. Konuya iliskin metin icinde su bilgiler aktarilmaktadir:

Osman Bey’in gazileri ile yaptigi basarili askeri faaliyetler diger asiret Turkmenlerinin de onlara
katilmalarini saglamistir. Osman Gazi, kendi safinda savasan Tirkmen asiretlerine ganimetlerden
pay vermis ve ele gegirilen topraklara yerlesme hakki tanimistir. Bu sekilde elde ettikleri topraklar

karsihginda asiretler, Osman Bey’e tabi olmus ve savas zamanlarinda ath askerler gondermistir.

Bunlardan baska Beylik Donemi’'nde, Ahiyan-i RGm (Ahiler), Baciyan-i Rim, Abdaldn-i Rim,

Gaziyan-1 Rim adlariyla anilan ziimrelere mensup kuvvetler de seferlere katilmustir....

islamiyet Oncesi Dénem’de binicilik ve aticilikta usta olan Tiirk kadinlari, savaslara erkeklerle
birlikte katilmistir. islamiyet’e gegisin ardindan da bu gelenek sirdiriilmiis ve Anadolu’da

Baciyan-1 RGm adiyla Ahilige denk bir kadinlar teskilati kurulmustur (Yiksel vd., 2021, 5.77).

Yukarida verilen bilgilerde bir kadin 6rglitlenmesi olan “Baciyan-1 Rum” ziimresinin savasg¢i 6zellikleri hakkinda
bilgi verilmektedir. Metinle Gorsel 3.2 arasinda glgli bir iliski vardir. Fakat Baciyan-1 Rum bir grup ismi iken
gorselde savascl kiyafetiyle tek kadin gosterilmektedir. Buna ragmen kadinlarin tarihine dair bilgiler icermesi
olumludur. Gérselde kadin figliriin belirgin ve 6grencinin dikkatini ¢cekecek nitelikte olmasi gorseli kismen
islevsel kilmaktadir. Kitabin “6lcme ve degerlendirme” bélimiinde yer alan su soru da konuya katki

saglamaktadir:
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Soru 6. Aytug, tarih dersinde; “islamiyet Oncesi Dénem’de binicilik ve aticilikta usta olan Tiirk
kadinlari, savaslara erkeklerle birlikte katilmistir. islamiyet’e gecisin ardindan da bu gelenek

sirdirilmis ve Anadolu’da Ahilige denk bir kadinlar teskilati kurulmustur” demistir.

Aytug’'un ifadesinde yer alan kadinlar tegkilatini asagidaki kavramlardan hangisi
kargilamaktadir?

A) Abdalan-1 Rim

B) Gaziyan- 1 Rim

C) Baclyan-1 Rim

D) Ahiyan-1 Rim

E) Azebler (Ylksel vd., 2021, s.93).

Bu soruda kadinlar teskilati hakkinda bilgi verilerek, teskilatin ismi istenmektedir. Sorunun, bilgiyi hatirlama
diizeyinde oldugu fark edilmektedir. Buna ragmen Goérsel 3.2, kadin tarihi baglaminda kitaptaki islevsel

gorsellerden biridir.

Surndme-i Vehbi’den alinan “Ortaoyunu” isimli minyatlr gorseli (Gorsel 4.14), “Halk Kiltira ve Kitabf Kiltar”

basligi altinda 4. Unitede yer almaktadir.

Gorsel 4.14. Ortaoyunu (Minyatir, Surname-i Vehbi) (Yiiksel vd., 2021, 5.109).
“Ortaoyunu” bashkli minyatir gorseli ile ilgili 10. Sinif tarih ders kitabinda su bilgiler verilmektedir:

XV. ylzyildan itibaren nedim ile meddah lakabi ayni anlamda kullanilmaya baslamis ve XVI.
yuzyilla birlikte meddahlk gitgide yayginlasmistir. Bu dénemde ozanlarin yerini ise asik ve saz
sairleri almistir. Genellikle sanatini halk arasinda icra eden bu kisilerden 6ne ¢ikanlar saraylarda

kendilerine yer bulmustur (Gérsel 4.14) (Yiksel vd., 2021, s.109).

