IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

Article Type: Research Article

THE RELATION BETWEEN THE EFFECTIVENESS OF INSTRUMENT TEACHER AND
STUDENT MOTIVATION

Serpil UMUZDAS
Assoc. Prof. Dr., Tokat Gaziosmanpasa University, Turkey, sumuzdas@hotmail.com
ORCID: 0000-0002-6013-2406

Mihriban YAGIZ
Master Student, Tokat Gaziosmanpasa University, Turkey, yagizmihribanO8@gmail.com
ORCID: 0000-0002-4185-2192

Received: 19.03.2020 Accepted: 14.08.2020 Published: 24.08.2020

ABSTRACT

In this study, the relation of the effectiveness of the instrument teacher to student motivation is
observed. In the study, the data obtained from the individual instrument student motivation
scale of undergraduate students receiving instrument training and the scales obtained with the
teacher effectiveness scales were processed and evaluated. The answers of the students on how
they perceive their teachers in terms of effectiveness and their level of instrument motivation
were obtained. 172 students of the department of music education in state colleges in the
provinces of Tokat and Nigde in Turkey participated in the study. The study is in the quantitative,
relational scanning model. As a result, despite a low level of overall motivation, students'
motivation for success is relatively high. Students describe their teachers as effective. The
personal and professional effectiveness of teachers is related to the motivation levels of
students. Results of this study on student motivation and teacher effectiveness provides support
in the context of instrument education with its findings similar to the literature. The present
study, which finds the relationship between teacher effectiveness and student motivation in
terms of working motivation in instrument education; showed that student's working motivation
can change according to both personal and professional characteristics of the teacher. If the
personal and professional characteristics of the teacher are perceived as effective by the student,
the motivation level of the student increases. It is possible to say that whether the student will
work on the instrument or how much he/she will work, may depend on the characteristics of the
teacher. According to the findings of the present study, no significant relationship was found
between the success motivation, unmotivation and the effectiveness of the teacher. From this
point of view, especially instrument teachers should remember that they can affect students'
study motivation, increase their willingness to work and activate them with their own
effectiveness. Because showing the student's working behavior may vary according to the
teacher's characteristics. From this point of view, especially instrument teachers should
remember that they can affect students' study motivation, increase their willingness to work and
activate them with their own effectiveness. Because showing the student's working behavior
may vary according to the teacher's characteristics.
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INTRODUCTION

Teacher training programs were firstly developed with a focus on the branches, profession, and general cultural
knowledge within the framework of the characteristics that the teacher should have. When it was observed
that teacher attitudes and behaviors had important effects on students in the following years, these features of
the teacher also started to be examined within the framework of teacher competencies in teacher training
programs (Darling-Hammond, 2000; Wenglinsky, 2000). Currently, it can be stated that the competencies and
skills/features that a teacher candidate should have are; field knowledge, professional knowledge, personal
characteristics suitable for the profession. These features are considered valuable as an interrelated whole.
Effectiveness in teaching refers to the types of actions that provide or facilitate learning Effectiveness of the
teacher is a combination of knowing the student and setting appropriate goals for him/her and helping him/her
with this (Berliner, 2005). Because beyond the academic support of their teachers; students have expectations
such as interest, curiosity, and empathy (Erben Kececi, Beyhan, & Sonmez Ektem, 2013). Effective teachers are
experts who are reliable, able to focus on multitasking, pay attention to student motivation and provide
feedback, and apply time management well Teachers must provide education as a role model with their own
personal and professional characteristics rather than just transferring cognitive knowledge (Rowan, Chaing, &
Miller, 1997). Especially in applied areas, it is thought that the functionality of the teacher's features has
increased further. For this reason, it can be beneficial in the context of the learning outcomes of the teacher,
especially for the branches where the application is predominant, for the teacher to embrace approaches

according to his/her student's individual differences.

Since it is one of the methods in instrument education to create playing experience by modelling the educator
or the artist, it is known that the quality of the teacher is important. Because the lessons are made one-to-one
in instrument education and thus the personal and professional characteristics of the teacher become more
important (Girgin, 2015). Due to the direct communication and interaction, individual instrument education
environment can be considered as an environment where the teacher and the student can better observe the

mutual academic expectations.

In Turkey, instrument education is given at the level of license and currently, 1-hour lesson per week is given in
education faculties. It is aimed that the teacher candidates will use the instruments they learned to play as part
of the instrument lessons in the faculties in their professional life when they graduate. The candidate student
tries to learn to play the instrument in order to be able to play and teach his instrument adequately when
he/she is a teacher, to accompany the songs, and to use it in certain activities when necessary. The most
effective tool of the music teacher is the instrument he/she uses. The mission of the instrument lessons in
education faculties is based on this idea. While the Higher Education Institution obliges the instrument lesson
at the undergraduate level in the music teaching department, the instrument lessons are organized specifically
for the student within a general framework. Instrument education is carried out within the framework of
traditional Turkish music and western music. Which instrument the student will learn to play in the institution;
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the attitude and physical fitness of the student along with the needs of the institution and country are
evaluated and determined by the relevant scholars. After this determination, the student conducts his studies
and activities related to the instrument under the guidance of the educator responsible for this course during
his four-year undergraduate education. The instructor or lecturer who provides instrument education gives the
student the instrumental dimension of music education in a systematic way. In this process, teachers and
students come together at certain intervals and for a certain period of time. In disciplines such as music that
takes a long time and requires continuity in the context of development, students may need the motivation to
continue their studies. Communication with his/her teacher and the feedback he/she will receive can be a
factor in student motivation. The conditions provided and external stimuli are variables that affect learning
interest and desire (Schunk, 1990). Therefore, during the student's process of instrument learning, the features

of his/her teacher can affect the student's motivation as a stimulus.

Orhan (2006), indicates that the motivating behaviour of the teacher can be effective in terms of student's
attitude, motivation, self-control skills, and instrument performance. In motivated students; preparation and
interest and active participation in the lesson, focus, effort and perseverance, continuity and determined

behaviours are observed (Dilekmen & Ada, 2005).

Its handling together with motivation originates from the nature of learning (Eggen & Kauchak, 2001).
Motivation is required to mobilize the learner to learn (Woolfork, 2015). Motivation is the internal and external
forces that take action from their perceptions on themselves and their environment and that initiates and
maintains behaviour (Vallerand & Thill, 1993). If the student is acting because of his/her own wishes, if he/she
is showing a tendency to reach a certain goal, then he/she acts with external motivation (Song & Gabowsky,
2006). According to Epstein & Rogers (2001); a person with intrinsic motivation displays behaviour willingly.
Rewards and further support may be required for external motivation. Dilts (1998) and Lumsden (1994) defined
motivation as a force that can initiate, sustain and guide behaviour by emphasizing the existence of a
determined goal. According to Miller (2010), motivation is necessary for learning within the affective context.
Because motivation supports the development of the individual and ensures effective use of his/her potential
(Eggen & Kauchak, 2001). In this context, Martin (2001) describes student motivation as a driving force for
students to work hard at school in order to learn and achieve success. Therefore, as Martin & Briggs (1986)
clarifies the question of what motivation is for; it is possible to say that motivation is the function of affecting
the beginning, sustaining and control of the behaviour. Schunk (1990) states that motivation is effective in
getting the students to enjoy their duties with enthusiasm. It is believed that this statement is predominantly
based on intrinsic motivation elements. Although a relationship between success and intrinsic motivation is
established (Tollefson, 2000), whether it is internal or external, the effort to learn or achieve is likely to
contribute to progress in what is being dealt with. Because previous research states that motivation is an
important factor affecting academic success (Amrai, Motlagh, Zalani, & Parhon, 2011; Brophy, 1987; Caruth,
2018, Francis, et al., 2004; Freedman, 1997; Gorham & Milette, 1997; Maric & Sakac, 2014; Margolis & Mccabe,
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2004; Midgley, Feldlaufer, & Eccles, 1989; Jones & Jones, 1998; Murphy & Alexender, 2000; Kaufmann &
Humsan, 2004; Orhan Ozen, 2017; Ozgiingdr & Kapikiran, 2008; Pressley, El-Dinary, Gaskins, Schuder, Bergman,
Almasi & Brown, 1992; Robinson, 2017; Yazici & Altun, 2013). According to Erwin (2004), motivated students
do quality jobs, learn well and act responsibly. Therefore, every educator aiming to increase academic success
must be concerned with the motivation of their students (Karagiiven, 2012; Legault, Green-Demers, & Pelletier,

2006).

According to PISA 2018 report, (OECD, 2018) score higher amounting to a score higher than the average school
year. It is stated that there is a significant difference in the attitude of the student towards lessons who is
motivated in the classroom and the student who is not motivated (Bayraktar, 2015). It is known that the
elements that support motivation in the educational environment together with the current high motivation
affect the learning positively (Lumsden, 1994). On the other hand, low motivation and the inadequate
environment in terms of increasing motivation can be defined as factors that decrease academic success (Atay,

2004).

It is conceivable (Ozmentes, 2013) that one of the many important factors that affect student motivation such
as family and friends is the teacher. It is stated that the characteristics of the teacher can increase student
learning and success through attitude and motivation ( Simbdl, 1996; Tatar, 2004), and it is necessary to focus
on the teacher assigned to provide learning in the classroom in order to increase the motivation of the

students (Maulana, Opdenakker, & Bosker, 2016).

Studies on motivation in music education are those that are teacher-oriented (Madriaga & Arriaga, 2011;
Ozmentes, 2013), based on teacher-student communication (Turhal, Kalyoncu, & Kegeci, 2018), based on
instrument education (Ozgelik Herdem, 2016; Girgin, 2015; Kurtuldu & Aksu, 2015; Schmidt, 2005; Sungurtekin,
2010; Tabaru & Sen, 2019). There are also studies in the literature in which effective teacher characteristics are
investigated by establishing a relationship with student motivation (Cruikshank, Jenkins, & Metcalf, 2009;
Frenzel, Taxer, & Schwab, 2019; Madriaga & Arriaga, 2011; Orhan Ozen, 2017; Gum, 2016; Siiriicii & Unal,
2018), as well as research investigating student perceptions about effective teacher characteristics (Beyhan,

2018; Crasborn, Hennissen, Korthagen, & Brouwer, 2015; Gengtlirk, Akbas, & Kaymakgi, 2012).

