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ABSTRACT

This study was carried out to investigate the effect of preschool children’s prosocial behaviors on
their peer plays. The research is in the descriptive research model. In the present study, the data
were collected by means of “General Information Form”, “Child Prosociality Scale” and “PENN
Interactive Peer Play Scale”. The data collection tools were filled by the teachers. In this study,
group of the study consisted of 126 children attending pre-school education in the 2018-2019
academic year in Cankiri. In the analysis of the data, t test, ANOVA and multiple regression
analysis were used. The results of the study revealed that there is a strong positive relationship
between prosocial behaviors and play interaction while a strong negative relationship was found
between prosocial behaviors and play disruption (p<0,01) Although there is a negative
relationship between prosocial behavior and disconnection, this relationship is not statistically
significant (p>0,05). In the research, while there is a significant relationship between prosocial
and play behaviors and gender (p<0,05), there is no significant difference in the educational
status of the mother and father (p>0,05). It is observed that girls have more game interaction
than boys. While the children with high level of prosociality show more game interaction, these
children have a lower level of game disruption and disconnection. In line with the research
findings, it was concluded that the quality of interactive peer games can be supported by
supporting prosocial behaviors in preschool period.
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INTRODUCTION

The preschool period refers to the first six years of human life. In addition to its effects on the later periods of
life this period is considered as a critical importance due to its significant place in the acquisition of the basic
knowledge, skills, and habits, as well as the formation and shaping of personality. There are many
developmental tasks that children need to fulfill during the preschool period. Some of these tasks can be
mentioned as developing healthy and successful relationships, adapting to the society, setting a balance
between his own desires and needs, and the society’s desires and needs (Eke, 2017). Prosocial behaviors are
those behaviors that have to be acquired in the preschool period which occupies an important place in an
individual’s life. Helping, sharing, consoling, cooperating and such behaviors are accepted among the prosocial
behaviors and considered positive social behaviors. How children acquire and sustain prosocial behaviors have
recently attracted researchers’ attention. Previous studies focused mainly on social problems while the number
of studies on social relationships is limited. When it comes to today, prosocial behaviors has gained importance

as a research area (Uzmen, 2001: 2).

Prosocial behaviors which are often considered the same as positive behaviors by the society, refer to the
behaviors that provide a benefit to other people and they are completely opposite of the antisocial behaviors.
Positive reactions or beneficial actions are types of prosocial behaviors. These behaviors include helping a
person in need, altruism, cooperation, sharing, self-sacrifice, empathy, and trust feelings (Hogg & Vaughan
cited in Somer, 2015: 25). Prosocial behaviors which are considered as positive social behaviors refer to
volunteer actions asked for a favor for others. Sharing, helping, empathy, cooperation, protection,
addiction/inclusion, relieving/consoling are among the prosocial behaviors (Bagci, 2015: 34). A child needs to
acquire the social skills and present the social behaviors for a psycho-socially healthy socialization process. In
the process of social development, a child’s ability to present prosocial behaviors depends on many factors
such as family, school, culture, and peers. Peer interactions reveal opportunities for preschool children to

develop and use social skills (Bilecik, 2019).

Play is an activity that the child initiates, maintains and finishes voluntarily, it supports all areas of
development, it is one of the most important parts of a child’s life, and enjoys the child (Calisandemir, 2014: 7).
Play is one of the most effective ways of children’s expression of wills and goals, as well as helping them get
their demands and preparing them for life. The knowledge and behaviors needed lifelong are naturally learned
during plays. Play is as important as sleep and nutrition for the physically and spiritually healthy development
and education of children (Kaytez & Durualp, 2014). Play, in a sense, is an experimental field where the child
tries and reinforces what he observes. The child learns to escape from conflicts, solving problems, and solving
the problems that he faces with his playmates by means of plays. Playing with friends teaches the child to
cooperate, and the rules necessary to live in a society (Kolcu, 2014: 2). Plays are extremely important in order
to investigate children’s skills, communication with each other, social adaptation, and social conflicts (Metin
Aslan, 2017).
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Play is a cyclical process “starting from silence behavior going through playing alone, from playing alone to
parallel plays, from parallel plays to social plays, and from social plays to scuffle”. The behaviors shown in this
process are related to the child’s “behaviors seen in different developmental fields from character to emotional
regulation skills, from social cognitive skills to the theory of mind” (Metin Aslan, 2017). The child’s character
starts to become clear and abilities start to emerge. During the play, the child generally learns the skills and
experiences related to life, thinks, moves, and makes plans during the process of the play. The children give
clues about their behaviors, whether they are playing on their own or playing with other children, and what

stage of development they are in social, cognitive, psychomotor aspects (Kolcu, 2014: 16).

Peer education and play activities are effective factors in the socialization of children especially the ones with
adaptation problems (Alp, 2016). Both constructed and free plays supports the development of children’s peer
relations (Giilay Ogelman, Giindogan, Erten Sarikaya & Onder, 2016). In this regard, it is important to reveal the
factors affecting the peer games of children in preschool years, which is a developmentally important time
period. In order to be socially accepted and maintain their social relationships, children need to exhibit socially
appropriate behaviors (Bono, 2003: 7). The preschool period refers to a unique period of time in which children
have many peer interactions. If the children want to be accepted as play partners in the classroom, they are
supposed to learn regulating activities with more than one partner — each of whom has their own beliefs,
desires, and intentions (Polnariev, 2006: 4). It is recognized that interactions of preschool children with their
peers have important psychosocial effects. Adaptation problems, anxiety-shyness, and antisocial behavior can
cause both aggression during peer interactions and being exposed to aggression, but can also be seen as a
result of this interaction (Kurnaz & Gul Kapci, 2013). The acceptance of the child by peers facilitates the
establishment of positive relationships during adolescence and adulthood and adaptation to the social
environment (Bilecik, 2019). In a longitudinal study, Trentacosta and Shaw (2009) revealed a relationship
between emotional self-regulation strategies, antisocial behavior, and peer rejection. Research results suggest
that social competence and peer interaction are related. The prosocial behavior of preschool children can

affect the behaviors they display in interactive peer plays.

The purpose of this study is to investigate the effect of preschool children’s prosocial behaviors on peer plays.

From this point, the sub-objectives of the research are as follows:

e Do interactive peer plays and prosocial behaviors of preschool children differ by gender?

e Do interactive peer play behaviors and prosocial behaviors of preschool children differ by the
educational background of the mother?

e Do interactive peer play behaviors and prosocial behaviors of preschool children differ by the
educational background of the father?

e |Is there a statistically significant relationship between the interactive peer play behaviors and

prosocial behaviors of preschool children?
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METHOD

Research Design

The current study was designed as a descriptive study. Descriptive studies include certain characteristics of a
phenomenon or a situation. The current situation or the problems from the past are investigated. The possible
relationships between the phenomena are revealed in general. Descriptive studies provide an opportunity to
better understand and categorize the phenomena. The natural environment is not harmed or manipulated

(Bastirk, 2013: 16).

Participants of the Study

The data of the study were collected from 66 girls and 60 boys attending preschool institutions and their
teachers in the 2018-2019 academic year in the city center of Cankiri. The participants of the study was

randomly determined on a voluntary basis.

