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ABSTRACT

The music teaching departments of education faculty, fine arts education branches are the main
professional music education institutions at present. These institutions meet the need for the
music teachers of our country with their graduates. Music teaching programs of education faculties
accept students through a special talent test. This study aims to compare one-step musical talent
tests and two-step musical talent tests. This comparison is made from the point of two variables:
gender and the graduated school. In adition, the last two years one-step musical talent tests are
perused and compared among. The data of the study consists of the 400 candidates scores who
became successfull at the musical talent tests of a university located in Blacksea Reagion, between
2012-2019. In this study general survey method is used. The data is analysed by using a statistical
computer program which is widely used in social sciences. As a result, it’s seen that the average
grades of two-step tests in two-voice hearing, rythym repetition, solfege and playing are higher
than one-step tests. In-field candidates are more successfull except for 4-voice hearing, rythym
repetition, and singing tests. And the success of the female candidates are higher in all other tests
except for melody repetition, rythym repetition and playing. At the same time, in 2019 all the
scores except for melody repetition are declined. The sharpest decline is seen in solfege. While the
number of the out-field students in 2018 was 7, it became 28 in 2019. So it’s possible to say that
the decline in phases which requires a musical education background is an expected result due to
the decline in number of in-field students. In 2019, the students could manage to repeat 2 and a
half rythym measure of 8 rythym measures that given in test. In four voice hearing, they could one
of two chord questions.
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INTRODUCTION

The music teaching departments of education faculty, fine arts education branches are the main professional
music education institutions at present. These institutions meet the need for the music teachers of our country
with their graduates (Aksu & Kurtuldu, 2016: 15). In Turkey, there are lost of criterions that can be used as base
for identifying the abilities and knowledge which required for the students who want to attend to higer
education. The criterion for the students who want to take music education is the talent test (Glinestan, 2018:

36). Talent test aims to mesure the musical talent of the students.

Wallentin and his colleques in their study in 2010 claims that “The greatest influence on the development of
musical tests has been the work of Charles Seashore. Seashore was the first to attempt tests organized around
the primitive sensory abilities that he considered the basis for musical talent (Carson, 1998).” Law in his study
“The Seashore Measures of Musical Talents” consisted of six measurements of musical ability: pitch, loudness,

rhythm, time, tonal memory and consonance in the original version of the test (Seashore, 1919a).

In accordance with the challanges in measuring the basic musical talent of an individual, the content or the
methods of the tests has changed. In Turkey, some of the music teaching departments of education faculties
prefer one-step talent test while the others prefer two-step talent tests. For example, at the music education
branch of the university located in Blacksea Reagion, talent tests were held as two-step tests between 2012-2017
and as one-step tests at 2018-2019. Between 2012-2017 at the first step of the tests, there were dictation, two-
voice hearing, three-voice hearing, four-voice hearing, melody and rhythm repetition tests and at the second
step musical playing, musical singing and solfege tests (Guide, 2012-2017). In the talent tests of 2018 and 2019,
there was just one step. In these tests there were musical hearing-repetition, solfege, musical singing, musical
playing tests (Guide 2018-2019). In one-step tests, instrument sight reading (a part of dictation and musical

playing tests) were not given.

Some differences occured in evaluation system after the test format shifted to one-step test in 2018. These

differences are shown in table 1.

Table 1. The Evaluation Differences Between Two-Step and One-Step Tests

Two-voice hearing Three-voice hearing Rythym repetition Solfege
Two-step Tests 4*%2=8 4*%3=12 8*3=24 100
(2012-2017)
One-step Tests 3*2=6 4*4=16 8*4=32 20

(2018-2019)

In table one it’s seen that there are some differences between one-step and two-step tests in grading of two-

voice hearing, three-voice hearing, melody repetition and solfege.
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In the analysis of the study, the grades of 2018-2019 are compared with the grades of 2012-2017 and they
calculated again. All two-voice tests evaluated over 8, three-voice tests over 12, melody repetition tests over 24

and solfege tests over 100 points.

When the previous literature about this subject is searched, it’s seen that there aren’t any studies comparing the
grades of one-step talent tests and two-step talent tests. Among the recent studies Diizbastilar (2019a) studied
the first step special talent tests grades between 2012-2017. As a result of that study, in four-voice test, avarege
grades of candidates out of field is higher than the in-field candidates. At the same time, in rythym repetition
test, female candidates got higher grades than the males. In addition, the highest and the lowest avareges of six

years are two voice hearing 95% and melody repetition 36.96%.

In Sager’s study (2007) he searched the success of the candidates in special talent tests according to the kinds of
the schools they graduated. He examined the successes of the candidates at the first step of tests. Yagci, in his
study in 2009 determined that there were some differences about the musical perception of the students from
the point of graduated schools. In Ece and Bilgin’s study (2007) it is mentioned that there was not a meaningful

difference between the students according to the highschools they graduated.

Sengiil, in his study in 2001, arrived to a conclusion that the highest success was in one-voice hearing tests in
three different universities talent tests and the success level decreased contararily to the number of the voices
in hearing tests. In the musical memory dimension of his study, it was seen that the success level of the rythym
memory was higher than the melodical memory. As a result of the study it was reccomended that one—voice

hearing tests should be removed from the special talent tests.

Duzbastilar (2019b) in another study, searched the change of the second-step special talent test grades within 6
years. Consequently, in solfege tests, in-field and female candidates, in singing tests out-field and female
candidates, in playing tests for three years in-field and for three years out-field and female candidates, in

instrument sight reading in-field and female candidates became more successfull.

Coskun in his study (2008) examined the success levels of successfull students in melody hearing and rythym
hearing dimensions of special talent tests. Glirpinar, 2016; Kurtuldu & Aksu, 2016; Ergtin, 2006; Aksu &Kurtuldu,

2016; Sungurtekin, 2006; Ece & Kaplan, 2008 are among other studies in the literature.

The Aim of the Study

The aim of this study is to compare the one-step musical talent tests and two-step musical talent tests. This
comparison is made by using the “graduated high school” and “gender” variables. Additionally last two years

one-step tests are compared in each.

In the direction of this aim, the answers of the questions below are searched:
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1. How is the dispersion of the “two voice hearing” grades in one-step and two-step musical talent tests,
according to the “graduated school” and “gender” variables?

2. How is the dispersion of the “three voice hearing” grades in one-step and two-step musical talent tests,
according to the “graduated school” and “gender” variables?

3. How is the dispersion of the “four voice hearing” grades in one-step and two-step musical talent tests,

IH

according to the “graduated school” and “gender” variables?

4. How is the dispersion of the “melody repetition” grades in one-step and two-step musical talent tests,

|n

according to the “graduated school” and “gender” variables?

5. How is the dispersion of the “rythym repetition” grades in one-step and two-step musical talent tests,

|n

according to the “graduated school” and “gender” variables?

6. How is the dispersion of the “solfeges” grades in one-step and two-step musical talent tests, according
to the “graduated school” and “gender” variables?

7. How is the dispersion of the “singing” grades in one-step and two-step musical talent tests, according

|Il

to the “graduated school” and “gender” variables?

8. How is the dispersion of the “playing” grades in one-step and two-step musical talent tests, according

|II

to the “graduated school” and “gender” variables?
9. How is the dispersion of the average grades of two voice hearing, three voice hearing, four voice hearing,

melody repetition, rythym repetition, solfege, singing and playing in the musical talent tests in 2018 and 2019.

The Importance of The Study

A previous study about the comparison of the one-step and two-step talent tests hasn’t been coincided. In

addition to this comparison, the detailed searching of each steps increases the importance of the study.

This study is also important for the candidates and instructors for being prepared to the test more consciously,

increasing the success and being a guide for the preparation period.

The profile of the candidates who participated in the musical talent tests are nearly the same. So the comparison

of the tests clearly shows the differences causing by the change of the test system.
Boundries

1. This study is limited with the analysis of 2 voice, 3 voice, four voice heraing, melody repetition, rythym
repetition, solfege, singing and playing scores of the students in special talent tests of music teaching department
of education faculty, fine arts education branch of related university. It includes 8 special talent tests, between
2012-2019,

2. This study is limited with 400 students test scores who became successful in special talent tests between

2012-2019.
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METHOD

In this section, the information about research model, study group, collecting and analysing the data is given.

Research Model

In this study general survey method is used. Survey method is a research model that aims to describe an existing
or a previous situation in it’s existing conditions. The subject of a survey, an event, an individual or object, is tried
to be discribed in it’s own existing conditions (Karasar, 2000). Check & Schutt (2012) defined survey research as “the

collection of information from a sample of individuals through their responses to questions” (Ponto, 2015: 168).

According to MacDonald & Headlam (2011), surveys are a popular method of collecting primary data. Surveys
are a useful a means of gathering data from businesses, community organisations and residents, and survey
research is one of the most important areas of measurement in applied social research. Survey research can use
quantitative research strategies (e.g., using questionnaires with numerical-ly rated items), qualitative research strategies
(e.g., using open-ended questions), or both strategies (i.e., mixed methods). As it is often used to describe and explore

human behavior, surveys are therefore frequently used in social and psychological research (Ponto 2015: 168).

Researchers entering the field of general survey research can draw on an array of guidelines, best practice
standards, protocols for key procedures, and a rich survey methods literature (Leeuw, Hox & Dillman, 2008). A
survey aims to make inferences about a population by examining a sample from that population. Survey
methodologies, usually using questionnaires, are among the most popular in the social sciences, but they are
also among the most mis-used. Their popularity in small-scale intercultural research is associated with perceived
ease of use, and the access they can give to large amounts of data which are analysable by even very
inexperienced researchers (Young, 2016: 165). Social scientists use surveys to measure voter behavior,
psychological influences on the spending and saving behavior of consumers, attitudes, values and beliefs related
to economic growth and the correlates of mental health and illness. Surveys can be used to describe phenomena
and summarize them. The goal of using surveys for descriptive research is to get a precise measurement of
certain things. Surveys often measure associations between things such as school grades and self-esteem

(Polland, 2005: 2).

