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ABSTRACT

With Covid-19 outbreak, educational activities have been carried out through distance education
necessarily. The aim of this study is to learn teachers’ views on the status of Syrian students
learning Turkish during distance education process. In order to achieve this aim, teachers’ views
were analyzed, and three main themes were created as the qualities of distance education,
teaching process and the impact of online lessons on teaching Turkish. The study was conducted
through qualitative research methods and phenomenology design, one of the qualitative
approaches, was used in the study. Semi structured interview forms were created by the
researcher, in order to use in the interviews. The interview form consisted of 10 open-ended
questions. 17 Turkish Language teachers working in Kilis Hoca Ahmet Yesevi imam Hatip Secondary
School participated in the study voluntarily; interview forms were shared with teachers within the
study. Research data was collected within a week; the data was analyzed by using inductive content
analysis. The data was collected under three themes (the qualities of distance education, teaching
process and the impact of online lessons on teaching Turkish). Communication channels, technical
problems they face and the duration of online Turkish lessons and student participation rate
subthemes and the codes regarding them were created within the qualities of distance education
theme. Positive and negative aspects of teaching Turkish online, the state of teaching language
skills such as reading, writing, listening, and speaking with the materials being used during
educational process subthemes and the codes regarding them were created within teaching
process theme. The last theme, the impact of online lessons on teaching Turkish, was categorized
with some subthemes as fewer opportunities for practice and a decline in communication skills,
lower interest in lessons, forgetting Turkish completely, and a decline in grammar and speaking
skills. According to the results of the study, it was determined that distance education affected
Syrian students negatively in terms of learning Turkish, students were unwilling to participate in
lesson, and they had difficulty especially in writing skill.
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INTRODUCTION

During the first quarter of 2020, the whole world was struggling to overcome hard times because of corona virus
which was first appeared in the city of Wuhan, China in late 2019. The virus affected the field of education as
well as many fields especially health sector mostly. Many countries in the world decided to close schools and
continue with distance education in 2020. However, this situation caused some problems as it was a sudden
decision rather than a planned action. Educational model experienced a compulsory change and the teachers,
students and parents in the system had to adapt themselves to this educational model (Tirker and Dindar,

2020). In this process, education was carried out through distance education at all education levels.

Educational institutions are the institutions which have the task of meeting learning needs of a society. As a part
of this responsibility, it is the main task of educational institutions to follow updated and developed life
conditions and to raise individuals appropriate for these conditions. Educational institutions ought to generate
information by reviewing education system based on changing life conditions. So, it would be possible for
individuals to reach information faster and in better circumstances as well as it would help them benefit from an
enriched environment. Today, distance education in which information technologies are used effectively has
become inevitable because of Covid 19 virus. Distance education, where teacher and student are not together
(Perry & Rumble, 1987; Garrison, 2009); away from time limitations (Yilmaz ince et al., 2020), without the
obligation of students and faculty to come to the campus, lessons are taught in a completely virtual environment,
live, video, audio and interactive, through the existing computer technologies; a university education that the
participant can watch again at any time, access the source information; rational, modern, innovative, where
education and training is rapidly computerized (Kilig and Seyis, 2014); It is a technology-based education system.
(Isman and Dabaj, 2004). In addition, it provides individuals with ease of learning with its synchronous and

asynchronous feature (Ozkul et al., 2020).

Distance education systems can be seen as examples for the use of developing technology positively. It is seen
that distance education which is now a part of our lives has also eliminated time and place boundaries in

education.

The concept of distance education arose from the needs that were felt like all kinds of innovation and
development. As a result of the obstacles about time and place that hindered educational process or the
situations in which educators and students weren’t able to come together because of personal reasons, the idea
of carrying out educational activities at a distance emerged. From past to present, the concept of distance
education which has some aims such as increasing the educated population, providing occupational
improvement, achieving equality in educational opportunities, presenting lifelong learning opportunities, and
providing uninterrupted education has become a scientific study field by using the most up to date technological
facilities (Yenerer, 2021). Distance education is the product of a certain need and highly important in order for

providing educational continuity.
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When we consider the historical development of distance education, it is seen that this technology traces its
origins to 1700s. The first distance education practices started with letters. However, the date 20th March 1728
has an important role in terms of the development of distance education according to some sources. Because,
on that date it was announced in Boston Newspaper that “Steno Lessons” would be taught and these lessons
would be through distance education. On an advertisement in 1833, it was clearly stated that teaching process
would be through letters (Kirik, 2014, cited from Coban, 2013). The historical development of distance education
like this: “(I) Pre-writing teaching period, (ll) Teaching through letters period in which materials like books,
newspapers were sent, (lll) The period when radio and television were used as means of communication, (V)
The period when two-sided communication started between student and teacher, (V) The period when computer
and technological devices were included in the process of distance education.” (Kirtak Ad, 2020, pp. 79 cited

from Demiray and isman, 2014.).

The distance education process, which started with a letter, has gained a new dimension with online courses
(Agostinelli, 2019). This understanding of education, which gives teachers and students the opportunity to be
independent of time and space, has started to become widespread in the world. Turkish Republic was founded
nearly two centuries after the first distance education practice was carried out in the world and the idea of
distance education became a current issue in time in our country. Because the young Republic lost a great part
of its educated population during war period, education became one of the primary issues as a result of the need
for educated citizens in order to create a developed country in a short time. In our country, distance education
was discussed on a conceptual base at first from 1923 to 1960s, distance education studies started at secondary
education level by means of different initiatives after 1970s, they gained experience and made progress even
though it was limited. After 1980 these practices were transferred to higher education with the foundation of
Anatolian University Faculty of Open University. In 1980s and 1990s, distance education became a system which
included a huge student population at primary, secondary and higher education levels. From late 1990s to early
2000s, educational opportunities of distance education increased as a result of the improvements in information
and communication technologies (ICT) field (Bozkurt, 2017). Advantages and disadvantages of distance

education compared to traditional education are like this (Altiparmak et. al. 2011, pp. 321):

Table 1: Advantages and Disadvantages of Distance Education Compared to Traditional Education

Advantages Disadvantages
It reaches a broader audience. First investment cost is high.
Physical distance dimension is not a problem. There may be flaws as a result of the technological system.
It provides educational opportunities for handicapped It is difficult to teach practice-based topics like labs or
people who cannot go to school. workplaces.
Time and place concepts disappear. There are difficulties in preparing lesson curriculums.

There may be motivational problems for students who

Students understand topics at a higher level.
cannot study alone.

Students can learn at their own personal pace. It needs updating.

According to Oliveria et al., the advantages of distance education are that students and teachers do not have to

go to the classroom, the course content is recorded, giving students the opportunity to watch it again and again,
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the cost is low, and it gives students the opportunity to study at home. On the other hand, the lack of teacher
supervision can create problems for undisciplined students due to its flexibility. Students cannot immediately ask
their questions to the teacher (Oliveria et al., 2018). However, there were some problems as a result of
technological system especially about carrying out non-theoretical lessons and the system needed to be updated
consistently throughout the process. In spite of these disadvantages, distance education has been used in many
disciplines and almost at all education levels nowadays. Educational institutions, educators and students bear
responsibility in order to practice distance education effectively like creating the background, preparing the
necessary documents, completing, and controlling lessons regularly. But we need to keep in mind that we would

face some problems in distance education because of the qualities of certain lessons (Karabacak, 2013).

The issue of distance education enabled people and societies to adapt themselves to the new opportunities and
circumstances in learning-teaching process by changing their habits (Akglil and Oran, 2020). Polydoros and
Alasona (2021) stated that young people adapted very quickly to the distance education process, which was
compulsory during the epidemic process. It can be said that young people's interest in technological tools and

that today's technology age has an effect on this.

Wahab (2020), epidemic etc. In such cases, it considers online and distance learning as a necessity. As a result of
Covid 19 pandemic in the world that affected Turkish educational system, lessons at all levels were carried out
through distance education. By establishing distance education centers within universities, academicians were
informed about using the system and then the lessons were carried out on that platform. In state schools
belonging to the Ministry of National Education, lessons were completed through Education Information
Network (EBA) system. In consequence of the extraordinary circumstance, the system began to be used
enormously both through television and internet in order to continue educational activities. TRT EBA channel
started to broadcast about this issue and all operators provided internet opportunity for students to enter the
system. Thus, EBA system had the most intensive period in terms of usage. In order to provide continuous
education, lectures were shared, online lessons and exams were carried out in the system. Because formal
education was interrupted, it could be said that EBA system acted as a kind of school. The studies continued in
parallel with the curriculum program and at all branches and all class levels (Dogan and Kogak, 2020). During this
period, teachers carried out their lessons through different applications like Zoom, WhatsApp, Adobe Connect,

Skype as well as EBA.

Refugee children who came to our country because of the civil war in Syria have continued their education in
state schools. They are supposed to pass their classes by getting education in same classes with Turkish students.
During face-to-face education these students were able to improve their Turkish by interacting with Turkish
students. However, Syrian students also started to get education through distance education because of Covid

19 pandemic measures. This situation affected them in terms of learning Turkish.
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The aim of this study is to learn teachers’ views on the status of Syrian students in Kilis Hoca Ahmet Yesevi imam
Hatip Secondary School who learn Turkish during distance education process. In accordance with this aim, the

answers were sought for the questions below:

1.  What are the views of teachers who teach Turkish to Syrian students about the features of distance
education?

2. What are the views of teachers who teach Turkish to Syrian students about the process of distance
education?

3.  What are the views of teachers who teach Turkish to Syrian students about the contributions of

distance education to teaching Turkish?

METHOD
Research Model

The research was conducted through qualitative research method. So, it was aimed at discussing the problem in
its own environment with a wholistic approach and multidimensional way. According to Sandelowski (2004),
qualitative research method includes strategies and attitudes on understanding how individuals experience,
interpret, make sense of social world, how they follow the processes of generating information, and how they
create products. Considering it in this respect, qualitative studies enable to reach detailed, rich information about
the subject being studied. So, in order for detailed analysis and evaluation of the status of Syrian students
learning Turkish during distance education process in its own reality (Blyukoztirk et.al, 2009), phenomenology

design, one of the qualitative research approaches, was used.

This study was conducted in accordance with the permission of Kilis 7 Aralik University Ethics Committee

numbered 1563890 and dated 21/01/2020. All ethical principles and rules were followed by the researcher.

Study Group

The study group was determined by using criterion sampling technique, one of the purposive sampling methods.
In purposive sampling method, the researcher uses his/her own evaluations on whom to be included in the study
group and determines the participants who s/he thinks/predicts the most proper ones for the purpose of the

study and have rich experience and knowledge about the research subject (Balci, 2007).

The study group of the research consisted of Turkish language teachers working in Hoca Ahmet Yesevi Secondary
School. The teachers lived in Kilis city center, and the researcher reached them through his/her social relations.
Because of its geographical location, Kilis is hosting many Syrian refugees. The number of Syrian students in

Turkish schools in the city is huge and they get education in the same classes with Turkish students.

In accordance with the nature of qualitative research, 17 teachers were interviewed in total. The participants

were coded as P1, P2, P3, ... P17. Personal qualifications of the participants were presented in Table 2.
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Table 2. Demographical Qualifications of Participants

Occupational

Code Age Gender Educational Status Branch .
Experience (Year)
P1 30 Female Graduate Turkish 2
P2 25 Male Graduate Turkish 1
P3 28 Female Graduate Turkish 3
P4 40 Female Graduate Turkish 16
P5 34 Female Graduate Turkish 9
P6 27 Female Graduate Turkish 4
P7 50 Male Graduate Turkish 25
P8 47 Female Graduate Turkish 22
P9 35 Female Graduate Turkish 10
P10 29 Male Graduate Turkish 5
P11 43 Female Graduate Turkish 17
P12 57 Male Graduate Turkish 28
P13 36 Male Graduate Turkish 12
P14 41 Female Graduate Turkish 16
P15 55 Male Graduate Turkish 30
P16 59 Male Graduate Turkish 32
P17 26 Female Graduate Turkish 2

All of the participants are undergraduate graduates and Turkish teachers. The oldest of the participants, 10 of
whom are women and 7 are men, is 59 years old, the youngest is 25 years old, the most experienced 32, and the
least experienced 1 year.

Data Collection Tool

Participants in the study group were interviewed in order to collect data in the study. A semi structured interview
form which was unique for the study was prepared by the researcher for being used in interviews. The interview
form included 10 open-ended questions. The interview questions prepared by the researcher were presented to
the academicians by three Turkish education experts and some of the questions were finalized by making
changes. The interview questions which were prepared by the researcher were presented to three experts
working in Turkish language education department, the final form was prepared after making some changes on
the questions. Presenting the questions to an expert view was to provide internal validity of interview questions.
Colleague confirmation is highly important in terms of validity (Yildirim and Simsek, 2016). After getting experts’
view on the subject, it could be said that interview questions had the necessary qualifications in terms of validity.

The questions that were addressed to the participants were:

1.  Which distance education channels did you use during pandemic? (EBA, ZOOM, SKYPE...)
Which technical difficulties did you face during online lessons?

Do you think online Turkish lessons are effective for Syrian students? Why?

Which materials did you use in online lessons? Explain.

Could you do activities for all language skills in online Turkish lessons?

S A

Which language skills did you have difficulty in teaching to Syrian students in online Turkish lessons?
Explain with reasons.

7.  Which language skill was the most difficult one for Syrian students in online Turkish lessons? Why?
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8. How was the participation rate of Syrian students in online Turkish lessons? Were you able to
communicate with them during classes?

9. Do you think that online Turkish lesson hours were enough? Were the hours enough for teaching a
subject? Explain.

10. What do you think about the effect of online lessons on Syrian students in terms of learning Turkish?

Data Collection

Interview questions prepared within the study were shared in mobile phone groups of teachers after changing
them into electronic forms through Google document because it was not possible to make face-to-face
interviews as a result of Covid-19 measures. All the participants answered the questions in nearly a week and

research data was collected.

Data Analysis

The only data source in the study was the interviews with participants in sampling group. The data obtained from
interviews was reached through Google documents in written form. After analyzing the data, it was reviewed by
another Turkish language expert in order to provide validity of analysis. Miles and Huberman's (1994) formula
was used to ensure the reliability of the study. The aim here is to see whether the coding made by the two
encoders overlaps. It was determined that the coding reliability between the two encoders was .83 The result

shows that the encodings are reliable.

The data was analyzed through inductive content analysis. Participants were coded as K1, P2, P3, ... P17, interview
transcripts were grouped, interview documents were grouped for analyzing the data and they were discussed
under three themes of the study “the qualities of distance education, teaching process and the impact of online

lessons on teaching Turkish”.

FINDINGS

By summarizing the views of participants codes were created and they were related with subthemes according
to their similar features. In this respect, they were categorized under the communication channels that
participants used during distance education process, technical problems they faced, duration of online Turkish
lessons and student participation rate subthemes based on the views of participant teachers within the qualities
of distance education theme. Subthemes of teaching process theme were positive and negative aspects of
teaching Turkish in distance education, teaching status of language skills such as reading, writing, listening, and
speaking and the materials being used in teaching process. The last theme, the impact of online lessons on
teaching Turkish, was classified under the subthemes as fewer opportunities for practice and a decline in
communication skills, lower interest in lessons, forgetting Turkish completely, and a decline in grammar and

speaking skills.
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The Findings on The Qualities of Distance Education Theme

Interview documents of participant teachers were analyzed and the codes in Figure 1 were created:
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Figure 1. The Codes and Subthemes That were Developed About the Qualities of Distance Education

When we analyze Figure 1, we see the subthemes about the issue as which channels the participants used while
teaching in distance education, whether they faced any problems resulted from computers, internet,
environmental hardware, and other tools during the lessons or not, whether the duration of lessons was enough
to teach Turkish or not, and the level of participation of Syrian students within the qualifications of distance
education theme. Frequency information regarding the codes that were created by participant teachers about

the subject is shown in Table 3:

Table 3. Frequency Information of Subthemes and Codes that were Developed on the Qualifications of
Distance Education
Subtheme Code Frequency
EBA 2
Z00M 3
EBA + ZOOM
Adobe Connect
WhatsApp
Skype
Hardware problems (microphone, speaker, other)
Power cut
Weak EBA system
Students can’t grasp online lesson system
Lack of devices like computer, tablet
Expensive internet connection
Insufficient internet quota
Low internet bandwidth
Internet disconnection (freeze, frequent disconnections)
Enough lesson duration with preparations
Advantage of low participation
Teaching lessons without boredom
Difficulty of balancing eye health and screen time
Not enough time for curriculum
Short and insufficient lesson periods
Students can’t communicate in lessons
Low participation decreases the effect of lessons 13

Communication
channels
(19)

[ERN
=

Technical problems
(43)

O NR BANRLRNORRR

[ERN
S

Participation to Lessons and
Lesson Duration
(36)

A0 NNNELEN
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According to Table 3, it is seen that 19 codes on communication channels, 43 codes on technical problems and

36 codes on lesson duration and participation level were created.

Findings On Communication Channels Subtheme

The teachers teaching Turkish to Syrian students in online education created EBA, ZOOM, EBA + ZOOM, Adobe
Connect, WhatsApp and Skype codes within communication subtheme. The graphic in Figure 2 was created

based on the findings regarding participant views about this subject.

P16 1
P12, 1\

P11, 1 P4, 1 &
Eba (2) Zoom (3)

NS /s.z

P13, 1 Skype (1) Communication channels (0) Eba + Zoom (1 1) \PQ, 1

P10, 1

Whatsapp (1)
/ Adobe Connect (1) ¢ ¢ ¢
\ P3, 1 P13, 1

P13, 1 P14, 1

P15, 1

Figure 2. Teachers’ Views Regarding Communication Channels Subtheme

When we analyze Figure 2, it is seen that the participants used EBA and ZOOM applications alternately within
communication tools subtheme. Findings have shown that most of the participants used both platforms in order
to reach more students and more sources. Some participants stated that they had used the platforms
simultaneously while some stated that they had used one first and then the other. For example, the participant
with P14 code stated that “Generally | use EBA and sometimes ZOOM” and the participant with P9 code
supported this idea by expressing “In the first term | used EBA. But, in the second term | used both EBA and
ZOOM.”.