Data Collection Tools

General Information Form

The general information form was developed to obtain information regarding the demographic characteristics

of children. The form includes items regarding children’s gender and the educational level of parents.
Child Prosociality Scale

This scale is based on the Prosocial Behavior Questionnaire developed by Graham (1980). It contains 7 sub-
dimensions and 22 items. It includes relaxing, empathy, helping, sharing, acting cooperatively, volunteering,
defense/inclusion. In the scale, the teacher or parent evaluates the children according to the degree of
possessing prosocial behavior skills. It is a Likert type questionnaire and ranging from 1 (never) to 7 (always). A
high score from the scale shows that prosocial behaviors are more commonly exhibited (cited in Bagc & Oztiirk

Samur, 2016).

The scale was adapted into Turkish and went through the validity and reliability processes by Bagci and Oztiirk
Samur (2016). CPS Mother Form has a one-dimensional structure with 21 items, similarly, the Father and
Teacher Forms has a one-dimensional structure with 22 items. In the current study, the teacher form of the
scale will be used. The reliability coefficient of the CPS Teacher Form was calculated as .96. It was
demonstrated that the CPS is a valid and reliable scale that can be used to measure the prosocial behavior of

60-72 months old children.
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PENN Interactive Peer Play Scale

PENN Interactive Peer Play Scale (PIPPS) was developed by Fantuzzo, Mendez and Tighe (1998) to determine
the quality of peer play behaviors of young children. PENN Interactive Peer Play Scale was adapted into Turkish
by Ahmetoglu, Acar and Aral. PENN Interactive Peer Play Scale Teacher Form is filled by teachers. Teachers
evaluated how often children exhibit certain behaviors with their peers. PIPPS is a Likert-type scale with a 32-
item and three sub-dimensions: “Play Interaction”, “Play Disruption” and “Play Disconnection”. PIPPS-T
evaluated the frequencies of the behaviors between 1 (never) and 4 (always). Play Interaction sub-dimension
consists of 8 items, while Play Disruption has 11 and Play Disconnection has 11 items. The internal consistency
values of the scale were calculated as a = .85 for Play Interaction, a = .89 for Play Disruption and a = .81 for
Play Disconnection. The scale was adapted to Turkish and it was found out that it had a three-factor structure
as in the original scale. Internal reliability coefficients; were found to be a = .85 for Play Interaction, a = .89 for
Play Disruption and a = .81 for Play Disconnection. The Turkish adaptation version of the scale was found to be

a valid and reliable instrument (Ahmetoglu, Acar & Aral, 2016).
Data Analysis

The data of the study were analyzed through SPPSS. In order to determine the statistical methods for the
analysis, normality tests were performed and kurtosis-skewness values were calculated. Parametric tests were
decided to be used since the obtained data were normally distributed. t-test, ANOVA and multiple regression

analysis were used.
FINDINGS

SPSS was used to analyze the obtained data. The results of the analyses were presented in the tables in the

order of the research questions.

Table 1. t-Test Results Regarding the Gender of Children According to the Scores of PENN Interactive Peer Play
Scale and the Child Prosociality Scale

Gender N Mean SD t p

Play Interaction Girls 66 28,7727 5,51863

Boys 60 26,0500 7,37018 2,361 ,020*

Play Disruption Girls 66 17,0000 6,57735 3,190 002
Boys 60 21,3167 8,56182

Play Disconnection Girls 66 15,2121 5,64192 2,089 039
Boys 60 17,3667 5,90882

Girls 66 80,5313 19,31606 2,522 ,013*
Prosocial Behavior Boys 60 70,6667 23,83322

p<0,05
Table 1 shows that there is a statistically significant difference in interactive peer play behaviors by gender.

While girls revealed more play interaction, boys have higher mean scores of play disruption and play
disconnection. Regarding prosocial behaviors, there is a significant difference in favor of girls (p<0,05).
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Table 2. ANOVA Results Regarding the Mothers’ Educational Background According to the Scores of PENN
Interactive Peer Play Scale and the Child Prosociality Scale

Source of F p
Variance Sum of Squares Mean of Squares
Play Interaction Intergroup 189,853 47,463
Intragroup 5379,549 44,095 1,076 ,371
Total 5569,402
Play Disruption Intergroup 287,213 71,803
Intragroup 7516,504 61,611 1,165 ,329
Total 7803,717
Play Disconnection Intergroup 266,585 66,646
Intragroup 4088,218 33,510 1,989 ,100
Total 4354,803
Intergroup 1023,476 511,738
Prosocial Behavior Intragroup 60817,356 498,503 1,027 ,361
Total 61840,832

p>0,05
Table 2 reveals that there exist no statistically significant difference in children’s interactive peer play behaviors

and prosocial behaviors according to mothers’ level of education (p>0,05).

Table 3. ANOVA Results Regarding the Fathers’ Educational Background According to the Scores of PENN
Interactive Peer Play Scale and the Child Prosociality Scale

Source of F p
Variance Sum of Squares Mean of Squares
Play Interaction Intergroup 15,074 7,537
Intragroup 5576,106 44,609 ,169 ,845
Total 5591,180
Play Disruption Intergroup 65,250 32,625
Intragroup 7739,555 61,916 ,527 ,592
Total 7804,805
Play Disconnection Intergroup 121,513 60,757 1,794 ,171
Intragroup 4234,205 33,874
Total 4355,719
Intergroup 270,421 135,210
Prosocial Behavior Intragroup 61623,452 501,004 ,270 ,764
Total 61893,873

p>0,05

Table 3 reveals that there exist no statistically significant difference in children’s interactive peer play behaviors

and prosocial behaviors according to fathers’ level of education (p>0,05).
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Table 4. Multiple Regression Analysis Results of PENN Interactive Peer Play Scale and Child Prosociality Scale

Scores
CHILD PROSOCILATY SCALE
PENN INTERACTIVE PEER PLAY SCALE B SD Beta t p
Play Interaction 2,029 ,270 ,560 7,514 ,000%*
Play Disruption -,811 ,244 -,264 -3,324 ,001%*
Play Disconnection -,140 ,365 -,034 -,383 ,702

**p<0,01

Table 4 shows that there is a strong positive relationship between prosocial behavior and play interaction sub-
dimension (p<0,01). There is a strong negative relationship between prosocial behavior and play disruption
sub-dimension (p<0,01). Although a negative relationship between prosocial behavior and play disconnection

was found, this relationship is not statistically significant.
DISCUSSION

This study was carried out to investigate the effect of prosocial behavior in peer plays of preschool children.
The participants of the study consisted of 126 4-5-year-old children who were attending the preschool
education institutions in the city center of Cankiri. The effect of gender and parent's educational status on
children's play behavior and prosocial behavior was investigated according to the obtained data. The effect of

prosocial behaviors on children's play behavior was also investigated.

