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ABSTRACT

This study was designed to examine the relationship between middle school students’
perfectionism levels and their writing anxiety. In line with this objective, the research has been
designed in accordance with the relational survey model, which is one of the quantitative research
methods. The study group of the research consists of 590 middle school students, 298 of whom
are female and 292 of whom are male. The students were selected using the simple random
sampling method from five different middle schools located in the Ortahisar district of Trabzon
province. Out of the participants, 146 of them are 5th grade students (24.7%), 142 are 6th grade
students (24.1%), 148 are 7th grade students (25.1%), and 154 are 8th grade students (26.1%). The
data collection instruments utilized in the study comprised a personal information form, the
Positive and Negative Perfectionism Scale, and the Writing Anxiety Scale. The data was analyzed
using multiple regression, correlation, independent samples t-test, and one-way analysis of
variance (ANOVA). The research findings indicate that positive perfectionism and negative
perfectionism are significant predictors of writing anxiety. It was observed that there was a low-
level negative relationship between positive perfectionism and writing anxiety, while there was a
moderate-level positive relationship between negative perfectionism and writing anxiety. In other
words, as the positive perfectionism traits of middle school students increase, their associated
writing anxiety decreases. In addition, as an individual's negative perfectionism traits increase,
their writing anxiety also increases. Accordingly, it can be said that perfectionism should not be
thought of as one-dimensional, and it has healthy and positive aspects for the individual as well as
unhealthy and negative aspects. Statistically significant differences were found in students’ writing
anxiety based on their grade levels, while no significant differences were observed based on
gender and family income.
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INTRODUCTION

Perfectionism can be defined as the intense effort exerted by an individual to achieve high goals set above their
own performance, aiming for perfection, success, or gaining acceptance from family or society (Hollender, 1965;
Slaney et al. 2001; Flett & Hewitt, 2002). This condition often results in individuals expecting a performance level
that is beyond what they and others are capable of achieving (Hollender, 1965). Perfectionistic individuals can
experience various psychological problems such as anxiety and worry due to setting excessively demanding, and
sometimes even unrealistic, standards for themselves. The key characteristics of these individuals can be
summarized as follows: being meticulous in their work (Slaney & Ashby, 1996), setting high and unrealistic
personal standards (Flett & Hewitt, 2002), being unable to find happiness in things that are not perfect (Frost,
Marten, Lahart & Rosenblate, 1990), and fear of making mistakes (Slade, Newton, Butler & Murphy, 1991).
Although these individuals strive to be more perfect than others (Hewitt & Flett, 1991), this characteristic

sometimes leads to procrastination and even the inability to complete tasks (Slaney & Ashby, 1996).

Theorists have proposed different theories regarding perfectionism. Particularly in the early stages,
perfectionism was predominantly examined unidimensionally, focusing more on its negative aspects.
Psychoanalytic approach stands at the forefront of the theories that form the basis of these studies. Freud views
perfectionism as a symptom of obsessive neuroses that arise from the superego's striving for high achievement,
considering it as a narcissistic behavior (Kutlesa, 2002). In recent studies, it has been revealed that perfectionism
is not unidimensional and has started to be approached from a multidimensional perspective. According to
Adler's Individual Psychology Theory, which is one of the theories that put forth this perspective, perfectionism
is divided into two categories: healthy and unhealthy perfectionism. According to Adler, if a person cannot attain
ideal perfection, they experience a sense of inferiority, which serves as a motivation for them. Social interest also
supports individuals in their efforts in this regard. This behavior is considered healthy when it is pursued within
the framework of common sense and social benefit. However, perfectionism seen in individuals who strive for
personal superiority and exhibit neurotic tendencies is far from being a healthy behavior (Cloninger, 2004).
Similarly, Hamachek (1978) also distinguishes perfectionists into two categories: normal perfectionists and
neurotic perfectionists. In normal perfectionism, individuals accept their personal limitations and set attainable
goals for themselves. These individuals take pleasure in making efforts to achieve perfection and the sense of
satisfaction they experience positively influences their self-esteem. Neurotic perfectionists, on the other hand,
are never satisfied with their performance because they set unrealistic goals for themselves. They tend to belittle
themselves and are constantly dissatisfied (Hamachek, 1978). Hewitt and Flett (1991), on the other hand, argued
that there are three dimensions of perfectionism. Self-oriented perfectionism is similar to the unidimensional
perfectionism addressed in early research. The individual sets unrealistic goals for themselves and exerts intense
effort to achieve those goals. In case of not achieving the set goals, individuals may experience psychological
problems such as self-blame, disappointment, and anxiety. Other-oriented perfectionism shares similar

characteristics with self-oriented perfectionism. Individuals with this type of perfectionism tend to feel superior
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to others, and if others fail to meet the set high standards, they may exhibit blaming, aggressive, and narcissistic
behaviors towards them. In socially imposed perfectionism, individuals believe that they can only be perfect by
striving to achieve the goals set by their social environment. It is known that individuals with socially imposed
perfectionism have low self-esteem, perceive themselves as inferior to others, experience fear of negative
evaluation, and feel anger towards their environment when they fail to achieve their goals (Hewitt & Flett, 1991;
Piringgi, 2009; Kaya, 2021). To summarize briefly, perfectionism can have positive reflections on the individual as

well as negative reflections that cause psychological distress (Flett & Hewitt, 2005).

At the core of the development of this sentiment in individuals lie parental behaviors and family pressure.
Children notice that when they exhibit perfect behaviors, they receive more acceptance from their parents, while
the opposite occurs when they fail to meet their parents' desires and expectations. The social environment can
also contribute to the formation of similar pressures in children. Children can also learn to be perfectionistic by
imitating their parents' behaviors. Parents who fear making mistakes can also contribute to children's focus on
errors and the development of a perfectionistic attitude. Sometimes, parents' lack of expectations or lack of
affection towards the child can lead the child to establish their own high standards in order to cope with this

situation (Flett et al. 2002 as cited in Otrar, Donmez & Uzel, 2018).

During adolescence, children not only strive to meet their parents' expectations but also make efforts to be
flawless in all aspects to gain acceptance in their social environment. Various psychological problems can arise
with the addition of high standards set for their academic lives and the exams they must succeed in. Setting such
high goals can lead students to be more successful and motivated, but in the case of failure, it can result in low
self-esteem, self-dislike, anxiety, depression, difficulties in social adaptation, obsessive-compulsive disorder,
eating disorders, and other problems (Alden, Bieling & Wallace, 1994; Brown, Heimburg, Frost, Makris, Juster &
Leung, 1994; Blatt, 1995; Ashby, Kottman & Schoen, 1998; Accordino, Accordino & Slaney, 2000; Antony &

Swinson, 2000; Frost & DiBartolo, 2002; Erézkan, 2008).

Perfectionism, which affects students' academic achievements, also gives rise to various problems in language
education. The process of native language education, which begins in the family with the individual's birth,
continues systematically in schools. In schools, language education is conducted through four fundamental
language skills. Due to the various challenges it presents compared to other language skills, the writing process,
which is one of the fundamental language skills, can lead students to display a negative attitude towards this
skill. In students who struggle and demonstrate low writing performance, writing anxiety gradually emerges over
time, and shortcomings or failures further increase this anxiety. Writing anxiety can be defined as “the
individual's avoidance of writing due to the fear of evaluation of their written work”. (Daly & Wilson, cited from
Ozbay & Zorbaz, 2011). When students experiencing writing anxiety encounter a writing assignment or a writing
activity given in a class, they may exhibit emotional reactions such as sadness, nervousness, anxiety, fear, as well

as physical reactions like cramps, stomachaches (Zorbaz, 2011; Martinez, Kock, & Cass, cited from iseri & Unal,
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2012). In students who want to overcome this situation, procrastination and reluctance towards writing are often
observed. When they are compelled to write, they struggle to complete the writing due to intense anxiety. When
the product of students' writing is not appreciated by those around them, receives negative comments, or when
they themselves are dissatisfied with it, it increases their anxiety and leads to a decrease in self-efficacy belief.
All of these factors are actually directly related to whether the individual is perfectionistic or not. Despite the
knowledge that neurotic perfectionists experience anxiety in many areas and the association of writing anxiety
with perfectionism, the number of studies demonstrating the relationship between the two is limited. In various
studies, it has been indicated that perfectionistic traits are observed in students experiencing writing anxiety and
writer’s block, but this relationship has not been thoroughly examined. For example, Newkirk (cited from Walsh,
1986) indicates that the pressure of perfectionism is one of the reasons why students experience writing anxiety.
Boice (1993) and Rose (1984) state that the primary causes of writer’s block include the fear of failure, self-
criticism, various experiences, and perfectionistic personal traits. Similarly, Ozbay and Zorbaz (2012) also
mention perfectionism, procrastination, lack of self-confidence, fear of making mistakes, writing-related anxiety,
and negative attitudes as causes of writer’s block. According to Rose (1984), writer’s block is a broader concept
that includes writing anxiety. Both concepts encompass negative experiences related to the writing process and

can be directly associated with perfectionism.

In a study conducted by Boice (1993) on academics, various factors such as perfectionism, procrastination,
impatience, fear of evaluation, and not feeling sufficiently empowered to start writing were found to affect their
writing skills. According to Boice, all academics tend to delay their writing behavior and wait until they feel fully
prepared because they aspire to be perfect writers. Those who manage to start writing often try to pay attention
to every detail because they believe their research is not good enough, and they worry about the possibility of
failure when their writing is published. Similarly, Gllay (2019), who worked with academics, also concluded that
perfectionism prolongs the academic writing process and makes writing more difficult. Birk (2013), who worked
with undergraduate students experiencing academic writer’s block, also states that perfectionism, fear of failure,
and fear of evaluation are among the main causes of writer’s block. Furthermore, Birk also mentions that the
expectation of prestige and writing under pressure are related to perfectionistic behaviors. As seen, the literature
in the field has predominantly focused on the relationship between perfectionism and academic writer’s block.
Due to the lack of sufficient studies that explore the relationship between writing anxiety and levels of
perfectionism in writing activities conducted in native language education classes, it has been decided to conduct
a study in this regard. Thus, the aim is to examine whether perfectionism has an impact on the writing anxiety of

these students.