In this case, the authors wanted to question whether the effectiveness of the teacher who gives the instrument
lesson which is within the scope of applied education in an individual environment is related to the motivation
of the students. For this purpose, in the study; 1. What is the effectiveness level of the instrument teacher? 2.
What is the motivation level of the student in the instrument lesson? 3. Is there a significant relationship
between the effectiveness of the instrument teacher and the motivation of the student in the instrument

lesson? answers to these questions were sought.
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METHOD

Research Model

The research is in the quantitative relational screening model. Quantitative research explains the relationships
between variables with statistical and numerical data (Patton, 2014). The relational scanning model is a
research model to determine whether there is a co-variation between two or more variables and its level, if

any (Fraenkel & Wallen, 2009).
The Study Group

Before the study, with G Power analysis; the ideal number of participants was calculated based on the
relationship between the two averages. In the calculation, the "two-way correlation, type 1 error rate (a) =
0.05, and the strength of the study (1-B) are taken as 0.95". According to the analysis, the number of
participants required for this study was determined as 134 people. For research; preferred due to ease of
transportation and application, Tokat Gaziosmanpasa University Fine Arts Faculty Music Education
Department's all undergraduate students and all undergraduate students of Nigde Omer Halis Demir University
Fine Arts Faculty Music Education Department formed the study group (N = 110 +130 = 240). The study was
carried out with 172 students who participated in the study, providing a full scale of submitting their
volunteering. 50% (86) of the participants are students at Tokat Gaziosmanpasa University and 50% (86) of
them are students at Nigde Omer Halis Demir University. 60.1% (104) are women and 39.9% (68) are men.
Considering the age ranges, there are 81.7% (141) students at the age of 18-22, 14.8% (25) students at the age
of 23-27, and 3.5% (6) students at the age of 28 and over. According to their instruments; 24.9% (28) of them
learn the violin, 21.4% (37) the side flute, 16.6% (28) the 'baglama’, 9.8% (17) the cello, 9.3% ( 16) the viola,
8.9% (15) the guitar, 4.6% (8) the 'oud', 2.9% (5) singing and 1.7% (3) the piano. 36.5% (63) of the participants
are 1st grade, 13.4% (23) of them are 2nd grade, 27.5% (47) of them are 3rd grade and 22.5% (39) of them are
4th_grade students. As for the duration of playing the instruments, There are 45.6% (77) students playing for 1-4

years, 50% (86) students playing for 5-8 years, 4.4% (8) students playing for 9-12 years.
Data Collection Instruments
Individual Instrument Lesson Motivation Scale(lILMS)

Individual instrument lesson from motivation scale was used to measure the motivation level of students
regarding instrument lesson. Validity and reliability studies of the individual instrument motivation scale were
previously conducted by Girgin (2015). The scale is 25-item and 3-dimensional. These dimensions are named
as a motivation of success, the motivation of work and being unmotivated. For the dimension of success
motivation in the scale that is used, the statement of “l always want to get the highest grade in the instrument
lesson.”, for the dimension of working motivation, the statement of "l would reject my friends' offer to go out
so that | can study for the instrument lesson.", for the dimension of unmotivation, the statement of "I am
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taking the instrument lesson because | have to." can be given as an example. Cronbach Alpha internal
consistency coefficients of the sub-dimensions of the 5-point Likert type scale are respectively; for the
“unmotivation” sub-dimension.90, for the motivation sub-dimension.88, for the working motivation. 76.
Cronbach Alpha value of the whole scale. It is 77. Instrument motivation levels of students who are receiving
instrument education in order to become a music teacher were determined by applying the scale, which was
developed to determine the motivation of the students for studying the instrument to them. Cronbach Alpha
value of the whole scale for this research.75 was found. Factor loads are in the value range of 558 at the
lowest, 865 at the highest. According to Barlett's sphericity test, The KMO value is 876 and the chi-square
value is significant at the level of 3082,052 p <0.01.

Effective Individual Instrument Teacher Scale(EIITS)

An effective individual instrument teacher scale was used to measure the effectiveness level of the instrument
teacher. The scale developed by Girgin (2018) is a 2-dimensional tool consisting of 47 items. The scale is aimed
at answering students to determine the effectiveness of individual instrument teachers working in music
teaching departments and Fine Arts High Schools. Cronbach Alpha values of the sub-dimensions of the scale,
which is in the 5-Likert type, are; "Personal characteristics". 97, “Professional Features”. 96. Cronbach Alpha
value for the whole scale. 96. There are 28 items in the "personal characteristics" dimension which is the first
dimension of the scale, and 19 items in the "professional features" dimension, the second dimension of the
scale. For the items related to personal characteristics in the scale used; the teacher's being empathetic,
understanding and supportive; for the items related to professional characteristics; the teacher's being
disciplined, inquisitive and good in time management can be given as examples. By measuring the responses of
the students to these items, which consist of the characteristics of an effective teacher, the student's
perception of the teacher's effectiveness level is understood. The measurements were repeated for the
reliability of this research. Cronbach Alpha value for the whole scale was found as 96. The factor loads are in
the value range of 685 and 870. According to Barlett's sphericity test, the KMO value is 954 and the chi-square
value is significant at the level of 11257,038 p <0.01.

Data Collection

Permission to use was obtained from the author who developed and published the scales used in the research.
The approval of the Tokat Gaziosmanpasa University Ethics Committee was obtained first for conducting the
research. The research permit was then provided by the relevant University Rectorate. In addition, a signed
consent form was submitted from the participating students that they volunteered for the research. Data
collection tools were distributed to students through researchers and collected. It is understood from 240

surveys in total that there are 172 accurate and fully filled scales.
Analysis of the Data

In this study, the effectiveness of the instrument teacher measured by quantitative data and the instrument

motivation levels of the students and their interrelation was evaluated and interpreted. SPSS 23.00 software
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program was used for analysis. Smirnov values were examined to test normality distribution. It was seen from

the test results that the data did not show normal distribution p <0.05.

Table 1. Normality Distribution of Students' Instrument Lesson Motivation and Effective Instrument Teacher

Scale Scores

N Min Max Y sd Kolmogorov-
Smirnov
df Sig.
1ILMS 172 1,00 4.48 3.12 ,388 172 .002
ENTS 172 1.26 5.00 4.59 ,712 172 .000

Later, since it is desired to describe the effectiveness level of the instrument teachers and the instrument
motivation level of the students, the average and standard deviation values were examined. A correlation test
was used to determine whether there is a significant relationship between teacher effectiveness and student

motivation. Since the data is not normally distributed Spearman Rank correlation coefficient was used.

FINDINGS (RESULTS)

In this section, the findings are given in accordance with the order of the questions sought in the research, and

comments are made according to the results of the analysis of the data.

1. Teacher effectiveness level in instrument education

Table 2. Teacher Effectiveness

N Minimum Maximum Mean Sd
Teacher Effectiveness 172 1.26 5.00 4.37 712
Personal
Characteristics 172 1.32 5.00 4.57 .704
Professional 172 1.16 5.00 4.65 532

Characteristics
It is seen that 1.26 points at the lowest and 5.00 points at the highest are obtained from the instrument

teacher effectiveness scale, the data of which is based on students. Looking at the average, it is understood
that teachers are perceived to be highly effective (4.37). In this regard, there are students who provide very
low average scores as well as full scores. Accordingly, although students think that they are highly effective
with their instrument teachers on average, the height of the standard deviation draws attention. In this case, it
is not possible to think that there is a homogeneous group of students who think they have an effective
instrument teacher. Some of the students have negative opinions on this issue, while others have positive
opinions. According to the scores related to their sub-dimensions, students perceive instrument teachers as
more effective in terms of their professional characteristics.
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2. Student instrument lesson motivation level

Table 3. Students' Instrument Lesson Motivation Levels

N Minimum Maximum Mean Sd
Instrument Lesson 172 1.00 4.48 3.08 388
Motivation
Unmotivation 172 1.00 4.30 3.10 424
Success Motivation 172 1.00 4.80 3.20 439
Working Motivation 172 1.00 4.60 3.00 471

When we look at the table, it is seen that 1,00 point at the lowest and 4,48 points at the highest are obtained
regarding the student motivation level. According to the average value; it can be said that students' motivation
for musical instruments is at an intermediate level (3.08). The relatively high average among the sub-
dimensions of unmotivation (3.10), success motivation (3,20) and working motivation (3,00) of the
measurement tool used in the study is seen in the success motivation.

3. The relationship between instrument teacher effectiveness and student motivation

Table 4. Correlation Analysis Regarding Teacher Effectiveness and Student Instrument Lesson Motivation

Sub-dimensions Instrument Lesson Motivation Teacher Effectiveness
Unmotivation Success Study Personal Professional
Motivation Motivation  Characteristics Characteristics

Unmotivation 1.000 .581" .616™ .081 .060

Success Motivation .581" 1.000 557" .072 .068

Working .616™ 557" 1.000 -.209" 178"
Motivation

Personal .081" .072 -.209" 1.000 962"

Characteristics
Professional .060 .068 178" 962" 1.000

Characteristics
" Correlation is significant at the 0.01 level (2-tailed)
" Correlation is significant at 0.05 level (2-tailed)
Instrument lesson motivation "work motivation ' The scale of effective individual instrument teacher scale

'personal traits' (r =.209, p <.01) and 'professional characteristics' (r =.178, p<.01), a positive significant
relationship was obtained between the dimensions. It is understood from here that the motivation of the

student can change according to the personal and professional characteristics of the teacher.

CONCLUSION, DISCUSSION AND SUGGESTIONS

With this study; the relationship between the effectiveness of the teacher giving the instrument lesson and the
instrument motivation of the students was investigated. According to the data obtained from the scale that the
students answered about the effectiveness of their instrument teachers, students think that on average, their
teachers are highly effective. Although the answers are heterogeneous, it is understood from the average
values they have that the participant students a positive perception about the effectiveness of their teachers.
Having an impact on student learning (e.g. Hattie, 2009) It is said that teachers are clearly more effective than

other variables in developing targeted educational outcomes (for example; Atteberry, Loeb, & Wyckoff, 2015).
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The characteristics that make them effective are evaluated by describing them separately from personal and
professional aspects.