Gorsele dikkatli bakildiginda, basortlisi ile agzini kapatan bir kadin vardir. Gorsel lizerinden kadinlarinda
eglence ortamlarina katildigi ve sosyal hayatta yer aldigi disunulebilir. Fakat gorseldeki kadin figlirini
farketmek cok kolay degildir. Ogrencilere herhangi bir kadin imgesi sunma potansiyeli de bulunmamaktadir.
Gorselin ismi ortaoyunu olmasina ragmen, metin icinde meddah kelimesi kullaniimaktadir. Sonug olarak

gorselin kitabi gorsellestirmek amaciyla kullanildigi ve kadin tarihine iliskin bir amag tasimadigi goriilmektedir.

4. Unitede yer alan bir diger gorsel “Carsi” ismini tasiyan bir tablodur (Gérsel 4.18). Bu gorsele “Osmanli

Sehrinin Yapisi” konusunun iginde atif yapilmaktadir.
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Gorsel 4.18. Carsi (Tablo) (Yiksel vd., 2021, s.113).
Konu iginde Osmanli sehrinin yapisi su cimlelerle anlatilmaktadir:

Bltiin geleneksel sehirlerde oldugu gibi Osmanh sehrinin merkezinde de bir mabet (cami),
merkezi devlet ofisi (baskentte saray, eyaletlerde sancak beyi konagl) ve nihayet Avrupa
sehirlerinde de bulunan lonca binasi ve depo gibi bir bedesten vardir. Bunlar genellikle abidevi
binalardir. Bu yapilar, sehrin merkezdeki blylik meydanin {izerinde yer alir. Bu ¢ekirdek bélgenin
hemen etrafinda zanaatgilarin ve esnafin bulundugu carsi vardir (Gorsel 4.18). Her sokagin
batlind veya belirli kesimi belli dalda ¢alisan esnaf tarafindan isgal edilmistir (Yiksel vd., 2021,

5.113).

Gorsel 4.18, metinde gegen carsi kelimesini gorsellestirmek amaciyla kullanilmistir. Carsiyl resmeden tabloda
birka¢ kadin figliri fark edilebilmektedir. Bu da sosyal bir kadin imaji ¢izmektedir. Fakat gorsel, kadinlar
hakkinda bir bilgi verme amaci tasimamaktadir. Bu durumda gorselin, sadece gorsel olusturmak icin kitapta yer
aldig1 rahatlikla séylenebilir. Ogrencilerin gérseldeki kadin figiirlerini fark etmeleri kolay degildir. Dolayisiyla,

Gorsel 4.18, 10. Sinif tarih ders kitabina kadinlarin tarihine iliskin bir katki saglamamaktadir.

5. Unitede yer alan ve Kralice I. Elizabeth’in bir graviirii olan Gérsel 5.45, “Avrupa Monarsileri Osmanlilardan

Destek Istiyor” basligi altinda verilmektedir.

Gorsel 5.45. |. Elizabeth (Graviir) (Yuksel vd., 2021, s.153).
Gorsel, su cimlelerle konuyla iliskilendirilmektedir:

Yeni Cag’da Avrupa’da ortaya cikan Fransa, ingiltere ve Hollanda gibi milli devletler; Kutsal Roma
imparatoru ve papa egemenligine karsi gozlerini Dogu’daki biiyiik giice yani Osmanli padisahina

cevirmekteydi. Kanuni, Mohag Seferi'ni Sarlken’e esir diisen Fransa Krali Frangois’i esaretten
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kurtarmak icin yaptigini soyliilyordu. Sonralari ingiltere Kralicesi I. Elizabeth (Elizabet) (Gérsel
5.45), ispanyol istila tehlikesi karsisinda da “Biyiik Turk”le ittifak arayisindayd... (Yiksel vd.,
2021, 5.153).

Yukaridaki ciimlelerde, ingiltere Kralicesi I. Elizabeth’in Osmanh Devleti ile ittifak arayisindan da
bahsedilmektedir ve kralice Ginvani vurgulanmaktadir. Sadece Gorsel 5.45’de, kadin figlirli ismiyle birlikte yer
almaktadir. I. Elizabeth gorselde kralige kiyafetiyle resmedilmektedir. Bu gorselin kitapta yer almasinin nedeni,
I. Elizabeth hakkinda bir gorsel olusturmaktir. Kralice olarak bir kadinin ismini vurgulan Gorsel 5.45, ders
kitabinda kadin tarihinin yer almasi agisindan bir adim olarak degerlendirilebilir. Fakat bu yeterli degildir. Clinki
ders kitabi iginde yer alan ve kadin figlirii iceren gorsellerde baska bir kadin ismi verilmemistir. 5. Unitenin

“Olgme ve Degerlendirme” béliimiinde yer alan su soruda da I. Elizabeth’den bahsedilmektedir:

4. ingiltere Kraligesi I. Elizabeth, XVI. Yiizyllda ispanyol tehlikesi karsisinda “Biiyiik Tirk” ile
ittifak arayisindaydi. Osmanhlarin 1538 Korfu Seferi gergekte italya'nin fethi igin planlanmisti.

