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ABSTRACT

The present study aimed to identify the extent to which the tuition geography teacher received
during their undergraduate studies met their needs in their professional lives. Adopting a mixed-
method research strategy, the study was conducted with the participation of 140 geography
teachers who actively taught in Turkish public high schools during the 2018/2019 Academic
Calendar. Participants were recruited following purposeful sampling strategy and participation
was voluntary. The research tools included a questionnaire developed by the lead researcher and
a semi-structured interview schedule. The data was collected online via a social media group
created for geography teachers. Additionally, 25 teachers who participated in the questionnaire
were contacted to arrange follow-up interviews which lasted between 30 and 40 minutes on
average. The quantitative data were analyzed using t-test and one-way ANOVA, and the
qualitative data were analyzed via descriptive analysis techniques. The results showed that
geography teachers considered the content and pedagogical content knowledge training they
received during their undergraduate studies to be moderately sufficient in their professional
lives. Additionally, the findings from the quantitative phase were supported by the findings from
the qualitative phase. Variables such as gender, teaching experience, the type of degree they
graduated from, and graduation year were found to have an effect on participants’ perceptions
of the extent to which the content knowledge related courses (i.e. Geographic Information
Systems and fieldwork) they had taken during their studies met their professional needs.
Moreover, graduation year was found to have an effect on whether participants considered the
pedagogical content knowledge training they received to have met their needs in their
professional lives. A number of suggestions regarding teacher training programs, curricula, and
teaching practices have been made based on the results in order to develop geography teachers’
(both preservice and in-service) competencies.
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INTRODUCTION

Individuals need a good grasp of geography knowledge to be able to better understand the environment in
which they live with all of its physical and anthropic components. However, the question of whether students
studying in Turkish high school have sufficient geography knowledge has attracted the attention of educational
authorities in recent years (S6zen & Tiirkseven, 2018; ibret et al., 2018). Research focusing on the evaluation of
geography concepts and skills confirm that the educational system in Turkey lacks in equipping students with
sufficient geography knowledge and/or skills (Tas, 2008; Unlii & Yildirim 2017). One of the factors that causes
this outcome is undoubtedly the teachers who are responsible for geography teaching/learning processes.
Geography teacher training processes provide insights into how geography teachers conduct their teaching
(Bednarz et al., 2004; Catling, 2014; Reitano & Harte, 2016; Jan Bent et al., 2013; Kerr et al., 2013). And, it has
been found that geography teachers who have sufficient knowledge of the subject matter and who love
geography are more successful in equipping students with geography knowledge and skills (Kubiatko, et al.,
2012; Segall & Helfenbein, 2008). In this sense, research on training qualified geography teachers has been
conducted in many countries and the need for further research has been underlined in order to explore best
practices (Martins, 2015; Jo & Bednarz, 2014). In addition, A Road Map for 21st Century Geography Education
(2013) report underlined that there was not sufficient knowledge on how to train good geography teachers in
spite of the research conducted in the field, and the report concluded that understanding the extent to which
geography teachers utilized the knowledge and training they received when conducting their profession was
necessary to excel geography teaching (Bednarz et al., 2013; Viehrig et al., 2019). In line with this, the present
study investigated the extent to which geography teachers in Turkey perceived the tuition they received during
their undergraduate studies to have met their professional needs. Initially, teacher training processes and
subject area competencies are explained since the quality of geography teachers in Turkey are closely
associated with those concepts. Analyses were conducted taking various variables that have been found to
have an effect on teacher quality into consideration. In this sense, the significance of the present research lies
in the fact that the results will not only reveal the extent to which geography teachers perceived their
undergraduate tuition to have met their professional needs but also reflect the outcomes of teacher training

processes in Turkey and accreditation efforts to develop teacher training programs.

Geography Teacher Training Processes in Turkey

Teacher training has one of the highest priorities within the Turkish educational system (Kartal & Bektas, 2020).
Until 1982, both teacher training academies affiliated with the Ministry of National Education (MoNE) and
universities were able to train teacher candidates. In 1982, however, MoNE decided that teacher training
should be conducted within the higher education system and delegated its teacher training academies to the

Council of Higher Education (CoHE) in Turkey (CoHE, 2007).
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This reform, which can be considered as a milestone in teacher training, caused two sources of teacher training
programs to emerge in subject areas -including geography- in universities. The first source includes faculties of
science and letters which train geographers and the second source includes education faculties which train
geography teacher candidates. Although geography departments within faculties of science and letters were
found to prepare scholars in the field of geography, they also started serving as sources for teacher
employment following the reforms in 1982. Even though graduates of faculties of science and letters were
required to obtain a postgraduate teaching certificate in the years that followed the reform, there were
instances where teachers were recruited among such graduates without a teaching certificate when the need
for teachers arose in the country. On the other hand, education faculties, the second source for preparing
teachers, were opened following the delegation of teacher academies that were affiliated with MoNE (CoHE,

2007).

