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ABSTRACT

This paper intends to draw a picture of prospective classroom teachers” minds regarding practical
values education. It was carried out on 68 undergraduate students enrolled in the 3™ grade at the
Department of Classroom Teaching in Education Faculty of a state university. Mixed method was
used blending qualitative and quantitative research methods. Quantitative data were collected
with Schwartz Values Scale and Personal Data Form while qualitative aspect was measured by
using an open-ended form titled Values Education Opinion Form. The quantitative data set was
processed with descriptive statistics and paired samples t tests wheras the qualitative data were
subjected to both descriptive analysis and content analysis. As a result, the prospective teachers
got the highest point from “benevolence” and the lowest point from “power” value in the post-
test. Also, the post-test scores were higher than the pre-test for “self-direction”, “conformity”,

’
” .

“power”, “tradition” and “benevolence” at a significant level. The prospective teachers were seen
to have tendency to follow moral reasoning among the basic approaches of values education,
character education among value teaching initiatives, and action learning among other
approaches of values education. Apart from these, a large number of the respondents stated that
values education should be practiced in all courses. In addition, the participants offered a total of
seventeen new values for putting into the existing curriculum. The leadings ones were
“tolerance”, “mercy”, “respect”, “adherency” and “solidarity”. By the same token, according to
some respondents, none of the values in the current version of the curriculum should be omitted
as they are satisfactory in this way. Also, they seem to need guidance for practical education of
values as well as theoretical sense of “value”. So, our recommendation is to insert more of
practical training of values which are acknowledged on universal and national level, into
undergraduate courses.

Keywords: Social studies, life studies, value, values education.

1 This research was supported by the Scientific Research Projects Coordinator of Recep Tayyip Erdogan University under the
project code SLO-2018-829, and the preliminary assessment results of qualitative data were presented as an oral
proceeding at the 2nd International Congress on Basic Education.
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INTRODUCTION

Values and value education has become one of the most important issues in educational institutions lately. The
globalizing world and the resulting social changes and developments have led people to think again about
values. Like all other societal bodies, educational institutions are trying to fulfill their duties. Values education is
among the vital areas of education in schools and it is composed of abstract concepts by its nature. Due to this
fact, it is necessary to take into account learner characteristics, learning styles, learners’ readiness levels as well
as their interests, needs and expectations during such education. Values education should be implemented in a
right and proper way from the very beginning as it, along with other factors, can affect the development of
society. It is a known fact that value education has an effect on child’s personality development. Value systems
start to grow in the family and continue in the social environment and schools, which are the key elements of
values education. A student at elementary school is prepared for life through their classroom teacher and
school subjects like life studies and social studies. Social studies is a school subject that is more loaded than all
others, after life studies, to prepare students for social life and teaching the desired values to students. The
goal of social studies course is to teach citizenship knowledge, values and vital attitudes and behaviors to

students who are introduced to scientific knowledge at that stage of schooling.

In the 2005 Elementary Social Studies 4th and 5th Grade Program, social studies is an elementary school
subject built on collective education understanding which shares topics of social sciences and citizenship
disciplines such as history, geography, economics, sociology, anthropology, psychology, philosophy, political
sciences and law in order to help the individual to realize their social existence; involving the unification of
learning areas under a single unit or theme; and studying human interaction with his social and physical
environment in relation with the past, present and future (MEB, 2005). Moreover, it is known that the content
of social studies lessons is tailored to not only equip students for social life but also teach values to them. It
also helps students to undertake the responsibility accordingly. When one thinks the irreplaceable place of
student experiences in their life which start in life studies lessons and continues in social studies lessons, the
importance of new experiences to be acquired in life studies and social sciences teaching becomes obvious. At
this point, it is believed that there is a direct correlation between rich experiences to be offered to students
and effectiveness of life studies and social studies lessons. In terms of growth and development, elementary
third and fourth grade students are in the period of transition to abstract thinking (Senemoglu, 2005). In
addition, they are observed to have difficulty in concretizing the verbally transferred knowledge and they need
rich experiences to overcome these difficulties (S6nmez, 2005; Yigit et al., 2005). The way to rich experiences to
be designed for students will undoubtedly be possible with the use of technology in education considering the
technology age we are living in. As a matter of fact, it is clear that blend of education and technology, which are
the two most important factors in making human life more effective and comfortable, make a good pair.
Technology allows people to use the knowledge and skills acquired through education more effectively and to
apply them systematically and consciously (Meydan, 2001). It is known that learning turns out more meaningful

and permanent thanks to computer-aided education, which is the practical side of technology in education.
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Aktepe (2010) suggests conducting activity-based values education in order to overcome the difficulty of
internalizing values education as an abstract teaching topic. Multimedia simulations, graphics, animations,
modellings, videos and movies in education born by the rapid development in computer and communication
technologies allow real life-like applications and provide students the opportunity to learn by doing and living.
These facilities are expected to help concretization of abstract concepts in values education and realize
effective teaching of values. Therefore, it is thought that values instruction can prove far more effective if it

combines teaching activities with computer technology.

It is assumed that personal values of in-service and pre-service teachers will affect students in education, which
is a process of transferring values to future generations. This means that the importance of values owned by
such persons should not be underestimated. Thus, we consider it important to work out what teachers and
teacher candidates think about values education, who are students’ primary models in learning values, which is

at the forefront in today’s education curricula and is addressed in any course.

Increased importance of values for educational institutions has brought researchers’ thought on this topic. The
existing papers on values education in Turkey and abroad have investigated perceptions of value from
perspectives of teachers, students, candidate teachers, school administrators and parents in relation with
variables such as gender, age, ethnicity, and authoritativeness of families. Furthermore, a large part of the
domestic and foreign literature has been produced by direct use of one of the Rokeach Value Survey, Schwartz
Value Scale, or new scales built on these. The former was developed by Rokeach, who is the first author to
study values in social context and to associate values with attitudes and behaviors. In and outside Turkey,
studies on values have been conducted with a wide variety of institutions and layers of society. These days, we
need values education more than ever. It is equally necessary to focus on this topic in our schools as
organizations where values education is performed more seriously after its onset in the family. It is important
that values education is carried out by means of various activities and approaches in settings appropriate for
the students’ level that can attract their attention and provide opportunities for students to learn by doing at
their own pace. There are studies supporting this proposition (Aktepe, 2010; Glltekin, 2007; Ucar, 2009).
However, no example is available in the scanned literature that offers a toolkit of practical values education to
prospective classroom teachers at undergraduate level so that they can put them into use during their

professional practice in the future.

Since a combination of technology and different approaches of values education are employed in life studies
and social studies lessons, it is predicted that the current research will enhance students’ attitudes towards life
studies and social studies lessons and values in general. We believe that if computer-aided activities, lesson
plans, tests and scales developed here according to several different values education approaches are used in
social sciences, they will enrich the existing literature and the learning environments that prospective teachers
will present to their students once they are in service. In addition, teaching process is discussed thoroughly

with the aid of qualitative and quantitative instruments here. Hence, this research seems promising for closing
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the research gap on life studies and social studies education in general and values education in particular. The
second important prospect of this research study is showing the way to other scholars in this field and

prospective teachers, who are the teachers of the future and the main practitioners of values education.

Considering the foregoing, this research aims to present practical values education examples to prospective
teachers as a part of life studies and social studies instruction. It is ultimately aimed at boosting prospective
teachers’ perceptions of values in the teaching curricula by motivating them to notice the importance of their

role. In this direction, this study seeks answers to the following questions:

1. What are the prospective teachers’ preferences about the items in Schwartz Value Scale?
2. Do the activities implemented here affect the prospective teachers’ value preference rankings?
3. What are prospective teachers' perceptions of values and values education approaches?
4, How do the prospective teachers find the activities implemented here?
METHOD

Research Model

The research was carried out with mixed method using both quantitative and qualitative research methods in
order to diversify, combine and compare the obtained data and contribute to a better understanding of the
research problem (Creswell & Garrett, 2008). The pattern of the study is the Variation Pattern, which is among
the mixed method research designs. The aim of the variation design, which is the most frequently used design
among mixed method designs, is to diversify, compare and integrate research data by using qualitative and
quantitative methods together (Morse, 1991 as cited in Yildirim and Simsek, 2013, 355). The reason for the use
of this design in the research is to reveal the opinions of prospective classroom teachers regarding practical
teaching of values in life studies and social studies instruction and their perceptions of values in the existing

curriculum by different quantitative and qualitative data collection tools.

Participants

This research was carried out with 68 undergraduate students (51 females, 17 males) in their third year at
Classroom Teaching Department in the Faculty of Education of a state university. The participants were given a
pre-test and post-test. In selection of the participants, typical case sampling was preferred as a type of
purposeful sampling methods since it would allow in-depth examination of pre-service classroom teachers’

views (Buyukoztirk et al., 2008: 78). The participants’ demographic information is given in Table 1.
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Table 1. Participants’ Demographics

Variable Frequency (f) Percentage (%)
Gender Female 51 75
Male 17 25
Total 68 100
Accommodation State-owned dormitory 19 27,9
Private dormitory 13 19,1
Rented flat 28 41,2
Parents’ home 7 10,3
Other 1 1,5
Total 68 100
Hometown Black Sea 18 26,4
Mediterranean 12 17,6
Marmara 12 17,6
Southeast Anatolia 9 13,2
Central Anatolia 7 10,2
East Anatolia 5 7,3
Aegean 3 4,4
Turkmenistan 2 2,9
Total 68 100
Mother’s job* Housewife 58 85,3
Retired 1 1,5
Unemployed 1 1,5
Learned profession 5 7,3
Service or sales assistant 2 2,9
Elementary occupation 1 1,5
Total 68 100
Father’s job* Learned profession 13 19,1
Technician or assistant professional 2 2,9
Skilled worker of agriculture, forestry and 7 10,2
aquaculture
Craftsman or other related job 4 5,9
Elementary occupation 26 38,2
Retired 11 16,2
Unemployed 1 1,5
None 4 5,9
Total 68 100
No of siblings None 1 1,5
2 11 16,2
3 24 35,3
4 19 27,9
5 and more 13 19,1
Total 68 100
Sociecononmic level Lower 2 2,9
Middle 64 94,1
Upper 1 1,5
Total 68 100

* Mother and father’s jobs are classified based on the Turkish Employment Agency’s (iISKUR) web site.

As can be understood from Table 1, the participants consisted of 51 females and 17 males. The percentage of

those staying in a flat is 41.2%, state dormitory is 27.9%, and private dormitory is 19.1%. As for the

geographical origin, the participants mainly come from the Black Sea Region (f: 18), followed by the

Mediterranean (f:12) and Marmara Region (f:12). The distribution of parents’ jobs shows that a vast majority of

the participants’ mothers are housewives (85.3%) while the highest numbers of participants have fathers with
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elementary occupations (38.2%). Lastly, most of the participants have three (35.3%) or four siblings (27.9%) in

the middle (64) socioeconomic status.

Data Collection Instruments

Schwartz Value Scale:

This instrument is designed to require respondents to rate the importance of each value and the parenthetical
item as a guiding principle in their own life on a scale ranging from 1 (opposed to my values) to 7 (of supreme
importance). The scale consists of a total of fifty-seven concepts under 10 values: power, achievement,
hedonism, stimulation, self-direction, universalism, benevolence, tradition, conformity, security. Schwartz
Value Scale (SVS) was translated into Turkish language, and validation study with reliability and validity was
completed by Kusdil and Kagitcibasi (2000). Reliability coefficients for each of the 10 value dimensions were
found to vary between 0.51 and 0.77. The types of values in the scale are given in Table 2 together with the

corresponding contents and reliability coefficients.

Table 2. Values, Items and Reliability Coefficients in Schwartz Value Scale

Value Value items Reliability
coefficient

Self-Direction self-respect, choosing own goals, creativity, curious, freedom, independent 0,69

Stimulation an exciting life, a varied life, daring 0,70

Achievement influential, ambitious, successful, capable, intelligent 0,66

Security national security, sense of belonging, reciprocation of favors, social order, family 0,59
security, healthy, clean

Universalism social justice, world at peace, wisdom, world of beauty, protecting the 0,77
environment, broadminded, equality, unity with nature, inner harmony

Conformity obedient, honoring parents and elders, politeness, self-discipline 0,51

Hedonism enjoying life, pleasure, self-indulgent 0,54

Power social power, wealth, authority, social recognition, preserving public image 0,75

Tradition accepting my portion in life, moderate, devout, humble, respect for tradition, 0,63
respect for privacy

Benevolence a spiritual life, forgiving, honest, helpful, loyal, responsible, meaning in life, true 0,76

friendship, mature love.

Personal Data Form:

This form was drawn up by the researcher herself in order to collect personal information about the
participants including gender, age, number of brothers/sisters, parents’ education level, socioeconomic status

and living accommodation.

Values Education Opinion Form:

This form was also developed by the researcher with the goal of detecting the prospective classroom teachers’
thoughts on values and values education approaches consists of 8 open-ended questions. Through the
guestions in the form, the concept (education, teaching) that the prospective classroom teachers prefer to use

together with the value, the value education approaches they will prefer to use, the course(s) they plan to do

1413



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

value education/teaching when they become a teacher, their thoughts about the values in the primary school
curriculum (addition, subtraction, current state) and suggestions on value education/training were tried to be
determined. In the preparation of the questions, expert opinion was taken by making use of the relevant
literature. The form, which took its final form as a result of expert feedback, was applied at the end of the

project.

Overall Evaluation Form:

This form was prepared to help the classroom teacher candidates to appraise the activities carried out during
the practical phase of our research as a whole. It basically consists of two sections. Section one asks if
respondents enjoyed each of the 12 activities and the other section is designed to find out if they got bored
during the same activities. The respondents were asked to rate the activities on a 12-item scale ranging from
the lowest (1) to the highest degree of enjoyment (12) by putting a mark opposite the appropriate statement
reflecting on their impressions during the implementation stage. For each activity in the list, the participants

were also required to justify their evaluation by giving an explanation.

Data Collection

The research was conducted in the fall and spring semesters of the 2018-2019 academic year in a state
university. Data were collected in Life Studies Teaching and Social Studies Teaching lessons offered at
Classroom Teaching Department during the fall and spring semester, respectively. A total of 83 students
participated in the activities, but data of 19 students were excluded as they did not take the pre-test and post-
test. The practices lasted ten weeks, extended for an extra couple of weeks due to the administration of data
collection tools at the beginning and end, so the entire implementation stage was completed in twelve weeks.
The practices were divided into two equal instalments; half performed during life studies teaching lessons for 6
weeks and the other half in social studies teaching lessons. They were launched right after the midterm exam
for the life sciences teaching course in the fall term. Within the scope of the activities, the prospective teachers
were given lesson plans and activities based on practical values education approaches as a part of the teaching
module “Values Education” in both courses above (Yarar Kaptan, 2015). They were asked to design teaching
activities in accordance with those approaches within given period of time. In addition, the participants opened
an exhibition named Materials Exhibition to demonstrate the teaching materials they produced and developed
themselves during the practical stage of our research. The exhibition was opened during the Youth Week in the
spring semester. Ethical permission of the study was obtained from Recep Tayyip Erdogan University
Social and Human Sciences Ethics Committee (Date: 14.08.2017, no: 2017/7). Table 3 below

summarizes the overall research process.
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Table 3. Research Steps

Action/Practice Date/Semester Course

Literature review 2018-2019 Life Studies Teaching
Obtaining official permissions Fall and Spring Semester and Social Studies
Preparing data collection instruments Teaching

Preparing lesson plans/activities

Giving pre-tests 26-30 November Fall Life Studies Teaching
Our Class’ Drawing Workshop Fall

“Respect” Word Association

Cartoon Watching Spring Social Studies Teaching

Video Watching/Picture Display

Story Watching: “An Eid Morning”

Dilemma of Melike vs Ali

Story Watching/Listening: What would another one think?

Poem Reciting

Word Hunt

Tolerance Worksheet

Forming Tolerance Rules

Sample Case

Project assignment (designing the material about “Tolerance
Atmosphere at School”)

Presenting project assignments

Materials Exhibition

Giving post-tests 23.05.2019 Spring Social Studies Teaching

Data analysis-Literature review

Interpretation of analyzed data

Writing of the final report

Since the research was initiated after the 2018-2019 Fall Semester midterm week, not many activities could be
conducted due to the pre-tests and simultaneous implementation of the teaching practices in Life Studies
course. However, the participants were made to complete at least one example of each type of planned
activities. In other words, activities concerning the same type of process were eliminated so that the rest of the
unique activities could be tried during the spring semester. As soon as the spring semester began, the Social
Studies Teaching lessons were planned and the course was completed after implementing at least one of each

activity.

Data Analysis

Before deciding on the qualitative analysis techniques to be used, it was first checked whether the data show a
normal distribution by calculating mode, median, mean values, normal distribution curves drawn by
histograms, skewness and kurtosis values at once (Seger, 2013). Besides, t-test was used for descriptive
statistics and related samples. Descriptive and content analysis were used together for analyzing the qualitative
data. Content analysis is the process of simplifying the data set to various categories and themes in a consistent
and meaningful manner, based on the data obtained from interviews, diaries and documents (Patton, 2014). In
this scope, collected data were combined under categories and themes and presented with direct quotations in

order to deal with each research problem in its entirety.
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FINDINGS

This part is dedicated to research results based on Schwartz Value Scale, Values Education Opinion Form and

Overall Evaluation Form under three separate headings.

Findings Obtained from Schwartz Value Scale

When the normality distribution of the data regarding the prospective teachers’ according to Schwartz Value
Scale was examined, normality assumption was met, so parametric techniques were used while analyzing the

data collected through this instrument. The values testing the normality of the data are presented in Table 4.

Table 4. Testing Normality Distribution of Data

Measurement N X SS Mode Med. Skewness Kurtosis
Pre-test 68 5,87 ,63557 5,70 5,90 -1,152 2,475
Post-test 68 5,88 ,68809 6,00 6,00 -,777 ,574

It is seen in the table that the average (5.87), median (5.90) and peak value / mode (5.70) of the pre-test and
mean (5.88), median (6.00) and peak value / mode (6.00) of the post-test are all close values. Apart from these,
the skewness (-1,152) and kurtosis (2,475) values of the pre-test were between -3 and + 3 and they were
calculated to be -, 777 and , 574 in the post-test, respectively, all remaining below 1. Skewness values falling
outside the range of -1 to +1 show a highly skewed distribution (Hair, Black, Babin, & Anderson, 2013). Morgan
et al. (2004, p.49) proposes, as a general rule, to accept the coefficient of skewness between -1 and + 1 as the
measure of the normal distribution (cited in Can, 2017). There are also studies in the literature that set
skewness and kurtosis coefficients between -3 and +3 as normal values. The participants’ descriptive statistics

concerning value types are shown in Table 5.

Table 5. Pre-test and Post-test Descriptive Statistics on Values

Value Pre-test Post-test
N X Ss N X Ss

Self-Direction 68 6,4118 ,86792 68 6,5735 ,69789
Stimulation 68 5,3382 1,22913 68 5,1618 1,39947
Achievement 68 5,1176 1,50154 68 5,1029 1,53700
Security 68 6,6471 ,70742 68 6,5147 ,88928
Universalism 68 6,6618 ,68263 68 6,2353 1,18596
Conformity 68 6,3971 1,12156 68 6,5588 ,72033
Hedonism 67 5,2836 1,20361 67 5,2090 1,32044
Power 68 4,7500 1,40760 68 5,0441 1,42927
Tradition 68 5,5000 1,40893 68 5,8382 ,94015
Benevolence 68 6,6029 ,67226 68 6,6471 ,76811

As seen in Table 5, the participants’ five top rated values in the pre-test were universalism (a spiritual life,
forgiving, being honest, helpful, loyal, responsible, meaning in life, true friendship, mature love) [x: 6,6618],
security (national security, sense of belonging, reciprocity of favors, social order, family security, healthy, clean)

[x: 6,6471], benevolence (a spiritual life, forgiving, honest, helpful, loyal, responsible, meaning in life, true

1416



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

friendship, mature love) [x: 6,6029], self-direction (self-respect, choosing own goals, creative, curious, freedom,
independent) [x: 6,4118], and conformity (obedient, honoring parents and elders, politeness, self-discipline) [x:
6,3971]. The five most salient values remained unchanged in the post-test but with a different ranking. They
were benevolence [x: 6,6471], self-direction [x: 6,5735], conformity [x: 6,5588], security [x: 5,6147] and
universalism [x: 6,2353] this time. Additionally, the post-test averages were higher than in the pre-test for the
values self-direction [x: 6,5735], conformity [x: 6,5588], power [x: 5,0441], tradition [X: 5,8382] and benevolence
[x: 6,6471]. The results of t-test analyses for paired samples performed to determine the differentiation in

value rankings of the participants are given in Table 6.