Buna gore I. Elizabeth’in ittifak arayisinda oldugu “Bliylk Turk” hangi Osmanl padisahidir?

A) Il. Mehmet
B) I. Selim
C) Il. Bayezid

D) I. Stileyman
E) Ill. Murad (Yuksel vd., 2021, s.163).

Yukaridaki soruda I. Elizabeth tizerinden Osmanli padisahinin ismi sorulmaktadir. Soru bir hatirlama sorusudur.

Bir kadin figlir izerinden soru sorulmasi da ayni sekilde olumlu olarak degerlendirilebilir.

5. Unitenin kadin figiiri iceren bir diger gérseli, “Girnata Sehrinin Diismesi” baslikli Gérsel 5.48dir.

Gorsel 5.48. Girnata Sehrinin Dismesi (Tablo, Senato Sarayi, Francisco Pradillay Ortiz) (Yuksel vd., 2021, 5.155)
Gorsel, ispanya’daki Misliiman ve Yahudilere yardim edilmesini anlatan konu iginde su bilgilerle verilmektedir:

Isabella ve Ferdinand, 1492 yilinda Girnata sultanligini ortadan kaldirarak ispanyol birligini
olusturmustur (Gérsel 5.48). Avrupa bu zaferi, istanbul’'un diismesi karsisinda islam diinyasina
vurulmus bir darbe olarak algilamistir. Isabella ve Ferdinand, llkelerindeki biitiin Mislimanlara

ve Yahudilere yarimadayi terk etmelerini, eger burada kalacaklarsa Hristiyanliga ge¢melerini
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emretmistir. Bu nedenle Mdislimanlar, kafileler halinde Kuzey Afrika Misliman ulkelerine,

Cezayir ve Tunus’a Osmanh gemileriyle go¢ etmistir... (Yuksel vd., 2021, s.155).

Gorsel 5.48'de, kralice kiyafetleri icinde ve at ustlinde, erkeklerle birlikte gigli bir kadin figlrd yer
sunulmaktadir. Fakat erkek figiirler daha fazla 6ne ¢ikmaktadir. Gorselde Isabella’yl temsil eden kadin figlri
neredeyse fark edilmemektedir. Ogrencilerin bu gérsel tizerinden Isabella figiiriinii gérmeleri oldukca zordur.
Gorselde Isabella ismi yer almazken, bu isim metin i¢cinde gegmektedir. Bu baglamda goérselle konu metninin
iliskili oldugu soylenebilir. Fakat bir kadin gorseli oldugunu séylemek ise kolay degildir. Dikkatli bakildigi zaman,
gorselde gicll bir kralice imaji 6n plana ¢atkmasina ragmen, metinde zalim bir kralige imaji vurgulanmaktadir.
Sonugta bu gorselin kadinlara iliskin 6grencilere 6nemli bir bilgi sundugu iddia edilemez. Aslinda Isabella
hakkinda sunulan bilgiler metin icindedir. Gorselde kraligenin ismi yer almamaktadir. Metni okumayan
ogrencilerin, gorsel izerinden kadinlarla iliskili bir bilgiyi ortaya ¢ikarmasi zor goériinmektedir. Metinde ise asil

konu Osmanli Devleti’nin ispanya’daki Miisliiman ve Yahudileri koruma politikasidir.

7. Unite’de, “Toplumun Harci, Millet Sistemi” bashgi altinda yer alan Gérsel 7.1 Miisliiman Tiirkler ve Gérsel 7.2

Gayrimuslimler, kadin figurleri icermektedir. Bu gorseller erkek figiirlerle birlikte verilmektedir.