According to the findings, while girls' mean scores in the play interaction subscale of the Child Prosociality Scale
and PENN Interactive Peer Play Scale were significantly higher; the mean scores of boys were significantly
higher in the play disruption and disconnection sub-dimensions. It can be stated that girls have higher play
interaction, and boys have higher disruption and play disconnection behaviors. In addition, girls exhibit more
prosocial behaviors than boys. Camgdz (2010) found that girls had higher scores in the play interaction sub-
dimension, while, boys scored higher in the disconnection and disruption sub-dimensions. Fabes et al. (2003)
observed the average of 52 months old children during the game. As a result of the observations, it was
observed that the play experiences in peer groups changed according to gender. It has been concluded that the
games of boys are more active and stereotypical than girls' games. Acer (2018) stated that girls show more
positive behaviors during play interaction than boys. It was found out that girls showed less negative behaviors
compared to boys regarding the play disruption and disconnection. Ozdemir and Budak’s (2019) study revealed
that play behaviors differ according to gender. Research findings have shown that girls' play interactions are
significantly higher. While the play disruption behavior does not vary significantly according to gender, it was
found out that the average score of boys in play disruption is higher. It was observed that the mean score of
the points of play disconnection were very close to each other. Sali (2014) stated that helping behaviors
towards peers were shown more frequently by girls. Tlirkoglu and Gultekin Akduman (2015) concluded that
girls' social skill level was higher. Sola Arabaci (2018) stated that girls show more prosocial behavior towards

their peers than boys. It was also found out that boys are more anxious, overly active and aggressive towards

769 Giindiiz, A. & Giiltekin Akduman, G. (2020). An Investigation of the Effect of Preschool Children’s Prosocial
Behaviors on Their Peer Plays, International Journal of Education Technology and Scientific Researches, Vol:
5, Issue: 12, pp. (763-788).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

their peers as well as they are more excluded by their peers. In studies on social behaviors, it was observed that
girls generally exhibit more positive social behaviors, while boys exhibit more negative behaviors. However,
there are also some other research results showing that there is no gender difference in the display of social
behaviors (Dereli, 2016; Zembat et al., 2018). In the researches conducted by Guo et al. (2017) and O'Toole et
al. (2017), there was no relationship between the prosocial behavior and peer acceptance of preschool children
and their gender. However, O'Toole et al. (2017) stated that boys have high physical aggression and girls have
high relational aggression. The behaviors that preschool children display in both peer plays and other settings
can vary depending on the attitudes towards boys and girls. In peer interactions, children's social skills and
their behavioral problems have a great impact. Studies have shown that boys generally have more negative
social behaviors and aggressiveness with the effect of gender role (ikiz & Oztiirk Samur, 2016; Avci, Tari Selguk
& Kaynak, 2019). Girls are more successful in self-expression and adaptation skills due to the differentiation of
expectations of girls and boys from subjects such as anger control in society (Hinkley et al., 2018). In addition, it
was observed that boys were more active and had higher responsiveness scores than girls (Akbas, 2016; Acer,
2018). Girls' social skills and social adaptation levels, as well as their communication skills, were found to be
higher, and it was observed that they had a more persistent character (Akbas, 2016; Acer, 2018; Kayili, 2018).
The high social competencies of the girls may have caused them to be more easily accepted by the peer group,
to establish better communication and interaction, and to adapt to the rules of the play better, thus it may
have caused increasing game interactions. The poor social skills of boys, such as queuing, sharing and positive
communication, as well as their aggressive behavior, may have left them outside the playgroup and adversely
affected the group plays. Sung (2017) found out that boys' behavioral problems mediated their play disruption
and disconnection behaviors. However, more reactive behaviors of boys increase the behavior of disrupting the
game, while more persistence of girls may decrease the behavior of breaking the game. There is no significant
relationship between the educational background of the parents and the children's play behavior and prosocial
behavior. Camg6z (2010) and Acer (2018) found out that interactive peer-play behaviors do not differ according
to the education level of the parents. Kocabas (2018) stated that as mother's education level increases,
children's play interaction behavior increases as well; on the other hand as the education level of the father
increases, play disconnection behaviors decreased. Similarly, Ozkili¢ Kabul (2019), found out that as the
education level of the mother increases, the disruption behavior decreases as well; additionally, it was found
out that children whose father had a postgraduate education had less disruption behavior compared to the
children whose father was a primary or secondary school graduate. Sola Arabaci (2018) stated that prosocial
behaviors did not reveal any statistically significant difference according to parents’ level of education. In the
study by Merig and Ozyiirek (2018), it was revealed that the knowledge of social rules does not reveal any
significant difference according to the education level of parents, when the education level of the father
increases, the social rule knowledge level of the children increases as well. In the study carried out by Akbas
(2016), it was found out that the level of social adaptation and disagreement of children was affected by the
educational status of the mother. The studies carried out with different samples revealed different results. In
general, mothers who have the role of primary caregiver and fathers, whose role is considered as “essential”
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for the healthy development of the child, have a significant impact on children. The effects of many factors
related to parents on the development are known. In addition to the level of education, the differences in
factors such as spending quality time with the child and child-rearing attitudes may have influenced children's

prosocial behavior and play behavior.

Obviously, there is a strong relationship between prosocial behaviors and play interaction and play disruption
behavior. It can be stated that the play interaction increases with the prosocial behavior, and the play
disruption behavior decreases. Although there is no statistically significant relationship between prosocial
behavior and disconnection behavior, it can be observed that the disconnection behavior decreases with
increasing prosocial behavior. Peer acceptance is associated with prosocial behavior (Guo et al., 2018).
Demonstrating prosocial behavior allows children to be socially accepted. Coelho et al. (2017) states that
children with a high social acceptance level between the ages of 3-5 are more likely to interact with the game,
and that their level of withdrawal is lower. According to Kuhnert et. al.’s (2017) research, social preference is
related to prosocial behavior. Calik et al. (2009) stated that there is a negative relationship between prosocial
behavior and bullying behavior. Aksoy (2018) concluded that social skills positively affect participation and
positive orientation. Ozdemir Topaloglu (2013) stated that the social skill program reduces the aggression and
hyperactivity of children towards their peers. According to Erten's (2012) study, there is a reverse relationship
between positive social behaviors and fearful-anxiety and hyperactivity. Sali (2014) found that there is a
positive relationship between being aggressive towards their peers and showing asocial behavior, and
exclusion by peers. Prosocial behavior refers to the positive social behaviors displayed voluntarily. Acquiring
these behaviors in the early years significantly affects the social life of the individual in the long and short term.
Findings revealed that prosocial behavior has a positive effect on interactive peer plays. With the increase in
the level of prosociality, showing the behaviors such as obeying the rules, positive communication,
collaboration and helping may have affected the peer interaction positively and facilitated the acceptance to
the playgroups. On the other hand, displaying negative behaviors such as bullying and aggression with a
decreased level of prosociality may have increased the behavior of disconnection and disruption. The quality of

interactive peer plays can be supported by supporting prosocial behavior in the preschool period.

CONCLUSION AND IMPLICATIONS

Research findings revealed that girls engage in more play interaction and exhibit more prosocial behavior. No
relation was found between parents’ educational status, and play behaviors and prosocial behaviors. Children

with high levels of prosociality show more play interaction, while their play disruption behavior is lower.