In line with this, the purpose of this study is to examine the relationship between perfectionism levels and writing

anxiety among middle school students. The research was conducted to address the following sub-problems:
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1. Is there a significant relationship between middle school students' positive-negative perfectionism
levels and their writing anxiety?

2. Does positive-negative perfectionism significantly predict writing anxiety in middle school students?
3. Is there a significant difference in the total scores of writing anxiety among middle school students
based on gender?

4. s there a significant difference in the total scores of writing anxiety among middle school students
based on grade level?

5. Is there a significant difference in the total scores of writing anxiety among middle school students

based on the socio-economic level of their families?

METHOD

Research Design

In this study, which aims to determine the relationship between perfectionism levels and writing anxiety among

middle school students, a quantitative research method was employed, specifically the relational survey model.

The relational survey model aims to determine the direction of the relationship between two or more variables

(Cohen, Manion & Morrison, 2000). When conducting the relation analysis, it is necessary to determine whether

there is a relationship between the variables. If a relationship exists, it is important to examine the direction,

strength, and significance of the relationship (Karasar, 2018).

Population and Sample

The population of the study consists of all middle school students studying in the Ortahisar district of Trabzon

province during the 2022-2023 academic year. The sample of the study consists of a total of 590 middle school

students, selected through simple random sampling method, from 5 different middle schools located in the

Ortahisar district of Trabzon province. The sample includes 298 female students (50.5%) and 292 male students

(49.5%). Out of the participants, 146 of them are 5th grade students (24.7%), 142 are 6th grade students (24.1%),

148 are 7th grade students (25.1%), and 154 are 8th grade students (26.1%). Most of the families have a

moderate income level (n=358, 60.7%), while the rest have a high income (n=191, 32.4%) or low income (n=41,

6.9%). The number of participants decreased from 634 to 590 due to data loss in the scales.

Data Collection Tools

In the research, a personal information form was created to collect demographic information about the students.

Additionally, the Positive and Negative Perfectionism Scale (Kirdok, 2004) and the Writing Anxiety Scale (Karakus

Taysi & Taskin, 2018) were used.
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e Personal Information Form

A demographic information form was prepared by the researcher to collect information about the middle school
students participating in the study. The form includes three questions about students’ age, gender, and family

socioeconomic level.

e The Positive and Negative Perfectionism Scale

The scale developed by Kirdok (2004) aims to measure the perfectionistic tendencies of adolescents attending
middle school. The scale, prepared in a four-point Likert-type format, consists of 17 items. Through exploratory
and confirmatory factor analyses, it has been determined that the scale consists of two sub-dimensions: positive
perfectionism and negative perfectionism. In the dimension of positive perfectionism, scores can range from a
minimum of 10 to a maximum of 40, while in the dimension of negative perfectionism, scores can range from a
minimum of 7 to a maximum of 28. As the scores obtained from the scale increase, the level of perfectionism
also increases. The Cronbach’s alpha internal consistency coefficient for the positive perfectionism factor was
calculated as 0.82, and for the negative perfectionism factor, it was calculated as 0.78 (Kirdok, 2004). In the
analysis conducted with the data collected in this research, the Cronbach's alpha internal consistency coefficient

was found to be 0.83 for the positive perfectionism factor and 0.79 for the negative perfectionism factor.

e  Writing Anxiety Scale

The scale developed by Karakus Taysi and Taskin (2018) is designed to measure the writing anxiety of middle
school students. The scale, prepared in a five-point Likert format, consists of 16 items. Scores on the scale can
range from a minimum of 16 to a maximum of 80. When students’ scores are high, it indicates that they have
higher levels of writing anxiety. Total Cronbach alpha internal consistency coefficient of the scale calculated as
0.79 (Karakus Taysi & Taskin, 2018). Within the scope of this study, the Cronbach alpha internal consistency

coefficient of the scale was determined as 0.86.

Data Collection Process

Before starting the research, permission was obtained from the relevant scale authors. Then, ethical approval
was obtained from the Trabzon University Social and Human Sciences Scientific Research and Publication Ethics
Committee with approval number E-81614018-000-2300016396 on 10.03.2023. Subsequently, a research permit
with permit number E-82438636-605.99-74529348 was obtained from the Trabzon Provincial Directorate of
National Education for data collection. The scales used in the research were administered collectively to students
in their own classroom environments by the teacher and the researcher during the spring semester of the 2022-
2023 academic year, with the permission of school administration and teachers. After explaining to the students

how to complete the scales and the purpose of the research, a 30-minute period was given to the volunteers to
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fill out the scales. Throughout the administration process, ethical guidelines for research and publication were

followed.

Data Analysis

During the data analysis stage, the SPSS 26.0 software package was used. Before starting the analysis, the data
related to students' levels of positive and negative perfectionism and writing anxiety were tested for normal
distribution by examining the measures of skewness and kurtosis. Additionally, the Kolmogorov-Smirnov test and
histograms were examined. According to the examination, the values were found to range between -1 and +1,
indicating a normal distribution (Bliyukoéztirk, 2019). Therefore, it was understood that parametric tests could

be conducted accordingly. The information regarding the normal distribution of the research data is summarized

in Table 1.
Table 1. Skewness and Kurtosis Values Related to the Variables of the Study.
Variables n Mean Std. Deviation Skewness Kurtosis
Positive perfectionism 590 28,76 5,95 -,177 -,637
Negative perfectionism 590 16,67 5,09 ,259 -,698
Writing anxiety 590 41,31 12,70 ,156 -,501

In order to determine the relationship between students’ positive and negative perfectionism traits and their
writing anxiety, Pearson’s correlation coefficient was used. Additionally, multiple regression analysis was
conducted to examine whether the independent variables predicted writing anxiety. An independent samples t-
test was conducted to determine the relationship between students' total writing anxiety scores and the variable
of gender. Additionally, a one-way analysis of variance (ANOVA) was conducted for the variables of grade level
and family income level. The findings obtained have been presented in the form of tables in accordance with the

aim of the research.

FINDINGS

In this section, the findings of the research are presented in two sections. Under the first heading, the analysis
results regarding the prediction of writing anxiety are provided, while under the second heading, the examination

of whether writing anxiety differs according to demographic variables is discussed.

Findings Regarding the Prediction of Writing Anxiety

The relationships between the positive and negative perfectionism traits of middle school students participating
in the study and their writing anxieties were tested using Pearson Product-Moment Correlation Coefficient
(PMCC), and the results are presented in Table 2. According to the results, there was a negative and low level
relationship between students' level of positive perfectionism and writing anxiety (r = -0.27, p < 0.01), and a
positive and moderate level relationship between students' level of negative perfectionism and writing anxiety

(r=0.41, p<0.01).
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Table 2. Relationship between Perfectionism and Writing Anxiety

Variables Positive Negative Writing Mean Std. Deviation
perfectionism perfectionism anxiety

Positive 1 28,76 5,95
perfectionism
Negative -,04 1 16,67 5,09
perfectionism..
Writing anxiety .27 417" 1 41,31 12,70

%% p<,01

When examining the relationship between variables, it was observed that the correlation between the
independent variables was not high, indicating the absence of multicollinearity in the constructed model.
Following this procedure, a multiple linear regression analysis was conducted to determine whether students'
scores on positive and negative perfectionism significantly predicted their total scores on writing anxiety, aligning
with the main objective of the study. The results are presented in Table 3. The multiple linear regression analysis
revealed a significant relationship between the levels of positive and negative perfectionism and writing anxiety
(F=92.93, p< 0.01). The predictive power of these variables is as follows: positive perfectionism (=-0.26, p<0.01)
and negative perfectionism ($=0.40, p<0.01). These two variables statistically account for 24% of the variance in

writing anxiety.

Table 3. Multiple Linear Regression Analysis for Predicting Writing Anxiety

Variable B SH B t P R R? F
Stable 40,61 2,75 14,73 ,00 ,49 ,24 92,93
Positive -,56 ,07 -,26 -7,28 ,00
perfectionism.

Negative 1,01 ,09 ,40 11,21 ,00

perfectionism

Findings Regarding the Examination of Writing Anxiety in terms of Demographic Variables

To determine whether there is a significant difference in writing anxiety among middle school students based on
gender, an independent samples t-test was conducted. The results are presented in Table 4. According to the
findings, there was no significant difference in writing anxiety scores between female and male students (t=.52,

sd=588, p=.597, d=.04).

Table 4. Relationship between Gender and Writing Anxiety

Groups n Mean SS t sd P
Writing Female 298 41,58 13,28 ,52 588 ,597
Anxiety Male 292 41,03 12,09

Students' total scores of writing anxiety were analyzed using one-way analysis of variance (ANOVA) to determine
if there were any differences based on their grade levels. After checking the homogeneity of variances using the

Levene's test, it was determined that the groups had homogenous distributions (p=.738). The analysis results are
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summarized in Table 5. According to the results, there is a significant difference in students' writing anxiety levels
based on their grade levels (F= 7.84, p=.000). According to the Tukey test conducted to determine the source of
the difference, it was found that there was a significant difference between the writing anxiety of 8th graders
(M=44.37) and 7th graders (M=42.45) compared to 5th graders (M=37.66). The calculated effect size (n?=0.03)
from the test indicates that this difference is of small magnitude. No statistically significant difference was found
among the other grades. Although a statistically significant difference was not found between the other grade
levels and 6th-grade students in terms of writing anxiety (M = 40.56), it can be observed from the overall picture

that writing anxiety gradually increases as the grade level increases.