When the items related to the personal characteristics included in the scale used in this study are examined,
with these features; it is understood that features such as being moderate, empathetic, humble, friendly,
tolerant and helpful are meant. Therefore, the students who answered the scale measured these features
according to their own perceptions while evaluating the effectiveness of the personal characteristics related to
instrument teachers. When the items related to the dimension of the professional features in the scale are
examined, the teacher; it is understood that the characteristics related to the teacher's professional
competence, research attitude, time management and discipline are meant. From here, they evaluated the
students' instrument teachers' discipline approach, proficiency in the profession of their instrument teachers,
their attitudes and behaviors about research and whether they use time effectively. These and similar data
based on evaluations in terms of professional teacher characteristics showed students' perceptions about the
professional characteristics of instrument teachers. According to the findings, students consider instrument
teachers to be highly effective. When the average scores of the sub-dimensions of the “effective instrument
teacher scale” applied to students about whether the instrument teachers are effective or not are examined;
while close average scores are observed, it is seen that students consider instrument teachers to be more

effective in terms of professional characteristics than personal characteristics.

According to the findings obtained in the current study, students taking instrument lessons have the motivation
of intermediate instrument lessons. When the average values are compared among themselves, it is
understood that the students act with success motivation the most in the instrument lesson. The Instrument
motivation for success may be related to the attitudes of the student who is learning to play the instrument
towards his/her goals. In other words; if the student cares about being successful in the instrument, he/she,
being motivated for the instrument lesson may be motivated to fulfil the requirements, Although it is
important how he/she defines or perceives success, it is generally known that grades are the most concrete
indicators of success. Apart from this, situations such as learning and effort whose related items are included in
the scale used are also in the concept of success. According to the average values based on the data obtained,
it is seen that the level of unmotivation that is one of the subdimensions of the relevant scale, is in the second
place. Unmotivation stems from not valuing an activity, feeling insufficient to do so, and/or not believing that it
will produce the desired result (Ryan & Deci, 2000). Therefore, it can be understood that some students may
experience a lack of motivation which is thought to be linked to their negative attitudes and feelings of
inadequacy. The lowest average motivation dimension values are related to working motivation.

In instrument education, it is necessary to practice by working continuously to reach the level of playing the
work/piece as a whole, to maintain or advance this level. In addition to convincing the student about the need
to practice, attention is drawn to the need to teach the student how to do effective research. Unconscious
practice can make this process monotonous (Ercan, 1999). Practicing and instrument are to work towards the

correction of deficiencies in order to develop technical and musical skills in the instrument. Knowing the
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purpose and necessity of the work being studied is the first condition for achieving that goal. (Umuzdas, 2013).
If the studies cannot be done under this condition, long-lasting aimless studies can take place. This can lower
the level of motivation in the student. In this case, the guidance and support of the teacher are important. The

teacher can make the process functional by teaching the student to practice, not to play.

According to the findings of the research (Arends, 2000; Budge, 2000; Cruikshank, Jenkins & Metcalf, 2009;
Dokmen, 2005) done, it is seen that there's a relationship between student motivation and the effectiveness of
the teacher. Effective teachers have been reported to be effective in maintaining the existing motivation as
well as motivating the students. Thus, it has been stated that teacher effectiveness can increase student
success by increasing lesson efficiency by providing student motivation. Lumsden (1994) mentions that a
positive learning environment can positively affect motivation. The learning environment in the individual
instrument lesson is largely created by the teacher. Therefore, the atmosphere that develops depending on the
characteristics of the teacher is important in the instrument lesson. Because if the student perceives that
his/her effort in an applied lesson in which there is a lot of practice is supported, his/her motivation for the
lesson and the instrument can increase. The feature of being supportive covers various aspects of the teacher-
student relationships such as constructive teacher feedback and teaching behavior; thanks to this, students
understand that they receive guidance and that they're valued personally (Fauth, Decristan, Rieser, Klieme &
Buttner, 2014). It is important for the teacher to know his/her student well and to provide motivation in
accordance with the personality and temperament of the student with a kindly and friendly approach
(Ozmentes, 2013). The close and understanding attitude of the teacher can reduce anxiety in students. The

student can feel understood, supported and valued.

Results of this study on student motivation and teacher effectiveness provides support in the context of
instrument education with its findings similar to the literature. The present study, which finds the relationship
between teacher effectiveness and student motivation in terms of working motivation in instrument education;
showed that student's working motivation can change according to both personal and professional
characteristics of the teacher. If the personal and professional characteristics of the teacher are perceived as
effective by the student, the motivation level of the student increases. It is possible to say that whether the
student will work on the instrument or how much he/she will work, may depend on the characteristics of the
teacher. According to the findings of the present study, no significant relationship was found between the
success motivation, unmotivation and the effectiveness of the teacher. It is also possible to find a relationship
in studies where the number of participants can increase. However, as seen in the studies examined, a similar
relationship has not been discussed yet in terms of the same sub-dimensions. The measurement results made
with the responses given to the items of the scale used in this study; Whether the student who is learning to
play the instrument wants to be successful due to reasons such as high notes or desire to learn, and whether or
not he/she acts for it does not change according to the effectiveness of his/her teacher. However, the student's

work behavior is interpreted as changing according to the characteristics of the teacher.
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Previous studies describing the characteristics of an effective teacher have created codes for the personal and
professional characteristics of effective teachers. It is possible to describe these as positive and negative
characteristics. For example; the findings of the study of Ozkan & Aslantas (2013) state that students have the
ability to create an ideal behavior model as an effective teacher characteristic; in the last row, they stated that
they have “high expectations for success”. Tollefson (2000) mentions that the teacher's expectations about the
efforts of his students can create real experiences. Providing of the expectation in this direction through
positive communication can increase student motivation. Good relationships and communication between
teacher and student, group work, presenting options, planning attractive and interesting learning activities are
valuable for students and support students' motivation (Saeed & Zyngier, 2012). Demirel, (1999) says that
teacher's having good communication skills may positively affect student motivation. Gengtirk et al. (2012)
found it effective to establish good communication with students, to be successful in educational activities and
subjects, to be compassionate, to behave and to be tolerant. It is known that following student-centered
approaches is more effective than traditional methods in providing students motivation (Cluck & Hess, 2003). It
is emphasized that it is important to use different methods according to teachers' students' groups (Ozmentes,
2013) age and learning styles.

According to Erden (2005), teachers in terms of personal qualifications; should be tolerant, patient,
understanding, open-minded and flexible, affectionate and humorous, motivating, supportive, encouraging,
focused on success and with high expectations of success. In terms of professional qualifications; they are
expected to have the skills of planning teaching activities, making use of teaching methods and techniques
appropriate to the teaching and learning process, communicating effectively with students, effective classroom
management skills, using time effectively, evaluating learning and effective guidance. Tatar (2004),
defined personal qualifications as willingness, warmth and humor, reliability, high expectation of success,
encouragement and support, being systematic, flexibility, good cognitive level; professional qualifications as
the situations of attracting student's attention, creating diversity in teaching, using teaching time effectively,
asking questions, carrying out an open education, monitoring student development, giving feedback and
reinforcing. Siriici & Unal (2018) stated that teachers' behaviors such as personal attention,
preparation/planning, high expectation of success, enthusiasm, equality-justice, consistency, open classroom
climate, knowledge of the field and attention-grabbing increase student motivation. It is understood that the
teachers who constitute the sample of the study of Celikdz & Cetin (2004) emphasize that the personal

characteristics of the educator are especially important.

These studies made with different groups seem to have similar findings. In addition to these positive and
desired features, there are also features that students do not prefer to see in teachers. Siiriicii & Unal (2018)
found that situations such as teacher's lack of excitement about learning and teaching, identifying a student as
a favourite and focus on only towards him/her, exhibiting inconsistent behaviour and attitudes, causing a
closed classroom climate, not appreciating the student's effort, having a tendency to violence or aggression,

preventing communication with the desire to be inaccessible, not being competent in classroom management,
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lack of sense of humour, having problems about human relations or speech, assessment of students according

to social statuses, lack of field knowledge are features that decrease the level of student motivation.

According to Cooper (2002); teachers who cannot empathize can cause students to decrease their motivation
levels by focusing only on cognitive achievements without understanding their emotions and individual
differences. Students can be motivated by different things in a different way, such as their temperament,
personality traits, and their immediate surroundings. Internal and external dimensions can also work together
effectively (Uyulgan & Akkuzu, 2014). Stating that more than one variable is effective in student motivation,
Anderman et al. (1999), stated that the positive use of the differences will bring success. Instrument lessons
enable this because they are made individually. Although there are times when instrument lessons are made
collectively in the universities in Turkey because of the conditions, making individual lessons, is seen as an

educational advantage specific to individual differences.

As discussed above; when students evaluate the effectiveness of their teachers, they mostly think on the basis
of the communication between them and their teachers. Negative student-teacher relationships damage
students' self-esteem and lead them to negative emotions. When students thought that their teachers
perceived themselves as less intelligent than they were, they reported having experienced 62% tension while
studying in the average of all countries (OECD, 2018). Klem & Cornell (2004) reports that students are more
interested in school when they perceive their teachers as a compassionate and fair person. As Blumberg (1980)
stated; how a person perceives someone else's behaviour is actually more important than how that person
behaves (act. Crasborn et al., 2011). Therefore, how students perceive the situation is very important. It would
be appropriate to show the compassion and interest in the student in a balanced way without being
suppressed under the name of discipline. Findings of the studies investigating teacher effectiveness and
student motivation correlatively; show that if the teacher is fun; then the student motivation is high (Frenzel,
Taxer, & Schwab, 2019), and that the students who have a teacher that is friendlier and has accessible

approach have the higher motivation (Madriaga & Arriaga, 2011).

It is understood from the current study findings and related studies in the literature that the characteristics
that makeup teacher effectiveness can change student motivation. Thus, teachers can achieve success by trying
to improve their personal and professional characteristics positively. They can learn the perceptions of their
students and configure the necessary arrangements and changes with the scales used in this research or other

scales. Being able to self-criticize enables development.