Gorsel 7.2. Gayrimuslimler (illiistrasyon, New York Halk Kiitiiphanesi Dijital Kolleksiyonlar-Wallach Division

Picture Collection- Costume-Regional-Turkish-1913 (Yiksel vd., 2021, 5.187)

Her iki gorselde Misliiman ve Gayrimislim kadin ve erkekler yer almaktadir. Gorselde bu kadin ve erkeklerin
giyim tarzi dikkat cekmektedir. Gayrimislimlere ait gorsel bir illistrasyondur ve nereden alindigi bellidir.
Muslimanlara ait gorsel temsili bir resimdir. Metin icinde bu gorsellerin ikisine de ayni yerde atif yapilmaktadir.

Gorselle iliskili cimleler sunlardir:
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Arapca “milla” kelimesinden gelen “millet” s6zcGgl dini cemaat anlamini tasimaktadir.
Osmanl’da da vyasal statileri belirlenmis dini cemaatlere millet adi verilmistir. Osmanh
toplumunda devletin asli unsuru, hakim millet konumunda olan Misliman Tirklerdir (Gorsel
7.1). Gayrimuslimler (Gorsel 7.2) ise Mdisliman Tirkler tarafindan himaye edilen farkh

mezheplere mensup Hristiyan ve Musevi gibi milletlerden olusmaktadir. Bu milletler, kendi inang

ve gelenekleri etrafinda ayri bir topluluk olarak tanimlanmis, idari ve sosyal bir 6rgitlenme

modeliyle yonetilmistir (Yiiksel vd., 2021, 5.187)

Yukarida verilen bilgiler Osmanli’daki millet sistemini anlatmaktadir. Gorseller ise Osmanli’daki milletleri
temsilen kullanilmistir. Dolayisisyla, goérseller bu milletlere gorsel olusturmak igin kitaba dahil edilmistir.
Gorsellerin kadin tarihine iliskin herhangi bir bilgi sunma amaci tagimadigi gorilmektedir. Buna ragmen,
gorseller tizerinden Misliman ve Gayrimislim kadinlarin Osmanl déneminde nasil giyindiklerine dair bir fikir

elde edilebilir.

10. sinif tarih ders kitabinda “istanbul’da bulunan Ayasofya Camii” baglikli Gérsel 7.4 ve “Mahalle yasantisi”

Gorsel 7.5 ayni sayfada “Fethedilen Yerlerde islam Kiiltiiriiniin Etkisi” konusu iginde kullaniimaktadir.

Gorsel 7.4 istanbul’da bulunan Ayasofya Camii (Graviir) (Yiksel vd., 2021, 5.189)

Gorsel 7.4, asagida verilen su bilgilere gorsel olusturmak amaciyla kitapta yer almaktadir:

Osmanlilar, bir sehri fethedince ilk olarak ana kiliseyi camiye ¢evirmis ve ona Ulu Cami adini
vermistir. ikinci adim olarak ise sehre kadi ve subasi tayin etmistir. Ayrica fethedilen bélgelere
Turk Misliman niifusu vyerlestirmek igin de tedbirler almistir. Ornegin Fatih, istanbul’'u
fethedince Ayasofya’yi sehrin “cami-i kebiri” ilan etmis (Gorsel 7.4) ve sehre Anadolu’dan 5 000

aile yerlestirilmesi icin emir vermistir (Yuksel vd., 2021, s.189).

Gorsel 7.4’e dikkatli bakildigl zaman Ayasofya Camii 6nilinde erkeklerle birlikte kadin figlrleri gorilebilmektedir.
Fakat gorseldeki insan figiirlerini secmek oldukca zordur. Zaten gérsel fethedilen yerlerde islam kiltiiriiniin

etkisi agiklamak igin kitapta verilmistir. Kadinlara ve erkeklere dair bir bilgi saglamamaktadir.
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Gorsel 7.5. Mahalle yasantisi (Gravir, William Watts, 1810, Luigi Mayer gizimi, New York Halk Kiitiphanesi
Dijital Kolleksiyonlar (Yuksel vd., 2021, 5.189)

Gorsel 7.5’te mahalle yasantisi gosterilmektedir. Bu konu ile ilgili kitapta verilen bilgiler ise sdyledir:

Fethedilen sehirlerde Ulu Cami, Tirklerin yerlestigi semtin merkezini meydana getirmistir. Ulu
Cami’nin yaninda ise carsl, bedesten veya arasta denilen yapilar kurularak bunlarin etrafinda da

mahalleler olusturulmustur (Gorsel 7.5) (Yiksel vd., 2021, 5.189)

Yukaridaki bilgilerde fethedilen yerlerde mahallelerin nasil olustugu anlatilmaktadir. Gorsel 7.5’te ise bazi
kadinlarin gesmeden su aldiklari goriilmektedir. Fakat kadin figlrlerin goriilmesi igin gorsele ¢ok dikkatli
bakilmasi gerekmektedir. Gorsel Gzerinden kadinlar hakkinda bir bilgiye ulasmak pek miimkin degildir. Kitapta

Gorsel 7.5’in temel kullanilma amaci, mahalle yasantisina gorsel olusturmaktir.