Table 5. Relationship Between Grade Level and Writing Anxiety

Source of Sum of Square df Mean of Square F p
Variance

Between groups 3668,360 3 1222,787 7,840 ,000
Within group 91392,631 586 155,960

Total 95060,992 589

An analysis of variance (ANOVA) was conducted to determine if there were any differences in students' total
writing anxiety scores based on their family's monthly income. After testing the homogeneity of variances using
the Levene's test, it was determined that the groups exhibited homogeneous variances (p=.90). Upon examining
Table 6, it was determined that there was no significant difference in the levels of writing anxiety among middle

school students based on their family's monthly income (F=2.944, p=.053) .

Table 6. Relationship between Family Socio-economic Level and Writing Anxiety

Source of Sum of Square df Mean of Square F p
Variance

Between groups 944,211 2 472,105 2,944 ,053
Within group 94116,781 587 160,335

Total 95060,992 589

CONCLUSION and DISCUSSION

When the literature is reviewed, it is observed that there are various studies that reveal the relationship between
perfectionism and anxiety. However, most of these studies tend to focus on social anxiety, test anxiety, and
general anxiety (Burns, 1980; Flett & Hewitt, 2002; Tasdemir, 2003; Ashbaugh et al., 2007; Bieling et al, 2004;
Juster et al, 1996; Piringci, 2009; Hanimoglu, 2010; Cesur, 2017; Arslan, Oral & Karababa, 2018; Ayrik, 2018; Un,
2018; Narl, 2019; Celik, 2022; Demir, 2022). It is known that both native speakers and second/foreign language
learners experience anxiety in various areas during the language learning process. While it is known that writing
anxiety, which is one of the types of anxiety experienced by these students, and perfectionism are related
concepts, the number of studies that have examined the relationship between them together is limited.
Therefore, it was considered important to conduct such a study with middle school students in early adolescence.

In terms of the results obtained, significant data regarding students' writing anxiety and perfectionism have been
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obtained. In this study, which aimed to examine the relationship between middle school students' levels of
positive and negative perfectionism and their writing anxiety, it was found that both dimensions of perfectionism
were associated with writing anxiety. It was also determined that these two variables statistically accounted for
24% of the variance in writing anxiety. Recent studies have also emphasized that perfectionism should not be
considered as a unidimensional construct. Studies highlight that perfectionism has both unhealthy and negative
aspects, as well as healthy and positive aspects for individuals (Hamachek, 1978, Frost et al., 1990, Hewitt et al.,
2002). Hamachek (1978) suggests that striving for improvement is a positive personality trait. Individuals who
exhibit this trait are known to be goal-oriented, hardworking, and value success. However, they also recognize
the importance of allowing themselves the chance to make mistakes. On the other hand, negative perfectionists
do not allow themselves the chance to fail. They set unrealistic, excessively high standards and often exhibit
neurotic or obsessive-compulsive behaviors when they are unable to achieve success. The results obtained from
this study also support this notion. It was determined that there was a low-level negative relationship between
students' positive perfectionism traits and writing anxiety. In other words, as the positive perfectionism traits of
middle school students increase, their associated writing anxiety decreases. This finding demonstrates that
having high standards is not always a negative condition. It indicates that individuals who can set realistic goals
for themselves and work towards achieving them, known as positive/healthy perfectionists, have lower levels of
writing anxiety. Adler (cited from Chan, 2009) also states that it is normal for positive perfectionists to experience

low levels of anxiety while striving to utilize their full potential.

When examining the relationship between negative perfectionism traits and writing anxiety, a positive
moderate-level relationship is observed. So, as an individual's negative perfectionism traits increase, their writing
anxiety also increases. Indeed, studies in the literature also support this finding. Mobley, Slaney, and Rice (2005)
have stated that individuals with a negative perfectionistic personality structure often set standards that are
beyond their capacities, leading to an inability to achieve their desired goals. They are never satisfied with their
accomplishments and constantly feel dissatisfied, which results in anxiety related to themselves. Gilman and
Ashby (2003) have noted that individuals with negative perfectionism experience more personal and social
problems in various domains compared to those with positive perfectionism. These individuals, just like in other
areas, strive to meet the high standards they have set for themselves in the writing process, which in turn brings
about writing anxiety. In experimental studies, it was observed that students with high levels of writing anxiety
make intense efforts to write the perfect piece, using the most impeccable words or word groups in their writing.
(Berk, 2014). These students believing that they need to be experts in the topic they are writing about and the
pressure created by their perfectionistic mindset negatively affect their writing anxiety (Fleming, 1985; Newkirk,

1979).

Similar results have been obtained in research examining the relationship between positive and negative
perfectionism traits and other types of anxiety. For instance, Hanimoglu (2010) found in her study with middle

school students that as students' scores on positive perfectionism increased, their test anxiety decreased,

1276



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

whereas as their scores on negative perfectionism increased, their test anxiety also increased. In many other
studies conducted on anxiety, it was determined that there was a positive relationship between perfectionism
and anxiety (Burns, 1980; Frost et al. 1990; Flett, Hewitt, & Singer, 1995; Siegle, & Schuler, 2000; Tasdemir, 2003;
Zengin, 2019).

It should also be noted that the social aspect of anxiety predominates in negative perfectionists. One of the main
reasons for individuals to experience writing anxiety is their belief that their writing will be read or evaluated by
others. Bloom (1980) conducted a study in which he found that some anxious students did not experience anxiety
when writing for themselves, and even enjoyed it. However, they experienced anxiety when they had to
showcase or present their writing to others. Daly (1977) and Heaton and Pray (1982, as cited in Smith, 1997)
have also suggested that negative feedback from others can increase individuals' writing anxiety and contribute
to feelings of inadequacy or insufficiency. The thought that one's writing might be seen as ridiculous or
meaningless by others can also contribute to an individual's reluctance to write (Rose, 1984). In this study, it was
observed that students exhibiting negative perfectionism traits were afraid of criticism, felt anxious when reading
their writing in the classroom, feared that their writing would not be liked or even mocked, and as a result,

experienced anxiety.

During the research process, writing anxiety was also examined in relation to demographic characteristics. It was
found that writing anxiety among middle school students did not differ according to gender. The studies
conducted by Yaman (2010), Yilmaz (2019), and Yemenici (2019) with middle school students also support this
view. Karakaya and Ulper (2011), Tiryaki (2012), and iseri and Unal (2012), who conducted studies with university
students and teacher candidates, also did not find significant differences between male and female students,
similar to this study. On the other hand, Zorbaz (2010), Uggun (2011), Asilioglu and Ozkan (2013), and Deniz
(2018) found in their studies that female students had lower levels of writing anxiety compared to male students.
Similarly, Ozsoy (2015) obtained a favorable result for female students in her study with gifted children. Teksan
(2013), on the other hand, found that male students had lower levels of writing anxiety compared to female
students. It can be said that the results vary due to the involvement of various variables when the studies are

conducted in different regions and age groups.

Similarly, it was observed that writing anxiety did not vary according to students' family socioeconomic status.
Consistent with these study findings, Zorbaz (2010), Ozsoy (2015), and Deniz (2018) also did not find a significant
difference between the income level of middle school students' families and their writing anxiety. iseri and Unal
(2012) also did not find a significant difference between income level and writing anxiety in their studies
conducted with teacher candidates. Results are important in demonstrating that income level does not have a

significant impact on writing anxiety.
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The research findings indicate that there is no statistically significant difference between gender and family
income level regarding writing anxiety. However, a significant difference was observed based on grade level.
When examining the source of the difference, it is observed that there is a significant difference in writing anxiety
between 8th and 7th grade students compared to 5th grade students. However, no significant difference was
found in other grade levels. Even though a significant difference could not be detected between 6th-grade
students and other grade levels, due to a gradual increase observed depending on the grade level, it can be said
that writing anxiety increases as the grade level increases. This situation can be explained by the fact that as
students' age and education increase, they tend to aspire to write more quality essays and become more aware
of what they are doing (Zorbaz, 2010). In addition, as the grade level increases, the level of difficulty in writing
activities may also increase, which can contribute to an increase in students' writing anxiety. As the grade level
increases, teachers' expectations may rise and they may be less tolerant of errors, which can create pressure on
students. This pressure can contribute to an increase in students' writing anxiety. The emphasis on test solving
during the exam preparation process for 7th and 8th grade students, which leads to less time allocated for writing
activities, can also increase their anxiety. The research findings of Zorbaz (2010), Deniz (2018), and Yilmaz (2019)
also demonstrate parallelism with this study. In Yaman's study (2010), it was determined that the students with
the highest level of anxiety were in the 6th grade, while the students with the lowest level of anxiety were in the
8th grade. Different results in studies can be attributed to the variability of variables depending on the groups

being examined.

As a result, it was observed that positive-negative perfectionism and grade level were directly associated with
the writing anxiety of middle school students. In this context, it can be said that as the grade level increases,
students are expected to produce better writing, which may cause them to fear negative feedback from others,
uncertainty about how to write, lack of knowledge on the topic, critical behavior from teachers, and self-imposed
perfectionist tendencies, all of which contribute to writing anxiety. The students' tendency to set higher writing
goals and desire for their writings to be flawless also increases anxiety in negative perfectionists. The writing
anxiety experienced by positive perfectionist students, who have sufficient skills and can achieve their desired

goals, can be considered a healthy behavior as it leads to the production of more qualitative writings.