The aim of this study is to compare the one-step musical talent tests and two-step musical talent tests. By using
general survey method, the association between “two voice hearing”, “three voice hearing”, “four voice
hearing”, “melody repetition”, “rythym repetition”, “solfeges”, “singing” and “playing” grades in one-step and
two-step musical talent tests, according to the “graduated school” and “gender” variables is tried to be

measured.
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Study Group

The study group of this article consists of two voice hearing, three voice hearing, four voice hearing, melody
repetition, rythym repetition, solfege, singing, and playing grades in special talent test of the related university’s
education faculty fine arts branch music education department. The data of the study is the test grades of 400

students who participated in talent tests between 2012-2019 and became successfull.

Table 2. Study Group Data Table

Year Male Female In field Out Field
N % N % N % N %

2012 23 %46 27 %54 7 %14 43 %86
2013 19 %38 31 %62 4 %8 46 %92
2014 11 %22 39 %78 7 %14 43 %86
2015 19 %38 41 %82 4 %8 46 %92
2016 18 %36 32 %64 12 %24 38 %76
2017 26 %52 24 %48 4 %8 46 %92
2018 15 %30 35 %70 7 %14 43 %86
2019 18 %36 32 %64 28 %56 22 %44

Collecting Data

The data of the research is obtained from related university’s education faculty fine arts branch music education
department with the approval of the dean on the condition that the name of the university is not stated. So the

name of the university and the faculty is not stated in the study.

Analysing the Data

The grades in special talent tests of the related university’s education faculty fine arts branch music education
department in 2012, 2013, 2014, 2015, 2016, 2017, 2018 and 2019 are analysed by using a statistical program

which is frequently used in social sciences.

In this study, primarily the normality of the data is checked and kurtosis and skewness coefficients of the data

are controlled. The results of kurtosis and skewness analysis of the data is given in table-3.

Table 3. Kurtosis and Skewness Coefficients of the Analysed Parameters

Two-step Talent Tests One-step Talent Tests
Skewness Kurtosis Skewness Kurtosis
Factors Measurmen
¢ Ss Measurment Ss Measurment Ss Measurment Ss

2 voice -,986 ,337 ,305 ,662 -,996 ,337 -,215 ,662
hearing

3 voice -,733 ,337 ,347 ,662 -,123 ,337 -1,002 ,662
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hearing
4 voice -,139 ,337 ,049 ,662 ,047 ,337 640 ,662
hearing
Melody ,154 ,337 -,686 ,662 ,773 ,337 174 ,662
Repetition !
Rythym ,207 ,337 -,930 ,662 -,193 ,337 -,383 ,662
Repetition
Solfege -,102 ,337 -1,007 ,662 -,934 ,337 ,396 ,662
Singing ,352 ,337 -,693 ,662 -,447 ,337 -,153 ,662
Playing -,111 ,337 -1,045 ,662 ,153 ,337 -,666 ,662

In analyses, it’s important that the variance of the scores shouldn’t be high. If the variance is between +1 -1, it
indicates that the scores doesn’t show an important variance from the normal distribution (Mishra, Mishra,

Singh, Gupta, Sahu & Keshri, 2019: 70; Kokli, Blylikoztirk & Bokeoglu, 2006: 63; Albayrak, 2005: 54).

Additionally, Tabachnick and Fidell (2013) stated that if skewness and curtosis coefficients are between +1,500
and -1,500 the distribution is called normal distribution. In the light of foregoing, the curtosis coefficients
between -,996 and 733; and skewness coefficients between -1,045 and 396 indicates that the distribution is

normal.

FINDINGS

In this part the findings of the study are presented in the same order with the questions given in “The Aim of the
Study”. In one-step tests in 2018 and 2019 there were no instrument sight reading and dictation tests, that’s why

they are not in related tables.

The average of “two voice hearing” grades in one-step and two-step musical talent tests, according to the

“graduated school” and “gender” variables are shown in table 4.

Table 4. The Average Grades of “2 Voice Hearing”

2 Voice Hearing Two-step Talent Tests One-step Talent Tests Average
In Field 7,65 7,48 7,57
Out Field 7,62 7,69 7,66
Male 7,57 7,31 7,44
Female 7,70 7,68 7,69
Average 7,64 7,54

“2 voice hearing” is evaluated over 8 points. It's seen that in two-step tests, the average grade of female
candidates is higher than males (7.70). The lowest average grade (7.31) in two-voice hearing tests belongs to the

male candidates in a one-step tests.
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When one-step tests and two-step tests are compared, it’s seen that the average of two-step tests (7.64) is higher
than one-step tests. From the point of variables, the average of in-field students (7.66) is higher than out-field

ones and the average grade of female students (7.69) is higher than the males.

The average of “three voice hearing” grades in one-step and two-step musical talent tests, according to the

III

“graduated school” and “gender” variables are shown in table 5.

Table 5. The Average of “Three Voice Hearing” Grades

3 Voice Hearing Two-step Talent Tests One-step Talent Tests Average
In Field 9,97 9,38 9,68
Out Field 10,28 10,49 10,39
Male 9,68 9,88 9,78
Female 9,85 10,18 10,02
Average 9,95 9,98

In talent test, “3 voice hearing” grades are evaluated over 12 points. In both kinds of tests, the highest and the
lowest grades are taken in one-step tests. While in-field students get the highest average grade (10.49), out-field

students have the lowest average grade (9.38).

Eventhough there is not an important difference between the average of three voice hearing grades in one-step
and two-step talent tests, the average of one-step tests is higher than two-step tests (9.98). From the point of
variables, the average of in-field students (10.39) is higher than out-field ones and the average grade of female

students (10.02) is higher than the males.

The average of “four voice hearing” grades in one-step and two-step musical talent tests, according to the

IM

“graduated school” and “gender” variables are shown in table 6.

Table 6. The Averages of “Four Voice Hearing” Grades

4 Voice Hearing Two-step Talent Tests One-step Talent Tests Average
In Field 6,25 5,38 5,82
Out Field 5,45 5,82 5,64
Male 5,13 5,23 5,18
Female 5,63 6,42 6,03
Average 5,62 5,71

“4 voice hearing” grades are evaluated over 10 points. It’s understood from the table 6 that male students get
the lowest average score (5.13) in a two-step tests and female students have the highest average score (6.42) in

a one-step tests.
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When one-step tests and two-step tests are compared, it’s seen that the average of 4 voice hearing scores in
one-step tests (5.71) is higher than two-step tests. From the point of variables, the average of scores of male

students (5.18) is lower than the females (6.03).

The average of “melody repetition” scores in one-step and two-step musical talent tests, according to the

III

“graduated school” and “gender” variables are shown in table 7.

Table 7. The Averages of “Melody Repetition” Scores

Melody Repetition Two-step Talent Tests One-step Talent Tests Average
In Field 8,61 8,94 8,78
Out Field 8,88 8,93 8,91
Male 9,50 8,66 9,08
Female 8,50 9,20 8,85
Average 8,87 8,93

“Melody repetition” scores are evaluated over 24 points. As contrary of the previous results, it's seen that female
students have the lowest average melody repetition score in a two-step tests (8.50) and male students get the

highest average score (9.50) again in a two-step tests.

When one-step tests and two-step tests are compared, it's seen that the success in melody repetition in one-
step tests (8.93 average score) is higher than two-step tests. From the point of variables, the average of scores
of male students (9.08) is higher than the females (8.85). The average scores of in-field students (8.78) is lower

than the out-field ones (8.91).

The average of “rythym repetition” scores in one-step and two-step musical talent tests, according to the

|II

“graduated school” and “gender” variables are shown in table 8.

Table 8. The Averages of “Rythym Repetition” Scores

Rythym Repetition Two-step Talent Tests One-step Talent Tests Average
In Field 7,58 5,73 6,66
Out Field 7,41 5,11 6,26
Male 7,30 5,88 6,59
Female 7,55 5,08 6,32
Average 7,46 5,45

“Rythym repetition” scores are evaluated over 16 points. In table 8, it’s seen that female students have the lowest
average rythym repetition score in a one-step tests (5.08) and in a two-step tests out-field student have the the

highest average score (7.58).

It’s understood from the table that the avarege score in two-step tests (7.46) is higher than the average score in
one-step tests. From the point of variables, the average of scores of male students (6.59) is higher than the
females (6.32). The average scores of out-field students (6.66) is higher than the in-field students (6.26).
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The average of “solfege” scores in one-step and two-step musical talent tests, according to the “graduated

school” and “gender” variables are shown in table 9.

Table 9. The Averages of “Solfege” Scores

Solfege | Two-step Talent Tests One-step Talent Tests Average
In Field 69,60 60,08 64,84
Out Field 78,00 81,05 79,53
Male 73,62 68,83 71,23
Female 78,75 72,35 75,55
Average 74,99 70,58

“Solfege” scores are evaluated over 100 points. For solfege test, in one-step tests out-field students scores are

the lowest and again in one-step tests in-field students have the highest scores, as it is expected.

The average score of solfege in two-step tests is 74.99. It is higher than th eavarege score of solfege in one-step
tests. From the point of variables, the in —field students are 14.69 % more successfull than the out-field students.

And the female students are more successfull (75.55) than the male students (71.23).

The average of “singing” scores in one-step and two-step musical talent tests, according to the “graduated

school” and “gender” variables are shown in table 10.

Table 10. The Averages of “Singing” Scores

Singing Two-step Talent Tests One-step Talent Tests Average
In Field 68,31 66,95 67,63
Out Field 65,31 67,08 66,20
Male 62,71 62,99 62,85
Female 66,90 68,39 67,65
Average 65,81 66,35

“Singing” scores are evaluated over 100 points. In singing tests, the lowest average score (62.71) belongs to male

students in two-step tests. And the highest score (68.39) is taken by the female students in one-step tests.

The average score of singing in two-step tests is 65.81. It is higher than the avarege score in one-step tests. From
the point of variables, the singing average score of out—field students is 67.63 and they’re more successfull than

the in-field students. The female students are more successfull (67.65) than the male students (62.85).