In his study, Muir (2001) states that in order to increase student motivation; teacher's consideration of
students' learning styles, providing support and experience, being aware of their interests and wishes will have
a positive effect. Considering the relationship between teacher effectiveness and student motivation, it is
thought that increasing effort to fulfil such suggestions will be beneficial. Based on the finding of the

relationship between teacher effectiveness and student motivation and based on the positive and negative
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teacher characteristics associated with student motivation in the literature; the principles developed by Brophy
(1987) with the aim of increasing students' motivation for learning, suggestions that can be used in instrument
education can be given. These are; supporting students in setting targets that can be reached by knowing their
musical instrument abilities and potentials, mentoring about relationships between effort and success as well
as talent, being a role model, offering abundant experience with concerts and recitals. In this way, positive
change can be achieved in students who are unmotivated in practice or who have low levels of motivation. It
can be a factor in sustaining the existing motivation. Instrument teachers are expected to get to know their
students and continue their efforts to make their learning environment more efficient by approaching them

according to their motivation tendencies.
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CALGI OGRETMENI ETKILiLiGi VE
OGRENCi MOTiIVASYONU ARASINDAKI iLiSKi

0z

Bu calismada, calgi 6gretmeninin etkililigi ile 6grenci motivasyonunun iliskisi incelenmistir.
Calismada, calgl egitimi almakta olan lisans 6grencilerinden bireysel ¢algi 6grenci motivasyon
Olgegi ve Ogretmen etkililigi Olgekleri ile elde edilen veriler islenerek degerlendirilmistir.
Ogrencilerin, 6gretmenini etkililik bakimindan nasil algiladigi ve kendi calgi motivasyon
dizeylerine iliskin yanitlari alinmigtir. Calismaya Turkiye'nin Tokat ve Nigde illerinde bulunan
devlet Universitelerinin muzik 6gretmenligi bélimi 6grencilerinden olusan 172 kisi katiimistir.
Arastirma nicel iliskisel tarama modelindedir. Sonug olarak; genel motivasyon dizeyi duistk
olmakla birlikte, &grencilerin basari motivasyonlari boyutsal olarak daha yiiksektir. Ogrenciler,
dgretmenlerini etkili olarak nitelendirmektedir. Ogretmenlerin kisisel ve mesleki bakimdan
etkililigi ogrencilerin ¢alisma motivasyon dizeyleri ile iliskilidir. Bu g¢alismanin 0Ogrenci
motivasyonu ve O6gretmen etkililigine iliskin sonuglari da literatlire benzer sekilde bulgulariyla,
¢algi egitimi baglaminda bir destek sunmaktadir. Calg egitiminde 6gretmen etkililigi ile 6grenci
motivasyonu iliskisini calisma motivasyonu boyutuyla bulgulayan mevcut ¢alisma; 6grenci calisma
motivasyonunun, Ogretmenin hem kisisel hem mesleki Ozelliklerine gore degisebilecegini
gostermistir. Ogretmenin kisisel ve mesleki 6zellikleri grenci tarafindan etkili olarak algilaniyor
ise dgrencinin calisma motivasyonu diizeyi artis gdstermektedir. Ogrencinin calgiyla calisip
calismayacaginin ya da ne kadar c¢alisacaginin 6gretmenin Ozelliklerine bagli olarak
degisebilecegini soylemek mimkindiir. Mevcut ¢alismanin bulgularina gére basari motivasyonu
ve motivasyonsuzluk boyutlari ile 6gretmen etkililigi arasinda ise anlamh bir iligki
bulunmamaktadir. Buradan hareketle, o6zellikle calgi egitimcileri; kendi etkililik 6zellikleriyle,
ogrencilerinin calisma motivasyonuna etki edebileceklerini, onlardaki ¢alisma istegini artirararak
onlari harekete gecirebileceklerini hatirlamalidir. Zira 6grencinin ¢alisma davranisini géstermesi
o6gretmenin ozelliklerine gére degisebilir.

Anahtar Kelimeler: Calgi egitimi, 6gretmen etkililigi, 6grenci motivasyonu.
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GiRiS

Ogretmen yetistirme programlari ilk olarak; dgretmenin sahip olmasi gereken &zellikler gercevesinde brans,
meslek ve genel kiiltir bilgisine odaklanilarak gelistirilmistir. Sonraki yillarda 6gretmen tutum ve davranislarinin
ogrenciler lzerinde 6nemli etkiler yaptigl gézlemlenince, 6gretmenin bu 6zellikleri de 6gretmen yetistirme
programlarindaki 6gretmen yeterlikleri ¢ergevesinde incelenmeye baslanmistir (Darling-Hammond, 2000;
Wenglinsky, 2000). Glincel haliyle 6gretmen olabilmek igin adayda olmasi gereken yeterlilikler ve beceriler
/6zellikler; alan bilgisi, mesleki bilgi, meslege uygun kisisel 6zellikler olarak belirtilebilir. Bu 6zellikler birbiriyle

iliskili bir bltiin olarak degerli gérilmektedir.

Ogretme isinde etkililik, 6grenmeyi saglayan veya kolaylastiran eylem tiirlerini ifade eder (Ferguson ve
Danielson, 2014). Ogretmenin etkililigi; dgrenciyi taniyarak ona uygun hedefler belirlemek ve bu konuda ona
yardimci olmak konusundaki kombinasyondur (Berliner, 2005). Ciinkii 6grencilerin 6gretmenlerinden
akademik destekten ote; ilgi, merak ve empati gibi beklentileri bulunmaktadir (Erben Kececi, Beyhan
ve So6nmez Ektem, 2013). Etkili 6gretmenler; glvenilir, ¢oklu gorevlere odaklanabilen, 6grencinin
motivasyonuna dikkat eden ve geribildirim saglayan, zaman yonetimini iyi uygulayan uzmanlardir.
Ogretmenlerin sadece bilissel bilgi aktarimindan ¢ok, kendi kisisel ve mesleki 6zellikleriyle rol model oldugu
bicimde egitim saglamasi dnemlidir (Rowan, Chaing ve Miller, 1997). Ozellikle uygulamali alanlarda égretmenin
ozelliklerinin islevselliginin daha da arttig1 disinilmektedir. Bu nedenle 6zellikle uygulamanin agirlikta oldugu
branslar icin, 6gretmenin 6grencilerinin bireysel farkhliklarina gore yaklasimlar benimsemesi, 6grenim ciktilari

bakimindan araci baglamda faydali olabilir.

Egitimciyi veya sanatglyl model alarak ¢alma deneyimi olusturmanin, galgi egitimindeki yontemlerden olmasi
nedeniyle; 6gretmenin niteliginin 6nemsendigi bilinmektedir. Zira ¢alg! egitiminde dersler birebir yapiimaktadir
ve bdylece dgretmenin kisisel ve mesleki 6zellikleri daha da 6nem kazanmaktadir (Girgin, 2015). iletisim ve
etkilesimin dogrudan olmasi nedeniyle, bireysel calgl egitimi ortami; 6gretmenin ve 6grencinin karsilikh

akademik beklentilerini daha iyi gbzlemleyebilecegi bir ortam olarak degerlendirilebilir.

Tirkiye'de lisans diizeyinde ¢algl egitimi, egitim fakultelerinde glincel olarak haftada bir saat verilmektedir.
Ogretmen adaylarinin; fakiltelerin calgi dersi kapsaminda calmayi 6grendigi calgilari, mezun olduklarinda
meslek yasamlarinda kullanmalari amaglanir. Aday 6grenci, 6gretmen oldugu zaman calgisini yeterli diizeyde
calabilmek ve oOgretebilmek, sarkilara eslik edebilmek ve gerektiginde belirli glin hafta etkinliklerinde
kullanabilmek amaciyla galgi calmayi 6grenmeye calisir. Mizik 6gretmeninin en etkili araci, kullandigi ¢algidir.
Egitim fakiltelerinde calgi dersinin misyonu bu disiinceye dayanmaktadir. Yiiksek Ogretim Kurumu, calg
dersini muzik 6gretmenligi dali lisans diizeyinde zorunlu tutmakla birlikte, calgi dersleri genel bir ¢cerceve icinde,
O0grenciye Ozel olarak diizenlenir. Calgl egitimi, geleneksel Tiirk miizigi ve bati mizigi ¢cercevesinde yurutildr.
Ogrencinin okulda hangi calgiyi calmayi dgrenecegi; ilgili dgretim elemanlari tarafindan, grencinin tutumu ve

fiziksel uygunluk durumu; bunun yani sira kurum ve ulkenin ihtiyaci degerlendirilerek belirlenir. Bu belirlemenin
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ardindan 06grenci cgalgiya iliskin ¢alismalarini ve etkinliklerini, dort yillik lisans 6grenim silrecinde bu dersten
sorumlu olan egitimci rehberliginde yiritlr. Calgl egitimini vermekte olan 6gretim elemani veya 6gretim lyesi
O0grenciye, muzik egitiminin galgi boyutunu bir sistem ig¢inde vermektedir. Bu siiregte 6gretmen ve 6grenci
¢alisma amaciyla belli araliklarla ve belli siirelerde bir araya gelmektedir. Gelisme goésterme baglaminda uzun
siiren ve devamlilik gerektiren muzik gibi disiplinlerde 6grenciler, calismalarini sirdirebilmek i¢cin motivasyona
ihtiyaclari duyabilirler. Ogretmeniyle olan iletisimi ve alacagi doniitler, dgrencinin motivasyonunda etken
olabilir. Saglanan kosullar ve disardan gelen uyaranlar 6grenme ilgi ve istegini etkileyen degiskenlerdir (Schunk,
1990). Dolayisiyla 6grencinin kendi calgi 6grenme sirecinde, 6gretmeninin 6zellikleri, bir uyaran olarak

6grencinin motivasyonunu etkileyebilir.

Orhan (2006), 6gretmenin motive edici davranislarinin; 6grencinin ¢algiya iliskin tutumu, motivasyonu,
o6zdenetim becerileri ve performansi bakimindan etkili olabilecegini belirtir. Motive 6grencilerde; derse hazirlik
yapma ve ilgi, derse aktif katilim, odaklanma, caba ve azim, sireklilik ve kararli davranislar gozlenmektedir

(Dilekmen ve Ada, 2005).