7. Unitenin bir diger gorseli, Tirk pazarini gésteren tablodur (Gorsel 7.13).

Gorsel 7.13. (Tablo, A Turkish Market, Germain Fabius Brest, 1857) (Yiksel vd., 2021, 5.196)

“A Turkish Market” isimli Gorsel.7.13, Osmanli’daki lonca teskilatini anlatan konu igcinde yer almaktadir. Konu
ile ilgili asagidaki bilgiler verilmektedir: “Osmanli esnaf érgiitlenmesi gayet diizenliydi. Sanat ve ticaret erbablari
kendilerine tahsis edilen c¢arsilarin belli sokaklarinda faaliyet gésterirdi. Esnaflar kendine tahsis edilen alanin

disinda ¢calisamazdi (Gorsel 7.13) (Yiksel vd., 2021, 5.196).

Gorsel 7.13'te, gliclikle pazarda alisveris yapan birka¢ kadin figliri secilmektedir. Fakat gorselin loncalari
anlatan metinle dogrudan iliskisi oldugu séylenemez. Gérselde kadin figilrlerini segmek zor oldugu igin, gorselin
kadinlar hakkinda bir bilgi verdigini veya kadinlar hakkinda bir imaj ortaya koydugunu disiinmek mimkiin

degildir. Dolayisiyla, Gorsel 7.13 de sadece kitabi gorsellestirmeye yaramaktadir.
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10. sinif tarih ders kitabinda yer alan son iki gérsel Gorsel 7.18 ve Gorsel 7.19’dur. iki gérselde okuma pargasi

olan “15 Temmuz Demokrasi ve Milli Birlik GiUni” bashgi altinda yer almaktadir.

Gorsel 7.18 (Yiiksel vd., 2021, 5.203)  Gorsel 7.19 (Yiksel vd., 2021, 5.204)

Fotograf olan Gorsel 7.18 ve Gorsel 7.19’da herhangi bir kadin figlirli dikkat cekmemektedir. Mantiksal olarak
kadinlarin gorsel icinde yer aldigl varsayilarak analize tabi tutulmustur. Fakat bu gorselde erkekler 6n plana
¢ikmaktadir. Kadinlar hakkinda dogrudan herhangi bir bilgi sunmamaktadir. Okuma parcasinda, gérsellere su

sekilde atif yapilmaktadir:

Vatan, Tiirk milleti icin dnemli bir kavramdir. Dinimiz islam da vatan topragina, hiirriyete, birlige,
beraberlige buyik 6nem vermekte ve bunlari inancin yasanmasinda vazgecilmez unsurlar olarak
gormektedir. Milletimiz, tarihi boyunca hep bu degerler ugruna micadele etmis; vatanini ve
Ozgurluguni hedef alan saldirilara cansiperane bir sekilde karsi koymustur (Gorsel 7.18) (Yiiksel

vd., 2021, 5.203).

Gorsel 7.18 Tirk milletinin vatan, millet ve hirriyet sevgisini ifade etmek amaciyla kullanilmistir. Halkin 15

Temmuz gecesi gosterdigi glicli direnisi anlatmaktadir.

Gorsel 7.19 ise, bu direnise her kesimden ve her yastan insanin katildigini vurgulamak amacini tagimaktadir:
Her kesimden, her yastan insaniyla tek yumruk hdline gelerek vatanini savunan aziz milletimiz, iman dolu
yiiregi, dik durusu, feraseti, cesareti, birlik ve beraberligiyle 15 Temmuz gecesi tarihimizin en blylk

kahramanliklarindan birini sergilemistir (Gorsel 7.19) (Yiiksel vd., 2021, 5.204).

