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ABSTRACT

This study, conducted to determine the effect of creative drama method on students' acquisition of
historical empathy skill in the social studies course curriculum, was conducted with the case study
method. Convenience sampling was used to identify the study group which consisted of 7th grade
students in a middle school in Karesi, one of the central districts of Balikesir. The study data were collected
using the reflective writing form developed to evaluate the experimental process following the creative
drama sessions. Content analysis was employed to analyze the data obtained during the evaluation phase
of the creative drama practices. In this context, the statements in the reflective writing forms were
interpreted by grouping them under themes. At the end of the research, it was found that the lessons
carried out through creative drama sessions developed a sense of historical empathy in students,
students' interest in the social studies course increased with the use of creative drama, they actively
participated in the lesson, the lessons became more fun, and students were able to make comparisons
between the present and the past by putting themselves in the place of people in ancient times through
creative drama. In addition, it was determined that the creative drama process developed a sense of
curiosity in students and they became aware of the effects of past civilizations on today's knowledge,
communication and technology accumulation. At the conclusion of the study, it was suggested that
creative drama processes should be utilized in the social studies course to understand the behaviors,
emotions and thoughts of people living in past eras and that teachers' and prospective teachers'
awareness of the functionality of creative drama processes in the social studies course should be
improved.

Keywords: Creative drama, historical empathy, secondary school students, social studies.

1 This study was created by making use of the authors' research project, "Understanding the Stone Age", which participated
in the TUBITAK 2242 University Students Research Project Competition.
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INTRODUCTION

Today, it is crucial to raise individuals who are compatible with the society in which they live. Families and
communities are of fundamental importance in ensuring this harmony and education plays a supportive role in
this process in helping individuals achieve this compatibility. Educational institutions have important duties in
this regard since education makes it possible to teach detailed information related to geography, cultural
structure, traditions and customs, individual differences, social problems and solutions, institutions and their
functions (Kiligoglu, 2012). The Social Studies course, taught within the scope of basic education, is also very
important in fulfilling this function as it includes multiple disciplines (Ministry of National Education [MoNE],
2018). History, one of the disciplines within the Social Studies course, reminds individuals that society has a deep-

rooted past and contributes to understanding the present and developing foresight for the future (Aysal, 2012).

Empathy, defined as putting oneself in the other person's shoes and making sense of their feelings, thoughts and
actions (Basch, 1983), is a widely used concept in psychology. The concept of historical empathy was proposed
by the historian Leopold von Ranke in the mid-19th century (Lazarakou, 2008). von Ranke emphasized the
importance of historians understanding the thoughts and feelings of people who lived in the past and pointed
out that they should understand not only the events but also the emotions and thoughts of the people involved
in these events (Cited in Sanbey, 1960). In this context, historical empathy can be defined as evaluating the past
in the context of the conditions of its own time rather than the value judgments of the present, looking at the
events that people experienced in the historical process from their perspective and understanding their
perspectives and the necessity of making them permanent on contemporary ground (Foster, 2001; Yilmaz and

Koca, 2012).

Endacott and Brooks define historical empathy as the cognitive and affective interaction that students establish
with historical figures to make better sense of their experiences, decisions or behaviors (Endacot and Brooks,
2008, p.1). Another definition explains historical empathy as the process of making sense of historical events and
periods by focusing on the perspectives of the people who lived in different times and places and the conditions
of that period (Lee and Ashby, 1987). Historical empathy has been used as an important method in historical
research, enabling historians to understand historical events by thinking with the emotions, feelings and
behaviors of the people who lived in the past (Yilmaz and Koca, 2012). In this respect, historical empathy can be
seen as a tool that enables making comparisons based on historical evidence and approaching the historical

reality of that period.

Unlike the usage of "empathy" in psychology, historical empathy is a concept that has a cognitive dimension as
well as an affective dimension (Dilek and Alabas, 2011; Yilmaz, 2011). Empathy, which is accepted as the first
step of historical empathy, consists of cognitive and affective processes. Although the concept of empathy was
used only as a cognitive dimension until the 1950s, it was concluded in the 1960s that the concept of empathy
has an affective dimension as well (Duman, 2011). In this context, it was stated in the literature that the cognitive

dimension of empathy consists of the ability to think, perceive and understand, but this dimension alone is not

1369



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

sufficient and the emotional dimension of empathy should also be addressed (Dilek and Alabas, 2011). In
addition, Endacott and Brooks (2013) stated that historical empathy consists of a three-legged component

including historical context, perspective taking and affective connection.

The concept of historical empathy was included in the 2005 Social Studies Curriculum and a distinction was made
between the concepts of empathy and historical empathy (MoNE, 2005). Historical empathy is defined as a
cognitive process in this program, while empathy, which is addressed by psychology, is regarded as an affective
process. In addition, historical empathy is stated as a "skill to be taught directly" in the "Economy and Social Life"
unit in the 7th grade (Sahin, 2021). On the other hand, the concept of historical empathy is not included in the
2018 Social Studies Curriculum, and only empathy is included among the basic skills (MoNE, 2018), aiming to
support students in comprehending historical events, people, personalities and behaviors and in developing their

critical thinking skills.

The affective dimension of historical empathy involves the ability to understand and feel the emotions
experienced by the people of the past. This dimension helps people to understand reactions to historical events
and the reasons behind them and to think historically. In this context, students are expected to form a critical
perspective based on historical evidence (MoNE, 2018). In the teaching process structured by utilizing historical
evidence, it is important that students who question historical evidence are able to solve problems with
appropriate and purposeful questions. The use of historical empathy during the teaching of history in the Social
Studies course presents the unauthentic factors of historical events by examining the emotions, thoughts, beliefs
and perspectives of the people who lived in the past. Thus, students can learn by relating the events of the past
to the present. In addition, historical empathy makes students more interested in history and adds fun to the
lessons. Similarly, Altikulag and Gokkaya (2014) stated that teaching historical empathy in Social Studies lessons
can provide more meaningful learning by eliminating the boredom related to dryly learning the actions of the
people in the past, and Fidan (2023) reported that the use of historical empathy activities will contribute to the

students in the cognitive and affective domains.

While historical novels, biographies, stories, historical documentaries, films, series and documents can be used
to help students acquire historical empathy, some constructivist methods can also be utilized such as historical
reenactment, creative drama and theater practices; visits to historical sites, having students dream, making
decisions between past and present and engage in structured spot-the-difference activities (Kabapinar, 2005;
Simsek, 2006; Yilmaz and Seker, 2011; Karabag, 2015). This study aimed to have students acquire historical

empathy by using creative drama method, one of these constructivist methods cited above.

Creative drama method is reported in the literature as highly effective on developing positive attitudes towards
the social studies course, increasing academic achievement and providing permanent trace learning (Aykac¢ and
Adiglzel, 2011; Karatas, 2011; Yilmaz, 2013; Rizgar, 2014; Bingol, 2015; Aksut, 2016; Sari, 2017; Cetinkaya
Aydogdu, 2021, Fidan, 2023). Previous studies generally recommended the use of creative drama method in the

social studies course. However, this study, unlike the studies in the literature, aimed to help middle school
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students acquire the skill of historical empathy, which is included in the Social Studies Curriculum, and to make
their learning permanent by enabling them to look at events from different perspectives. In addition, it was also
aimed to create an activity-based and productive course environment in which students actively participate in
the process, make connections between the events that occur in the process, make comments and develop high-
level thinking skills in accordance with the requirements of the Social Studies Curriculum. Based on the idea that
it will be easier for children to make connections between historical events and acquire historical empathy skills
with this method (Ulusoy and Dilmag, 2014), this study will contribute to the development of students' historical
empathy and thinking skills via sample activities that will develop their historical empathy skills. It is believed that
the present study will contribute to other researchers as an exemplary practice regarding the use of creative
drama activities in the acquisition of historical empathy skills. In this respect, it can be argued that the study has

a unique significance.