Motivasyonla birlikte ele alinmasi, 6grenmenin dogasindan kaynaklanir (Eggen ve Kauchak, 2001). Ogreneni
O6grenmeye dair harekete gegirmek icin motivasyon gereklidir (Woolfork, 2015). Motivasyon, kaynagini
kendisine ve cevresine iliskin algilarindan alan, davranisin baslamasina ve slirmesine yarayan i¢ ve dis giglerdir
(Vallerand ve Thill, 1993). Ogrenci, kendi istedigi icin harekete geciyor ise igsel, belirli bir hedefe ulasmak icin
yonelim gosteriyor ise digsal motivasyonla harekete gecer (Song ve Gabowsky, 2006). Epstein ve Rogers’a
(2001) gore; i¢csel motivasyonu olan bir birey davranisi istekle yapar. Digssal motivasyon icin 6dil ve daha ¢ok
destek gerekebilir. Dilts (1998) ve Lumsden (1994) belirlenmis bir hedefin varligina vurgu yaparak motivasyonu,
davranisi baslatip devam ettirebilen ve yonlendirebilen bir glic olarak tanimlamislardir. Miller’e (2010) gore,
duyussal baglamda motivasyon 6grenmek icin gereklidir. Clinkii motivasyon, bireyin gelisimine destek olup
potansiyelini etkili olarak kullanmasini destekler (Eggen ve Kauchak, 2001). Martin (2001) bu baglamda 6grenci
motivasyonunu, 6grencilerin 6grenmek ve basariya ulagsmak icin okulda siki ¢alismalari konusunda itici bir gii¢
olarak niteler. Oyleyse motivasyonun ne ise yaradigl sorusuna Martin ve Briggs'in (1986) de aciklik getirdigi
gibi; motivasyonun, davranisin baslamasina, devam etmesine ve kontrolline etki etme islevi oldugunu séylemek
mimkindir. Schunk (1990) motivasyonun; 6grencilerin, gorevlerini ilgi duyarak ve zevk alarak yapmalarini
saglamada etkili oldugunu belirtmistir. Bu ifadenin daha ¢ok i¢sel motivasyon 6gelerine dayali olarak kuruldugu
dusinulmektedir. Cogunlukla basari ile igsel motivasyon iliskisi kurulmakla birlikte (Tollefson, 2000) ister igsel
ister digsal olsun, 6grenmek ya da basarmak icin gosterilen ¢abanin, ugrasilan sey ile ilgili bir ilerleme saglamaya
yaramasi muhtemeldir. Zira 6nceki arastirmalar motivasyonun akademik basariyi etkileyen énemli bir faktor
oldugunu belirtmektedir (Amrai, Motlagh, Zalani ve Parhon, 2011; Brophy, 1987; Caruth, 2018, Francis ve
digerleri, 2004; Freedman, 1997; Gorham ve Milette, 1997; Maric ve Sakac, 2014; Margolis ve Mccabe, 2004;
Midgley, Feldlaufer ve Eccles, 1989; Jones ve Jones, 1998; Murphy ve Alexender, 2000; Kaufmann ve Humsan,

2004; Orhan Ozen, 2017; Ozgiingér ve Kapikiran, 2008; Pressley ve digerleri, 1992; Robinson, 2017; Yazici ve
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Altun, 2013). Erwin’e (2004) gére, motive 6grenciler kaliteli isler yaparlar, iyi 6grenirler ve sorumlu davranirlar.
Dolayisiyla akademik basariyi yikseltmeyi hedefleyen her egitimci 6grencilerinin motivasyonuyla ilgilenmek

durumundadir (Karagliven, 2012; Legault, Green-Demers ve Pelletier, 2006).

PISA 2018 raporuna (OECD, 2018) gore en yiiksek motivasyonlu ¢ocuklar, en disik motivasyonlu cocuklara
gore ortalama bir okul yilindan fazlasina denk diisecek kadar yiliksek puan almaktadir. Sinifta motivasyonu
saglanmis 6grenci ile motivasyonunu saglanmamis 6grencinin, derse iliskin tutumunda da anlamh bir farklilik
oldugu belirtilmektedir (Bayraktar, 2015). Ogrencideki mevcut yiiksek motivasyonla birlikte egitim ortamindaki
motivasyonu destekleyen unsurlarin, 6grenmeyi olumlu yonde etkiledigi bilinmektedir (Lumsden, 1994). Diger
yandan disiik motivasyon ve ortamin motivasyonu artirma anlaminda yetersiz olmasi ise akademik basariyi
disiren unsurlar olarak tanimlanabilmektedir (Atay, 2004).

Ogrenci motivasyonunu etkileyebilen; aile ve arkadas gibi cesitli faktérlerin en 6nemlilerinden birinin 6gretmen
oldugu (Ozmentes, 2013) disiinilebilir. Ogretmenin 6zelliklerinin, tutum ve motivasyon araciligiyla grencideki
O0grenmeyi ve basariyi artirabilecegi (Simbdl, 1996; Tatar, 2004), 6grencilerin motivasyonunu artirmak igin,
sinifta 6grenmeyi saglamakla gorevli 6gretmene odaklanmak gerektigi belirtilmektedir (Maulana,
Opdenakker ve Bosker, 2016).

Mizik egitiminde motivasyon konusuyla ilgili ¢alismalar; 6gretmen odakh (Madriaga ve Arriaga, 2011;
Ozmentes, 2013), 6gretmen-6grenci iletisimine dayali (Turhal, Kalyoncu ve Kegeci, 2018), calgi egitimine ydnelik
(Ozgelik Herdem, 2016; Girgin, 2015; Kurtuldu ve Aksu, 2015; Schmidt, 2005; Sungurtekin, 2010; Tabaru ve Sen,
2019) olarak siralanabilir. Ayrica literatiirde etkili 6gretmen 6zelliklerinin 6grenci motivasyonuyla iliski kurularak
arastirildigi calismalar (Cruikshank, Jenkins ve Metcalf, 2009; Frenzel, Taxer ve Schwab, 2019; Madriaga ve
Arriaga, 2011; Orhan Ozen, 2017; Sakiz, 2016; Siiriicii ve Unal, 2018) yani sira etkili 6gretmen 6zellikleri ile
ilgili 6grenci algilarinin arastirildigi arastirmalar (Beyhan, 2018; Crasborn, Hennissen, Korthagen ve Brouwer,
2015; Gengctlirk, Akbas ve Kaymakgl, 2012) da mevcuttur.

Bu durumda yazarlar; bireysel ortamda yapilan uygulamali bir egitim kapsaminda olan calgl dersini veren
O0gretmenin etkililiginin 6grencilerin galgi motivasyonunu ile iliskili olup olmadigini sorgulamak istemistir. Bu
amagla calismada; 1. Calgi 6gretmeninin etkililik diizeyi nedir? 2. Ogrencinin calgl dersi motivasyon diizeyi
nedir? 3. Calgl 6gretmeni etkililigi ile 6grencinin calgi dersi motivasyonu arasinda anlamh iliski var midir?

sorularina yanit aranmistir.

YONTEM

Arastirmanin Modeli

Arastirma nicel iliskisel tarama modelindedir. Nicel arastirmalar, degiskenler arasindaki iliskileri istatistik ve
sayisal verilerle agiklar (Patton, 2014). iliskisel tarama modeli; iki ya da daha ¢ok degisken arasinda, birlikte
degisimin olup olmadigini, varsa diizeyini belirlemeye yonelik bir arastirma modelidir (Fraenkel ve Wallen,

2009).
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Calisma Grubu

Calisma oncesi, G Power analizi ile; iki ortalama arasindaki iliski temel alinarak ideal katilimci sayisi hesaplamasi
yapilmistir. Hesaplamada “iki yonli korelasyon, tip 1 hata orani (a)= 0.05, ¢alismanin giici (1-B) ise 0.95” olarak
alinmistir. Analize gore; bu arastirma icin gerekli katihmci sayisi 134 kisi olarak belirlenmistir. Arastirma icin;
ulasim ve uygulama kolayligi nedeniyle tercih edilen Tokat Gaziosmanpasa Universitesi Giizel Sanatlar Egitimi
Bolimi Mizik Egitimi Anabilim Dali Tim lisans 6grencileri ve Nigde Omer Halis Demir Universitesi Giizel
Sanatlar Egitimi Boliuma Mdizik Egitimi Anabilim Dal lisans Ogrencilerinin tamami c¢alisma grubunu
olusturmustur (N=110+130=240) Calisma, ¢alismaya gonilli oldugunu ibraz ederek tam doldurulmus 6lgek
saglayip katim gosteren 172 6grenci ile yuritilmuistar. Katihmcilarin %50 (86)’si Tokat Gaziosmanpasa
Universitesi diger %50(86)’si ise Nigde Omer Halis Demir Universitesi'nde 6grencidir. %60,1’i(104) kadin,
%39,9(68)"u erkektir. Yas araliklarina bakildiginda 18-22 yas arasi %81,7(141) 6grenci, 23-27 yas arasi %14,8(25)
Ogrenci, 28 yas ve Ustl ise %3,5 (6) 6grenci mevcuttur. Calgilarina gére; %24,9 (28)'u keman, %21,4 (37) ‘U yan
flit, %16,6(28)'U baglama, %9,8(17)’i viyolonsel, %9,3(16)’si viyola, %8,9 (15)’si gitar, %4,6(8)’s1 ud, %2,9(5)'u
san ve %1,7(3)’si piyano 6grenmektedir. Katihmcilarin %36,5(63)'G 1. sinif, %13,4(23)’G 2. sinif, %27,5(47)’si 3.
sinif ve %22,5(39)’i 4. sinif 6grencidir. Calgilari calma sireleri olarak; 1-4 yil siireyle ¢alan %45,6(77) 6grenci, 5-8
yil streyle ¢alan %50(86) 6grenci, 9-12 yil slireyle ¢alan %4,4(8) 6grenci bulunmaktadir.