The average of “playing” scores in one-step and two-step musical talent tests, according to the “graduated

school” and “gender” variables are shown in table 11.
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Table 11. The Averages of “Playing” Scores

Playing Two-step Talent Tests One-step Talent Tests Average
In Field 75,25 68,08 71,67
Out Field 78,09 73,80 75,95
Male 77,45 74,46 75,96
Female 77,49 69,50 73,50
Average 77,07 71,46

“Playing” scores are evaluated over 100 points. In singing phase, the lowest average score (68.08) belongs to

out-field students in one-step tests. And the highest score (78.09) is taken in-field students.

It’s seen that the average of playing scores in two-step tests (77.07) is higher than one-step tests. From the point
of variables, in the playing phases the in—field students are more successfull (75.95) than the out-field students.

The male students are more successfull (75.96) than the male students (73.50).

The Dispersion of 2 Voice Hearing, 3 Voice Hearing, 4 Voice Hearing, Melody Repetition, Rythym Repetition,

Solfege, Singing and Playing Average Scores in Musical Talent Tests of 2018 and 2019 is given in table 12.

Table 12. The Dispersion of 2 Voice Hearing, 3 Voice Hearing, 4 Voice Hearing, Melody Repetition, Rythym
Repetition, Solfege, Singing and Playing Average Scores in Musical Talent Tests of 2018 and 2019

The Phases of Special Talent Tests | 2018 2019
2 voice hearing (over 8 points) 7,51 7,57

3 voice hearing (over 12 points) 10,16 9,80
4 voice hearing (over 10 points) 6,73 5,00
Melody Repetition (over 24 points) 9,87 7,99
Rythym Repetition (over 16 points) 6,12 4,77
Solfege (over 100 points) 78,01 63,14
Singing (over 100 points) 68,45 64,25
Playing (over 100 points) 74,95 67,97

In table 12, it’s shown in paranthesis that the phase is evaluated over how many points. Generally, in 2019 all
the scores except for melody repetition are declined. The sharpest decline is seen in solfege. While the number
of the out-field students in 2018 was 7, it became 28 in 2019. So it’s possible to say that the decline in phases
which requires a musical education background is an expected result due to the decline in number of in-field
students.

In 2019, the students could manage to repeat 2 and a half rythym measure of 8 rythym measures that given in

test. In four voice hearing, they could one of two chord questions.
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DISCUSSION, CONCLUSION AND RECOMMENDATIONS

As a result of the analysis of 2 voice hearing phase, it’s seen that in two-step tests, the average grade of female
candidates is higher than males. The lowest average grade in two-voice hearing tests belongs to the male
candidates in a one-step tests. When one-step tests and two-step tests are compared, it’s seen that the average
of two-step tests is higher than one-step tests. From the point of variables, the average of in-field students is

higher than out-field ones and the average grade of female students is higher than the males.

In 3 voice hearing phase, in both kinds of tests, the highest and the lowest grades are taken in one-step tests.
While in-field students get the highest average grade, out-field students have the lowest average grade.
Eventhough there is not an important difference between the average of three voice hearing grades in one-step
and two-step talent tests, the average of one-step tests is higher than two-step tests. From the point of variables,
the average of in-field students is higher than out-field ones and the average grade of female students is higher

than the males.

About 4 voice hearing phase, it’s understood from the table 6 that male students get the lowest average score
in a two-step tests and female students have the highest average score in a one-step tests. When one-step tests
and two-step tests are compared, it’s seen that the average of 4 voice hearing scores in one-step tests is higher

than two-step tests. From the point of variables, the average of scores of male students is lower than the females.

When the results of melody repetition phase are considered, as contrary of the previous results, it’s seen that
female students have the lowest average melody repetition score in a two-step tests and male students get the
highest average score again in a two-step tests. When one-step tests and two-step tests are compared, it’s seen
that the success in melody repetition in one-step tests is higher than two-step tests. From the point of variables,
the average of scores of male students is higher than the females. The average scores of in-field students is lower

than the out-field ones.

When the results of rythym repetition phase are considered, it’s seen that female students have the lowest
average rythym repetition score in a one-step tests and in a two-step tests out-field student have the the highest
average score. It's understood from the table that the avarege score in two-step tests is higher than the average
score in one-step tests. From the point of variables, the average of scores of male students is higher than the

females. The average scores of out-field students is higher than the in-field students.

In solfege phase, in one-step tests out-field students scores are the lowest and again in one-step tests in-field
students have the highest scores, as it is expected. The average score of solfege in two-step tests is 74.99. It is
higher than th eavarege score of solfege in one-step tests. From the point of variables, the in —field students are
14.69 % more successfull than the out-field students. And the female students are more successfull than the

male students.
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According to the analysis of singing phase, the lowest average score belongs to male students in two-step tests.
And the highest score is taken by the female students in one-step tests. The average score of singing in two-step
tests is 65.81. It is higher than the avarege score in one-step tests. From the point of variables, the singing average
score of out—field students is 67.63 and they’re more successfull than the in-field students. The female students

are more successfull than the male students.

When the results of playing phase are considered, it’'s seen that the lowest average score belongs to out-field
students in one-step tests. And the highest score is taken in-field students. It's seen that the average of playing
scores in two-step tests is higher than one-step tests. From the point of variables, in the playing phases the in—
field students are more successfull than the out-field students. The male students are more successfull than the

male students.
Discussion;

According to the average scores in musical talent tests of 2018 and 2019, it’s possible to say that in 2019 all the
scores except for melody repetition are declined. The sharpest decline is seen in solfege. While the number of
the out-field students in 2018 was 7, it became 28 in 2019. So it’s possible to say that the decline in phases which
requires a musical education background is an expected result due to the decline in number of in-field students.
In 2019, the students could manage to repeat 2 and a half rythym measure of 8 rythym measures that given in

test. In four voice hearing, they could one of two chord questions.

When the literature is searched, it’s seen that there are some studies related to the subject. Ozal (1995),
examined the relationship between sucesses in talent exams and main instrument lessons of Gazi University Fine
Arts Faculty Music Education Branch the students. Tankiz in 2011, examined the success of the candidates who
applied for the Music Teaching talent exam, according to some variables. Avsar (2014), examined the relationship
between the musical hearing, reading and writing successes in talent exams and academic successes of the Music
Teacher candidates. Coskun (2008), examined the melody hearing and rythym hearing success levels of the
students who became successfull in talent tests of music education branches of faculties. Musliu, Berisha, Musaj,
Latifi and Peci (2017), in their study examined the impact of music in memory. Conclusions of this research are
that music affects memory negatively resulting that students are able to memorize better without music. When
it comes to memorizing better keep the music down. Konantz (2012) in their study examined the effects of music
on memory. Using 40 university students as participants, memory for a word list was tested using different
conditions in which subjects had to listen to music or no music during study and test phases. The results of the
experiment did not reflect the hypothesis in that it only mattered if there was music playing during the study
phase as it had a negative effect on encoding. Miller (2017), in their study examined the effects of music on short-
term and long-term memory. Results indicated that using retrieval learning strategies can lead to significantly
better recall immediately after and one week later. The scores for participants in the musical groups were slightly

higher than those in the speech groups, but the difference was not statistically significant. Boyle ve Radocy (1987)
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in their study examined Measurement and Evoluation of Musical Experiences. One of the result of study is
measuring musical success is important for measuring musical bahavior. At the same time these four elements
are important for the development of students that musical performance, musical reading and writting, musical

listening, musical behavior (Kurtuldu & Aksu, 2017:39).
According to the graduated school variable;

While searching the literature, some studies about the comparison of the talent test scores and graduated
highschools, graduation scores, academic scores in highschool and faculty, and gender are coincided. As the
result of the study it’s understood that there is not a big difference neither from the point of graduated

highschool nor from the point of gender variables.

From the point of graduated highschool variable, while in-field students are more successfull in 2 voice hearing,
three voice hearing, melody repetition, solfege and playing phases, out-field students are more successfull in 4

voice hearing, rythym repetition and singing phases.

Among the studies that a meaningful difference found from the point of graduated highschools, Diizbastilar
(2019a) analysed the first steps of talent tests between 2012-2017. In that study, in 4 voice hearing phase, out-
field students had a higher average score than the in-field students. Diizbastilar in another study (2019b),
searched the change of the second step scores of talent tests during a six-year period. As the result of the study,
it was found out that in solfege, playing and instrument sight reading phases in-field students; in singing phase

out-field students were more successfull.

Among the studies that a meaningful difference wasn’t found from the point of in-field and out field student
successes, Kurtuldu and Aksu in their study in 2016 found out that there was no difference between successes
of fine art highschool graduates and other school graduates. Sager, in his study (2007), couldn’t find a significant
difference in success of 544 candidates who participated to the first step of the talent exam, from the point of
the high schools they graduated. In another study in 2008, Ece and Bilgin found out that there was not a
meaningful difference between the in-field and out-field candidates successes. Also Ergilin in his study in 2006
couldn’t find out a meaningful difference. Glinestan and Ayrancioglu (2018), examined the talent tests scores

according to the graduated schools and the relationship with the academic success in field lessons.

In this study, from the point of gender variable;

In 2 voice hearing, 3 voice hearing, 4 voice hearing, solfege and singing phases female candidates; in melody

repetition, rythym repetition and playing phases male candidates are more successfull.

When the literature searched, in Dizbastilar’s study (2019a), in rythym repetition females and in melody
repetition male candidates got higher scores. Aksu and Kurtuldu in their study in 2016, arrived to a conclusion

that the successes of female candidates are higher than the males. As the result of the Diizbastilar’s study
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(2019b), the female candidates’ successes are higher than the males in solfege, singing, playing and instrument

sight reading phases.

Tamaoka (1997), in their study examined musical talent test, the difference between the sexes is insignificant.
From the point of gender variable, in Sungurtekin’s study in 2006, there was not a meaningful difference between
the students’ successes. Similarly, Ece and Kaplan (2008) couldn’t find out a meaningful difference from the

point of gender variable.
Recommendations;

Cosequently, it’s obviously seen that in some phases of the tests, the scores are low. Especially weakness of
musical memory is noteworthy. So a special importance should be given to the melody and rythym repetition

exercises before the test and also continue to these exercises during the education period.