SUGGESTIONS

Based on the research findings, the following suggestions can be made:

e Counseling programs can be helpful in increasing positive perfectionistic traits and reducing negative
perfectionistic traits among students. These programs can assist in addressing issues related to
perfectionism. To do so, the individual's level of perfectionism should first be determined, and solutions
should be sought for problems such as anxiety, anxiety, depression, and lack of self-confidence that may

be associated with it.
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e Teachers and parents should provide constructive criticism that highlights the positive aspects of
students' writing, rather than forcing them to strive for perfection.

e Students should be encouraged to write, fostering their self-confidence, eliminating the fear of making
mistakes while writing, and ensuring they do not feel ashamed of their writings.

e  Writing activities should be emphasized at all grade levels to alleviate students' writing anxiety.

e Students can be assisted in reducing writing anxiety by organizing engaging and fun writing activities
that are appropriate for their level and focus on interesting topics.

e This study was limited to middle school students in Trabzon province. Similar studies can be conducted
with larger groups and different age levels.

e Studies can be conducted that explore the relationship between writing anxiety and perfectionism in
conjunction with other variables.

e To determine the impact of perfectionism on writing anxiety, opinions of students and teachers can be

sought, or experimental studies can be conducted.
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ORTAOKUL OGRENCILERININ MUKEMMELIYETGILIK DUZEYLERI iLE YAZMA
KAYGILARI ARASINDAKI iLiSKi

0z

Bu calisma ortaokul 6grencilerinin mikemmeliyetcilik dizeyleri ile yazma kaygilar arasindaki
iliskiyi incelemek amaciyla hazirlanmistir. Bu dogrultuda yapilan arastirma nicel arastirma
yontemlerinden iliskisel tarama modeline uygun tasarlanmistir. Trabzon ili Ortahisar ilgesinde
bulunan 5 farkli ortaokuldan segkisiz 6rnekleme yontemlerinden basit segkisiz 6rnekleme yontemi
ile belirlenen 298’i kiz, 292’si erkek olmak lizere toplam 590 ortaokul &grencisi arastirmanin
orneklemini olusturmaktadir. Katihmcilarin 146’s1 5. (%24,7), 142’si 6. (24,1), 148’ 7. (%25,1), 154’
8. (%26,1) sinif 6grencisidir. Arastirmada veri toplama araci olarak kisisel bilgi formu, Olumlu ve
Olumsuz Mitkemmeliyetgilik Olcegi ve Yazma Kaygisi Olcegi kullaniimistir. Veriler ¢oklu regresyon,
korelasyon, bagimsiz 6rneklem t testi ve tek yonli varyans analizi (ANOVA) kullanilarak analiz
edilmistir. Arastirma sonucu olumlu mikemmeliyetgilik ile olumsuz mikemmeliyetciligin yazma
kaygisinin 6nemli yordayicilari oldugu, olumlu milkemmeliyetgilik ile yazma kaygisi arasinda negatif
yonli dusuk dizeyde, olumsuz mikemmeliyetgilik ile yazma kaygisi arasinda pozitif yonli orta
diizeyde bir iliski oldugu goériilmistir. Yani ortaokul 6grencilerinin olumlu miikemmeliyetgilik
ozellikleri arttikga buna bagli olarak yazma kaygilari azalmakta, olumsuz mukemmeliyetgilik
ozellikleri arttikca yazma kaygisi da artmaktadir. Buna gére mikemmeliyetciligin tek boyutlu olarak
disinidlmemesi gerektigi, sagliksiz ve olumsuz yonlerinin yaninda birey igin saglikli ve olumlu
yonlerinin de bulundugu soylenilebilir. Yazma kaygisinin diger yordayicilarina bakildiginda
ogrencilerin yazma kaygilarinda sinif diizeyine gore istatistiki olarak anlaml bir fark gorilirken
cinsiyet ve aile gelirine gore anlamli bir fark géralmemistir.

Anahtar kelimeler: Mikemmeliyetgilik, yazma becerisi, yazma kaygisi.
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GiRiS

Mukemmeliyetcilik, bireyin kendisiyle ilgili performansinin (zerinde belirledigi ylksek hedeflere ulasmak,
kusursuz olmak, basari elde etmek ya da ailenin/toplumun kabultini saglamak icin yogun ¢aba gostermesi olarak
tanimlanabilir (Hollender, 1965; Slaney vd. 2001; Flett ve Hewitt, 2002). Bu durum kisinin ¢ogunlukla kendinden
ve diger insanlardan yapabileceginin Uzerinde bir performans beklemesiyle sonuglanir (Hollender, 1965).
Mikemmeliyetci bireyler, kendilerine asiri zorlayici hatta kimi zaman mantik disi standartlar belirledikleri igin
psikolojik agidan endise, kaygi gibi cesitli sorunlar yasayabilmektedir. Bu kisilerin temel &zellikleri yaptiklar
islerde gok titiz davranmalari (Slaney ve Ashby, 1996), yiiksek ve gergekgi olmayan kisisel standartlar belirlemeleri
(Flett ve Hewitt, 2002), miikemmel olmayan seylerden mutlu olmamalari (Frost, Marten, Lahart ve Rosenblate,
1990) ve hata yapmaktan korkmalari (Slade, Newton, Butler ve Murphy, 1991) olarak 6zetlenebilir. Bu kisiler
digerlerinden daha miikemmel olmak igin galissalar da (Hewitt ve Flett, 1991) bu 6zellikleri kimi zaman isleri

ertelemelerine hatta tamamlayamamalarina sebep olmaktadir (Slaney ve Ashby, 1996).

Miikemmeliyetgilik {izerinde kuramcilar farkli teoriler ortaya koymaktadir. Ozellikle ilk dénemlerde
muikemmeliyetgilik tek yonli olarak ele alinmis ve daha ¢ok mikemmeliyetgiligin olumsuz taraflar tizerinde
durulmustur. Bu g¢alismalarin temelini olusturan teorilerin basinda psikoanalitik yaklasim gelmektedir. Freud,
muikemmeliyetgiligi siiperegonun yiiksek basari icin ¢abalamasi sonucunda olusan obsesyonel nevrozlarin bir
belirtisi olarak gormekte ve narsistik bir davranis olarak degerlendirmektedir (Kutlesa, 2002). Yakin dénemde
yapilan galismalarda ise mukemmeliyetgiligin tek yonli olmadig ortaya konulmus ve ¢ok yonli ele alinmaya
baglamistir. Bu kurami ortaya atanlardan biri olan Adler’in Bireysel Psikoloji Kurami’na gore miikemmeliyetgilik
saglikh ve sagliksiz olmak Uzere ikiye ayrilmaktadir. Ona goére kisi ideal mikemmellige ulasamazsa asagilik
duygusu hissetmekte ve bu durum onun motive olmasina yardimci olmaktadir. Toplumsal ilgi de bireyin bu
konuda caba gostermesi yoniinde destek olmaktadir. Bu davranis bicimi sagduyu ve toplumsal fayda
cercevesinde yapllirsa saglikhdir ancak kisisel tstinlik i¢in cabalayan nevrotiklerde gorilen miikemmeliyetcilik
saglikli bir davranis olmaktan uzaktir (Cloninger, 2004). Benzer sekilde Hamachek (1978) de mikemmeliyetgileri,
normal mikemmeliyetgiler ve nevrotik mikemmeliyetciler olarak ikiye ayirmaktadir. Normal
muikemmeliyetgilikte kisi bireysel sinirhliklarini kabul etmekte ve kendine ulasilabilir hedefler koymaktadir. Bu
kisiler mikemmele ulagsmak icin ¢aba gostermekten haz duymakta ve yasadiklari tatmin duygusu benlik
degerlerini olumlu yonde etkilemektedir. Nevrotik mikemmeliyetciler ise gergekci olmayan hedefler koyduklari
icin gosterdikleri performanstan hicbir zaman memnun olmamakta, kendilerini kiigimsemektedir (Hamachek,
1978). Hewitt ve Flett (1991) ise mukemmeliyetciligin G¢ yoni oldugunu savunmuslardir. Kendine yonelik
miikemmeliyetgilik, ilk arastirmalarda ele alinan tek boyutlu mikemmeliyetgilikle aynidir. Birey, kendine gercekgi
olmayan hedefler koyar ve bu hedeflere varmak icin yogun ¢aba gosterir. Koydugu hedeflere ulasamama
durumunda ise kendini suglama, hayal kirikligi, kaygi gibi psikolojik problemler yasayabilir. Baskasina yonelik
miikemmeliyetgilik, kendine yonelik miikemmeliyetgilik ile benzer 6zellikler gosterir. Bu tiir bireyler, kendilerini

digerlerinden Ustlin hissetmekte ve digerleri belirlenen yiksek standartlara ulasamazlarsa onlara karsi suglayici,
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saldirgan, narsist davranislar gosterebilmektedir. Toplum tarafindan dayatilan mikemmeliyetgilikte ise birey,
sosyal cevrenin belirledigi hedeflere ulasmaya calisarak ancak bu sekilde mikemmel olabilecegine inanir. Bu
bireylerin disiik benlik algisina sahip olduklari, kendilerini baskalarindan asagida goérdukleri, olumsuz
degerlendirilme korkusu yasadiklari ve hedeflerine ulasamadiklarinda gevreye karsi 6fke duyduklari bilinmektedir
(Hewitt ve Flett, 1991; Piring¢i, 2009; Kaya, 2021). Kisaca 6zetlemek gerekirse miikemmeliyetgiligin bireye olumlu
yansimalari oldugu kadar psikolojik sikintilara yol agan olumsuz yansimalari da olabilmektedir (Flett ve Hewitt,

2005).