Table 6. Differences in Value Rankings

Value Measurement N X SS Sd T P

Self-Direction :;::teesstt 2: 2::;;? :zg;z; 67 -1,419 1161
o Pre-test 68 5,3382 1,22913

Stimulation Pc::t—tzsst 68 5,1618 1,39947 67 919 361
Pre-test 68 5,1176 1,50154

Achievement Pc:set-te:st 68 5,1029 1,53700 67 084 933
Pre-test 68 6,6471 170742

Security Pc::t-te:st 68 6,5147 188928 67 1,218 228
o Pre-test 68 6,6618 ,68263

Universalism P;:t-:esst 68 6,2353 1,18596 67 2,959 ,004
. Pre-test 68 6,3971 1,12156

Conformity Pc::t—tzsst 68 6,5588 172033 67 -1,064 291
Pre-test 68 5,3030 1,20217

Hedonism Pc::t-tisst 68 5,1970 1,32688 67 ~17 607

8w uos o

Tradition ot ta emm e & 1S 0w
Pre-test 68 6,6029 167226

Benevolence Pc:set-teesst 68 6.6471 76811 67 -,418 ,678
Pre-test 68 5,8711 163557

Total Pc:set-teesst 68 5,8897 168809 67 ~202 /841

As a result of the paired samples t test, a significant difference was observed for the dimension of universalism
(t67=2,959, p<0,004) only whereas the average increases in other value types were not statistically significant.
It was determined that it was not. The effect size obtained from the test (d=-,0244) showed that the difference

was low (small).

Findings Obtained from Values Education Opinion Form

The findings reached after analysis of this form are presented in Table 7 and Table 8. Under each table are

extensive explanations supported with direct quotations from the participants’ statements.
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Table 7. Participants’ Suggestions about Values Education

Activity-Based Education (f= 80)

Manner of Teaching Lessons (f= 62)

Story (11)

Case study (10)
Drama (9)

Game (8)

Fairy tale (6)

Fable (5)

Creative drama (4)
Materials (3)
Bulletin board (2)
Teaching with analysis (1)
Picture (2)

Flyer (1)
Argumentation (1)
Visiting the elders (1)
Cartoon (1)
Improvisation (1)
Film (1)

Excursion (1)
Show (1)

Group work (1)
Station (1)

Comics (1)

Article (1)
Museum (1)
Music (1)

Role playing (1)
Song (1)

Poem (1)

Theater (1)

Video (1)

Week of domestic goods (1)

Associating with daily life (22)
Merging theory with practice (13)
Permanent learning (8)
Concretization (5)
Interdisciplinary association (3)
Various activities (3)

Empathy (2)

Various methods (2)

Value-skill relation (1)
Didactic messages (1)
Instruction principles (1)

Near to far principle (1

Teaching Curricula (f= 36)

Ensuring continuity (9)
Integrity (5)

Direct value teaching (3)
Effective implementation (3)
Value-value relation (2)
Associating with attainments (2)
Nature of root values (2)
Being explanatory (1)
Interdisciplinary approach (1)
Raising awareness (1)

Being inclusive (1)

Being a guide (1)

Root value-value relation (1)
Complementarity (1)

Teacher’s Role (f= 59)

Managing learning and teaching process (21)

Being a role model (19)

Planning education and instruction (10)

Field content knowledge (9)

Learning Environment (f= 22)

Widespread Impact (f= 24)

Learning by doing and living (8)
Experiencing learning (5)
Sociocultural differences (3)
Active participation (2)
Observing (1)

Communication (1)
Socialization (1)

Constructive approach (1)

Stakeholder collaboration (School-Family-Social

Environment) (17)

MOoNE’s boosting its works (2)
Promotion activities (2)

Raising the awareness of public (2)
Disseminating value perception (1)

As can be seen from Table 7, the prospective teachers proposed ideas for values education around six concrete
themes as “activity-based education”, “manner of teaching lessons”, “curricula”, “teacher’s role”, “learning
environment” and “widespread impact”. The first category, activity-based education, is the collection of
proposals for continuation of value education by using various methods and techniques as well as varied

materials. Below are some of the participants’ views favoring activity-based teaching of values.

In the teaching of values; stories, fairy tales and fables suitable for students can be read. We can
fill out a form about what value it teaches. We can post weekly or monthly short articles and

flyers about values in the classroom. We can prepare bulletin boards. (P2) The importance of
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value education is emphasized more compared to the past, but there are problems in practice.
Value education can be given implicitly instead of overtly. Association can be made with literary
works, current events, drama, and situations in daily life and they can be benefited from. | believe
that importance should be placed. Activities similar to the ones in the lesson can be done or had
done inside or outside the classroom. (P9) All teachers should provide value education or act in
accordance with the curriculum. The values in the curriculum should be given along with skills and
loved by children. These values can be taught through games or movies, by reading fairy tales or

stories. (P12)

In the same table, the category “manner of teaching lessons” particularly reveals that the respondents heavily
referred to the themes associating with daily life (22), merging theory with practice (13), permanent learning
(8), concretization (5), interdisciplinary association (3), various activities (3) and empathy (2). To exemplify, the

respondents brought the following recommendations for manner of teaching the lessons.

... During the lesson, they can both learn and bring them to life. | think it is correct to add it to all
curriculum. Because while we are teaching, we associate it with daily life regardless of the lesson,
and | think adding it to the curriculum is an appropriate decision. (P6) Values education is
necessary in terms of vitality and transfer, which are among the teaching principles. It should act
in accordance with the principles in order to characterize the child’s experience in real life or in the
classroom within this scope. My idea about this is that it can be applied in every experience of
children, not in a lesson. (P6). ... If values are added to each program at a certain level, it will be
more permanent for the individual. S/he can grasp the connection between the lesson and value
by her/himself and learn better and apply it in her/his. | believe its addition is very correct. It is
understood that it is important and necessary for everyone because it is included in the program.
In addition, its being within a certain plan and curriculum will enrich more effective and
permanent learning. (P79). Values need to be taught by concretizing rather than teaching them
abstractly. If students are acting against values in real life, the teacher needs to fix it. Values are
not narrated like lecturing a topic. Values education has to start from the classroom and reach
out of school and then to the social environment and the family. | believe that values will be
infused gradually. (P73). It should be given as a process in the whole course curriculum in
elementary school. Teaching should be made concrete by supporting with materials. A board can

be prepared regarding one specific value each month. (P17).

Another category in the table, that is, “teaching curricula”, shows that the respondents made particular
reference to ensuring continuity (9), integrity (5), direct value teaching (3), value-value relation (2), and
associating with attainments (2). In this regard, below can be seen some of the participants’ direct remarks:

I think that all teachers should devote at least one lesson a week to values education. Because a

person can become a teacher, doctor, engineer, lawyer or civil servant, but the important thing is
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to be human. It is her/his relationship with people. That's why | support existence of such
activities in schools. (P12). It should be given regularly and deliberately to children from
childhood. Because people learn and adopt most things from early ages, that is childhood, and
include these values in their lives. (P25) I believe there should be values education in all classes.
Because values education is an education that should be given as a whole and is organized in

every frame of life. (P84)

Under the next category, “teacher’s role”, the most prevalent themes appeared as managing learning and
teaching process (21), being a role model (19), planning education and instruction (10), and field content
knowledge (9). The prospective teachers made a dozen of recommendations around this theme as exemplified
below.
...Teachers and teacher candidates should be brought up hand in hand with values and they
should internalize values. ... The teacher should embody values in her/his acts and speech in the
classroom. Children should be made to feel that values are not optional, but the greatest need.
(P13). First of all, the teacher should act in accordance with these values so that s/he can teach to
the students. The teacher should love all the students and not discriminate them so that the
student can learn how to love. (P16). ...The teacher...should accommodate the values given to the
student. Because even though we explain these to the students, the student won’t apply them if
s/he cannot see these values in us, and then there is no point in teaching them. (P20). As teachers,
we must be individuals who keep our values alive and set an example. If every teacher lives by

paying attention to this, we can give our values to the children in the most natural way. (P58).

Another category in Table 7, “learning environment” was filled with suggestions like learning by doing and
living (8), experiencing learning (5), sociocultural differences (3), active participation (2), observing (1),
communication (1), socialization (1), and constructivist approach (1). Direct quotations from their proposals are
noted below.
I think there should be alternative activities where students can apply these values by doing and
experiencing. (P3) I believe that children should learn by doing and living, not by presenting (to
them). (P5) To tell children by doing and living, to make them see the results of their actions
instead of rewards and punishments. Could be providing education in social and communicative
environments such as drama and group work. (P47). While doing value education and teaching,
these values should not be read and passed in the classroom. In fact, life examples should be

given that these values are a part of life. It should be given by doing and living it in person. (P23).

In relation with the last category in Table 7, “widespread impact”, it was seen that the respondents mostly
implied stakeholder collaboration (school-family-social environment) (17), MoNE’s boosting its works (2),
promotion activities (2), raising the awareness of public (2), and disseminating value perception (1). Some of

the suggestions brought by participants in this regard are given below.
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Values education is a topic that should be reminded to children at all times, not just within a
certain grade level. We can make families collaborative in this regard. Because the child applies
the behaviors s/he sees at home. (P14). A teacher who will teach values... should be in
communication and cooperation with the family and should know their students well. Value
education is much more important than developing the child academically. For this reason, all
teachers should include sufficient weight in the teaching phase. (P67). In this regard, the Ministry
of National Education should place more weight on values education topic and put stress on it.

Our teachers should also be made aware of this issue. (P76).

Findings on the participants’ awareness of value education and the relevant activities they carried out are

given in Table 8.

Table 8. Participants’ Activities for Values Education and Their Awareness

Activities Awareness
Behavior Oriented (f= 35) Character/Personality Development (f= 26)

e  Living in conformity with values (14) e  Being a good person (5)
e  Being a good role model (10) e Sensitivity (4)
e Training voluntarily (drama, behavioral training) e  Digesting values (3)

(2) Ideal character (3)
e Associating with daily life (2) Social responsibility (3)
e Paying visits Self-confidence (2)

(elementary school, nursing home, martyrdom)
(2)

Tutoring (1)

Meeting with classroom teachers (1)

Exercising (1)

Warning others (1)

Participating in charity activities (1)

Open-mindedness (1)

Generating one’s own ideas (1)
Self-awareness (1)

Free thinking (1)

Decrease in crime rates (1)

Being a beneficial individual for society (1)

Personal Growth Oriented (f= 73)

Necessity/Importance (f= 52)

Reading books/magazines/poems (28)
Watching movies/documentaries/videos (8)
Researching (6)

Attending events (5)

Following related articles (5)

Holding a materials exhibition (5)

Working in non-governmental organizations (4)

Raising good people (14)

Regulating social life (12)

Preserving social order (8)
Contributing to education system (7)
Shaping the future (7)

Transfer of traditions (2)

Transfer of cultural values (2)

e Attainment-value matching (2) Shortcomings (f=9)

e Doing music courses (2) e  Caused by teacher (6)
e  Developing self-control (2) e  Caused by curriculum (3)
e Keeping up with in-service classroom teachers Timing of Value Acquisition (f= 66)
(2) e Atelementary school (49)
®  Drama training (1) e Before elementary school (17)

e  Designing activities (1)
e  Following school exhibitions (1)
e Taking part in projects (1)

Other (f= 5)

e No activities (5)

As can be seen in Table 8, the participant prospective teachers’ awareness about value education fall under
four main themes as “character/personality development”, “necessity/importance”, “shortcomings” and

“timing of value acquisition” (4). In relation with the theme of character/personality development, general
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view of the teacher candidates related to acquisition of fundamental values were as following: being a good
person (f: 5), sensitivity (f: 4), digesting values (f: 3), ideal character (f:3), social responsibility (f: 3), self-
confidence (f: 2), open-mindedness (f: 1), generating one’s own ideas (f:1), self-awareness (f: 1), free thinking
(f: 1), decrease in crime rates (f: 1) and being a beneficial individual for society (f: 1). Some of the respondents’

statements on awareness levels regarding these ideas are cited below as they are:

Values are phenomena that should always be present in an individual's
life. Although the foundations are laid, they must also be in education life for being learned truly
and correctly. A good citizen, in order to be a righteous person, should take part in values
education... teaching programs that start in the family (P57). To be a good person, we have to go
through the filter of values. The aim of each course is to raise sensitive, useful and productive
citizens. Therefore, first value, then education (P13). Teaching is not just teaching of concepts or
science. We humans live together in the collective space. As humans, we need to learn the
characteristics, values and rules. For this reason, it is necessary to perform value education and
training (P63). Inclusion of values in the curriculum enables the generation and individuals to
become more idealistic people who produce their own ideas (P21). These values that every
individual should gain... will enable individuals to be intertwined with values throughout their
education and instruction life and to understand that values are an indispensable part of their

lives (P11). Values should be taught to children in raising self-confident people (P21).

As for the second sub-theme in Table 8, “necessity/importance”, the participants mostly perceived value
education as a way of raising good people (f: 14), regulating social life (f: 12), preserving social order (f: 8),
contributing to education system (f: 7), shaping the future (f: 7), transfer of traditions (f: 2) and transfer of
cultural values (f: 2). Some of the participants’ opinions regarding the importance levels in relation to these

points are cited as follows:

School should be life itself rather than preparing (one) for life. Our values appear in all areas of
our lives and shape our lives. Therefore, value education should be included in the curricula and
diligence should be shown while teaching our values to students. ... The most effective way to
raise good and righteous people is to give our values in schools (P58). It is a positive step for our
education system. | hope we can transfer these values to our students in the most accurate and
effective way and lead them to use them in every period of their lives (P28). Values in the
curriculum consist of values that complement each other and contribute to the education of the
student. | believe that adding values to curricula will contribute to our education system (P26).
Their addition to the curriculum is as necessary as adding each outcome. The existence of
educational programs and the existence of values in education make it necessary to add
them. The presence of values in the curriculum enables education and training to be carried out

together (P41). The values given must be inclusive. They should be digested by society, they

1422



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

should be compliant with traditions (P55). ... While children live in society, they must be aware of

rules such as our culture, traditions etc. (P62).

As another theme, “shortcomings” were specified to arise from teachers (f: 6) or curriculum (f: 3). Some of the

respondents’ views in this regard were as following:

Values should not only be presented verbally...in the curriculum...with inculcation approach, but
also should be put into practice in the curriculum (P1). ... There are values in the curriculum, but
some of the teachers do not comply with them. | mean they don't know what to teach. Therefore,
teachers also need to be trained (P16). Root values in the curriculum are also related and
generalizing with all other values. Apart from these values, tolerance value may be added to the
program because tolerance value also has a generalizing structure that contains other values

(P17).

As the last idea in the table above, "timing of value acquisition" was divided into two as during (f:
49) and before elementary school (f:17). Some of the opinions expressed by the respondents regarding these

suggestions are cited below:

They should definitely be gained at the elementary school level. However, at the educational level,
it should be started at the elementary school level at latest. When the student first comes to
school, he must already have built the infrastructure of at least some of the values. Then, we, as
teachers, should teach and keep them alive, based on the proverb "You can’t teach an old dog
new tricks" (P1). Values must be given before students start elementary school. However, this
education should be given in elementary school as well; if values are not acquired at a young age,
acquisition becomes difficult at later stages (P10). School is the first different community place
after a child’s family. It is necessary to help acquire values at an early age so that the child
organizes his social life and continues accordingly. It should definitely be given starting from
elementary school level. By giving children at an early age, their lives progress in that way. And
they know that this is what should happen (P44). It should be started in pre-school period. The
first appropriate level where we can be a role model is the elementary school level. Even if

abstract values are not given conceptually, they can be given implicitly (P85).

When Table 8 is examined, the participating teacher candidates’ activities on value education are grouped in
three (3) as “behavior oriented”, “personal growth oriented” and “other”. The first of them covered a number
of associated ideas such as living in conformity with values (f: 14), being a good role model (f: 10), training
voluntarily (f: 2), associating with daily life (f: 2), paying visits (f: 2), tutoring (f: 1), meeting with classroom
teachers (f: 1), exercising (f: 1), warning others (f: 1) and participating in charity activities (f: 2). Some of the

respondents’ explanations to this end were as follows:
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I closely follow the classroom teachers that | take as a model for myself. | observe their in-class activities
and studies (P1). | participate in the activities organized by the youth center. On this occasion, we visit
elementary schools, give gifts to children and play various games with them. We make martyrdom visits
and various visits to the nursing home. It contributes a lot in terms of value education (P29). | join non-

governmental organizations and follow the projects (P32).

The second sub-theme under activities, “personal growth oriented” was seen to contain a lot of sample
activities including reading books/magazines/poems (f:28), watching movies/documentaries/videos (f:8),
researching (f:6), attending events (f:5), following related articles (f:5), holding a materials exhibition (f:5),
working in non-governmental organizations (f:4), attainment-value matching (f:2), doing music courses (f:2),
developing self-control (f:2), keeping up with in-service classroom teachers (f:2), drama training (f:1), designing
activities (f:1) and following school exhibitions (f:1). Below are citations from the participant prospective

teachers regarding the activities they carried out in relation to these sub-themes:

I pay attention to reading books and watching films and videos about education/teaching of values (P3).
I have completed drama training, a modest one albeit. | would like to contribute to the transfer of value
education through drama that will enhance this training even more (P7). | am trying to improve myself in
values. For instance, I'm trying to love everything. | am trying to be responsible, honest, respectful,
helpful so that | can teach these to my students in the future. | hope | can succeed (P16). | look into self-

help books. Whenever | have time, | look at stories, anecdotes, activities in magazines (P20).

Apart from the foregoing, analysis was performed to find out courses preferred for teaching values, values that
should be added to/omitted from the curricula, preference or values education or value teaching to refer to
teaching of values, and approaches of values education preferred by the participant prospective teachers.
Firstly, the results are presented about the prospective teachers’ preference of “values education” and/or

“value teaching” as a value statement in Figure 1.

Preferred Concept
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Figure 1. Partcipants’ Preferential Concept(s) to Describe Teaching of Values
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As can be understood from the graph above, the majority of the respondents (f:58) preferred “Values

Education” to refer to teaching of values while there were also others who opted for “Value Teaching” (f:5) and

both of the concepts mentioned above (f:1). Below are given direct quotations from some of the relevant

statements:

I prefer the concept of value education. Because | believe that education is in every moment of people
and is not limited to school (P84). | prefer value education. Because teaching takes place at a certain
time, but education continues throughout life (P68). Value teaching. It is important for students to
apply what they learn (P43). Value teaching. It is very important for us to teach children values for (the
sake of) their own development (P30). Both should be given in an integrated way. Because each
individual has a different family structure, so we cannot just teach (values) and pass. We have to

provide its education too (P13).

Secondly, the results on the prospective teachers’ preference for values education approaches are displayed in

Figure 2 below.

Approaches of Values Education
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Figure 2. Participants’ Preferential Approach of Values Education

The figure above shows that our participants mentioned six different approaches to values education. They

were listed in a descending order of frequency as following: moral reasoning (f:35), inculcation (f:24),

clarification (f:15), analysis (f:4), action learning (f:2) and character education (f:2). Some of the participants’

remarks in this regard are given directly below:

| believe moral approach is the most effective. Because | think it is important for students to make a
moral judgment around the good and bad examples in value teaching approach (P1). Teaching value
through moral reasoning. | think this is the most effective approach for the student. Because | believe it
will be more permanent and effective if we make the students realize themselves by making moral

reasoning (P3). | believe moral reasoning approach is effective. Because the justifications used by the
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child provide information about their moral development while making assessment  (P18). Through
value explanation. Because here, the student reaches the values by himself, the teacher only guides
(P64). Inculcation approach. | think it was the most appropriate approach for teaching of values (P49).
Character education is the approach | find most effective among value teaching approaches. | think it is

the most updated and conformant approach that should be in modern education systems (P59).

Next, the findings are given in Figure 3 to show in which school subjects the respondents would apply values

education.

Preferential Lessons
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Figure 3. Participants’ Preferential Lessons to Perform Values Education in

As Figure 3 demonstrates, a considerable number of the respondents (f:51) pointed out that values education

should be done in all school courses. Some stated more specific preferences such as life studies (f:10), social

studies (f:8) and Turkish (f:8) among others. Some others mentioned school subjects such as painting (f:3),

physical education (f:3), music (f:2), sciences (f:2), religious culture (f:2), mathematics (f:1) and English (f:1) as

appropriate contexts for values education. Below are cited some of the responses in this regard:

I’d prefer value education/teaching approach in all subjects. Because values should be a part of our life
that should be at every moment of life (P1). It should be used in all subjects. Because values are
everywhere in our lives (P16). Values are included in all lessons. However, considering the content, it
would be more appropriate to realize its teaching in life studies and social studies lessons (P57). | would
especially prefer it for life studies and social studies lessons. Because the most important points that we
touch on values and beliefs are included in these lessons (P14). |’d prefer (to perform values education)
in life studies, social studies, Turkish (language) lessons. Because | believe | will help adoption of values

more easily and precisely in these lessons (P5).
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As the next sub-topic of analysis, Figure 4 displays the values that must be added to or removed from the

current teaching curriculum from the prospective teachers’ point of view.

Values to Add/Omit
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Figure 4. Values to be Added or Omitted from Participants’ Perspective

As can be seen in Figure 4 above, most of the respondents (f:34) said that the existing values incorporated into
the curriculum are sufficient and another large group (f:15) argued that none of the values must be removed
from the current version of the teaching program. Still, the respondents were seen to believe that the following
values should be introduced to the curriculum: mercy (f:5), respect (f:3), adherency (f:3), solidarity (f:3),
conscience (f:2), religious values (f:2), sensitivity (f:1), loyalty (f:1), patience (f:1), manners and customs (f:1),
taking pains with (f:1), determination (f:1), responsibility (f:1), hospitality (f:1), prejudice (f:1) and economizing

(f:1). The views expressed in this aspect are exemplified below:

I do not think there are values that should be removed from elementary school curricula. Instead, | think
the root values should be more (P3). | think the existing values are sufficient. Rather than adding or
omitting the values, it should be made sure that the values currently in the curriculum are put into
practice (P7). | do not see a value that needs to be added or dropped, all is good this way (P26). There

are values that need to be added. The most important of these, “tolerance” value should be added (P13).