Veri Toplama Araglari
Bireysel Calgi Dersi Motivasyon Olgegi

Bireysel ¢algl dersi motivasyon olceginden; 6grencilerin calgi dersine iliskin motivasyon diizeyini 6lgmek
amaciyla yararlanilmistir. Bireysel ¢algi motivasyonu 6lgeginin gecerlik ve giivenirlik galismalari dnceden Girgin
(2015) tarafindan yapilmistir. Olgek 25 maddeli ve 3 boyutludur. Bu boyutlar; basari motivasyonu, calisma
motivasyonu ve motivasyonsuzluk olarak isimlendirilmistir. Kullanilan 6l¢ekteki basari motivasyonu boyutu igin
“Calg1 dersinde her zaman en yiksek notu almak isterim.” ifadesi, calisma motivasyonuna boyutu icin “Calgi
dersine calismak icin arkadaslarimin gezme teklifini reddettigim cok olur.” ifadesi, motivasyonsuzluk boyutu
icin ise “Calgi dersini mecbur oldugum igin aliyorum.” ifadesi 6rnek verilebilir. 5’li Likert tipinde olan 6lgegin alt
boyutlarinin Cronbach Alfa i¢ tutarlilik degerleri; “motivasyonsuzluk” icin .90, basari motivasyonu igin .88,
calisma motivasyonu icin. 76’dir. Olgegin biitiiniiniin Cronbach Alfa degeri .77’dir. Muzik 8gretmeni olmak icin
calgl egitimi almakta olan 6grencilerin, calgl derslerine yonelik motivasyonlarini belirlemek igin gelistirilmis
Olgegin Ogrencilere uygulanmasiyla calgi motivasyon diizeyleri belirlenmistir. Bu arastirma icin 0olgegin
bltlinidne ait Cronbach Alfa degeri .75 bulunmustur. Faktor yikleri; en dusik ,558 en yiiksek ,865 deger
araligindadir. KMO degeri ,876 olan olcekte Barlett kiiresellik testine gore ki kare degeri ise 3082,052 p<0,01

diizeyinde anlamhdir.
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Etkili Bireysel Calgi Ogretmeni Olgegi

Etkili bireysel calgi 6gretmeni Olgeginden, ¢algl 6gretmeninin etkililik diizeyini 6lgmek amaciyla yararlaniimigtir.
Girgin (2018) tarafindan gelistirilen 6lcek 47 maddeden olusan 2 alt boyutlu bir aractir. Olgek, miizik
ogretmenligi dali ve Glizel Sanatlar Liselerinde gérev yapmakta olan bireysel calgl 6gretmenlerinin etkililiginin
belirlenmesi icin 6grencilerin yanitlamasina yoneliktir. 5li likert tipinde olan 6lgegin alt boyutlarinin Cronbach
Alfa degerleri; “Kisisel Ozellikler” igin . 97, “Mesleki Ozellikler”icin . 96 dir. Olgegin biitliniine ait Cronbach Alfa
degeri. 96’dir. Olgegin ilk boyutu olan “kisisel dzellikler” boyutunda 28 madde vardir, ikinci boyutu olusturan
“mesleki 6zellikler” boyutunda 19 madde yer almaktadir. Kullanilan dlgekteki kisisel 6zelliklere iliskin maddelere
ornek olarak; 6gretmenin empatik, anlayisli ve destekgi olmasi; mesleki ozelliklere iliskin maddelere 6rnek
olarak, 6gretmenin disiplinli, arastirmaci olmasi ve zamani iyi yénetmesi verilebilir. Etkili 6gretmenin
ozelliklerinden olusan bu maddelere 6grencilerin verdikleri yanitlar dlgilerek, 6grencinin 6gretmeninin etkililik
diizeyine iliskin algisi anlasilir. Bu arastirmanin giivenirligi icin dl¢iimler tekrarlanmistir. Olgegin biitiiniiniin
Cronbach Alfa degeri .96 bulunmustur. Faktor yukleri ,685 ve ,870 deger araligindadir. KMO degeri ,954 olan

Olcekte Barlett kiresellik testine gore ki kare degeri ise 11257,038 p<0,01 dizeyinde anlamhidir.
Verilerin Toplanmasi

Arastirmada kullanilan 6lgekleri gelistirerek yayinlayan yazardan kullanim izni alinmistir. Arastirmanin yapilmasi
icin oncelikle Tokat Gaziosmanpasa Universitesi Etik Kurul onayi alinmistir. Ardindan arastirma izni, ilgili
Universite Rektorliiklerince saglanmistir. Ayrica katiimci 6grencilerden arastirmaya goniilli olduklarina dair
imzal onay formu teslim alinmistir. Veri toplama araclari 6grencilere arastirmacilar araciligiyla dagitilmis ve

toplanmistir. Toplam 240 anketten 172 adet dogru ve tam doldurulmus 6lgek oldugu anlagiimistir.
Verilerin Analizi

Bu calismada nicel verilerle dlcimlenen galgl 6gretmeni etkililigi ve 6grencilerin calgi motivasyon dizeyleri ile
bunlarin iligkileri degerlendirilerek yorumlanmistir. Analizler i¢in SPSS 23.00 yazim programi kullanilmistir.
Normallik dagihmini test etmek Uzere Smirnov degerlerine bakilmistir. Buna gore veriler normal dagihm

gostermemektedir (p<0.05).

Tablo 1. Ogrencilerin Calgi Dersi Motivasyon ve Etkili Calgi Ogretmeni Olgegi Puanlarina Iliskin Normallik

Dagilimi
N Min Max M 3 Kolmogorov-
Smirnov
df Sig.

BCODMO 172 1.00 4.48 3.12 .388 172 .002
EBCOO 172 1.26 5.00 4.59 712 172 .000
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Daha sonra calgi 6gretmenlerinin etkililik diizeyini ve 6grencilerin galgi motivasyon diizeyini betimlemek
istendiginden ortalama ve standart sapma degerleri incelenmistir. Ogretmen etkililigi ile dgrenci motivasyonu
arasinda anlamli bir iliskinin varligini ya da yoklugunu tespit etmek igin ise korelasyon testi yapilmistir. Veriler

normal dagilmadigindan Spearman Rank korelasyon katsayisi kullaniimistir.

BULGULAR
Bu boélimde bulgular, arastirmada yanit aranan sorularin sirasina uygun olarak verilmis, verilerin analiz

sonuglarina goére yorumlarda bulunulmustur.

1. Calgi egitiminde 6gretmen etkililik diizeyi

Tablo 2. Ogretmen Etkililigi

N Minimum Maximum Mean Std. Deviation
Ogretmen Etkililigi 172 1.26 5.00 4.37 712
Kisisel Ozellikler 172 1.32 5.00 4.57 .704
Mesleki Ozellikler 172 1.16 5.00 4.65 .532

Veri kaynagini 6grencilerin olusturdugu calgi 6gretmeni etkililigi 6lceginden en diisiik 1,26, en yiksek 5,00 puan
alindigi gorilmektedir. Ortalamaya bakildiginda 6gretmenlerin yiiksek (4,37) diizeyde etkili olarak algilandigi
anlasiimaktadir. Bu konuda oldukga disik ortalama puanlarla birlikte tam puan saglayan Ogrenciler de
mevcuttur. Buna gore Ogrencilerin c¢algi 6gretmenleri ile ortalama olarak yiksek diizeyde etkili oldugunu
disinmekle birlikte standart sapmanin yiksekligi dikkat cekmektedir. Bu durumda etkili calgi 6gretmenine
sahip oldugunu diisiinen homojen bir dgrenci grubu oldugunu diisinmek olasi degildir. Ogrencilerin bazilar bu
konuda olumsuz fikirlere sahipken bazilari olumlu fikre sahiptir. Alt boyutlarinin iliskin puanlara goére 6grenciler,

calgl 6gretmenleri mesleki 6zellikleri bakimindan daha etkili gormektedir.

2. Ogrenci galgi dersi motivasyon diizeyi

Tablo 3. Ogrencilerin Calgi Dersi Motivasyon Diizeyleri

N Minimum Maximum Mean Std. Deviation
Calgi Dersi Motivasyonu 172 1,00 4.48 3.08 .388
Motivasyonsuzluk 172 1,00 4.30 3.10 424
Basari Motivasyonu 172 1,00 4.80 3.20 .439
Calisma Motivasyonu 172 1,00 4.60 3.00 471

Tabloya bakildiginda 6grenci motivasyon dizeyi ile ilgili en disitk 1,00, en yiksek 4,48 puan alindig
gorilmektedir. Ortalama degere gore; 6grencilerin galgl dersi motivasyonlarinin orta diizeyde (3,08) diizeyde
oldugu soylenebilir. Calismada kullanilan 6lgme aracinin motivasyonsuzluk (3.10), basari motivasyonu (3,20) ve
¢alisma motivasyonu (3,00) alt boyutlarindan nispeten en vyiiksek ortalama, basari motivasyonunda

gorilmektedir.
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3. Galgi Ogretmeni etkililigi ile 6grenci motivasyonu iliskisi

Tablo 4. Ogretmen Etkililigi ile Ogrenci Calgi Dersi Motivasyonuna iliskin Korelasyon Analizi

Alt Boyutlar Calgi Dersi Motivasyonu Ogretmen Etkiligi
Motivasyonsuzluk Basari Calisma Kisisel Mesleki
Motivasyonu Motivasyonu  Ozelllikler  Ozellikler
Motivasyonsuzluk 1.000 .581"" .616™" .081 .060
Bagsari Motivasyonu .581" 1.000 .557"" .072 .068
Calisma Motivasyonu 616" .557"" 1,000 .209™ 178"
Kisisel Ozellikler .081™ .072 .209™ 1.000 962"
Mesleki Ozellikler .060 .068 178" 962" 1.000

** Korelasyon 0.01 diizeyinde anlamlidir (2-Kuyruklu)
* Korelasyon 0.05 diizeyinde anlamlidir (2-Kuyruklu)
Calg! dersi motivasyonu ‘galisma motivasyonu’ boyutu ile etkili bireysel calgi 6gretmeni 0Olgeginin ‘kisisel
ozellikler’(r= .209, p<.01) ve ‘mesleki ozellikler’'(r= .178, p<.01), boyutlari arasinda pozitif anlaml iliski elde
edilmistir. Buradan, Ogrencinin calisma motivasyonunun 6gretmenin kisilik ve mesleki 6zelliklerine gore

degisebildigi anlasiimaktadir.