Bireyde bu duygunun olusmasinin temelinde ebeveyn davranislari ve aile baskisi gelmektedir. Cocuklar
muikemmel davraniglar gosterdiklerinde ebeveynlerinden daha fazla kabul gordiklerini, onlarin istek ve
beklentilerini karsilayamadiklarinda ise tam tersi bir durumla karsilastiklarini fark ederler. Sosyal gevre de
cocuklarda benzer sekilde bir baski olusmasina sebep olabilmektedir. Ayni zamanda ¢ocuklar mikemmeliyetgi
davranmayi ebeveynlerini taklit ederek de 6grenebilirler. Hata yapilmasindan korkan ebeveynler de gocuklarin
hatalara odaklanmasina ve miikemmeliyetgi bir tavir gelistirmesine sebep olabilirler. Kimi zaman da ebeveynlerin
hicbir beklentisinin olmamasi ya da ¢ocuga sevgi gostermemesi cocugun bu durumla basa ¢ikmak icin kendince

yuksek standartlar belirlemesine sebep olabilmektedir (Flett vd. 2002’den akt. Otrar, Donmez ve Uzel, 2018).

Ergenlik donemindeki cocuklar, ailelerinin beklentilerini karsilamak istemelerinin disinda sosyal cevrelerinde
kabul gormek icin kendileri de her yéniyle kusursuz olmak icin caba gosterirler. Buna akademik yasamlari igin
belirledikleri ylksek standartlar ve basari elde etmek zorunda olduklari sinavlarin eklenmesiyle birlikte gesitli
psikolojik problemler ortaya ¢ikabilmektedir. Bu tiir yiksek hedefler belirlemek 6grencilerin daha basarili ve
motive olmasina yol acabilecegi gibi basarisizlik durumunda ise 6zgiiven disukligi, kendini begenmeme, kaygi,
depresyon, sosyal yasama uyum bozuklugu, obsesif-kompiilsif bozukluk, yeme bozuklugu gibi problemlere yol
acabilmektedir (Alden, Bieling ve Wallace, 1994; Brown, Heimburg, Frost, Makris, Juster ve Leung, 1994; Blatt,
1995; Ashby, Kottman ve Schoen, 1998; Accordino, Accordino ve Slaney, 2000; Antony ve Swinson, 2000; Frost

ve DiBartolo, 2002; Erdzkan, 2008).

Ogrencilerin akademik basarilarini etkileyen miikkemmeliyetcilik dil egitiminde de cesitli problemler
dogurmaktadir. Bireyin dogumuyla birlikte ailede baslayan ana dili egitimi slreci okullarda sistematik olarak
devam etmektedir. Okullarda dil egitimi doért temel dil becerisi lzerinden yiritilmektedir. Temel dil
becerilerinden biri olan yazma stiireci diger dil becerilerine nazaran cesitli zorluklar icerdigi icin 6grenciler bu
beceriye karsi olumsuz bir tutum sergileyebilmektedir. Zorlanan ve disiik yazma performansi gosteren
ogrencilerde zamanla yazma kaygisi ortaya ¢ikmakta, eksiklik veya basarisizlik da bu kaygiyi artirmaktadir. Yazma
kaygisi, “bireyin, yazdiklarinin degerlendirilecegi dusiincesiyle yazmaktan kagcinmasi” (Daly ve Wilson, 1983’ten
akt. Ozbay ve Zorbaz, 2011) olarak tanimlanabilir. Yazma kaygisi yasayan égrenciler bir yazma 6devi veya derste
verilen bir yazma etkinligiyle karsilastiklarinda Gzlintd, sinir, endise, korku gibi duygusal tepkiler veya kramp, karin

agrisi gibi fiziksel tepkiler verebilirler (Zorbaz, 2011; Martinez, Kock ve Cass, 2011’den akt. iseri ve Unal, 2012).

1287



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Bu durumdan kurtulmak isteyen 6grencilerde cogunlukla erteleme ve yazmaya karsi isteksizlik gorilir. Yazmak
zorunda kaldiklarinda ise yogun kaygi yasadiklari igin yaziyi tamamlamakta zorlanirlar. Ogrencilerin yazdigi GriinG
cevresindekilerin begenmemesi, olumsuz yorumlarda bulunmasi veya kendisinin begenmemesi kisideki kaygiyi
artirmakta ve dzyeterlilik inancinin diismesine sebep olmaktadir. Bitiin bunlar aslinda bireyin mikemmeliyetgi
olup olmamasiyla dogrudan iliskilidir. Ozellikle nevrotik milkemmeliyetcilerin bircok alanda kaygi yasadigi
bilinmesine ve yazma kaygisinin miikemmeliyetcilikle iliskilendirilmesine ragmen bu ikisi arasindaki iliskiyi
gosteren ¢alisma sayisi sinirhdir. Cesitli arastirmalarda yazma kaygisi ve yazma tutuklugu yasayan 6grencilerde
mikemmeliyetgilik dzelliklerinin gérildigi belirtilmis ama bu durum derinlemesine incelenmemistir. Ornegin
Newkirk (1979’dan akt. Walsh, 1986), mikemmeliyetgilik baskisinin 6grencilerin yazma korkusu yasamalarinin
nedenlerinden biri oldugunu belirtmekte, Boice (1993) ve Rose (1984) yazma tutuklugunun temel sebepleri
arasinda kisinin basarisiz olmaktan korkmasinin, kendi kendini elestirmesinin, cesitli tecribelerinin ve
mitkemmeliyetci kisisel 6zelliklerinin oldugunu ifade etmektedir. Benzer sekilde Ozbay ve Zorbaz (2012) da yazma
tutuklugunun sebepleri arasinda mikemmeliyetgilik, erteleme, 6zgliven eksikligi, hata yapma korkusu, yazmaya
yonelik kaygl ve olumsuz tutum oldugunu sdylemektedir. Rose’a (1984) gbre yazma tutuklugu, yazma kaygisini
da igerisine alan daha genis bir kavramdir. Her iki kavramin da yazma sireciyle ilgili olumsuz deneyimleri

kapsadigi ve mikemmeliyetgilikle dogrudan ilgili oldugu séylenebilir.

Boice (1993), akademisyenler Uzerinde yaptigl bir arastirmada mikemmeliyetgilik, erteleme, sabirsizlik,
degerlendirilme kaygisi, yazmaya baslamak icin yeterli glice sahip olmama gibi gesitli sebeplerin onlarin yazma
becerisini etkiledigi sonucuna ulagsmistir. Boice’e gore tiim akademisyenler miikemmel yazarlar olmak istedikleri
icin tamamen hazir olana kadar beklemekte ve yazma davranisini ertelemektedir. Yazmaya baslayabilenler ise
arastirmalarinin yeterince iyi olmadigini dustndukleri icin her ayrintiya dikkat etmeye galismakta ve yazilarini
yayimladiklarinda basarisiz olacaklari konusunda endise duymaktadir. Benzer sekilde akademisyenlerle ¢alisan
Gulay (2019) da miikemmeliyetgiligin akademik yazma sirecini uzattigl ve yazmayi zorlastirdigi sonucuna
ulagsmistir. Akademik yazma tutuklugu yasayan lisans 6grencileriyle galisan Birk (2013) de mukemmeliyetgilik,
basarisizlik korkusu ve degerlendirilme korkusunun yazma tutuklugunun temel sebepleri arasinda oldugunu
belirtmektedir. Ayrica sayginlik beklentisi ve baski altinda yazmanin da mikemmeliyetgi davranig bigimleriyle ilgili
olduguna deginir. Gorildigi Uzere alan yazinda daha ¢ok mikemmeliyetcilik ve akademik yazma tutuklugu
Gzerindeki iliskiye deginilmistir. Ana dili egitimi derslerinde yapilan yazma ¢alismalarinda 6grencilerin yasadigi
yazma kaygisi ile miikemmeliyetcilik diizeyleri arasindaki iliskiye deginen yeterince ¢alisma olmadigi igin boyle bir
calisma yapilmasina karar verilmistir. Boylece mikemmeliyetciligin bu 6grencilerin yazma kaygilari tGzerinde bir

etkisinin olup olmadigi ortaya koyulmaya calisilacaktir.

Bu dogrultuda bu arastirmanin amaci, ortaokul 6grencilerinin mikemmeliyetgilik dizeyleri ile yazma kaygilari

arasindaki iliskiyi incelemektir. Bu amacla hazirlanan arastirmanin alt problemleri sunlardir:
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1. Ortaokul 8grencilerinin olumlu-olumsuz mikemmeliyetgilik diizeyleri ile yazma kaygilari arasinda
anlamli bir iliski var midir?

2. Ortaokul &grencilerinde olumlu-olumsuz miikemmeliyetgilik, yazma kaygisini anlaml sekilde
yordamakta midir?

3. Ortaokul &grencilerinin yazma kaygilari toplam puanlarinda cinsiyete gére anlamli bir farklilik var
midir?

4.  Ortaokul 6grencilerinin yazma kaygilari toplam puanlarinda gére sinif seviyesine gére anlamli bir
farkhhk var midir?

5. Ortaokul 6grencilerinin yazma kaygilari toplam puanlarinda ailenin sosyoekonomik diizeyine gore

anlamli bir farklihk var midir?

YONTEM

Aragtirma Deseni

Ortaokul 6grencilerinin miilkemmeliyetgilik diizeyleri ile yazma kaygilari arasindaki iliskiyi belirlemek amaciyla
yapilan bu calismada nicel arastirma yontemlerinden iliskisel tarama modeli kullaniimistir. Bu model, iki veya
daha fazla degisken arasindaki iliskinin yonini belirlemeyi amaglamaktadir (Cohen, Manion ve Morrison, 2000).
iliski c6ziimlemesi yaparken iliskinin olup olmadigina, eger iliski varsa da iliskinin yéniine, diizeyine ve anlamina

bakmak gerekmektedir (Karasar, 2018).
Evren ve Orneklem

Arastirmanin evrenini 2022-2023 egitim 6gretim yilinda Trabzon ili Ortahisar ilgesindeki ortaokullarda 6grenim
goren tiim ortaokul 6grencileri olusturmaktadir. Arastirmanin érneklemini ise Trabzon ili Ortahisar ilgesinde
bulunan 5 farkli ortaokuldan basit segkisiz 6rnekleme yontemi ile belirlenen 298 kiz (%50,5), 292 erkek (%49,5)
olmak lzere toplam 590 ortaokul 6grencisi olusturmaktadir. Katihmcilarin 146’s1 5. (%24,7), 142’si 6. (24,1), 148'i
7. (%25,1), 154’0 8. (%26,1) sinif 6grencisidir. Ailelerin ¢ogunun geliri orta dizeydeyken (n=358, %60,7), kalani
yuksek (n=191, %32,4) veya diistk (n=41, %6,9) gelire sahiptir. Katihmci sayisi 6lgeklerdeki veri kaybi nedeniyle
634’ten 590’a dismdistar.