CoHE has updated teacher training programs many times in order to meet the requirements of international
accreditation (Kaya, 2014; Sezer, 2016). As a result of these updates, a total of six different programs within
faculties of science and letters and education faculties were able to train teachers simultaneously or at
different times during this time frame. Further details on the different programs that trained teachers are given

in Table 1.

In line with the above, currently, there are eight education faculties that train geography teachers and 45
faculties of science and letters that train geographers across Turkey (CoHE, 2020). There are approximately
5000 students graduating from geography related programs annually (Turoglu, 2018). In spite of curriculum
differences between the faculties, the cooperation between CoHE and MoNE resulted in certain courses being
offered to teacher candidates across all programs in which the subject area competencies specified for

geography teachers by MoNE are taught.

Subject Area Competencies for Geography Teachers in Turkey

Subject area competencies for geography teachers in Turkey have been specified by the General Directorate for
Teacher Training and Development (GDTTD) within MoNE (MoNE, 2017a). Two main components of those

subject area competencies are; content knowledge and pedagogical content knowledge.

Content knowledge competency is related to teachers’ proficiencies in the subject matter that they teach. It
encompasses various skills such as being able to do geo-location analyses, conduct climate-related applications,
evaluate economic systems and processes, conduct spatial analyses related to culture, and comprehend
geographical formations, population characteristics, settlement characteristics, and biogeography (MoNE,

2017b).

In order to meet content knowledge requirements, geography-related undergraduate programs include
courses such as Geomorphology, Climatology, Phytogeography, Soil Geography, Hydrography, Map Knowledge,
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Remote Sensing, Geographic Information Systems (GIS), and Fieldwork. However, those courses are offered at
different years and/or semesters during students’ undergraduate studies in faculties of education and faculties
of science and letters since there was not a standardized teaching curriculum administered across universities
(Sezer, 2016). Curriculum analysis of 34 geography departments showed that there were 638 different courses
being offered across universities and programs in Turkey (Turoglu, 2018; 227). However, a standardization
process was initiated by CoHE and a new shared curriculum started to be followed across all geography

teaching departments within education faculties in Turkey in 2018 (CoHE, 2020).

Pedagogical content knowledge competency relates to geography teachers’ ability to plan, conduct, and
evaluate teaching/learning processes. It encompasses competencies such as being able to plan
teaching/learning processes in line with the curriculum, prepare teaching materials and environments suitable
for geography teaching, realize geography teaching activities, use situated learning, and conduct evaluation
and assessment activities (MoNE, 2017b). In order to develop geography teacher candidates’ pedagogical
content knowledge, education faculties in Turkey offer courses such as Teaching Principles and Techniques,
Assessment and Evaluation, Classroom Management, Curriculum Development, Philosophy of Education, and
Educational Psychology. On the other hand, geography departments within faculties of science and letters do
not offer any pedagogy-related courses in their teaching programs. However, geography department graduates
of faculty of science and letters can apply for obtaining a postgraduate teaching certificate offered by various
universities and which can last from six months to one year and four months (Tanrikulu, 2017; 2018). In this
sense, geography teachers’ content and pedagogical content knowledge competencies are directly related to

the courses offered to them in teacher training programs in universities.

“Geography teachers’ competencies” is an area of research that has attracted researchers’ interests in recent
years. For example, Hanifah et al. (2019) studied professional and pedagogic competencies of 200 geography
teachers in Malaysia and found that teachers’ competency levels were high. Sun et al. (2019), on the other
hand, investigated geography departments’ curriculums that were in use before 1949 in China and concluded
that shutting down and reopening geography faculties between 1904 and 1928 had negative effects on
geography teachers. Following a phenomenological approach, Lee (2020) investigated nine South Korean
geography teachers’ content knowledge competencies through their reflections of their academic identities
and found that the participants defined themselves as having academic professionalism. In another study,
VIc¢ek et al. (2018) evaluated the integration of geography and physical education courses and found that
although teachers had sufficient content knowledge, they were not qualified enough to conduct
interdisciplinary activities. Hong and Stonier (2015), on the other hand, administered the GIS curriculum which
was based on technological pedagogical and content knowledge (TPACK) framework to 11 teachers in Georgia
and found that the curriculum they developed increased teachers’ GIS knowledge and skills. In a study

conducted in Germany, Scholten, et al. (2019) utilized the video vignette technique in order to understand how
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seven geography teachers explored critical incidents in classrooms and reached the conclusion that the

teachers perceived classroom activities in different ways based on the tuition they received.