Findings Obtained from Overall Evaluation Form

Descriptive statistics of the prospective classroom teachers’ overall assessment of the activities carried out

within the scope of the research are given in Table 9.
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Table 9. Descriptive Statistics of Participants’ Overall Evaluation of Activities

Activity N Min. Max. X S.S.

Painting Workshop 68 2 12 8,794 2,507
Word Association Test 67 1 12 6,417 3,100
Cartoon 68 1 12 6,750 3,806
Video 67 2 11 6,582 2,323
An Eid Morning 67 1 12 7,806 2,703
Dilemma 65 1 12 4,553 2,449
What would someone else think? 66 1 12 6,439 2,444
Poem 67 1 10 4,925 3,091
Word Hunt 62 1 12 5,000 3,115
Tolerance Rules 66 1 12 6,590 3,132
Sample case 66 1 11 5,560 2,930
Exhibition 68 1 12 11,161 2,353

The table shows that three of the practical activities yielded the highest average values: Exhibition (x=11,161),

Painting Workshop (x= 8,794) and An Eid Morning (x=7,806). Contrarily, three activities were found to have the

lowest average among others. They were Dilemma (%=4,553), Poem Reciting (x=4,925) and Word Hunt

(x=5,000). In a similar vein, the activities are listed below in Table 11 to depict the numbers of participants

enjoying and disliking each of them. The findings are presented in a descending order of corresponding

frequencies for each activity.

Table 10. Popular and Unpopular Activities from Participants’ Perspective

Activity F % Activity F %
Painting Workshop 5 7,4 Painting Workshop 2 2,9
Dilemma 1 1,5 Dilemma 3 44
Cartoon Watching 1 1,5 Cartoon Watching 23 33,8
An Eid Morning 2 2,9 Word Association Test 10 14,7
Sample Case 1 1,5 Sample Case 3 4,4
Exhibition 58 85,3 Exhibition 2 2,9
Total 68 100 What would someone else think? 2 2,9

9 Poem 15 22,1
3 @ _Word Hunt 7 10,3
2 5 Tolerance Rules 1 1,5

w @ Total 68 100

As it can be seen in Table 10, the respondents reported enjoying six of the activities while finding ten other

activities boring, with differing frequencies in both cases. In a nutshell, a portion as considerable as 85.3% of

the respondents stated that they liked the Exhibition (of materials for teaching tolerance value) held at the end

of the term while only 2 respondents reported otherwise. Examples of the positive opinions of the participants

about the materials exhibition event are depicted below in direct quotations:

Seeing our materials in the exhibition, it was my favorite activity also because we felt that our
efforts were valued (P3). The materials exhibition was an experience we will never forget. Our
materials exhibition enabled us to show all our labor and fine works we did during the period to
other people. This study was very useful in involving everybody in the lesson (P30). Our materials
exhibition has been very extensive. We had a name badge and it was prepared meticulously. | had

never been in such a project before. It excited me very much. There were materials about all
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values and we had the opportunity to share these materials with our whole school (P35). It was
an enjoyable and beautiful process. | liked it very much because we actively participated in the
process and created and presented with our own efforts (P37). It was one of the most special days
of my life. It made me very happy to present the materials we prepared as a participant and | had

a lot of fun (P53).

On the other hand, one respondent found this activity boring because of some challenges faced during group
work. Its justification was noted as "I always had problems in a group (P62)." Apart from these, five
respondents declared that they enjoyed the activity Painting Workshop, but two others said the opposite about
the same activity. They provided details regarding their feelings about this activity as in the following

quotations:

I like to draw pictures (P20). Our group was not talented in painting (P22). | enjoyed painting all
together. We had a lot of fun as the whole class (P56). Because we have created by putting labor
in unity over a long period and have the opportunity to show the result (P84). It was very

enjoyable (P87).

Also, An Eid Morning activity was liked by two respondents whereas none of the participants found it boring.

The story was very impressive and beautiful (P12). It was catchy with its content and narration (P62).

The activity called Dilemma was liked by one respondent but three others stated that they were bored with this

activity. Only one participant made remarks about this activity and it is given below:

Even though this dilemma adds something to the teaching person, | do not think it enriches the lesson

like other activities (P79).

Unlike the foregoing, Cartoon Watching was liked by one respondent and it was mentioned among the most

boring activities. The participants gave an account of their statements as following:

This activity was useful, but the sounds were mixed. This made us a little bored (P3). It is a very
good idea, but | did not enjoy it because of the physical environment (P13). The values were
taught in the most colorful, fun and beautiful way (P49). There were very few computers in the
classroom. We had to watch the cartoon in groups. Therefore, | could not watch comfortably and

could not get the sound well (P53).

As another activity, Sample Case was liked by only one respondent and found boring by three others. The
owner of the positive comment justified her/his view while those expressing negative opinions did not support

their judgements about the activity. The former can be seen below:
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Because sample cases are from real life or are close to real life. | think it will thus be more

effective in teaching values (P61).

Particularly, the most boring activities were listed as Cartoon Watching (f:23), Poem Reciting (f:15) and Word
Association Test (f:10), respectively, as found from the analysis. In Table 11, remarks are quoted on other

activities considered boring by the participants:

Table 11. Participants’ Reasons for Boredom of Activities

Activities Reason
Word Association e |t was a less interactive activity compared to other activities (P63).
Test e [tisvery boring to fill out the pages (P83).
e Because we have difficulty expressing our thoughts (P84).
What Would e  Static activities feel boring (P87).
Someone Else
Think?
Poem e While reciting a poem, we cannot live the values fully. | could not fully feel it (P30).

e  Reciting a poem and then analyzing that poem was not fun at all (P41).

e [ could not feel the poems in values much. | did not have much fun either (P49).
e | donot like poetry at all (P56).

e  During the activity, | was a little inactive. That's why | was a little bored (P58).
e |t was boring for me because | could not express myself well (P76).

e What we did while reciting a poem was too abstract (P80)

Word Hunt e We did not have the opportunity to do it because of the limited time (P11).
e [t was the activity that lasted for a very short time and had the least interaction (P52).
Tolerance Rules e There was nothing to be curious about. We only wrote tolerance rules, so it did not

interest me much (P68).

If Table 11 is looked at from a different angle, it can be realized that the reasons for disfavoring specific
activities (e.g. painting, poetry, etc.) closely relate to the participants’ personal taste of or aptitude to such
activities. In other words, the negative conception of such activities seems not to be stemming from the

implementation or practitioner of those activities in essence.

CONCLUSION and DISCUSSION

This part of the paper is the research findings are discussed with the literature and the research results are

presented.

Discussion

In Schwartz Value Scale, the candidate classroom teachers here recorded the highest average score in the post-
test under benevolence value while the score in the other end was calculated for power. Between the pre and
post-test, the participants experienced an increase in five types of values, namely, self-direction, conformity,
power, tradition and benevolence. However, the increase was found to be significant only with universalism
value. It can be explained with the effect of practical values education activities on prospective classroom
teachers’ perceptions of value. In the literature, there are other studies which used Schwartz Value Scale with

results overlapping with ours. Sarici Bulut (2012), in her research portraying education faculty students’ value
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orientations by using Schwartz Value Scale, found out that prospective teachers attach the biggest importance
to self-direction, security, conformity and benevolence but the smallest importance to hedonism, power,
stimulation and achievement. It extends support to the top and bottom average post-test scores in our case.
Dilmag, Bozgeyikli and Cikili (2008) also used Schwartz Value Scale to investigate candidate teachers’ value
perceptions against a number of variables and they found out that the junior participants (third-year students)
got higher scores from hedonism and achievement than their peers in other grade levels. Likewise, we noted a
significantly higher score with junior students for tradition value than participants enrolled in other grades.
Also, the participants’ significant values ranked as universalism, security, benevolence and self-direction,
respectively, in the last test, which seems to support the study mentioned above. In our research, an increase
was identified in the prospective classroom teachers’ value orientations in the last test in favor of tradition,
self-direction and benevolence. Also, Oguz (2012) discovered prospective teachers’ views regarding values and
values education with the aid of Schwartz Value Scale specifying the respondents’ highest level of agreement
with universalism, benevolence and security. As another example, Kusdil and Kagitcibasi (2000) revealed that
teachers attach top importance to “universalism”, “security” and “benevolence” among other items in the
scale. Therefore, these findings seem to strengthen our results here. Moreover, results of studies on in-service
teachers showed parallelism to our findings (Memis & Guney Gedik, 2010; Unca, 2008; Yilmaz, 2009). Firat
(2007) found that universalism, self-direction, security, benevolence and conformity were the most accepted
types of values among teachers. Serin and Bulug (2014), in their study unearthing the relation between
classroom teachers’ value perceptions and organizational citizenship, found out that self-transcendence and
conservatism are the principal values for classroom teachers. Considering that self-transcendence applies to
universalism and benevolence, and conservatism overlaps with security, conformity tradition types in SVS, our

results are confirmed by the previous studies.

As regards to nomenclature, the prospective classroom teachers in our study preferred to call the teaching of
values “values education” than “value teaching”. It is understood that their preferential naming stems from the
scope of the concept of education. Besides this, the participants adopted moral reasoning among approaches
of values education, character education among value teaching movements and action learning among other

approaches of values education at the highest level. The literature provides varied findings in this regard.

Tay, Durmaz and Sanal (2013) sought answer to question “How should values be taught in social studies lessons
for elementary grades 4, 5, 6 and 7 from students’ point of view?” They came up with six different approaches
of values education spread across 22 categories. Of those categories, the highest percentage appeared in
inculcation and the lowest in moral reasoning. Yet, the students often touched upon the following categories in
a descending frequency: by explaining its benefits, purpose and what it is (80), by encouraging students to love
and adopt it (70), without yelling (getting angry) (16), and friendship by giving value to us (15). The least
frequently used categories were by making reference during teaching of topics (1), by narrating in the form of
story (1), by means of trips (1), and by beating up (1). These details imply the need for promoting character

education and action learning approach to this end. In the study by Akitirk and Baggeli Kahraman (2019)
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analyzing opinions of pre-school teachers on values education, the participants stated that they would prefer
to use creative drama, games and Turkish language activities, respectively, for teaching values. The fact that
these techniques can be fused into all approaches expressed by our participants’ shows that our findings are in

compliance with the existing literature.

As another dimension, most of our classroom teacher candidates defended that values education must be
performed in all lessons regardless of the subject. Particularly, they expressed an opinion for teaching of values
in lessons such as life studies, Turkish and social studies due to several reasons. For values to be taught, the
participants proposed seventeen different items with the highest frequency for tolerance, mercy, respect,
adherency and solidarity. Some others stated that the curriculum is saturated with values for teaching and
there are no redundant ones at the moment. Karatekin, Gengtilrk and Kiligoglu (2013), in an attempt to set out
the hierarchy of values, determined the three pivotal values embedded in the social studies curriculum in order
of decreasing importance from the perspective of students, social studies teachers and candidate teachers
along with supportive arguments. They ended up with respect, honesty and patriotism as the three paramount
values reported by all sub-groups of participants. Despite that, the teachers brought forward other values as
love, tolerance and unity of family. Equivalently, the participants in the present study suggested integrating a
number of new values into the curriculum, starting with “tolerance”. This similarity can be said to be the most
striking congruence between our results and the literature. Also, in the study of Tay, Durmaz and Sanal (2013),
the question “What values should be taught to you in social studies course?” was answered by students
attending the 4t 5™ 6" and 7*" grade. The most frequently mentioned values were respect (66), love (53) and
scientificity (34) while patriotism (1), equality (1), Our Oath (Andimiz in Turkish) (1) and invention (1) were the
least recurring ones. This also signifies congruence between our results and the literature. Furthermore; in
Cengelci, Hanci and Karaduman (2013), teachers said that values education must be applied in a planned way
all over the school, activities for teaching values must be student-centered and practical for all grade levels,
and values education must benefit from painting, music and drama activities. The abovementioned research
seems particularly relevant to our findings in terms of indicating the research gap about activity-based values

education.

As mentioned earlier, our participants’ views on introducing new values to the curriculum and their advice
about values education concentrated on six themes as activity-based education, learning environment, manner
of teaching lessons, curricula, teacher’s role and widespread impact. Similarly, the participants’ awareness
concerning values education/value teaching was discussed in relation with four distinct themes as
character/personality development, necessity/importance, shortcomings and timing of value acquisition. Lastly,
the activities carried out to teach values were grouped in behavior oriented, personal growth oriented and
other. In the same way, Oguz (2012) reached themes such as curriculum, being a model, benefitting from
experiences and providing environments for students to express their thoughts as a result of surveying
prospective teachers’ views about values education. According to the same study, prospective teachers argue

that practical courses (internship, community service, etc.) should be increased, curricula could be modified
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and university instructors should stand as role models. This finding is consistent with ours in that the
abovementioned themes appeared as categories affiliated to the relevant themes here. Also, Yilmaz (2011)
claimed that community service practices, as an applied course, holds the potential to raise pre-service
teachers’ consciousness of social issues while enhancing values that are crucial for community life such as
mutual aid, cooperation, collaboration, equality and social justice simultaneously. In a study by Téremen (2011)
on responsibility education, it was stressed that prospective teachers need to internalize responsibility
and the corresponding values so that they can feel responsibility individually and collectively. Likewise, in the
study by Kurtdede Fidan (2009), prospective teachers underlined setting an example for students, posting
proverbs to encourage learning of values by students, telling didactic stories, asking questions to help them
realize their own value, giving a watchlist of movies, television films and plays centered on values, setting the
class rules around values regarded important, and narrating cases which include moral dilemmas for teaching
values. There are studies proving the importance of teachers’ professional belief and sincerity for achieving the
expected benefit from teaching process (Erdem, Gezer, Cokadar, 2005). Ozdemir, Boydak Ozan and Akgiin
(2012) analyzed educational supervision activities in the Turkish education system in connection with values
education from the perspective of 176 teachers. Definite highlights were about using the mass media
effectively, conducting inspections based on value acquisition, intensifying academic studies to pave the way
for practitioners, and running training events and seminars for practitioners for the ultimate goal of realizing
value acquisition at the desired level. The prospective teachers in our research also made recommendations to
this end. It is known that a serious part was played by teachers in acquisition of values through the implicit
program until 2005. Tezcan (2003) claims that besides an official and explicit program, an implicit program of
specific values, attitudes and principles is taught to students implicitly by teachers, so the investment teachers

make in their own growth is of great importance for value education.

Again, in this research, the frequency of the enjoyable and boring activities was varied. However, the most
popular teaching activities (Exhibition [of materials for teaching tolerance value], Painting Workshop and An Eid
Morning) were those engaging the participants actively and allowing them to employ their own decision
making mechanism in collaboration. On the other hand, it can be said that the least liked activities (Dilemma,
Poem Reciting and Word Hunt) are the ones that do not appeal to them and cause them to stay inactive. In this
respect, the literature reveals that students not only enjoy works engaging them actively but also attain more
permanent learning no matter what the grade they are in. For instance, Tulunay Ates (2017) examined the
impact of values education practices on the positive characteristics desired to be taught to students and
reached the conclusion that values education practices proved effective and values education had a statistically
significant effect on such characteristics. Tahiroglu and Aktepe (2015) also found out that democracy education
activities based on value education approaches (revised according to students and teachers’ opinions)
contribute to advancement of respect, tolerance, equality and other democratic values. In another study;
Cengelci, Hanci and Karaduman (2013) discussed students and teachers’ views regarding values education in

school and, in the conclusion, they reported teachers’ recommendations addressed to school staff and school-
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family-community cooperation. They particularly pointed out that values education activities should be

student-centered and practical.

Conclusions

Based on the results obtained from "Schwartz Value Scale", "Values Education Opinion Form" and "Overall

Evaluation Form" completed by the prospective classroom teachers, conclusions were reached and presented

below.

Schwartz Value Scale:

e According to the post-test scores in the Schwartz Value Scale, the highest average was calculated with
“benevolence” while the lowest with “power” among all other scale items.

e Again, the post-test scores revealed an increase in the prospective teachers’ “self-direction”,
“conformity”, “power”, “tradition” and “benevolence” averages after pre-test.

e In the paired samples t test performed to spot the differing sequence of the participants’ value

preferences, a significant difference was seen in the dimension of universalism. But we must note that

the calculated effect size signaled the small size of such difference.

Values Education Opinion Form:

o In search of an agreed term to refer to teaching of values, the prospective classroom teachers mostly
preferred “values education” to “value teaching”.

e The participants placed the highest importance onto moral reasoning as an approach to values
education. Among movements of value teaching, the biggest reference was made to character
education approach, and action learning was preferred the most among other approaches of values
education.

o With respect to utilizing values education, the majority of the prospective teachers stated that it
should be a part of all school lessons. More specifically, they stressed the necessity of integrating values
education into school subjects such as life studies, Turkish and social studies with a variety of
arguments.

e The participants put forward seventeen (17) different values to be included in the formal instruction

n oo« »nou n o«

curriculum. Those with the highest frequency were “tolerance”, “mercy”, “respect”, “adherency” and
“solidarity”. In addition, some participants pointed out that no value should be removed from the
curriculum believing that the existing pack of values is large enough with no reduntant items.

e As to adding of new values to the curricula and their recommendations on values were clustered in six
categories as activity-based education, manner of teaching lessons, curricula, teacher’s role, learning
environment and widespread impact.

e Their awareness of values education/value teaching was explained under four themes as

character/personality development, necessity/importance, shortcomings and timing of value acquisition.
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e The activities undertaken by the participants to teach values were gathered in three groups as

behavior oriented (activities), personal development oriented (activities) and other.

Overall Evaluation Form:

e According to the prospective classroom teachers’ answers in this form; Exhibition, Painting Workshop
and An Eid Morning were the most interesting teaching activities. Conversely; Dilemma, Poem Reciting
and Word Hunt were noted as the most boring ones.

e Lastly, the participants attributed differing frequencies to their most favorite and the least favorite
activities of teaching. Notwithstanding differences, the “Exhibition (of materials for teaching tolerance

value)” held at the end of the term stood out due to different reasons proposed by the respondents.

RECOMMENDATIONS

The conclusion of our research demonstrates that the prospective teachers had prior knowledge about values
education/value teaching as a part of the courses beforehand. It can be suggested that newly learnt knowledge
thanks to the implementation might have been influential on the prospective teachers’ value preferences, at an
insignificant level though. In addition, it can be suggested that prospective teachers appreciate the importance
of values education and their responsibility in this sense. Another interesting finding is that the participants
particularly enjoyed and made the most of the activities in which they took an active part. In light of these

findings, the following recommendations could be brought:

Value preference of candidate teachers is not an ordinary issue as they will cultivate the future generations.
Also, those individuals need guidance on values education on the ground besides consciousness of “value” at
theoretical level. Therefore, undergraduate curricula should allow for more practical contents for universally
accepted values and our domestic societal values. As an example, the course contents prepared by the Turkish
Higher Education Board (YOK) could be enriched by annexing modules on direct teaching of values. Additionally,
a rubric investigating the root value can be included in the criteria checked by stakeholders via MEBBIS (MoNE’s
INFORMATICS SYSTEM) after completing their practical study (teaching experience and traineeship | and Il). In
addition, as emphasized by the Ministry of National Education in the 2018 curriculum, different out-of-school
learning activities (exhibitions, congresses, panels and symposiums, field trips, etc.) in Higher Education should
be provided with opportunities for teacher candidates to internalize values in all areas of life. At every level of
education where prospective teachers are on the ground (elementary, secondary, high school), the number of

well-designed and thorough works should be increased.
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SINIF EGiTiMi OGRETMEN ADAYLARININ UYGULAMALI DEGER OGRETiMINE
YONELiK DUSUNCELERI

0z

Arastirma, bir devlet Universitesinin Egitim Fakiltesi Sinif Egitimi Ana Bilim Dalinda 3. Sinifta
O0grenim goren 68 Ogretmen adayl ile ydriatdlmistir. Arastirma, nicel ve nitel arastirma
yaklasimlarinin bir arada kullanildigi karma ydntem c¢alismasidir. Arastirmanin nicel boyutunda
veri toplama araci olarak Schwartz Degerler Listesi, kisisel bilgi formu; nitel boyutunda ise “Deger
Egitimi Goriis Formu” kullanilmistir. Nicel veriler betimsel istatistikler ve iliskili drneklemler igin t
testi; nitel veriler ise, betimsel ve igerik analizi birlikte kullanilarak analiz edilmistir. Arastirmadan
elde edilen sonuglara gore; 6gretmen adaylarinin son test puan ortalamalarinin yardimseverlik
boyutunda en yilksek ve giic deger boyutunda en disik oldugu tespit edilmistir. Sinif egitimi
O6gretmen adaylarinin son test puanlarinin 6z yénelim, uyum, giic, geleneksellik ve yardimseverlik
deger tiplerinde 6n teste gore artis gosterdigi tespit edilmistir. Nitel verilerden elde edilen
sonuglar ise, 6gretmen adaylarinin genel deger egitimi yaklasimlari arasinda en fazla ahlaki
muhakeme yaklasimini, deger 6gretimi hareketleri arasinda ise karakter egitimi yaklasimini ve
diger deger egitimi yaklasimlari arasinda ise eylem 06grenme yaklasimini 6nemsedikleri
belirlenmistir. Ogretmen adaylarinin biyik bir bdlimi tim derslerde deger ogretiminin
kullanilmasi gerektigini ifade etmislerdir. Sinif egitimi 6gretmen adaylari 6gretim programlarina
eklenmesi icin on yedi farkh ifade kullanmistir. Frekansi en yiiksek olan degerler ise; hosgord,
merhamet, saygl, vefa ve dayanisma olarak belirlenmistir. Ayrica 6gretim programlarindan
¢ikarilmasi gereken deger olmadigini ifade eden ve programdaki degerlerin yeterli oldugunu
diisiinen 6gretmen adaylarinin oldugu tespit edilmistir. Sinif egitimi 6gretmen adaylarinin teorik
olarak “deger” bilinci ile birlikte deger egitimi konusunda uygulamaya doniik rehberlige ihtiyag
duyduklari gerceginden hareketle evrensel olarak kabul edilen degerler basta olmak lizere toplum
olarak sahip olmamiz gereken degerlere yonelik lisans Ogretim programlarinda daha fazla
uygulamaya vyer verilmesi gerekliligi arastirmanin en &nemli Onerilerinden biri olarak
sunulmustur.