Veri Toplama Araglari
Arastirmada kisisel bilgi formu, Olumlu ve Olumsuz Mitkemmeliyetgilik Olcegi (Kirdok, 2004) ve Yazma Kaygisi
Olcegi (Karakus Taysi ve Taskin, 2018) kullaniimistir.

e Kisisel Bilgi Formu
Arastirmanin galisma grubunda yer alan ortaokul 6grencileri hakkinda kisisel bilgi toplamak amaciyla arastirmaci
tarafindan bir form hazirlanmistir. Formda 6grencilerin yasi, cinsiyeti ve aile sosyoekonomik diizeyi ile ilgili (i¢

soru yer almaktadir.
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e Olumlu ve Olumsuz Miikemmeliyetgilik Olgegi

Kirdok (2004) tarafindan gelistirilen Olgek ortaokula devam eden ergenlerin mikemmeliyetcilik 6zelliklerini
olgmek amaciyla hazirlanmistir. Dortla likert tipinde hazirlanan 6lgek, 17 maddeden olusmaktadir. Agimlayici ve
dogrulayici faktér analizleri sonucunda élgegin olumlu ve olumsuz iki alt boyuttan olustugu belirlenmistir. Olgekte
olumlu mikemmeliyetgcilik ve olumsuz mitkemmeliyetgilik toplam puanlari ayri ayri hesaplanmaktadir. Olumlu
muikemmeliyetgilik boyutundan en az 10, en fazla 40, olumsuz mikemmeliyetgcilik boyutundan en az 7, en fazla
28 puan alinabilmektedir. Olcekten alinan puan yiikseldikge milkemmeliyetgilik diizeyi de artmaktadir. Olcegin
Cronbach alfa i¢ tutarhlik katsayisi olumlu mikemmeliyetgilik faktoru icin .82, olumsuz mikemmeliyetgilik
faktori icin .78 olarak hesaplanmistir (Kirdék, 2004). Bu arastirmada yapilan analizler sonucunda ise olumlu

muikemmeliyetgilik faktord icin .83, olumsuz mikemmeliyetgilik faktori icin .79 oldugu belirlenmistir.
e Yazma Kaygisi Ol¢egi

Karakus Taysi ve Taskin (2018) tarafindan gelistirilen 6lgek ortaokul 6grencilerinin yazma kaygisini 6lgmek igin
hazirlanmistir. Besli likert tipinde hazirlanan 6lcek 16 maddeden olusmaktadir. Olgekten alinabilecek puan en az
16, en fazla 80’dir. Ogrencilerin puanlarinin yiiksek olmasi yazma kaygisinin yiiksek oldugu anlamina gelmektedir.
Olgegin toplam Cronbach alfa ig tutarhlik katsayisi .79 olarak hesaplanmistir (Karakus Taysi ve Taskin, 2018). Bu

arastirmada yapilan analizler sonucunda ise 6lgegin Cronbach alfa i¢ tutarhlik katsayisi .86 olarak hesaplanmistir.
Veri Toplama Siireci

Arastirmaya baslamadan énce ilk olarak ilgili 6lcek sahiplerinden izin alinmistir. Ardindan Trabzon Universitesi
Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulundan 10.03.2023 tarih E-81614018-000-
2300016396 sayili etik kurul onayi alinmis, daha sonra verilerin toplanmasi icin Trabzon il Milli Egitim
MudurlGgiinden E-82438636-605.99-74529348 sayili uygulama izni alinmistir. Arastirmada kullanilan olgekler
2022-2023 egitim ogretim yil bahar doneminde okul ydnetimi ve ders 6gretmenlerinin izni dogrultusunda
dgretmen ve arastirmaci tarafindan égrencilere kendi sinif ortamlarinda toplu halde uygulanmistir. Ogrencilere
Olceklerin nasil doldurulacagl ve arastirma amaciyla kullanilacagi anlatildiktan sonra gonilli olan 6grencilere
Olgekleri doldurmalari igin 30 dakika slire verilmistir. Uygulama siresince arastirma ve yayin etigine uygun

hareket edilmistir.
Veri Analizi

Verilerin analizi asamasinda SPSS 26.0 paket programi kullaniimistir. Analize baslamadan 6nce 6grencilerin
olumlu ve olumsuz miikemmeliyetgilik diizeyleri ile yazma kaygi dlizeylerine ait verilerin normal dagilim gosterip
gostermedigini belirlemek amaciyla basiklik ve carpiklik degerleri test edilmis, ayni zamanda Kolmogorov Smirnov

testi ve histogramlari incelenmistir. Yapilan inceleme sonucunda degerlerin -1 ile +1 arasinda degistigi ve

1290



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

normallik dagiliminin saglandigr (Bliylkoztirk, 2019), dolayisiyla buna uygun olarak parametrik testlerin

yapilabilecegi anlasiimistir. Arastirma verilerinin normallik dagilimina iliskin bilgiler Tablo 1’de 6zetlenmistir.

Tablo 1. Arastirmanin Degiskenlerine iliskin Basiklik ve Carpiklik Degerleri

Degiskenler n Ort. Ss Carpikhik Basiklik
Olumlu miikemmeliyetcilik 590 28,76 5,95 -,177 -,637
Olumsuz 590 16,67 5,09 ,259 -,698
mitkemmeliyetgilik

Yazma kaygisi 590 41,31 12,70 ,156 -,501

Ogrencilerin olumlu ve olumsuz mitkemmeliyetcilik dzellikleri ile yazma kaygilari arasindaki iliskiyi belirlemek igin
Pearson Korelasyon Katsayisi ve bagimsiz degiskenlerin yazma kaygisini yordayip yordamadigini belirlemek
amaciyla ¢oklu regresyon analizi yapilmistir. Ogrencilerin toplam yazma kaygi puanlari ile cinsiyet degiskeni
arasindaki iliskiyi tespit etmek amaciyla bagimsiz 6rneklem t testi, sinif seviyesi ve aile gelir diizeyi degiskenleri

icin ise tek yonli varyans analizi (ANOVA) yapilmistir. Yapilan analiz sonuglari tablolar halinde gosterilmistir.

BULGULAR

Bu béliimde arastirmanin bulgulari iki blim halinde sunulmustur. ilk baslik altinda yazma kaygisinin yordanmasi
ile ilgili analiz sonuglari yer alirken, ikinci baslik altinda yazma kaygisinin demografik degiskenlere gére farkhhk

gosterip gostermedigi incelenmistir.

Yazma kaygisinin yordanmasina iligkin bulgular

Arastirmaya katilan ortaokul 6grencilerinin olumlu ve olumsuz mikemmeliyetcilik 6zellikleri ile yazma kaygilari
arasindaki iliskiler Pearson Momentler Carpimi Korelasyon Katsayisi (PMCKK) ile test edilmis olup sonuglar Tablo
2’de gosterilmistir. Buna gore 6grencilerin olumlu mikemmeliyetgilik diizeyi ile yazma kaygisi arasinda negatif
yonli dasiik dizeyde (r=-0.27, p< 0.01), olumsuz mikemmeliyetcilik diizeyi ile yazma kaygisi arasinda pozitif

yonli orta diizeyde (r= 0.41, p< 0.01) iliski oldugu gérilmustur.

Tablo 2. Mitkemmeliyetgilik ile Yazma Kaygisi Arasindaki iliski

Degiskenler Olumlu Mik. Olumsuz Miik. Yazma Kaygisi Ort. SS

Olumlu Miik. 1 28,76 5,95

Olumsuz Muk. -,04 1 16,67 5,09

Yazma Kaygisi =27 41 1 41,31 12,70
**p<,01

Degiskenler arasindaki iliski incelendiginde bagimsiz degiskenler arasindaki iliski yiksek olmadigi icin kurulan
modelde ¢oklu dogrusal baglanti probleminin olmadigi anlasiimistir. Bu islemin ardindan ¢alismanin ana amacina
uygun olarak 6grencilerin olumlu ve olumsuz miikemmeliyetcilik puanlarinin 6grencilerin toplam yazma kaygisi
puanlarini anlamh sekilde yordayip yordamadigini belirlemek amaciyla ¢oklu dogrusal regresyon analizi islemi

gerceklestirilmistir. Sonuglar Tablo 3’te sunulmustur. Coklu dogrusal regresyon analizi sonucunda olumlu ve
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olumsuz mikkemmeliyetgilik dlizeyleri ile yazma kaygisi arasinda anlamli bir iliski oldugu gorilmistir. (F=92.93,
p< 0.01). Bu degiskenlerin yordayicilik giicii olumlu mikemmeliyetgilik (B=-.26, p< 0.01) ve olumsuz
muikemmeliyetgilik (B=.40, p< 0.01) seklindedir. S6z konusu bu iki degisken istatiksel olarak yazma kaygisinin

%24’Gnu agiklamaktadir.