Some studies were conducted on historical empathy in social studies reporting that historical empathy skill is a
teachable, cognitive and high-level skill (Karabag (2003); that students develop empathy skills by drawing
pictures (Kabapinar, 2005), that the use of "expedition diaries" contributes to the development of students'
historical empathy skills (Caliskan, 2008), that the use of memoirs in Social Studies course improves students’
historical empathy skills (Altikulag and Gokkaya, 2014) and that utilizing primary and secondary sources on the
development of historical empathy skills is effective (Brooks, 2011). In addition, Kaygisiz (2019) prepared applied
activities for the acquisition of historical empathy in the Social Studies course and found that students had a
positive attitude towards historical empathy activities, while Kondoyianni and Kosti (2011) used creative drama
method with 9th graders in their study, concluding that creative drama positively affected students' empathic

approaches towards the past based on students’ historical empathy levels.

It is clear from the literature that creative drama is an effective method in the acquisition of historical empathy
skills. Unlike other lesson activity plans, creative drama process consists of warm-up, improvisation and
evaluation stages. In this study, first two warm-up activities suitable for the dramatic situation were used, then
an improvisation phase was conducted consisting of dramatic fictions of three prehistoric periods with three
features, and finally an evaluation phase was done using creative writing. The study sough the answer to the
following question within the framework of the implemented lesson plan: "Does creative drama contribute to
students' acquisition of historical empathy skills?". The research was limited to the 7th grade Social Studies

course, acquisition of historical empathy, creative drama method and creative writing technique.

METHOD

Research Design

This study aimed to determine the effect of creative drama method on students' acquisition of historical empathy
skills by using the case study method. The case study method, which is defined as an in-depth examination of a
limited system (Merriam, 2018), is used to examine a system through in-depth data collection in a specific time

period (Creswell and Poth, 2018). Since a system (acquisition of historical empathy skills through creative drama

1371



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

practices) was examined through in-depth data collection in a certain period of time in this study, case study

method was deemed suitable to use.

Study Group

The study participants were identified by convenience sampling, one of the purposive sampling techniques.
Purposive sampling was used in this study because it provides the opportunity to obtain in-depth data on the
research topic (Patton, 2014) as well as the identification of voluntary and suitable participants (Creswell, 2012).
In this context, the participants of the study consisted of 32 students in two 7th grade classes of a middle school

located in one of the central districts of Balikesir in the 2022-2023 academic year.

Data Collection Tools

The research data were collected with a reflective writing form (letter to the past) used in the creative drama
workshop to evaluate the process. The reflective writing form, which is frequently used in studies where creative
drama is used as a method, was developed by the researchers by utilizing the examples in the literature. The
form, which consisted of two sections as instruction and application, were developed by the researchers and
finalized based on expert opinions in regards to language and content. The statement "imagine that you are a
person living in ancient times" was added to the form to ensure that students understand people living in the

past.

Data Collection Process

The creative drama sessions were conducted as two sessions in classrooms, in two class hours, under the
guidance of a creative drama leader. The creative drama leader took an active role in planning the process,
making preliminary preparations, shaping the creative drama workshop and piloting the activities. The prepared
activities in these sessions guided by the creative drama leader were designed to reveal and develop a sense of
historical empathy in students. In this framework, the participants were asked to think and speak as they felt
(improvisation), to express their thoughts freely without being bound to a text within the framework of the
subject (free thinking technique), to express their feelings and thoughts in writing (letter writing) and to act out

(improvisation). The evaluation of the process was structured by brainstorming and letter writing.

Data Analysis

The data obtained during the evaluation phase of the creative drama practices were analyzed through content
analysis. Content analysis, a technique that allows to present unwritten transmission based on the written text
(Tavsancil and Aslan, 2001), was preferred because it allows inferring the meaning of historical empathy from
the students' texts (reflective writing form). In this direction, themes were obtained by bringing together similar
discourses to determine the contribution of creative drama to students' historical empathy skill levels. The data

obtained as a result of the analysis of the reflective writing forms were interpreted in the findings section.
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Validity, Reliability and Ethics

Reliability of qualitative research is ensured by the consistency of the researcher's method and validity is ensured
by the control of the reseracher regarding the accuracy of the findings (Gibbs, 2007). In this context, it is
recommended to re-examine the analyzed data at different times, to compare the data continuously during the
coding phase and to cross-check the data by a different researcher (Gibbs, 2007). Based on these
recommendations, the data were checked at different times to ensure the reliability of the study. In addition, a
field expert cross-checked the analyzed data. The field expert was asked to analyze all the data. As a result of this

analysis, the agreement between codes and themes (Miles and Huberman, 2016) was calculated as 88%.

The study was conducted in accordance with research and publication ethics after obtaining all necessary
permissions. In this context, permission for the study was obtained from the Directorate of National Education,
parental permissions were obtained and the ethics committee permission was given by the Balikesir University

Social and Human Sciences Ethics Committee, with the decision numbered 2022/06 on 16.12.2022.

FINDINGS

Table 1 presents the findings regarding the contribution of creative drama to students' historical empathy skills:

Table 1. Findings Regarding the Contribution of Creative Drama to Students' Historical Empathy Skills

Theme
Discourse* Participant
Thanks to the activity, | better understood the difficulties that P1,P2,P3,P7,P8,P9,P13,P18,P
people faced in ancient times. 19,P21
Empathy .
When | heard that you used to draw on stones to draw pictures, |
was very interested and | thought about how you drew them, but P9
now we don't draw pictures on cave walls.
We don't write on cave walls anymore, but | realized that it is hard p3
to write on the hard stones in the cave.
Those days were very difficult and | wouldn't want to live in those pa
times.
| couldn't stay in the cave, it would be too cold. It's so hard to live PE
there...
| was struck by the fact that in our new age, children are addicted
to their phones but in older times people had different tasks, they P10
. had no technology and they were always busy with things.
Comparison . .
| wanted to tell you that you had a good life, not as modern as it is P12
now, but still a good, enjoyable life.
Now we have everything, TV, tablet, internet. Sometimes | want to
live in your era, but when | think about it, you had a lot of P14,P22,P23,P24
difficulties.
The things that are made with electronic devices today used to be
P17,P 20
handmade.
Without writing, it was difficult for people to communicate with
P22,P24
each other.
These inventions may be the most necessary inventions today and PS5
| always imagine how they came up with these inventions.
Curiosity
What religion did you believe in? What was your favorite activity? P6.P7

Did you know how to swim? How did you clean yourself??
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| wonder what it was like to live in ancient times, lighting a fire

with a flint, cave life... P6,P7,P1l
It is thanks to them that fire was invented and life was very
e . P1,P2,
difficult at that time.
It is important that people living in past ages invented bartering,
the wheel, fi d hunti P2,P5 P12
Appreciatio e wheel, fire and hunting.
n | respect you a thousand times more. P13
You discovered fire, we use it. You discovered plants, we eat them. P 15,P 18
| have been very interested in your clothes, your traditions, your P18

regions.
* Similar discourses were combined and participants with similar discourses were indicated with codes by the relevant

discourse.

Analysis of Table 1 shows that the data are grouped under four themes: "empathy, comparison, curiosity and
appreciation". The first theme is "empathy". In this theme, the general thoughts of the participants can be
summarized as "thanks to the activity, | better understood the difficulties experienced by people in ancient
times". In this regard, P2 expressed his/her opinion as "Dear ancestor, | know that you had a lot of difficulties at
that time. When there was no money, you were always bartering, lighting the fire with stones, carving the
writings on the walls" while P13 said "These events you experienced were very, very difficult. When | think about
it for a moment, | find it extremely difficult" showing that they had historical empathy with the people living at
that time. According to this finding, the participants better understood the events and people living in ancient
times through creative drama activities and that they were able to put themselves in the shoes of the people

living in those times.