Based on the results of the study, risk groups can be identified and early intervention programs can be
developed regarding prosocial behaviors that are developed in the preschool period. The effect of family

factors on prosocial and play behavior can be investigated. Play behaviors and prosocial behaviors can be
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examined in terms of parents’ characteristics such as parenting attitude, spending quality time, and the quality

of the relationship with the child.
LIMITATIONS

This research has some limitations. The study group of the study is limited to children who continue preschool
education in the city center. In addition, the measurement tools used are filled by teachers. Prosocial behavior
and play behaviors of the child can be examined using measurement tools that can be directly evaluated. Using
different measurement tools, the behaviors of children in different environments can be evaluated with the

eye of the parent.
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OKUL ONCESi DONEM COCUKLARININ PROSOSYAL DAVRANISLARININ AKRAN OYUNLARI
UZERINDEKI ETKiSINiIN iINCELENMESI

0z

Bu arastirma okul o6ncesi donemdeki c¢ocuklarin prososyal davranislarinin akran oyunlari
Uzerindeki etkisini incelemek amaci ile yapilmistir. Arastirma betimsel arastirma modelindedir.
Arastirmada “Genel Bilgi Formu”, “Cocuk Prososyallik Olcegi” ve “PENN Etkilesimli Akran Oyun
Olgegi” ile veriler toplanmistir. Olcme araclari cocuklarin 6gretmenleri tarafindan doldurulmustur.
Arastirmanin ¢alisma grubunu Cankiri ilinde 2018-2019 egitim 6gretim yilinda okul éncesi egitime
devam eden 126 ¢ocuk olusturmustur. Verilerin analizinde t testi, ANOVA ve ¢oklu regresyon
analizinden yararlaniimistir. Arastirma sonuglarina gore Prososyal davranislar ile oyun etkilesimi
arasinda giclu ve pozitif bir iliski gorilirken, prososyal davranislar ile oyunun bozulmasi arasinda
gucli ve negatif bir iliski bulunmustur (p<0,01). Prososyal davranislar ile oyundan kopma
davranisi arasinda negatif bir iliski bulunsa da, bu iliski istatistiksel agidan anlamh degildir
(p>0.05). Arastirmada ayrica prososyal davranislar ve oyun davranislari ile cinsiyet arasinda
anlamli bir iliski gorulirken (p<0,05), anne ve babanin 6grenim durumu bakimindan anlamli bir
fark gortlmemektedir (p>0.05). Kiz c¢ocuklarinin erkek c¢ocuklara gére daha fazla oyun
etkilesiminde bulunduklari gérilmektedir. Prososyallik dizeyi yiksek olan ¢ocuklar daha fazla
oyun etkilesimi gosterirken, bu c¢ocuklarin oyun bozma ve oyundan kopma davraniglari daha
disuk dizeydedir. Arastirma bulgulari dogrultusunda okul ©ncesi dénemde prososyal
davranislarin desteklenmesi yolu ile etkilesimli akran oyunlarinin niteliginin desteklenebilecegi
sonucuna ulasilmistir.

Anahtar Kelimeler: Okul 6ncesi donem, prososyal davranislar, akran etkilesimi, oyun davranisi,
akran oyunlari.
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GiRiS

Okul 6ncesi donem insan hayatindaki ilk alti yili ifade eder. Bu dénem yasamin sonraki donemlerine olan
etkisinin yani sira; temel bilgi, beceri ve aliskanliklarin kazanilip gelistiriimesinde, kisiligin meydana gelmesi ve
sekillenmesinde 6nemli bir yere sahip oldugundan kritik olarak kabul edilmektedir. Okul 6ncesi donemde
cocuklarin gerceklestirmesi gereken pek ok gelisim gorevi vardir. Bu gorevlerin bir kismi saghkl ve basaril
iliskiler gelistirme, topluma uyum saglayabilme, kendi arzu ve ihtiyaclari ile toplumun arzu ve ihtiyaglar
arasinda denge kurabilme olarak siralanabilir (Eke, 2017). Prososyal davranisglar bireyin yasaminda énemli bir
yeri olan ve okul dncesi donemde kazanilmasi gereken bir olgudur. Yardimci olma, paylasma, teselli etme, is
birligi yapma gibi davranislar prososyal davranislar arasinda kabul edilmekte ve olumlu sosyal davranislar olarak
da adlandiriimaktadir. Cocuklarin prososyal davranislari nasil kazandiklari ve nasil devam ettirdikleri son yillarda
arastirmacilarin ilgi alanlari arasinda yer almistir. Daha Once yapilan ¢alismalar sosyal sorunlar (zerinde
yogunlasirken olumlu sosyal iliskiler ile ilgili calismalar daha azdir. Glinimuzde ise prososyal davranislar 6nem

kazanmistir (Uzmen, 2001: 2).

Toplum tarafindan genis bir kategori olarak pozitif degerlendirilen prososyal davraniglar; baska insanlara fayda
saglayan, antisosyal davranislar ile timiyle zithk gosteren davranislari ifade etmektedir. Olumlu tepkiler veya
yararh olan eylemler, prososyal davranislarin bir tlirtidir. Bu davranislar ihtiya¢ halinde olan bir kisiye yardim
etme, 6zgecilik, isbirligi, paylasma, fedakarlik, empati ve gliven duygusunu icermektedir (Hogg & Vaughan’dan
Akt. Somer, 2015: 25). Olumlu sosyal davranislar kabul edilen prososyal davranislar, bir digerinin iyiligini
gozeterek gonilli bir sekilde yapilan eylemleri ifade eder. Paylasma, yardim etme, empati kurma, isbirligi,
koruma, bagimhlk/dahil etme, rahatlatma/teselli etme gibi davranislara isaret eder (Bagci, 2015: 34).
Psikososyal acidan saglikli bir sosyallesme siireci igin cocugun sosyal davranislari sergileyebilmesi ve sosyal
beceriler edinmesi gerekmektedir. Sosyal gelisim slirecinde cocugun prososyal davranislar sergileyebilmesi aile,
okul, kalttr ve akran cevresi gibi pek cok faktére baghdir. Akran etkilesimleri okul 6ncesi dénem cocuklarina

sosyal becerilerin gelistirilip kullaniimasi igin firsatlar sunar (Bilecik, 2019).

Oyun; ¢ocugun kendi istegi ile baslattigi, sirdirdtgi ve bitirdigi, tim gelisim alanlarini destekleyen, hayatinin
en Onemli parcalarindan biri olan, ¢cocuga keyif veren etkinliktir (Calisandemir, 2014: 7). Oyun c¢ocuklarin
isteklerini, amaglarini dile getirdigi, cocugu isteklerine ulastiran ve onu yasama hazirlayan en etkin yollardan
biridir. Hayat boyunca gerekli olacak davranislar, bilgi ve beceriler oyun icinde dogal bir sekilde 6grenilir. Oyun,
cocuklarin fiziksel ve ruhi agidan saglikli gelisimleri ve egitimleri icin uyku ve beslenme kadar mihim bir yere
sahiptir (Kaytez & Durualp, 2014). Oyun bir anlamda cocugun gozlemlediklerini denedigi ve pekistirdigi bir
deney alanidir. Cocuk ¢atismalarindan kurtulmayi, problem ¢dzmeyi, birlikte oynadigi arkadaslari ile karsilastig
sorunlari ¢6ziime kavusturmayi oynadigl oyunlar ile 6grenir. Arkadaslariyla oynamak, isbirligi yapmayi ve toplu
yasam icin gerekli olan kurallari 6gretir (Kolcu, 2014: 2). Cocuklarin sahip olduklari becerilerini, birbirleri ile
iletisimlerini, sosyal uyumlarini ve sosyal g¢atismalarini inceleyebilmek igin oyun son derece 6nemlidir (Metin
Aslan, 2017).
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Oyun “suskunluk davranigindan, tek basina oyuna, tek basina oyundan paralel oyuna, paralel oyundan sosyal
oyuna ve sosyal oyundan itis kakish oyuna” dogru ilerleyen dongisel bir sirectir. Bu siirecte sergilenen
davranislar gocugun “mizag 6zelliklerinden, duygusal diizenleme becerilerine, sosyal bilissel becerilerinden zihin
kuramina kadar farkl gelisimsel alanda gorulen davranislarla” baglantili olmaktadir (Metin Aslan, 2017). Oyun
icinde ¢ocugun kisiligi belirginlesmeye baslar, yetenekleri ortaya c¢ikar. Cocuk hayat ile ilgili deneyimlerini ve
becerilerini genellikle oyun icinde 6grenir. Oyun iginde disliniir, hareket eder, planlamalar yapar. Cocuklar
gerek kendi kendine oynarken gerek diger cocuklarla oynarken sergiledigi davraniglari ile sosyal, bilissel,

psikomotor yonden hangi gelisim evresinde oldugu konusunda da ipuglari verir (Kolcu, 2014: 16).