The Findings on Technical Problems Subtheme

About the technical problems which they faced during distance education process, the teachers created the
codes as hardware problems (microphone, speaker, other), power cuts, weak EBA system, students can’t grasp

online lesson system, lack of devices like computer, tablet, expensive internet connection, insufficient internet
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quota, low internet bandwidth and internet disconnection (freeze, frequent disconnections). It was seen that in
order for healthy online education, teachers focused on regular internet connection (14) and efficient computer
hardware (9) issues. Using the findings about participant views on this subject, the graphic in Figure 2 was

produced.
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P11,2
Poor EBA system Power outages (2)
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P3, 2 system (2) P11, 2
oo 6
(:) ¢ P5, 2 P14,2
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Figure 3. The Codes that were Developed Regarding Technical Problems Subtheme and Teacher Views

When we analyze Figure 3, it is witnessed that the participants focused internet disconnection, hardware
problems such as microphone, speaker and other hardware devices, low internet bandwidth, lack of
technological devices like computer, tablet, etc. and students’ use of technological devices and adapting to online

education process within the technical problems in online teaching subtheme.

The participants with P1 and P14 codes said that power cuts had affected student participation to lessons. On
the other hand, although there were no power cuts, lack of internet and computer, tablet were underlined as
important problems. About this subject while the participant with P13 code said, “I have seen families with no
internet or computers.”, the participant with P11 code supported the other participant by stating that “/ had
problems in online lessons because students didn’t have tablets or computers.”. According to the participant with
P1 code, “Students were out of the lessons because of insufficient internet connection” and according to the
participant with P15 code, “People living in disadvantaged areas had difficulty in connecting to lessons.”; and

these incidents effected online lessons negatively.
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Findings About Lesson Duration and Participation Rates Subtheme

Within the subtheme on lesson duration and participation to lessons, teachers created the codes as enough time
for lessons with preparations, advantage of low participation, teaching lessons without boredom, difficulty in
balancing eye health and screen time, not enough time for curriculum, short and insufficient lesson periods,
students can’t communicate in lessons and low participation rates decrease the effect of lessons. The graphic in

Figure 4 was created based on the findings on teachers’ views regarding participation rates and duration of

lessons.
(.JP P13,8 P14,8
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P4,8 FS, 8
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Failure to train the curriculum

P15, 9

and Participation (0) \
Adequate clasm

(instruction and acquisition) (2) with preparations (2) ¢
//// /// ] N P8, 9
Difficulty balancing eye V.
9 health and screen time @ '{I;I;e advantage of low participation P16, 9

2

P4,9 @ Being able to teach the N
/ \ lessons without getting
bored of the st (2)
PG, 8

P15, 9 P12,9

Q

P5,89

Q

P8, 8

Figure 4. Teachers’ Views and The Codes Developed Regarding Lesson Duration and Participation Rates

When we analyze Figure 4, the issues which were underlined most by the participants regarding lesson duration
and participation rate subtheme: low participation rates to online lessons, insufficient lesson duration and

ineffective communication by students.

The biggest problem seemed low participation rates. About this subject the teacher with P4 code said,
“Participant rate of Syrian students is very low and generally the same students participate to classes.” while the
teacher with P10 code stated that “Syrian students don’t participate to lessons much. They don’t want to
participate to especially lessons in the mornings. So, participation rate is low.” about possible reasons of low
participation rates. The teacher with P17 code expressed that “Unfortunately, participation in online lessons was

30-40 % on class basis. And it demotivated teachers and | can’t say that we had productive lessons. In other words,
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when most of the students didn’t want to participate in classes, Syrian students didn’t want either.” about
participation rates while the teacher with P16 code stated that “Participation rate is one third of all students and

they are so unwilling.”

Limitation of lessons with 30 minutes was found insufficient by some teacher. For example, the participant with
P4 code stated that “An online lesson was limited with 30 minutes. It is suitable for consecutive lessons. However,
we had difficulty in one-hour online lessons on different days. It is difficult especially for Syrian students as they
had problems in understanding lessons in 30 minutes.”; the teacher with P7 code said that “If students didn’t
know the language well, they might need extra time.” and the teacher with P17 code agreed his/her colleagues

by saying that “I don’t think that it’s enough for foreign students as they need more time to learn a language.”

Another point which was expressed by teachers about online lesson duration was that they weren’t able to teach
the objectives in the curriculum. While the teacher with P4 code stated that “During this process we weren’t able
to teach all subjects and we had to skip some objectives.” And the teacher with P9 code summarized that issue
by saying that “We weren’t able to finish all the subjects in the curriculum and | wasn’t able to deal with especially

Syrian students well enough.”

Another issue underlined by teachers was that Syrian students had difficulty in communication and even they
didn’t make any effort to communicate. While the participant with P14 code expressed that “In our class there
were 5 Syrian students. They didn’t give any answers even when | asked a question.”, the participant with P3 code
stated that “/ was trying to communicate but they weren’t answering. The participation was low.” Besides,
another difficulty for teachers in online lessons was not to be able to see body language of students unlike face-
to-face education. Moreover, looking at computer screen for long hours effects eye health negatively and the
participant with P17 code summarized this issue by stating that “Although lessons were 30 minutes, looking at

the screen all day effects our eye health both for teachers and students. | need to wear glasses in online lessons.”

Online Turkish lessons make it difficult for students to learn language skills that are difficult to acquire. Besides
technical problems experienced by the system and the participants, low student motivation was another

influential factor on that distance education wasn’t up to the mark.

The Findings on Teaching Process Theme

Analyzing the interview documents by participant teachers about the process of teaching Turkish online, the

codes were created and the thematic structure in Figure 5 was developed:
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Figure 5. The Codes and Subthemes Developed About Teaching Process

When we analyze Figure 5, within teaching process theme we see the subthemes on positive and negative
aspects of teaching Turkish online, teaching materials being used in distance education and the impacts of them
on teaching process, and the image of teaching language areas in online lessons. Frequency information

regarding the codes that were created by participant teachers about the issue is displayed in Table 4:

Table 4. Frequency Information of Subthemes and Codes Regarding Teaching Process

Subtheme Code Frequency
Positive Aspects 16
Teachers can teach lessons at home in a comfortable environment 2
It is timesaving 2
To be able to use teaching materials systematically 1
Students who are passive in face-to-face education become active in online education 2
To reach more students 2
To reach students in every environment 4
Students feel relaxed 1
Other students don’t feel bothered during breaks unlike face-to-face education 1
To be able teach in accordance with multiple intelligence 1
Positive and Negative Aspects 29
Negative Short dialogues 2
aspects (45) Low active participation 4
It causes to spend all their time with family 3
Difficulty in getting feedback from students 3
Insufficient nonverbal communication 1
Not to be able to understand body language 2
Not to be able to provide instant feedback to students 3
Inadequate practical activities 1
Not to be able to provide individual teaching 3
Not to be able to keep student attention 4
It may affect body and eye health negatively 2
Decreasing level of understanding 1
Materials Being Used 42
Video contents and online lessons 9
Internet lesson platforms 3
Teaching Visual physical materials 6
Materials Story books 1
(52) Tests 2
Games 2
PDF, Word sources 4
EBA worksheets 3
EBA lesson vides 1
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Turkish course book 3

Musical works 3

Presentations 5

Positive Impact of Materials on Teaching Process 8

It keeps student attention 2

It increases attention to electronical sources 1

It increases student participation to lessons 3

It increases reading pace of students 2

Negative Impact of Materials on Teaching Process 2

To use digital presentations frequently limits teaching environment 2

Doing Activities for Four Basic Language Skills 11

To do writing activities with difficulties 5

To do reading-understanding activities 3

The state of To do watching-listening activities 3

teaching Not to Be Able to Do Activities for Four Basic Language Skills 45
language areas Not to be able to do listening activities

(56) Not to be able to do activities because of insufficient time 1

Students’ home atmosphere doesn’t allow effective listening 2

Not to be able to check writing activities 20

Not to be able to do speaking activities 13

According to Table 4, Turkish teachers created 45 codes on the advantages and disadvantages of distance
teaching, 52 codes on teaching materials and 56 codes on teaching status of language areas. It is seen that
teachers expressed their views mostly on teaching status of language areas within teaching process theme. The
findings were structured under four substructures: Positive aspects of online Turkish lessons (1), negative aspects

(2), equipment and materials used in teaching process (3) and language areas (4).

The Findings About Positive Aspects of Online Turkish Lessons Subtheme

There are many positive aspects of online Turkish lessons according to the participant teachers. About this
subject, teachers created codes as teachers can teach at home in a comfortable environment, it is time saving,
to be able to use teaching materials systematically, students who are passive in face-to-face education become
active in online education, to be able to reach more students, to reach students in every environment, students
feel relaxed, other students don’t feel bothered during breaks unlike face-to-face education and to be able to
teach in accordance with multiple intelligence. The diagram in Figure 6 was drawn using the findings about

teachers’ views on the advantages of online lessons.
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Figure 6. The Codes Created Regarding Positive Aspects of Online Turkish Lesson and Teacher Views

When we analyze Figure 6, it is seen that the participants focused on the points that being able to reach students
in every environment, students who are passive in face-to-face education become active in online education and
teachers can teach at home in a comfortable environment within the advantages of online Turkish lesson

subtheme.

It can be considered that participants agreed on the comfort of participating lessons at home. For instance, the
teacher with P12 code said, “Although it wasn’t as productive as face-to-face education, students participated in
lessons at their homes in a comfortable environment.” while the teacher with P8 code highlighted that it was
important for students to participate in lessons somehow and distance education provided an opportunity for
this by saying “I find it productive. Of course, there are many advantages of it as we managed to keep children in
education with Turkish.” The teachers with P6 and P14 codes thought that reaching more students was an
important advantage of distance education: “... Yes, because you can reach more students; students may not
come to school during school time but in distance education they participate in lessons at home.” (P6); “We can

say that the advantage of distance education is reaching more students.” (P14).

Online lessons helped the teachers with P3 and P4 codes save time. Direct statement examples from interview
documents with teachers are like this: “It is also economical in terms of saving time.” (P3); “It was an advantage

for me as | saved time.” (P6).
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Another advantage underlined by teachers was that the students who were shy in face-to-face education could
be eager in online lessons. Views of the teachers with P2 and P5 code can be seen as examples about this issue:
“I witnessed that one of my students hadn’t participated in face-to-face lessons, but s/he participated in online
lessons.” (P2); “I was happy to see that one of my students who didn’t interact with me, and friends was confident

in participating in lessons during this period.” (P5).

The teacher with P3 code commented that teachers taught their lessons at home in their comfortable
environment through distance education by saying “It was an advantage for teachers as they taught lessons at
home in a comfortable environment, they didn’t get tired.” while the teacher with P12 code supported this view

by stating that “Teacher could participate in lessons at home in comfort.”

The Findings on Negative Aspects of Online Turkish Lessons Subtheme

Teachers also mentioned about negative aspects of online Turkish lessons by creating the codes as short
dialogues, low active participation, it causes to spend all their time with family, difficulty in getting feedback from
students, insufficient nonverbal communication, not to be able to understand body language, not to be able to
provide instant feedback to students, inadequate practical activities, not to be able to provide individual
teaching, not to be able to keep student attention, it may effect body and eye health negatively and decreasing
level of understanding. The diagram in Figure 7 was drawn by means of the findings on teachers’ views regarding

the disadvantages of online lessons.
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Figure 7. The Codes Developed on Negative Aspects of Online Turkish Lessons Subtheme and Teachers’ Views
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According to Figure 7, the participant teachers focused on low active participation, not to be able to give instant
feedback and not to be able to watch student reactions instantly as the most important disadvantages within the

disadvantages of online Turkish lessons subtheme.

Although distance education seemed to bring home comfort, it was too demanding and not so productive. While
the teacher with P14 code said that “Its disadvantage was that the lessons were not productive and it was too
difficult to understand especially for students who don’t know Turkish.”, the teacher with P9 code expressed
his/her ideas by saying “The lessons were not productive because of low student participation. Especially Syrian

students were not able to adapt to distance education.”.

According to the teacher with P7 code, “not to be able to interfere much when students make mistakes” was a
negative aspect of distance education. In this respect, it is remarkable that the teachers with P1 and P2 codes
stated they started to lose their occupational motivation because of distance education: “Students got worse,
and it demotivated me.” (P1); “It caused me to lose my occupational enthusiasm.” (P2). On the other hand,
another disadvantage of online lessons was that they caused teachers to become passive. The teacher with P17
code stated “Teachers may be passive in terms of some lesson contents in online education. For instance, students
played Karagéz and Hacivat and it was like | wasn’t there.” The teacher with P15 code expressed that the process
was compelling both for teachers and students: “Teaching Turkish in distance education wasn’t productive for

Syrian students because they may stay behind their friends, and they couldn’t ask as they were timid.”

In online lessons, while it was seen an important disadvantage not to be able to keep students’ attention,
protecting eye health was another issue. The teacher with P16 code focused on these issues by saying “It is too
hard to keep students’ attention as you are distant from them, and they don’t take it seriously. Moreover, looking

at screen for a long time is dangerous for health.”

It was remarked by teachers that feedback in student-teacher interaction decreased considerably in distance
education. The statements taken directly from interview document of the teacher with P11 code about this
subject were like this: “I had difficulty in getting feedback from students especially from Syrian students; although

I called them with their names and they were in the lesson, they didn’t answer me.”

The Findings on Equipment and Materials Used During Teaching Process Subtheme

Teachers stated that they used various teaching materials during online lessons. The teachers created the codes
video contents and online lessons, internet lesson platforms, visual physical materials, story books, tests, games,
pdf, word sources, EBA worksheets, EBA lesson vides, Turkish course book, musical works, and presentations
about this subject. The diagram in Figure 8 was developed by using the findings on teachers’ views about the

materials used in online lessons:
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Figure 8. The Codes Created on The Materials Being Used Subtheme and Teachers’ Views

When we analyze Figure 8, it is seen that teachers often used video records in online lessons. Besides, it can be
said that they frequently exploited visual physical cards, electronical materials in PDF and Word form, musical

works, and presentations.

While some teachers often used video presentations, some said they used Turkish musical videos. Some
examples of teacher views about this subject are like this: “Especially the videos took attention and they increased
participation.” (P1); “Students liked especially videos and pieces of music a lot.” (P7), “I used music videos, it

increased student participation.” (P8); “I was using videos and visuals and students liked them.” (P9).

Using videos as educational tools had facilitative effect on teaching process for teachers and their students. It is
seen that the teachers used not only the videos they found but also the lesson videos on platforms such as EBA.
About this subject, the participant with P16 code expressed “We watched videos and did tests on EBA”, the
participant with P13 code expressed his/her views by saying “There are special visually supported platforms on
internet, and they are being used.” and the participant with P16 code remarked that they used software as well

as videos: “We did activities on applications.”
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PDF and Word sources were frequently used in online lessons. Teachers stated that: “We made use of PDF course
books.” (P2); “Generally | used visual materials in pdf form.” (P13); “The materials | used were pdf and word

lecture sources and course books in pdf form.” (P14).

Usage of power point presentations frequently by teachers coincide with formal education habits. Teachers’
views about this subject are like this: “Visual presentations. Especially the activities | prepared.” (P6); “We used

materials such as slides.” (P10); “I used slide presentations.” (P12).

It was seen that visual physical materials were also used frequently by teachers. Example statements about this
subject are like this: “Field visual materials such as concept cards, speech balloons were used.” (P3); “Using
Turkish teaching educational cards, visual cards make it easier for students to overcome learning difficulties.”
(P4); “Visual presentations. Especially the ones | prepared.” (P6); “I used educational cards, visual presentations.”

(P10).

While the teacher with P5 code remarked the materials they used were effective in increasing student
participation by saying “I think it increases student participation because they provided multimedia opportunity
without touching any written materials.”; the teacher with P6 code expressed that “Students enjoyed different

activities and participation rate increased.”

Using different course materials in lessons increased students’ attention to electronical sources. The views of P2
are like this: “It is great convenience for teachers, it saves time also students enjoy it because they like electronical
sources other than course books.”. Another positive aspect of the materials being used is that it keeps students’
attention. Participation views about this subject are like this: “It is great convenience for teachers, it saves time
also students enjoy it because they like electronical sources other than course books.” (P2); “I think that they help
student learning by both seeing and hearing” (P3); “I did my best to use various materials so that students could
understand better. It was useful both for me and students.” (P14); “It was very productive, it made us do many

exercises and practices.” (P16).

In spite of these positive features, using PowerPoint presentations frequently in lessons was an important
problem for the teacher with P12 code. “As it was a digital environment, there were no choice except visual and

digital presentations. It limited educational atmosphere.” (P12).

The Findings on Language Teaching Areas Subtheme

In order to display the general view about teaching reading, writing, speaking, and listening skills in online
lessons, the answers of the participants were analyzed, and it was seen that the views were categorized under
two headings: To be able to do activities and not to be able to do activities. In this respect, the codes developed
by teachers within Doing Activities For Four Basic Language Skills category were to do writing activities with
difficulties, to do reading-understanding activities and to do watching-listening activities; the codes in Not to Be

Able to Do Activities For Four Basic Language Skills category were not to be able to do listening activities, not to
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be able to do activities because of insufficient time, students’ home atmosphere doesn’t allow effective listening,
not to be able to check writing activities and not to be able to do speaking activities. The diagram in Figure 9 was

drawn by using the findings on teachers’ views about teaching status of language teaching areas.
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Figure 9. The Codes on Language Teaching Areas That are Suitable for Activities Subtheme and Teachers’ Views

When we analyze Figure 9, it is seen that the teachers had the most difficulty with writing activities while teaching
Turkish. While the teacher with P3 code said that “Yes, even though we had difficulty, | was able to do the
activities.”; “Writing skill is one of the skills that are difficult to acquire. Moreover, writing activities have an
important role in language teaching as these students know a different kind of alphabet.” the teacher with P1
code explained his/her opinion about this subject by stating that “Because of online education, there was a
decline in writing activities.” The teacher with P11 code expressed that it was insufficient in any case: “No, it was

insufficient in terms of reading and writing”.