It's adviced to the in-field students that they should improve themselves especially during the last year of the

highschool about the subjects in which they are not successfull

It’s adviced to the out-field students that they should improve themselves by taking a support about the subjects

which requires field knowledge.
More intensive musical reading exercises are adviced for improving both solfege and instrument playing.

In the last year of the fine arts highschools, the preparation studies for special talent tests should be increased

in musical hearing lessons.

The fine arts highschools teachers should be in touch with the Music Eduation Branch academics for incresing

the success.

One-step and two-step special talent tests can be studied for “different years”, “different universities”,

“indidvidually or comperatively”.
The successes of in-field and out-field students can be studied with a larger samle group.
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TEK ASAMALI VE iKi ASAMALI OLARAK YAPILAN MUZiK YETENEK SINAVLARININ
FARKLI DEGISKENLER AGISINDAN KARSILASTIRILMASI

oz

Egitim fakulltelerinin guizel sanatlar egitimi bolimi muzik 6gretmenligi anabilim dallari, glinimizde
orgiin lisans egitimi kapsamindaki baslica mesleki muzik egitimi kurumlarindandir. Ulkemizin mizik
ogretmeni ihtiyaci, agirhkli olarak bu lisans programindan mezun olan 6gretmenlerle
karsilanmaktadir. Egitim fakilteleri mlzik 6gretmenligi programlarina her yil 6zel yetenek sinavlari
ile 6grenci alinmaktadir. Bu arastirma, tek asamali ve iki asamali olarak yapilan mizik 6zel yetenek
sinavlarinin karsilastirilmasi amaciyla yapiimistir. Bu karsilastirma, mezun olunan lise ve cinsiyet
degiskenine gore yapilmistir. Arastirmada ayrica, son iki yilda yapilan tek asamali sinav da kendi
icinde degerlendirilmistir. Arastirmanin verileri, Karadeniz Bolgesinde yer alan bir lniversitenin
2012-2019 yillar arasinda mizik yetenek sinavlarini kazanan 400 6grencinin aldiklari puanlardan
olusmaktadir. Arastirmada, genel tarama modeli kullaniimistir. Veriler sosyal bilimler alaninda
yaygin olarak kullanilan bir istatistik programi ile analiz edilmistir. Arastirma sonucunda, iki ses
isitme, ritim tekrari, solfej ve ¢alma basamaklarinda iki asamali sinav ortalamasi daha yiksek
cikmistir. 4 ses isitme, ritim tekrari ve sdyleme disindaki tiim basamaklarda alan ici 6grencileri daha
basarilidir. Ezgi tekrar, ritim tekrari ve ¢alma basamaklari disindaki tim basamaklarda da kadin
ogrencilerin basarilarinin daha yiiksek oldugu goérilmustir. Ayni zamanda, 2019 yilinda ezgi tekrari
disinda tim basamaklarda dists oldugu gorilmektedir. En fazla disls, solfej basamaginda
olmustur. Alan disi 6grencilerin 2018 yilinda 7 iken 2019 yilinda 28 olmasi 6zellikle alan bilgisi
gerektiren basamaklardaki disis icin beklenen bir sonugtur. 2019 yilinda o6grenciler ritim
tekrarinda sorulan sekiz 6lginin iki buguk olglsini tekrar edebilmistir. Ezgi tekrarinda, ayni
sekilde sekiz 6lctiden iki buguk- lg 6l¢l arasinda bir basari gostermistir. Dort ses isitmede verilen
iki akordan birini verebilmislerdir.

Anahtar Kelimeler: Tek Asamali Ozel Yetenek Sinavi, iki Asamali Ozel Yetenek Sinavi, Miizik Egitimi.
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GiRiS

“Egitim fakdiltelerinin glizel sanatlar egitimi bélimi mizik 6gretmenligi anabilim dallari, gliniimiizde 6rgiin lisans
egitimi kapsamindaki baslica mesleki miizik egitimi kurumlarindandir. Ulkemizin miizik 6gretmeni ihtiyaci, agirhkl
olarak bu lisans programindan mezun olan 6gretmenlerle karsilanmaktadir” (Aksu ve Kurtuldu, 2016, s. 15).
“Turkiye‘de Yuksekogretim kurumlarinda 6grenim goérmek isteyen 6grencilerin sahip olmalari gereken bilgi ve
yeteneklerin belirlenmesinde temel alinabilecek bircok 6lctit bulunmaktadir. Mizik egitimi almak isteyen
adaylarin seciminde belirlenen &lgiit, 6zel yetenek sinavlaridir” (Giinestan, 2018, s5.36). Ozel yetenek sinavlari,

ogrencilerin miizik yeteneklerini 6lgmeyi amaglar.

Wallentin ve arkadaslari, 2010 yilinda yaptiklari galismada “Mizik testlerinin gelisimi (izerinde en buyik etki,
Charles Seashor’'un g¢alismalaridir. Seashore, miizikal yetenegin temeli oldugunu dusiindigd, birincil alg
yeteneklerini dlgmek igin test organize etme girisiminde bulunan ilk kisidir (Carson, 1998).” ifadelerine yer
vermektedirler. Law ise 2012’deki calismasinda, Seashore “Miizikal Yetenek Olclisi”niin, alti adet mizikal
kabiliyet 6lciminden olustugunu, bunlarin ise Testin orijinal versiyonunda yer alan perde, yikseklik, ritm, zaman,

tonal bellek ve ses uyumu oldugunu belirtmistir (Seashore, 1919).

Bir bireyin temel mizik kabiliyetinin olgilmesindeki gelismelere bagh olarak, yetenek testlerinin icerik veya
metodlari da degismektedir. Tiirkiye’de egitim fakilteleri mizik egitim bolimlerinin bazilari tek basamakl 6zel
yetenek sinavlarini tercih ederlerken, digerleri iki basamakli sinavlari tercih edebilmektedir. Ornegin,
arastirmanin yapildigi Karadeniz Bolgesinde yer alan lniversitenin mizik egitimi anabilim dalinda 2012-2017
yillarindaki 6zel yetenek sinavlari iki asamada, 2018-2019 yillarinda yapilan sinavlar ise tek asamada yapiimistir.
2012-2017 yillarindaki sinavlarda birinci agamada miiziksel isitme — yineleme ve dikte sinavi, ikinci asamada ise
solfej okuma, miziksel soyleme ve muziksel calma basamaklari yer almistir (Kilavuz, 2012-2017). 2018 ve 2019
yillarinda yapilan sinavlarda ise tek asamada yapilmistir. muziksel isitme — yineleme, solfej okuma, miiziksel
soyleme ve miziksel calma basamaklari yer almistir. (Kilavuz, 2018-2019). Tek asamada yapilan sinavlarda Dikte

ve Miziksel calma iginde yer alan Calgi desifre basamaklari yapilmamistir.

2018 yilinda tek asamaya disen sinavda onceki sinavlara gére bazi puanlamalarda farkhhklar vardir. Yillara gore

puanlamadaki farkhliklar tablo 1’de goérilmektedir.

Tablo 1. iki Asamali ve Tek Asamali Sinavlardaki Puanlama Farklari

iki ses isitme Ug ses isitme Ezgi tekrari Solfej
iki asamali sinavlar 4*2=8 4*3=12 8*3=24 100
(2012-2017)
Tek agsamali sinavlar 3*2=6 4*4=16 8*4=32 20
(2018-2019)
978 Diizbastilar, M. (2020). The Comparison of One-Step Musical Talent Tests and Two-Step Musical Talent Tests

from the Point of Different Variables, International Journal of Education Technology and Scientific
Researches, Vol: 5, Issue: 12, pp. (959-994).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

Tablol1’de iki ses isitme, (¢ ses isitme, ezgi tekrari ve solfej basamaklarinda iki asamali ve tek asamali sinavlar
arasinda puanlama farki oldugu gorilmektedir. Arastirmada yapilan analizlerde, 2018-2019 vyillarinin puanlari
2012-2017 yillarindaki puanlara oranlanmis, tiim iki ses isitme puanlari 8, G¢ ses puanlari 12, ezgi isitme puanlari

24 ve solfej puanlari 100 tzerinden hesaplanarak tablolarda gosterilmistir.

Arastirma konusu ile ilgili daha 6nce yapilan yayinlar incelendiginde; iki asama ve tek asama olarak yapilan 6zel
yetenek sinavi puanlarinin karsilastirildigi bir calismaya daha 6nce rastlanmamistir. Son yapilan ¢alismalar
arasinda “2012-2017 yillari arasinda yapilan mizik 6gretmenligi 6zel yetenek sinavlari birinci asama puanlarini
incelemistir. Arastirmada, 4 Ses isitmede alan disi 6grencilerinin alan ici 6grencilerine goére daha yiiksek
ortalamaya sahip olduklari ortaya ¢ikmistir. Ayni zamanda, Ritim Tekrarinda kadinlar erkeklere gére daha yiiksek
puanlar almiglardir. Ayrica alti yilin genel basari ortalamasina gore en yiiksek ve en dislk ortalamalar; 2 ses

isitmede %95, Ezgi Tekrarinda ise %36,96 olarak gériilmektedir Diizbastilar (2019a)”.

Sager’in (2007) adaylarin yetenek sinavindaki alan ici ve alan disindaki basari durumlari inceledigi arastirmasinda,
ogrencilerin yetenek sinavindaki birinci asama basari durumlari galisiimistir. 2009 yilinda Yagcl yetenek
sinavlariyla ilgili galismasi sonucunda okullar arasinda isitme algilama boyutunda farkliliklar oldugu saptanmistir.
Ece ve Bilgin (2007) ¢alismalarinda; yetenek sinavlarinda lise tiirline gore anlamli bir fark olusmadigini tespit

etmislerdir.

Sengiil 2001 yilinda yaptigi calismasinda, Ug farkh Gniversitedeki yetenek sinavlarinda tek ses isitmenin 6grenci
basarisinda en yiiksek boyut oldugu ve ses sayisi arttikga basarinin azaldigl sonucuna ulasmistir. Calismanin
miizikal hafiza boyutunda ritimsel hafizadaki basari, ezgisel hafizaya gére daha yiiksektir. Oneriler bélimiinde

ise, Ozel yetenek sinavlarindaki tek ses isitme boyutunun kaldirilmasi dnerilmistir.