Ozellikle uyum problemi olan ¢ocuklarin sosyallesmeleri icin akran egitimi ve oyun etkinlikleri etkin birer unsur
olarak karsimiza ¢ikmaktadir (Alp, 2016). Gerek yapilandirilmis oyunlarin gerekse serbest oyunlarin oynatiimasi
gocuklarin akran iliskilerinin gelisimini desteklemektedir (Giilay Ogelman, Giindogan, Erten Sarikaya & Onder,
2016). Bu bakimdan gelisimsel agidan 6nemli bir zaman dilimi olan okul 6ncesi yillarinda ¢ocuklarin akran
oyunlarini etkileyen faktérlerin ortaya konulmasi 6nem arz etmektedir. Cocuklar sosyal olarak kabul edilmek ve
sosyal iliskileri stirdiirebilmek icin sosyal olarak uygun sekillerde davranmalidirlar (Bono, 2003: 7). Okul 6ncesi
donem cocuklarin ¢ok sayida akran etkilesimine girdigi énemli ve benzersiz bir zamana isaret eder. Cocuklar
sinifta oyun ortaklari olarak kabul edilmek istiyorlarsa, -her birinin kendi inanclari, arzulari ve niyetleri olan-
birden ¢ok ortakla faaliyetleri diizenlemeyi 6grenmelidirler (Polnariev, 2006: 4). Okul 6ncesi dénemdeki
cocuklarin akranlar ile etkilesimlerinin psikososyal agidan dnemli etkilere sahip oldugu bilinmektedir. Uyum
sorunlari, kaygi-utangaclik ve anti sosyal davranislar akran etkilesimleri sirasinda gerek saldirganliga gerekse
saldirganliga maruz kalmaya neden olabilirken, bu etkilesimin sonucu olarak da goérilebilmektedir (Kurnaz &
Gl Kapci, 2013). Cocugun akranlar tarafindan kabul gérmesi ergenlik ve yetiskinlik yillarinda olumlu iliskiler
kurabilmesini ve sosyal ¢evre ile uyumunu kolaylastirmaktadir (Bilecik, 2019). Trentacosta ve Shaw (2009)'un
yapmis olduklari boylamsal ¢alismada duygusal 6z dizenleme stratejileri ile antisosyal davranislar ve akran
reddi arasinda iliski oldugu gorilmistlr. Yapilan arastirma sonuglari sosyal yetkinlik ve akran etkilesiminin
iliskili oldugunu distindirmektedir. Okul 6ncesi dénem g¢ocuklarinin prososyal davranislari etkilesimli akran

oyunlarinda sergiledikleri davranislar etkileyebilir.

Bu arastirmanin amaci okul 6ncesi donem c¢ocuklarinin akran oyunlarinda prososyal davranislarin etkisini

incelemektir. Bu noktadan hareketle arastirmanin alt amaglari sunlardir:

e  Okul 6ncesi donem cocuklarinin etkilesimli akran oyun davranislari ve prososyal davranislari cinsiyete
gore farklilhk gostermekte midir?

e Okul 6ncesi donem cocuklarinin etkilesimli akran oyun davranislari ve prososyal davranislari annenin
6grenim durumuna gore farklilik géstermekte midir?

e  Okul 6ncesi donem cocuklarinin etkilesimli akran oyun davranislari ve prososyal davranislari babanin

6grenim durumuna gore farklilik géstermekte midir?
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e  Okul 6ncesi donem c¢ocuklarinin etkilesimli akran oyun davranislari ile prososyal davraniglari arasinda

anlaml bir iliski bulunmakta midir?

YONTEM

Arastirmanin Modeli

Bu arastirma betimsel arastirma modelinde bir arastirmadir. Betimsel arastirmalar bir olayl ya da durumunun
belirli 6zelliklerini igcinde bulundururlar. Mevcut durum veya gegmisten gelen sorunlar incelenir. Genel olarak
olaylar arasindaki muhtemel iliskiler ortaya konulur. Betimsel ¢alismalar olaylari daha iyi anlayama gruplama
firsati sunar. Betimsel arastirmalarda dogal sartlar bozulmaz, ortamda herhangi bir degisiklik yapilmaz (Bastiirk,

2013: 16).

Calisma Grubu

Cankiri il merkezinde 2018-2019 egitim &gretim yilinda okul dncesine egitime devam eden 66 kiz ve 60 erkek
cocuk ile ilgili 6gretmenlerinden veri toplanmistir. Calisma grubu goénullllik esasina gore tesadifi olarak

belirlenmistir.

Veri Toplama Araglari

Genel Bilgi Formu

Genel bilgi formu ¢ocuklarin demografik 6zellikleri ile ilgili bilgileri elde etmek amaciyla hazirlanmistir. Formda

¢ocugun cinsiyeti ve ebeveyninin egitim durumui ile ilgili maddeler yer almaktadir.
Cocuk Prososyallik Olcegi

Graham (1980) tarafindan gelistirilmis olan Prososyal Davranis Anketine (Prosocial Behavior Questionnaire)
dayanan bir 6lgme aracidir. 7 alt boyut ve 22 maddeden olusmaktadir. Rahatlatma, empati, yardim etme,
paylasma, isbirlikgi davranma, goniillilik, savunma/dahil etme konularini icermektedir. Olgme aracinda
O6gretmen ya da ebeveyn, cocuklarin prososyal davranis becerilerine sahip olma derecesine gore degerlendirme
yapmaktadir. Olgme araci likert tipinde olup cevaplar 1 (higbir zaman) ile 7 (her zaman) arasinda degismektedir.
Olgekten yiiksek puan alinmasi, prososyal davranislarin daha cok sergilendigini géstermektedir (Akt. Bagcl &

Oztiirk Samur, 2016).