Among the activities which are carried out through distance education, the teacher with P15 talked about
reading, comprehending, watching, and listening activities by stating “Mostly I’'m able to do reading-
comprehending, watching-listening activities.”, the teacher with P1 code remarked that they had opportunity for

speaking and listening activities: “We had speaking and listening activities”.
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Figure 10. The Codes Developed on Language Teaching Areas That aren’t Suitable for Activities Subtheme and
Teachers’ Views
Sample statements taken directly from interview documents on the fact that the participants had difficulty in
listening, speaking, reading, and writing language areas and they weren’t able to do activities on these subjects
are like this: “Foreign students had difficulty in speaking activities basically during this process and | wasn’t able
to complete speaking activities naturally. Time was quite insufficient, and | couldn’t provide equal time to each
student.” (P5). “I wasn’t able to do enough speaking and writing activities. Because time was insufficient, and |
wasn’t able to provide interaction exactly.” (P12). “I think that among four skills writing activities weren’t effective
enough even though we tried to do activities for all skills because students couldn’t express their thoughts freely

in distance education. Thus, speaking activities weren’t functional.” (P17).

“We had much difficulty in writing skill. As showing and doing wasn’t like it used to be in class physically” (P7); “I
wasn’t able to do enough speaking and writing activities. Insufficient time and inadequate interaction were the
reasons for this.” (P12); “Especially writing activities weren’t productive in distance education.” (P13); “We are
having difficulty in writing and listening activities.”; “As teachers we weren’t able to see and check what they

wrote.” (P13); “There was problem especially in writing skill. We did activities for other skills.” (P14).
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Among the reasons why teachers weren’t able to do activities, unhealthy home atmosphere of students that
wasn'’t suitable for effective listening was expressed like this: “The students were always with their families, and
they had little interaction with Turkish students. It caused a decline in this skill.” (P5); “In terms of listening
competence, as student attention was distracted, we weren’t able to do the activities productively.” (P13); not
being able to do activities because of insufficient time: “Because of insufficient time, | wasn’t able to do activities

for all language skills” (P7).

The Findings About the Impact of Distance Education on Turkish Lesson Theme

The codes were created by analyzing the interview documents of participant teachers regarding the impact of

online lessons on teaching Turkish and thematic structure in Figure 11 was formed:
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Figure 11. The Codes Developed About the Impact of Distance Education on Turkish Lesson and Teachers’
Views
When we analyze Figure 11, it is seen that the participants focused on the decline of Turkish grammar skills,
decline of communication skills and the danger of forgetting Turkish almost entirely within the impact of online

lessons on Turkish lesson main theme.

It is seen that about the impacts of distance education on Turkish lessons, in other words, the productivity of

Turkish lessons in distance education, they created the codes as a decline in student attention, weaker
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communication skills, fewer opportunities for practice, decline in grammar knowledge, regression of speaking

and forgetting Turkish entirely. Teachers’ views about the subject are like this:

Doing grammar activities during distance education process was quite difficult for teachers. Students often spend
time with their families during this process and as their families speak Arabic, naturally they have difficulty in
practicing Turkish. The teachers with P2 and P4 codes summarized the views of teachers about this issue. The
teacher with P2 code said “Spending all time with families during distance education process weakened their
Turkish a bit. It was caused by the fact that their families always spoke Arabic; the teacher with P4 code stated
his/her idea by saying “There was more decline. Because we weren’t able to reach each student. At the same
time, there wasn’t a class atmosphere where students could express themselves better and they were exposed to

Turkish more.”

According to teachers, the effect of distance education is less than face-to-face (formal) education, teachers’
views about the reasons of this are: “In school there is more improvement as they interact more with teachers
and Turkish students” (P5); “Distance education caused a decline in foreign students a bit.” (P10); “Its effect is
less than face-to-face education as class atmosphere has some necessities. For instance: doing homework but it
took too much time to check homework in distance education” (P11); “I think that we weren’t able to improve
much. There might be a decline in the students who didn’t participate in lessons. The reasons are: We can say
that there weren’t enough practices in distance education.” (P12); “The reasons are that they didn’t participate
in lessons and Turkish language wasn’t spoken at their homes.”, “There was no improvement and students
couldn’t find anybody to speak Turkish with during this process. So, there was language attrition.” (P13); “It had
negative impacts. Because language is best learnt by living and needing. During this period, as students didn’t
need to speak Turkish at home or in the neighborhood, we saw an apparent attrition in their language.” (P14);
“There was s decline. They were away from social atmosphere, they couldn’t get any feedback for their works,
the things learnt in lessons stayed in class...” (P15); “Distance education was inevitable but not for foreign

students. I’m sure that the lessons weren’t enough for them.” (P16).

The teacher with P17 code emphasized low participation rate which was an important problem of online lessons:
“Especially Syrian students were unwilling to participate in lessons and | wasn’t able to get answers for my
questions.” and the teacher with P2 code stated that the absence of formal class atmosphere was a deficiency
on its own by saying: “Students became a bit more passive as there was no class atmosphere and it weakened
their speaking skills inevitably. They weren’t able to communicate with their Turkish students and their Turkish

got worse. So, they didn’t want to participate in lessons.”

Students’ indifference to Turkish lessons got even worse during distance education period. The teacher with P7
code explained it like this: “During distance education process, there was decline not only in Turkish lessons but
also in other lessons, however, students didn’t participate in especially Turkish lessons properly. Syrian students

started to ignore Turkish lesson because they spoke Arabic at home.”
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The teacher with P12 code considered the main reason of this decline that teachers didn’t do enough activities
and students didn’t participate in practices properly during distance education period: “I think there wasn’t much
improvement. The students who didn’t participate in lessons might had decline. The reasons of this; We can say

that there weren’t enough practices in distance education.”

According to P13, the main reason was that there was no one to do practice: “The was no improvement, the
students weren’t able to find anyone to speak Turkish with during this period. Thus, they experienced language
regression.” Besides, P13 stated that the most obvious effect of distance education was to forget language by

saying: “Some students have completely forgotten Turkish.”

About negative effect of distance education, P14 remarked that “It had negative effects. Because language is
best learnt by living and needing. As students didn’t need to speak Turkish with their families and neighborhood
during this period, we saw a clear regression in their language.”; P15 stated that “There was decline. They were
away from social atmosphere, they couldn’t get any feedback for their works, the things they learnt in lessons
stayed in class...”; P17 expressed that “/ don’t think they were as effective as the activities done face-to-face. |

think that there was decline. The reason was that distance education wasn’t as effective as face-to-face lessons.”

Displaying the whole study, the teacher with P8 code summarized the impact of distance education on Turkish
lessons: “I don’t think it was very productive. We can’t control students well enough. As participation isn’t

compulsory, students take advantage of it, and they don’t participate in lessons regularly.”

CONCLUSION and DISCUSSION

As technology has been in every field, it also entered education field. By changing their habits, the issue of
distance education caused people and societies to adapt to new opportunities and conditions which occurred
during teaching-learning process. Some unintentional incidents that force people to change their habits may
occur. The incidents that interrupt social life and force people to change their habits may be natural disasters
such as earthquake, flood, landslide, fire, and wars as well as pandemic which effects the whole world (Akgtil and
Oran, 2020). After Covid-19 in the world, educational institutions had to carry out their lessons through distance

education.

Within the qualities of distance education theme, the subthemes which were created based on teachers’ views
were categorized as the communication channels that were used by participants during distance education
process, technical problems they faced and participation rates of students. About communication channels, the
teachers stated that they used EBA, ZOOM, EBA+ZOOM, Adobe Connect, WhatsApp and Skype to teach their
lessons; and they preferred EBA+ZOOM mostly. It can be said that why EBA was preferred by teachers was caused
by the Ministry of National Education because lessons were carried out at each grade by even starting television
channels called TRT EBA. ZOOM is a platform which informed teachers about the process, was easy to use and

enabled to record the lessons. Consequently, teachers preferred these channels more.
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Within technical problems subtheme, the codes were created as hardware problems (microphone, speaker,
other), power cuts, weak EBA system, students can’t grasp online lesson system, lack of devices like computer,
tablet, expensive internet connection, insufficient internet quota, low internet bandwidth and internet
disconnection (freeze, frequent disconnections). The teachers remarked the biggest problem was disconnection.
The findings were parallel with the findings in the studies of Aydin and Erol (2021); Akgiin and Oran (2020); Erol
Sahin (2018); Bataineh et all. (2021); Altun Ekiz (2020); Aydin (2021); Pinar ve Dénel Akgiil (2020); Ozer ve Ustiin
(2020); Hebebci et all. (2020); Sari and Nayir’s (2020) ) show parallelism with the findings of their research. In the
study by Aydin and Erol (2021), the views of Turkish language teachers on distance education and digital literacy
were analyzed. It was underlined that internet connection problem was a point that effected lesson process
negatively. In the study by Akglin and Oran (2000), the views and thoughts of social sciences teachers, students,
and parents about distance education during pandemic were displayed. A great majority of teachers concluded
that disconnection was a point which prevented the lessons from being productive by showing infrastructure
deficiency as the biggest problem. In his study, Erol Sahin (2018) stated that technical problems caused many
problems in distance education. In their study which aims at determining the problems of Jordan university
students during Coronavirus pandemic, Bataineh et al (2021) concluded that most of the university students in
Jordan weren’t satisfied with distance education process because of internet speed, technological difficulties. In
his work, Altun Ekiz (2020) expressed the lessons in distance education process were found unproductive by
many students because of systemic problems. In his study, Firat Aydin (2021) interviewed with music teachers
about music lessons carried out in distance education period. The teachers explained that they experienced many
technological problems in music lessons and the findings of this study coincided with the findings in this study.
Demuyakur (2020) concluded that students experience connection problems during the distance education
process. Pinar and Donel Akgiil (2020) stated that in the Science course, students were satisfied with distance
education but experienced technical problems; Ozer and Ustiin (2020) stated that they experienced connection
and technical problems during distance education courses; Hebebci et al. (2020), there is a problem due to the
lack of infrastructure; Sari and Nayir (2020), on the other hand, stated that they had problems arising from the

lack of internet access and infrastructure. These findings are similar to the findings of the study.

Within participation and lesson duration subtheme, the codes were created as enough time for lessons with
preparations, advantage of low participation, teaching lessons without boredom, difficulty in balancing eye
health and screen time, not enough time for curriculum, short and insufficient lesson periods, students can’t
communicate in lessons and low participant rates decrease the effect of lessons. Most teachers stated that
participation to lessons was low, and it was a point which prevented lessons from being productive. In the study
by Baris and Cetinkaya (2016), it was concluded student participation was low during distance education process.

the conclusion of the study was similar with the conclusion of this study.

Teaching process theme was grouped as positive and negative aspects of teaching Turkish in distance education,
the materials being used in distance education and teaching status of language areas like reading, writing,

listening, and speaking. Within positive aspects subtheme, the codes were created as teachers can teach lessons
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at home in a comfortable environment, it is time-saving, to be able to use teaching materials systematically,
students who are passive in face-to-face education become active in online education, to reach more students,
to reach students in every environment, students feel relaxed, other students don’t feel bothered during breaks
unlike face-to-face education and to be able teach in accordance with multiple intelligence. The code which was
commented on by teachers was distance education could reach students in every environment. The results were
parallel with the results expressed in literature regarding distance education process. In their study, Baris and
Cetinkaya (2016) remarked that distance education was productive as it was independent from time and place,
and it provided rich contents. In his study, Uzoglu (2017) described positive factors of distance education as being
economical and being independent from time and place. In the study by Paydar and Dogan (2019), teachers’
opinions on open and distance learning environments were received. According to the findings of the study, most
of the teacher candidates expressed positive opinions on open and distance learning; and they focused on many
advantages of distance education by stating they found the lesson beneficial, and they were eager to take the

lesson. These findings support the findings of this study directly.

Within the negative aspects of teaching Turkish online subtheme, the codes were created as short dialogues, low
participation rate, it causes to spend all their time with family, difficulty in getting feedback from students,
insufficient nonverbal communication, not to be able to understand body language, not to be able to provide
instant feedback to students, inadequate practical activities, not to be able to provide individual teaching, not to
be able to keep student attention, it may effect body and eye health negatively and decreasing level of
understanding. The teacher mentioned mostly about the codes that low participation rate and not to be able to
keep student attention. The findings in this study were parallel with research findings of Aydin and Erol (2021)
who displayed negative aspects of distance education in literature; the research by Uzoglu (2017); Seren et al
(2020) and Yilmaz and Aktug (2011). According to Aydin and Erol (2021), the reasons such as low participation
rates and insufficient teacher-student and teacher-parent interaction in distance education were negative aspect
of distance education. In his work, Uzoglu (2017) described distance education as a negative element because
beneficial interaction between learner-teacher and peers was limited. In their studies, Seren et al (2020)
remarked that distance education process was problematic in terms of communication-interaction and even the
process had more negative features than positive features. In this study, while 16 teachers considered distance
education process as negative, 29 teachers stated negative opinions. Yilmaz and Aktug (2011) expressed that
communication was generally one-sided in distance education. This study supported the findings of the

mentioned studies.

Within the materials being used subtheme, the codes were created as video contents and online lessons, internet
lesson platforms, visual physical materials, story books, tests, games, PDF, Word sources, EBA worksheets, EBA
lesson vides, Turkish course book, musical works, and presentations about this subject. About positive
contributions of the materials to distance education process, teachers said that they kept student attention,
increased interest in electronical resources, increased student participation and increased reading speed of

students. Teachers expressed opinions mostly on that the materials used in teaching process increased class
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participation. In the study by Karabacak (2013), distance education students’ opinions were taken about teaching
the postgraduate course, Scientific Research Techniques (SRT) online. Although it was different from this study
as its research object was student, it coincided with the results of this study in terms of the increase in material
variety in distance education. On the other hand, in the study conducted by Kogoglu and Tekdal (2020), it was
concluded that teachers use similar materials in distance education. The results reached by the researchers differ

from the study in this respect.

When we analyzed the answers of the participants to the questions in order to reveal the general view on
teaching reading, writing, speaking and listening language areas in online lessons, it was seen the opinions were
gathered under two categories: To be able to do activities and not to be able to do activities. Within the category
Doing Activities for Four Basic Language Skills, the codes were to do writing activities with difficulties, to do
reading-understanding activities and to do watching-listening activities; within Not to Be Able to Do Activities for
Four Basic Language Skills category, the codes were not to be able to do listening activities, not to be able to do
activities because of insufficient time, students’ home atmosphere doesn’t allow effective listening, not to be
able to check writing activities and not to be able to do speaking activities. In the study by Aydin and Erol (2021),
it was concluded that students weren’t able to improve written expression skills during distance education
process. Also in this study, it was similarly concluded that writing skill was affected negatively in distance

education process.

There are problems in Turkish teaching activities carried out by various institutions both in the country and
abroad (Er et al., 2012). With the Covid-19 epidemic, these problems have increased and gained a different
dimension. About the last theme, the impact of distance education on Turkish lesson, the teachers’ views were
a decline in student attention, weaker communication skills, fewer opportunities for practice, a decline in
grammar knowledge, a decline of speaking and forgetting Turkish entirely. The most frequent views were fewer
opportunities for practice and a decline in grammar knowledge. Teachers agreed on the view that distance
education process effected teaching Turkish negatively. While being away from school, Syrian students weren’t
able to do any practice or interact with their peers; thus, it affected them negatively. In the study conducted by
Sengiil (2021), it was determined that the students' participation in the course decreased during the distance
education process, and they had difficulties especially in speaking and writing skills. The students' indifference

to the lesson and the regression in speaking coincide with this study.

The fact that Syrian students were away from the school environment negatively affected their use of Turkish
because the students had limited communication with their peers and teachers. The positive communication
that students will establish at school is an important factor in using Turkish at a good level (Demir and Demir,

2020).

RECOMMENDATIONS

Based on the research findings of the study, these recommendations can be put forth:
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. In order to improve speaking skills of Syrian students, teachers can give homework that would enable
them to interact with their Turkish friends also outside the school.

. It can be recommended that institutions would inform the regarding teachers about technical flaws
so that they could control the process and students would also be informed.

. In order to increase student participation, students would be asked to turn on their cameras during
class.