According to Table 1, the second theme is the theme of "comparison". While P10 expressed his/her thoughts on
this subject as follows: "I was struck by the fact that in our new age, children are addicted to their phones but in
older times people had different tasks, they had no technology and they were always busy with things", P3 said:
"Dear ancestors, we no longer write on cave walls. | realized that it was difficult to write on the hard stones of
the cave. | understand your difficulties better now." The participants drew attention to the increasing use of
technology by making a connection between today and the past, and critically expressed today's technology

addiction by underlining the technology-free life of the people of that period aw

The third theme obtained as a result of the research is the theme of "curiosity". Participant P5 expressed his/her
thoughts on this subject as follows: "People living in past ages invented the wheel, fire and hunting. Now | am
trying to understand how they found these inventions. They found the wheel from a round stone, fire from a
stone, and hunting by chipping the stones. These inventions may be the inventions we need today. | always
visualize in my mind how they found these inventions." Participant P6 said, "How did you light fires? If it were
me, | would want to die. | could not stay in the cave, it would be very cold. It is so hard to live there, that it is not
clear whether there is dinner or not. | wonder which religion you believed in. What was your favorite activity? |
think it was sleeping. | wonder if you could swim, how did you clean yourself? If you are reading this letter,
greetings." Based on these sincere opinions it can be argued that students' sense of curiosity may have been

stimulated the creative drama method. The participants also stated the importance of the inventions of that
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period by putting themselves in the place of people who lived in the time when inventions were not made. From

this point of view, it can be argued that their historical empathy skills regarding historical events developed.

The fourth theme obtained as a result of the research is the theme of "appreciation". In this regard, participant
P1 stated the following: "It is thanks to them that fire was found and life was very difficult in those times. | better
understood the periods they lived in." Participant P2 said: "Dear ancestor, | know that you had a lot of difficulties
at that time. You were bartering when there was no money. You were lighting the fire with stones and carving
the writings on the walls." Based on these views, it can be argued that the participants associated the difficulty
of life with the lack of fire, lack of technology and limited food. In addition, the participants associated the
discovery of fire with their ancestors living in past ages and expressed how people living in those times found

inventions and that it was difficult to live without fire. The excerpt in Letter 1 is an example of this:

Lieans (oasileron - i Nl Loy AT NrTy
<5
Ve Yoo 2
Fl e vdaama YeAlarg, . el 1le
svtde bl S
g : s -~ ORI Leidvicanns onda
: Clerced) Uova,ial Uy 4asdian Atesy
ve Comay A Lmpnna I"‘ FoSlart Lerl
‘:- "’,L.h‘,} &v 1Cas

g e ; WA AIAOM It €A (alim
pEIie olabicr ve w boldvitan, tmtlam
ife \a < avidotlar q kapamde. hat an
Lo padi 190 mvas o

Figure 1. Letter 1

As seen in Letter 1, the participant felt curiosity about what the inventions of the past were made of and why
they were made, and as they have not lost their importance today, he/she questioned where these inventions

came from and how they were developed.

rnrt b M.t Lrasii
‘ﬁ\' f v 'lf(\ I‘l‘,“ “.IL‘ O 17t | !

P[\ 0 ,!1_-)“ H”‘l‘ bt 1"}"«"'-' /{:.Lr_{}‘; Jch !‘1 v‘lil oA

“‘l‘.‘d/\“l -1".\‘-” T f\j'»'f:" ‘
R0 I e |

Figure 2. Letter 2

Letter 2 exemplifies the idea that inventions in the past make life easier today. The participant, who thinks that
living conditions were more difficult in the past, is grateful to and appreciates his/her ancestors for their

inventions that made life easier today.
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CONCLUSION and DISCUSSION

Based on the findings of the study, it was concluded that students who acquired historical empathy skills gained
important achievements such as understanding the past, comparatively evaluating the past and the present, and
appreciating the contribution of the past to the present. In addition, it was determined that the lessons
structured with creative drama method activated students' sense of curiosity and they acquired historical
empathy skills by comparing the present with the past. Similarly, it is stated in the literature that the connections
between events, situations and people can be comprehended more easily with the creative drama method (Kara
and Cam, 2007; Celikkaya and Kus, 2009). Several studies reported that using creative drama method in the
lesson positively affected the students and that creative drama method had a positive effect on student
acquisitions and attitudes (Debreli, 2011; Karatas, 2011; Nayci, 2011; Malbelegi, 2011; Yilmaz, 2011; Subasi,
2012; Utkiir, 2012; Akkus, 2013; Yilmaz, 2013; Zayimoglu Oztiirk, 2013). Research suggests that since creative
drama method is one of the effective methods that can be used in social studies teaching to support skills
acquisition, it may be useful for educators who will teach social studies courses to receive creative drama training

to increase the efficiency of the courses given in schools (Aykag and Adigtizel, 2011).

Research findings show that students make connections with aspects such as nutrition and technology related
to the period in which people lived and historical events took place. It is reported in the literature that the Social
Studies course structured with creative drama method was more effective in increasing empathic and social
skills, analytical thinking and academic achievement compared to the course taught with traditional teaching
(Yilmaz and Ceylan, 2020). In addition, some studies on this subject concluded that students' cognitive, affective,
social and moral development was positive in the empathic learning process with creative drama practices
(Kartal, 2009; Yilmaz and Ceylan, 2020). It can be argued that these results in the literature are parallel to the
findings of the present study. Examination of the effect of creative drama method on the development of
historical empathy skills in middle school students showed that it also had a positive effect in the Social Studies
course on appreciation and putting oneself in someone else's shoes. Since the students were involved in their
narratives and were able to put themselves in the place of historical figures, they felt as if they were in the events
and were able to interpret the events independently. Similarly, Brooks (2008) concluded that students' historical

empathy skills improved with the creative drama method.

Another noteworthy result of this study is related to the power of creative drama on unveiling the imagination
(Akdeniz, 2019). It was concluded that creative drama is an effective way to look at historical events from
different perspectives. In future studies using this method, it should be kept in mind that the findings obtained
are more open to interpretation than the findings obtained with other methods, since artistic processes involve
movements, mimics and gestures, visuals, silent movements, watching and listening rather than using words,

and this makes it difficult to match the subject area during the analysis (Denzin and Lincoln, 1998; Mason, 2002).

Based on the examination of the effect of creative drama method on the development of historical empathy

skills in middle school students, it was determined that the students felt excited and curious. These findings are
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in parallel with the findings of Karabag (2003) who found that students enjoyed the lessons taught with historical
empathy skills more than the lessons taught with a traditional teaching technique. Similarly, Colak (2019) found
that creative drama-based activities are more fun. In addition, creative drama activity positively affects
communication within the group since it is done as a group. Another study (Kog¢ & Gegit, 2021) also concluded
that the creative drama method increased interest, enthusiasm, participation, interaction and communication

among students.

SUGGESTIONS

e According to the results of the research, students who acquired historical empathy skills gained
important achievements such as understanding the past, comparatively evaluating the past and the
present, and appreciating the contribution of the past to the present. In this respect, historical empathy
skills can be developed in students by utilizing creative drama techniques.

e According to research results, it was concluded that the Social Studies course structured with the
creative drama method was more fun, and that it was useful for providing many additional benefits such
as higher focus on the lesson, active participation and making the lesson interesting. From this point of
view, it can be suggested to ensure the widespread use of creative drama method.

e |t is also suggested that teachers should pay attention to the appropriateness of the topic and the
adequacy of historical evidence in creative drama workshops as these will facilitate students'
understanding of the different thoughts and behaviors of people in the past times through the teacher's

guiding instructions and will help students to establish context by influencing their perspective.