Anahtar kelimeler: Sosyal bilgiler, hayat bilgisi, deger, deger egitimi.
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GiRiS

Degerler ve deger egitimi konusu son yillarda egitim kurumlarinda tizerinde 6nemle durulan konulardan biridir.
Kiresellesen diinya ve buna bagli olarak toplumsal yasamda meydana gelen degisim ve gelismeler, insanlari
degerler konusunda tekrar dislinmeye yonlendirmistir. Bu baglamda egitim kurumlar da Uzerine disen
gorevleri yerine getirmeye calismaktadirlar. Okullarda verilmesi gereken en 6nemli egitimlerden biri haline
gelen deger egitiminin yapisi itibari ile soyut kavramlardan olusmasi, bu egitim esnasinda 6grenci 6zelliklerinin,
o0grenme tarzlarinin, hazir bulunusluk dizeylerinin, ilgi, ihtiya¢ ve beklentilerinin de gdz 6nline alinmasi
gerekliligini beraberinde getirmektedir. Toplum gelisimini de etkileyebilecek olan 6nemli faktorler arasinda
bulunan deger egitiminin baslangicindan itibaren dogru ve saglikli bir sekilde verilmesi gerekmektedir. Nitekim
deger egitiminin ¢ocugun kisilik gelisimi Uzerindeki etkisi bilinmektedir. Ailede gelismeye baslayan deger
sistemleri cevre ve deger egitiminin vazgecilmez ve &nemli unsuru olan okullarda da devam eder. ilkokula
baglayan bir 6grenci sinif 6gretmeni vasitasiyla hayat bilgisi ve sosyal bilgiler dersleri araciligiyla hayata
hazirlanir. Hayat bilgisi dersinden sonra 6grencilerin sosyal yasama hazirlanmasi ve istenen degerlerin
ogrencilere kazandirilmasi sorumlulugunu diger derslerden daha fazla lstlenen bir ders olan sosyal bilgiler
dersinde ilk kez bilimsel bilgi ile karsilasan 6grencilere vatandaslik bilgisi, yasam icin gerekli deger, tutum ve

davraniglarin kazandirilmasi amaglanmaktadir.

2005 Sosyal Bilgiler Dersi ilkégretim 4. ve 5. Sinif Programi’nda sosyal bilgiler; bireyin toplumsal var olusunu
gerceklestirebilmesine yardimci olmasi amaciyla; tarih, cografya, ekonomi, sosyoloji, antropoloji, psikoloji,
felsefe, siyaset bilimi ve hukuk gibi sosyal bilimleri ve vatandaslk bilgileri konularini yansitan; 6grenme
alanlarinin bir Unite ya da tema altinda birlesmesini igeren; insanin sosyal ve fiziki gevresiyle etkilesiminin
gecmis, buglin ve gelecek baglaminda incelendigi, toplu 6gretim anlayisindan hareketle olusturulmus bir ilkokul
dersi olarak ifade edilmektedir (MEB, 2005). Bununla beraber sosyal bilgiler dersinin icerigi 6grencilerin sosyal
yasama hazirlanmasinin yani sira degerlerin 6gretimine olduk¢a uygundur ve bu sorumlulugu Gstlenmesine
yardimci olmaktadir. Hayat bilgisi ile baslayan ve sosyal bilgiler dersindeki 6grenci deneyimlerinin 6grencilerin
yasamlarindaki Oonemi goéz o6ninde bulunduruldugunda, hayat bilgisi ve sosyal bilgiler 6gretiminde
kazandirilacak olan yeni yasantilarin 6nemi de ortaya ¢ikmaktadir. Bu noktada 6grencilere saglanacak zengin
yasantilar ile hayat bilgisi ve sosyal bilgiler dersinin etkililigi arasinda dogru bir oranti olduguna inanilmaktadir.
ilkokul Gclincii ve doérdiinci sinif grencilerinin icinde bulunduklari dénem dikkate alindiginda soyut diisinmeye
gecis doneminde yer aldiklari bilinmektedir (Senemoglu, 2005). Ayrica sozel yolla anlatilan bilgileri
somutlastirmada zorluk yasadiklari ve bu zorluklarin Gstesinden gelebilmek icin zengin yasanti saglayabilmenin
gerekliligi de ortaya ¢ikmaktadir (Sénmez, 2005; Yigit ve dig., 2005). Ogrenciler icin tasarlanacak olan zengin
yasantilarin yolu ise tabii ki icinde bulundugumuz teknoloji ¢aginda teknolojinin egitimde kullaniimasi ile
mumkiin olacaktir. Nitekim insan yasaminin daha etkili, daha rahat olmasinda en 6énemli iki faktor olan egitim
ve teknoloji bir arada kullanildiginda iyi sonuglar alinacagi asikardir. Teknoloji, insanin egitim araciligi ile
kazandigl bilgi ve becerileri daha etkili kullanabilmesine, sistemli ve bilingli olarak uygulayabilmesine firsat

tanimaktadir (Meydan, 2001). Teknolojinin egitimde uygulamasi olan bilgisayar destekli egitimin faydalar ile
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daha anlamh ve kalici 6grenmelerin gergeklestigi bilinmektedir. Soyut bir yapiya sahip olan deger egitiminin
icsellestirilmesinin zorlugunun 6niine gegebilmek icin etkinlik temelli deger egitiminin yapilmasinin gerekliligi
bir oneri olarak Aktepe’nin (2010) c¢alismasinda vurgulanmaktadir. Bununla beraber bilgisayar ve iletisim
teknolojilerindeki hizli gelisimin egitime yansimasi olarak multimedya ortamlarindaki similasyonlarin,
grafiklerin, animasyonlarin, modellerin, video ve filmlerin gergek hayat tecriibelerine yakin uygulamalara olanak
vermesi ve Ogrencilere yaparak, yasayarak 6grenme imkani sunmasi deger 6gretiminde soyut kavramlarin
somutlastiriimasina ve etkili bir deger 6gretimi yapilmasina yardimci olacagi disiinilmektedir. Bu baglamda
etkinlikleri ve bilgisayar teknolojisini birlestiren uygulamali bir deger 6gretiminin ¢ok daha etkili olabilecegi
disinilmektedir. Gelecek kusaklara deger aktariminin yapildigi bir siireg olan egitim icerisinde 6gretmenlerin
ve gelecegin 6gretmeni, 6gretmen adaylarinin sahip olduklari degerlerin 6grencileri etkileyecegi varsayimindan
yola cikarsak sahip olduklari degerlerin arz ettigi onem kaginilmazdir. Bu nedenle glinimiz egitim
programlarinda 6n plana ¢ikan ve her ders kapsaminda ele alinan deger egitiminde 6ncelikli olarak 6grencilere
model olan 6gretmenlerin ve 6gretmen adaylarinin deger 6gretimi konusundaki gorislerinin tespiti onemlidir.
Degerlerin egitim kurumlari agisindan dnemli hale gelmesi, arastirmacilarin da bu konu tzerine yogunlagmasina
neden olmustur. Deger egitimi ile ilgili Turkiye’de ve yurt disinda yapilan arastirmalar incelendiginde genel
olarak 6gretmen, Ogrenci, 6gretmen adayi, yonetici ve veliler boyutunda deger algilarinin incelendigi, bu
algilarin cinsiyet, yas, etnik Ozellik, ailelerin otoriterligi gibi farkh degiskenler agisindan incelendigi tespit
edilmistir. Ayrica ulusal ve uluslararasi literatiirde arastirmacilarin biiyiik cogunlugu degerleri sosyal boyutta ele
alarak onu tutum ve davranislarla iliskilendiren ilk yazar olan Rokeach’in Rokeach Degerler Olgegi ve
Schawartz’in gelistirmis oldugu Schwartz Deger Olcegi’ni kullanmis ya da bu &lceklerden yararlanarak yeni bir
Olcek gelistirmislerdir. Gerek Tirkiye, gerekse Tirkiye disinda yapilan arastirmalar incelendiginde degerlerle
ilgili cok cesitli kurum ve kademelerde arastirmalar yapildigi gériilmektedir. Toplum olarak degerler egitimine
olan ihtiyacimizin arttigi bu donemde ailede baslayan deger egitiminin sekillendigi yer olan okullarimizda da bu
egitimin lzerinde 6nemle durulmasi gerekmektedir. Deger egitiminin 6grencilerin seviyelerine uygun, ilgi ve
dikkatlerini cekebilecek, 6grencilere kendi hizlarinda yaparak yasayarak 6grenmelerine imkanlar sunabilecek
ortamlarda farkli etkinlik ve farkli yaklasimlar kullanilarak yapilmasi 6nemlidir. Nitekim literatiirde bunu
destekleyen calismalar mevcuttur (Aktepe, 2010; Giiltekin, 2007; Ugar, 2009). Ancak ulasilabilen literatdr
kapsaminda lisans diizeyinde sinif egitimi 6gretmen adaylarina hizmet iginde kullanabilecekleri uygulamali
deger egitimi sunan bir arastirmaya rastlaniimamistir. Hayat bilgisi ve sosyal bilgiler dersinde teknoloji ve farkh
deger 6gretim yaklasimlarinin bir arada kullanilmasi nedeniyle arastirmanin, 6grencilerin hayat bilgisi ve sosyal
bilgiler dersleri ve degerlere karsi olan tutumlarini olumlu yénde gelistirecegi duslinilmektedir. Arastirma
kapsaminda farkli deger 6gretimi yaklasimlari temel alinarak hazirlanan bilgisayar destekli etkinliklerin, ders
planlarinin, test ve olgceklerin sosyal bilimlerde kullanilabilirliginin literatiire ve 6gretmen adaylarinin hizmet
icinde 6grencilerine sunacaklari 6grenme ortamlarina katki saglayacagina inanilmaktadir. Ayrica arastirmada
Ogretim sirecinin hem nitel hem de nicel boyutlariyla ayrintili bir sekilde ele alinmis olmasi ¢alismanin, genelde

hayat bilgisi ve sosyal bilgiler egitimi, 6zelde ise degerler egitimi alaninda énemli bir eksiklige dikkat ¢cekerek, bu
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alanda galisacak diger arastirmacilara ve deger egitiminin esas uygulayicisi, gelecegin 6gretmeni 6gretmen

adaylarina yol gosterici olacagini disindirmektedir.

Bu dislinceden hareketle arastirmanin amaci, hayat bilgisi ve sosyal bilgiler 6gretiminde uygulamal deger
ogretimi orneklerini sinif egitimi 6gretmen adaylari ile bulusturmak ve siirec icerisinde 6gretmen adaylarinin
kendi rollerini fark ederek, 6gretim programlarinda yer alan degerlerle ilgili algilarina katki saglayabilmektir. Bu
dogrultuda arastirmada 6gretmen adaylarinin Schwartz Deger Listesinde yer alan degerlere yonelik tercihlerinin
nasil oldugu, calisma kapsaminda ydritilen etkinliklerin deger tercih siralamalarini etkileyip etkilemedigi,
ogretmen adaylarinin degerler ve deger egitim yaklasimlarina iliskin algilari ile calisma kapsaminda yiritilen

etkinlikleri nasil degerlendirdikleri sorularina cevap aranmistir.

YONTEM

Arastirmanin Modeli

Arastirma, elde edilen verileri gesitlendirmek, birlestirmek, karsilastirmak ve arastirma probleminin daha iyi
anlasiimasina katki saglamak amaciyla nicel ve nitel arastirma yontemlerinin bir arada kullanildigi karma
yontem calismasi seklinde organize edilmistir (Creswell ve Garrett, 2008). Calismanin deseni ise, karma yéntem
arastirma desenleri arasinda yer alan Cesitleme Desenidir. Karma yontem desenleri arasinda en sik kullanilan
desen olan cesitleme deseninde amag nitel ve nicel yontemleri birlikte kullanarak arastirma verilerini
cesitlendirmek, karsilastirmak ve butlnlestirerek veriler elde etmektir (Morse, 1991'den akt. Yildirm ve
Simsek, 2013). Arastirmada bu desenin kullaniimasinin nedeni sinif egitimi 6gretmen adaylarinin hayat bilgisi ve
sosyal bilgiler 6gretiminde uygulamali deger 6gretimine yonelik diisiincelerinin ve 6gretim programlarinda yer
alan degerlerle ilgili algilarinin farkli nicel ve nitel veri toplama araglari ile karsilastirmali olarak ortaya konulmak

istenmesidir.

Calisma Grubu

Arastirma, bir devlet liniversitesinin Egitim Fakultesi Sinif Egitimi Ana Bilim Dalinda 6grenim goren, 6n test ve
son teste katilan toplam 68 (Kadin, 51; Erkek, 17) 3. sinif 68retmen adayi ile yirGtalmustir. Arastirmanin
amacina bagh olarak sinif egitimi 6gretmen adaylarinin géruslerinin derinlemesine incelenmesine olanak
taniyacagi icin ¢alismada tercih edilen 6rneklem gesidi amagsal 6rnekleme yontemlerinden biri olan tipik durum
orneklemedir (Buyukoztirk vd, 2008: 78). Sinif egitimi 6gretmen adaylarinin demografik bilgileri Tablo 1'de

verilmistir.
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Tablo 1. Sinif Egitimi Ogretmen Adaylarina Ait Demografik Bilgiler

Degisken Frekans (f) Yiizde (%)
Cinsiyet Kadin 51 75
Erkek 17 25
Toplam 68 100
Kaldigi yer Devlet yurdu 19 27,9
Ozel yurt 13 19,1
Ogrenci evi 28 41,2
Aile evi 7 10,3
Diger 1 1,5
Toplam 68 100
Memleket Karadeniz bolgesi 18 26,4
Akdeniz bolgesi 12 17,6
Marmara bolgesi 12 17,6
Giiney dogu Anadolu bélgesi 9 13,2
ic Anadolu bdlgesi 7 10,2
Dogu Anadolu bolgesi 5 7,3
Ege bolgesi 3 4,4
Turkmenistan 2 2,9
Toplam 68 100
Anne meslek” Ev hanimi 58 85,3
Emekli 1 1,5
issiz 1 1,5
Profesyonel meslek mensuplari 5 7,3
Hizmet ve satis elemanlari 2 2,9
Nitelik gerektirmeyen meslekler 1 1,5
Toplam 68 100
Baba meslek” Profesyonel meslek mensuplari 13 19,1
Teknisyenler, teknikerler ve yardimci profesyonel 2 2,9
meslek gruplari
Nitelikli tarim, ormancilik ve su Urinleri galisanlari 7 10,2
Sanatkarlar ve ilgili islerde ¢alisanlar 4 5,9
Nitelik gerektirmeyen meslekler 26 38,2
Emekli 11 16,2
issiz 1 1,5
Bos 4 5,9
Toplam 68 100
Kardes sayisi Tek ¢ocuk 1 1,5
2 11 16,2
3 24 35,3
4 19 27,9
5 ve daha fazla 13 19,1
Toplam 68 100
Sosyo ekonomik diizey Alt 2 2,9
Orta 64 94,1
Ust 1 1,5
Toplam 68 100

* Anne ve baba meslekleri Tiirkiye is Kurumu (ISKUR)’nun internet sitesindeki meslek siniflamalarina gére diizenlenmistir.

Tablo 1 incelendiginde arastirmaya katilan 6gretmen adaylarindan 51’inin kadin, 17’sinin ise erkek oldugu; %
41,2’sinin 6grenci evinde, % 27,9’unun devlet yurdunda ve % 19,1’inin ise 0zel yurtta kaldigi gérilmektedir.
Bununla beraber 6gretmen adaylarinin agirlikli olarak Karadeniz (f: 18), Akdeniz (f:12) ve Marmara Bolgesinde
(f:12) geldikleri tespit edilmistir. Ebeveynlerin meslekleri incelendiginde; en yiksek ylzdeye sahip meslekler

anneler i¢cin ev hanimi (% 85,3) iken, babalar igin ise nitelik gerektirmeyen meslekler (% 38,2) oldugu
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belirlenmistir. Ogretmen adaylarinin &nemli bir bélimi ti¢ (% 35,3) ve dért (% 27,9) cocuklu ve orta (64) sosyo

ekonomik ailelerden geldigi gorilmektedir.

Veri Toplama Araglari

Schwartz Degerler Listesi:

Schwartz degerler listesinde 6gretmen adaylari, bu degerleri ve yanlarinda parantez iginde verilmis olan
aciklamalari okuduktan sonra her birini kendi hayatlarini yonlendiren bir ilke olmalari acisindan tasidiklari
oneme gore 1 (ilkelerime ters diser) ile 7 (en Ust dizeyde 6nemlidir) arasinda degisen bir degerlendirme
yapmiglardir. Toplam elli yedi deger ise 10 alt boyutta gruplandiriimistir. Bu alt boyutlar; glg, basari, hazcilik,
uyarilma, oOzdenetim, evrensellik, yardimseverlik, geleneksellik, uyum, givenlik olarak siralanmaktadir.
Schwartz Degerler Olgegi; Kusdil ve Kagitgibasi (2000), tarafindan dilimize cevrilmis ve gegerlik giivenirlik
¢alismalari yapilarak deger boyutlari igin glivenirlik katsayilarinin 0.51-0.77, arasinda degistigi tespit edilmistir.
Calismada ifade edilen Schwartz Degerler Olcegi’nde yer alan deger boyutlari, icerigi ve giivenirlik katsayilari

Tablo 2’de yer almaktadir.

Tablo 2. Schwartz Degerler Olgegi Deger Boyutlari, igerigi ve Giivenirlik Katsayilar

Deger boyutu Deger boyutunun icerdigi maddeler Giivenirlik
katsayisi

Oz yoénelim Kendine saygili olmak, kendi amaglarini segmek, yaraticilik, merakli olmak, 0,69
ozglirlik, bagimsiz olmak

Uyarilma Heyecanli bir yagam, degisken bir hayat, cesur olmak 0,70

Basari S6zi gegen biri olmak, hirsli olmak, basarili olmak, yetkin/muktedir olmak, zeki 0,66
olmak

Guvenlik Ulusal giivenlik, baglilik duygusu, iyilige karsilik verme, toplumsal diizen, aile 0,59
guvenligi, saglikli olmak, temiz olmak

Evrenselcilik Sosyal adalet, baris iginde bir diinya, erdemli olmak, glzel bir dlinya, cevreyi 0,77
korumak, acik fikirli olmak, esitlik, dogayla bltinlik, ic huzur

Uyum itaatli olmak, ana babaya yasllara deger vermek, kibar olmak, kendini 0,51
denetleyebilmek

Hazcilik Yagsamdan zevk almak, zevk, isteklerine diskiin olmak 0,54

Glg Sosyal giig, zengin olmak, otorite sahibi olmak, sosyal sayginlik, toplumdaki 0,75
goriinimi koruyabilmek

Gelenek Bana dlsen hayati kabullenmek, ihmli olmak, dindar olmak, algakgonalli olmak, 0,63
geleneklere saygi, mahremiyete 6zel hayata saygi

Yardimseverlik Manevi bir yasam, bagislayici olmak, dirist olmak, yardimsever olmak, sadik 0,76

olmak, sorumlu olmak, anlamli bir yasam, gercek dostluk, olgun sevgi.

Kisisel Bilgi Formu:

Arastirmaci tarafindan diizenlenen bu form araciligiyla, ¢alisma grubunda yer alan sinif egitimi 6gretmen
adaylarina ait cinsiyet, yas, kardes sayisi, anne-baba 6grenim durumu, sosyoekonomik durum ve yasadig yer

gibi demografik bilgileri tespit edilmistir.
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Deger Egitimi Goriis Formu:

Arastirmaci tarafindan gelistirilen ve sinif egitimi 6gretmen adaylarinin degerler ve deger 06gretim
yaklasimlarina iliskin algilarini tespit etmek amaciyla kullanilan form, 8 adet acik uglu sorudan olusmaktadir.
Formda yer alan sorular araciligl ile 6gretmen adaylarinin deger ile birlikte kullanmayi tercih ettikleri kavram
(egitim, Ogretim), kullanmayi tercih edecekleri deger egitim yaklasimlari, 6gretmen olduklarinda deger
egitim/ogretimi yapmayi dustndikleri ders(ler), ilkokul 6gretim programlarinda yer alan degerler ilgili
dustnceleri (eklenmesi, ¢ikarilmasi, mevcut hali) ve deger egitim/68retimi konusundaki 6nerileri belirlenmeye
calisilmistir. Sorularin hazirlanmasinda ilgili alan yazindan yararlanilarak uzman goérust alinmistir. Uzman

donitleri neticesinde de son halini alan form, proje bitiminde uygulanmustir.