Yukarida verilen bilgiler Gzerinden bu miicadele icinde kadinlarin da yer aldigi rahatlikla sdylenebilir. Bilgilere
gore, kadinlar da erkekler gibi vatanini ve milletini cok sevmektedir. 15 Temmuz gecesi kahramanca bir durus
sergilemistir. Fakat, Gorsel 7.18 ve Gorsel 7.19 yakin bir sekilde herhangi bir kadini géstermemektedir. Aslinda
bu konuda yeterince gorsel kaynak mevcuttur. Kitapta kadin gorsellerinin kullanilmamasi, kadinlarin tarih ders

kitaplarina dahil edilmesi konusunda, kitap yazarlarinin hassasiyet gostermedigine isaret etmektedir.

10.Sinif tarih ders kitabinda, gorsel basligi altinda verilmeyen fakat “Klasik Cagda Osmanli Toplum Duizeni” adini
tastyan 7. Unitede kapak resmi olarak kullanilan su gérsel de kadin figiirleri icermektedir. Bundan dolayi

¢alismada bahsedilme geregi hissedilmistir.
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Unite Kapak Goérseli: Osmanli sosyal yapisi (1810, Sokullu Mehmet Pasa Kiilliyesi Dua Kubbesi) (Yiiksel vd.,
2021, 5.185).

7. Unitenin kapagi olan “Sokullu Mehmet Pasa Kiilliyesi Dua Kubbesi” gorseli, kitapta ebat olarak biiyiik bir alan
kaplamaktadir. Bu ylizden, gorseldeki kadin figirleri rahatlikla fark edilebilmektedir. Bu gorselde Osmanl
kadinlari, sosyal hayatin icindedirler. Gorsel Uzerinden kadinlarin giyim tarzi hakkinda bir fikre ulasmak da
mimkiindir. Fakat bu gorsel lnite kapag oldugu icin, sadece kitabi suslemek amaciyla kullanilimistir.

Dolayisiyla kadinlar hakkinda herhangi bir bilgi sunma fikrini tasimamaktadir.

TARTISMA ve SONUC

Gorseller, tarih ders kitaplarinin en énemli unsurlari arasinda yer almaktadir. Tarih ders kitaplarinda en fazla
kullanilan gorseller arasinda fotograf, temsili resim, harita, grafik, tablo, minyattr, gravir vb. vardir. Bu gorsel
unsurlar daha cok olaylari, olgulari ve kisileri gorsellestirmede kullaniimaktadir. Tarih 6gretimindeki yeni
yaklagimlar ve toplumsal cinsiyet ¢alismalari ¢ergevesinde, tarih ders kitabindaki gorsellerin, kadinlari temsil

etmesi ve onlarin tarihi rollerine i1sik tutmasi da beklenmektedir (Demircioglu, 2013).

Nitel bir arastirma olarak tasarlanan ve dokiiman analizi yontemi lzerinden yiratilen bu ¢alismada, 10. sinif
tarih ders kitabinda yer alan kadin gorselleri analiz edilmistir. icerik ve gdstergebilim analizi yapilarak elde
edilen bulgulara gore, 10. sinif tarih ders kitabinda toplam 210 gorsel yer almaktadir. Bu gérsellerin 144’{ insan
figlirl icermektedir. Bu da kitapta yaklasik %68.57’lik bir oran olusturmaktadir. Bunun disinda kitapta 20 harita

mevcuttur.

Bulgulara gore, toplam 210 gorselin 130’unda erkek figlirli yer almaktadir. Bu da gorsellerin %61.90 oraninda
erkeklerle ile ilgili oldugunu goéstermektedir. Kadinlarin yer aldigi gorseller ise kitapta %6.66’lik bir orana
sahiptir. Toplam 66 gorsel, tek erkek figirine aittir. Tek kadinin yer aldigi gorsel sayisi ise sadece 2’dir. 10. Sinif
tarih ders kitabinda tek erkek figiirii iceren gorselin orani %31.42 iken tek kadin figlri iceren gorsel orani %
0,95’dir. Bu oranlar 10. Sinif tarih ders kitaplarinda kadin gorsellerinin yetersizligini agik bir sekilde ortaya
koymaktadir. Bu alanda yapilan arastirmalar da tarih ders kitaplarinda kadin gorsellerinin yetersizligini

dogrulamakta, kitaptaki gorsellerin erkeklerin lehine kullanildigini ortaya koymaktadir (Aydin, 2022).