ETHICAL TEXT

"This article complies with the writing rules, publication principles, research and publication ethics rules, and
ethics rules of the journal. The responsibility for any violations that may arise regarding the article belongs to the
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YARATICI DRAMANIN OGRENCILERDE TARiHSEL EMPATIi BECERiSi GELISTIRME
UZERINDEKI ETKiSi2

0z

Yaratici drama yonteminin, sosyal bilgiler dersi 6gretim programi igerisindeki tarihsel empati
yapma becerisini 6grencilere kazandirmadaki etkisini belirlemek amaciyla yapilan bu galisma,
durum calismasi yontemiyle yuratilmdistir. Calisma grubunun belirlenmesinde, uygun durum
orneklemesi tercih edilmistir. Calisma grubu, Balikesir’in merkez ilgelerinden Karesi’de bulunan bir
ortaokuldaki 7. sinif 6grencilerinden olugmaktadir. Calismada, yaratici drama oturumlarinin
ardindan deneysel siireci degerlendirme amagli kullanilan yansitici yazma formu kullanilarak veriler
toplanmistir. Yaratici drama uygulamalarinin degerlendirme asamasinda elde edilen bu veriler,
icerik analizi yoluyla ¢6zlimlenmistir. Bu kapsamda yansitici yazma formlarinda yer alan ifadeler
temalar altinda toplanarak yorumlanmistir. Arastirma sonunda yaratici drama oturumlari
araciligiyla gergeklestirilen derslerin 6grencilerde tarihsel empati duygusunu gelistirdigine, yaratici
drama ile 6grencilerin sosyal bilgiler dersine ilgisinin arttigina, derse etkin katihm sagladiklarina,
dersin daha eglenceli bigime geldigine ve 6grencilerin yaratici drama araciliglyla eski ¢aglardaki
insanlarin yerine kendini koyarak bugiin ve geg¢mis arasinda karsilastirma yapabildikleri
bulgulanmistir. Ayrica yaratici drama siirecinin 6grencilerde merak duygusunu gelistirdigine ve
gecmis uygarliklarin giinimiiz bilgi, iletisim ve teknoloji birikimine etkilerinin farkina vardiklari
belirlenmistir. Arastirmanin sonunda, ge¢cmis devirlerde yasayan insanlarin davranislarini, duygu ve
disinislerini anlamaya yonelik sosyal bilgiler dersinde yaratici drama siireglerine odaklaniimasi ve
O0gretmenlerin ve 6gretmen adaylarinin yaratici drama sireglerinin sosyal bilgiler dersindeki
islevselligi hakkindaki farkindaliklarinin gelistirilmesi gerektigi seklinde dneriler getirilmistir.

Anahtar kelimeler: Sosyal bilgiler, tarihsel empati, yaratici drama.

2 Bu alisma, yazarlarin TUBITAK 2242 Universite Ogrencileri Arastirma Proje Yarismalarina katilan “Tas Devrini Anlamak”
isimli arastirma projesinden yararlanilarak olusturulmustur.
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GiRiS

Yasadigl toplumla uyumlu bireyler yetistirme, gegmisten gliniimize, devletlerin dnceliklerinden biri olmustur.
Aile ve gevre bu uyumun saglanmasinda temel éneme sahiptir ve bu siiregte egitim, bireylerin bu uyumu
saglamalarinda destekleyici bir rol Gstlenir. Bireyin icinde yasadigi cografya, kiltlrel yapi, gelenek ve gorenekler,
bireysel farkliliklar, toplumsal sorunlar ve ¢6ziim yollari, kurumlar ve isleyisi gibi ayrintili bilgilerin 6gretilmesi
egitimle olanakli oldugundan egitim kurumlarina 6nemli gorevler diser (Kiligoglu, 2012). Temel egitim
kapsaminda yer alan Sosyal Bilgiler dersi de birden ¢ok disiplini iceriginde barindirdigindan (Millt Egitim Bakanhgi
[MEB], 2018) bu islevi yerine getirmede olduk¢a 6nemlidir. Sosyal Bilgiler dersi kapsamindaki disiplinlerden bir
olan tarih, bireylere toplumun kokli bir gegmisi oldugunu animsatarak bugilinii anlama ve gelecege yonelik

0ngoru gelistirilmesine katki sunar (Aysal, 2012).

Kisinin kendisini karsisindakinin yerine koyarak onun duygu, disiince ve eylemlerini anlamlandirmasi (Basch,
1983) biciminde tanimlanan empati, psikolojide yaygin olarak kullanilan bir kavramdir. Bu kavramdan hareketle
olusturulan tarihsel empati kavrami ise, 19. ylzyilin ortalarinda tarih¢i Leopold von Ranke tarafindan ileri
strilmistir (Lazarakou, 2008). Von Ranke, tarihgilerin gegcmiste yasamis insanlarin distincelerini ve hislerini
anlamalarinin 6nemini vurgulayarak onlarin yalnizca olaylari degil, olaylarin icinde yer alan insanlarin duygu ve
dlstincelerini de anlamalari gerektigine dikkat ¢ekmistir (Akt. Sanbey, 1960). Bu baglamda tarihsel empati,
gecmisi bu glinlinin deger yargilarindan degil kendi zamaninin kosullari baglaminda degerlendirme, insanlarin
tarihsel stirecte yasadiklari olaylara, onlarin penceresinden bakabilme ve onlarin bakis agilarini anlayarak onlar

cagdas zeminde kalici kilma gerekliligi olarak tanimlanabilir (Foster, 2001; Yilmaz ve Koca, 2012).

Endacott ve Brooks, tarihsel empati kavramini, 6grencilerin deneyim, karar veya davranislarini daha iyi
anlamlandirmak igin tarihi sahsiyetlerle kurdugu bilissel ve duyussal etkilesim olarak tanimlamaktadir ( Endacot
ve Brooks, 2008, s.1). Bir baska tanimda tarihsel empati, tarihi olaylari ve donemleri anlamlandirmak icin, farkh
zaman ve yerlerde yasamis insanlarin bakis acilarini ve o dénemin kosullarina odaklanarak anlamlandirma siireci
olarak belirtilir (Lee ve Ashby, 1987). Tarihsel empati, tarih arastirmalarinda 6nemli bir yontem olarak kullaniimis
ve tarihgilerin olaylari ge¢miste yasamis insanlarin duygulariyla, hisleriyle, davranislariyla diisiinerek onlari
anlamalarina olanak saglamistir (Yilmaz ve Koca, 2012). Bu agidan tarihsel empati, tarihi kanitlardan yola gikarak

karsilastirma yapmayi ve o donemdeki tarihsel gerceklige yaklasmayi saglayan bir arag olarak gorilebilir.

Tarihsel empati, psikolojideki “empati” sézcliglinden farkh olarak duyussal boyutu kadar bilissel boyutu da olan
bir kavram olarak alanyazinda yer alir (Dilek ve Alabas, 2011; Yilmaz, 2011). Tarihsel empatinin ilk basamagi olarak
kabul edilen empati, bilissel ve duyussal slire¢lerden olusur. 1950’lilere degin empati kavrami yalnizca bilissel bir
tanim olarak kullanilmis olmasina karsin 1960’larda empati kavraminin bilissel boyutu yani sira duyussal boyutu
da oldugu sonucuna ulasilmistir (Duman, 2011). Bu baglamda, alanyazinda empatinin bilissel boyutunun
disince, algilama ve anlama yeteneginden olustugu ancak yalnizca bu boyutun yeterli olmadigi ve empatinin
duygusal boyutuna da deginilmesi gerektigi ifade edilmistir (Dilek ve Alabas, 2011). Ayrica Endacott ve Brooks
(2013) tarihsel empatinin; tarihsel baglam, perspektif alma ve duyussal baglanti olmak lzere Ug¢ ayakl bir

bilesenden olustugunu ifade etmistir.
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Tarihsel Empati (tarihi empati) kavramina 2005 Yili Sosyal Bilgiler Dersi Ogretim Programinda yer aldigi ve empati
ile tarihsel empati kavramlari arasinda ayrimin yapildigi gorilmektedir (MEB, 2005). Tarihsel empati bu
programda bilissel bir siire¢ olarak tanimlanmis, psikolojinin ele aldigi empati ise duyussal bir siire¢ olarak
gorulmusgtir. Bunlarin yani sira olarak tarihsel empati 7. sinifin “Ekonomi ve Sosyal Hayat” Unitesinde “dogrudan
verilecek beceri” olarak belirtilmistir (Sahin, 2021). Buna karsin 2018 Sosyal Bilgiler Ogretim Programinda tarihsel
empati kavraminin yer almadigi, sadece empatinin temel beceriler arasinda yer aldigi gérilmektedir (MEB, 2018).
Boylece Ogrencilerin tarihi olaylan, kisileri, kisilikleri ve davranislari kavramasinda onlara yardimci olmak ve

onlarin elestirel diisinme becerilerini gelistirmek amaglanmistir.