Genel Degerlendirme Formu:

Sinif egitimi 6gretmen adaylarinin proje kapsaminda yuritilen etkinlikleri genel olarak degerlendirmesine
yardimci olma amaciyla diizenlenen formda, 6gretmen adaylarinin begenip begenmeme, sikilip sikiimama
durumlari tespit edilmeye calisilmistir. iki béliimden olusan formun ilk bélimiinde &gretmen adaylarindan,
arastirma sireci esnasinda yuriatllen etkinlikleri etkinlik sayisi dahilinde (1-12) birden on ikiye kadar
puanlamalari, her bir etkinlige farkli ve tek puan vermeleri istenmistir. Puanlamanin yani sira da gerekgelerini
sunmalari istenmistir. ikinci béliimde ise etkinlikler arasindan en cok begendigi ve en ¢ok sikildig etkinligi,

etkinliklerin yer aldig1 sGitunlara isaretleyerek yine gerekcgelerini yazmalari istenmistir.

Verilerin Toplanmasi

Arastirma, bir devlet Universitesinde 2018-2019 egitim 6gretim yili gliz ve bahar yariyillarinda Sinif Egitimi Ana
Bilim Dali Hayat Bilgisi ve Sosyal Bilgiler Ogretimi dersleri kapsaminda yiiriitilmistiir. Arastirma kapsaminda
yapilan etkinliklere toplamda 83 6grenci katilmis ancak 6n test ve son teste katilmayan 19 6grenciden toplanan
veriler analize dahil edilmemistir. Her iki dersin iceriginde yer alan “Degerler Egitimi” kapsaminda sinif egitimi
O6gretmen adaylarina uygulamali olarak deger egitimi yaklasimlarina uygun ders planlari ve etkinlikleri (Yarar
Kaptan, 2015) verilerek, kendilerinin de siireg icerisinde deger egitimi yaklasimlarina uygun etkinlik tasarimi
yapmalari istenmistir. Uygulamalar on hafta siirmis, veri toplama araglarinin siire¢ basinda ve bitiminde
uygulanmasi ile toplamda 12 haftalik bir uygulama yapilmistir. Bu uygulamalarin 6 haftasi hayat bilgisi 6gretimi
dersinde, 6 haftasi ise sosyal bilgiler 6gretimi dersi kapsaminda yiratilmdistir. Derslerin gliz ve bahar
yariyillarinda olmasi sebebi ile giiz ddnemindeki dersin (Hayat Bilgisi Ogretimi) ara sinavindan sonra etkinlikler
baslatilmis ve devamhligi saglanmistir. Bununla beraber siire¢ esnasinda sinif egitimi 6gretmen adaylarinin
kendi Urettikleri ve gelistirdikleri materyallerin sergilendigi Materyal Sergisi ise bahar yariyilinda genclik
haftasinda yapilmistir. Arastirmanin etik izni Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler Etik

Kurulundan (Tarih: 14.08.2017, sayi: 2017/7) alinmustir. Siirece ait ayrintili bilgiler Tablo 3’de verilmistir.
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Tablo 3. Aragtirma Sireci

Uygulama /islem Tarih/donem Ders

Literatir taramanin ve derlemenin gelistirilmesi 2018-2019 Hayat Bilgisi Ogretimi
Yasal izinlere bagvurma Gz ve Bahar Donemi ve

Veri toplama araglarinin hazirlanmasi Sosyal Bilgiler Ogretimi
Ders planlarinin/etkinliklerin hazirlanmasi

On testlerin uygulanmasi 26-30 Kasim Gz Hayat Bilgisi Ogretimi
Sinifimizin Resim Atolyesi Gz

“Saygl” Kelime iliskilendirme

Cizgi Film izleme Bahar Sosyal Bilgiler Ogretimi

Video izleme/ Resim Gosterimi

Hikaye izleme: “Bir Bayram Sabahi”

Melike- Ali ikilemi

Hikaye izleme/Dinleme: Baskasi Ne Diisiiniirdii?

Siir Okuma

Kelime Avi

Hosgoru Calisma Kagidi

Hosgori Kurallarini Olusturma

Ornek Olay incelemesi

Proje 6devi (“Okulda Hosgori Havasl” temali materyal tasarimi)

Proje 6devlerinin sunumu

Materyal Sergisi

Son testlerin uygulanmasi 23.05.2019 Bahar Sosyal Bilgiler Ogretimi

Verilerin analiz edilmesi-Literatlr derleme

Verilerin yorumlanmasi

Sonug raporunun yazilmasi

Arastirma, 2018-2019 Giiz Dénemi ara sinav doneminin ardindan baslatildig! icin 6n testlerin uygulanmasi, es
zamanli olarak Hayat Bilgisi Ogretimi dersine ait dgretim uygulamalarinin yiiriitilmesi sebebiyle ¢ok fazla
etkinlik yarattlememistir. Ancak sinif egitimi 6gretmen adaylarinin planlanan her etkinlikle tanismalari
saglanmistir. Sadece ayni etkinlik strecine sahip farkl iceriklerdeki etkinliklerde eleme yoluna gidilerek bahar
doénemindeki dersin iceriginin de eksik kalmamasi saglanmaya ¢alisilmistir. Bahar déneminde dénem baslangici
ile birlikte Sosyal Bilgiler Ogretimi dersinin planlanmasinin ardindan her etkinlikten en az bir tane olacak sekilde

stire¢ tamamlanmistir.

Verilerin Analizi

Nicel verilerin analizi asamasinda analiz tekniklerinden hangisinin kullanilip kullanilmayacagina karar vermek
amaciyla verilerin normal dagilim ozelligi gosterip gostermedigine mod, medyan, ortalama degerlerinin
hesaplanmasi, histogramlar araciligi ile gizilen normal dagihm egrileri, carpiklik ve basiklik degerlerine birlikte
bakilarak karar verilmistir (Seger, 2013). Bununla beraber betimsel istatistikler ve iliskili érneklemler icin t
testinden de vyararlanilmistir. Nitel verilerin analizi asamasinda ise betimsel ve icerik analizi birlikte
kullanilmistir. icerik analizi, miilakatlardan, giinliiklerden ve dokiimanlardan elde edilen verilerden yola ¢ikarak,
veri setini tutarh ve anlamli bir sekilde cesitli kategori ve temalara indirgeme siirecidir (Patton, 2014). Bu
baglamda elde edilen veriler arastirma problemlerine iliskin her bir sorunun bir bitin olarak

degerlendirilmesine yonelik olarak kategori ve temalar altinda birlestirilerek dogrudan alintilarla sunulmustur.
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BULGULAR

Arastirmada elde edilen bulgular; ¢alismanin amacini ve problemini destekler nitelikte olmahdir. Bulgular
kisminda sadece bulgular sunulup acgiklanmahdir. Asla yorum yapilmamahdir. Yorum, tartisma ve sonug
kisminda yapilmalidir. Bulgular bélimiinde gerek gorildugunde tablo, sekil, grafik veya resimlerle kullanilip

aciklama yapilabilir.

Bu bolimde arastirmada elde edilen bulgular Schwartz Degerler Listesi'ne yonelik yapilan analizlere ait
bulgular, Deger Egitimi Gorlis Formu’na ait bulgular ve sinif egitimi 6gretmen adaylarinin siirece ait genel

degerlendirmelerine ait bulgular olmak UGzere Ui¢ ayri baglk altinda sunulacaktir.

Schwartz Degerler Listesi’ne Yonelik Yapilan Analizlere Ait Bulgular:

Sinif egitimi 6gretmen adaylarinin Schwartz Deger Olgegi’'nden elde edilen verilerin normallik dagilimina
bakildiginda normallik varsayimi karsilandigi icin 6lgegin analizinde parametrik tekniklerden yararlaniimistir.

Verilerin normalliginin sinandigi degerler Tablo 4’te sunulmustur.

Tablo 4. Verilerin Normallik Dagiliminin Sinanmasi

Ol¢iim N X SS Mod Med. Carpiklik Basikhik
On Test 68 5,87 ,63557 5,70 5,90 -1,152 2,475
Son Test 68 5,88 ,68809 6,00 6,00 -,777 ,574

Tablo incelendiginde 6n teste ait ortalama (5,87), ortanca (5,90) ve tepe deger/mod (5,70); son teste ait
ortalama (5,88), ortanca (6,00) ve tepe deger/mod (6,00) birbirine yakin degerler oldugu gérilmektedir. Ayni
zamanda 6n teste ait ¢arpiklk (-1,152) ve basiklik (2,475) degerlerinin de -3 ile + 3 arasinda oldugu; son teste ait
carpiklik (-,777) ve basiklik (,574) degerlerinin de 1’den kiguk degerler oldugu tespit edilmistir. -1 ila + 1
araliginin disina dasen carpiklik degerleri, buyik olcide carpik bir dagilim gosterir (Hair, Black, Babin ve
Anderson, 2013). Morgan vd. (2004, s.49) genel geger kural olarak, ¢arpiklik katsayisinin -1,+1 arasi degerlerini
normal dagihmin 6lglst olarak kabul etmeyi 6nermektedir (akt. Can, 2017). Alan yazinda garpikhk ve basiklk
katsayisinin -3 ile +3 arasindaki degerlerini normal kabul eden galismalar da mevcuttur. Sinif egitimi 6gretmen

adaylarinin deger boyutlarina iliskin betimsel istatistikleri Tablo 5’te verilmistir.

Tablo 5. Sinif Egitimi Ogretmen Adaylarinin Deger Tiplerine iliskin On test-Son test Betimsel istatistikleri

Deger On test Son test
N X Ss N X Ss

Oz yénelim 68 6,4118 ,86792 68 6,5735 ,69789
Uyarilma 68 5,3382 1,22913 68 5,1618 1,39947
Basari 68 5,1176 1,50154 68 5,1029 1,53700
Guvenlik 68 6,6471 ,70742 68 6,5147 ,88928
Evrensellik 68 6,6618 ,68263 68 6,2353 1,18596
Uyum 68 6,3971 1,12156 68 6,5588 ,72033
Hazcilik 67 5,2836 1,20361 67 5,2090 1,32044
Gug 68 4,7500 1,40760 68 5,0441 1,42927
Geleneksellik 68 5,5000 1,40893 68 5,8382 ,94015
Yardimseverlik 68 6,6029 ,67226 68 6,6471 ,76811
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Tablo 5'te goruldugl gibi sinif egitimi 6gretmen adaylarinin 6n testte en cok katildiklari ilk bes deger
siralamasinda Evrensellik (Manevi bir yasam, bagislayici olmak, diiriist olmak, yardimsever olmak, sadik olmak,
sorumlu olmak, anlamli bir yasam, gercek dostluk, olgun sevgi) [x: 6,6618], Giivenlik (Ulusal givenlik, baglilik
duygusu, iyilige karsihk verme, toplumsal dizen, aile glivenligi, saglik olmak, temiz olmak) [x: 6,6471],
Yardimseverlik (Manevi bir yasam, bagislayici olmak, diiriist olmak, yardimsever olmak, sadik olmak, sorumlu
olmak, anlamli bir yasam, gercek dostluk, olgun sevgi) [x: 6,6029], Oz yénelim (Kendine saygili olmak, kendi
amaglarini segmek, yaraticilik, merakli olmak, 6zgiirliik, bagimsiz olmak) [X: 6,4118] ve Uyum (itaatli olmak, ana
babaya yaslilara deger vermek, kibar olmak, kendini denetleyebilmek) [x:6,3971] degerleri yer almaktadir. Sinif
egitimi 6gretmen adaylarinin son testte en ¢ok katildiklari ilk bes deger degismemekle beraber degerlerin
siralamasinin degistigi tespit edilmistir. Buna gore yeni siralama Yardimseverlik [x: 6,6471], Oz yénelim [x:
6,5735], Uyum [x: 6,5588], Giivenlik [x: 5,6147] ve Evrensellik [x: 6,2353] seklinde olmustur. Bunula beraber
dgretmen adaylarinin son test puan ortalamalarinin Oz yénelim [x: 6,5735], Uyum [X: 6,5588], Gii¢ [X: 5,0441],
Geleneksellik [x: 5,8382] ve Yardimseverlik [x: 6,6471] deger tiplerinde 6n teste gore artis gosterdigi de
belirlenmistir. Sinif egitimi 6gretmen adaylarinin deger tercih siralamalarindaki farklilagsmalarini belirlemek igin

yapilan iligkili drneklemler igin t testine ait analizler ise Tablo 6’da verilmistir.

Tablo 6. Sinif Egitimi Ogretmen Adaylarinin Deger Tercih Siralamalarindaki Farklilasmalar

Deger Boyutlar F')Igl'.im N X SS sd T P
Geyonelim  — e 7 19
Uyarima L o9 361

On Test 68 5,1176 1,50154
Basari Sorr]1 Teesst 68 5,1029 1,53700 67 084 933
On Test 68 6,6471 170742
Giivenlik 5:9?1 Tzsst s Se1a7 5928 67 1,218 228
Evrensellik ; ':‘TT‘:; Zz Z:ggg 1’?;256936 67 2,959 ,004
e RN
On Test 68 5,3030 1,20217
Hazcilik Sor; Tzsst 68 5,1970 1,32688 67 ~17 607
On Test 68 4,7500 1,40760
Gug sf:w Tzsst 68 5,0441 1,42927 67 1,297 199
Geleneksellik s(; R 2: ;Zggg 1'5?081953 67 1,895 062
Yardimseverlik S('())r;?eesstt 22 2'2252 ’%gii 67 -,418 ,678
On Test 68 5,8711 63557
Genel 50: Tizsst 68 5,8897 168809 67 ~202 841

Sinif egitimi 6gretmen adaylarinin deger tercih siralamalarindaki farklilasmalari belirlemek i¢in yapilan iliskili
orneklemler igin t testi sonucunda, sadece Evrensellik degeri alt boyutunda anlamh bir fark gorilmis
(t7)=2,959, p<0,004), diger deger tiplerinde ise ortalama artiglarinin istatistiksel olarak farkliliga sebep olmadigi
belirlenmistir. Test sonucu hesaplanan etki buyukligu (d=-,0244), bu farkin dusik (az) dizeyde oldugunu

gostermektedir.
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Deger Egitimi Goriis Formu’na Ait Bulgular:

Elde edilen verilerin analizi neticesinde bulgular Tablo 7 ile Tablo 8'de sunulmus ve tablo altlarinda sinif egitimi

O0gretmen adaylarinin gorislerinden alintilarla desteklenerek ayrintili agiklamalarina yer verilmistir.

Tablo 7. Sinif Egitimi Ogretmen Adaylarinin Deger Egitimi Konusundaki Onerileri

Etkinlik Temelli Egitim (f= 80)

Derslerin islenisi (f= 62)

e  Hikdye (10)
e Ornekolay (10)

e Drama (9)
e  Oyun(8)
e  Masal (6)
e  Fabl(5)

e  Yaraticidrama (4)

e Materyaller (3)

e  Biilten Panosu (2)

e Analizle Ggretim (1)
e  Resim (2)

o Afis(1)

e  Argiimantasyon (1)
e Biiyiiklere ziyaret (1)
e (Cizgifilm (1)

e Dogaglama (1)

o Film(1)

o Gezi(1)

e  Gosteri(1)

e  Grup ¢alismasi (1)

e stasyon (1)

e Karikatiir (1)

e Kisa Yazi (1)

e  Miize (1)

o Miizik (1)

o Oykii(1)

e Roloynama (1)
o  Sarki(1)

o Siir(1)

e Tiyatro (1)

e Video (1)

e Yerlimal haftasi(1)

e Giinliik hayatla iliskilendirme (22)

e Teorive uygulamay: biitiinlestirme (13)

e  Kalici 6grenme (8)

e  Somutlastirma (5)

e Disiplinlerarasi iliskilendirme (3)
e Farkli etkinlikler (3)

e  Empati kurma (2)

e Farkli yéntemler (2)

e Deger-beceri iliskisi (1 )

e Egitici mesajlar (1)

o Odretim ilkeleri (1)

e  Yakindan uzaga ilkesi (1

Ogretim Programlari (f= 36)

e Devamliligin saglanmasi (9)
e Biitinliik (5)

e Dogrudan deger égretimi (3)
e Etkin uygulama (3)

e Deger-deger iliskisi (2)

e Kazanimlarla iliskilendirme (2)
e Kok degerlerin niteligi (2)

e Aciklayici olma (1)

e Disiplinlerarasi yaklasim (1)
e  Farkindalik kazandirma (1)

e  Kapsayiciolma (1)

e  Kilavuz olma (1)

o Kok deger-deger iliskisi (1)

e  Tamamlayicilik (1)

Ogretmenin Rolii (f= 59)

e Ogrenme-6§retme siirecini yénetme (21)

e  Rol model olma (19)
e Egitim-dgretimi planlama (10)
e  Konu alan bilgisi (9)

Ogrenme Ortami (f= 22)

Yaygin Etki (f= 24)

e Yaparak yasayarak 6grenme(8)
o Ogrenmeyi deneyimleme (5)

e Sosyokiiltiirel farkliliklar (3)

o Aktif katihm (2)

e  Gozlem yapma (1)

o Karsilikli iletisim (1)

e  Sosyallesme (1)

e Yapilandirmaci yaklasim (1)

e Paydas isbirligi (Okul-Aile-Cevre) (17)

e MEB’in ¢alismalarini arttirmasi (2)
e Tamitim faaliyetleri (2)

e Toplumu bilinglendirme (2)

e Deger algisini yayginlastirma (1)

Tablo 7 incelendiginde sinif egitimi 6gretmen adaylarinin deger egitimi konusundaki Onerilerinin “etkinlik
temelli egitim”, “derslerin islenisi”, “6gretim programlari”, “6gretmenin rolii”, “6grenme ortami” ve “yaygin
etki” olmak Uzere alti (6) kategori altinda toplandigi gorilmektedir. Etkinlik temelli egitim kategorisi

incelendiginde Ogretmen adaylarinin genellikle deger egitiminin farkh yontem ve teknikler ile farkh
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materyallerin kullanimini esas alarak stirdirilmesi konusunda gorus belirttikleri gortlmektedir. Sinif egitimi

o0gretmen adaylarinin degerler egitiminde etkinlik temelli egitime yonelik gorisleri su sekildedir:

Deger égretiminde 6grencilere uygun hikdye, masal, fabl okunabilir. Hangi dedgeri kazandigi
konusunda form doldurabiliriz. Sinifa degerlere yénelik haftalik ya da ayhk kisa yazilar, afisler
asabiliriz. Biilten panolari hazirlayabiliriz (OA2). Deder editimine eskiye nazaran daha énemi
vurgulanmakta fakat uygulama noktasinda sikintilar var. Agiktan agiga yapmak yerine értiik bir
sekilde deger egitimi verilebilir. Edebi iiriinler, giincel olaylar, drama, giinliik hayattaki durumlarla
iliski kurulup faydalanilabilir. Onem verilmesi gerektigini diisiiniiyorum. Derste yaptigimiz gibi
benzer etkinlikler sinif icerisinde veya disinda yaptirilabilir veya gergeklestirilebilir (OA9). Biitiin
6gretmenlerin deger editimi vermesi gerektigini veya programa uygun hareket etmeliler.
Programda yer alan degerlerin becerilerle beraber verilmesini ve ¢ocuklara sevdirilmesi lazim.

Oyunlarla veya filmlerle, masal ya da hikayeler okuyarak bu dederler kazandirilabilir (OA12).

Tablo 7'de “derslerin islenisi” kategorisi incelendiginde sinif egitimi 6gretmen adaylarinin genellikle giinlik
hayatla iliskilendirme (22), teori ve uygulamayi butlinlestirme (13), kalici 6grenme (8), somutlastirma (5),
disiplinlerarasi iliskilendirme (3), farkl etkinlikler (3) ve empati kurma (2) gibi temalar Uzerine yogunlastiklari
gorilmektedir. Sinif egitimi 6gretmen adaylarinin degerler egitiminde derslerin islenisine yonelik 6nerileri su

sekildedir:

...Ders esnasinda hem égrenip hem hayata tasiyabiliyorlar. Tiim ders programlarina eklenmesi
dogru bir davranis bence. Ciinkii biz ders anlatirken hangi ders olursa olsun bunu giinliik hayatla
iliskilendiriyoruz ve 6gretim programlarina eklenmesi bence isabetli bir karar (OA6). Odretim
ilkelerinden olan hayatilik ve transfer etme konusunda dederler editiminin gerekli oldugunu,
cocugun gergek hayatta olan veya sinifta yasadidi bir olayi bu kapsam dahilinde nitelendirmek igin
ilkelerle birlikte hareket etmelidir. Bu konuda olan diisiincem herhangi bir ders icinde degil de
cocuklarin her yasaminda uygulanabilmesidir (OA6). ...Dederler her programa belirli seviyede
eklenirse bireyin lizerinde daha kalici olacaktir. Ders ile deder arasinda baglantiyi kendi kendine
kavrayip daha iyi 6grenip kendi hayatinda uygulayabilir. Eklenmesinin ¢ok dogru oldugunu
diistiniiyorum. Programda yer aldigi icin herkes tarafindan &6nemli ve gerekli oldugu
anlasiimaktadir. Ayrica belli plan ve program déhilinde olmasi daha etkili ve kalici 6grenmeyi
zenginlestirecektir (OA79). Dederlerin soyut olarak égretilmesinden ¢ok somutlastirilarak
dgretilmesi gerekiyor. Odrenciler gercek hayatinda dederlere aykiri davraniyorsa 6gretmenin
bunu diizeltmesi gerekiyor. Konu anlatir gibi degerler anlatilmaz. Degerler egitiminin siniftan
baslayip okul disina daha sonra ¢evreye, aileye ulasmasi gerekiyor. Asama asama degerlerin
kazandinlacadini diisiiniiyorum (OA73). Bir siire¢ halinde ilkokulda tiim ders miifredatinda
verilmelidir. Materyaller ile desteklenerek 6gretim somut hale getirilmeli. Her ay bir deger ile ilgili

pano olusturulabilir (OA17).