Tablo 3. Yazma Kaygisinin Yordanmasina iliskin Coklu Dogrusal Regresyon Analizi

Degisken B SH B t p R R? F
Sabit 40,61 2,75 14,73 ,00 ,49 ,24 92,93
Olumlu Miik. -,56 ,07 -,26 -7,28 ,00
Olumsuz Miuik. 1,01 ,09 ,40 11,21 ,00

Demografik degiskenler agisindan yazma kaygisinin incelenmesine iliskin bulgular

Ortaokul 6grencilerinin yazma kaygilarinin cinsiyet degiskenine gére anlamli bir fark gosterip géstermedigini
belirlemek amaciyla bagimsiz 6rneklem t testi yapilmistir. Sonuglar Tablo 4’te sunulmustur. Elde edilen bulgulara
gore kiz ve erkek 6grencilerin yazma kaygi puanlari arasinda anlamh bir farkhlk olmadigi belirlenmistir (t=.52,

sd=588, p=.597, d=.04).

Tablo 4. Cinsiyet ve Yazma Kaygisi Arasindaki iliski

Gruplar n X SS t sd p
Yazma Kiz 298 41,58 13,28 ,52 588 ,597
kaygisi Erkek 292 41,03 12,09

Ogrencilerin toplam yazma kaygi puanlarinin okuduklari sinif seviyesine gére farklilasip farkhlasmadigini
belirlemek icin tek yonli varyans analizi (ANOVA) yapilmistir. Varyans homejenligi Levene testi ile kontrol
edildikten sonra gruplarin homojen dagildigi sonucuna ulasiimistir (p=.738). Analiz sonuglari Tablo 5’te
Ozetlenmistir. Buna gore 6grencilerin yazma kaygilarinda sinif diizeyine gére anlamli fark vardir (F= 7.84, p=.000).
Farkin kaynagini belirlemek igin yapilan Tukey testi sonucunda, 8. siniflarin (K=44.37) ve 7. siniflarin (K=42.45)
yazma kaygisinin 5. siniflardan (K=37.66) anlamh diizeyde farkh oldugu gorialmustir. Test sonucu hesaplanan
etki biyiklGgi (n?= .03) bu farkin kiiciik diizeyde oldugunu gostermektedir. Diger siniflar arasinda istatiksel
olarak anlamli bir fark tespit edilememistir. Diger sinif seviyeleriile 6. sinif 6grencilerinin yazma kaygisi (K =40.56)
arasinda anlamli bir fark tespit edilemese de genel tabloya bakildiginda sinif seviyesi arttikca yazma kaygisinin

kademeli olarak arttigi soylenebilir.

Tablo 5. Sinif Seviyesi ve Yazma Kaygisi Arasindaki iliski

Varyansin KT sd KO F p
Kaynagi

Gruplararasi 3668,360 3 1222,787 7,840 ,000
Grupici 91392,631 586 155,960

Toplam 95060,992 589

1292



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Ogrencilerin toplam yazma kaygi puanlarinin ailenin aylik gelirine gére farklilik gésterip géstermedigini belirlemek
amaciyla tek yonli varyans analizi (ANOVA) yapilmistir. Varyans homejenligi Levene testi ile kontrol edildikten
sonra gruplarin homojen dagildigi sonucuna varilmistir (p=.90). Tablo 6 incelendiginde ortaokul 6grencilerinin

yazma kaygisinin, aile aylik gelirine gére anlamli bir farklilik géstermedigi tespit edilmistir (F=2.944, p=.053).

Tablo 6. Aile Gelir Diizeyi ve Yazma Kaygisi Arasindaki iliski

Varyansin KT sd KO F p
Kaynagi
Gruplararasi 944,211 2 472,105 2,944 ,053
Grupigi 94116,781 587 160,335
Toplam 95060,992 589

TARTISMA ve SONUC

Alan yazin incelendiginde mikemmeliyetciligin kaygiyla iliskisini ortaya koyan gesitli calismalar olmasina ragmen
bu ¢alismalarin gogunlukla sosyal kaygi, sinav kaygisi ve anksiyete Uzerine yogunlastigi gorilmektedir (Burns,
1980; Flett ve Hewitt, 2002; Tasdemir, 2003; Ashbaugh vd., 2007; Bieling vd, 2004; Juster vd, 1996; Piringgi, 2009;
Hanimoglu, 2010; Cesur, 2017; Arslan, Oral ve Karababa, 2018; Ayrik, 2018; Un, 2018; Narli, 2019; Celik, 2022;
Demir, 2022). Ana dili, ikinci/yabanci dil 6grencilerinin de dil 6gretim stirecinde gesitli alanlarda kaygi yasadiklar
bilinmektedir. Bu 6grencilerin yasadigi kaygi tirlerinden biri olan yazma kaygisi ile mikemmeliyetgiligin birbiriyle
iliskili kavramlar oldugu bilinse de iliskinin birlikte ele alindigi ¢alisma sayisi kisitlidir. Bu sebeple 6n ergenlik
donemindeki ortaokul 6grencileriyle boyle bir ¢alisma yapilmasinin énemli oldugu diisiintlmistiir. Elde edilen

sonuglar itibariyla da 6grencilerin yazma kaygisi ve mikemmeliyetgilikleri ile ilgili nemli veriler elde edilmistir.

Oncelikle ortaokul 6grencilerinin olumlu ve olumsuz mitkemmeliyetcilik diizeyleri ile yazma kaygilari arasindaki
iliskiyi incelemek amaciyla yapilan bu arastirmada mikemmeliyetgiligin her iki boyutunun da yazma kaygisiyla
iliskili oldugu, s6z konusu iki degiskenin istatiksel olarak yazma kaygisinin %24’inl agikladigi tespit edilmistir. Son
yillarda yapilan arastirmalar da mikemmeliyetciligin tek boyutlu olarak diisiinilmemesi gerektigini, sagliksiz ve
olumsuz yénleri bulundugu kadar birey icin saglkli ve olumlu taraflari da oldugunu ifade etmektedir (Hamachek,
1978, Frost vd., 1990, Hewitt vd., 2002). Hamachek (1978), kisinin daha iyiye ulasmak igin ¢aba géstermesinin
olumlu bir kisilik 6zelligi oldugunu, bu kisilerin basarili olmak icin planli programli hareket ettiklerini, ¢cok
calistiklarini, basariya 6nem verdiklerini ama ayni zamanda kendilerine hata yapma sansi da tanidiklarini belirtir.
Buna karsi olumsuz mikemmeliyetgiler kendilerine basarisiz olma sansi tanimazlar, ulasilmasi zor, asiri yiksek
standartlari vardir ve basariya ulasamadiklarinda ¢ogu zaman nevrotik veya obsesif kompulsif davranislar
gosterirler. Bu calismadan elde edilen sonuclar da bu durumu destekler niteliktedir. Ogrencilerin olumlu
mukemmeliyetgilik 6zellikleri ile yazma kaygisi arasinda negatif yonli diisik dizeyde iliski oldugu saptanmistir.
Yani ortaokul 6grencilerinin olumlu mikemmeliyetgilik 6zellikleri arttikca buna bagl olarak yazma kaygilari
azalmaktadir. Bu sonug, bireyin yiliksek standartlara sahip olmasinin her zaman i¢in kétd bir durum olmadigini,

kendilerine gercekgi hedefler koyabilen, buna ulagsmak icin ¢alisan olumlu/saglkli mikemmeliyetgilerin yazma
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kaygilarinin az oldugunu gostermektedir. Adler (1956’dan akt. Chan, 2009) de olumlu miikkemmeliyetgilerin kendi

potansiyelini Ust seviyede kullanmaya calisirken az diizeyde kaygi yasamasinin normal oldugunu belirtmektedir.

Olumsuz mikemmeliyetcilik ozellikleri ile yazma kaygisi arasindaki iliskiye bakildiginda ise pozitif yonli orta
diizeyde bir iliski oldugu gorilmektedir. Yani bireyin olumsuz mikemmeliyetgilik 6zellikleri arttikga yazma kaygisi
da artmaktadir. Alan yazinda yapilan galismalar da bu veriyi destekleyici niteliktedir. Mobley, Slaney ve Rice
(2005), olumsuz mikemmeliyetgi kisilik yapisina sahip bireylerin belirledikleri yiiksek standartlarin kendi
kapasitelerinin izerinde olmasi sebebiyle istedikleri hedefe ulasamadiklarini, yaptiklarini yeterli gormedikleri igin
higbir zaman memnun olmadiklarini ve kendilerine yonelik anksiyete duyduklarini ifade etmislerdir. Gilman ve
Ashby (2003) de olumsuz mikemmeliyetgilerin olumlu milkemmeliyetgilere gore her alanda daha fazla kisisel ve
sosyal sorun yasadigini belirtmislerdir. Bu kisiler diger alanlarda oldugu gibi yazma siirecinde de belirledikleri
yuksek standartlara ulagsmaya calismakta, bu durum da beraberinde yazma kaygisini getirmektedir. Yapilan
deneysel galismalarda da yazma kaygisi yliksek olan 6grencilerin en mikemmel yaziyi yazmak, yazilarinda en
muikemmel s6zciik ya da s6zciik gruplarini kullanmak i¢in yogun caba gosterdikleri tespit edilmistir (Berk, 2014).
Bu 6grencilerin yazdiklari konuda uzman olmalari gerektigini dislinmeleri ve miikemmeliyetgi olma dislincesinin

Uzerlerinde olusturduklari baski yazma kaygisini olumsuz olarak etkilemektedir (Fleming, 1985; Newkirk, 1979).

Olumlu ve olumsuz mikemmeliyetcilik 6zellikleri ile diger kaygi turleri arasinda yapilan arastirmalarda da benzer
sonuclar elde edilmistir. Ornegin Hanimoglu (2010), ortaokul dgrencileri ile yaptigi calismasinda 6grencilerin
olumlu mikemmeliyetgilik puanlari yiikseldikce sinav kaygilarinin azaldigini, olumsuz miitkemmeliyetgilik puanlari
yukseldikge sinav kaygilarinin da ylkseldigini saptamistir. Kaygiyla ilgili yapilan diger bircok calismada da
muikemmeliyetcilik ile kaygi arasinda pozitif yonl iliski oldugu belirlenmistir (Burns, 1980; Frost vd. 1990; Flett,
Hewitt, & Singer, 1995; Siegle, & Schuler, 2000; Tasdemir, 2003; Zengin, 2019).