Tarihsel empatinin duyussal boyutu, gegmisteki insanlarin yasadiklari duygulari anlama ve hissetme becerisini
icerir. Bu boyut, insanlarin tarihsel olaylara olan tepkilerini ve bunlarin arkasindaki nedenleri kavramalarina ve
tarihsel distinmelerine yardimci olur. Bu kapsamda 6grencilerin tarihsel kanitlardan yola ¢ikarak elestirel bir
bakis agisi olusturmasi beklenir (MEB, 2018). Tarihsel kanitlardan yararlanilarak yapilandirilan bu 6gretim
sirecinde, tarihsel kanitlari sorgulayan 6grencilerin yerinde ve amaca uygun sorularla problemleri ¢6ziime
kavusturabilmesi énemsenir. Sosyal Bilgiler Dersinde tarih konularinin islenmesi sirasinda tarihsel empatinin
kullanimi, gegmiste yasamis insanlarin duygularini, diistincelerini, inanglarini ve yagama bakis agilarini inceleyerek
tarihsel olaylarin yapay etmenlerini ortaya cikarir. Boylece 6grenciler, gecmiste yasanan olaylari bugiinle
iliskilendirerek 6grenebilir. Ayrica tarihsel empati, 6grencilerin tarih konularina daha c¢ok ilgi duymasini
saglayarak dersleri sikici olmaktan da kurtarir. Benzer bigimde Altikulag ve Gokkaya (2014) da tarihsel empatinin
Sosyal Bilgiler Derslerinde 6gretilmesinin, gegmisteki insanlarin eylemlerini anlama konusundaki sikiciligi ortadan
kaldirarak daha anlaml bir 6grenme saglayabilecegini belirtirken Fidan (2023) tarihsel empati etkinliklerinin

kullanilmasinin 6grencilere bilissel ve duyussal bir¢ok katki saglayacagimi ortaya koymustur.

Tarihsel empatinin 6grencilere kazandirilmasi icin tarihsel roman, biyografi, hikayeler, tarihsel belgesel, film, dizi
ve belgelerden yararlanilabilecegi gibi tarihsel canlandirma, yaratici drama ve tiyatro uygulamalari; tarihi yer
gezileri, dis kurdurma, gegcmisle bugiin arasinda karar verme ve yapilandiriimis farklar etkinlikleri gibi birtakim
yapilandirmaci yontemlerden yararlanilabilir (Kabapinar, 2005; Karabag, 2015; Simsek, 2006; Yilmaz ve Seker,
2011). Bu c¢alismada ise bu yéntemlerden biri olan yaratici drama yontemi kullanilarak tarihsel empatinin

ogrencilere kazandirilmasi amaglanmistir.

Alanyazinda yaratici drama yénteminin 6grenciler izerinde Sosyal bilgiler dersine karsi olumlu tutum gelistirme
bakimindan etkili oldugu, akademik basarinin artiriimasini ve kalici izli 6grenmeyi saglama bakimindan faydali
oldugu belirlenmistir (Aksut, 2016; Aykag ve Adigiizel, 2011; Bing6l, 2015; Cetinkaya Aydogdu, 2021; Fidan, 2023;
Karatas, 2011; Riizgar, 2014; Sari, 2017; Yilmaz, 2013;). Bu galismalar genel anlamda Sosyal bilgiler dersinde
yaraticl drama yonteminden faydalanilmasi tavsiye edilmistir. Ancak bu g¢alismada alanyazindaki calismalardan
farkh olarak Sosyal Bilgiler Dersi Ogretim Programinda yer verilen tarihsel empati yapma becerisini ortaokul
ogrencilerine kazandirmak ve olaylara farkli bakis acilariyla bakabilmelerini saglayarak, 6grenmelerini kalici
bicime getirebilmek amaglanmistir. Ayrica Sosyal Bilgiler Dersi Ogretim Programinin gereklerine uygun olarak

ogrencilerin silirece etkin katildigl, slirecte olusan olaylar arasinda bag kurabildigi, yorumlar yapabildigi ve Ust
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dizey dusliinme becerilerinin gelistigi, etkinlik temelli ve verimli bir ders ortami olusturmak da ¢alismanin
amaclarindan bir digeridir. Bu yolla, ¢ocuklarin tarihi olaylar arasinda baglanti kurabilmeleri ve tarihsel empati
yetenegi kazanabilmeleri daha kolaylasacaktir (Ulusoy ve Dilmag, 2014) dislincesinden hareketle, arastirmanin
amaci 6grencilerde tarihsel empati yapma becerisini gelistirecek, uygulamalara 6rnek olabilecek etkinlikler
yaparak 6grencilerin tarihsel empati yapma ve diisinme becerilerinin gelismesine katki saglamis olacaktir. Ek
olarak, tarihsel empati becerisinin kazandirilmasinda yararlanilacak yaratici drama etkinlikleri agisindan 6rnek bir
uygulama olarak diger arastirmacilara da katki saglayacagi 6ngoriulmektedir. Bu bakimdan calismanin diger

¢alismalardan ayri 6zglin degere sahip oldugu soylenebilir.

Calismanin amacina benzer bigimde alanyazinda sosyal bilgilerde tarihsel empati konulu bazi ¢aligmalarin da
yapildigi gorilar. Bu calismalar; tarihi empati becerisinin 6gretilebilir, bilissel ve st dizey bir beceri oldugu
(Karabag, 2003), 6grencilerin resim gizerek empati becerisi gelistirdikleri (Kabapinar, 2005), “Sefer guinltkleri”
kullaniminin 6grencilerin tarihsel empati becerilerinin gelisimine katki sagladigi (Caliskan, 2008), Sosyal Bilgiler
dersinde hatiratlarin kullanilmasinin 6grencilerdeki tarihsel empati becerilerini gelistirdigi (Altikulag ve Gokkaya,
2014) ve birincil ve ikincil kaynaklardan yararlanmanin tarihsel empati becerisini gelistirilmesine etkisi (Brooks,
2011) gibi cahismalarin bulundugu goérilir. Ayrica Kaygisiz (2019) tarihsel empatinin Sosyal Bilgiler dersinde
kazandirilmasina yonelik uygulamal etkinlikler hazirladigi calismasinda 6grencilerin tarihsel empati etkinliklerine
karsi olumlu bir tutuma sahip olduklarini ortaya koyarken Kondoyianni ve Kosti (2011) ¢alismasinda lise birinci
siniflarla yaratici drama yontemiyle ders islemistir. Calisma sonunda tarihsel empati diizeylerine bakilarak bir
sonuca varmis ve yaratici dramanin 6grencilerin gegmise doniik empatik yaklasimlarinin olumlu yonde etkilendigi

ortaya koymustur.

Alanyazindan hareketle yaratici dramanin tarihsel empati becerisinin kazandiriimasinda etkili bir yontem oldugu
aciktir. Yaratici drama sireg diger ders etkinlik planlarindan farkl olarak i1sinma, canlandirma ve degerlendirme
asamasindan olusur ve uygulanir. Bu ¢alismada, 6nce dramatik duruma uygun iki 1Isinma ¢alismasi ardindan tarih
oncesi G¢ doneme ait, g 6zellikten olusan dramatik kurgularla olusturulan canlandirma asamasi ve son olarak
yaratici yazma calismasinin oldugu degerlendirme asamasi yer almistir. Uygulanan ders plani ¢ercevesinde
“Yaratici dramanin, 6grencilerin tarihsel empati becerilerine katkisi var midir?” sorusuna yanit aranmistir.
Arastirma, ortaokul 7. sinif sosyal bilgiler dersi, tarihsel empati kazanimi, 6gretim yéntemlerinden yaratici drama

ve yaraticl yazma yéntem ve teknigi ile sinirlandirilmistir.