Likewise, a number of research studies on “geography teachers’ competencies” have been conducted in
Turkey. For example, Zaman et al. (2016) investigated subject area competency levels of 35 geography teachers
and found that most of the teachers did not develop sufficient competencies during their undergraduate
studies; however, those teachers were able to make up for their deficiencies in time as they gained teaching
experience. Similarly, Karademir (2013) investigated content knowledge competency of 252 pre-service
geography teachers studying in four state universities and concluded that the researched variables (i.e. the
university, location, year of study) did not affect teacher candidates’ content knowledge levels. Oztiirk and
Eroglu (2013) conducted a study in Kayseri to explore 20 in-service geography teachers’ content and
pedagogical content knowledge and identified that those teachers’ competencies were low due to teachers not
being able to adapt to the fast pace of reforms in education. Tomal and Yilar (2019), on the other hand,
evaluated 18 in-service geography teachers’ classroom competencies via perspectives of 52 pre-service
geography teachers. They underlined that female teachers were more eager and better in using instructional
technologies compared to male teachers. Dogru and Aydin (2018) investigated 42 geography teachers’ TPACK
levels and concluded that participants’ TPACK levels were not sufficient. It can be observed that whilst studies
investigated teacher competencies, no study explored teachers’ perceptions of the extent to which their

professional needs were satisfied by the tuition they received.

A number of aspects were taken into consideration for identifying the demographic variables (i.e. gender,
teaching experience, educational background, and the program they completed) that would be used to
investigate the extent to which geography teachers considered their undergraduate tuition was able to meet
their professional needs. Gender is one of the variables the effect of which is frequently investigated in the
international literature on geography teachers’ competencies (Chapman, 1996; Obadaki & Omowumi, 2012;
Tomal & Yilar, 2019; Zaman, et al. 2016). Teaching experience was selected as a variable in an effort to
understand the effects of educational reforms that have been taking place in Turkey. The fact that geography
teachers can be recruited among the graduates of different faculties (education faculties and faculties of
science and letters) causes a debate in the academia on how to best train ideal geography teachers (ilhan et al.,
2013; Tanrikulu, 2017; Turoglu, 2018). In line with this, the present study investigated whether the program
they completed had an effect on geography teachers’ competencies. A postgraduate degree is considered to
increase the quality of geography teachers. Therefore, the variable of educational background was tested
against geography teachers’ competencies in this study. The reforms brought by CoHE in 1997 and 1998
resulted in an increase in the number of pedagogical content knowledge related courses in teacher training
programs and graduates of faculties of science and letters were required to obtain a postgraduate teaching
certificate to be able to become teachers. As such, graduation year was treated as a variable in this study to

investigate the differences between participants’ perceptions (those who graduated before and after the
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implementation of reforms) in relation to pedagogical content knowledge related courses they took (Kavak, et

al., 2007).

In line with above, the present study aimed to identify the extent to which geography teachers’ undergraduate
tuition was able to meet their professional needs. Researching this topic could also provide insights into the
effects of the reforms that CoHE has been realizing as early as 1982. Answers to the following research

questions were sought:

1. What is the extent to which the courses geography teachers took during their undergraduate studies has
been able to meet the content and pedagogical content knowledge that they needed? What are the reasons

for the reported results?

2. Based on various demographics, are there any significant differences between the levels that participants
reported in terms of the extent to which the content knowledge related courses they took during their

undergraduate studies were able to meet their professional needs?

3. Based on various demographics, are there any significant differences between the levels that participants
reported in terms of the extent to which the pedagogical content knowledge related courses they took during

their undergraduate studies were able to meet their needs?

METHOD

The present study adopted a mixed-method research strategy and utilized both quantitative and qualitative
research tools. The study followed an explanatory sequential design (QUAN - qual) which primarily focused on
collecting quantitative data (Creswell, 2003). In the present study, quantitative data was initially collected
through the questionnaire developed by the lead researcher and the results obtained from the questionnaire
were further explored via the qualitative phase. Qualitative data was collected using a semi-structured
interview schedule and interviews were held with geography teachers. Questionnaires can reveal noteworthy
patterns within a dataset and qualitative methods can help in exploring the meaning(s) of such patterns
(Patton, 2014). In line with this, interviews were held in order to confirm the results obtained from quantitative
data and provide further details into such data. Ethical clearance to conduct the present research was obtained
from the Ethics Committee at Pamukkale University. Participants were informed about the study and ensuring

the anonymity of their responses, and their consent was received prior to data collection.