Duzbastilar (2019b) baska bir calismasinda, muzik 6gretmenligi 6zel yetenek sinavlari ikinci asama puanlarinin
alti yil icinde degisimini arastirmistir. Arastirmanin sonucunda, solfej basamaginda alan ici ve kadin 6grenciler,
soylemede alan disi ve kadin 68renciler, calmada Gc yil alan ici- Gg yil alan disi ve kadin 6grenciler; ¢alg! desifrede

alan igi ve kadin 6grencilerin daha basaril oldugunu belirtmistir.

Coskun 2008 yilindaki ¢alismasinda, mizik egitimi anabilim dali 6zel yetenek sinavini kazanan 6grencilerin ezgi
isitme ve ritim isitme boyutu basari diizeylerinin incelenmesidir. Literatiirdeki diger calismalara arasinda
Girpinar, 2016: Kurtuldu & Aksu, 2016; Ergiin, 2006; Aksu & Kurtuldu, 2016; Sungurtekin, 2006; Ece & Kaplan’in

2008 galismalari da yer almaktadir.
Arastirmanin Amaci

Bu arastirmanin amaci, tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarinin
karsilastiriimasidir. Bu karsilastirma, mezun olunan lise ve cinsiyet degiskenine gore yapilmistir. Ayrica, son iki

yilda yapilan tek asamali sinavin kendi icinde degerlendirilmesi de amaclanmistir.
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Bu amaglar dogrultusunda asagidaki sorulara cevap aranmistir:

1. Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “2 ses isitme” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gére dagilimi nasildir?

2. Tekasamali ve iki asamali olarak yapilan miizik &zel yetenek sinavlarindaki “3 ses isitme” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gére dagilimi nasildir?

3. Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “4 ses isitme” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gére dagihmi nasildir?

4. Tek asamali ve iki asamali olarak yapilan mizik 6zel yetenek sinavlarindaki “ezgi tekrar” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gore dagilimi nasildir?

5. Tekasamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “ritim tekrar1” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gore dagilimi nasildir?

6. Tek asamali ve iki asamali olarak yapilan mizik 6zel yetenek sinavlarindaki “solfej” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gére dagilimi nasildir?

7. Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “séyleme” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gore dagilimi nasildir?

8. Tek asamali ve iki asamali olarak yapilan mizik 6zel yetenek sinavlarindaki “calma” puanlarinin, mezun
olunan lise ve cinsiyet degiskenine gére dagihmi nasildir?

9. 2018 ve 2019 yillarinda yapilan mizik 6zel yetenek sinavlarindaki 2 ses isitme, 3 ses isitme, 4 ses isitme, ezgi

tekrari, ritim tekrari, solfej, sdyleme ve ¢alma puanlari ortalamalarinin yillara gére dagilimi nasildir?
Calismanin OGnemi

Tek asama ve iki asamali olarak yapilan Miizik Ozel Yetenek Sinavlarinin karsilastirilmasi ile ilgili daha énce yapilan
bir calismaya rastlanmamistir. Bu karsilastirmalarin yaninda, sinavlarin her basamaginin tek tek ve ayrintili olarak

incelenmesi de calismanin 6nemini artirdigi distiniilmektedir.

Hem yetenek sinavina hazirlanan adaylar hem de sinava hazirlayan egitimciler agisindan; arastirma sonuglarinin,
sinava daha bilingli hazirlanma ve sinav basarisini artirma konularinda yol gosterici olmasi bakimindan da

onemlidir.

Sinava giren 6grencilerinin hemen hemen ayni ¢evreden bagvuru yapmasindan dolayi, ayni liniversitenin yaptigl

farkh sinavlarin karsilastiriimasi degisimin acik bir sekilde gorilebilmesi bakimindan 6nemlidir.
Sinirlihklar

3. Calisma, ilgili Giniversitenin egitim fakiiltesi mizik 6gretmenligi programinda tek asamali ve iki asamali olarak
yapilan, sekiz yili kapsayan 6zel yetenek sinavlarinda 2 ses isitme, 3 ses isitme, 4 ses isitme, ezgi tekrari, ritim

tekrari, solfej, soyleme ve calma basamaklari puanlarinin analizi ile sinirlidir.
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4. Calisma, 2012 ve 2019 yillari arasinda yapilan mizik yetenek sinavini kazanan 400 6grencinin aldiklari puanlar

ile sinirlidir.

YONTEM

Bu bolimde arastirma modeli, calisma grubu, verilerin toplanmasi ve verilerin analizi ile ilgili yontem bilgilerine

yer verilmistir.
Arastirma Modeli

Arastirma modeli genel tarama modeline gore yapilmistir. Tarama modeli ge¢miste ya da halen var olan durumu
var oldugu sekliyle betimlemeyi amaclayan arastirma yaklasimidir. Arastirmaya konu olan olay, birey ya da nesne
kendi durumlari iginde ve var oldugu gibi tanimlanmaya ¢alisilir (Karasar,2000). Check ve Schutt (2012) tarama
metodunu “bireylerden olusan bir 6rneklemden, sorulara verdikleri cevaplar yoluyla bilgi toplanmasi” olarak tanimlamistir

(Ponto, 2015: 168).

MacDonald & Headlam’a (2011) gére tarama metodu, birincil verinin toplanmasi icin kullanilan en popdler
yontemdir. Tarama metodu, is kolu, toplum kuruluslari ve sakinlerinden bilgi toplamak igin en uygun yéntem ve
uygulamali sosyal arastirmalardaki en 6nemli 6l¢iim alanlarindan biridir. Tarama metodu, nicel arastirma
stratejileri (6rnegin; sayisal oran iceren anketler), nitel arastirma stratejileri (agik uclu sorular) veya her iki
stratejiyi birlikte kullanabilir. Genellikle insan davranigini kesfetmeyi veya tanimlamayi amagladiklari igin sosyal

ve psikolojik arastirmalarda kullanilirlar (Ponto 2015: 168).

Genel tarama metodu alanina giren arastirmacilar, bir dizi kilavuz, iyi uygulama standartlari, anahtar proseduir protokolleri
ve zengin bir genel tarama literattiriini kullanabilirler (Leeuw, Hox & Dillman, 2008). Tarama, bir topluluk hakkinda
¢ikarim yapmak icin o topluluktan bir 6rneklemin sinanmasini amaglar. Genellikle anketleri kullanan tarama metodolojisi,
sosyal bilimlerdeki en popliler fakat en ¢cok yanlis kullanilan metodolojiler arasindadir. Bu arastirma yénteminin kiglk olgekli
kdltlrler arasi arastirmalardaki popiilaritesi; kolay kullanilir olmasi, ¢cok tecriibesiz arastirmacilar tarafindan bile analiz
edilebilir genis veriye kolay ulasim sagliyor olarak algilanmasi ile ilgilidir (Young, 2016: 165). Sosyal bilimciler, tarama
yontemini oy verme davranisinin, misterilerin harcama ve tasarruf etme davranisglari tzerindeki psikolojik
etkilerin, tutumlarin ekonomik gelisme ile ilgili deger ve inanlarin, zihinsel saglik ve hastaliklarin bagintilarinin
Olgimiinde kullanirlar. Tarama, fenomenlerin tanimlanmasinda ve 06zetlenmesinde kullanilir. Betimsel
arastirmalarda tarama ydnteminin amaci, belli bash seylerin hassas ol¢limiinii almaktir. Taramalar genellikle

okulda alinan notlar ile kendine gliven arasindaki bagin 6lgiilmesi gibi konularda kullanilir (Polland, 2005: 2).

Bu arastirmanin amaci, tek asamali ve iki asamali olarak vyapilan muizik 6zel yetenek sinavlarinin

karsilastiriimasidir. Genel tarama metodu kullanilarak bir basamakl ve iki basamakh 6zel yetenek sinavlarinda
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“iki ses isitme”, “Ug¢ ses isitme”, “dort ses isitme”, “ezgi tekran”, “ritim tekrar”, “solfej”, “séyleme” ve “galma”

notlari ile mezun olunan okul ve cinsiyet degiskenleri arasindaki iliski 6lctilmeye calisiimistir.

Calisma Grubu

Calisma, ilgili Gniversitenin egitim fakulltesi mizik 6gretmenligi programinda tek asamali ve iki asamali olarak
yapilan, sekiz yili kapsayan 6zel yetenek sinavlarinda 2 ses isitme, 3 ses isitme, 4 ses isitme, ezgi tekrari, ritim
tekrari, solfej, sdyleme ve ¢alma basamaklari puanlarini kapsamaktadir. Calismanin verilerini, 2012 ve 2019 yillari

arasinda yapilan mizik yetenek sinavini kazanan 400 6grencinin aldiklari puanlar olusturmaktadir.

Tablo 2. Calisma Grubu Verileri Tablosu

Egitim-Ogretim ERKEK KADIN ALAN DISI ALAN iCi
Donemi N % N % N % N %
2012 23 %46 27 %54 7 %14 43 %86
2013 19 %38 31 %62 4 %8 46 %92
2014 11 %22 39 %78 7 %14 43 %86
2015 19 %38 41 %82 4 %83 46 %92
2016 18 %36 32 %64 12 %24 38 %76
2017 26 %52 24 %48 4 %83 46 %92
2018 15 %30 35 %70 7 %14 43 %86
2019 18 %36 32 %64 28 %56 22 %44

Verilerin Toplanmasi

Arastirmanin verilerini olusturan ilgili Universitenin egitim fakiiltesi glizel sanatlar egitimi bolimi muzik
ogretmenligi programinin yetenek sinavi puanlari, dekanligin onayi ile Gniversite isminin belirtilmemesi kosuluyla

elde edilmistir. Bu nedenle arastirmada Universite ve fakdlte ismi belirtilmemistir.

Verilerin Analizi

Calisma grubunda 2012, 2013, 2014, 2015, 2016, 2017, 2018 ve 2019 yillarindaki yetenek sinavi puanlari, sosyal

bilimler alaninda siklikla kullanilan bir program kullanilarak analiz edilmis ve gerekli karsilastirmalar yapiimistir.