1450



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

Tablo 7'de “6gretim programlari” kategorisi incelendiginde sinif egitimi 6gretmen adaylarinin genellikle
devamlilgin saglanmasi (9), batiinlik (5), deger eklenmesi (3), deger-deger iliskisi (2) kazanimlarla iliskilendirme
(2) gibi temalar Gzerine yogunlastiklari gorilmektedir. Sinif egitimi 6gretmen adaylarinin degerler egitiminde
Ogretim programlarina yonelik 6nerileri su sekildedir:
Biitiin dgretmenlerin haftada en az bir dersini dederler egitimine ayirmalari gerektigini
diistiniiyorum. Clinkii bir insan 6gretmen, doktor, miihendis, avukat veya memur olabilir ancak
énemli olan insan olmasidir. insanlarla olan iliskisidir. Bu yiizden okullarda bu tiir faaliyetlerin
olmasi taraftariyim (OA12). Cocuklara kiiciikliikten itibaren diizenli ve bilin¢li bir sekilde
verilmelidir. Clinki insanlar cogu seyi kiiclikliikten yani ¢ocukluktan 6dgrenir, benimser ve
hayatinda bu dederlere yer verir (OA25). Tiim derslerde dederler editiminin olmasi gerektigine
inaniyorum. Ciinki dederler egitimi bir biitiin olarak verilmesi gereken ve hayatin her karesinde

olacak sekilde diizenlenen bir editimdir (OA84).

Tablo 7’de “6gretmenin rolii” kategorisi incelendiginde 6gretmen adaylarinin genellikle 6grenme-6gretme
strecini yonetme (21), rol model olma (19), egitim-6gretimi planlama (10) ve konu alan bilgisi (9) gibi temalar
Uzerine yogunlastiklar gorilmektedir. Sinif egitimi 6gretmen adaylarinin degerler egitiminde 6gretmenlerin
roliine yonelik 6nerileri su sekildedir:
..Ogretmen ve 6gretmen adaylari dederler ile i¢ ice yetistirilmeli ve icsellestiriimesi gerekiyor.
..Ogretmen sinifta davranislarinda ve konusmalariyla degerleri yansitmaldir. Cocuklara
degerlerin istee badli olmadigini en biiyiik ihtiyag oldugu hissettirilmelidir (OA13). Oncelikle
dgretmenin bu dederlere uygun davranmasi gerekir ki égrencilere kazandirabilsin. Odretmen
biitiin égrencileri sevmeli ayrim yapmamal ki 6grenci sevmeyi bilsin (OA16). ...Ogrenciye verilen
degerleri égretmen ...barindirmalidir. Ciinkii biz her ne kadar égrenciye bunlari anlatsak da
6grenci bizde bu degerleri géremez ise uygulamaz o zamanda 6gretmemizin anlami kalmaz
(OA20). Ogretmenler olarak dederlerimizi yasatan ve 6rnek teskil eden bireyler olmaliyiz. Her

dGretmen buna dikkat ederek yasarsa dederlerimizi cocuklara en dogal haliyle verebiliriz (OA58).

Tablo 7'de “6grenme ortami” kategorisi incelendiginde sinif egitimi 6gretmen adaylarinin genellikle yaparak
yasayarak 6grenme (8), 6grenmeyi deneyimleme (5), sosyokdltiirel farkhhklar (3), aktif katiim (2), gézlem
yapma (1), karsihkh iletisim (1), sosyallesme (1) ve yapilandirmaci yaklasim (1) gibi temalar Uzerine
yogunlastiklari gérilmektedir. Sinif egitimi 6gretmen adaylarinin degerler egitiminde 6grenme ortamina yonelik
onerileri su sekildedir:
Bence &drencilerin yaparak yasayarak bu dederleri uygulayabilecedi alternatif etkinliklere yer
verilmelidir (OA3). Cocuklara sunus yoluyla dedil yaparak yasayarak Sdrenmeleri gerektigini
diisiiniiyorum (OA5). Yaparak ve yasayarak cocuklara anlatmak, 6diil ve ceza yerine yaptiklarinin
sonuglarini gérmesini saglamak. Drama, grup ¢alismasi gibi sosyal ve iletisim dolu ortamlarda

egitim sadlamak olabilir (DA47). Deder editimini ve édretimini yaparken sinifta bu dederler
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okuyup okuyup gegilmemeli. Aslinda bu dederlerin hayatin bir pargasi oldugunu yasamdan

érnekler verilmeli. Bizati yaparak yasayarak verilmeli (OA23).

Tablo 7’de “yaygin etki” kategorisi incelendiginde sinif egitimi 6gretmen adaylarinin genellikle paydas isbirligi

(okul-aile-gevre) (17), MEB’in galismalarini arttirmasi (2), tanitim faaliyetleri (2), toplumu bilinglendirme (2) ve

deger algisini yayginlastirma (1) gibi temalar lizerine yogunlastiklari gorilmektedir. Sinif egitimi 6gretmen

adaylarinin degerler egitiminde yaygin etkinin saglanmasina yonelik 6nerileri su sekildedir:

Deger egitimleri sadece belli bir sinif diizey kapsaminda degil de her zaman ¢ocuklara bildirilmesi

hatirlatilmasi gereken bir konudur. Aileleri bu konuda isbirlik¢i yapabiliriz. Clinkii ¢ocuk evde

gérdiigii davranislarr uygular (OA14). Deder editimi verecek bir éGretmenin ...aile ile iletisimde ve

is birligi icerisinde olmalidir ve égrencilerini iyi tanimalidir. Deder editimi ¢cocugu akademik olarak

gelistirmekten ¢ok daha &énemlidir. Bu nedenle tiim 6dretmenler yeterli adirhda &gretim

asamasinda yer vermelidir (OA67). Bu konuda Milli E§itim Bakanhdi dederler editimi konusuna

daha cok adirlik vermeli ve (izerinde durmalidir. O§retmenlerimizin de bu konuda bilinglendirilmesi

gerekir (OA76).

Sinif egitimi 6gretmen adaylarinin deger egitimi konusuna ait farkindaliklari ile bireysel olarak yirittikleri

faaliyetlere yonelik analiz bulgulari ise Tablo 8’de sunulmustur.

Tablo 8. Sinif Egitimi Ogretmen Adaylarinin Deger Egitimi Konusunda Yirittiikleri Faaliyetler ve

Farkindaliklar

Yiiriitttkleri Faaliyetler

Farkindaliklari

Davraniga Yonelik Faaliyetler (f= 35)

Karakter/Kisilik Geligimi (f= 26)

e Degerlere uygun yasama (14)
e lyibir rol model olma (10)
e GOnlillii egitim verme
(Drama, davranis egitimi) (2)
e Giinliik hayatla iliskilendirme (2)
e Ziyaretlerde bulunma
(ilkokul, huzurevi, sehitlik) (2)
o Ozel ders verme (1)
e Sinif égretmenleri ile gériisme (1)
e  Sporyapma (1)
e  Uyarida bulunma (1)
e  Yardim faaliyetlerine katiima (1)

iyi insan olma (5)

Duyarlilik (4)

Degerleri 6ziimseme (3)
ideal karakter (3)

Sosyal sorumluluk (3)

Oz giiven (2)

Acik fikirlilik (1)

Kendi fikirlerini Giretme (1)
Oz farkindalik (1)

Ozgiir diisiinme (1)

Sug oranlarinin azalmasi (1)
Topluma faydali birey olma (1)

Kisisel Gelisime Yonelik Faaliyetler (f= 73)

Gereklilik/OGnem (f= 52)

e Kitap/dergi/siir okuma (28)

e Film/belgesel/video izleme (8)

e Arastirma yapma (6)

e FEtkinliklere katilma (5)

e lgili yazilar: takip etme (5)

e Materyal sergisi diizenleme (5)

e Sivil toplum kuruluslarinda ¢alisma (4)
e Kazanim-deder eslestirme (2)

e Miizik kurslarina gitme (2)

e Ozdenetim gelistirme (2)

e Sinif 6gretmenlerini takip etme (2)

lyi insan yetistirme (14)

Sosyal yasamin diizenlenmesi (12)
Toplumsal diizenin korunmasi (8)
Egitim sistemine katkisi (7)
Gelecege y6n verme (7)
Geleneklerin aktarimi (2)

Kiiltiirel degerlerin aktarimi (2)

Eksik Yonler (f=9)

Ogretmenlerden kaynakli eksiklikler (6)
Programdan kaynakli eksiklikler (3)

Deger Kazandirmada Zamanlama (f= 66)
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e Drama editimi (1) e lkokul diizeyinde kazandirma (49)
e Etkinlik tasarlama (1) e flkokul éncesinde kazandirma (17)
e Okul sergilerini takip etme (1)

e Projelere katilma (1)

Diger (f=5)

e Fadaliyet yiiriitmeme (5)

Tablo 8 incelendiginde sinif egitimi 6gretmen adaylarinin deger egitimi konusundaki farkindaliklarinin
“karakter/kisilik gelisimi”, “gereklilik/6nem”, “eksik yénler” ve “deder kazandirmada zamanlama” olmak Uzere
dort (4) tema altinda toplandigi gorilmektedir. Karakter/kisilik gelisimi temasi incelendiginde 6gretmen
adaylarinin genellikle deger egitiminin iyi insan olma (f: 5), duyarhlk (f: 4), degerleri 6zimseme (f: 3), ideal
karakter (f:3), sosyal sorumluluk (f: 3), 6z gtven (f: 2), acik fikirlilik (f: 1), kendi fikirlerini Gretme (f:1), 6z
farkindahk (f: 1), 6zglir disinme (f: 1), su¢ oranlarinin azalmasi (f: 1), topluma faydali birey olma (f: 1) gibi

temel degerleri kazandirdigi yoniinde goris belirttikleri gorilmektedir. Sinif egitimi 6gretmen adaylarinin bu

temalarla iliskili olarak ifade ettikleri farkindalik diizeylerine iliskin gorisleri su sekildedir:

Degerler bireyin yasaminda her zaman olmasi gereken olgulardir. Her ne kadar temeller atilsa da
gercekten ve dodru bir sekilde égrenilmesi icin editim hayati icinde de olmasi gerekir. lyi bir
vatandas, dodgru bir insan olmak adina ailede baslayan dederler egitimi... Ogretim
programlarinda yer almalidir (OA57). lyi bir insan olmak igin dederlerin siizgecinden gecmemiz
gerekir. Her dersin amaci duyarl, yararli ve liretken vatandaslar yetistirmektir. Bu yiizden énce
deger sonra egitim (OA13). Odretim sadece kavramlarin égretimi, bilim Sgretimi dedildir. Biz
insanlar toplu alanda birlikte yasiyoruz, insan olarak 6zellik, deger ve kurallari é6grenmemiz
gerekir. Bu sebeple deder 6dretimi, editimi yapiimasi gerekmekte (OA63). Dederlerin 6gretim
programlarinda yer almasi neslin ve bireylerin daha idealist ve kendi fikirlerini treten kisiler
olmasini saglar (OA21). Her bireyin kazanmasi gereken bu dederler ... Bireylerin editim-6gretim
hayati boyunca degerlerle i¢ ice olmasini ve dederlerin hayatlarinin vazgegilmez bir parcasi
oldu§unu anlamalarina olanak saglayacaktir (OA11). Kendine giivenen kisilerin yetistirilmesi

konusunda degerler cocuklara verilmelidir (OA21).

Tablo 8'de “gereklilik/6nem” temasi incelendiginde sinif egitimi 6gretmen adaylarinin genellikle deger
egitiminin iyi insan yetistirme (f: 14), sosyal yasamin dizenlenmesi (f: 12), toplumsal diizenin korunmasi (f: 8),
egitim sistemine katkisi (f: 7), gelecege yon verme (f: 7), geleneklerin aktarimi (f: 2) ve kiltirel degerlerin
aktarimi (f: 2) gibi temel degerleri kazandirdigi yoniinde goris belirttikleri gorilmektedir. Sinif egitimi 6gretmen

adaylarinin bu temalarla iliskili olarak ifade ettikleri 6nem diizeylerine iliskin gorusleri su sekildedir:

Okul hayata hazirlamaktan ziyade hayatin kendisi olmalidir. Dederlerimiz hayatimizin her
alaninda karsimiza ¢ikar ve yasamimizi sekillendirir. Bu ylizden deder egitimi G6gretim
programlarinda bulunmali ve égrencilere dederlerimizi 6gretme noktasinda titiz davraniimalidir.

...Ilyi, dogru insan yetistirmenin en etkili yolu degerlerimizi okullarda vermekle olur (OA58). Egitim
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sistemimiz igin yapilan olumlu yénde bir gelismedir. Umarim bu dederleri en dogru ve etkin sekilde
dgrencilerimize aktarabilir ve hayatlarinin her déneminde kullanmalarina éncii olabiliriz (OA28).
Odretim programlarinda degerler birbirini tamamlayan ve é§rencinin editimine katki saglayacak
degerlerden olusuyor. Ogretim programlarina dederlerin eklenmesi egitim sistemimize katkisi
olacagini diisiiniiyorum (0A26). Odretim programlarina eklenmesi her bir kazanimin eklenmesi
kadar gereklidir. Egitim-6gretim programlari olmasi ve editimde de degerlerin var olmasi
eklenmesini gerekli kilmaktadir. Programda dederlerin bulunmasi egitim ve 6gretimin bir arada
yiiriitiilmesini saglar (OA41). Verilen degerler kapsayici olmali. Toplum tarafindan éziimsenmis
olmali, geleneklere uygun olmal (OA55). ...Cocuklar toplum icinde yasarken kiiltiirimiiziin

geleneklerimizin vb. kurallarin bilincinde olmali (OA62).

Tablo 8'de “eksik yoénler” temasi incelendiginde sinif egitimi O6gretmen adaylarinin genellikle degerler
egitiminde 6gretmenlerden kaynakli eksiklikler (f: 6) ve programdan kaynakli eksiklikler (f: 3) olmak Uzere iki
temel eksiklik Gzerine yogunlastiklari gorilmektedir. Sinif egitimi 6gretmen adaylarinin bu temalarla iliskili

olarak ifade ettikleri eksikliklere iliskin gorisleri su sekildedir:

Degerlerin ... programda ... telkin yaklasimi ile s6zel sekilde sunulmakla kalmamasi ile programda
somut hayata islenmesi gerekir (OA1). ...Odretim programinda dederler var fakat éGretmenlerin
bir kismi da bunlara uymuyor. Ogretecekleri seyleri bilmiyorlar yani. O yiizden 6§retmenlerin de
egitilmesi gerekiyor (OA16). Programdaki kék dederler diger biitiin degerlerle de iliskili ve
genelleyicidir. Bu dederler disinda hosgérii dederi de belki programa eklenebilir ¢iinkii hosgérii

dederi de diger dederleri icinde barindiran genelleyici bir yapidadir (OA17).

Tablo 8'de “deger kazandirmada zamanlama” temasi incelendiginde 6gretmen adaylarinin genellikle degerler
egitiminin ilkokul diizeyinde (f: 49) ve ilkokul 6ncesinde (f:17) kazandirilmasi konusunda goris belirttikleri
gorialmektedir. Sinif egitimi 6gretmen adaylarinin bu temalarla iliskili olarak ifade ettikleri gorusleri su

sekildedir:

Kesinlikle ilkokul diizeyinde kazandirilmali. Ancak egitim diizeyinde en az ilkokul diizeyinden
baslanmali. Ogrenci okula ilk geldiginde zaten dederlerin bazilarinin en azindan alt yapisini
olusturmus olmali. Ardindan biz 6gretmenler de “adag yasken egilir” séziinii temel alarak onlara
dgretmeli ve yasatmaliyiz (OA1). Degerlerin Gdrenciler heniiz ilkokula baslamadan verilmesi
gerekir. Fakat bu egitimi ilkokulda da verilmeli degerler kiigiik yasta kazaniimadigi durumda ileriki
yasamda kazandiriimasi zorlasiyor (OA10). Cocuk aileden sonra ilk farkli toplum yeri okuldur.
Cocuk yasta degerlerin kazandirilmasi gereklidir ki sosyal yasamini ona gére diizenleyip devam
etsin. Mutlaka ilkokul seviyesindeyken verilmeye baslanmalidir. Cocuklara kiigiik yaslarda

verilerek yasamlarini o sekilde ilerler. Ve olmasi gerekenin bu oldugunu bilirler (OA44). Okul éncesi
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déneminde baslanmalidir. Oncelikle rol model olabilecegimiz uygun diizey ilkokul diizeyidir. Soyut

dederler kavramsal olarak verilmese bile sezdirilebilir (OA85).

Tablo 8 incelendiginde sinif egitimi 6gretmen adaylarinin deger egitimi konusundaki ylrattikleri faaliyetlerin
“davranisa yénelik faaliyetler”, “kisisel gelisimine yonelik faaliyetler” ve “diger” olmak zere g (3) tema altinda
toplandigi gorulmektedir. Davranisa yonelik faaliyetler temasi incelendiginde 6gretmen adaylarinin degerlere
uygun yasama (f: 14), iyi bir rol model olma (f: 10), gonilli egitim verme (f: 2), glinlik hayatla iliskilendirme (f:
2), ziyaretlerde bulunma (f: 2), 6zel ders verme (f: 1), sinif 6gretmenleri ile gorisme (f: 1), spor yapma (f: 1),
uyarida bulunma (f: 1) ve yardim faaliyetlerine katilma (f: 2) seklinde gorus bildirdikleri gérilmektedir. Sinif

egitimi 6gretmen adaylarinin bu temalarla iliskili olarak yurattiikleri faaliyetlere iliskin gortsleri su sekildedir:

Kendime model aldigim sinif 6gretmenlerini yakindan takip ediyorum. Onlarin sinif ici-disi etkinlikleri,
calismalari gézlemliyorum (OA1). Genglik merkezinin diizenledigi faaliyetlere katiliyorum. Bu vesileyle
ilkokullari ziyaret edip ¢ocuklara hediyeler verip onlarla ¢esitli oyunlar oynuyoruz. Sehitlik ziyaretleri ve
huzurevine cesitli ziyaretler gerceklestiriyoruz. Deder editimi agisindan ¢ok katkisi oluyor. (OA29). Sivil

toplum kuruluslarina iiye olup yapilan projeleri takip ediyorum (OA32).

Sinif egitimi 6gretmen adaylarinin “kisisel gelisime yénelik faaliyetler” temasi incelendiginde ise kitap/dergi/siir
okuma (f:28), film/belgesel/video izleme (f:8), arastirma yapma (f:6), etkinliklere katilma (f:5), ilgili yazilari takip
etme (f:5), materyal sergisi dizenleme (f:5), sivil toplum kuruluslarinda ¢alisma (f:4), kazanim-deger eslestirme
(f:2), muzik kurslarina gitme (f:2), 6z denetim gelistirme (f:2), sinif 6gretmenlerini takip etme (f:2), drama
egitimi (f:1), etkinlik tasarlama (f:1), okul sergilerini takip etme (f:1) seklinde géris bildirdikleri tespit edilmistir.
Sinif egitimi 6gretmen adaylarinin bu temalarla iliskili olarak yuruttikleri faaliyetlere iliskin gorislerinden

ornekler asagida sunulmustur:

Degerleri egitimi/éGretimi ile ilgili kitaplar okumaya, filmler, videolar izlemeye 6zen gésteriyorum (OA3).
Drama lizerine kii¢clik de olsa bir egitim aldim. Bu editimi daha da arttiracak deder egitiminin drama
yoluyla aktarimina katki saglamak istiyvorum (OA7). Ben kendimi dederler konusunda iyilestirmeye
calisyorum. Mesela; her seyi sevmeye ¢alisiyorum. Sorumluluk sahibi, diiriist, saygili, yardimsever
olmaya calistyorum ki ileride bunlari é§rencilerime kazandirabileyim. Umarim basarabilirim (OA16).
Kisisel gelisim kitaplarina bakiyorum. Vakit buldukg¢a dergilerden hikayeler, kissalar, etkinliklere

bakiyorum (OA20).