Participants

The participants in this study were 140 geography teachers who actively taught in Turkish public high school
during the 2018/2019 Academic Calendar (see Table 1). Participants were recruited following a purposeful

sampling strategy which aimed to recruit participants based on certain criteria in line with the aims of the study
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(Buytkoztiirk et al. 2013). One of the criteria was that participants had taken the courses that were both
available in geography teacher training programs (education faculty) and geography departments (faculty of
science and letters). Participation in the study was voluntary. In additions, 25 out of the 140 teachers who
participated in the questionnaire were invited for the interview stage. Those 25 teachers were invited via
maximum variation sampling strategy. The rationale for this, in line with the aim of the study, was to further
explore the patterns across similar and/or divergent cases in order to be able to depict and evaluate the
situation from a wider perspective (Blylikodztiirk et al., 2013). There were no known risks of participation in the

study and ethical approval was received from the university where the lead author worked.

Table 1. Demographic Characteristics of the Participants

f %
Male 98 70,0
Gender Female 42 30,0
1-5 13 9,3
6-10 17 12,1
Teaching experience 11-15 25 17,9
g exp 16-20 27 19,3
20-25 40 28,6
25+ 18 12,9
Educational Undergraduate degree 71 50,7
background Postgraduate degree 69 49,3
Graduation vear Before 2002 (including 2002) 89 63,6
¥ After 2003 (including 2003) 51 36,4
Graduates of Educat!on faculty (4 years) 73 66,4
education faculties Education faculty (5 years) 28 25,5
Education faculty- Non-thesis master’s degree(3,5+1,5) 9 8,1
| did not obtain a postgraduate teaching certificate 7 23,3
| obtained my postgraduate teaching certificate whilst completing
. 9 30,0
. my undergraduate study (during the 3rd and 4th year of study)
Graduates of faculties . . oo . .
. | obtained my postgraduate teaching certificate whilst completing
of science and setters L 7 23,3
my undergraduate study (within 1/ 1,5 years)
| obtained my postgraduate teaching certificate after completing 7 )33

my undergraduate study

Of the 25 teachers who were interviewed, 13 (52 %) were male and 12 (48 %) were female. There were five (20
%) teachers with 1-5 years of teaching experience, five (20 %) with 6-10 years, three (12 %) with 11-15 years,
three (12%) with 16-20 years, five (20 %) with 21-25 years, and four (16 %) with 25+ years of teaching
experience. 18 teachers (72 %) had an undergraduate degree while seven (28 %) held a postgraduate degree.
Nine (35 %) teachers graduated from education faculties completing a four-year degree, seven (28 %)
completed a five-year degree in education faculty, one (4 %) had a non-thesis master’s degree, and eight (32 %)
were graduates of faculties of science and letters. Nine teachers (32 %) had completed their degrees in 2002 or

before while 16 (64 %) graduated in 2003 or later.
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Data Collection Tools

The quantitative data was collected via a questionnaire developed by the authors. Two subject matter experts
and a language expert were consulted whilst preparing the questionnaire. The experts concurred that the 28
items included in the questionnaire served the purpose of finding answers to the research questions asked in
this study. The experts deemed it appropriate to categorize the courses. However, they expressed that courses
such as Geography of Countries, GIS, and Fieldwork should be categorized separately. The language expert
checked the items for grammar and punctuation. The final questionnaire consisted of two sections (see
Appendix 1). The first section included questions that collected demographic data from the participants. The
second part included questions aiming to collect data regarding the extent to which the subject area

competency related courses participants took during their undergraduate studies met their professional needs.

The courses in relation to geography content knowledge which were offered in both geography teacher
training programs and geography departments were categorized as Physical geography (Geomorphology,
Climatology, Phytogeography, Soil Geography, Hydrography, and Map Knowledge), Anthropogeography
(Population, Settlement, Political, and Transport Geography), and Geography of Turkey (Physical Geography of
Turkey, Anthropogeography of Turkey, and Economic Geography of Turkey). Geography of Countries, GIS, and

Fieldwork courses were separately evaluated since they were not included in the above categories.