Sonug, Tartisma ve Oneriler

Bu calismayla; calgl dersini veren o6gretmenin etkililiginin 6grencilerin ¢algi motivasyonu ile iliskisi
arastirilmistir.Calgi 6gretmenlerinin etkililigi ile ilgili yanitladiklari 6lgcekten elde edilen verilere gére 6grenciler,
ortalama olarak o6gretmenlerinin yiksek dizeyde etkili olduklarini didstinmektedirler. Yanitlari heterojen
olmakla birlikte, katihmci 6grencilerin; 6gretmenlerinin etkili olmasiyla ilgili olumlu bir algiya sahip olduklar
ortalama degerlerden anlasiimaktadir. Ogrenci &grenmesi (izerinde etkisi olan (6rn. Hattie, 2009)
ogretmenlerin, hedeflenen egitim ciktilarinin gelistiriimesinde, diger degiskenlerden acikca daha etkili
(6rnegin, (Atteberry, Loeb ve Wyckoff, 2015) oldugu ifade edilmektedir. Onlari etkili yapan 6zellikleri, kisisel ve
mesleki bakimdan ayri betimlenerek degerlendirilmektedir.

Bu arastirmada kullanilan Olcekte var olan kisisel 6zelliklerle ilgili maddeler incelendiginde, bu ozellikler ile;
ihmli, empatik, algak gonilli, gller yizli, hosgorillu, yardimsever olma gibi o6zelliklerin kastedildigi
anlasiilmaktadir. Dolayisiyla 6lgegi yanitlayan ogrenciler, calgl 6gretmenleriyle ilgili kisisel 6zelliklerin etkililigini
degerlendirirken bu 6zelliklerini kendi algilarina goére dlciimlemislerdir. Olgegin mesleki 6zellik boyutuyla ilgili
maddeler incelendiginde ise, bu 6zellikler ile 6gretmenin; mesleki yeterlik, arastirma tutumu, zaman yonetimi,
disiplin ile iligkili o6zelliklerinin kastedildigi anlasiimaktadir. Buradan, Ogrencilerin, ¢algi 6gretmenlerinin
meslegindeki yeterlik durumunu, arastirma konusundaki tutum ve davraniglarini, zamani etkili kullanip
kullanmadigini, disiplin yaklasimini degerlendirmislerdir. Bunlar ve benzeri mesleki 6gretmen 6zellikleri
bakimindan degerlendirmelere dayanan veriler ile ise 6grencilerin, galgl 6gretmenlerinin mesleki 6zelliklerine
iliskin algilari anlasiimistir. Bulgulara gore 6grenciler, calgl 6gretmenlerini yiuksek dizeyde etkili gérmektedir.

vy

Ogrencilere uygulanan, calgi 6gretmenlerinin etkili olup olmadigina iliskin “etkili calgi 6gretmeni dlgegi”nin alt

boyutlarinin ortalama puanlari incelendiginde; yakin ortalama puanlari gbzlenmekle birlikte, 6grencilerin ¢algi
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O0gretmenlerinin mesleki 6zellikler bakimindan, kisisel Ozelliklere goére daha etkili oldugunu dusindikleri

gorilmektedir.

Mevcut calismada elde edilen bulgulara gore calgi dersi almakta olan 6grenciler, orta diizeyde calgi dersi
motivasyonuna sahiptir. Ortalama degerler kendi aralarinda karsilastinildiginda, 6grencilerin calgi dersinde en
¢ok basari motivasyonu ile harekete ge¢mekte olduklari anlasilmaktadir. Calgida basari motivasyonu, calgi
calmayi 6grenmekte olan 6grencinin, davranislarini ilgili amaglarina yénelten tutumlariyla ilgili olabilir. Diger bir
deyisle; O6grenci, calgida basarili olmayi 6nemsiyor ise calgl dersine motive olarak, gerekleri yerine getirme
konusunda motive olabilir. Basariyi nasil tanimladig ya da algiladigi 6nemli olmakla birlikte, genellikle basarinin
en somut gostergesi not olarak bilinmektedir. Bunun disinda, kullanilan 6lgekte de ilgili maddeleri var olan;
6grenme ve caba gosterme gibi durumlar da basari kavrami icindedir. Elde edilen verilere dayanan ortalama
degerlere gore ilgili 6lgegin alt boyutlardan motivasyonsuzlugun diizey olarak ikinci sirada oldugu goriilmustir.
Motivasyonsuzluk bir etkinlige deger vermemek, bunu yapmak icin kendini yeterli hissetmemek ve/veya arzu
edilen sonucu verecegine inanmama kaygisindan kaynaklanir (Ryan ve Deci, 2000). Dolayisiyla burada bazi
ogrencilerin galgi ile ilgili olumsuz tutum veya yetersizlik duygularina bagh olabilecegi dislinilen bir motivasyon
yoksunlugu yasayabildikleri anlasilabilir. En disik ortalama motivasyon boyutu degerleri ise ¢alisma
motivasyonuna iliskindir.

Calgi egitiminde eseri bir butiin halinde ¢alabilme diizeyine gelmek, bu dizeyi siirdiirmek veya ilerletmek icin
strekli olarak calisarak pratik yapmak gereklidir. Ogrenciyi alistirma yapmanin gerekliligi konusunda ikna
etmenin yani sira Ogrenciye etkili arastirmanin nasil yapilacaginin da o6gretilmesinin gerekliligine dikkat
cekilmektedir. Bilingsiz calislar bu sireci monoton hale getirebilmektedir (Ercan, 1999). “Calgi calismak, calgida
teknik ve miuzikal becerilerin gelisimi amaciyla, eksikliklerinin giderilmesine yoénelik g¢alismalar yapmaktir.
Calisilan eserin amacini ve geregini bilmek, o amaca ulasmada ilk kosuldur.” (Umuzdas, 2013). Calismalarin bu
kosulla yapilmasi saglanamaz ise gereginden uzun siiren amagsiz ¢alislar gergeklesebilir. Bu durum, 6grencide
motivasyon diizeyini disurebilir. Bu durumda calgl 6gretmenin yonlendirmesi ve destegi énem arz eder.

Ogretmen, calmayi degil calismayi 6greterek siireci islevli kilabilir.

Yapilan arastirmalarin (Arends, 2000; Budge, 2000; Cruikshank, Jenkins ve Metcalf, 2009; Dékmen, 2005)
bulgularina gore, 6grencinin motivasyonu ile 6gretmenin etkililiginin iliskili oldugu gorilmektedir. Etkili
ogretmenlerin, 6grencilerde motivasyonu saglamakla birlikte var olan motivasyonu sirdirmekte de etkili
oldugu bildirilmistir. Boylece 6gretmen etkililiginin 6grenci motivasyonunu saglamasiyla ders verimini arttirarak
Ogrenci basarisini ylkseltebilecegi belirtilmistir. Lumsden (1994), olumlu bir 6grenme ortaminin motivasyonu
olumlu yonde etkileyebileceginden bahseder. Bireysel calgi dersindeki 6grenme ortami, biyik oranda
o6gretmen tarafindan olusturulmaktadir. Dolayisiyla galgi dersinde 6gretmenin 6zelliklerine bagl olarak gelisen
atmosfer 6nemlidir. Zira 0©grenci, bolca pratik yapmanin gerektigi uygulamali bir derste g¢abasinin
desteklendigini algilar ise, derse ve galgiya iliskin motivasyonu artabilir. Destekleyici olma 6zelligi 6gretmen-

ogrenci iliskisinin yapici 6gretmen geribildirimi ve 6gretmenlik davranisi gibi cesitli yonlerini kapsar; bu sayede
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ogrenciler rehberlik aldigini ve kisisel olarak deger gordiklerini anlarlar (Fauth, Decristan, Rieser, Klieme ve
Bittner, 2014). Ogretmenin 6grencisini iyi tanimasi, samimi ve sicakkanli bir yaklasim ile 6grencinin kisilik ve
mizacina uygun sekilde motivasyon saglamasi dnemlidir (Ozmentes, 2013). Ogretmenin yakin ve anlayish tavri,

dgrencilerdeki endiseleri azaltabilir. Ogrenci, anlasildigini ve desteklendigini algilayip degerli hissedebilir.

Bu calismanin 6grenci motivasyonu ve ogretmen etkililigine iliskin sonuglar da literatiire benzer sekilde
bulgulariyla, calgl egitimi baglaminda bir destek sunmaktadir. Calgi egitiminde 6gretmen etkililigi ile 6grenci
motivasyonu iliskisini ¢alisma motivasyonu boyutuyla bulgulayan mevcut calisma; 6grenci calisma
motivasyonunun, 6gretmenin hem kisisel hem mesleki O6zelliklerine goére degisebilecegini gostermistir.
Ogretmenin kisisel ve mesleki 6zellikleri dgrenci tarafindan etkili olarak algilaniyor ise dgrencinin galisma
motivasyonu diizeyi artis gostermektedir. Ogrencinin calgiya calisip calismayacaginin ya da ne kadar
¢alisacaginin 6gretmenin ozelliklerine bagli olarak degisebilecegini sdylemek miimkiindur. Mevcut ¢alismanin
bulgularina goére basari motivasyonu ve motivasyonsuzluk boyutlari ile 6gretmen etkililigi arasinda ise anlamli
bir iliski bulunmamistir. Katilimci sayisinin artabildigi ¢calismalarda iliski bulgulamak ta olasidir. Ancak incelenen
calismalarda gorildiga kadariyla benzer bir iliski ayni alt boyutlar bakimindan heniz tartisiimamistir. Bu
¢alismada kullanilan &lgegin maddelerine verilen yanitlarla yapilan 6lgim sonuglari; galgl calmayi 6grenmekte
olan 6grencinin yliksek not alma veya 6grenme arzusu gibi nedenlerle basarili olmayi istemesi ve bunun igin
harekete gecip gecmemesi, 6gretmeninin etkililigine gore degismemektedir. Ancak 6grencinin calisma

davranigini gostermesi 6gretmenin &zelliklerine gore degisebilecegi seklinde yorumlanmaktadir.