Arastirmada oncelikle veriler i¢in normallik testi yapilarak basiklik ¢arpikhk katsayilari gikariimistir. Tablo 3’'de

basikhk ¢arpikhk katsayilari gérilmektedir.
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Tablo 3. incelenen Parametrelere iliskin Basiklik Carpiklik Katsayilari

iki asamali sinav Tek agamali sinav
Faktorler Basiklik Carpikhk Basiklik Carpikhk
Olgiim SS Olgiim SS Olgiim SS Olgiim Ss

2 ses igsitme -,986 ,337 ,305 ,662 -,996 ,337 -,215 ,662
3 ses isitme -,733 ,337 ,347 ,662 -,123 ,337 -1,002 ,662
4 ses isitme -,139 ,337 ,049 ,662 ,047 ,337 -,640 ,662
Ezgi tekran ,154 ,337 -,686 ,662 ,733 ,337 ,174 ,662
Ritim tekrar ,207 ,337 -,930 ,662 -,193 ,337 -,383 ,662
Solfej -,102 ,337 -1,007 ,662 -,934 ,337 ,396 ,662
Soyleme ,352 ,337 -,693 ,662 -,447 ,337 -,153 ,662
Calma -,111 ,337 -1,045 ,662 ,153 ,337 -,666 ,662

Analizlerde, puanlarin normalden asiri sapma gostermemesi 6énemlidir. Puanlarin +1 -1 sinirlari iginde kalmasi,
puanlarin normal dagihma yakin oldugu ve énemli sayilabilecek bir sapma géstermedigi anlamina gelmektedir.
(Mishra, Mishra, Singh, Gupta, Sahu & Keshri, 2019, s.70; Kokli, Bliylkoztirk & Bokeoglu, 2006, s.63; Albayrak.
2005, s.54).

Ayrica Tabachnick ve Fidell (2013), carpiklik ve basiklik degerleri +1,500 ve -1,500 arasinda ise, dagiimin normal
dagihm oldugunu belirtmislerdir. Bu bilgiler i1siginda, arastirmada yer alan -,996 ile 733 arasindaki basiklik

degerleri ve -1,045 ile 396 arasinda yer alan garpiklik degerlerinin normal dagilim iginde yer aldigi séylenebilir.

BULGULAR

Bu bolimde calismadan elde edilen bulgular, arastirmanin amaglari boliminde verilen sorularin sirasi ile
sunulmustur. Tek asamali sinavlarda (2018 ve 2019) dikte ve ¢algi desifre sinavlari yapilmadigi igin tablolarda bu

basamaklara yer verilmemistir.

iki asamali ve tek asamali olarak yapilan miizik dzel yetenek sinavlarindaki “2 ses isitme” puanlarinin, mezun

olunan lise ve cinsiyet degiskenine gére ortalamalari tablo 4’te verilmistir.

Tablo 4. “2 Ses isitme” Puanlarinin Ortalamalari

2 SES iSITME iki asamali sinav Tek asamali sinav Ortalama
Alan Disi 7,65 7,48 7,57
Alan igi 7,62 7,69 7,66
Erkek 7,57 7,31 7,44
Kadin 7,70 7,68 7,69
Ortalama 7,64 7,54
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“2 ses isitme” puanlari, 8 puan {izerinden hesaplanmaktadir. iki asamali sinavda kadin 6grencilerin diger gruplara
gore en yliksek ortalamayi tutturduklari (7,70) gortlmektedir. En dislik puan ise tek asamali sinavda erkek

ogrenciler (7,31) tarafindan alinmistir.

Tek asamali sinav ve iki agsamali sinav karsilastirildiginda, 6grencilerin 2 ses isitme not ortalamasinin iki asamal
sinavda (7,64) tek asamali sinavdakine gére daha yuksek oldugu gorilmektedir. Degiskenler agisindan ise, alan
ici 6grencilerinin (7,66) alan disi 6grencilerine gore; kadin 6grencilerin (7,69) ise erkek 6grencilere gére not

ortalamasi daha yuksektir.

Tek asamali ve iki asamali olarak yapilan mizik 6zel yetenek sinavlarindaki “3 ses isitme” puanlarinin, mezun

olunan lise ve cinsiyet degiskenine gbre ortalamalari tablo 5’te verilmistir.

Tablo 5. “3 Ses isitme” Puanlarinin Ortalamalari

3 SES iSITME iki asamali sinav Tek agamali sinav Ortalama
Alan Digi 9,97 9,38 9,68
Alan igi 10,28 10,49 10,39
Erkek 9,68 9,88 9,78
Kadin 9,85 10,18 10,02
Ortalama 9,95 9,98

Yetenek sinavinda “3 Ses isitme” puanlari 12 puan lizerinden hesaplanmaktadir. Her iki sinavda da en yiiksek not
ve en dislk not tek asamali sinavda alinmistir. Alan ici 6grenciler 10,49 puan ile en yiksek, 9,38 puan ile alan disi

ogrencileri ortalamayi tutturmuslardir.

Tek asamali sinav ve iki asamali sinav agisindan bakildiginda, 3 ses isitme notlarinda arada ¢ok fark olmamasina
ragmen tek asamali sinavlarin ortalamasinin (9,98) iki asamali sinava gore daha yuksek oldugu gorilmektedir.
Degiskenler acisindan bakildiginda ise, alan ici 6grencilerinin not ortalamalari (10,39) alan alan disi 6grencilerinin

notlarina gére; kadin 6grencilerin notlari (10,02) ise erkek 6grencilerin notlarina gore daha yiksektir.

Tek asamali ve iki asamal olarak yapilan mizik 6zel yetenek sinavlarindaki “4 ses isitme” puanlarinin, mezun

olunan lise ve cinsiyet degiskenine gore ortalamalari tablo 6’da verilmistir.

Tablo 6. “4 Ses isitme” Puanlarinin Ortalamalari

4 SES iSITME iki asamali sinav Tek asamali sinav Ortalama
Alan Digi 6,25 5,38 5,82
Alan igi 5,45 5,82 5,64
Erkek 5,13 5,23 5,18
Kadin 5,63 6,42 6,03
Ortalama 5,62 5,71
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“4 Ses isitme” puanlari 10 puan (izerinden hesaplanmaktadir. Erkek 6grencilerin iki asamal sinavda 5,13
ortalamayla en diisik notu aldigi; kadin 6grencilerin ise tek asamali sinavda 6,42 ortalamayla en yiksek notu

aldig1 gorilmektedir.

Sinavlar tek asamali ve iki asamali olmasi bakimindan karsilastirildiginda, tek asamali sinavin not ortalamasi
(5,71), iki asamal sinavin not ortalamasina gore daha yiksektir. Degiskenler acgisindan bakildiginda ise, erkek

ogrencilerin ortalamalari (5,18) kadin 6grencilerin ortalamalarina (6,03) gore daha dislktir.

Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “ezgi tekrari” puanlarinin, mezun

olunan lise ve cinsiyet degiskenine gore ortalamalari tablo 7’de verilmistir.

Tablo 7. “Ezgi Tekrari” Puanlarinin Ortalamalari

EZGi TEKRARI iki asamali sinav Tek agamali sinav Ortalama
Alan Digi 8,61 8,94 8,78
Alan ici 8,88 8,93 8,91
Erkek 9,50 8,66 9,08
Kadin 8,50 9,20 8,85
Ortalama 8,87 8,93

Ezgi tekrari puanlari, 24 puan Uzerinden hesaplanmaktadir. Ezgi tekrari puanlarina bakildiginda, diger
asamalardan farkli olarak iki asamali sinavda kadinlarin en distik (8,50), yine iki asamali sinavda erkeklerin en

yluksek (9,50) ortalamaya sahip oldugu gorilmektedir.

Tek asamali sinav ve iki asamali sinav agisindan bakildiginda, tek asamali sinavin (8,93) iki asamali sinava gore
daha basarili bir sinav oldugu anlasiimaktadir. Degiskenler agisindan bakildiginda ise, ayni sekilde erkek
ogrencilerin (9,08) kadin 6grencilere gére (8,85) daha yiiksek ortalamaya sahip oldugu gorilmektedir. Alan disi

ogrencilerin ortalamasi (8,78), alan disi 6grencilerine gére daha yuksektir.

Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “ritim tekrari” puanlarinin, mezun
Y Yy

olunan lise ve cinsiyet degiskenine gore ortalamalari tablo 8’de verilmistir.

Tablo 8. “Ritim Tekrari” Puanlarinin Ortalamalari

RiTiM TEKRARI iki asamali sinav Tek asamali sinav Ortalama
Alan Disi 7,58 5,73 6,66
Alan ici 7,41 511 6,26
Erkek 7,30 5,88 6,59
Kadin 7,55 5,08 6,32
Ortalama 7,46 5,45
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Ritim tekrari 16 puan lzerinden hesaplanmaktadir. Tabloda, tek asamali sinavda kadin 6grencilerin en diisiik
ortalamaya (5,08) sahip oldugu, iki asamali sinavda ise alan disi 6grencilerinin ise (7,58) en yiiksek ortalamaya

sahip oldugu gorilmektedir.

Tek asamali sinav ve iki asamali sinav agisindan bakildiginda, iki asamali sinavin (7,46) tek asamali sinava gore
daha yuksek bir ortalamaya sahip oldugu gorilmektedir. Degiskenler agisindan bakildiginda, erkek 6grencilerin
(6,59) kadin 6grencilere gore (6,32) daha yiksek ortalamaya sahip oldugu gorilmektedir. Alan disi 6grencilerin

ortalamasi (6,66), alan igi 6grencilerine (6,26) gore daha yiiksektir.

Tek asamali ve iki asamali olarak yapilan mizik 6zel yetenek sinavlarindaki “solfej” puanlarinin, mezun olunan

lise ve cinsiyet degiskenine gore ortalamalari tablo 9'da verilmistir.

Tablo 9. “Solfej” Puanlarinin Ortalamalari

SOLFEJ iki asamali sinav Tek agamali sinav Ortalama
Alan Digi 69,60 60,08 64,84
Alan igi 78,00 81,05 79,53
Erkek 73,62 68,83 71,23
Kadin 78,75 72,35 75,55
Ortalama 74,99 70,58

Solfej, 100 puan lzerinden hesaplanmaktadir. Solfej okumada en diisiik puanlarin tek asamali sinavda alan disi,
en yiksek puanlarin ise yine tek asamali sinavda alan ici 6grencilerinin olmasinin beklenilen bir sonug oldugu

diusinilmektedir.