Olumsuz mikemmeliyetcilerde kayginin toplumsal yoninin agir bastigini da belirtmek gerekir. Kisinin yazma
kaygisi yasamasinin temel sebeplerinden biri yazdiklarini baskalarinin okuyacagl veya degerlendirecegini
disinmeleridir. Bloom (1980) yaptigi bir calismasinda bazi kaygili 6grencilerin kendileri i¢in yazarken kaygi
duymadiklarini hatta bunu severek yaptiklarini ama yazdiklarini sergilemeleri veya bagkalarina sunmalari
gerektiginde kaygi duydugunu belirtmistir. Daly (1977), Heaton ve Pray (1982’den akt. Smith, 1997) de bireylerin
baskalarindan aldigi olumsuz tepkilerin onlarin yazma kaygilarini artirdigini, kendilerini eksik veya yetersiz
hissetmelerine sebep olabilecegini ifade etmislerdir. Yazdiklarinin baskalari tarafindan giliing ve anlamsiz
gorilebilecegi duslincesi de kisinin yazmaktan c¢ekinmesine sebep olmaktadir (Rose, 1984). Yapilan bu
arastirmada da olumsuz mikemmeliyetgilik 6zelligi gbsteren 6grencilerin elestirilmekten ¢ekindikleri, yazdiklarini
sinif ortaminda okurken heyecanlandiklari, yazdiklarinin begenilmemesinden hatta onlarla alay edilmesinden

korktuklari, bu ylizden de kaygi yasadiklari gérialmustir.

Arastirma sirecinde yazma kaygisi demografik ozelliklere gbére de incelenmistir. Buna goére ortaokul

6grencilerinin yazma kaygisinin cinsiyet degiskenine gore farklilik géstermedigi tespit edilmistir. Yaman (2010),
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Yilmaz (2019) ve Yemenici’nin (2019) ortaokul 6grencileriyle yaptigi calismalar da bu goriisu destekler niteliktedir.
Universite dgrencileri ve 6gretmen adaylariyla ¢alisma yapan Karakaya ve Ulper (2011), Tiryaki (2012), iseri ve
Unal (2012) da bu ¢alismada oldugu gibi kiz ve erkek égrenciler arasinda anlamli diizeyde fark bulamamistir. Buna
karsi Zorbaz (2010), Uggun (2011), Asilioglu ve Ozkan (2013) ve Deniz (2018) yapmis olduklari calismalarinda
kizlarin erkeklere oranla yazma kaygilarinin daha diisiik oldugunu saptamistir. Benzer sekilde Ozsoy (2015) da
ozel yetenekli ¢ocuklarla yaptigl calismasinda kizlar lehine bir sonug elde etmistir. Teksan (2013) ise erkek
ogrencilerin yazma kaygilarini kiz 6grencilere gére daha disiik bulmustur. Calismalarin farkh bolgelerde ve gesitli
yas gruplarinda yapilmasi bircok degiskenin isin icine girmesine sebep oldugu icin sonuglarin farklilik gosterdigi

soylenebilir.

Benzer sekilde yazma kaygisinin 6grencilerin ailenin sosyoekonomik durumuna gore de farklilik géstermedigi
gorilmistir. Bu ¢alisma sonuglarina paralel olarak Zorbaz (2010), Ozsoy (2015) ve Deniz (2018) de ortaokul
dgrencilerinin ailelerinin gelir diizeyi ile yazma kaygilari arasinda anlamli diizeyde bir fark bulamamistir. iseri ve
Unal (2012) da 6gretmen adaylariyla yaptiklari ¢alismalarinda gelir diizeyi ile yazma kaygisi arasinda anlamli bir
fark tespit edememislerdir. Sonuglar gelir diizeyinin yazma kaygisi Uzerinde 6nemli bir etkisi olmadigini

gostermesi agisindan énemlidir.

Arastirma sonucunda yazma kaygisi ile cinsiyet ve aile gelir diizeyi arasinda istatistiki olarak anlamli fark
bulunamazken sinif diizeyine gére anlamh fark tespit edilmistir. Farkin kaynagina bakildiginda 8. ve 7. sinif
ogrencilerinin yazma kaygisinin 5. sinif 6grencilerinden anlamli diizeyde farkli oldugu, diger sinif seviyelerinde ise
anlamh fark bulunamadigi gérilmustir. 6. sinif 6grencileri ile diger sinif seviyeleri arasinda anlamli bir fark tespit
edilemese de sinif seviyesine bagli olarak kademeli bir artis gorildigu icin sinif seviyesi arttikca yazma kaygisinin
arttig1 soylenebilir. Bu durum 6grencilerin yasinin ve aldigi egitimin artmasiyla birlikte artik daha nitelikli yazilar
yazmak istemeleri ve ne yaptiklarinin daha ¢ok farkinda olmalariyla agiklanabilir (Zorbaz, 2010). Ayrica sinif
seviyesinin artmasiyla birlikte yazma etkinliklerinin zorluk seviyesinin artmasi da 6grencilerin yazma kaygilarinin
artmasinda etkili olabilir. Ogretmenlerin sinif seviyesi arttikca beklentilerinin yiikselmesi ve hataya daha az goz
yummalari da 6grenciler Uzerinde baski olusmasina neden olabilir. 7. ve 8. sinif 6grencilerinin sinava hazirlik
sirecinde test ¢ozmeye agirlik vermeleri sebebiyle yazma etkinliklerine fazla zaman ayirmamalari da onlar
Uzerindeki kaygiyi artirabilir. Zorbaz (2010), Deniz (2018) ve Yilmaz'in (2019) ¢alisma sonuglari da bu c¢alismayla
paralellik gostermektedir. Yaman’in (2010) ¢alismasinda ise kaygi diizeyi en yliksek 6grencilerin 6, en dusuk
ogrencilerin 8. sinif oldugu saptanmistir. Calismalarda farkh sonuglara ulasilmasi uygulanan gruplara bagli olarak

degiskenlerin farklilik géstermesiyle ilgili olabilir.

Sonug olarak, olumlu-olumsuz miikemmeliyetgilik ve sinif diizeyinin ortaokul 6grencilerinin yazma kaygilariyla
dogrudan baglantili oldugu gorilmistir. Bu baglamda sinif seviyesinin artmasiyla birlikte yazma konusunda
ogrencilerden daha iyi Urlinler beklenmesi, baskalarinin yazdiklari hakkinda kot yorumlar yapmasindan
korkmalari, nasil yazacaklarini bilmemeleri, konu hakkinda bilgilerinin olmayisi, 6gretmenlerin elestirel

davranislari ve kisinin kendinden kaynakli mikemmeliyetcilik 6zelliklerinin yazma kaygisina sebep oldugu
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sdylenebilir. Ogrencilerin daha iyi yazma hedefi koymalari ve yazilarinin kusursuz olmasini istemeleri de olumsuz

mikemmeliyetcilerde kaygiyl artirmaktadir. Yeterli donanima sahip olan ve istedigi hedefe ulasabilen olumlu

muikemmeliyetci 6grencilerin yasadigl yazma kaygisi ise daha nitelikli yazilar ortaya koymalarina neden oldugu

icin saglikli bir davranis olarak kabul edilebilir.

ONERILER

Arastirma sonuglarindan hareketle agagidaki énerilerde bulunulabilir:

Ogrencilerin olumlu miikemmeliyetgilik 6zelliklerinin artinlmasi ve olumsuz mikemmeliyetgilik
ozelliklerinin azaltilmasi igin yapilacak danisma programlari mikemmeliyetgilikle ilgili sorunlarin
¢6ziimiinde yardimci olabilir. Bunun igin dncelikle bireyin mikemmeliyetgilik dizeyi belirlenmeli ve
onunla ilgili olabilecek kaygi, anksiyete, depresyon, 6z gliven yetersizligi gibi problemlere ¢6zim
aranmalidir.

Ogretmenler ve ebeveynler dgrencilerin yazilarindaki olumlu ydnleri &ne gikartacak yapici elestirilerde
bulunmali, onlari milkkemmel yazmaya zorlamamalidir.

Ogrenciler yazmalari icin tesvik edilmeli, kendilerine giiven duymalari, yazarken hata yapmaktan
korkmamalari, yazdiklarindan utanmamalari saglanmaldir.

Ogrencilerin yazma kaygilarini gidermek igin tim sinif diizeylerinde yazma etkinliklerine dnem
verilmelidir.

Ogrencilerin seviyesine uygun, ilgi cekici konularda ve eglenceli yazma etkinlikleri diizenlenerek yazma
kaygisinin azaltilmasina yardimci olunabilir.

Bu ¢alisma Trabzon ilindeki ortaokul 6grencileriyle sinirlandirilmistir. Benzer ¢alismalar daha genis
gruplarda ve farkli yas seviyelerinde yapilabilir.

Yazma kaygisi ve mikemmeliyetcilik iliskisinin farkh degiskenlerle beraber ele alindigi calismalar
yapilabilir.

Muikemmeliyetciligin yazma kaygisi lzerindeki etkisini belirlemek icin 6grenci ve o6gretmenlerin

gorislerine basvurulabilir veya deneysel ¢calismalar yapilabilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirlii ihlalde sorumluluk yazara aittir. Trabzon Universitesi Sosyal ve

Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulundan 10.03.2023 tarih E-81614018-000-2300016396 sayili

etik kurul onayr alinmistir.”

Yazar(lar)in Katki Orani Beyani: Yazarin katki orani %100°ddr.
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