. Support can be provided to teachers regarding material.
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COViD-19 SURECINDE UZAKTAN EGiTiM GOREN SURIYELi OGRENCILERIN
TURKCE GGRENME DURUMUNA iLiSKiN OGRETMEN GORUSLERI

oz

Covid-19 salginiyla beraber egitim faaliyetleri zorunlu olarak uzaktan egitimle gergeklestirilmistir.
Ulkemizdeki ilkokuldan yiiksekégretime kadar kurumlarda yasanan sikintilar uzaktan egitim sistemi
sayesinde giderilmeye calisiimistir. Bu c¢alismanin amaci Suriyeli 6grencilerin uzaktan egitim
sirecinde Tirkge 6grenme durumlarina iliskin 6gretmen goériuslerini almaktir. Calisma, nitel
arastirma yontemiyle yiritulmus ve ¢alismada nitel arastirma yaklagimlarindan olgubilim deseni
kullaniimigtir. Arastirmaci tarafindan, gérismelerde kullaniimak tzere yari yapilandiriimis gériisme
formu hazirlanmigtir. Gériisme formu 10 acik uglu sorudan olusmaktadir. Calismaya Kilis Hoca
Ahmet Yesevi imam Hatip Ortaokulundaki 17 Tiirkge dgretmeni goniillii olarak katilmis, calisma
kapsaminda 6gretmenlerle gériisme formu paylasiimistir. Bir hafta icerisinde arastirmanin verileri
toplanmis; elde edilen veriler, timevarimsal icerik analiziyle ¢6ziimlenmistir. Veriler ¢ temada
(uzaktan egitimin ozellikleri, 6gretim sireci ve uzaktan egitimin Tirkce dersi Gzerindeki etkisi)
toplanmistir. Uzaktan egitimin 6zellikleri temasinda iletisim kanallari, yasadiklari teknik sorunlar ile
Tirkge 6gretiminde g¢evrim ici derslerin siiresi ve 6grencilerin derse katilim diizeyleri alt temalari
ve bunlara iliskin kodlar olusturulmustur. Ogretim siireci temasinda, Tiirkce dgretiminde uzaktan
egitimin olumlu ve olumsuz yonleri, 6gretim strecinde kullanilan materyaller ile okuma, yazma,
dinleme ve konusma gibi dil becerilerinin 6gretim durumu alt temalari ve bunlara iliskin kodlar
olusturulmustur. Son tema uzaktan egitimin Tlrkge dersleri tzerindeki etkisi, 6grencilerin pratik
yapma olanaklari ve iletisim becerilerinin zayiflamasi, derse ilgilerinin azalmasi, Tlirk¢ceyi tamamen
unutma, dil bilgisinde ve konusmada gerileme goérilmesi alt temalarinda siniflandiriimistir.
Arastirma sonuglarina gore, uzaktan egitimin Suriyeli 6grencilerin Tiirkge 6grenme durumlarini
olumsuz yonde etkiledigi, 6grencilerin derslere katim konusunda isteksiz olduklari ve 6zellikle
yazma becerisinde zorlandiklari tespit edilmistir.

Anahtar kelimeler: Uzaktan egitim, Covid-19, Tirkce 6gretimi, Suriyeli 6grenciler.
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GiRiS

2020 yilinin ilk geyreginde tim diinya, ilk olarak 2019 yilinin sonunda Cin’in Wuhan kentinde ¢ikan korona viris
nedeniyle yasadigi zor slreci atlatmaya calismaktadir. Virls, basta saglk sektorii olmak lzere birgok alanda
oldugu gibi egitim alanini da etkilemistir. Diinyada, ¢cogu Ulke 2020 yili itibariyla okullari kapatma karari alarak
uzaktan egitim sistemine gegcmistir. Ancak bu durum planli olarak degil, aniden gergeklestigi icin beraberinde bazi
sorunlari da getirmistir. Egitim modeli zorunlu bir sekilde degisime ugramis ve egitim sisteminin igerisinde
o6gretmen, 6grenci ve veliler de bu egitim modeline uyum saglamak zorunda kalmistir (Turker ve Dindar, 2020).

Bu siireg icerisinde egitim, tim egitim kademelerinde uzaktan egitim yoluyla yurttilmastdr.

Egitim kurumlari, toplumun 6grenme ihtiyaglarini karsilama goérevini lstlenmis birimlerdir. Bu sorumluluk
cercevesinde giincellenen ve gelisen yasam kosullarini takip etmek ve bu kosullara uygun bireyler yetistirmek
egitim kurumlarinin ana gorevidir. Egitim kurumlari, egitim sistemini degisen yasam kosullarina gére gézden
gecirerek bilgi Gretmeyi amaglamalidir. Bu sayede bireyin daha iyi kosullarda ve daha hizl bilgiye ulagsmasina
imkan saglarken hem de zenginlestirilmis ortamdan faydalanmasina yardimci olur. Glinimiizde Covid 19 viriisu
nedeniyle 6grenme siireclerinde bilisim teknolojilerinin etkin kullanildig1 uzaktan egitim kaginilmaz hale gelmistir.
Uzaktan egitim, 6gretmen ve 6grencinin bir arada olmadigi (Perry ve Rumble, 1987; Garrison, 2009); zaman
sinirlamasindan uzak (Yilmaz ince vd., 2020), 6grencinin ve 6gretim Uyesinin kampiise gelme zorunlulugu
olmadan, mevcut bilgisayar teknolojileri araciligiyla tamamen sanal ortamda, canli, gériintili, sesli ve interaktif
olarak derslerin islendigi; katihmcinin istedigi zaman tekrar izleyebilecegi, kaynak bilgilere ulasabilecegi, bir
Universite egitiminin verildigi; egitim ve 6gretimin hizla bilgisayar ortamina gegtigi akilci, cagdas, yenilikgi (Kilig ve
Seyis, 2014); teknoloji tabanli egitim sistemidir (Isman ve Dabaj, 2004). Ayrica sekron ve asekron olma 6zelligiyle

bireylere 6grenme kolaylig da saglar (Ozkul vd., 2020).

Arastirmacilar tarafindan farkli tanimlar yapilsa da tanimlarin ortak noktasi uzaktan egitimin zaman ve mekan
konusunda 6gretmen ve 6greniciye sinirsiz imkan tanimasidir. Bunun yaninda uzaktan egitimin yenilikci 6zellige

sahip olmasi gelismeye agik oldugunu gostermektedir.

Uzaktan egitim kavrami; her yenilik ve degisimde oldugu gibi hissedilen ihtiyaglar neticesinde ortaya ¢ikmistir.
Egitim sirecini aksatan zaman ve mekandan dolayi olusan engeller ya da kisisel sebepler dolayisiyla 6gretmen ve
o6grencinin bir araya gelememesi gibi durumlar sonucunda 6gretme-6grenme faaliyetlerinin aslinda uzaktan da
surdirilebilecegi fikri ortaya ¢ikmistir. Gegmisten glinlimiize egitimli nifusu artirmak, mesleki gelisim saglamak,
egitimde firsat esitligi saglamak, yasam boyu 6grenme olanaklari sunmak ve egitimi kesintiye ugratmamak gibi
amaglari olan uzaktan egitim kavrami teknolojinin en giincel imkanlari kullanilarak sunulan bilimsel bir ¢alisma
alani durumuna gelmistir (Yenerer, 2021). Belli bir gereksinimin Grlinii olan uzaktan egitim, egitimde surekliligi

saglama acisindan 6nemlidir.

Uzaktan egitimin tarihsel gelisimine bakildiginda bu teknolojinin 1700’14 yillara dek uzandigi goriilir. ilk uzaktan

egitim uygulamalari mektuplarla baslamistir. Ancak bazi kaynaklara gére 20 Mart 1728 tarihi uzaktan egitimin
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gelisimi bakimindan biyuk bir 6nem tasimaktadir. Clinkl bu tarihte Boston Gazetesi’'nde “Steno Dersleri”nin
verilecegi belirtilmis ve bu derslerin de uzaktan egitimle gerceklestirilecegi agiklanmistir. 1833’te verilen bir
ilanda aclik bir sekilde mektuplar kullanilarak 6grenimin gerceklestirilecegi ifade edilmistir (Coban, 2013’ten akt.
Kirik, 2014). Uzaktan egitimin tarihsel gelisim evreleri soyledir: “(1) Yazisma 6ncesi egitim donemi, (I1) Posta yolu
ile kitap, gazete gibi materyallerin génderildigi mektupla egitim dénemi, (lll) Radyo ve televizyonlarin iletisim
araci olarak kullanildigi dénem, (IV) Ogrenci ve 6gretmen arasinda cift yonli iletisimin basladigi dénem, (V)
Bilgisayar ve teknolojik araglarin uzaktan egitim siirecine dahil edildigi ddnemdir” (Demiray ve isman, 2003’ten

akt. Kirtak Ad, 2020, s. 79).

Mektupla baslayan uzaktan egitim sireci ¢evrim igi kurslarla yeni bir boyut kazanmistir (Agostinelli, 2019).
Ogretmen ve &grenciye zamandan ve mekandan bagimsiz olma firsati taniyan bu egitim anlayisi hizla diinyada
yayginlasmaya baslamistir. Diinyada ilk uzaktan egitim uygulamasi yapildiktan yaklasik iki asir sonra Turkiye
Cumbhuriyeti kurulmus ve uzaktan egitim dislincesi zaman igerisinde llkemizde de glindeme gelmistir. Yeni
kurulan Cumbhuriyet, egitimli nifusunun biyiik bir kismini savas doneminde kaybettigi icin tilkenin kisa zamanda
kalkinabilmesi icin 6grenim gérmus vatandaslara duyulan ihtiyactan dolayi egitim-6gretim 6ncelikli konulardan
birisi olmustur. Ulkemizde 1923’ten 1960’lara kadar uzaktan egitim énce kavramsal olarak tartisilmis, 1970’li
yillardan sonra farkl girisimlerle orta egitim diizeyinde uzaktan egitim ¢alismalari yapilmis, birtakim tecriibeler
edinilmis ve sinirh da olsa ilerleme kaydedilmistir. 1980 sonrasinda ise bu uygulamalar Anadolu Universitesi
Acikdgretim Fakiltesinin de kurulmasiyla yiksekdgretime tasinmistir. 1980 ve 1990l yillarda uzaktan egitim ilk,
orta ve yiksekogretim diizeyinde blyiik 6grenci kitlelerini blinyesinde barindiran bir sistem haline gelmistir.
1990l yillarin sonundan 2000’li yillarin basindan itibaren bilgi ve iletisim teknolojileri (BIT) alaninda yasanan
gelismelerle uzaktan egitimle sunulan egitim firsatlar artmistir (Bozkurt, 2017). Uzaktan egitimin geleneksel

egitime gore avantaj ve dezavantajlari su sekildedir (Altiparmak vd. 2011, s. 321):

Tablo 1: Uzaktan Egitimin Geleneksel Egitime Gore Avantaj ve Dezavantajlari

Avantajlari Dezavantajlari
Daha fazla kitleye iletisim saglanir. ilk yatinm maliyeti yiiksektir.
Fiziksel uzaklik boyutu sorun degildir. Teknolojik sistemden kaynaklanabilecek aksakliklar olabilir.

Laboratuvar ve Atolye gibi uygulama agirhkh konularin
islenme zorlugu vardir.

Mekan ve zaman kavrami ortadan kalkar. Ders mufredatinin hazirlanmasinda zorluklar mevcuttur.

Kendi kendine galisma yetenegine sahip olmayan

Ogrencilerin motivasyon zorlugu ile karsilasilabilir.

Ogrenci bireysel hizina uygun egitim alabilir. Giincellemeye ihtiyaci vardir.

Okula gidemeyen engelli insanlara egitim olanagi sunar.

Ogrencilerin konulari anlamalari daha yiiksek olur.

Oliveria ve arkadaslarina gore (2018) ise uzaktan egitimin avantajlari 6grenci ve 6gretmenlerin sinifa gitme
zorunlulugu olmamasindan, ders igeriklerinin kayit altina alindigi icin 6grencilere tekrar tekrar izleme firsati
vermesinden, maliyetinin distk olmasindan ve 6grencilere evinde ders calisma imkani tanimasindan dolayi
avantajlidir. Diger taraftan esnek olmasindan dolayi disiplinsiz 6grenciler igin 6gretmen denetiminin olmamasi
sorun yaratabilmektedir. Ogrenciler sorularini aninda &gretmene soramamaktadir. Siire¢ icerisinde birtakim
teknolojik sistemden kaynaklanan sorunlar yasanmasi, 6zellikle teorik olmayan derslerin uygulanmasi noktasinda

zorluk yasanmasi ve sirekli glincellenmeye ihtiya¢ duyulmasi olasi bir durumdur. Bu dezavantajlara ragmen
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uzaktan egitim glinimiizde birgok disiplinde ve hemen hemen her egitim seviyesinde uygulanir duruma gelmistir.
Uzaktan egitimin etkili sekilde uygulanmasi icin egitim kurumlarina, egitimcilere ve 6grencilere bazi sorumluluklar
dismektedir. Alt yapinin olusturulmasi, gerekli dokiimanlarin hazirlanmasi, derslerin dizenli bir sekilde
yurutllerek takip edilmesi gibi. Ancak bazi derslerin Ozelliklerinden 6tiri uzaktan 6gretimde bazi sorunlar

yasanabilecegi unutulmamalidir (Karabacak, 2013).

Uzaktan egitim konusu insanlarin ve toplumlarin aliskanliklarini degistirerek 6grenme-6gretme siirecinde ortaya
cikan yeni olanak ve sartlara uyum saglamalarina sebep olmustur (Akgll ve Oran, 2020). Polydoros ve Alasona
(2021), salgin strecinde zorunlu olarak gegilen uzaktan egitim siirecine genclerin ¢ok hizli uyum sagladiklarini
belirtmistir. Genglerin teknolojik araglara karsi ilgili olmalarinin ve glinUmuziin teknoloji ¢agl olmasinin bunda

etkisi oldugu soylenebilir.

Wahab (2020), salgin vb. durumlarda ¢evrim ici ve uzaktan 6grenmeyi bir zorunluluk olarak degerlendirmektedir.
Diinyada yasanan ve dolayisiyla Tirkiye’deki egitim sistemini de etkileyen Covid-19 pandemisi dolayisiyla tim
egitim kademelerinde dersler uzaktan egitime gecmistir. Universiteler biinyesinde uzaktan egitim merkezleri
kurularak akademisyenler sistemin kullanimiyla ilgili bilgilendirildikten sonra dersler bu platformlar Gzerinden
gerceklestirilmistir. MEB’e bagli okullarda ise dersler Egitim ve Bilisim Agi (EBA) sistemiyle yuritilmistir. Ortaya
¢ikan olaganistli durum neticesinde egitim faaliyetlerinin devam etmesi amaciyla sistem hem televizyon hem de
internet Gizerinden yogun olarak kullaniimaya baslanmistir. Bu konuyla ilgili TRT EBA kanali yayinlara baslamis ve
ogrencilerin sisteme girebilmeleri icin tim operatorler internet imkani saglamistir. Bundan dolayi EBA sistemi
kullanim konusunda en yogun zamanini gegirmistir. Kesintisiz egitimi saglamak amaciyla sistemde dizenli konu
paylasimlari, canli dersler ve sinavlar yapilmistir. Orgiin egitime ara verildiginden dolayi EBA sisteminin okul
gorevi gordgl soylenebilir. Calismalar mifredat programiyla paralel bir sekilde ve tiim branslarda ve sinif
kademelerinde devam etmistir (Dogan ve Kogak, 2020). Bu strecte 6gretmenler derslerini EBA’nin yani sira Zoom,

Whatsapp, Adobe Connect, Skype gibi uygulamalarla da yiritmaslerdir.

Suriye’deki i¢ savastan dolayi Glkemize gelen siginmaci ¢cocuklar, MEB’e bagh okullarda egitim hayatlarina devam
etmektedir. Tlirk 6grencilerle ayni sinifta egitim alarak okul derslerini gecmekle yakimluddarler. Bu 6grenciler yiiz
yuze egitim slrecinde Tirk 6grencilerle etkilesim halinde olduklarindan Tirkgelerini de gelistirme firsati
bulmuslardir. Ancak Covid 19 salginindan alinan tedbirler dolayisiyla Suriyeli 6grenciler de uzaktan egitim sistemi
Uzerinden egitim almaya baslamislardir. Bu durum onlarin Tirkce 6grenmeleri etkilemistir. Bu gereklilikten
hareketle arastirmanin problemi Suriyeli 6grencilerin uzaktan egitim sirecindeki Tirkge 6grenme durumlarina

iliskin 6gretmen gorisleri nasildir?

Bu calismanin amaci, Kilis Hoca Ahmet Yesevi imam Hatip Ortaokulunda egitim géren Suriyeli 6grencilerin
uzaktan egitim silirecindeki Tirkce 6grenme durumlarina iliskin 6gretmen goruslerini almaktir. Bu amag

dogrultusunda asagidaki arastirma sorularina yanit aranmistir:

1981



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

1. Suriyeli 8grencilere Tiurkce egitimi veren 6gretmenlerin uzaktan egitimin 6zellikleri konusundaki
gorusleri nedir?

2. Suriyeli 6grencilere Turkge egitimi veren 6gretmenlerin uzaktan egitim stireci konusundaki gorusgleri
nedir?

3. Suriyeli 6grencilere Turkce egitimi veren 6gretmenlerin uzaktan egitimin Turkce 6gretimine katkisi

konusundaki gérusgleri nedir?

YONTEM
Arastirma Modeli

Galisma nitel arastirma deseniyle yiritilmistir. Boylece problemin kendi ortaminda bitilinsel bakis agisiyla ¢ok
boyutlu bir sekilde ele alinmasi amaglanmistir. Sandelowski’ye gére (2004), nitel arastirma deseni, bireylerin
sosyal diinyay! hangi bicimde anlamlandirdigini, tecriibe ettigini, yorumladigini, bilgiyi tGretme siireclerini nasil
izledigini, nasil Urlin ortaya ¢ikardigini anlamaya doniik strateji ve tutumlarini kapsamaktadir. Bu yoniyle ele
alindiginda nitel calismalar incelenen konu hakkinda detayli, zengin bilgiler elde edilmesine olanak saglamaktadir.
Bu nedenle, Suriyeli 6grencilerin uzaktan egitim siirecinde Tirkce 6grenme durumlarinin kendi gercekligi
icerisinde detayl bicimde incelenebilmesi ve degerlendirilebilmesine donlk olarak (Blyukoéztirk vd., 2009), nitel

arastirma yaklasimlarindan olgubilim yéntemi kullanilmistir.

Bu calisma Kilis 7 Aralik Universitesi Etik Kurulu'nun 21/01/2020 tarih ve 1563890 sayil izni dogrultusunda

yapilmistir. Tim etik ilke ve kurallara arastirmaci tarafindan uyulmustur.

Calisma Grubu

Calisma grubu, amagli érnekleme yontemlerinden biri olan 6lgiit drnekleme teknigi kullanilarak belirlenmistir.
Amagsal ornekleme ydnteminde, arastirmaci kimlerin ¢alisma grubuna dahil edilecegi konusunda kendisi
degerlendirme yapmakta, arastirmanin amacina en uygun, arastirma konusuna iliskin zengin tecriibeye ve bilgiye

sahip oldugunu 6ngordigi/dusundiagu katiimeilari tespit etmektedir (Balci, 2007).