YONTEM

Arastirma Deseni

Bu c¢alismada, yaratici drama yonteminin tarihsel empati yapma becerisini 6grencilere kazandirmadaki etkisini
belirlemek amaglanmis ve arastirma durum calismasi yontemiyle ydritilmistir. Sinirli bir sistemin
derinlemesine incelenmesi (Merriam, 2018) olarak tanimlanan durum galismasinda bir sistem, belirli bir zaman

diliminde derinlemesine veri toplama yoluyla incelenir (Creswell ve Poth, 2018). Bu calismada da bir sistemi
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(yaratict drama galismasi ile tarihsel empati becerisi kazandirma) belirli bir zaman diliminde derinlemesine veri

toplama yoluyla incelendiginden arastirmanin durum ¢alismasina uygun distiigu séylenebilir.

Calisma Grubu

Arastirmanin katilimcilari, amaglh 6rnekleme tekniklerinden uygun durum 6rneklemesi (convenience sampling)
ile belirlenmistir. Amagli 6rnekleme, arastirma konusuna iliskin derinlemesine veri elde etme olanagi sunmasi
yani sira (Patton, 2014) ¢alismaya gonlli ve uygun katilimcilarin tespitini imkan sundugundan (Creswell, 2012)
tercih edilmistir. Bu baglamda arastirmanin katihmcilarini 2022-2023 egitim-6gretim yilinda Balikesir merkez

ilcelerinden birinde yer alan bir ortaokulun 7. siniflarindan iki subede bulunan 32 6grenci olusturmustur.

Veri Toplama Araglari

Arastirma verileri, yaratici drama atdlyesinde bulunan ve sirecini degerlendirme amagl kullanilan, yansitici
yazma formu (gegmise mektup) ile toplanmistir. Yaratici dramanin yontem olarak kullanildigi ¢alismalarda siklikla
kullanilan yansitici yazma formu arastirmacilar tarafindan ve alanyazinda yer alan 6rneklerden de yararlanilarak
gelistirilmistir. Yonerge ve uygulama alani olmak tzere iki béliimden olusan formun gelistirme asamasinda dil ve
icerik acilarindan uzman gorlst alinmistir. Uzman gorisleri dogrultusunda formda cesitli diizenlemeler
yapiimistir. Ornegin; égrencilerin gegmiste yasayan insanlari anlamasini saglamak adina “eski caglarda yasayan
bir insan oldugunuzu hayal ediniz” ifadesi eklenmistir. Form son bicimine ulastiktan sonra arastirmada

kullanilmigtir.

Veri Toplama Siireci

Yaratici drama oturumlari, siniflarda, iki ders saatinde, yaratici drama lideri rehberliginde ve iki oturumda
gerceklestirilmistir. Yaratici drama lideri stirecin planlanmasi, 6n hazirliklarin yapilmasi, yaratici drama atélyesinin
bigimlendirilmesi ve pilot uygulamalarda etkin olarak rol Ustlenmistir. Yaratici drama lideri rehberligindeki bu
oturumlarda, tasarlanan etkinlikler 6grencilerde tarihsel empati duygusunu ortaya cikarmak ve gelistirmek
amaciyla hazirlanmistir. Bu cercevede, katilimcilardan, iclerinden geldigi gibi disliniip konusma (dogaglama),
konu gergevesinde bir metne bagh kalmadan disuncelerini 6zglrce ifade etme (serbest disiinme teknigi), duygu
ve disuncelerini yazih olarak ifade etme (mektup yazma) ve canlandirma yapmalar (dogagclama yapma)

istenmistir. Stirecin degerlendirilmesi ise beyin firtinasi ve mektup yazmayla yapilandiriimistir.

Verilerin Analizi

Yaratici drama uygulamalarinin degerlendirme asamasinda elde edilen veriler, igerik analizi yoluyla
¢o6ziimlenmistir. Yazili metinden yola gikarak yazili olmayan iletileri ortaya ¢ikarmaya olanak saglayan bir teknik
(Tavsancil ve Aslan, 2001) olan icerik analizi 6grencilerin metinlerinden (yansitici yazma formu) tarihsel empati
anlayisina yonelik anlam g¢ikarmaya olanak sagladigi icin tercih edilmistir. Bu dogrultuda yaratici dramanin,

ogrencilerin tarihsel empati beceri diizeylerine katkisini belirlemesi amaciyla 6grencilerin séylemlerinden benzer
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olanlar bir araya getirilerek temalar elde edilmistir. Yansitici yazma formlarinin analizi sonucu elde edilen veriler

bulgular kisminda verilerek yorumlanmistir.

Gegerlik, Giivenirlik ve Etik

Nitel arastirmalarin glvenirligi arastirmaci yonteminin tutarli olmasi, gecerlik ise bulgularin dogrulugu igin
arastirmaci kontroli ile saglanmaya galisilir (Gibbs, 2007). Bu baglamda analizi yapilan verilerin farkli zamanlarda
tekrar incelenmesi, kodlama asamasinda verilerin strekli olarak kiyaslanmasi ve farkli bir arastirmaci tarafindan
verilerin gapraz kontrolliniin yapilmasi tavsiye edilir (Gibbs, 2007). Bu o©nerilerden hareketle galismanin
glvenirligini saglamak icin veriler farkli zamanlarda kontrol edilmistir. Bunun yani sira bir alan uzmani tarafindan
incelenen verilerin gapraz kontroll yapilmistir. Alan uzmanindan verilerin tamamini analiz etmesi istenmistir. Bu

analiz sonucu kod ve temalar arasindaki uyum (Miles & Huberman, 2016) %88 olarak hesaplanmistir.

Calisma, arastirma ve yayin etigine uygun olarak, gerekli tim izinler alindiktan sonra gergeklestirilmistir. Bu
kapsamda Milli Egitim Mudurl(igii uygulama izni, veli izni ve Balikesir Universitesi Sosyal ve Beseri Bilimler Etik

Kurulu tarafindan 16.12.2022 tarihinde 2022/06 sayili karariyla verilen etik kurul izni bulunmaktadir.

BULGULAR

Yaratici dramanin, 6grencilerin tarihsel empati becerilerine katkisina iliskin bulgular Tablo 1’de yer aldigi gibidir:

Tablo 1. Yaratici Drama Ogrencilerin Tarihsel Empati Becerilerine Katkisina iliskin Elde Edilen Bulgular

Tema Soylem* Katihmai
Etkinlik sayesinde eski ¢aglarda insanlarin yasadiklari zorluklari daha K1, K2, K3, K7, K8, K9, K13, K18, K19,
iyi anladim. K21
Empati  Resim gizmek igin taslarin Gzerine resim gizdiginizi duyunca gok ilgimi
cekti ve disindim nasil resim gizdiginizi ama simdi magara K9
duvarlarina resimler gizmiyoruz.
Artik magara duvarlarina yazi yazmiyoruz ama magaranin sert K3
taslarina yazi yazmanin zor oldugunu anladim.
O giinler ¢cok zordu ve ben o zamanlarda yasamak istemezdim. K4
Ben magarada duramazdim ¢ok soguk olurdu. Orada yasamak o kadar K6
zordur Kki...
Yeni¢agimizda gocuklarin telefon bagimlisi olmasi eski ¢agrida ise
insanlarin ugraslari, teknolojinin olmamasi, hep islerle ugrasmasi K10
Kiyas dikkatimi gekti.
Simdiki kadar modern olmasa da yine de giizel zevkli bir hayatiniz K12
oldugunu séylemek istedim
Simdi T\_/’ .tablet, |nterne"t Plep.).m var.' Bazen sizin donemlr?lzc_ie. yasamak K14, K22, K23, K24
istiyorum ama dusliniince siz ¢ok zorluklar ¢gekmissiniz.
Glnimuzde elektronik aletlerle yapilan esyalar eskiden el yapimiydi. K17, K20
Yazi olmadig igin insanlarin birbirleriyle iletisim kurmasi zordu. K22, K24
Bu icatlar glinimizde en lazim icatlar olabilirler ve bu bulduklari K5
icatlari nasil bulduklarini kafamda hep canlandiriyorum.
Merak
Acaba siz hangi dine inaniyordunuz. En sevdiginiz aktivite neydi? K6, K7