Olcek Bagcr ve Oztiirk Samur (2016) tarafindan Tiirkceye uyarlanarak gegerlik giivenirlik calismasi yapilmistir.
CPO Anne Formu 21 madde ile tek boyutlu bir yapiya, Baba ve Ogretmen Formlari da 22 madde ile tek boyutlu

bir yapiya sahiptir. Arastirmada 6lgegin 6gretmen formu kullanilacaktir. CPO Ogretmen Formunun giivenirlik
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katsayisi. 96 hesaplanmistir. CPO’niin 60-72 aylik ¢ocuklarin prososyal davranislarini 8lgmede kullanilabilecek

gecerli ve guivenilir 6lgme araci oldugu ortaya konmustur.
PENN Etkilesimli Akran Oyun Olcegi

Penn Etkilesimli Akran Oyun Olgegi (Penn Interactive Peer Play Scale, PIPPS) Fantuzzo, Mendez ve Tighe (1998)
tarafindan kiglk cocuklarin akran oyun davranislarinin niteliginin belirlenmesi igin gelistirilmistir. Penn
Etkilesimli Akran Oyun Olcegi Ahmetoglu, Acar ve Aral tarafindan Tirkceye uyarlanmistir. Penn Etkilesimli
Akran Oyun Olcegi Ogretmen Formu o&gretmenler tarafindan doldurulmaktadir. Ogretmenler, cocuklarin
akranlari ile bazi davranislari ne kadar siklikla gésterdiklerini degerlendirmektedir. Likert tip bir 6lgme araci olan
PEAOO “Oyun Etkilesimi”, “Oyunun Bozulmasi” ve “Oyundan Kopma” olmak Uzere {i¢ alt boyutu olan 32
maddelik bir 6lgme aracidir. PEAQQO-O, 1 (hicbir zaman) ile 4 (her zaman) arasinda degerlendirilmektedir. Oyun
Etkilesimi 8, Oyunun Bozulmasi 11 ve Oyundan Kopma alt boyutu 1lmaddeden olusmaktadir. Olgegin ig
tutarhhk degerleri Oyun Etkilesimleri icin a= .85, Oyunun Bozulmasi i¢in a= .89 ve Oyundan Kopma i¢in a= .81
olarak hesaplanmistir. Olgek Tiirkceye uyarlanmis ve orijinal dlgekte oldugu gibi li¢ faktorlii bir yapida oldugu
goriilmistir. I¢ givenirlik katsayilar; Oyun Etkilesimi icin a=.85, Oyunun Bozulmasi icin a=.89 ve Oyundan
Kopma i¢in a=.81 olarak bulunmustur. Tlrkceye uyarlanan 6lgegin gecerli ve givenilir bir lgme araci oldugu

gorilmustir (Ahmetoglu, Acar & Aral, 2016).
Verilerin Analizi

Elde edilen veriler SPPSS paket programina girilmistir. Kullanilacak istatistiksel yéntemin belirlenebilmesi igin
normallik testleri yapiimis ve basiklik-carpiklik degerleri hesaplanmistir. Elde edilen verilerin normal dagilim
gosterdigi icin parametrik testler uygulanmasina karar verilmistir. t testi, ANOVA ve ¢oklu regresyon analizinden

yararlaniimigtir.
BULGULAR

Elde edilen verilerin analizinde SPSS paket programi kullanilmistir. Analiz sonuglari arastirma sorulari dikkate

alinarak sira ile tablolar halinde verilmistir.
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Tablo 1. Penn Etkilesimli Akran Oyun Olgegi ve Cocuk Prososyallik Olgeginden Alinan Puanlar Bakimindan

Cocugun Cinsiyetine iliskin t testi Sonuglari

Cinsiyet N Ortalama SS t p
Oyun Etkilesimi Kiz 66 28,7727 5,51863
Erkek 60 26,0500 7,37018 2,361 ,020*
Oyunun Bozulmasi Kiz 66 17,0000 6,57735
7’ 7 _ 1 2*
Erkek 60 21,3167 8,56182 3,190 /00
Oyundan Kopma Kiz 66 15,2121 5,64192
-2,08 *
Erkek 60 17,3667 5,90882 /089 039
Prososyal Davranis Kiz 66 80,5313 19,31606 2,522 ,013*

Erkek 60 70,6667 23,83322

p<0,05

Tablo 1 incelendiginde etkilesimli akran oyun davranislarinda cinsiyete gére istatistiksel acidan anlamli bir
farklilagma gorulmektedir. Kiz g¢ocuklari daha fazla oyun etkilesimi gosterirken, erkek cocuklarin oyunun
bozulmasi ve oyundan kopma alt boyutu ortalama puanlari daha yiksektir. Prososyal davranislarda ise kiz

cocuklari lehine anlamli bir farklilasma gorilmektedir (p<0,05).

Tablo 2. Penn Etkilesimli Akran Oyun Olgegi ve Cocuk Prososyallik Olgeginden Alinan Puanlar Bakimindan

Annelerin Ogrenim Durumuna iliskin ANOVA sonuglari

Varyansin F p
Kaynagi Kareler Toplami Kareler Ortalamasi
Oyun Etkilesimi Gruplar arasi 189,853 47,463
Gruplar igi 5379,549 44,095 1,076 ,371
Toplam 5569,402
Oyunun Bozulmasi Gruplar arasi 287,213 71,803
Gruplar igi 7516,504 61,611 1,165 ,329
Toplam 7803,717
Oyundan Kopma Gruplar arasi 266,585 66,646
Gruplar igi 4088,218 33,510 1,989 ,100
Toplam 4354,803
Gruplar arasi 1023,476 511,738
Prososyal Davranis Gruplar ici 60817,356 498,503 1,027 ,361
Toplam 61840,832

p>0,05

Tablo 2 incelendiginde ¢ocuklarin etkilesimli akran oyun davraniglari ve prososyal davranislarinda annelerin

6grenim durumuna gore istatistiksel agidan anlamli bir farklilasma goériilmemektedir (p>0,05).
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Tablo 3. Penn Etkilesimli Akran Oyun Olgegi ve Cocuk Prososyallik Olceginden Alinan Puanlar Bakimindan
Babalarin Ogrenim Durumuna iliskin ANOVA sonuglari

Varyansin F p
Kaynagi Kareler Toplami Kareler Ortalamasi
Oyun Etkilesimi Gruplar arasi 15,074 7,537
Gruplar igi 5576,106 44,609 ,169 ,845
Toplam 5591,180
Oyunun Bozulmasi Gruplar arasi 65,250 32,625
Gruplar igi 7739,555 61,916 ,527 ,592
Toplam 7804,805
Oyundan Kopma Gruplar arasi 121,513 60,757 1,794 ,171
Gruplar igi 4234,205 33,874
Toplam 4355,719
Gruplar arasi 270,421 135,210
Prososyal Davranis Gruplar igi 61623,452 501,004 ,270 ,764
Toplam 61893,873

p>0,05

Tablo 3 incelendiginde c¢ocuklarin etkilesimli akran oyun davranislari ve prososyal davranislarinda babalarin

6grenim durumuna gore istatistiksel agidan anlamli bir farklilasma gérilmemektedir (p>0,05).

Tablo 4. Penn Etkilesimli Akran Oyun Olgegi ve Cocuk Prososyallik Olgeginden Alinan Puanlara iliskin Coklu
Regresyon Analizi Sonuglari

GCOCUK PROSOSYALLIK OLGEGI

PENN ETKILESIMLI AKRAN

OYUN OLCEGI B SS Beta t p
Oyun Etkilesimi 2,029 ,270 ,560 7,514 ,000%*
Oyunun Bozulmasi -,811 ,244 -,264 -3,324 ,001%*
Oyundan Kopma -,140 ,365 -,034 -,383 ,702

**p<0,01

Tablo 4 incelendiginde prososyal davranislar ile oyun etkilesimi alt boyutu arasinda pozitif yonde glcl bir iligki
oldugu gorulmektedir (p<0,01). Prososyal davranislar ile oyunun bozulmasi alt boyutu arasinda negatif yonde
glclu bir iliski vardir (p<0,01). Prososyal davranislar ile oyundan kopma davranisi arasinda negatif bir iliski

bulunsa da, bu iliski istatistiksel agidan anlamli degildir.