Arastirmanin ¢alisma grubunu, Kilis il merkezinde yasayan ve aragtirmacinin kurdugu sosyal iligskilere dayali olarak
ulasilan, Hoca Ahmet Yesevi Ortaokulunda ¢alisan Tirkce 6gretmenleri olusturmaktadir. Kilis, bulundugu konum
nedeniyle bircok Suriyeli gdé¢meni barindirmaktadir. Sehirdeki Tirk okullarinda Suriyeli 6grenci sayisi

azimsanmayacak derecededir ve Suriyeli 6grenciler Turk 6grencilerle ayni sinifta egitim almaktadir.

Nitel arastirmanin dogasina uygun olarak toplamda 17 6gretmenle gériisme yapilmistir. Katihmcilar K1, K2, K3, ...

K17 seklinde kodlanmistir. Calismaya katilimcilarinin kisisel 6zelliklerini gdsterir bilgiler Tablo 2’de verilmistir.
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Tablo 2. Katilimcilara Ait Demografik Ozellikler

Kod Yas Cinsiyet Egitim Durumu Alani Mesleki Deneyim Siiresi (Yil)
K1 30 Kadin Lisans Tirkge 2
K2 25 Erkek Lisans Tirkge 1
K3 28 Kadin Lisans Tirkge 3
K4 40 Kadin Lisans Tirkge 16
K5 34 Kadin Lisans Tirkge 9
K6 27 Kadin Lisans Tirkge 4
K7 50 Erkek Lisans Tirkge 25
K8 47 Kadin Lisans Tirkge 22
K9 35 Kadin Lisans Tirkge 10
K10 29 Erkek Lisans Tirkge 5
K11 43 Kadin Lisans Tirkge 17
K12 57 Erkek Lisans Tirkge 28
K13 36 Erkek Lisans Tirkge 12
K14 41 Kadin Lisans Tirkge 16
K15 55 Erkek Lisans Tirkge 30
K16 59 Erkek Lisans Tirkge 32
K17 26 Kadin Lisans Tirkge 2

Katimcilarin tamami lisans mezunu ve Tiirkge 6gretmenidir. 10’u kadin, 7’si erkek olan katihmcilarin en bayigi
59, en kiicligli 25 yasinda olup en deneyimlisi 32, deneyimi en az olan ise 1 yillik tecriibeye sahiptir.

Veri Toplama Araci

Calismada veri toplamak lzere ¢alisma grubundaki katihmcilarla gériismeler yapilmistir. Arastirmaci tarafindan,
bu calismaya 6zgli olarak ve gorismelerde kullanilmak Uzere yari yapilandirilmis bir goérisme formu
hazirlanmistir. Bu gériisme formu 10 agik uglu sorudan olugsmaktadir. Arastirmaci tarafindan hazirlanan gériisme
sorulari, Gg Tirkge egitimi uzmani akademisyene sunulmus ve bazi sorular lizerinde degisiklik yapilarak son sekli
verilmistir. Sorularin uzman gérisine sunulmasi, gériisme sorularinin i¢ gecerliklerini saglamak amaciyladir.
Gegerliligin saglanmasinda meslektas teyidi (Yildirrm ve Simsek, 2016) olduk¢a 6nemlidir. Alinan uzman
gorusiinden sonra, goriisme sorularinin gegerlik agisindan gereken ozellikleri tasidigi séylenebilir. Katilimcilara su

sorular yoneltilmistir:

1. Salgin siirecinde derslerinizi hangi uzaktan egitim kanallarindan yaptiniz? (EBA, ZOOM, SYKPE...)

2 Cevrim ici dersleri yaparken karsilasmis oldugunuz teknik sorunlar nelerdir?

3. Gevrimigi Turkge derslerini Suriyeli 6grenciler igin verimli buluyor musunuz? Neden?

4.  Cevrimici Turkce derslerinde kullandiginiz materyaller nelerdir? Agiklayiniz.

5 Cevrim ici Turkce derslerinde dil becerilerinin tamamina yonelik etkinlikler yaptirabiliyor musunuz?

6. Cevrim ici Turkce derslerinde Suriyeli 6grencilere hangi dil becerilerinin 6gretiminde zorluk
cekiyorsunuz? Nedenleriyle aciklayiniz.

7. Cevrim ici Tlrkce derslerinde Suriyeli 6grencilerin en ¢ok zorlandiklari dil becerisi sizce hangisidir?
Neden?

8. Cevrim ici Tlrkge derslerinde Suriyeli 6grencilerin derse katihmi ne diizeydedir? Ders siresince

iletisim kurabiliyor musunuz?
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9.  Gevrim igi Tiirkce derslerinin siiresini yeterli buluyor musunuz? Konu anlatimi igin bu sire yeterli
oluyor mu? Agiklayiniz.

10. Cevrim ici derslerin Suriyeli 6grencilerin Turkgeyi 6grenmeleri tzerindeki etkisi nasil olmustur?

Verilerin Toplanmasi

Calisma kapsaminda hazirlanan goriisme sorulari, Covid-19 tedbirleri kapsaminda ylz vyize
gerceklestirilemediginden Google dokiiman araciligiyla elektronik form haline donistirilerek 6gretmenlerin
telefon gruplarinda paylasilmistir. Yaklasik bir hafta igcinde katilimcilarin tamami sorulari yanitlamis ve

arastirmanin verilerine ulasiimistir.

Verilerin Analizi

Calismanin veri kaynagi katihmcilara yoneltilen gériisme sorularindan olusmaktadir. Yapilan gorismelerden elde
edilen verilere Google dokiimandan yazili olarak ulasiimistir. Elde edilen veriler analiz edildikten sonra analizlerin
tutarhhgini saglamak amaciyla baska bir Tlrkge egitim uzmanina daha inceletilmistir. Calismanin glivenirligini
saglamak amaciyla Miles ve Huberman’in (1994) formilu kullaniimistir. Buradaki amacg iki kodlayicinin yapmis
oldugu kodlamalarin értiisiip 6rtiismedigine bakilmistir. iki kodlayici arasindaki kodlama giivenirliginin .83 oldugu

tespit edilmistir. Ulasilan sonug, kodlamalarin giivenilir oldugunu géstermektedir.

Elde edilen veriler, timevarimsal icerik analiziyle ¢6zimlenmistir. Katihmcilar K1, K2, K3, ... K17 seklinde

"

kodlanmistir, goériisme dékumleri gruplandiriimis, calismanin lg¢ temasi “ uzaktan egitimin 6zellikleri, 6gretim

sureci ve gevrim igi derslerin Turkce 6gretimine etkisi” baglklari altinda ele alinmistir.

BULGULAR

Katilimcilarin  gorisleri  6zetlenerek kodlar olusturulmus ve benzer o6zelliklerine goére alt temalarla
iliskilendirilmistir. Bu baglamda uzaktan egitimin 6zellikleri temasinda katilimci 6gretmenlerin gérislerine dayal
olarak uzaktan egitim stirecinde katimcilarin kullandiklari iletisim kanallari, yasadiklari teknik sorunlar ile Tiirkce
Ogretiminde cevrim igi derslerin slresi ve 6grencilerin derse katim dizeyleri alt temalarinda kiimelendirilmistir.
Ogretim siireci temasi, Tlrkce 6gretiminde uzaktan egitimin olumlu ve olumsuz ydnleri, 6gretim siirecinde
kullanilan materyaller ile okuma, yazma, dinleme ve konusma gibi dil becerilerinin 6gretim durumunu alt
temalarinda gruplandirilmistir. Son tema uzaktan egitimin Tirkce dersi Uzerindeki etkisi, 6grencilerin pratik
yapma olanaklari ve iletisim becerilerinin zayiflamasi, derse ilgilerinin azalmasi, Tlrkg¢eyi tamamen unutma, dil

bilgisinde ve konusmada gerileme goriilmesi alt temalarinda siniflandiriimistir.

Uzaktan Egitimin Ozellikleri Temasina iliskin Bulgular

Katihmci 6gretmenlerin gorisme dokimleri incelenmis ve Sekil 1'deki kodlar olusturulmustur:
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Sekil 1. Uzaktan Egitimin Ozelliklerine iligkin Gelistirilen Kodlar ve Alt Temalar

Sekil 1 incelendiginde, uzaktan egitimin 6zellikleri temasinda katilimcilarin uzaktan egitimde ders islerken hangi
kanallari kullandiklari, ders strecinde bilgisayar, internet, cevre donanimlari ve diger araglardan kaynakli sorunlar

yasayip yasamadiklari, derslerin Tilirkce 6gretmeye yetecek siireye sahip olup olmadigi, Suriyeli 6grencilerin derse

katilm durumlari konularinda olugturduklari alt temalar goriilmektedir. Katihmci 6gretmenlerin konuyla ilgili

urettikleri kodlara ait siklik bilgileri Tablo 3’te verilmistir:

Tablo 3. Uzaktan Egitimin Ozelliklerine iliskin Gelistirilen Alt Tema ve Kod Siklik Bilgileri

Alt Tema Kod Sikhk
EBA 2
Z00M 3
iletisim Kanallari EBA + ZOOM 11

(19)

Adobe Connect
Whatsappp
Skype

Teknik Sorunlar
(43)

1
1
1
Donanimsal sorunlar (mikrofon, hoparlor, diger) 9
Elektrik kesintileri 2

EBA sisteminin zayif olmasi 1

Ogrencilerin cevrim ici ders sistemini kavrayamamasi 2
Bilgisayar, tablet gibi cihazlarin yoklugu 4
internet baglanti paketlerinin pahali olmasi 1
internet kotasinin yetersiz olmasi 2

internet bant genisliginin diisiik olmasi 8
Baglanti kopukluklari (donma, sik sik kesilme) 14

Derse Katilim ve Ders Siresi
(36)

Hazirliklarla birlikte, ders stresinin yeterli olmasi 2
Katihm distkligiiniin avantaj olmasi 1
Ogrencilerin sikilmadan derslerin islenebilmesi 2
GOz saghgi ve ekran siresi dengesinin kurmanin zorlugu 2
Ogretim programinin yetistirilememesi 2

Ders slresinin kisa ve yetersiz olmasi 8
Ogrencilerin derste iletisim kurmamasi 6

Katihm distkliginin dersin etkisini azaltmasi 13
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Tablo 3’e gore, iletisim kanallari konusunda 19, teknik sorunlar konusunda 43 ve ders siresi ve derse katihm

diizeyi konularinda 36 kod uUretildigi gorilmektedir.

iletisim Kanallari Alt Temasina iliskin Bulgular

Cevrim ici egitimde Suriyeli 6grencilere Turkge egitimi veren 6gretmenler iletisim alt temasinda, EBA, ZOOM, EBA
+ ZOOM, Adobe Connect, Whatsappp ve Skype kodlarini Gretmislerdir. Bu konuda katilimci gorislerine iliskin

bulgulardan yararlanilarak Sekil 2’deki grafik olusturulmustur
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Sekil 2. iletisim Kanallari Alt Temasina iliskin Ogretmen Goriisleri

Sekil 2 incelendiginde, iletisim kanallari alt temasinda katiimcilarin EBA ve ZOOM uygulamalarini donlsimli
olarak kullandiklari gérilmektedir. Bulgular, katihmcilarin gogunlugunun her iki platformu da kullanmasinin daha
fazla 6grenci ve kaynaga daha fazla ulasmayi hedeflediklerini géstermektedir. Kimi katilimcilar eszamanli olarak
platformlari kullanirken kimileri de énce birini sonra digerini kullandiklarini ifade etmislerdir. Ornek olarak K14
kodlu katilimc1 “Genellikle EBA bazen de ZOOM kullaniyorum.” derken, K9 kodlu katilimci da “Birinci dénem EBA
tizerinden yaptim. Ancak ikinci dénem hem EBA hem de ZOOM lizerinden yaptim." diyerek bu disinceyi

desteklemektedir.

Teknik Sorunlar Alt Temasina iliskin Bulgular

Uzaktan egitim sirecinde yasanan teknik sorunlar konusunda 6gretmenler, donanimsal sorunlar (mikrofon,

hoparlér, diger), elektrik kesintileri, EBA sisteminin zayif olmasi, 6dgrencilerin ¢evrim i¢ci ders sistemini
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kavrayamamasi, bilgisayar, tablet gibi cihazlarin yoklugu, internet baglanti paketlerinin pahali olmasi, internet
kotasinin yetersiz olmasi, internet bant genisliginin diisiik olmasi ve baglanti kopukluklari (donma, sik sik kesilme)
kodlarini tretmislerdir. Ogretmenlerin cevrim ici egitimin saghkli bir bicimde yiritilebilmesi icin internet
baglantisinin dizenli olmasi (14) ve bilgisayar donanimlarinin isler olmasi (9) konularina yogunlastiklari
gorilmustir. Bu konuda katilimci goruglerine iliskin  bulgulardan vyararlanilarak Sekil 2’deki grafik

olusturulmustur.
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Sekil 3. Teknik Sorunlar Alt Temasina iliskin Gelistirilen Kodlar ve Ogretmen Goriisleri

Sekil 3 incelendiginde, ¢cevrim ici 6gretimde yasanan teknik sorunlar alt temasinda katilimcilarin baglanti kopmasi,
mikrofon, hoparlor ve diger donanimlarda yasanan sorunlar, internet bant genisliginin diisiik olmasi, bilgisayar,
tablet ve benzeri teknolojik cihazlarin yoklugu ve 6grencilerin teknolojik cihazlari kullanma ve gevrim ici 68retim

slrecine uyum saglama konularina yogunlastiklari goriilmektedir.

K1 ve K14 kodlu katihmcilar elektrik kesintileri yasanmasinin derslere katilimi etkiledigini ifade etmislerdir. Diger
taraftan elektrik kesilmese bile internet ve bilgisayar, tablet yoksunlugu énemli bir sorun olarak giindeme
gelmektedir. Bu konuda K3 kodlu katiimci "Ailelerin internetlerinin olmamasi ve bilgisayarin olmamasi
sorunlariyla karsilastim.” derken, K11 kodlu katiimci da “Odrencilerin tablet ya da bilgisayarlarinin
olmamasindan kaynakli problemlerle canli ders yaparken sikinti yasadim.” seklinde diger katilimciy
desteklemistir. K1 kodlu katilimciya gére "Ogrencilerdeki internetin yetersiz olmasi sebebiyle sistemin é§renciyi
dersten atmasi” ve K15 kodlu katilimciya gére “Dezavantajli bélgelerdeki insanlarin baglanmakta problem

cekmesi..." gevrim ici dersleri olumsuz etkilemistir.
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Ders Siiresi ve Derse Katim Diizeyi Alt Temasina iliskin Bulgular

Derse katilim ve ders siiresi alt temasinda 6gretmenler, hazirliklarla birlikte ders siiresinin yeterli olmasi, katilim
diisuklGgunin avantaj olmasi, 6grencilerin sikilmadan derslerin islenebilmesi, géz saghg ve ekran siresi
dengesinin kurmanin zorlugu, 6gretim programinin yetistirilememesi, ders silresinin kisa ve yetersiz olmasi,
ogrencilerin derste iletisim kurmamasi ve katilim distkliginin dersin etkisini azaltmasi kodlarini Gretmislerdir.
Ogretmenlerin derse katihm siiresi ve derslerin zaman olarak uzunlugu konusundaki gorislerine iliskin

bulgulardan yararlanilarak Sekil 4’teki grafik olusturulmustur.
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Sekil 4. Ders Siireci ve Derse Katilim Diizeyi Alt Temasina iliskin Gelistirilen Kodlar ve Ogretmen Gériisleri

Sekil 4 incelendiginde, ders siiresi ve derse katihm dizeyi alt temasinda katilimcilarin en fazla glindeme
getirdikleri konular; 6grencilerin gevrim igi derslere disik katilim gdstermeleri, ders sirelerinin yetersiz olmasi

ve 6grencilerin etkili iletisim kurmamalari oldugu gorilmektedir.

Derslere katihmin disiik olmasi en blyilik sorun olarak 6n plana ¢ikmaktadir. Bu konuda K4 kodlu 6gretmen
"Suriyeli 6grencilerin katilimi ¢cok az ve genellikle ayni 6grenciler katiliyor." derken, K10 kodlu 6gretmen de bunun
olasi nedenleri hakkinda sunlari sdylemistir: "Suriyeli 6grencilerin derse katilimi ¢ok olmuyor. Ozellikle sabah olan
derslerde 6grenciler derse katilmak istemiyor. Bu yiizden katiim diisiik oluyor." Katiim oranlari konusunda K17
kodlu 6gretmen "Ne yazik ki canli derslere katiim sinif bazinda %30-40'I gegmedi. Bu da 6gretmen olarak
motivasyonumu diisiirdii ve dersin ¢ok verimli gegtigini sGyleyemem. Yani dgrencilerin biiyiik ¢ogunlugu derse
katilmazken Suriyeli égrenciler de katilmak istemiyor." derken K16 kodlu 6gretmen de "Katilim (igte bir oraninda

ve oldukga isteksizler." diyerek katilimin ne denli diisiik oldugunu ifade etmistir.
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Ders siirelerinin 30 dakika ile sinirl tutulmas kimi 6gretmenler icin yetersiz gérilmistiir. Ornek olarak K4 kodlu
katimci “Bir canli ders siiresi 30 dakika ile sinirl tutulmus. Arka arkaya yapilan canli derslerde bu siire ¢ok iyi
denk geliyor. Ancak farkli zamanlarda tek saat hélinde yapilan canli derslerde siire konusunda ¢ok sikinti ¢ektik.
Ozellikle Suriyeli 6grenciler icin ¢cok yetersiz 30 dakikada 6grencilerin dersi anlamasi oldukca giic.” derken, K7
kodlu égretmen “Ozellikle dili cok iyi bilmiyorsa ekstra bir siire gerekebiliyor.” ve K17 kodlu dgretmen "Yeterli

oldugunu diisiinmiiyorum ¢iinkii yabanci uyruklu bir 6grencinin dil 6grenmede daha fazla zamana ihtiyaci vardir."

seklindeki ifadeleriyle meslektaslarina katildigini belirtmistir.