10. sinif tarih ders kitabinda yer alan gorsellerde sadece Kralige I.Elizabeth'in adi tespit edilmistir. Buna karsilk,
gorsellerde toplam 76 erkegin ismi yer almaktadir. Bu isimler daha ¢ok devlet adamlarina, bilim adamlarina,

mutasavviflara ve sanatgilara aittir. Bu durum tarih ders kitaplarinin hala siyasi olaylara agirlik verdigini ortaya
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koymaktadir. Kadin gorsellerinde sadece bir kadinin ismine yer verilmesi ve bu kadinin Tirk olmamasi Gizerinde
disinilmesi gereken bir konudur. Tirk tarihine ait konulari igeren 10. Sinif tarih ders kitabinda yer alan

gorsellerde, herhangi bir Tirk kadininin ismine yer verilmemesi ciddi bir eksiklik olarak degerlendirilmelidir.

10. sinif tarih ders kitabinda, kadin figlirii iceren toplam 14 gorselin 4’G tablo, 3G gravir, 2'si fotograf, 1

minyatlr ve 1’de illistrasyondur. Ama bu gorsellerin gogunda kadinlari farketmek oldukga zordur.

10. sinif tarih ders kitabinda yer alan kadin gérselleri, kadinlara mazlum, gbégebe, asker, savasgi, sosyal birey,
kralige, zalim, musliman, Gayrimuslim, kiltiir tagiyicisi, mahalle sakini ve vatansever gibi imajlar yiiklemektedir.
Ders kitabinda, grup gorselleri tizerinden en fazla 6ne ¢ikan imaj, kadinlarin sosyal bireyler oldugudur. Cinki
kadinlar bu gorsellerde sosyal hayatin icinde gosterilmektedirler. Bu imaji 6grencilerin fark etmesi ise
neredeyse imkansizdir. Tek kadin figliri igeren Baciyan-1 Rim gorseli (Gorsel 3.2), savasgl kadin imajini ve |.
Elizabeth gorseli (Gorsel 5.45), kralice imajini tasimaktadir. Bu iki gorselin disindaki, grup gorselleri izerinden

ogrencilerin kadinlarla ilgili anlamli bir bilgiye ulasmasi pek mimkin degildir.

Arastirmanin son probleminde kadin gorsellerin, metin-gorsel iliskisi ve kadin tarihi hakkinda sundugu bilgiler
baglaminda islevselligi degerlendirilmistir. Gorsel 1.24 metinle kismen iligkilendirilmistir. Clinkii metin iginde
Haglilarin Kudis’te yaptigl katliamlar sirasinda kadinlari da bogazladig: bilgisi verilmektedir. Girnata sehrinin
diismesini resmeden Gorsel 5.48de ise Kralice Isabella’nin Ferdinand ile birlikte Mdisliman ve Yahudilere
yaptiklari zullimler anlatiimaktadir. Bu gorselin de metinle kismen iliskilendirildigi sdylenebilir. Baciyan-1 Rum’u
temsilen kullanilan ve tek kadin figliri iceren Gorsel 3.2’nin metinle glgla bir iliskisi bulunmaktadir. Fakat
Baciyan-1 Rum bir grubu temsil ederken, gorselde tek kadin kullanilmistir. I. Elizabeth’i tek olarak gosteren
Gorsel 5.45 de metinle dogrudan iliskilendirilmistir. Bunlarin disinda kalan 10 gorselin (Gorsel 1.31, Goérsel 4.14,
Gorsel 4.18, Gorsel 7.1, Gorsel 7.2, Gorsel 7.4, Gorsel 7.5, Gorsel 7.13, Gorsel 7.18, Gorsel 7.19) kullaniima
amacl sadece kitabi gorsellestirmektir. Bu gorseller genel anlamda kadinlarin tarihi rollerini ve deneyimlerini

ortaya koyma amaci tasimamaktadirlar.

Gorsellerin goriinti kaliteleri de sorunlu gériinmektedir. Aslinda 6grencilerin gorsellerden faydalanabilmesi igin,
gorsellerin yiksek bir gorinti kalitesine sahip olmasi gerekmektedir (Demircioglu, 2011; Dogan ve Tug, 2017 ).
Bunlarin disinda gorsellerin, 6grencilerin diisinme becerilerini artirmasi (Taskin ve Agikalin, 2020), agik ve
anlasilir olmasi da (Carney ve Levin, 2002) 6nemlidir. Fakat kadin figlirli iceren gorsellerin ¢cogu, acik ve anlasilr
degildir. Ogrencilerin tarih diisinme becerilerini gelistirecek sekilde de kullanilmamislardir. Sonugta ders
kitabinda yer alan ve daha ¢ok kitabi stisleme amaci tasiyan kadin gorsellerinin, islevsel kullanildigini sdylemek
cok zordur. islevsel kullanilmayan gérseller {izerinden dgrencilerin tarihsel diisiinme becerilerini gelistirmesi de

muimkin degildir.