Etkili 6gretmenin ozelliklerini betimleyen onceki arastirmalar, etkili 6gretmenin kisisel ve mesleki 6zelliklerine
iliskin kodlar olusturmustur. Bunlari olumlu ve olumsuz 6zellikler olarak betimlemek miimkiindiir. Ornegin;
Ozkan ve Aslantas’in (2013) calisma bulgulari dgrencilerin, etkili 6gretmen 6zelligi olarak “ideal bir davranis
modeli olusturmalari” o6zelligini; son sirada ise “basariya iliskin ylksek beklentilere sahip olmalan”ni
belirtmislerdir. Tollefson (2000) 6gretmenin, 6grencilerinin cabasiyla ilgili beklentilerinin, gercek deneyimler
yaratabileceginden bahseder. Bu yodndeki beklentinin olumlu iletisim yoluyla saglanabilmesi 6grencinin
motivasyonunu artirabilir. Ogretmen ve dgrenci arasinda iyi bir iliski ve iletisim, grup calismasi, segenekler
sunma, ¢ekici ve ilging 6grenme etkinlikleri planlama, 6grenciler icin degerlidir ve 6grencilerin motivasyonunu
ve destekler (Saeed ve Zyngier, 2012). Demirel, (1999) 6gretmenin iyi iletisim becerilerine sahip olmasinin
O6grenci motivasyonunu olumlu yonde etkileyebileceginden bahseder. Gengtirk ve digerleri (2012) de
ogrencilerle iyi iletisim kurma, egitim Ogretim faaliyetlerinde ve konularda basarili olma, merhametli, iyi

davranan ve hosgorill olma o6zelliklerini etkili bulmustur.

Ogrenci merkezli yaklasimlar izlemenin, 8grencinin motivasyon saglamasinda geleneksel yéntemlere gére daha
etkili oldugu (Cluck ve Hess, 2003) bilinmektedir. Benzer sekilde 6gretmenlerin 6grenci yas gruplarina ve

dgrenme stillerine gére farkli ydntemler kullanmasinin (Ozmentes, 2013) dnemli oldugu vurgulanmaktadir.
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Erden (2005)’e gore, 6gretmenler kisisel nitelikler bakimindan; “hosgorild, sabirh, anlayisli, acik diistinceli ve
esnek, sevecen ve esprili, glidlleyici, destekleyici, cesaretlendirici, basariya odaklanmis ve yiksek basari
beklentisi icinde” olmalidir. Mesleki nitelikler bakimindan ise 6gretim etkinliklerini planlama, 6grenme 6gretme
sirecine uygun tekniklerden yararlanma, etkili rehberlik ve iletisim saglama, sinif ve zaman yonetimi becerisine
sahip olma, 6grenmeyi degerlendirme ve etkili yapabilme becerilerine sahip olmasi beklenmektedir. Tatar
(2004), kisisel ozellikler olarak; “isteklilik, sicaklik ve mizah, gtivenirlik, yliksek basari beklentisi, tesvik ve destek
saglama, sistemli olma, esneklik, iyi biligsel dizey olarak ifade etmis, mesleki nitelikler olarak ise 6grencinin
dikkatini cekme, 6gretimde ¢esitlilik olusturma, 6gretim zamanini etkili bicimde kullanma, sorular sorma, agik
bir 6gretim gerceklestirme, 6grenci gelisimini izleme, geribildirimde bulunma ve pekistire¢c verme” durumlarini
bildirilmistir. Stiriici ve Unal (2018) calismasinda “6gretmenlerin kisisel ilgi, hazirlik/planlama, yiiksek basari
beklentisi, cosku, esitlik-adalet, tutarhhk, acik sinif iklimi, alan bilgisi ve dikkat ¢ekme davraniglarinin 6grenci
motivasyonunu artirdigl” belirtilmistir. Celikéz ve Cetin’in (2004) calismasinin 6rneklemini olusturan

o6gretmenlerin, egitimcinin 6zellikle kisisel 6zelliklerinin 6nemli olduguna vurgu yaptigi anlasiimaktadir.

Farkh gruplarla yapilan bu calismalarin benzer bicimde bulgulara sahip oldugu gorilmektedir. Sayilan bu
olumlu ve istendik 6zelliklerin yani sira 6grencilerin 6gretmenlerde gormeyi tercih etmedigi 6zellikleri de
bulunabilmektedir. Siriici ve Unal (2018) bir 6gretmenin; dgrenme ve dgretmeye iliskin bir heyecandan
yoksun olmasi, goézde bir 6grenci belirleyerek sadece ona yonelmesi, tutarsiz davranis ve tutumlar sergilemesi,
kapali sinif iklimine neden olmasi, 6grencinin ¢abasini takdir etmemesi, siddet veya saldirganlik egilimine sahip
olmasi, ulasilmaz olma istegiyle iletisimi engellemesi, sinif ydonetiminde yetkin olmamasi, mizah duygusundan
yoksun olmasi, insan iliskileri veya konusma sorunlarinin bulunmasi, 6grencileri sosyal statiilere gore
degerlendirmesi, alan bilgisi eksikliginin olmasi gibi durumlarinin, 6grenci motivasyon dizeyini dusirici

ozellikler oldugunu bulgulamistir.

Cooper’a (2002) gore; empati yapamayan oOgretmenler, 6grencilerin hislerini ve bireysel farkliliklarini
anlayamadan, bilissel kazanimlara agirlik vererek, onlarin motivasyon diizeylerinin diismesine sebep

olabilmektedir.

Ogrenciler kendi mizaglari, kisilik ézellikleri, yakin cevreleri gibi farkhliklarla farkli bicimde farkl seylerden
motive olabilir. i¢sel ve dissal boyutlar birbirine etkili bicimde birlikte de calisabilir (Uyulgan ve Akkuzu, 2014).
Birden fazla degiskenin 6grenci motivasyonundaki etkisini bildiren Anderman ve arkadaslari (1999), farkliliklarin
pozitif bicimde kullanilmasinin basari getirecegini ifade etmistir. Calgl dersleri, bireysel yapilmasi nedeniyle
buna imkan saglar. Tirkiye’de c¢algl derslerinin Universitelerde sartlara gére toplu yapildigi zamanlar
bulunmakla birlikte, bireysel ders yapilmasi, egitimde bireysel farklilklara 06zgl bir avantaj olarak

gorilmektedir.
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Yukarida incelendigi Uzere; 6grenciler, 6gretmenlerinin etkililigini degerlendirirken ¢ogunlukla aralarindaki
iletisim temelinde distiinmektedir. Olumsuz 6grenci-6gretmen iliskisi, 6grencilerin 6zglivenini zedelemekte ve
onlar olumsuz duygulara siiriiklemektedir. Ogrenciler 6gretmenlerinin kendilerini olduklarindan daha az zeki
olarak algiladigini dislindiklerinde, tim Ulkeler ortalamasinda ders cgalisirken %62 gerilim yasadiklarini
bildirmislerdir (OECD, 2018). Klem ve Cornell (2004) 6grencilerin 6gretmenlerini sefkatli, adil bir 6gretmen
olarak algiladiklarinda okula daha fazla ilgi duyduklar bildirmektedir. Blumberg’in (1980) belirttigi gibi; bir
kisinin baska birinin davranisini nasil algiladigi gercekte davranisin nasil oldugundan daha 6nemlidir (akt.
Crasborn vd, 2011). Bu nedenle 6grencilerin durumu nasil algiladigi cok &nemlidir. Ogrenciye duyulan sefkat ve
ilginin, disiplin adi altinda baskilanmadan, dengeli bir sekilde gdsterilmesi yerinde olacaktir. Ogretmen etkililigi
ile 68renci motivasyonunu korelasyonel olarak arastiran galismalarin bulgulari; 6gretmen eglenceli ise 6grenci
motivasyonunun yiksek oldugunu (Frenzel, Taxer ve Schwab, 2019), dost¢a ve daha erisilebilir bir yaklasim
gosteren 6gretmenlerin 6grencilerinin daha yiliksek motivasyona sahip oldugunu (Madriaga ve Arriaga, 2011)
gostermistir. Mevcut calisma bulgulari ve literatirdeki ilgili ¢alismalardan, 6gretmen etkililigini olusturan
ozelliklerin 6grenci motivasyonunu degistirebilecegi anlasilmaktadir. Boylece 6gretmenler, kisisel ve mesleki
ozelliklerini olumlu yonde gelistirmeye gayret ederek basari saglayabilirler. Bu arastirmada kullanilan veya
benzer diger olceklerle de 6grencilerinin algilarini  68renip gerekli dizenlemeleri ve degisimleri

yapilandirabilirler. Ozelestiri yapabilmek gelismeyi saglar.

Muir (2001) ¢alismasinda, 6grencilerin motivasyonunu artirmak igin; 6gretmenlerin, 6grencilerin 6grenme
sitillerini dikkate almalarinin, destek ve deneyim sunmalarinin, ilgi ve isteklerinin farkinda olmalarinin olumlu
etkisi olacagini ifade etmektedir. Ogretmen etkililigi ve 6grenci motivasyonu iliskisi distiniildigiinde bu tip
dnerileri yerine getirme cabasinin artmasinin fayda saglayacagi diisiinilmektedir. Ogretmen etkililigi ile 6grenci
motivasyonu iliskisi bulgusundan hareketle ve literatiirde 6grenci motivasyonu ile iliskilendirilen olumlu ve
olumsuz 6gretmen o6zelliklerinden hareketle; Brophy’nin (1987) 6grencilerin 6grenmeye dair motivasyonlarini
artirma amaci ile gelistirdigi ilkelere benzer sekilde, calgl egitiminde kullanilabilinecek 6neriler verilebilir.
Bunlar; 6grencilerin kendi galgi yetenek ve potansiyellerini bilerek ulasilabilecek hedefler belirlemesine destek
olmak, yetenegin yani sira ¢caba ve basari konusunda iliski konusunda mentorluk yapmak, rol model olmak,
konser ve dinletilerle bol deneyim sunmaktir. Bu sekilde pratikte motivasyonsuz olan ya da dislik dizeyde
motivasyona sahip olan 6grencilerde olumlu degisim saglanabilir. Var olan motivasyonun sirdirilebilmesine
etken olunabilir. Calgi 6gretmenlerinden; Ogrencilerini tanimaya c¢alismalari, 6grencilerinin motivasyon
egilimlerine gore yaklasim gostererek 6grenme ortamini daha verimli hale getirebilmeleri ¢abasini stirdiirmeleri

beklenmektedir.
ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her turli ihlallerde sorumluluk yazar(lar)a aittir.”
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