Ylzme biliyor muydunuz? Nasil temizleniyordunuz?
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Eski cagda yasamak nasil bir histi onu merak ederdim ¢akmak tasiyla

. K6, K7, K11
ates yakmayi, magara yasantisini...
Atesin bulunmasi onlarin sayesinde ve o donemlerde hayat ¢ok K1 K2
zordu. T
Gegmis ¢aglarda yasayan insanlar takas usulln, tekerlegi, atesi ve
i . K2, K5, K12
avlanmayi bulmalari 6nemli.
Takdir Sizlere bin kat saygi duyuyorum. K13
Siz ates buldunuz biz ise onu kuII.andlk. Siz bitkileri kesfettiniz biz K15, K18
onlari yiyoruz.
Kiyafetleriniz, gelenekleriniz, yoreleriniz ¢ok ilgimi ¢ekiyordu K18

*Benzer soylemler birlestirilerek séylem benzerligi olan katilimcilar séylemin karsisinda kodlariyla belirtilmistir.

Tablo 1’de yer alan bulgular incelendiginde verilerinin “empati, kiyas, merak ve takdir” olmak tzere dért temada
toplandigi gériilir. ilk tema “empati” temasidir. Bu temada katimcilarin genel diisiinceleri “etkinlik sayesinde
eski caglarda insanlarin yasadiklari zorluklari daha iyi anladim.” olarak 6zetlenebilir. Bu konuda katilimcilardan K2
“Sevgili atam, sizin o zamanlar ¢ok zorluk ¢ektiginizi biliyorum. Para yokken hep takas yapiyordunuz, atesi taslarla
yakiyordunuz, yazilari duvarlara kaziyordunuz.” olarak gorisiinii ifade ederken K13 “Sizin yasadiginiz bu olaylar
¢ok ama cok zor bir seymis. Séyle bir an distiniince asiri zor geliyor.” demis ve o donemde yasayan insanlarla
tarihsel empati yaptiklarini géstermistir. Bu durum katiimcilarin yaratici drama etkinlikleri aracihgiyla eski
¢aglarda yasanan olaylari ve insanlari daha iyi anladiklari, kendilerini o zamanlarda yasayan insanlarin yerine

koyabildikleri biciminde yorumlanabilir.

Tablo 1’e gore ikinci tema “kiyas” temasidir. Bu konudaki distincelerini katilimcilardan K10: “Yenicagimizda
¢ocuklarin telefon bagimlisi olmasi eski ¢agda ise insanlarin ugraslari, teknolojinin olmamasi, hep islerle
ugrasmasi dikkatimi c¢ekti.” biciminde ifade ederken K3: “Sevgili atalarimiz, artik magara duvarlarina yaz
yazmiyoruz. Magaranin sert taslarina yazi yazmanin zor oldugunu anladim. Su an sizin yasadiginiz zorluklari daha
iyi anliyorum.” demistir. Katilimcilar, bugtinle ge¢mis arasinda baglanti kurarak artan teknoloji kullanimina dikkat
¢ekmis ve o dénemin insanlarinin giinimiz teknolojisinden uzak yasantisiyla bu giinkii teknoloji bagimhhgini

elestirel bir yaklagimla dile getirmistir.

Arastirma sonucunda elde edilen tiglincii tema “merak” temasidir. Bu konuda dislincelerini aktaran katilimci K5:
“Geg¢mis ¢aglarda yasayan insanlar tekerlegi, atesi ve avlanmayi bulmuslardir. Simdi ise bu bulduklariicatlari nasil
bulduklarini anlamaya galisiyorum. Tekerlegi yuvarlak bir tastan, atesi tastan, avlanmayi ise taslari yontarak
bulmuslardir. Bu icatlar glinimiizden lazim icatlar olabilirler. Bu bulduklari icatlari nasil bulduklarini kafamda hep
canlandiriyorum.” biciminde ifade ederken katilimci K6 “Siz nasil ates yaktiniz ben olsam 6lmek isterdim. Ben
magarada duramazdim ¢ok soguk olurdu. Orada yasamak o kadar zordur ki aksam yemegi olup olmadigi belli
degil. Acaba siz hangi dine inaniyordunuz. En sevdiginiz aktivite neydi? Bence uyumak. Acaba ylizme biliyor
muydunuz? Nasil temizleniyordunuz? Eger bu mektubu okuyorsaniz, selamlar.” diyerek gorislerini belirtmistir.
Katiimcilarin bu igten goruslerinin yaratici drama yonteminin 6grencilerin merak duygusunu canlandirdigl
biciminde yorumlanabilir. Katilimcilar ayrica o dénemin icatlarinin 6nemini belirterek kendilerini icatlarin
yapiimadigi zamanda yasayan insanlarin yerine koyarak diisinmuslerdir. Buradan hareketle tarihsel olaylara

iliskin de empati becerilerinin gelistigi biciminde yorumlanabilir.
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Tablo 1'de yer alan bulgular incelendiginde verilerin analizi sonrasi elde edilen dérdiincli tema “takdir” temasi

oldugu gorilir. Bu konuda katimci K1: “Atesin bulunmasi onlarin sayesinde ve o donemlerde hayat ¢ok zordu.

Onlarin yasadigi donemleri daha iyi anladim.” demisken katilimci K2 ise: “Sevgili atam, sizin o zamanlar ¢ok zorluk

cektiginizi biliyorum. Para yokken takas yapiyordunuz. Atesi taslarla yakiyordunuz, yazilari duvarlara

kaziyordunuz.” demistir. Bu gorislerden yola ¢ikarak katilimcilarin hayatin zorlugunu atesin olmamasina,

teknolojinin olmamasina ve yiyeceklerin kisith olmasiyla iliskilendirdigi séylenebilir. Ayrica katiimcilar atesin

bulunmasini, gegmis ¢aglarda yasayan atalariyla iliskilendirerek o zamanlarda yasayan insanlarin icatlari nasil

bulduklarini ve atessiz yasamanin zor oldugunu ifade etmistir. Bu duruma Mektup 1’deki alinti da 6rnek

verilebilir:

—

LeanZ (oasilareln - '“:M\Lqr tests
.‘, Vool orvdaava: e tlary,,. Sod ide
“LJa‘l‘r.'. AR 6 M" brtdvitaring enls
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Sekil 1. Mektup 1

Se AaFiC bvldvblarigy kapamde heP
TlAfdﬂ--:’o:-wu .

Mektup 1’de gorildugi tzere katilimci, gegmis donemlerde bulunan buluslarin nelerden yapildigini ve neden

yapildigini merak etmekte ve bu buluglarin, glinimizde énemini yitirmemis olmasiyla, nereden geldigini ve nasil

gelistiklerini sorgulamaktadir.