Tek asamali sinav ve iki asamali sinav agisindan bakildiginda, iki asamali sinavin not ortalamasinin (74,99) tek
asamali sinavin ortalamasina gore daha ylksek oldugu goriilmektedir. Degiskenler agisindan bakildiginda, alan igi
Ogrencileri alan disi 6grencilerine gére % 14,69 oraninda daha basarilidir. Kadin &grenciler ise (75,55) erkek

Ogrencilere gore (71,23) daha basarihdir.

Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “séyleme” puanlarinin, mezun olunan

lise ve cinsiyet degiskenine gore ortalamalari tablo 10’da verilmistir.

Tablo 10. “Soyleme” Puanlarinin Ortalamalari

SOYLEME iki asamali sinav Tek agamali sinav Ortalama
Alan Digi 68,31 66,95 67,63
Alan igi 65,31 67,08 66,20
Erkek 62,71 62,99 62,85
Kadin 66,90 68,39 67,65
Ortalama 65,81 66,35
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from the Point of Different Variables, International Journal of Education Technology and Scientific
Researches, Vol: 5, Issue: 12, pp. (959-994).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Sayi / Issue: 12 Yil / Year: 2020

Soyleme puanlari 100 Uzerinden hesaplanmaktadir. Soyleme basamaginda en disiik puan (62,71) iki asamall
sinavda erkek 6grenciler tarafindan alinmistir. En yiksek puan (68,39) ise tek asamali sinavda kadin 6grenciler
tarafindan alinmaktadir.

Tek asamali sinav ve iki asamali sinav agisindan bakildiginda, iki asamali sinavin not ortalamasinin (65,81) tek
asamali sinavin ortalamasina gore daha yuksek oldugu gorilmektedir. Degiskenler agisindan bakildiginda, alan
disi 6grencileri (67,63) alan ici 6grencilerine gére daha basarilidir. Kadin 6grenciler ise (67,65) erkek 6grencilere
gore (62,85) daha basarilidir.

Tek asamali ve iki asamali olarak yapilan miizik 6zel yetenek sinavlarindaki “galma” puanlarinin, mezun olunan

lise ve cinsiyet degiskenine gore ortalamalari tablo 11’de verilmistir.

Tablo 11. “Galma” Puanlarinin Ortalamalari

CALMA iki asamali sinav Tek agamali sinav Ortalama
Alan Digi 75,25 68,08 71,67
Alan igi 78,09 73,80 75,95
Erkek 77,45 74,46 75,96
Kadin 77,49 69,50 73,50
Ortalama 77,07 71,46

Calma puanlari 100 lizerinden hesaplanmaktadir. Calma basamaginda en diisiik puan (68,08) tek asamali sinavda
alan disi 6grencileri tarafindan alinmistir. En yiksek puan (78,09) ise iki asamali sinavda alan igi 6grencileri

tarafindan alinmaktadir.

Tek asamali sinav ve iki asamali sinav agisindan bakildiginda, iki asamali sinavin not ortalamasinin (77,07) tek
asamali sinavin ortalamasina gore daha yuksek oldugu gorilmektedir. Degiskenler agisindan bakildiginda, alan igi
6grencileri (75,95) alan disi 68rencilerine gore daha basarilidir. Erkek 6grenciler ise (67,65) kadin 6grencilere gore

(62,85) daha basarilidir.

2018 ve 2019 yillarinda yapilan mizik 6zel yetenek sinavlarindaki 2 ses isitme, 3 ses isitme, 4 ses isitme, ezgi

tekrari, ritim tekrari, solfej, sdyleme ve g¢alma puanlari ortalamalarinin yillara gére dagilimlari tablo 12’'de

verilmistir.
Tablo 12. Tek Asamali Sinavin Yillara Gére Dagilimi

YETENEK SINAVI BASAMAKLARI 2018 2019

2 ses isitme (8 puan lizerinden) 7,51 7,57

3 ses isitme (12 puan lizerinden) 10,16 9,80

4 ses isitme (10 puan lizerinden) 6,73 5,00

Ezgi Tekrari (24 puan lizerinden) 9,87 7,99
Ritim tekrari (16 puan lizerinden) 6,12 4,77
Solfej (100 puan iizerinden) 78,01 63,14
Soyleme (100 puan iizerinden) 68,45 64,25
Calma (100 puan iizerinden) 74,95 67,97
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Tabloda, parantez iginde sinav basamaklarinin kag puan Uzerinden hesaplandigl gériilmektedir. Genel olarak
bakildiginda 2019 yilinda ezgi tekran disinda tim basamaklarda disils oldugu gorilmektedir. En fazla disis,
solfej basamaginda olmustur. Alan digi 6grencilerin 2018 yilinda 7 iken 2019 yilinda 28 olmasi 6zellikle alan bilgisi
gerektiren basamaklardaki disis icin beklenen bir sonugtur.

2019 yilinda 6grenciler ritim tekrarinda sorulan sekiz Olciinin iki buguk Olglsini tekrar edebilmistir. Ezgi
tekrarinda, ayni sekilde sekiz dl¢iiden iki buguk- (i¢ 6l arasinda bir basari gostermistir. Dort ses isitmede verilen

iki akordan birini verebilmislerdir.
TARTISMA, SONUC VE ONERILER

2 ses isitme analiz sonuglarinda, iki asamali sinavda kadin 6grencilerin diger gruplara gore en yiiksek ortalamayi
tutturduklari gérilmektedir. En dusik puan ise tek agamali sinavda erkek &grenciler tarafindan alinmistir. Tek
asamali sinav ve iki asamali sinav karsilastirildiginda, 6grencilerin 2 ses isitme not ortalamasinin iki asamal
sinavda tek asamali sinava gore daha yiksek oldugu gorilmektedir. Degiskenler agisindan ise, alan igi
ogrencilerinin alan disi 6grencilerine goére; kadin 6grencilerin ise erkek 6grencilere gére not ortalamasi daha

yuksektir.

3 ses isitme basamaginda, her iki sinavda da en yiiksek not ve en disiik not tek asamali sinavda alinmistir. Alan
ici 6grenciler 10,49 puan ile en yliksek, 9,38 puan ile alan disi 6grencileri ortalamayi tutturmuslardir. Tek asamali
sinav ve iki agamali sinav agisindan bakildiginda, 3 ses isitme notlarinda arada ¢ok fark olmamasina ragmen tek
asamali sinavlarin ortalamasinin (9,98) iki asamali sinava gore daha ylksek oldugu gorilmektedir. Degiskenler
acisindan bakildiginda ise, alan ici 6grencilerinin not ortalamalari alan disi 6grencilerinin notlarina gore; kadin

ogrencilerin notlari ise erkek 6grencilerin notlarina gére daha yiksektir.

4 ses isitme basamaginda, erkek 6grencilerin iki asamal sinavda 5,13 ortalamayla en diisiik notu aldigi; kadin
ogrencilerin ise tek asamali sinavda 6,42 ortalamayla en yiksek notu aldig goriilmektedir. Sinavlar tek asamali
ve iki asamali olmasi bakimindan karsilastirildiginda, tek asamali sinavin not ortalamasi, iki asamali sinavin not
ortalamasina gore daha yliksektir. Degiskenler agisindan bakildiginda ise, erkek 6grencilerin ortalamalari kadin

ogrencilerin ortalamalarina goére daha disuktar.

Ezgi tekrarin basamaginda, diger asamalardan farkli olarak iki asamali sinavda kadinlarin en diisiik, yine iki asamali
sinavda erkeklerin en yiliksek ortalamaya sahip oldugu goriilmektedir. Tek asamali sinav ve iki asamali sinav
acisindan bakildiginda, tek asamali sinavin iki agsamali sinava gore daha basarili bir sinav oldugu anlasiimaktadir.
Degiskenler acisindan bakildiginda ise, ayni sekilde erkek 6grencilerin kadin 6grencilere gore daha yiksek
ortalamaya sahip oldugu goriilmektedir. Alan disi 6grencilerin ortalamasi, alan disi 6grencilerine gére daha

yuksektir.

Ritim tekrari sonuglar dislinildiginde, tek asamali sinavda kadin 6grencilerin en dusik ortalamaya sahip
oldugu, iki asamali sinavda ise alan disi 6grencilerinin ise en yliksek ortalamaya sahip oldugu gérilmektedir. Tek
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asamali sinav ve iki agamali sinav agisindan bakildiginda, iki asamali sinavin tek asamali sinava gére daha yiiksek
bir ortalamaya sahip oldugu gorilmektedir. Degiskenler agisindan bakildiginda, erkek 6grencilerin kadin
Ogrencilere gore daha yuksek ortalamaya sahip oldugu goriilmektedir. Alan disi 6grencilerin ortalamasi, alan igi

ogrencilerine gore daha yiksektir.

Solfej basamaginda, en diisiik puanlarin tek asamali sinavda alan disi, en yiksek puanlarin ise yine tek asamali
sinavda alan ici 6grencilerinin olmasinin beklenilen bir sonu¢ oldugu distnilmektedir. Tek asamali sinav ve iki
asamali sinav agisindan bakildiginda, iki agamali sinavin not ortalamasinin tek asamali sinavin ortalamasina gore
daha yiksek oldugu gérilmektedir. Degiskenler agisindan bakildiginda, alan igi 6grencileri alan digi 6grencilerine

gbre % 14,69 oraninda daha basarilidir. Kadin 6grenciler ise erkek 6grencilere gbre daha basarilidir.

Soyleme basamaginda, en diisiik puan iki agamali sinavda erkek 6grenciler tarafindan alinmistir. En yiiksek puan
ise tek asamali sinavda kadin 6grenciler tarafindan alinmaktadir. Tek asamali sinav ve iki asamali sinav agisindan
bakildiginda, iki asamali sinavin not ortalamasinin tek asamali sinavin ortalamasina gore daha yiiksek oldugu
gorilmektedir. Degiskenler agisindan bakildiginda, alan disi 6grencileri alan ici 6grencilerine gore daha basarilidir.