Sinif egitimi 6gretmen adaylarinin deger 6gretiminde kullanmayi tercih ettikleri derslere, 6gretim programlarina
eklenmesi/cikariimasi gereken degerler konusundaki goéruslerine, deger egitimi, deger 6gretimi kavramlarini
tercih etme durumlari ile deger egitimi yaklasimlarini tercih etme durumlarina yoénelik yapilan analizler ise
grafik seklinde sunulmustur. Sinif egitimi 6gretmen adaylarinin deger ifadesi ile birlikte 6gretim ya da egitim

kavramini tercih etme durumlarina iliskin analiz sonuglarina ait grafik Sekil 1’te yer almaktadir.
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Sekil 1. Sinif Egitimi Ogretmen Adaylarinin Deger Egitimi, Deger Ogretimi Kavramlarini Tercih Etme Durumlari

Sekil 1 incelendiginde sinif egitimi 6gretmen adaylarinin biyik bir kisminin (f:58) “Deder Egitimi” ifadesini
tercih ettigi gorilmektedir. Bununla beraber “Deger Ogretimi” ifadesini tercih eden (f:5) ve her ikisinin (f:1) de
kullanilmasi gerektigini dile getiren 6gretmen adaylarinin oldugu gozlenmistir. Sinif egitimi 6gretmen

adaylarinin bu konudaki gorislerine yonelik 6rnekler asagida sunulmustur;

Deger egitimi kavramini tercih ederim. Ciinkii editimin insanin her aninda yer aldigini ve okulla sinirli
olmadigini diisiiniiyorum (OA84). Deder editimini tercih ederim. Ciinkii 6§retim belli bir zamanda
gerceklesir ama editim hayat boyu devam eder (OA68). Deder égretimi. Ogrencilerin 6grendigini
uygulamasi énemlidir (OA43). Deder Sdretimi. Cocuklara degerleri 6Gretmemiz onlarin gelisimi icin
olduk¢a énemlidir (OA30). Her ikisi de biitiinlestirilmis bir sekilde verilmeli. Ciinkii her birey farkli aile

yapilarina sahip bu yiizden sadece 6gretimini yapip gecemeyiz. Ona editiminde vermeliyiz (OA13).

Sinif egitimi 6gretmen adaylarinin deger egitimi yaklasimlarini tercih etme durumlarina ait analiz Sekil 2’deki

grafikte verilmistir.

Deger Egitimi Yaklasimlar
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Sekil 2. Sinif Egitimi Ogretmen Adaylarinin Deger Egitimi Yaklasimlarini Tercih Etme Durumlari
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Sekil 2 incelendiginde sinif egitimi 6gretmen adaylarinin deger egitiminde 6 farkh yaklasimi tercih ettikleri
gorilmektedir. Deger egitimi yaklasimlari; 6gretmen adaylari tarafindan tercih edilme durumlarina gére ahlaki
muhakeme (f:35), telkin (f:24), belirginlestirme (f:15), analiz (f:4), eylem (f:2) ve karakter egitimi (f:2) seklinde

siralanabilir. Sinif egitimi 6gretmen adaylarinin bu konudaki géruslerinden bazi érnekler asagida verilmistir;

Ahlaki yaklasimin en etkili oldugunu diisiintiyorum. Ciinkii 6grencilere sunulan iyi ve kétii 6rnekler
dogrultusunda ahlaki bir muhakeme yapmalarinin deder 6gretimi yaklasiminda miihim oldugunu
disiiniiyorum (OA1). Ahlaki muhakeme yoluyla deder éGretimi. Bence 6grenci icin en etkili
yaklasim budur. Clinkii 6grencilere ahlaki muhakeme yaparak kendilerinin farkina varmasini
saglarsak daha kalici ve etkili olacagini diisiiniiyorum (OA3). Ahlaki muhakeme yaklasiminin etkili
oldugunu diisiiniiyorum. Ciinkii dedgerlendirme yaparken ¢ocugun kullandigi dayanaklar ahlaki
gelisimi hakkinda bilgi vermektedir (OA18). Deder agiklama yoluyla. Ciinkii burada 6drenci
dederlere kendisi ulasiyor, éGretmen sadece yol gosteriyor (OA64). Telkin yaklasimi. Bence
dederlerin 6gretimi icin en uygun yaklasimi oydu (OA49). Deder éGretim yaklasimlarindan en etkili
buldugum yaklasim karakter egitimidir. Modern egitim sistemlerinde olmasi gereken en giincel ve

uyumlu yaklasim oldugunu diisiiniiyorum (OA59).

Sinif egitimi 6gretmen adaylarinin deger 6gretimi kullanmayi tercih ettikleri derslere ait grafik ise Sekil 3'tedir.

Tercih Edilen Dersler
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Sekil 3. Sinif Egitimi Ogretmen Adaylarinin Deger Ogretimini Kullanmayi Tercih Ettikleri Dersler

Sekil 3 incelendiginde sinif egitimi 6gretmen adaylarinin 6nemli bir kisminin (f:51) tim derslerde deger
ogretiminin kullanilmasi yéniinde goris belirttikleri goriilmektedir. Bunun yani sira 6gretmen adaylari; hayat
bilgisi (f:10), sosyal bilgiler (f:8) ve Turkge (f:8) derslerinin deger 6gretimine daha uygun oldugunu dislindikleri

gorilmektedir. Bununla beraber 6gretmen adaylari resim (f:3), beden egitimi (f:3), muzik (f:2), fen bilimleri
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(f:2), din kiiltirii (f:2), matematik (f:1) ve ingilizce (f:1) derslerinde deger egitimini yapmay: tercih edeceklerini

ifade etmislerdir. Sinif egitimi 6gretmen adaylarinin bu konudaki gérislerinden bazilari asagida sunulmustur;

Ben tiim derslerde deger egitimi/6gretimi yaklasimini tercih ederim. Ciinkii degerler hayatin her
aninda olmasi gereken hayatimizin bir parcasi halinde olmalidir (OA1). Biitiin derslerde
kullaniimasi lazim. Ciinkii dederler hayatimizin her yerindedir (OA16). Dederler tiim derslerin
icerisinde yer almaktadir. Fakat icerik olarak bakildiginda égretiminin hayat bilgisi ve sosyal
bilgiler derslerinde verilmesi daha uygun olacaktir (OA57). Ozellikle hayat bilgisi ve sosyal
bilgiler dersi igin tercih ederim. Ciinki degerlere, inanglara degindigimiz en 6nemli noktalar bu
derslerde yer aliyor (OA14). Hayat bilgisi, sosyal bilgiler, Tiirkge derslerinde tercih ederim. Ciinkii

degerleri bu derslerde daha kolay ve net bir sekilde kazandiracagimi diisiiniiyorum (OAS5).

Sinif egitimi 6gretmen adaylarinin 6gretim programlarina eklenmesi/gikariimasi gereken degerler konusundaki

gorislerine yonelik analiz sonuglari ise Sekil 4’te sunulmustur.

Eklenmesi/Cikarilmasi Gereken Degerler
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Sekil 4. Sinif Egitimi Ogretmen Adaylarinin Ogretim Programlarina Eklenmesi/Cikariimasi Gereken Degerler
Konusundaki Gorusleri

Sekil 4 incelendiginde, sinif egitimi 6gretmen adaylarinin biyik bir kismi 6gretim programlarindaki mevcut
degerlerin yeterli (f:34) oldugunu, onemli bir kismi (f:15) da degerlerin cikarilmamasi gerektigini
disinmektedir. Bununla beraber 6gretmen adaylari eklenmesini uygun gordikleri deger ifadelerini farkh
frekanslarla ifade etmislerdir. Bu deger ifadeleri ise sunlardir; merhamet (f:5), saygi (f:3), vefa (f:3), dayanisma
(f:3), vicdan (f:2), dini degerler (f:2), duyarhhk (f:1), sadakat (f:1), sabir (f:1), 6rf ve adetler (f:1), emek vermek
(f:1), kararhhk (f:1), sorumluluk (f:1), misafirperverlik (f:1), 6n yargi (f:1), tasarruf (f:1). Sinif egitimi 6gretmen

adaylarinin bu konudaki gérislerine yonelik 6rneklerden bazilari asagida verilmistir;
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ilkokul 6gretim programlarindan cikariimasi gereken dederler oldugunu diisiinmiiyorum. Bunun
yerine kok dederlerin daha fazla olmasi gerektigini diisiiniiyorum (OA3). Var olan dederlerin
yeterli oldugunu disiiniiyorum. Degderleri ekleyip ¢ikarmaktan ziyade su anda bulunan
degerlerin uygulamaya dékiilmesi saglanmaldir (OA7). Eklenmesi veya cikarilmasi gereken bir
deger gérmiiyorum bu sekilde uygun (OA26). Hosgérii 6gretim programinda yok. Bu degerin
dgretim programina eklenmesini isterim (OA11). Eklenmesi gereken dederler var. Bunlardan en

6nemlisi “hosgorii” degeri eklenmeli (OA13).
Sinif Egitimi Ogretmen Adaylarinin Siirece Ait Genel Degerlendirmelerine Ait Bulgular:

Sinif egitimi 6gretmen adaylarinin proje kapsaminda yiritulen etkinliklere yonelik genel degerlendirmesine ait

betimsel istatistikleri Tablo 9’da verilmistir.

Tablo 9. Sinif Egitimi Ogretmen Adaylarinin Etkinliklere Yénelik Genel Degerlendirmesine Ait Betimsel

istatistikler

Etkinlik N Min. Max. X S.S.

Resim Atolyesi 68 2 12 8,794 2,507
Kelime iliskilendirme Testi 67 1 12 6,417 3,100
Cizgi Film 68 1 12 6,750 3,806
Video 67 2 11 6,582 2,323
Bir Bayram Sabahi 67 1 12 7,806 2,703
ikilem 65 1 12 4,553 2,449
Baskasi Ne Diistiinlirdi? 66 1 12 6,439 2,444
Siir 67 1 10 4,925 3,091
Kelime Avi 62 1 12 5,000 3,115
Hosgori Kurallar 66 1 12 6,590 3,132
Ornek Olay 66 1 11 5,560 2,930
Sergi 68 1 12 11,161 2,353

Tablo 9 incelendiginde Sergi (x=11,161), Resim Atélyesi (x= 8,794) ve Bir Bayram Sabahi (x=7,806) etkinliklerinin
sinif egitimi 6gretmen adaylar tarafindan en yliksek ortalamaya sahip etkinlikler oldugu goérilmektedir.
Bununla beraber ikilem (x=4,553), Siir okuma (X=4,925) ve Kelime Avi (X=5,000) etkinliklerinin ise en diisik
ortalamaya sahip Ug¢ etkinlik oldugu da belirlenmistir. Tablo 10 ise sinif egitimi 6gretmen adaylarinin proje
kapsaminda ydritulen etkinlikler arasinda begendikleri ve sikildiklari etkinliklere yonelik frekans tablosu olarak

dizenlenmistir.

Tablo 10. Sinif Egitimi Ogretmen Adaylarinin Begendikleri ve Sikildiklari Etkinlikler

Etkinlik F % Etkinlik F %
Resim Atolyesi 5 7,4 Resim Atolyesi 2 2,9
ikilem 1 1,5 ikilem 3 4,4
Cizgi Film izleme 1 1,5 Cizgi Film izleme 23 33,8
Bir Bayram Sabahi 2 2,9 Kelime iliskilendirme Testi 10 14,7
Ornek Olay inceleme 1 1,5 Ornek Olay inceleme 3 4,4
-5 Sergi 58 85,3 Sergi 2 2,9
= Toplam 68 100 ,_E Baskasi Ne Distinirdi? 2 2,9
g = Siir 15 22,1
80 = Kelime Avi 7 10,3
@ @ Hosgori Kurallari 1 1,5
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Toplam 68 100

Tablo 10 incelendiginde 6gretmen adaylarinin begendigi 6, sikildigi ise 10 etkinligi farkli frekanslarla ifade
ettikleri gériilmektedir. Ogretmen adaylarinin %85,3 gibi énemli bir kismi dénem sonunda yapilan Hosgdrii
Materyal Sergisi’'ni begendigini ifade ederken 2 6gretmen adayi ise sergi etkinliginden sikildigini belirtmistir.

Sinif egitimi 6gretmen adaylarinin materyal sergisine yonelik olumlu goruslerinden 6rnekler asagida verilmistir;

Materyallerimizi sergide gérmek, emeklerimize deger verildigini hissettigimiz icin bu nedenle en
bedendigim etkinlikti (OA3). Materyal sergisi hic unutmayacagimiz bir deneyim oldu. Materyal
sergimiz dénem igerisindeki tiim emeklerimizi ve yaptigimiz giizel ¢calismalari baska insanlara
géstermemizi sagladi. Bu calisma herkesi derse katma agisindan oldukga faydalydi (OA30).
Materyal sergimiz ¢ok kapsamli oldu. Yaka kartimiz vardi ve ¢ok 6zenilmisti. Daha énce béyle bir
projede yer almamistim. Beni ¢ok heyecanlandirmisti. Tiim degerler ile ilgili materyal vardi ve bu
materyalleri tim okulumuz ile paylasma firsati bulduk (OA35). Eglenceli ve giizel bir siirecti.
Siirece aktif olarak katildigimiz ve kendi emeklerimizle olusturup sundugumuz igin ¢cok begendim
(OA37). Hayatimin en ézel giinlerinden bir tanesiydi. Katiimci olarak hazirlamis oldugumuz

materyalleri sunmamiz beni cok mutlu etti ve ¢ok eglendim (OA53).

Olumlu gorislerin yani sira sergi icin hazirlanilan materyallerin bir grup c¢alismasi Urini olmasindan
kaynaklanan sorun yasayan 6gretmen adayi ise bu etkinlikten sikilmasinin gerekcesini “Grup olarak siirekli
problem yasadim (0OA62).” seklinde belirtmistir. Bununla beraber 5 6gretmen aday Resim Atélyesi etkinligini
begenirken, 2 6gretmen adayi ise bu etkinlikten sikildigini dile getirmistir. Bu etkinlige yonelik 6gretmen

adaylarinin goéruslerinden érnekler asagida sunulmustur;

Resim cizmeyi seviyorum (OA20). Grubumuzun resim yetenedi yoktu (OA22). Hep beraber resim
yaparken keyif almistim. Sinifca cok eglendik (OA56). Birlik icinde uzun bir siirecte emek vererek

olusturdu§umuz ve sonucunu gésterme firsatimiz oldugu icin (OA84). Cok eglenceliydi (OA87).

Bir Bayram Sabahi etkinligi 2 6gretmen adayi tarafindan begenilirken, hicbir 6gretmen adayi bu etkinlikten

sikildigini belirtmemistir.
Hikaye cok etkileyici ve giizeldi (OA12). icerigi ve anlatiisi itibari ile akilda kaliciydi (OA62).

ikilem etkinligi bir 6gretmen adayi tarafindan begenilirken, lic 68retmen adayi ise bu etkinlikten sikildigini dile

getirmistir. Bu etkinlige yonelik goris belirten tek 6gretmen adayinin gorisl ise su sekildedir;

Bu ikilem &dretici insana bir seyler katici olsa da dersi diger etkinlikler gibi zenginlestirdigini

diisiinmiiyorum (OA79).
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Cizgi Film izleme etkinligi, bir 6gretmen adayi tarafindan begenilirken, dgretmen adaylari tarafindan en ok
sikildiklari etkinlikler arasinda yer almaktadir. Ogretmen adaylarinin gerekgelerinden 6rnekler asagida

sunulmustur;

Bu etkinlik yararliydi fakat sesler birbirine karismisti. Bu biraz sikimamiza neden oldu (OA3). Cok
giizel bir fikir ama fiziki ortamdan dolayr beGenmedim (OA13). Degerlerin en renkli, en edlenceli
ve giizel bicimde 6§retimi yapilmisti (OA49). Sinifta bilgisayar sayisi ¢cok azdi. Cizgi filmi gruplar
halinde izlemek zorunda kaldik. Bundan dolayi rahat izleyemedim ve sesi pek algilayamadim

(OA53).

Ornek Olay inceleme etkinligi de bir gretmen aday! tarafindan begenilirken, (ic 6gretmen adayi ise sikilmistir.
Bu etkinlige yonelik begenen 6gretmen adayi gorls belirtirken, sikildigini ifade eden (¢ 6gretmen adayi ise

higbir gerekce séylememistir. Etkinligi begenen 6gretmen adayinin gerekgesi ise asagida verilmistir;

Clinkii 6rnek olaylar gercek hayattan oluyor ya da gercek hayata yakin oluyor. Bunda degerler

dgretiminde daha etkili olacadgini diisiiniiyorum (OA61).

Sinif egitimi 6gretmen adaylarinin en ¢ok sikildiklari etkinlikler sirasiyla Cizgi Film izleme (f:23), Siir Okuma (f:15)
ve Kelime iliskilendirme Testi (f:10) olarak tespit edilmistir. Sinif egitimi 6gretmen adaylarinin sikildiklari diger

etkinliklere yonelik gorislerinden érnekler asagida tabloda sunulmustur;

Tablo 11. Sinif Egitimi Ogretmen Adaylarinin Etkinliklerden Sikilma Gerekcelerine Yénelik Goriisleri

Etkinlik Sikilma gerekgesi

Kelime e Dider etkinliklere gére daha etkilesimi az bir etkinlikti (OA63).

iliskilendirme e Kaditlari doldurmak cok sikici oluyor (OA83).

Testi e Diisiincelerimizi ifade etmede zorlandigimiz icin (OA84).

Bagkasi Ne e Duradan etkinlikler bana sikici geliyor (OA87).

Dislintrdu?

Siir e Siir okuma sirasinda dederleri dolu dolu yasayamiyoruz. Ben tam olarak hissedemedim
(OA30).

e Siir okuma ve daha sonra o siir incelemek eglenceli degildi (OA41).

e Siirleri dederlerde fazla hissedemedim. Cok da eg§lenemedim (OA49).
e Siir hic sevmiyorum (OA56).

e FEtkinlik sirasinda biraz pasif kaldim. Bu yiizden biraz sikildim (OA58).
e Kendimi iyi ifade edemedigim icin benim agimdan sikiciydi (OA76).

e Siir okumada yaptiklarimiz soyut kaldi (OA80)

Kelime Avi e Zaman sinirli oldugu icin yapmaya firsatimiz olmadi (OA11).
e Cok kisa siiriip etkilesimin en az oldugu aktiviteydi (OA52).
Hosgori Kurallar e  Merak duygusu uyandiracak bir sey yoktu. Sadece hosgérii kurallari yazdik bu ytizden

fazla ilgimi cekmedi (OA68).

Sinif egitimi 6gretmen adaylarinin etkinliklerden sikilma gerekgelerinin yer aldigi Tablo 12 incelendiginde
gerekgelerin, bireysel gerekgeler oldugu (resim, siir sevmeme gibi) etkinliklerin uygulanmasi ile ya da uygulayici

ile ilgili olmadigi gorilmektedir.
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TARTISMA ve SONUC

Bu bollimde; arastirma bulgulari alan yazin ile tartisilmis ve arastirma sonuglari sunulmustur.
Tartisma

Sinif egitimi 6gretmen adaylarinin Schwartz Degerler Listesi'ne ait son test puan ortalamalar arasinda en
yuksek ortalamanin yardimseverlik; en disik ortalamanin ise glic deger boyutunda oldugu tespit edilmistir.
Ogretmen adaylarinin son test puanlarinin 6z ydnelim, uyum, giic, geleneksellik ve yardimseverlik deger
tiplerinde On teste gore artis gosterdigi ancak yapilan analiz neticesinde bu artisin sadece Evrensellik degeri alt
boyutunda anlamh bir farkhliga sebep oldugu belirlenmistir. Bu durumda uygulamali deger Ogretimi
etkinliklerinin sinif egitimi 6gretmen adaylarinin sahip olduklari deger algilari Gzerinde anlaml farkliliga sebep
olmasa da etkili oldugu sdylenebilir. Alan yazinda Schwartz Degerler Listesi’ni kullanan ve arastirma bulgulari ile
ortisen calismalar mevcuttur. Sarici Bulut (2012), egitim fakdltesi 6grencilerinin deger yonelimlerini Schwartz
Degerler Listesi araciligiyla belirlemeye calistigi arastirmasinin sonucunda, 6gretmen adaylarinin en fazla 6nem
verdigi degerlerin 6z yonelim, glivenlik, uyum ve yardimseverlik alt boyutlarinda; en az deger verdigi degerlerin
ise hazcilk, glg, uyarilma ve basari alt boyutlarinda oldugunu tespit etmis olmasi ¢alismanin son testte
O6gretmen adaylarinin en yiiksek ve en dislik ortalama puanlari ile 6rtismektedir. Dilmag, Bozgeyikli ve Cikih
(2008) da Schwartz Degerler Listesi araciligi ile 6gretmen adaylarinin deger algilarini farkli degiskenler agisindan
inceledigi calismasinda, lGglnci sinif 6gretmen adaylarinin diger siniflara oranla yiksek puana sahip olduklari
degerlerin hazcilik ve basari oldugunu tespit etmislerdir. Bu arastirmanin da galisma grubunu olusturan egitim
fakdltesi Gglncu sinif 6grencilerinin geleneksellik deger algilarinin diger sinif diizeylerinden anlamli dizeyde
yuksek oldugunun tespit edilmis olmasi ve arastirma sonucunda 6gretmen adaylarinin en ¢ok dnemsedikleri
degerler olarak evrensellik, guvenlik, iyilikseverlik ve 6zyonelim degerleri siralanmis olmasi arastirma
sonugclarini destekleyen bulgulardir. Nitekim bu arastirmada da sinif egitimi 6gretmen adaylarinin son test
puanlarinin geleneksellik, 6z yonelim ve yardimseverlik deger tiplerinde artmis oldugu belirlenmistir. Oguz
(2012) da o6gretmen adaylarinin degerlere ve degerler egitimine iliskin goruslerini ortaya koymak amaci ile
Schwartz Degerler Olgegini veri toplama araci olarak kullandig arastirmasinda &gretmen adaylarinin en ¢ok
evrenselcilik, yardimseverlik ve giivenlik deger tiplerine katildiklarini tespit etmis olmasi, Kusdil ve Kagitcibasi
(2000) tarafindan gergeklestirilen bir arastirmada ise 6gretmenlerin genelinde en yiksek 6nemi “evrenselcilik”,
“glvenlik” ve “iyilikseverlik” degerlerine verdikleri belirlenmis olmasi arastirma sonuglarinin alan yazinda
desteklendigini gostermektedir. Ogretmenlerle yiiritilen calismalarda da benzer sonuglarin elde edildigi

gorilmektedir (Memis ve Guney Gedik, 2010; Unca, 2008; Yilmaz, 2009). Firat’in (2007) yaptig1 arastirmada da
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O0gretmenlerin en ¢ok benimsedikleri deger boyutlari evrensellik, 6z yonelim, gilivenlik, iyilikseverlik ve uyma
deger tipleri olarak karsimiza ¢ikmaktadir. Serin ve Bulug (2014) sinif 6gretmenlerinin deger algilari ile 6rgitsel
vatandaslik davranisglari arasindaki iliskiyi belirlemeyi amacladiklari ¢alismanin verilerine gore 6zaskinlik ve
muhafazakarlik ana deger boyutlarinin sinif dgretmenleri icin cok 6nemli oldugunu tespit etmislerdir. Ozaskinhk
ana deger boyutunun evrensellik be yardimseverlik deger tiplerini, muhafazakarlik ana deger boyutunun ise
giivenlik, uyma ve geleneksellik deger tiplerini karsiladigi géz 6niinde bulunduruldugunda ¢alismanin bulgularini
destekledigi gorilmektedir. Sinif egitimi 6gretmen adaylarinin deger egitimi ve deger 6gretimi kavramlar
arasinda tercihlerini deger egitimi yoninde kullandiklari tespit edilmistir. Bu tercihte egitim kavraminin
kapsamindan kaynaklandigi 6gretmen adaylarinin ifadelerinden anlasilmaktadir. Bununla beraber sinif egitimi
O0gretmen adaylarinin deger 6gretimi esnasinda genel deger egitimi yaklasimlari arasinda en fazla ahlaki
muhakeme yaklasimini; deger O6gretimi hareketleri arasinda ise karakter egitimi yaklasimini ve diger deger
egitimi yaklasimlari arasindan ise eylem 6grenme yaklasimini 6nemsedikleri belirlenmistir. Arastirmanin bu

bulgusunu alan yazinda destekleyen ¢alismalar oldugu gibi bu bulgu ile 6rtismeyen calismalar da mevcuttur.