Arastirmanin bulgularina gore, kadin tarihinin ders kitaplarina dahil edilmesi konusunda yeterli bir ¢abanin
olmadigi rahatlikla soylenebilir. Gergekte, ideal bir tarih ders kitabinda toplumsal cinsiyet ve kadin tarihi
konularina dikkat edilmelidir (Nene, 2014; Schoeman, 2009). Tiirkiye’de tarih ders kitaplarinin, kadin tarihinin

ders kitaplarina entegrasyonu ve toplumsal cinsiyet esitligi baglaminda gelistiriimeye ihtiyaci vardir (Alpargu ve
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Celik, 2016; Aydin, 2022).) Tarih programlarinin hala siyasi olaylar Uzerinde daha fazla durmasi, kitap
yazarlarinin erkeklerin siyasi rollerini 6n plana ¢ikarmalari, kadin tarihinin ders kitaplarina entegrasyonu
konusunda yeterince gaba gosterilmemesi ve gorsellerin ataerkil bakig agisiyla segilmesi, kadinlarin tarih ders
kitaplarinda goriinir olmasinin 6niinde engel olusturabilmektedir (Cabecinhas ve Laisse, 2021, s. 24; Williams
ve Bennett, 2016). Fakat anlatilan doneme bagli olarak kadin goérsellerine ulagsmanin zorlugu da gézden

kacirilmamalidir. Ciinkii islam devletlerinde resim sanatina ilgi gésterilmedigi icin insani tasvir eden tablolar,

19.Ylzyila kadar daha ¢ok batili ressamlar tarafindan yapilmistir. Batili ressamlarin tablolarinda ise Osmanl
Harem hayati ve sarayli kadinlar daha fazla dikkat ¢cekmektedir (Harmankaya, 2015). Osmanl minyatirlerinde
ise pencerede duran genc¢ kizlar, hizmetgiler, cariyeler veya padisaha sikayette bulunan kadinlar 6ne
ctkmaktadir. Bunlar da siyasetin disinda kalan ikincil rollerdir (Deveci, 2015). Dolayisiyla fotograflarin
bulunmadigi ¢aglar icin kadin gérsellerine ulasmak 6zel bir caba gerektirmektedir. Buna ragmen kadin figiirleri
iceren tarihi kalintilara ve arkeolojik eserlere ait fotograflar rahatlikla ders kitaplarinda kullanilabilir (Argit,
2022). Tarih ders kitaplarinda erkekler igin kullanilan temsili resimlerin neden kadinlar igin kullaniimadig ise
elestireye agik bir durumdur. Kadinlarin tarih ders kitaplarina dahil edilmesinde karsilasilan engelleri agsmak igin

tarih ders kitabi yazimi konusunda buyuk bir degisim gereklidir denebilir.

ONERILER

Arastirmanin bulgulari isiginda asagidaki 6neriler sunulabilir:

Ders kitabinda gercek gorselleri olmayan erkek tarihi sahsiyetler icin sik¢a tercih edilen temsili

resimler, kadin tarihi sahsiyetler icin de rahatlikla kullanilabilir.

o Ders kitabindaki gorseller ve kadin gorselleri 6grencilerin tarih dislinme becerilerini gelistirecek
sekilde verilmelidir.

e Yapilandirmaci yaklasim cercevesinde, 6grencilerin gorseller tizerinden kadin tarihi hakkinda bilgiye
ulagmasi ve bilgiyi kendi kendilerine yapilandirmalari saglanmalidir.

e Tarih ders kitaplarina kadin tarihinin entegrasyonu ve kadin goérsellerinin islevsel kullanilmasi lizerine

daha detayh arastirmalar yapilmalidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir. Bu ¢alisma etik kurul izni

gerektirmeyen bir ¢calismadir.

Yazar(lar)in Katki Orani Beyani: Yazarin bu makaleye katki orani %100'dr.
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