TARTISMA

Bu calisma okul 6ncesi donem cocuklarinin akran oyunlarinda prososyal davranislarin etkisini incelemek
amaciyla yapilmistir. Arastirmanin ¢alisma grubunu Cankiri il merkezinde 4 ve 5 yas grubunda okul oncesi
egitime devam eden 126 ¢ocuk olusturmustur. Elde edilen veriler dogrultusunda ¢ocuklarin oyun davranislari
ve prososyal davranislari Gzerinde cinsiyet ile ebeveynin 6grenim durumunun etkisi incelenmistir. Cocuklarin

oyun davranislari (izerinde prososyal davranislarin etkisi arastirilmistir.
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Elde edilen bulgulara gére Cocuk Prososyallik Olcegi ve PENN Etkilesimli Akran Oyun Olgeginin oyun etkilesimi
alt boyutunda kiz ¢ocuklarin puan ortalamalari anlamli olarak yliksek iken; oyunun bozulmasi ve oyundan
kopma alt boyutunda erkek gocuklarin puan ortalamalari anlamli bir sekilde yiksektir. Kiz gocuklarin daha fazla
oyun etkilesimi gosterdigi, erkek ¢ocuklarin ise oyunun bozulmasi ve oyundan kopma davranislarinin daha fazla
oldugu soéylenebilir. Bunun yani sira kiz ¢ocuklari erkek c¢ocuklara gore daha fazla prososyal davranis
sergilemektedir. Camgoz (2010) kiz ¢ocuklarin oyun etkilesimi alt boyutundan daha yiksek puanlar alirken,
erkek ¢ocuklarin oyundan kopma ve oyunun bozulmasi alt boyutlarindan daha yiliksek puan aldiklari sonucuna
ulagmistir. Fabes vd. (2003) ortalama 52 aylik olan ¢ocuklari oyun esnasinda gozlemlemistir. Yapilan gozlemler
sonucunda akran gruplarindaki oyun deneyimlerinin cinsiyete gore degistigi goralmustir. Erkek cocuklarin
oyunlarinin daha hareketli ve kizlarin oyunlarina goére basmakalip oldugu sonucuna ulasiimistir. Acer (2018) kiz
cocuklarin erkek c¢ocuklarina goére oyun etkilesimi esnasinda daha olumlu davranislar sergilediklerini
belirtmistir. Oyunun bozulmasi ve oyundan kopma davranislarinda ise erkek ¢ocuklarina gére kiz gocuklarin
daha az negatif davranislar gdsterdigi sonucuna ulasmistir. Ozdemir ve Budak (2019) yapmis oldugu calismada
cinsiyete gore oyun davraniglarinin farkhlastigi sonucuna ulagsmistir. Arastirma bulgulari kiz cocuklarinin oyun
etkilesimlerinin anlamli bir bicimde daha fazla oldugunu gostermistir. Oyunu bozma davranisi cinsiyete gore
anlaml bir sekilde farklilasmazken, erkek ¢ocuklarin oyunu bozma puan ortalamalarinin daha yiiksek oldugu
goriilmulstir. Oyundan kopma puan ortalamalarinin ise birbirine ¢ok yakin oldugu goérilmistir. Sali (2014)
akranlara karsi yardimi amaglayan davranislarin kiz ¢ocuklari tarafindan daha fazla sergilendigini belirtmistir.
Tirkoglu ve Giltekin Akduman (2015) kiz cocuklarinin sosyal beceri diizeyinin daha yliksek oldugu sonucuna
ulagsmiglardir. Sola Arabaci (2018) kiz ¢ocuklarin erkek ¢ocuklara gore akranlarina karsi daha fazla prososyal
davranis gosterdiklerini belirtmistir. Erkek cocuklarin ise akranlarina karsi daha fazla kaygih korkulu, asiri
hareketli ve saldirgan olduklari bunun yani sira akranlari tarafindan daha fazla dislandiklari sonucuna ulagmistir.
Sosyal davranislara iliskin yapilan calismalarda genellikle kiz cocuklarin olumlu sosyal davranislari daha cok
sergiledigi gorilirken, erkek gcocuklarin olumsuz davranislari daha ¢ok sergiledikleri gériilmiistiir. Ancak sosyal
davranislarin sergilenmesinde cinsiyete gore farkhilasma bulunmadigini gésteren arastirma sonuglari da
mevcuttur (Dereli, 2016; Zembat vd., 2018). Guo vd. (2017) ve O'Toole vd. (2017) tarafindan yapilan
arastirmalarda okul 6ncesi gocuklarinin prososyal davranislari ve akran kabulleri ile cinsiyetleri arasinda bir
iliskiye rastlamamistir. Bununla birlikte O'Toole vd. (2017) erkek gocuklarin fiziksel saldirganlk, kiz cocuklarin ise
iliskisel saldirganlik diizeylerinin yiksek oldugunu belirtmislerdir. Okul éncesi dénem ¢ocuklarinin gerek akran
oyunlarinda gerek ise diger ortamlarda sergiledikleri davranislar kiz ve erkek ¢ocuklara yonelik tutumlara bagl
olarak farklilik gostermis olabilir. Akran etkilesimlerinde gocuklarin sosyal becerileri ile davranis problemleri
blyik bir etkiye sahiptir. Yapilan arastirmalar toplumsal cinsiyet roliiniin de etkisi ile genellikle erkek cocuklarin
olumsuz sosyal davranislarinin ve saldirganliklarinin (ikiz & Oztiirk Samur 2016; Avci, Tan Selguk & Kaynak,
2019) daha fazla oldugunu ortaya koymustur. Toplumun 6fke kontroli gibi konularda kiz ve erkek gocuklardan
beklentilerinin farklilasmasina bagh olarak kiz ¢ocuklari kendini ifade etme ve uyum becerilerinde daha
basarilidir (Hinkley vd., 2018). Ayrica erkek cocuklarin daha hareketli olduklari ve kiz ¢ocuklara nazaran
tepkisellik puanlarinin fazla oldugu gorilmuistir (Akbas, 2016; Acer, 2018). Kizlarin ise sosyal beceri ve sosyal
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uyum dizeylerinin, iletisim becerilerinin daha yiiksek oldugu, daha sebatkar mizaca sahip olduklari gérilmistir
(Akbas, 2016; Acer 2018; Kayili, 2018). Kiz ¢ocuklarinin sosyal yetkinliklerinin yliksek olmasi akran grubu
tarafindan daha kolay kabul edilmelerine, daha iyi iletisim ve etkilesim kurmalarina, oyunun kurallarina daha iyi
uyum saglamalarina dolayisi ile oyun etkilesimlerinin artmasina neden olmus olabilir. Erkek gocuklarin sira
bekleme, paylasma ve olumlu iletisim gibi sosyal becerilerinin zayif olmasi, bununla birlikte saldirganlik
davranisi gostermeleri oyun grubunun disinda kalmalarina ve grup oyunlarini olumsuz bir sekilde etkilemelerine
neden olmus olabilir. Sung (2017) erkek gocuklarin oyunun bozulmasi ve oyundan kopma davranislarina
davranis problemlerinin aracilik ettigi sonucuna ulasmistir. Bununla birlikte erkek ¢ocuklarin daha tepkisel
olmasi oyunu bozma davraniglarini arttirirken, kiz c¢ocuklarin daha sebatkdr olmasi oyundan kopma

davraniglarini azaltmis olabilir.