Tay, Durmaz ve $Sanal (2013), ¢alismasinda “4, 5, 6 ve 7. sinif 6grencilerinin goriislerine gore sosyal bilgiler
dersinde 6grencilere degerler nasil kazandiriimahdir?” sorusuna 4, 5, 6 ve 7. sinif 6grencilerinin, 22 farkh
kategoride ve 6 farklh deger 6gretimi yaklasimi icinde cevap verdiklerini tespit etmislerdir Kategoriler boyutu ile
bakildiginda en yiiksek yizdenin deger telkini, en disiik ytzdenin de ahlaki muhakeme boyutunda oldugu
gorilse de 6grencilerin, bu soruyu agiklarken sirasiyla en ¢ok; Faydalari, amaci ve ne oldugu agiklanarak (80),
sevdirerek ve benimseterek (70), bagirmadan (kizmadan) (16) ve bize deger vererek dostluk (15) kategorilerini
kullandiklari, en az da; konular arasinda verilerek (1), hikaye seklinde anlatarak (1), geziler yoluyla (1) ve doéve
dove (1) ifadelerini kullanmis olmalari karakter egitimi ve eylem 6grenme yaklasiminin kullanilmasi gerekliligini
desteklemektedir. Akitlirk ve Baggeli Kahraman (2019), okul 6ncesi 6gretmen adaylarinin degerler egitimine
yonelik gorislerini belirleme amaci ile ylrattikleri calismada 6gretmen adaylari, degerlerin 6gretiminde en ¢ok
kullanilabilecek yollarin sirasiyla yaratici drama, oyun ve Tirkge etkinliklerini kullanmayi tercih edeceklerini
belirtmislerdir. Bu tekniklerin bu calismada sinif egitimi 6gretmen adaylari tarafindan ifade edilen tiim

yaklasimlarin igerisinde kullanilabilir olmasi ¢calismanin alan yazin tarafindan desteklendigini gostermektedir.

Sinif egitimi 6gretmen adaylarinin bliyik bir bolima tim derslerde deger 6gretiminin kullaniimasi gerektigini
ifade etmislerdir. Bunun yani sira 6gretmen adaylari hayat bilgisi, Tlrkce ve sosyal bilgiler derslerinde de deger
O0gretiminin yer almasinin 6nemine farkli gerekgelerle vurgu yapmislardir. Sinif egitimi 6gretmen adaylari
O0gretim programlarina eklenmesi icin on yedi farkh ifade kullanmistir. Frekansi en yiliksek olan degerler ise;
hosgori, merhamet, saygi, vefa ve dayanisma olarak belirlenmistir. Ayrica 6gretim programlarindan gikarilmasi
gereken deger olmadigini ifade eden ve programdaki degerlerin yeterli oldugunu disiinen G6gretmen
adaylarinin oldugu tespit edilmistir. Karatekin, Gengtirk ve Kilicoglu (2013), calismalarinda 6grenci, sosyal
bilgiler 6gretmeni ve 0Ogretmen adaylarinin deger hiyerarsini belirlemek amaciyla sosyal bilgiler 6gretim
programinda vyer alan degerleri kendilerince ©6nem derecesine gore (ilk 3 deger) siralayarak

gerekcelendirmelerini istedikleri ¢calismanin sonucunda tiim katilimcilarin deger siralamasinda ilk ligte yer alan
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degerlerin saygi, diristlik ve vatanseverlik oldugu goérulmektedir. Bununla beraber 6gretmenlerin sevgi,
hosgori ve aile birligine 6nem verme degerlerini 6ne ¢ikardiklari belirlenmistir. Bu ¢alismada da sinif egitimi
O0gretmen adaylari artik 6gretim programlarinda yer almayan basta hosgori degerinin eklenmesini 6nermeleri
her iki calismanin ortistigl en 6nemli bulgu olarak ifade edilebilir. Tay, Durmaz ve Sanal’in (2013) ¢alismasinda
“Sosyal bilgiler dersinde size hangi degerler kazandirilmalidir?” sorusuna 4, 5, 6 ve 7. sinif 6grencilerinin bu
soruyu agiklarken sirasiyla en ¢ok; saygi (66), sevgi (53) ve bilimsellik (34) (28) degerlerini kullandiklari, en az da;
vatanseverlik (1), esitlik (1), andimiz (1) ve icat (1) degerlerini ifade etmis olmalari arastirma bulgularini
desteklemektedir. Bununla birlikte Cengelci, Hanci ve Karaduman (2013) calismasinda da 6gretmenlerin
degerler egitiminin tim okul genelinde, planh bigimde yiritilmesini, degerler egitimi etkinliklerinin her sinif
diizeyi icin 6grenci merkezli ve uygulamaya dayali olmasini, degerler egitiminde resim, mizik ve drama

¢alismalarindan yararlaniimasini dnermis olmalari 6n plana gikmaktadir.

Sinif egitimi 0gretmen adaylarinin 6gretim programlarina degerlerin eklenmesi konusundaki disinceleri ile
deger egitimi konusundaki Onerilerinin etkinlik temelli egitim, égrenme ortami, derslerin islenisi, égretim
programlari, 6§retmenin rolii ve yaygin etki olmak Ulzere alti (6) tema, deger egitimi/6gretimi deger egitimi
konusundaki farkindaliklarinin ise karakter/kisilik gelisimi, gereklilik/6nem, eksik yonler ve deder kazandirmada
zamanlama olmak Uzere dort (4) tema altinda toplandigi belirlenmistir. Sinif egitimi 6gretmen adaylarinin
deger egitimi konusundaki yuruttikleri faaliyetler de davranisa yénelik faaliyetler, kisisel gelisimine yénelik
faaliyetler ve diger olmak lzere Ug (3) tema altinda toplandigi goriilmektedir. Oguz’un (2012) ¢alismasinda da
O0gretmen adaylarinin deger egitimi hakkindaki gorislerinin daha ¢ok program, model olma, yasantilardan
yararlanma ve 0Ogrencilere dislincelerini ortaya koyabilecekleri ortamlarin saglanmasi gibi baslklar altinda
toplanmis olmasi bu ¢alismanin bulgulari ile 6rtiismektedir. Bununla beraber ayni ¢calismada 6gretmen adaylari
uygulamali derslerin (staj, topluma hizmet vb.) derslerinin sayisinin arttirilmasi gerekliligine, 6gretim
programlarinin degistirilebilecegine, 6gretim tyelerinin rol model olmalarina yonelik goris bildirmislerdir ki bu
ifadeler bu calismada 6ne ¢ikan temalarin alt kategorileri olarak ifade edilmislerdir. Ayni sekilde Yilmaz (2011)
da uygulamali derslerden biri olan topluma hizmet uygulamalari dersinin 6gretmen adaylarinin toplumsal
sorunlarin farkina varmasini saglamasinda rol oynayacagi gibi toplumsal yasamda ¢ok énemli degerler olan
yardimlasma, isbirligi, birlikte calisma, esitlik, sosyal adalet gibi degerleri de gelistirmelerine yardimci olacagini
ifade etmistir. Sorumluluk egitimine iliskin arastirmasinda (Téremen, 2011), 68retmen adaylarinin bireysel ve
toplumsal olarak sorumluluk hissetmeleri icin sorumluluk ve ilgili degerleri i¢sellestirmeleri gerektigine dikkat
cekmistir. Benzer sekilde Kurtdede Fidan’in (2009) yaptigl arastirmada da 6gretmen adaylari deger 6gretimi
hakkinda 6grencilere 6rnek olmak, degerleri tesvik edecek gilizel sozler segerek 6grencilerle paylasmak, ders
verici hikayeler anlatmak, 6grencilerin kendi degerlerinin farkina varmalarini saglamak icin sorular sormak,
deger boyutu olan sinema filmi, tv filmi ve tiyatro énermek, sinif kurallari koyarken énemli gorilen degerler
merkeze almak ve ahlaki ikilemler iceren 6rnek olaylar anlatmak gibi etkinliklerin 6nemine vurgu yapmislardir.
Ogretim siirecinden beklenen faydanin saglanmasinda égretmenlerin mesleki inan¢ ve samimiyet duygusunun

dnemi farkh calismalarla (Erdem, Gezer, Cokadar, 2005) desteklenmektedir. Ozdemir, Boydak Ozan ve Akgiin
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(2012), Turk egitim sisteminde egitim denetimi etkinliklerinin degerler egitimi baglaminda degerlendirdikleri
¢alismalarina 176 6gretmen katilmis ve istenilen diizeyde deger kazaniminin saglanmasi icin; kitle iletisim
araglarinin etkin bir sekilde kullanilmasinin, deger kazanimi odakh denetimin gerceklestirilmesinin,
uygulayicilara 15k tutacak akademik caligmalara agirlik verilmesinin ve uygulayicilara yoénelik egitim ve
seminerlerin verilmesinin énemine vurgu yapmislardir. Bu ¢alismada da sinif egitimi 6gretmen adaylari bu
dogrultuda farkh onerilerde bulunmustur. Nitekim 2005 yilina kadar ortilk program araciligiyla degerlerin
kazandirilmasi slirecinde 6gretmenin roll oldukga biytktir. Tezcan’a (2003) gore de resmi ve agik program
yani sira, belirli deger, tutum ve ilkelerden olusan bir gizli program, 6gretmenler tarafindan 6grencilere ortuk,
kapali bicimde aktarildigi icin 6gretmenlerin kendi gelisimlerine yaptiklari yatirnm deger egitimi icin de buyilk

O6nem tasimaktadir.

Sinif egitimi 6gretmen adaylarinin begendikleri ve sikildiklari etkinlikleri farkl frekanslarla ifade ettikleri tespit
edilmistir. Ancak yapilan etkinlikler arasinda 6gretmen adaylari tarafindan en ¢ok begenilen etkinliklerin
(Hosgérii Materyal Sergisi, Resim Atélyesi, Bir Bayram Sabahi) 6gretmen adaylarinin aktif bir sekilde yer aldigi
ve ig birligi icinde kendi karar mekanizmalarini kullandiklari etkinlikler oldugu gorilmektedir. Bununla beraber
dgretmen adaylari tarafindan en az begenilen etkinliklerin (ikilem, Siir Okuma ve Kelime Awi) ise diizey olarak
onlara hitap etmeyen ve daha pasif olduklari etkinlikler olduklari séylenebilir. Bu noktada alan yazinda farkh
seviyelerde olsa 6grencilerin yaparak yasayarak daha aktif bir sekilde strecte yer aldiklar etkinliklerden hem
daha fazla keyif aldiklari hem de daha kalici 6grenme sagladiklarini ortaya koyan galismalar oldugu
bilinmektedir. Ornegin degerler egitimi uygulamalarinin 6grencilere kazandirilmasi istenen olumlu &zellikler
Gzerindeki etkisinin incelendigi calismada (Tulunay Ates, 2017), Tirkiye’de degerler egitimi uygulamalarindan
basarili sonuglar alindigi, degerler egitiminin 6grencilere kazandiriimak istenen olumlu 6zellikler Gzerinde
istatistiksel olarak anlamli bir etkisinin oldugu sonucuna ulasiimistir. Ayni sekilde Tahiroglu ve Aktepe (2015),
calismalarinda deger egitimi yaklasimlarina gore gelistirilen demokrasi egitimi etkinliklerinin (6grenci ve
O6gretmen goruslerine gore) saygl, hosgori, esitlik ve diger demokratik degerlerin gelistiriimesine olumlu katki
sagladigini tespit etmislerdir. Cengelci, Hanci ve Karaduman (2013) okul ortaminda degerler egitimi konusunda
O0gretmen ve 6grenci goruslerini ele aldiklari ¢alismalarinin sonug bélimiinde 6gretmenlerin okul personeline,
okul-aile-toplum isbirligine yénelik énerilerine yer vermisler ve degerler egitimi etkinliklerinin 6grenci merkezli

ve uygulamaya dayali olmasi saglanmasina 6zellikle vurgu yapmislardir.

Sonuglar

Asagida arastirmaya katilan sinif egitimi 6gretmen adaylarinin “Schwartz Deger Listesi”, “Deger egitimi Gorls
Formu” ve “Genel degerlendirme Formu”ndan elde edilen bulgulara dayali olarak olusturulan sonuglar asagida

sunulmustur.

Schwartz Deger Listesinden Elde Edilen Sonuglar:
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o Sinif egitimi 6gretmen adaylarinin Schwartz Degerler Listesi’ne ait son test puan ortalamalari arasinda
en yuksek ortalamanin yardimseverlik; en disiik ortalamanin ise glic deger boyutunda oldugu tespit
edilmistir.
o Sinif egitimi 6gretmen adaylarinin son test puanlarinin 6z yodnelim, uyum, gig, geleneksellik ve
yardimseverlik deger tiplerinde 6n teste gore artis gosterdigi belirlenmistir.
o Sinif egitimi 6gretmen adaylarinin deger tercih siralamalarindaki farklilagmalari belirlemek igin yapilan
iliskili 6rneklemler igin t testi sonucunda, Evrensellik degeri alt boyutunda anlaml bir fark gérilmistr.
Test sonucu hesaplanan etki baylklugi ise bu farkin diisik (az) dizeyde oldugunu gostermektedir.
Deger Egitimi Goriis Formundan Elde Edilen Sonuglar:
o Sinif egitimi 6gretmen adaylarinin deger egitimi ve deger O6gretimi kavramlari arasinda tercihlerini
deger egitimi yoninde kullandiklari tespit edilmistir.
o Sinif egitimi 6gretmen adaylarinin genel deger egitimi yaklagimlari arasinda en fazla ahlaki muhakeme
yaklasimini; deger 6gretimi hareketleri arasinda ise karakter egitimi yaklasimini ve diger deger egitimi
yaklagimlari arasindan ise eylem 6grenme yaklasimini 6nemsedikleri belirlenmistir.
o Sinif egitimi 6gretmen adaylarinin blylk bir bolimi{ tim derslerde deger 6gretiminin kullaniimasi
gerektigini ifade etmislerdir. Bunun yani sira 6gretmen adaylari hayat bilgisi, Tiirkce ve sosyal bilgiler
derslerinde de deger 6gretiminin yer almasinin dnemine farkl gerekgelerle vurgu yapmislardir.
o Sinif egitimi 6gretmen adaylari 6gretim programlarina eklenmesi icin on yedi farkh ifade kullanmustir.
Frekansi en yiksek olan degerler ise; hosgorii, merhamet, saygi, vefa ve dayanisma olarak belirlenmistir.
Ayrica Ogretim programlarindan c¢ikarilmasi gereken deger olmadigini ifade eden ve programdaki
degerlerin yeterli oldugunu disiinen 6gretmen adaylarinin oldugu tespit edilmistir.
e Sinif egitimi 6gretmen adaylarinin  6gretim programlarina degerlerin eklenmesi konusundaki
disinceleri ile deger egitimi konusundaki onerileri etkinlik temelli egitim, 6grenme ortami, derslerin
islenisi, 6gretim programlari, 6gretmenin rolii ve yaygin etki olmak (lizere alti (6) tema altinda
toplanmistir.
o Sinif egitimi 6gretmen adaylarinin deger egitimi/6gretimi deger egitimi konusundaki farkindaliklari ise
karakter/kisilik gelisimi, gereklilik/énem, eksik yénler ve deder kazandirmada zamanlama olmak Uzere
dort (4) tema altinda agiklanmistir.
o Sinif egitimi 6gretmen adaylarinin deger egitimi konusunda yuruttukleri faaliyetlerin davranisa yénelik
faaliyetler, kisisel gelisimine yénelik faaliyetler ve diger olmak lzere g (3) tema altinda toplandigl
gorilmektedir.
Genel Dederlendirme Formundan Elde Edilen Sonuglar:
e Sergi, Resim Atolyesi ve Bir Bayram Sabahi etkinliklerinin sinif egitimi 6gretmen adaylari tarafindan en
yiiksek ortalamaya; ikilem, Siir okuma ve Kelime Avi etkinliklerinin ise en disiik ortalamaya sahip

etkinlikler oldugu belirlenmistir.
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o Sinif egitimi 6gretmen adaylarinin begendikleri ve sikildiklari etkinlikleri farkli frekanslarla ifade ettikleri
tespit edilmistir. Ancak yapilan etkinlikler arasinda 6gretmen adaylarinin 6nemli bir kismi, dénem

sonunda yapilan Hosgoru Materyal Sergisi’ni begendigini farkli gerekgelerle ifade etmistir.

ONERILER

Proje sonunda elde dilen bulgular; sinif egitimi 6gretmen adaylarinin proje 6ncesinde de 6gretim dersleri
kapsaminda deger egitimi/6gretimi ile ilgili 6n bilgiye sahip olduklarini géstermektedir. Proje ile birlikte bu 6n
bilgi Gizerine eklenen yeni bilgilerin ise 6gretmen adaylarinin deger tercihleri izerinde etkili oldugu ancak
anlamli bir farkliliga sebep olmadigi ifade edilebilir. Ayrica sinif egitimi 6gretmen adaylarinin deger egitiminin
sahip oldugu 6nemin ve bu konuda kendi Uzerlerine diisen sorumlulugun 6neminin de farkinda olduklari
soylenebilir. Proje kapsaminda yapilan etkinliklere yonelik degerlendirmeleri incelendiginde ise 6gretmen
adaylarinin kendilerinin en aktif oldugu ve uygulamanin icinde olduklari etkinlikleri begendikleri ve yararh

bulduklari gézlemlenmistir. Bu sonuglar isiginda asagidaki dneriler sunulabilir;

Gelecek nesillerin mimari olacak olan 6gretmen adaylarinin sahip oldugu deger tercihlerinin 6neminden ve
O0gretmen adaylarinin teorik olarak “deger” bilinci ile birlikte deger egitimi konusunda uygulamaya donik
rehberlige ihtiya¢ duyduklari gerceginden hareketle evrensel olarak kabul edilen degerler basta olmak lzere
toplum olarak sahip olmamiz gereken degerlere yonelik lisans 6gretim programlarinda daha fazla uygulamaya
yer verilmelidir. Ornegdin 6gretim dersleri kapsaminda YOK tarafindan gelistirilen ders iceriklerine dogrudan
deger 6gretimi basliklarinin eklenmesi, okul uygulamalari (okul deneyimi ve égretmenlik uygulamasi | ve Il)
dersleri kapsaminda paydaslarin MEBBIS iizerinden doldurduklari formlardaki kriterler arasinda égretim
programlarinda yer alan kék deger iliskisinin sorgulanmasi gibi. Bunun yani sira MEB’in de 2018 6gretim
programlarinda vurguladigi gibi Yiiksekogretimde de farkli okul disi 68renme etkinlikleri (sergiler, kongre, panel
ve sempozyumlar, alan gezileri vb. ) ile 6gretmen adaylarinin degerleri hayatin her alaninda igsellestirmesine
olanaklar sunulmahdir. Ogretmen adaylarinin da dahil oldugu her seviyede (ilk, orta ve lise) detayl ve

uygulamali galismalarin sayisi arttirilmalidir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.” Arastirma slrecinin

yiritilmesinde Recep Tayyip Erdogan Universitesi Sosyal ve Beseri Bilimler Etik Kurulu’ndan (Tarih:

14.08.2017, sayi: 2017/7) izin alinmustir.

Yazar(lar)in Katki Orani Beyani: Yazarin makaleye katki orani % 100’dr.
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