,J'l\' f r'lf\rk l\) “'IL"

\
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Sekil 2. Mektup 2

Mektup 2’'de ise geg¢mis zamandaki buluslarin bugiin hayati nasil kolaylastirdigina

O Sl W Je o 2ok oo Jocokid i 10 2o

iliskin diistiince

orneklendirilmistir. Yasam sartlarinin ge¢cmis donemlerde daha zor oldugunu disiinen katihmci, zamanin

sartlariyla simdiki yasami kolaylastiran buluslari igin atalarina minnet duymakta ve onlari takdir etmektedir.
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TARTISMA ve SONUG

Arastirmadan elde edilen bulgular, tarihsel empati becerisi kazanan 6grencilerin gegmisi anlama, geg¢mis ve
buglinii karsilastirmali olarak degerlendirme ve geg¢misin glinliniize katkisini takdir etme gibi 6nemli kazanimlar
edindigi biciminde sonuglandiriimistir. Ek olarak yaratici drama yéntemiyle yapilandirilan derslerde 6grencilerin
merak duygularinin etkinlestigi ve buglini geg¢mis ile karsilagtirarak tarihsel empati becerisi kazandiklari
belirlenmistir. Benzer bigimde alanyazinda yaratici drama yontemiyle olaylar, durumlar ve kisiler arasindaki
baglantilarin daha kolay kavranacag belirtilir (Celikkaya ve Kus, 2009; Kara ve Cam, 2007). Birgok arastirmada
derste yaratici drama yonteminin kullanmanin 6grencileri olumlu yonde etkiledigi ve yaratici drama yénteminin
6grencinin edindigi kazanimlar ve tutumlarinda olumlu etkisi oldugu yoniinde bulgulara ulasiimistir (Akkus, 2013;
Debreli, 2011; Karatas, 2011; Malbelegi, 2011; Nayci, 2011; Subasi, 2012; Utkiir, 2012; Yilmaz, 2011; Yilmaz, 2013;
Zayimoglu Oztiirk, 2013). Bu arastirma, yaratici drama yénteminin Sosyal Bilgiler égretiminde kullanilabilecek,
beceriler kazandirilabilecek etkili yontemlerden biri oldugundan sosyal bilgiler dersini verecek egitimcilerin,
yaratici drama egitimi almalari, okullarda verilen derslerin verimliligini arttirmak icin daha yararl olabilecegi

disindlebilir (Aykag ve Adiglzel, 2011).

Arastirma bulgular 6grencilerin, tarihsel olaylarin ve kisilerin yasadigi déneme iliskin beslenme, teknoloji gibi
alanlarla baglanti kurdugunu gosterir. Alanyazinda yaratici drama ydntemiyle yapilandirilan Sosyal Bilgiler
dersinin, geleneksel 6gretimle islenen derse gore empatik ve sosyal beceri, analitik disinme ile akademik
basariy arttirmada, daha etkili olduguna dair bulgulara rastlanmistir (Yilmaz ve Ceylan, 2020). Ayrica bu konuda
yapilan bazi ¢alismalar, 6grencilerin yaratict drama uygulamalariyla, empatik 6grenme siirecinde, bilissel,
duyussal, sosyal ve ahlaki gelisimleri agisindan olumlu oldugu yoninde bulgulara ulasildigi belirtilmistir (Kartal,
2009; Yilmaz ve Ceylan, 2020). Alanyazinda bulunan bu sonuglarin, bu arastirmanin bulgulariyla ortastigu
soylenebilir. Yaratici drama yénteminin ortaokul 6grencilerinde tarihsel empati becerisini gelistirme tUzerindeki
etkisine bakildiginda Sosyal Bilgiler dersindeki takdir etme, kendini bagkasinin yerine koyabilme gibi 6nemli
kazanimlar bakimindan olumlu bir etkisi olduguna sonucuna ulasilmistir. Ogrenciler, anlatimlarinda kendileri de
yer aldigi ve tarihsel kisilerin yerine kendilerini koyabildikleri icin, yasanan olaylarin igcindeymis gibi hissedip,
olaylari bagimsiz bir bigimde yorumlayabilmislerdir. Brooks, (2008)'un c¢alismasinda benzer bir bigimde

ogrencilerin tarihsel empati yapma becerisinin yaratici drama yontemiyle gelistigi sonucuna ulasilmistir.

Bu calismada dikkat ¢eken bir diger sonug, yaratici dramanin dis glicini agiga ¢ikarmada 6nemli etkilerinin
oldugu sonucudur (Akdeniz, 2019). Yaratici dramanin, tarihsel olaylara farkli bakis agilariyla bakmada etkili bir yol
oldugu anlasiimistir. Bu yonteme basvurulacak sonraki calismalarda, sanatsal siireglerin kelimelerden ziyade
hareketleri, mimik ve jestleri, gorselleri, sessiz hareketleri, izleme ve dinlemeyi icerdiginden, elde edilen
bulgularin; diger yontemler ile bulunan bulgulara gore, daha ¢ok yorumlamaya acik oldugu, boylelikle analizler
esnasinda, bu durumun konu alaniyla eslestirmeyi zorlastirdigi akildan ¢ikarilmamalidir (Denzin ve Lincoln, 1998;

Mason, 2002).
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Yaratici drama yonteminin ortaokul 6grencilerinde tarihsel empati becerisini gelistirme (izerindeki etkisine
bakildiginda 6grencilerin heyecanh ve merakli hissettikleri belirlenmistir. Bu bulgular, Karabag’in (2003) elde
ettigi bulgularla paralellik géstermektedir. Karabag'in (2003), 6grencilerin tarihsel empati becerisiyle islenen
dersten, geleneksel bir 6gretim teknigiyle islenmis oldugu derslere nazaran daha ¢ok keyif aldigi bulgularina
ulasmistir. Benzer bicimde Colak (2019) calismasinda, yaratici drama temelli etkinliklerin, eglenceli oldugu
yoninde sonuglara ulagmistir. Ayrica yaratici drama etkinligi, grup olarak yapildigi icin grup ici iletisimi de olumlu
etkiler. Bir arastirmada (Kog¢ ve Gegit, 2021), Yaratici drama ydnteminin derse olan ilgiyi, hevesi, katilimi ve

ogrenciler arasindaki etkilesim ive iletisimi arttirdig1 da belirlenmistir.

ONERILER

e Arastirma sonuglarina gore tarihsel empati becerisi kazanan 6grencinin gecmisi anlama, gegmis ve
buglinii karsilastirmali olarak degerlendirme ve ge¢misin giiniinize katkisini takdir etme gibi 6nemli
kazanimlar edindigi gorulmistir. Bu bakimdan vyaratict drama tekniklerinden de yararlanilarak
ogrencilerde tarihsel empati becerisi gelistirilebilir.

e Arastirma sonuglarina gore yaratici drama yontemiyle yapilandirilan Sosyal Bilgiler dersinin daha
eglenceli oldugu, 6grencilerin derse odaklanma, etkin katilim saglama ve dersi ilgi cekici kilma gibi bircok
ozelligi saglamak adina yararh oldugunu ortaya koymustur. Bu noktadan hareketle yaratici drama
yonteminin yayginhginin saglanmasi,

e  Yaratici darama atdlyesi uygulamalarinda 6gretmenin yonlendirici yonergeleriyle 6grencilerin gegmis
zamanlardaki kisilerin farkh distincelerini ve davranislarini anlayarak empatik bakis acisini gelistirmeyi
hedeflemesine dikkat edilmesi ve yaratici drama atélyelerinde, 6gretmenlerin konunun uygunluguna ve
ogrencilerin bakis acisini etkileyerek baglam kurmalarini kolaylastiracagindan tarihsel kanitlarin

yeterliligine de dikkat etmesi onerilebilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirlu ihlallerde sorumluluk yazarlara aittir.” Calisma, arastirma ve
yayin etigine uygun olarak, gerekli tim izinler alindiktan sonra gerceklestirilmistir. Bu kapsamda Milli Egitim
MidirlGgi uygulama izni, veli izni ve Balikesir Universitesi Sosyal ve Beseri Bilimler Etik Kurulu, kurumu

tarafindan 16.12.2022 tarihinde 2022/06 sayili karariyla verilen etik kurul izni bulunmaktadir.

Yazarlarin Katki Orani Beyani: Bu ¢alismada birinci yazarin katki orani %20, ikinci yazarin katki orani %20, UGglinci

yazarin katki orani %20, dérdiincl yazarin katki orani %20, besinci yazarin katki orani %20'dir.
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