Anne ve babalarin 6grenim durumlari ile gocuklarin oyun davranislari ve prososyal davranislari arasinda anlamh
bir iliski gorilmemektedir. Camgoz (2010) ve Acer (2018) annelerin ve babalarin 6grenim durumuna goére
etkilesimli akran oyun davranislarinin farkhlasmadigi sonucuna ulagsmistir. Kocabas (2018) annenin 6grenim
dizeyi arttikga gocuklarin oyun etkilesimi davraniglarinin arttigini; babanin 6grenim duizeyi arttiginda ise
oyundan kopma davranislarinin azaldigini belirtmistir. Ozkilic Kabul (2019) ise annenin grenim diizeyi arttikca
oyun bozma davranislarinin azaldigi; bununla birlikte babasi lisanststi egitim alan ¢ocuklarin babasi ilkokul
veya ortaokul mezunu olan ¢ocuklara gére daha az oyun bozma davranisi sergiledigi sonucuna ulagmistir. Sola
arabaci (2018) prososyal davranislarin anne ve baba 6grenim durumuna gore anlamh bir farkhihk gostermedigini
belirtmistir. Merig ve Ozyiirek (2018)'in ¢alismasinda sosyal kural bilgisinin anne &grenim durumuna gére
farklilagmazken, baba 6grenim diizeyinin artmasi ile ¢cocuklarin sosyal kural bilgi diizeyinin artirdigi sonucuna
ulasilmistir. Akbas (2016)'1n yapmis oldugu g¢alismada, ¢ocuklarin sosyal uyum ve uyumsuzluk diizeyinin annenin
o6grenim durumundan etkilendigi gorialmustir. Farkli 6rneklemlerle yapilan arastirma sonuglarinda farkhliklar
gorilmektedir. Genellikle birincil bakici gorevini Ustlenen anneler ve ¢ocugun saghkli gelisimi icin “olmazsa,
olamaz” kabul edilen babalar ¢ocuklar lzerinde 6nemli bir etkiye sahiptir. Ebeveynlerle ilgili birgok faktoriin
gelisim (zerindeki etkileri bilinmektedir. Ogrenim diizeyinin yani sira nitelikli zaman gegirme ve cocuk
yetistirme tutumlari gibi faktorlerin farklilasmasi cocuklarin prososyal davranislari ile oyun davranislari tizerinde

etkili olmus olabilir.

Prososyal davranislar ile oyun etkilesimi ve oyunu bozma davranislari arasinda gigli bir iliski oldugu
gorilmektedir. Prososyal davranislarla birlikte oyun etkilesiminin arttigl, oyun bozma davranisinin ise azaldigi
soylenebilir. Prososyal davranislar ile oyundan kopma davranisi arasinda istatistiksel olarak anlaml bir iliski
bulunmasa da, prososyal davraniglarin artmasi ile oyundan kopma davranislarinin azaldigi gérilmektedir. Akran
kabuli prososyal davranislarla iliskilidir (Guo vd., 2018). Prososyal davranislar sergilemek cocuklarin sosyal
kabul gérmelerini saglamaktadir. Coelho vd. (2017) 3-5 yas araligindaki sosyal kabul dizeyi yiksek olan
¢ocuklarin daha fazla oyun etkilesiminde bulunduklarini, oyundan kopma diizeylerinin ise daha diisiik oldugunu

belirtmektedir. Kuhnert vd. (2017)’nin yaptiklar arastirmaya gore sosyal tercih prososyal davranislarla iliskilidir.
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Calk vd. (2009) prososyal davranislar ile zorbalik davranislari arasinda negatif yonde bir iliski oldugunu
belirtmistir. Aksoy (2018) sosyal becerilerin sinifa katilim ve olumlu yénelimi olumlu bir sekilde etkiledigi
sonucuna ulasmistir. Ozdemir Topaloglu (2013) Sosyal beceri programinin cocuklarin yasitlarina karsi
saldirganliklarini ve asiri hareketliliklerini azalttigini belirtmistir. Erten (2012)’in galismasina gére olumlu sosyal
davranislar ile korkulu-kaygih olma ve asiri hareketlilik arasinda ters yonde bir iliski vardir. Sali (2014)
akranlarina karsi saldirgan olma ve asosyal davranislar gosterme ile akranlar tarafindan dislanma arasinda
olumlu bir iligki oldugunu saptamistir. Prososyal davraniglar, gonilli bir sekilde yapilan olumlu sosyal
davranislari ifade etmektir. Bu davranislarin erken vyillarda kazanilmasi uzun ve kisa vadede bireyin sosyal
yasamini 6nemli diizeyde etkilemektedir. Elde edilen bulgular prososyal davranislarin etkilesimli akran oyunlari
Uzerinde olumlu bir etkiye sahip oldugunu géstermektedir. Prososyallik diizeyinin artmasi ile kurallara uyma,
olumlu iletisim, is birligi yapma ve yardimlagsma davraniglarinin ortaya konmasi akran etkilesimini olumlu
etkilemis, oyun gruplarina kabuli kolaylastirmis olabilir. Prososyallik dizeyinin azalmasi ile zorbalk ve
saldirganlik gibi olumsuz davranislarin sergilenmesi ise oyunu bozma ve oyundan kopma davranislarini arttirmis
olabilir. Okul 6ncesi dénemde prososyal davraniglarin desteklenmesi yolu ile etkilesimli akran oyunlarinin

niteligi desteklenebilir.

SONUC VE ONERILER

Arastirma bulgulari kiz ¢ocuklarin daha fazla oyun etkilesimi kurduklarini ve daha fazla prososyal davranislar
sergilediklerini ortaya koymustur. Ebeveynlerin 6grenim durumu ile oyun davranislari ve prososyal davranislar
arasinda bir iliski saptanmamistir. Prososyallik dizeyi yiksek olan cocuklar daha fazla oyun etkilesimi

gosterirken, oyun bozma davraniglari daha disik dizeydedir.

Arastirma sonuglarindan hareketle, risk gruplari belirlenerek okul 6ncesi donemde gelisen prososyal
davranislara yonelik erken midahale programlari gelistirilebilir. Prososyal davranislar ve oyun davranislari
Uzerinde ailesel faktorlerin etkisi arastirilabilir. Ebeveyn ile ilgili ¢ocuk yetistirme tutumu, nitelikli zaman
gecirme, cocukla kurulan iliskinin niteligi gibi 6zellikler bakimindan oyun davranislari ve prososyal davraniglar

incelenebilir.

SINIRLILIKLAR

Bu arastirmanin bazi sinirliliklari bulunmaktadir. Arastirmanin g¢alisma grubu il merkezinde okul 6ncesi egitime
devam eden c¢ocuklarla sinirlidir. Ayrica kullanilan 6lgme araglar 6gretmenler tarafindan doldurulmaktadir.
Cocugun dogrudan degerlendirilebilecegi 6lgme araclari kullanilarak prososyal davranislari ve oyun davranislari
incelenebilir. Farkl 6lgme araglari kullanilarak gocuklarin farkli ortamlarda sergiledikleri davranislar ebeveyn

g0zl ile degerlendirilebilir.
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