Kadin 6grenciler ise erkek 6grencilere gore daha basarihidir.

Calma basamagi sonuglari distintldiglinde, en disik puan tek asamali sinavda alan disi 6grencileri tarafindan
alinmistir. En yliksek puan ise iki asamali sinavda alan ici 6grencileri tarafindan alinmaktadir. Tek asamali sinav
ve iki agamali sinav agisindan bakildiginda, iki asamali sinavin not ortalamasinin tek agamali sinavin ortalamasina
gore daha yiiksek oldugu gorilmektedir. Degiskenler agisindan bakildiginda, alan igi 6grencileri alan disi

ogrencilerine gore daha basarilidir. Erkek 6grenciler ise kadin 6grencilere gore daha basarilidir.
Tartisma;

2018 ve 2019 mizik yetenek testlerinin ortalamalarina gore, 2019 yilinda ezgi tekrari disinda tiim basamaklarda
disis oldugu goriilmektedir. Sinavi kazanan 6grenciler arasinda alan disi 6grencilerin sayisinin artmasi 6zellikle
alan bilgisi gerektiren basamaklardaki disls icin beklenen bir sonuctur. 2019 yilinda 6grenciler ritim tekrarinda
sorulan sekiz 6lglintin iki buguk 6lgustni tekrar edebilmistir. Ezgi tekrarinda, ayni sekilde sekiz 6lgliden iki buguk-

Ug o6lgii arasinda bir basari gostermistir. Dort ses isitmede verilen iki akordan birini verebilmislerdir.

Literatiir incelendiginde konuyla ilgili farkli calismalar gériilmektedir. Ozal (1995), Gazi Universitesi Giizel Sanatlar
Egitimi Muzik Egitiimi BOIum 6grencilerinin ana galgi dersleri ile 6zel yetenek sinavindaki basarilarini mukayese
eden bir ¢alisma yapmistir. Tankiz (2011), muzik 6gretmenligi 6zel yetenek sinavina miiracaat eden adaylarin
basar dlizeylerini gesitli degiskenleri gore incelemistir. Avsar (2014), miizik 6gretmeni adaylarinin 6zel yetenek
sinavindaki miuziksel isitme, okuma ve yazma basarilari ile akademik basarilari arasindaki iliskiyi incelemistir.
Coskun (2008), muzik egitimi fakiltelerinin 6zel yetenek sinavlarinda basarili olan 6grencilerin ezgi isitme ve ritim
isitme basari diizeylerini incelemistir. Musliu, Berisha, Musaj, Latifi ve Peci 2017 yilindaki calismalarinda mizigin
hafizadaki yeri konusunu calismislardir. Arastirmada, mizigin hafizayr olumsuz etkiledigi ve 6grencilerin muzik
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olmadan daha iyi ezberledikleri sonucuna ulasiimigtir. Arastirmada, ezber yapmak igin mizigin kapali olmasi
gerektigi de belirtiimektedir. Konantz (2012) ¢alismasinda mizigin hafiza tGzerindeki etkisini incelemistir. Kelime
listesi igin, ¢alisma ve test sirasinda mizik dinlemek zorunda olan ve olmayan, farkli kosullardaki 40 6grenciye
test yapilmistir. Deneyde, kodlama (izerinde olumsuz bir etkiye neden oldugu igin, yalnizca ¢alisma asamasinda
mizik calinmasinin 6énemli oldugu hipotezinin yansitiimadigl sonucuna ulasilmistir. Miller (2017), yaptigi
calismasinda, mizigin kisa sireli ve uzun sireli hafiza Gzerindeki etkilerini incelemistir. Sonuclar, geri getirme
0grenme stratejilerinin kullanilmasinin, ‘hemen sonra’ ve ‘bir hafta sonra’ 6nemli 6lglide daha iyi hatirlatmaya
yol acgabilecegini gostermistir. Boyle ve Radocy (1987) ‘Measurement and Evoluation of Musical Experiences’
isimli calismalarinda; miziksel davranislarin élciilmesi icin Miizikal Basarinin Olclilmesinin énemli oldugunu
belirtmislerdir. Ayni zamanda, 6grencilerin gelisimleri igin bu dért ana 6genin de énemli oldugunu sdéylemislerdir:
miizikal performans, miizikal okuma ve yazma, mizikal dinleme ve miizikal davranislarda bulunma (Kurtuldu &

Aksu, 2017:39).

Mezun olunan okul degiskenine gore;

Yapilan literatiir taramasinda yetenek sinavi ile mezun olunan lise, mezuniyet puanlari, lise-Universite akademik
notlari ve cinsiyet agilarindan karsilastirmalar yapilan farkli galismalara rastlanmistir. Arastirmanin sonucunda,
gerek mezun olunan lise gerekse cinsiyet agisindan ¢ok buyik farklarla karsilasilmamustir.

Lise tiirii agisindan degerlendirildiginde Alan igi 6grenciler 2 ses isitme, 3 ses isitme, ezgi tekrari, solfej, calma
basamaklarinda basarili olurken; Alan Disi 6grenciler 4 ses isitme, ritim tekrari ve soyleme basamaklarinda basaril

olmuslardir.

Yapilan calismalar arasinda lise tlrlne goére anlamli bir fark ortaya ¢ikan calismalar arasinda Diizbastilar (2019a),
2012-2017 yillari arasinda yapilan miizik 6gretmenligi 6zel yetenek sinavlari birinci asama puanlarini incelemistir.
Arastirmada, 4 ses isitmede Alan Disi égrencilerinin Alan ici Ogrencilerine gére daha yiiksek ortalamaya sahip
olduklari ortaya ¢ikmistir. Diizbastilar (2019b) baska bir calismasinda, miizik 6gretmenligi 6zel yetenek sinavlari
ikinci agama puanlarinin alti yil iginde degisimini arastirmistir. Arastirmanin sonucunda, solfej basamaginda Alan

ici, sodylemede alan disi, calmada; galgl desifrede alan igi 6grencilerin daha basarili oldugunu belirtmistir.

Alan ici-Alan disi adaylarin basarilari arasinda anlamli bir fark ¢ikmayan calismalar arasinda Kurtuldu ve Aksu’nun
(2016) arastirmasinda, GSL’den mezun olan 6grenciler ile Alan disi 68rencilerin basarilari aralarinda fark
cikmamistir. Sager 2007 yilinda yetenek sinavinin birinci asamasinda sinava giren 544 6grencinin basarilar
arasinda anlamli bir fark bulamamistir. Baska bir calismada ise Ece ve Bilgin (2007), yetenek sinavi adaylarinin
basarilari arasinda alan ici-alan disi bakimindan anlamli bir fark olmadigini tespit etmistir. Ergiin ise (2006)
arastirmasinda yine anlamh bir farka rastlamamistir. Giinestan ve Ayrancioglu (2018), 6zel yetenek testi

sonuglarini mezun olunan okul ve alan derslerindeki akademik basari arsindaki iliskiye gére karsilastirmislardir.

Yapilan arastirma cinsiyet bakimindan degerlendirildiginde;
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2 ses isitme, 3 ses isitme, 4 ses isitme, solfej ve s6yleme basamaklarinda kadinlar; ezgi tekrari, ritim tekrari ve

calma basamaklarinda ise erkekler daha basarili bulunmustur.

Literatiir incelendiginde Diizbastilar (2019a), ritim tekrarinda kadinlar erkeklere goére daha yiiksek, ezgi tekrarinda
ise erkekler kadinlara gore daha yiiksek puanlar almislardir. Aksu ve Kurtuldu 2016’daki arastirmalarinda, kadin
adaylarin basarilarinin erkeklere oranla daha yiksek oldugu sonucuna ulasmislardir. Diizbastilar (2019b), yaptig
arastirmanin sonucunda, solfej, sdyleme, calma ve calgl desifre basamaklarinda kadin 6grencilerin basari

oranlarinin erkek 6grencilere oranla daha yiksek oldugu gikmistir.

Tamaoka (1997), muzik yetenek testi adli ¢alismasinda, cinsiyetler arasindaki farkin 6nemsiz oldugu sonucuna
ulasmistir. Cinsiyet bakimindan adaylarin basarilari arasinda anlamli bir fark ¢ikmayan calismalar arasinda
Sungurtekin’in (2006) arastirmasinda 6grencilerin basarilarinda anlaml bir fark gikmamistir. Ayni sekilde Ece ve

Kaplan da (2008), arastirmalari sonucunda cinsiyet bakimindan anlamli bir fark tespit etmemistir.
Oneriler;

Sonuglarda bazi basamaklardan alinan puanlarin belirgin bir sekilde diisiik oldugu gorilmistiir. Ozellikle muzikal
hafizanin zayiflig1 dikkat ¢ekicidir. Bu nedenle ezgi ve ritim tekrari galismalarina sinavdan once agirlik verilmeli ve

okula basladiktan sonra galismalar birakilmadan diizenli bir sekilde devam ettirilmelidir.

Alan ici 6grencilerin, 6zellikle lise son sinifta zayif olduklari konularda kendilerini gelistirmeleri 6nerilmektedir.
Alan digi 6grencilerin alan bilgisi gerektiren konularda destek alarak kendilerini gelistirmeleri 6nerilmektedir.
Hem solfej hem de ¢algi agilarindan daha fazla desifre ¢alismalari 6nerilmektedir.

Guzel sanatlar liseleri son sinif isitme derslerinde, yetenek sinavina yénelik hazirlik calismalari artirilmalidir.

Glzel sanatlar liseleri 6gretmenlerinin ve Miuzik Egitimi Anabilim Dali 6gretim Uyelerinin basariyr artirma

konusunda iletisim icinde olmasi 6nerilmektedir.

Tek asamali ve iki asamali sinavlar, farkli yillarda ve farkl Gniversitelerde tek tek ya da karsilastiriimali olarak

cahisilabilir.

Alan ici ve alan digi 6grencilerinin yillar igcindeki durumlari, 6rneklemi daha genis bir calismada incelenebilir.
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