Ogretmenlerin cevrim ici derslerin siiresi konusunda dile getirdikleri bir diger konu da égretim programinda
ongorilen kazanimlarin verilememesidir. Bu konuda K4 kodlu 6gretmen "Konular bu stire zarfinda tam olarak
6grencilere anlatilamadi ve bazi kazanimlar eksik olarak verilmek zorunda kaldi." derken, K9 kodlu 6gretmen de

"Konular yetismedi ve 6zellikle Suriyeli égrencilerle gerektigi kadar ilgilenemedim." diyerek konuyu 6zetlemistir.

Ogretmenlerin dile getirdigi bir diger konu da Suriyeli dgrencilerin iletisim kurmakta zorluk yasamalari hatta
iletisim kurmak icin cabalamamalaridir. K14 kodlu katilimci “Sinifimizda 5 Suriyeli 6Grenci vardi. Onlar da soru
sordugumda bile cevap vermiyor." derken, K3 kodlu katilimci da "iletisim kurmaya calisiyorum ama onlar iletisim
kurmayabiliyor. Katilim yetersiz." seklinde konuyu 6zetlemislerdir. Bunlarin yani sira 6grencilerin ylz ylze
egitimde oldugu gibi beden dilini nasil kullandiklarinin gériillememesi de ¢evrim ici derslerde 6gretmenler igin
diger bir zorluk olarak 6n plana ¢ikmistir. Ayrica uzun streli bilgisayar ekranina bakmanin géz saghgini olumsuz
etkiledigini K 17 kodlu katihmci “Dersler 30 dakika da olsa hem égrenci hem de 6gretmen agisindan giin boyu

ekrana bakmak gézlerimizi bozuyor. Gézliik takmadan derse girmiyorum.” diyerek 6zetlemistir.

Uzaktan egitimle yapilan Tirkge dersleri, edinimi zor olan dil becerilerinin 6grenciler tarafindan kazanilmasini
zorlastirmaktadir. Uzaktan egitimin istenilen diizeyde basarili olamamasinda sistemin ve katilimcilarin yasadiklari

teknik sorunlarin yaninda, 6grenci motivasyonunun diisiik olmasi da énemli bir faktor olarak dikkat cekmektedir.

Ogretim Siireci Temasina iliskin Bulgular

Katilimci 6gretmenlerin, ¢evrim ici ortamda Tiirkce 6gretiminde izlenen slire¢ konusundaki gériisme dokimleri

incelenerek kodlar olusturulmus ve Sekil 5’teki tematik yapi ortaya ¢ikariimistir:
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Sekil 5. Ogretim Siirecine iliskin Gelistirilen Kodlar ve Alt Temalar

Sekil 5 incelendiginde, 6gretim sireci temasinda katilimcilarin ¢evrim ici Tlrkge 6gretiminin olumlu ve olumsuz
yonleri, uzaktan egitimde kullanilan 6gretim materyalleri ve bunlarin ders sirecine etkileri, dil 6gretim alanlarinin
cevrim igi derslerdeki gériintlsi konularindaki alt temalar gérilmektedir. Katilimci 6gretmenlerin konuyla ilgili

urettikleri kodlara ait siklik bilgileri Tablo 4’te verilmistir:

Tablo 4. Ogretim Siirecine iliskin Gelistirilen Alt Tema ve Kod Siklik Bilgileri
Kod
Olumlu Yonler
Ogretmenlerin evlerinde rahat ortamda ders yapabilmesi
Zaman tasarrufu saglamasi
Ogretim materyallerini sistematik olarak kullanabilme
Yiiz yuze egitimde pasif olan 6grencilerin uzaktan egitimde aktif hale gelmesi
Daha fazla sayida 6grenciye ulasilabilmesi
Ogrencilere her ortamda ulagilabilmesi
Ogrencilerin kendilerini rahat hissedebilmesi
Sinifa giris ¢ikislarda yiiz ylize egitim gibi diger 6grencilerin rahatsiz olmamasi
Coklu zekaya uygun 6gretim yapilabilmesi
Olumsuz Yonler
Diyaloglarin kisa sireli olmasi
Aktif katilimin dusik olmasi
Surekli aileleriyle zaman gecirmeye neden olmasi
Ogrenciden geribildirim almada giicliik yasanmasi
Sozsiiz iletisimin yetersiz olmasi
Beden dilinin anlagilamamasi
Ogrenciye anlik geribildirimler verememe
Uygulamali etkinliklerin yetersiz olmasi
Birebir ders/anlatim yapilamamasi
Ogrencilerin dikkatini canli tutamama
Beden ve g6z sagligini olumsuz etkileyebilmesi
Anlama diizeyinin dismesi
Kullanilan Materyaller
Video igerik ve canl dersler
internet ders platformlari
Gorsel fiziksel materyaller
Hikaye kitaplari
Testler
Oyunlar

Alt Tema Sikhik
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PDF, Word kaynaklari 4

EBA c¢alisma sayfalari 3

EBA ders anlatim videolari 1

Tirkge ders kitabi 3

Musiki eserler 3

Sunular 5

Materyallerin Ogretim Siirecine Olumlu Etkisi 8

Ogrencilerin dikkatini canli tutmasi 2

Elektronik kaynaklara ilgiyi artirmasi 1

Ogrencilerin derse katilim oranlarini artirmasi 3

Ogrencilerin okuma hizlarini artirmasi 2

Materyallerin Ogretim Siirecine Olumsuz Etkisi 2

Siklikla dijital sunumlarin kullaniminin 6gretim ortamini sinirlamasi 2

Dort Temel Dil Becerisine Yénelik Etkinlik Yaptiriimasi 11

Zorluklarla birlikte yazma etkinlikleri yaptirabilme 5

Okuma-anlama etkinlikleri yaptirilabilmesi 3

i izleme-dinleme etkinlikleri yaptirilabilmesi 3
Dil alanlarinin . . . e -

saretim durumu Dort Temel PI| Becer|S|.ne.Yon.eI.|k Etkinlik Yaptirilamamasi 45

(56) Dinleme etkinliklerinin yapilamamasi 9

Sire yetersizligi nedeniyle etkinlik yapilamamasi 1

Ogrencilerin ev ortaminin etkili dinlemeye izin vermemesi 2

Yazma etkinliklerinin yaptirilip denetlenememesi 20

Konusma etkinliklerinin yaptirilamamasi 13

Tablo 4’e gore, Turkce Ogretmenleri uzaktan 6gretimin avantaj ve dezavantajlari konusunda 45, 6gretim
materyalleri konusunda 52 ve dil alanlarinin égretim durumu konusunda 56 kod Uretmistir. Ogretmenlerin
ogretim slreci temasinda en fazla dil alanlarinin 6gretim durumuna iliskin gorls belirttigi gorilmektedir. Bu
bulgular dort alt bélim olacak bigimde yapilandiriimistir: Cevrim igi Tlirkge derslerinin olumlu yonleri (1), olumsuz

yonleri (2), 6gretim surecinde kullanilan arag-gerec¢ ve materyaller (3) ile dil alanlari (4).

Cevrim igi Tiirk¢e Dersinin Olumlu Yénleri Alt Temasina iliskin Bulgular

Cevrim ici uzaktan egitimle Tlrkge dersinin katilimci 6gretmenlere gore birgok olumlu tarafi bulunmaktadir.
Ogretmenler bu konuda, éGretmenlerin evlerinde rahat ortamda ders yapabilmesi, zaman tasarrufu saglamasi,
6gretim materyallerini sistematik olarak kullanabilme, yiiz yiize egitimde pasif olan égrencilerin uzaktan egitimde
aktif hale gelmesi, daha fazla sayida égrenciye ulasilabilmesi, 6grencilere her ortamda ulasilabilmesi, 6grencilerin
kendilerini rahat hissedebilmesi, sinifa giris ¢ikislarda yiiz yiize egitim gibi diger 6grencilerin rahatsiz olmamasi ve
coklu zekdya uygun éretim yapilabilmesi kodlarini Gretmislerdir. Ogretmenlerin ¢evrim ici derslerin avantajlari

konusundaki géruslerine iliskin bulgulardan yararlanilarak Sekil 6’daki grafik olusturulmustur.
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Sekil 6. Cevrim ici Turkge Dersinin Olumlu Yénleri Alt Temasina iliskin Olusturulan Kodlar ve Ogretmen Gériigleri

Sekil 6 incelendiginde, cevrim igi Turkge dersinin avantajlari alt temasinda katilimcilarin 6grencilere her ortamda
ulasabilir olmayi, orglin egitimde derse katilmayan ogrencilerin etkin hale gelmesini ve 6gretmenlerle

ogrencilerin evlerinde rahat ortamlarda ders yapabilmelerine yogunlastiklari gérilmektedir.

Katiimcilarin evden derse katilmanin rahathg konusunda hemfikir olabilecegi disiinilebilir. Ornek olarak K12
kodlu 6gretmen "Yiiz yiize ders kadar olmasa da verimli, 6grenciler kendi evinde rahat bir ortamda derse
katiliyor." derken, K8 kodlu 6gretmen de "Verimli buluyorum. Avantajlari elbette ¢ok ¢ocuklarin egitimden
Tiirkgeden uzak kalmamasini sagladik." seklinde, 6grencilerin bir sekilde derslere katiim saglamalarinin nemli
oldugunu, uzaktan egitimin buna firsat verdigini ifade etmistir. K6 ve K14 kodlu 6gretmenler daha fazla sayida
o6grenciye ulasmanin uzaktan egitimin 6nemli bir avantaji oldugunu disinmektedir: "... Evet, ¢linkii cok 6grenciye
ulasabiliyorsunuz, okul zamani égrenciler derse gelmeyebiliyor ancak uzaktan egitimde derse evden katiliyor."

(K6); "Avantaji, daha ¢ok 6grenciye ulasmak diyebiliriz." (K14).

Cevrim ici dersler K3 ve K4 kodlu 6gretmenler icin zaman tasarrufu saglamistir. Ogretmenlerin bu konudaki
gorisme dokimlerinden dogrudan alinan ifade 6rnekleri soyledir: "Ayrica zamandan da tasarruf saglamasiyla

ekonomik." (K3); "Benim igin avantaj bir durum zamandan tasarruf sagladim." (K6).

Ogretmenlerin dile getirdigi bir diger dnemli avantaj ise yiiz yiize egitimde derse katilmakta cekingen olan

o6grencilerin ¢evrim igi derslerde istekli olmasidir. Bu konuda K2 ve K5 kodlu 6gretmenlerin distinceleri 6rnek
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gosterilebilir: "Yiiz yiize derslere katilmayan 6grencimin siirekli derse katilmasina sahit oldum”((K2); "Benimle ve

arkadaslariyla iletisim kurmayan 6grencimin bu siiregte derse daha rahat katildigini gérmek beni mutlu etti." (K5).

K3 kodlu 6gretmen uzaktan egitimle &gretmenlerin evlerinden rahat bir ortamda ders yaptiklarini "Ogretmen
agisindan avantaj ¢linkii 6gretmen evinde rahat bir ortamda ders yapiyor, yorulmuyor.” seklinde yorumlarken,
K12 kodlu égretmen de bu gériisii desteklemektedir: "Ogretmen icin de ayni sekilde evinde rahat rahat

katilabilir."

Cevrim igi Tiirk¢e Derslerinin Olumsuz Yénleri Alt Temasina iliskin Bulgular

Cevrim ici TUrkge derslerinin olumsuz yonlerine deginen 6gretmenler diyaloglarin kisa siireli olmasi, aktif katilimin
dusik olmasi, siirekli aileleriyle zaman gecirmeye neden olmasi, 6grenciden geribildirim almada guglik
yasanmasi, sozsliz iletisimin yetersiz olmasi, beden dilinin anlasilamamasi, 6grenciye anlik geribildirimler
verememe, uygulamali etkinliklerin yetersiz olmasi, birebir ders/anlatim yapilamamasi, 6grencilerin dikkati canli
tutamama, beden ve goz sagligini olumsuz etkileyebilmesi, anlama diizeyinin diismesi, kodlarini gelistirmislerdir.
Ogretmenlerin ¢evrim ici derslerin dezavantajlari konusundaki gérislerine iliskin bulgulardan yararlanilarak Sekil

7’deki grafik olusturulmustur.
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Sekil 7. Cevrim ici Tiirkce Dersinin Olumsuz Yénleri Alt Temasina iliskin Gelistirilen Kodlar ve Ogretmen
Gorusleri
Sekil 7'ye gore, cevrim ici Tlirkge dersinin dezavantajlari alt temasinda katilimci 6gretmenlerin aktif katilimin
distik olmasini, 6grencilere anhk geribildirimler verememeyi ve 6grencilerin tepkilerini anlk olarak izleyememeyi

en 6nemli dezavantajlar arasinda gostermislerdir.
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Uzaktan egitim her ne kadar evden erisim rahatligi getiriyor gibi gériinse de 6gretmenlere gore bu is hem
zahmetli hem de ¢ok verimli degil. K14 kodlu 6gretmen "Dezavantaji derslerin verimli olamamasi ve ézellikle
Tiirkge bilmeyen Ggrencilerin dersi anlamasi oldukga zor." derken, K9 kodlu 6gretmen ise sorunlari 6zetler
bicimde "Dersler 6grenci katiliminin azhgindan dolayi tam olarak verimli gecmedi. Ozellikle Suriyeli 6grenciler

uzaktan egitme adapte olamad.." seklinde goriistinii ifade etmistir.

K7 kodlu dgretmene gore "Ogrencilerin yanhs yaptidi zaman ¢ok fazla miidahale edilememesi” uzaktan egitimin
bir olumsuz yoniudir. Bu baglamda K1 ve K2 kodlu 6gretmenlerin uzaktan egitim nedeniyle mesleki
motivasyonlarini yitirmeye bagsladiklarini ifade etmeleri dikkat cekicidir: "Ogrencilerin gerilemesi 6Gretmen olarak
motivasyonumu diisiirdi." (K1); "Bu durum da benim meslege iliskin heyecanimi yitirmeme neden oldu." (K2).
Diger taraftan 6gretmenlerin pasif kalmasina yol agmasi da g¢evrim ici derslerin bir diger dezavantaji olarak 6n
plana ¢ikmaktadir. Bu konuda K17 kodlu katilimci gorlisiini "Uzaktan egitimde 6gretmen bazi ders igeriklerinde
pasif kalabiliyor. Ornedin égrenciler Karagéz ve Hacivat’i canlandirmisti ve ben derste yok gibiydim.” derken K15
kodlu 6gretmen de slirecin hem 6grenci hem de 6gretmen igin zorlayici oldugunu belirtmistir: "Tiirkce dersinin
uzaktan olmasi Suriyeli édrenciler icin verimli degildir ¢linkii arkadaslarindan geri kalabiliyorlar ve

cekindiklerinden 6gretmene soramayabilirler.”

Cevrim ici derslerde Ogrencilerin dikkatini canli tutamamak 6nemli bir dezavantaj olarak gérilirken, goz
saghginin korunmasinin da ayri bir konu oldugu K16 kodlu 6gretmen tarafindan su sekilde dile getirilmistir:
"Ogrencilerin dikkatini saglamak cok zor ciinkii 6§rencilerden uzaktasin ve seni ciddiye almiyorlar. Ayrica uzun

sireli ekrana bakmak saghk agisindan zararl.”

Uzaktan egitimle 6grenci—6gretmen arasindaki iletisimde geribildirimlerin 6nemli oranda azaldig1 6gretmenler
tarafindan dile getirilmistir. Bu konuda K11 kodlu 6gretmenin goriisme dékiimiinden dogrudan alinan ifadeler
soyledir: "Odrencilerden ézellikle Suriyeli 6§rencilerden geri déniitleri almakta zorlandim, isimleriyle seslenmeme

ve derste gériinmelerine ragmen cevap vermiyorlar."

Ogretim Siirecinde Kullanilan Ara¢-Gereg ve Materyaller Alt Temasina iliskin Bulgular

Cevrim ici derslerde Ogretmenler cesitli 6gretim materyali kullandiklarini ifade etmislerdir. Bu konuda
ogretmenler video icerik ve canli dersler, internet ders platformlari, gérsel fiziksel materyaller, hikdye kitaplari,
testler, oyunlar, pdf, word kaynaklari, EBA ¢alisma sayfalari, EBA ders anlatim videolari, Tiirk¢e 6gretim ders
kitabi, miizik eserleri ve sunular kodlarini gelistirmislerdir. Ogretmenlerin cevrim ici derslerde kullanilan

materyaller konusundaki goruslerine iliskin bulgulardan yararlanilarak Sekil 8'deki grafik olusturulmustur:
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Sekil 8. Kullanilan Materyaller Alt Temasina iliskin Olusturulan Kodlar ve Ogretmen Gériigleri

Sekil 8 incelendiginde 6gretmenlerin ¢evrim igi derslerde siklkla video kayitlari ile canli derslerden yararlandiklari
gorilmektedir. Yani sira gorsel fiziksel kartlar, PDF ve Word bigimindeki elektronik materyaller, miizik eserleri ve

sunulardan da siklikla yararlandiklari séylenebilir.

Kimi 6gretmenler siklikla video anlatimlari kullanirken, kimileri de Tiirkge mizik videolarini kullandiklarini ifade
etmislerdir. Bu konuda 6gretmenlerin gérislerinden alinan érnekler sdyledir: "Ozellikle videolar égrencilerin
dikkatini cekti ve katilimi artirdr.” (K1); "Odrenciler 6zellikle video ve miizikleri cok sevdi." (K7), "Miizik
videolarindan faydalandim, égrencilerin katiimi artti.” (K8); "Videolar ve gérseller kullaniyordum &grencilerin

hosuna gidiyordu." (K9).

Videolarin egitsel bir arag olarak kullaniimasi 6gretmenler ve 6grencileri igin 6gretim sirecini kolaylastirici etki
yapmistir. Ogretmenlerin kendi bulduklari videolarin yaninda EBA gibi platformlardaki ders anlatim videolarini da
kullandiklari gérilmustir. Bu konuda K16 kodlu katihmci "EBA lizerinden videolar ve testler ¢6zdiik." seklinde,
K13 kodlu katiimci "internette bulunan ézel gérsel destekli platformlar var, bunlar kullanihyor." biciminde
gorislerini belirtirken, K16 kodlu katilimci da videolarin yaninda yazilimlardan da yararlandiklarini ifade etmistir:

"Uygulamalar lizerinden etkinlikler yaptik.".
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PDF ve Word kaynaklari ¢evrim igi derslerde sik kullanilmigtir. Bu konuda 6gretmenler sunlari dile getirmistir:
"PDF ders kitaplarindan faydalandik." (K2); "Genelde pdf seklinde gérsel materyaller kullandim." (K13); "Konu

anlatimi pdf ve word kaynaklari ve pdf hdlindeki ders kitaplari kullandigim materyal." (K14).

Ogretmenlerin powerpoint sunularindan siklikla yararlanmalari érgiin egitim aligkanliklariyla értiismektedir. Bu
konudaki 6gretmen goriislerinden alinan 6rnekler soyledir: "Gérsel sunular. Kendi hazirladigim etkinlikler

ozellikle." (K6); “Slaytlar, bu tarz materyalleri kullandik." (K10); "Slayt sunumlari kullandim." (K12).

Gorsel fiziksel materyallerin de 6gretmenler tarafindan yogun bir bicimde kullanildigi gérilmistiir. Bu konudaki
ornek ifadeler soyledir: "Kavram kartlari, konusma balonlari tarzinda saha gérsel materyaller kullanildi.” (K3);
"Tiirkge égretimi egitici kartlar, resimli kartlarin kullanilmasi 6grencilerin 6grenim zorlugunu kolaylastiriyor" (K4);

"Gérsel sunular. Kendi hazirladigim etkinlikler 6zellikle." (K6); "Egitici kartlar, gérsel sunular kullandim." (K10).

Calismaya katilan 6gretmenlerden K5 kullanilan materyallerin 6grenci katiimini artirdigini "Ogrencilerin katilimini
artirdigini diisiiniiyorum ¢iinkii yazili metinlere dokunmadan ¢oklu ortam imkéni sundu.” bigiminde ifade
ederken; K6 kodlu 8gretmen de "Ogrenciler farkh etkinlikleri seviyor ve katilim oranlari artt1.” seklinde gériisiini

dile getirmistir.

Ders surecinde farkli ders materyallerinin kullaniimasi 6grencilerin elektronik kaynaklara ilgisini artirmistir. K2'nin
bu konudaki gériisii séyledir: "Ogretmen agisindan biiyiik kolaylik siirede kolaylik sadliyor, éGrencilerin de hosuna
gidiyor c¢linkii kitap disinda kullanilan elektronik kaynaklari seviyorlar.". Kullanilan materyallerin olumlu
etkilerinden bir digeri de 6grencilerin dikkatinin canli tutulmasidir. Bu konudaki katilimci gérusleri soyledir:
"Ogretmen agisindan biiyiik kolaylik siirede kolayhk sagliyor, éGrencilerin de hosuna gidiyor ¢iinkii kitap disinda
kullanilan elektronik kaynaklari seviyorlar." (K2); "Cocuklarin hem gériip hem duyarak 6grenmelerine katki
sagladigini diistiniiyorum" (K3); "Elimden geldidince ¢esitlendirdim ki daha kolay anlasinlar diye. Faydali oldu hem
benim hem 6grenciler agisindan.” (K14); "Cok verimli oldu ¢ok fazla alistirma ve uygulama yapmamizi saglad."

(K16).

Sayilan olumlu ozelliklerin yaninda 6gretmenlerin derslerde siklikla powerpoint sunulari kullanmaya egilim
gostermeleri K12 kodlu 6gretmene gore énemli bir sorun olarak ortaya ¢ikmaktadir. "Dijital ortam oldugu igin

gorsel ve dijital sunumlar disinda baska secenek yoktu. Bu da egitim ortamini sinirlandirdi."” (K12).

Dil Ogretim Alanlari Alt Temasina iliskin Bulgular

Cevrim ici derslerde okuma, yazma, konusma ve dinleme becerilerinin 6gretimine iliskin genel goriintliyl ortaya
cikarmak igin katilimcilara sorulan sorulara alinan yanitlar incelendiginde, gorislerin iki kategoride kiimelendigi
gorilmuistir: Etkinliklerin yaptirilabilmesi ve etkinliklerin yapilamamasi. Bu baglamda 6gretmenlerin

olusturduklari kodlar Dért Temel Dil Becerisine Yonelik Etkinlik Yaptiriimasi kategorisinde zorluklarla birlikte

yazma etkinlikleri yaptirabilme, okuma-anlama etkinlikleri yaptirilabilmesi, izleme-dinleme etkinlikleri

yaptirilabilmesi iken; Dort Temel Dil Becerisine Yonelik Etkinlik Yaptirlamamasi kategorisinde de anlama ve
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dinleme etkinliklerinin yapilamamasi, siire yetersizligi nedeniyle etkinlik yapilamamasi, 6grencilerin ev ortaminin
etkili dinlemeye izin vermemesi, yazma etkinliklerinin yaptirilip denetlenememesi ve konusma etkinliklerinin
yaptirlamamasidir. Ogretmenlerin dil 6gretim alanlarinin dgretim durumu konusundaki goériislerine iliskin

bulgulardan yararlanilarak Sekil 9’daki grafik olusturulmustur.
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Sekil 9. Etkinlik Yapilabilen Dil Ogretim Alanlari Alt Temasina iliskin Olusturulan Kodlar ve Ogretmen Gériisleri

Sekil 9 incelendiginde, 6gretmenlerin Tirkce 6gretirken en fazla yazma etkinliklerini yaptirmakta zorlandiklari
gorilmektedir. Bu konuda K3 kodlu 6gretmen "Evet, yazma becerisinde zorlanilsa da yaptirabildim"; "Yazma
becerisi kazanilmasi zor olan becerilerden birisi. Dahasi bu 6grenciler farkli bir alfabe bildikleri igcin yazma
etkinlikleri dil 6gretiminde 6nemli bir yere sahip" derken, K1 kodlu 6gretmen "Online bir egitim oldugu igin bu
siiregcte yazma etkinliklerinde bir gerileme oldu." seklinde gorisiini agiklamistir. K11 kodlu 6gretmen de her

hallikarda yetersiz kalindigini sdyle ifade etmistir: "Hayir, okuma ve yazma konusunda yetersiz kaliyor".

Uzaktan egitimle yaptirilabilen etkinlikler arasinda K15 "Cogunlukla okuma-anlama, izleme-dinleme etkinlikleri
yaptirabiliyorum." diyerek okuma anlama izleme ve dinleme etkinliklerini sayarken, K1 kodlu 6gretmen de
konusma ve dinleme etkinlikleri igin firsat bulduklari séyle ifade etmistir: "Konusma ve dinleme etkinlikleri

yaptik".
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Sekil 10. Etkinlik Yapilamayan Dil Ogretim Alanlari Alt Temasina iliskin Olusturulan Kodlar ve Ogretmen
Gordsleri
Katihmcilarin dinleme, konusma, okuma ve yazma dil alanlarina iliskin zorluk yasadiklarina ve bu konularda
etkinlikler yapamadiklarina iliskin gorlisme dokiimlerinden dogrudan alinan ifade ornekleri séyledir: “Yabanci
uyruklu 6grenciler bu siirecte temel olarak konusma etkinliklerinde zorluk gektiler ve ben de dogal olarak konusma
becerisiyle ilgili etkinlikleri yetistiremedim. Siire oldukg¢a yetersiz ve her 6grenciye esit siire veremiyorsun." (K5).
"Konusma ve yazma etkinliklerinde yeteri kadar etkinlik yaptiramadim. Bunda siirenin kisitli olmasi ve tam olarak
etkilesimin saglanamamasi etkili oldu." (K12). "Tamamina yénelik etkinlik yapiimaya ¢alisilsa da dért temel beceri
arasindan konusmanin pek etkili olamadigini diisiiniiyorum ¢iinkii uzaktan egitimle égrenciler diisiincelerini rahat

ifade edemiyor. Bu ylizden konusmaya déniik etkinlikler islevsel olmuyor." (K17).

"Yazma becerisinde ¢ok zorlandik. Ciinkii gésterip yaptirmak fiziksel agidan siniftaki gibi olmadi” (K7); "Konusma
ve yazma etkinliklerinde yeteri kadar etkinlik yaptiramadim. Bunda siirenin kisitl olmasi ve tam olarak etkilesimin
saglanamamasi etkili oldu.” (K12); "Ozellikle yazma etkinlikleri uzaktan editimde verimli yapilamamaktadir.”
(K13); "Yazma ve dinleme yeterliliklerinde zorluk ¢ekiyoruz."; "Ne yazdigini géremiyoruz 6gretmenler olarak
kontrol edemiyoruz.” (K13); "Ozellikle yazma becerisi konusunda aksaklik oldu. Diger becerilere yénelik etkinlikler

yaptik." (K14).

Ogretmenlerin etkinlikleri yapamamalarinin nedenleri arasinda &grencilerin ev ortaminin etkili dinlemeye izin
vermemesini "Ogrencilerin siirekli aileleriyle bulunmasi Tiirk égrencilerle olan diyaloglarinin azhi§i bu becerinin
zayiflamasina neden oldu." (K5); "Dinleme yeterliliginde de dgrencinin dikkatti dagildigi igin verimli sekilde
yaptiramiyoruz." (K13); siire yetersizligi nedeniyle etkinlik yapitlamamasini: "Siirenin yeterli olmamasindan dolay:

dil becerilerinin tamaminda etkinlik yapamadim" (K7) seklinde ifade etmistir.
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Uzaktan Egitimin Tiirkge Dersi Uzerindeki Etkisi Temasina iliskin Bulgular

Katilimci 6gretmenlerin, cevrim igi derslerin Tirkce Ogretimine iliskin gortisme dékimleri incelenerek kodlar

olusturulmusg ve Sekil 11’deki tematik yapi ortaya g¢ikarilmistir:
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Sekil 11. Uzaktan Egitimin Tiirkce Dersi Uzerindeki Etkisine iliskin Olusturulan Kodlar ve Ogretmen Gérisleri

Sekil 11 incelendiginde, ¢evrim igi derslerin Tirkce dersi Uzerindeki etkisi ana temasinda katilimcilarin dil
bilgisinde gerilemesi, iletisim becerilerinin zayiflamasi ve neredeyse Tirkgeyi timiyle unutma tehlikesiyle karsi

karsiya kalma konularina yogunlastiklari gérilmektedir.

Uzaktan egitimin Tirkge dersi tGzerindeki etkileri, diger bir ifadeyle uzaktan egitimle Turkge derslerinin verimliligi
konusunda égrencilerin ilgisinin azalmasi, iletisim becerilerinin zayiflamasi, pratik yapma olanaklarinin azalmasi,
dil bilgisinde gerileme gdériilmesi, konusmada gerileme gériilmesi ve Tiirk¢eyi tamamen unutma kodlarini

gelistirdikleri gérilmektedir. Katiimcilarin konuyla ilgili gérisleri soyledir:

Uzaktan egitim siirecinde dil bilgisi etkinlikleri yaptirmak dgretmenlere oldukga zordur. Ogrenciler bu siiregte
siklikla aileleriyle birlikte zaman gec¢irmektedir ve dogal olarak ailelerinin Arapca konusmalari nedeniyle Tiirkce
pratik yapmakta gliclik yasamaktadirlar. Bu konudaki 6gretmen gorislerini K2 ve K4 kodlu 6gretmenler
ozetlemislerdir. K2 kodlu 6gretmen "Uzaktan egitim siirecinde ailelerle siirekli vakit gegirmek Tiirkcelerini bir

miktar zayiflatt. Bunda da aile icinde siirekli Arapca konusmak etkili olmustur.” derken; K4 kodlu 6gretmen de
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"Daha ¢ok gerileme oldu. Ciinkii her 6grenciye ulasamadik. Ayni zamanda kendilerini daha iyi ifade edecekleri

daha ¢ok Tiirk¢eye maruz kalacaklari bir sinif ortami olusmad.." seklinde gorisiini ifade etmistir.

Ogretmenlere gére uzaktan egitimin etkisi yiiz yiize (6rgiin) egitime gére daha azdir, bunun nedenlerine iliskin
O0gretmen gorusleri soyledir: "Okulda égretmen ve Tiirk dgrenciler ile iletisim icinde olduklari icin ilerleme daha
fazla olur" (K5); "Uzaktan egitim yabanci égrencileri biraz geriye gétiirdii." (K10); "Etkisi yiiz yiize editimden daha
azdir ¢iinkii sinif ortaminin bazi gereklilikleri var. Ornedin: édev yapmak ancak uzaktan editimde bu édevleri
kontrol etme olay! daha fazla zaman aliyor"” (K11); "Fazla ilerleme kaydedilmedigini diisiinliyorum. Gerileme ise
derse katilmayan 6grencilerde olabilir. Bu durumun sebepleri ise: Uzaktan egitimde yeterince uygulama
yapilamamis olmasi diyebiliriz." (K12); "Derse katiimamalari ve evde hig Tiirk¢e konusulmasi bunun sebepleridir.”,
"ilerleme olmadi éGrenci bu siirecte Tiirkce konusabilecek kimseyi bulamamistir. Dolayisiyla da dili gerilemistir."
(K13); "Olumsuz yénde etkileri oldu. Ciinkii dil en giizel yasayarak ihtiya¢c duyularak égrenilir. Ogrenciler bu
siiregte kendi ailelerinde ve gevrelerinde Tiirkge konusmaya ihtiya¢ duymadiklari icin dillerinde gerileme oldugunu
bariz bir sekilde gézlemledik." (K14); "Gerileme olmustur. Sosyal ortamdan uzak kalmalari, ¢calismalarinda déniit
alamamalari, islenen dersin derste kalmasi..." (K15); "Uzaktan editim, bir zorunluluktu yalniz yabanci 6grenciler

icin degil. Eminim ki onlar icin hicbir ders yeterli olamamistir." (K16).

K17 kodlu 6gretmen cevrim ici derslerin 6nemli bir sorunu olan ders katilimlarinda gozlenen dusiklige vurgu
yapmistir: "Ozellikle Suriyeli 6§renciler derse katilmak konusunda isteksizdi ve sorularima cevap alamadim.” ve "
K2 kodlu 6gretmen orgiin sinif ortami yoklugunun baslh basina bir eksiklik oldugunu séyle ifade etmistir: "Ayrica
sinif ortami olmadidi igin 6grenciler biraz daha pasif olmus ve bu da ister istemez konusma becerilerini
zayiflatmustir. Tiirk arkadaslariyla iletisim kuramamis ve Tiirkgeleri gerilemistir. Bundan dolayi da derse girmek

istememislerdir.”

Ogrencilerin Tiirkce dersine ilgisiz olmalari uzaktan egitimle daha da kétii duruma gelmistir. K7 kodlu 6gretmen
bu durumu soyle agiklamaktadir: "Uzaktan egitim siirecinde sadece Tiirkge dersi igin dedil ayni zamanda diger
derslerde de gerilemeler oldu ama 6zellikle Tiirk¢e dersi icin égrenciler derslere tam anlamiyla katilmadilar.

Suriyeli 6grenciler de ayni sekilde evde Arapga konustuklari icin Tiirkge dersini 6nemsememeye baslamistir.”

K12 kodlu 6gretmen uzaktan egitim sirecinde 6gretmenlerin yeteri kadar etkinlik yapmamasini ve 6grencilerin
de uygulamalara katilmamasini gézlenen gerilemelerin temel nedeni olarak gostermektedir: "Fazla ilerleme
kaydedilmedigini diisiiniiyorum. Gerileme ise derse katilmayan égrencilerde olabilir. Bu durumun sebepleri ise:

Uzaktan egitimde yeterince uygulama yapilamamis olmasi diyebiliriz."

K13’e gére bunun temel nedeni pratik yapilacak kimsenin bulunamamasidir: "ilerleme olmadi é§renci bu siiregte
Tiirk¢e konusabilecek kimseyi bulamamustir. Dolayisiyla da dili gerilemistir.” Bunun yani sira, K13 uzaktan egitimin
en bariz etkisi olarak dilin unutulabilecegini soyle dile getirmistir: "Bazi égrenciler Tiirkgeyi tamamen unutmus

durumdadir.”
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Uzaktan egitimin olumsuz etkileri konusunda K14 "Olumsuz yénde etkileri oldu. Ciinkii dil en giizel yasayarak
ihtiyac duyularak égrenilir. Odrenciler bu siirecte kendi ailelerinde ve cevrelerinde Tiirkce konusmaya ihtiyag
duymadiklari icin dillerinde gerileme oldugunu bariz bir sekilde gézlemledik." derken; K15 "Gerileme olmustur.

1

Sosyal ortamdan uzak kalmalari, ¢alismalarinda déniit alamamalari, islenen dersin derste kalmasi..." seklinde
ornek gostermis; K17 de "Yiiz yiize yapilan etkinlikler kadar verimli oldugunu diisiinmiyorum. Gerileme oldugunu

diistiniiyorum. Sebep ise yliz yiize yapilan ders kadar uzaktan egitimin etkili olmamasi" oldugunu dile getirmistir.

Calismanin batinidni gozler online serecek sekilde, K8 kodlu 6gretmen uzaktan egitimin Tirkce dersleri
tizerindeki etkisini sdyle 6zetlemektedir: "Cok fazla verimli oldudunu diisiinmiiyorum. Odrencileri yeteri kadar
kontrol edemiyoruz. Derse katilimlari zorunlu olmadigi igin égrenciler bu durumu kullaniyor ve diizenli bir sekilde

derse katilimlari olmuyor."

TARTISMA ve SONUC

Teknolojinin her alanda oldugu gibi egitim alanina girmesiyle beraber uzaktan egitim konusu insanlarin ve
toplumlarin aligkanliklarini degistirerek 6grenme-6gretme siirecinde ortaya ¢ikan yeni olanak ve sartlara uyum
saglamalarina neden olmaktadir. insanlarin aliskanliklarini degistirmeye zorlayan bazi istemsiz gelisen olaylar
ortaya gikabilmektedir. insanlarin sosyal hayatlarini sekteye ugratan, aliskanliklarini degistirmeye zorlayan olaylar
deprem, sel, heyelan, yangin gibi dogal afetler ve savaslar olabildigi gibi bitiin diinyayi etkileyen pandemiler de
olabilir (Akgil ve Oran, 2020). Diinyada yasanan Covid-19 sonrasi egitim kurumlari derslerini uzaktan egitim

yoluyla yapmak durumunda kalmustir.

Uzaktan egitimin 6zellikleri temasinda, 6gretmenlerin gorislerine dayali olarak olusturulan alt temalar; uzaktan
egitim siirecinde katilimcilarin kullandiklari iletisim kanallari, yasadiklari teknik sorunlar ile 6grencilerin derse
katilim diizeyleri seklinde kiimelenmistir. iletisim kanallarinda 6gretmenler, derslerini EBA, ZOOM, EBA + ZOOM,
Adobe Connect, Whatsappp ve Skype gibi iletisim kanallarinda yaptiklari; en fazla ise EBA + ZOOM’u tercih
ettiklerine dair gériis bildirmistir. Ogretmenler tarafindan daha c¢ok EBA’nin tercih edilmesi MEB’in
yonlendirmelerinden kaynaklandigi séylenebilir ¢inkii TRT EBA isminde televizyon kanallari bile olusturularak
sinif seviyelerine uygun olarak dersler yapilmistir. ZOOM ise 6gretmenlere siirecle ilgili ¢esitli bilgilendirmenin
yapildigi, kullaniminin kolay oldugu ve derslerin kaydedilmesine imkan taniyan bir platformdur. Bu nedenlerden

dolayi 6gretmenler bu iletisim kanallarini daha fazla tercih etmistir.

Teknik sorunlar alt temasinda donanimsal sorunlar (mikrofon, hoparlér, diger), elektrik kesintisi, EBA sisteminin
zayif olmasi, 6grencilerin ¢evrim ici ders sistemini kavrayamamasi, bilgisayar, tablet gibi cihazlarin yoklugu,
internet baglanti paketlerinin pahali olmasi, internet kotasinin yetersiz olmasi, internet bant genisliginin dusik
olmasi ve baglanti kopukluklari (donma, sik sik kesilme) kodlari olusturulmustur. Ogretmenler, en fazla baglanti
kopukluklarinda sorun yasandigini belirtmistir. Elde edilen bulgular Aydin ve Erol (2021); Akgiin ve Oran (2020);
Erol Sahin (2018); Bataineh vd. (2021); Altun Ekiz (2020); Aydin (2021); Demuyakur (2020); Pinar ve Dénel Akgil
(2020); Ozer ve Ustiin (2020); Hebebci vd. (2020); Sari ve Nayir'in (2020) arastirmalarinda elde ettikleri bulgular
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ile paralellik gostermektedir. Aydin ve Erol (2021) tarafindan yapilan arastirmada Tirkce 6gretmenlerinin
Tiirkiye’de uzaktan egitim ve dijital okuryazarlik konusunda gériisleri alinmistir. internet baglanti sorununun ders
slrecini olumsuz etkileyen bir husus oldugu ifade edilmistir. Akglin ve Oran (2020) tarafindan yapilan ¢alismada
sosyal bilgiler 6gretmenleri, 6grenciler ve velilerin pandemi slrecindeki uzaktan egitime iligkin gorus ve
diisiinceleri ortaya konulmustur. Ogretmenlerin biylik cogunlugu internet alt yapi eksikligini en biyiik sorun
olarak gostererek baglanti kopuklugunun dersin verimli olmasini engelleyen bir unsur oldugu sonucuna
ulasmistir. Erol Sahin (2018) yapmis oldugu calismada teknik sorunlarin dersin uzaktan egitimle 6gretilirken ¢ok
sayida sorun yasanmasina neden oldugunu belirtmistir. Bataineh vd. (2021) Coranaviriis pandemisinde Urdiin
tiniversite &grencilerinin yasadigi sorunlari tespit etmeyi amacladigi galismalarinda Urdinlii Gniversite
ogrencilerinin blylk cogunlugunun uzaktan egitim siirecinden internet hizi, teknolojik zorluklar gibi nedenlerle
memnun olmadigl sonucuna ulasmislardir. Altun Ekiz (2020) galismasinda uzaktan egitim sirecinde yapilan
derslerin birgok o6grenci tarafindan verimsiz bulundugunu belirterek gerekce olarak sistemsel sorunlari
gostermistir. Firat Aydin (2021) calismasinda pandemi sirecinde yapilan mizik derslerine iliskin miuzik
dgretmenlerinin gorisiini almistir. Ogretmenler, yiiritiilen miizik derslerinde yogun olarak teknolojik sorunlar
yasadiklarina iliskin goris belirtmistir ve ilgili bulgular bu arastirmanin bulgulariyla 6rtismektedir. Demuyakur
(2020), 6grencilerin uzaktan egitim sirecinde baglanti sorunlari yasadiklari sonuglarina ulasiimistir. Pinar ve
Donel Akgil (2020), Fen Bilimleri dersinde 6grencilerin uzaktan egitimden memnun olduklarini ancak teknik
sorunlar yasadiklarini; Ozer ve Ustiin (2020), uzaktan egitim dersleri sirasinda baglanti ve teknik sorunlar
yasadiklari; Hebebci vd. (2020), alt yapi eksikliginden kaynakli sorun yasandigini; Sari ve Nayir (2020) ise internet
erisimi ve alt yapi eksikliginden kaynaklanan sorun yasadiklarini belirtmistir. Bu bulgular ¢alismanin bulgulariyla

benzemektedir.

Derse katihm ve ders siiresi alt temasinda hazirliklarla birlikte ders siiresinin yeterli olmasi, katilim diisiiklGginin
bazi 6gretmenler icin avantaj olmasi, 6grencilerin sikilmadan derslerin islenebilmesi, gbz sagligi ve ekran siresi
dengesinin kurmanin zorlugu, 6gretim programinin yetistirilememesi, ders siiresinin kisa ve yetersiz olmasi,
ogrencilerin derste iletisim kurmamasi ve katihm diistkliginin dersin etkisini azaltmasi kodlari olusturulmustur.
Ogretmenlerin cogu 6grencilerin derse katilimlarinin disiik oldugunu ve bunun dersin verimli olmasini
engelleyen bir husus oldugunu belirtmistir. Baris ve Cetinkaya (2016) tarafindan yapilan ¢calismada uzaktan egitim
slrecinde 6grencilerin derse katilimin az oldugu sonucuna ulasmistir. Arastirmaci tarafindan ulasilan sonug bu

calismanin bulgulariyla benzerlik géstermektedir.

Ogretim siireci temasi, Tlrkce 6gretiminde uzaktan egitimin olumlu ve olumsuz yénleri, dgretim siirecinde
kullanilan materyaller ile okuma, yazma, dinleme ve konusma gibi dil alanlarinin 6gretim durumu seklinde
gruplandiriimistir. Olumlu yonleri alt temasinda, 6gretmenlerin evlerinde rahat ortamda ders yapabilmesi, zaman
tasarrufu saglamasi, 6gretimsel materyalleri sistematik olarak kullanabilme, yiiz ylze egitimde derse katiima
konusunda c¢ekingen olan o6grencilerin uzaktan egitimde aktif hale gelmesi, daha fazla sayida 06grenciye
ulasilabilmesi, 6grencilere her ortamda ulasilabilmesi, 6grencilerin kendilerini rahat hissedebilmesi, sinifa giris

cikislarda yiz yize egitim gibi diger 6grencilerin rahatsiz olmamasi ve ¢oklu zekaya uygun 6gretim yapilabilmesi
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kodlari olusturulmustur. Ogretmenlerin en fazla gériis bildirdigi kod ise uzaktan egitimin 6grencilere her ortamda
ulasilabilmesine imkan vermesidir. Bu sonuglar uzaktan 6gretim siirecine iliskin alanyazinda ifade edilen
sonuglarla uyumluluk géstermektedir. Baris ve Cetinkaya (2016) calismalarinda uzaktan egitimin zaman ve
mekandan bagimsiz olmasi ve zengin igerikler sunmasindan dolayi verimli oldugunu ifade etmistir. Uzoglu (2017)
¢alismasinda uzaktan egitimin ekonomik olmasini, zaman ve mekandan bagimsiz olmasini olumlu faktér olarak
gostermistir. Paydar ve Dogan (2019) tarafindan yapilan galismada, 6gretmen adaylarinin aglk ve uzaktan
o6grenme ortamlarina iliskin goruslerini almistir. Calismanin bulgularina gére 6gretmen adaylarinin gogunlugu
acik ve uzaktan 6grenme hakkinda olumlu goris bildirmis ve dersi faydal buldugunu ve dersi almaya istekli
oldugunu belirterek uzaktan egitimin birgcok avantajina vurgu yapmistir. Bu sonuglar dogrudan bu arastirmanin

bulgularini desteklemektedir.

Cevrim igi Tlrkge Ogretiminin olumsuz yonleri alt temasinda ise diyaloglarin kisa siireli olmasi, derse katilimin
diisik olmasi, 6grencilerin siirekli aileleriyle zaman gegirmelerine neden olmasi, 6grenciden geribildirim almada
giclik yasanmasi, sozsiiz iletisimin yetersiz olmasi, beden dilinin anlasilamamasi, 6grenciye anlik geribildirimler
verememe, uygulamali etkinliklerin yetersiz olmasi, birebir ders/anlatim yapilamamasi, 6grencilerin dikkatini
canh tutamama, beden ve gbz saghgini olumsuz etkileyebilmesi ve anlama dizeyinin dismesi kodlar
olusturulmustur. Derse katilimin disik olmasi ve 6grencilerin dikkatini canli tutamama 6gretmenlerin en fazla
goris bildirdigi kodlardir. Arastirma bulgularinda uzaktan egitim sirecinin olumsuz taraflari alanyazinda ortaya
konulan Aydin ve Erol (2021); Uzoglu (2017); Seren vd. (2020) ve Yilmaz ve Aktug’un (2011) arastirmalari ile
uyumluluk géstermektedir. Aydin ve Erol’a (2021) gbre uzaktan egitim slirecinde 6grenci katiliminin disiik olmasi
ve gerek 6gretmen-6grenci gerekse 6gretmen-veli etkilesiminin yetersiz olmasi vb. nedenler uzaktan egitimin
olumsuz tarafini olusturmaktadir. Uzoglu (2017) ¢alismasinda 6grenen-6greten ve akranlar arasindaki yararli
etkilesimin sinirl olmasindan dolayi uzaktan egitimi olumsuz bir unsur olarak gostermistir. Seren vd. (2020)
calismalarinda, uzaktan egitim sirecinin iletisim-etkilesim agisindan sorun oldugunu hatta sirecin olumlu
yoniinden ¢ok olumsuz 6zellige sahip oldugunu belirtmistir. Bu calismada 16 6gretmen uzaktan egitim sirecini
olumlu bir durum olarak degerlendirirken 29 6gretmen olumsuz gorus bildirmistir. Yilmaz ve Aktug (2011) ise
uzaktan egitimde iletisimin genellikle tek tarafli oldugunu belirtmistir. Bu ¢alisma, bahsi gecen calismalarin

bulgularini destekler niteliktedir.

Kullanilan materyaller alt temasinda video icerik ve canh dersler, internet ders platformlari, gorsel fiziksel
materyaller, hikaye kitaplari, testler, oyunlar, PDF, Word kaynaklari, EBA ¢alisma sayfalari, EBA ders anlatim
videolari, Tlrkge ders kitabi, muzik eserleri ve sunular kodlari olusturulmustur. Kullanilan materyallerin 6gretim
sirecine olumlu katkisinda 6grencilerin dikkatini canli tutmasi, elektronik kaynaklara ilgiyi artirmasi, 6grencilerin
derse katilim oranlarini artirmasi ve 6grencilerin okuma hizlarini artirmasi 6gretmenlere gére 6gretim siirecinde
kullanilan materyallerin olumlu katkisidir. Ogretmenler en fazla ise dgretim siirecinde kullanilan materyallerin
derse katilimi artirdigina iliskin gorus bildirmistir. Karabacak (2013) tarafindan yapilan ¢alismada lisansisti ders
olan Bilimsel Arastirma Teknikleri (BAT) dersinin uzaktan Ogretimine iliskin uzaktan 6gretim o6grencilerinin

gorusleri alinmistir. Arastirma nesnesinin 6grenci olmasiyla bu ¢alismadan ayrilsa da uzaktan egitimin materyal
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cesitliligini artirmasi yoniyle bu ¢alismanin sonuglariyla 6rtismektedir. Diger taraftan Kogoglu ve Tekdal (2020)
tarafindan yapilan c¢alismada 6gretmenlerin uzaktan egitimde benzer materyalleri kullandiklari sonucuna

ulasilmistir. Arastirmacilar tarafindan ulasilan sonuglar bu agidan ¢alismadan ayrilmaktadir.

Cevrim igi derslerin okuma, yazma, konusma ve dinleme alanlarinin 6gretimine iliskin genel géruntliyl ortaya
¢ikarmak igin katilimcilara sorulan sorulara alinan yanitlar incelendiginde, goruslerin iki kategoride kimelendigi
gorilmustar: Etkinliklerin yaptirilabilmesi ve etkinliklerin yapilamamasi. Dort Temel Dil Becerisine Yonelik Etkinlik
Yaptirilmasi kategorisinde zorluklarla birlikte yazma etkinlikleri yaptirabilme, okuma-anlama etkinlikleri
yaptirilabilmesi, izleme-dinleme etkinlikleri yaptirilabilmesi iken; D6rt Temel Dil Becerisine Yonelik Etkinlik
Yaptirilamamasi kategorisinde de anlama ve dinleme etkinliklerinin yapilamamasi, sire yetersizligi nedeniyle
etkinlik yapilamamasi, 6grencilerin ev ortaminin etkili dinlemeye izin vermemesi, yazma etkinliklerinin yaptirilip
denetlenememesi ve konusma etkinliklerinin yaptirilamamasidir. Aydin ve Erol (2021) tarafindan yapilan
¢alismada uzaktan egitim surecinde Ogrencilerin yazili anlatim becerilerinin gelistirilememesi sonucuna
ulasilmistir. Bu calismada da yazma becerisinin uzaktan egitim sirecinden olumsuz etkilenmesi yonuyle

benzemektedir.

Gerek yurt icinde gerekse yurt disinda gesitli kurumlarca gergeklestirilen Tiirkge 6gretimi faaliyetlerinde sorun
yasanmaktadir (Er vd., 2012). Covid-19 salginiyla birlikte bu sorunlar daha da artmis ve farkh bir boyut
kazanmistir. Son tema uzaktan egitimin Tirkge dersi Gzerindeki etkisinde 6grencilerin ilgisinin azalmasi, iletisim
becerilerinin zayiflamasi, pratik yapma olanaklarinin azalmasi, dil bilgisinde gerileme gorilmesi, konusmada
gerileme gorilmesi ve Turkgeyi tamamen unutma 6gretmenlerin bildirdikleri gorislerdir. En fazla ise pratik
yapma olanaklarinin azalmasi ve dil bilgisinde gerileme goriilmesidir. Ogretmenler uzaktan egitim siirecinin
Tirkce 6gretimini olumsuz etkiledigi yoninde goris bildirmistir. Suriyeli 6grencilerin okuldan uzak kalmalari
pratik yapmalarini, akranlariyla iletisim kurmalarini engelledigi icin bu slire¢ onlari olumsuz etkilemistir. Sengiil
(2021) tarafindan yapilan ¢alismada uzaktan egitim slrecinde 6grencilerin derse katiiminin azalmasi, 6zellikle
konusma ve yazma becerisinde zorlandiklari tespit edilmistir. ilgili calismadaki &grencilerin derse karsi ilgisiz

olmasi ve konusma becerisindeki gerileme bu ¢calismayla 6rtiismektedir.

Suriyeli 6gencilerin okul ortamindan uzak kalmalari Tiirkgeyi kullanma durumlarini olumsuz olarak etkilemistir
clinkii 6grencilerin akranlariyla ve dgretmenleriyle iletisimleri kisith olmustur. Ogrencilerin okulda kuracaklari

olumlu iletisim Turkgeyi iyi seviyede kullanmalarinda énemli bir faktérdir (Demir ve Demir, 2020).

ONERILER

Arastirma sonucunda elde edilen bulgulardan hareketle asagidaki 6neriler sunulabilir:

e  Suriyeli 6grencilerin konusma becerilerini gelistirmek amaciyla ders disinda da Tirk arkadaslariyla

iletisim kurmalarini saglayacak ddevler verilebilir.
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®  Yasanan teknik aksakliklarla ilgili 6gretmenlerin sireci kontrol edebilmeleri, &grencilerin de
durumdan haberdar olabilmeleri adina kurum tarafindan bilgilendirilmeleri 6nerilebilir.

e  Ogrencilerin derse katilimlarini artirabilmek amaciyla ders boyunca kamera agmalari zorunlu
tutulabilir.

®  Materyal konusunda 6gretmenlere destek saglanabilir.

ETiK METNi

Bu calisma Kilis 7 Aralik Universitesi Etik Kurulu'nun 21/01/2020 tarih ve 1563890 sayil izni dogrultusunda

yapilmistir. Tim etik ilke ve kurallara arastirmaci tarafindan uyulmustur.

Yazar(lar)in Katki Orani Beyani: Arastirmacinin bu ¢alismaya katki orani %100’dr.
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