The courses in relation to pedagogical content knowledge that were offered to in geography teacher training
programs and to the graduates of geography departments who completed a postgraduate teaching certificate
were categorized as; pedagogy knowledge (Teaching Principles and Methods, Assessment and Evaluation,
Classroom Management, Curriculum Development, Sociology of Education, Philosophy of Education,
Educational Psychology, Counselling, and Research Methods) and pedagogical content knowledge (Teaching
Practicum, Subject Area Teaching Methods, and Instructional Technologies and Materials Design). On a 9-point
Likert scale (1= Quite insufficient, 9= Quite sufficient), teachers were asked about the extent to which they
thought the courses within the above categories met their needs in professional life. Cronbach’s Alpha
reliability coefficient for the 16 items in relation to content knowledge related courses was 0,93 and for the 12
items within the pedagogical content knowledge related courses, the coefficient was found to be 0,94. These

coefficients indicated that the answers given to the questionnaire were consistent.

The qualitative data were collected via the semi-structured interview schedule developed by the authors. In
line with the explanatory sequential design adopted in the present study, the interview questions were
prepared based on the quantitative findings. Geography experts who were consulted whilst preparing the data
collection tool for quantitative data were presented with the quantitative results and re-consulted in relation
to the interview questions that were prepared. In line with, expert suggestions one of the five questions that
were prepared was divided into two separate questions resulting in a total of six interview questions and the

interview schedule was finalized (see Appendix 2).
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Procedures

The data were collected through a social media group created for geography teachers. The group was informed
about the aims of the study in the first semester of the 2018/2019 Academic Calendar. The data was collected
during the second semester and a total of 175 teachers voluntarily participated in the first phase of the study
(the questionnaire). Responses of 35 teachers, however, were left out of analysis since they were found to not
have taken the courses that were both offered in geography teacher training programs and geography
departments which prevented making comparisons. Thus, the final questionnaire data included the responses
of 140 geography teachers. Additionally, interviewees (25 geography teachers) for the second phase were
selected among the 140 participants and they were contacted to arrange a suitable time for conducting the
interviews. Interviews lasted between 30 and 40 minutes. The interviews were recorded and then transcribed.

Member checks were conducted by sending interviewees transcribed records of the interviews via emails.

Data Analysis

The steps followed to analyze the collected data are summarized below. Mean scores and standard deviations
were calculated for the answers that teachers provided on the Likert scale regarding the extent to which the
content knowledge and pedagogical content knowledge related courses they took during their undergraduate
studies met their professional needs. The distribution of participant scores was checked prior to conducting
analyses in relation to demographic variables. The skewness value was utilized to identify the distribution of
the data. According to Tabachnick and Fidell (2007) skewness levels between -1 and +1 indicate normal
distribution. The values calculated in the present study (-0,75<skewness<0,90) suggested that the data was
normally distributed in the present study. In line with this, parametric tests were utilized to analyze
participants’ data. Independent t-test was administered in order to compare competency scores for gender,
educational background, and graduation year variables. And one-way analysis of variance (ANOVA) was utilized
to compare competency scores for teaching experience, study program, and postgraduate teaching certificate
variables. Sheffe test was utilized in order to identify the source of the difference between different groups of

participants. The analyses were conducting using SPSS 25.0 software.

Calculating effect sizes is generally advised in analyses conducted to compare two or more groups (American
Psychological Association, 2013). In line with this, Cohen’s d and eta-square coefficients were calculated for
results that were found to be significant. In general d = 0.2 and n2 = 0.01 represent a “small” effect size, d = 0.5
and n2 = 0.06 represent “medium” effect size, and d = 0.8 and n2 = 0.14 represent “large” effect size (Cohen,

1988; Field, 2013)

The qualitative data collected through the interviews held with participating teachers (n= 25), on the other
hand, were analyzed descriptively. Initially, the data were organized in line with research questions. To do that,

answers each interviewee provided to each interview question were collated together. Afterwards, the lead
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researcher read the answers over and over to develop codes and categorize the data. Additionally, frequencies
(f) were calculated to present the number of interviewees whose data were coded within a category and direct
quotations from geography teachers were used to explain and support quantitative findings. Utilizing such
strategies is known to positively impact on the credibility of the study (Yildinm & Simsek, 2011). Whilst
reporting direct quotations, teachers’ names were anonymized and abbreviations such as Teacher 1 (T1), T2,
and T3 were used. A further acronym was added to clarify whether the owner of the quote was male (M) or
female (F). As part of establishing trustworthiness, the lead author provided the second author with a list of
codes and what each code meant and the latter re-analyzed the data. Following the analysis, the codes that
both authors had were compared to calculate the level of agreement. Level of agreement was calculated using
Miles and Huberman’s (1994) formula [reliability= number of agreements/ (number of agreements + number of
disagreements) x100). The results suggested that the agreement level was 84 % [157/ (157+31) x 100), which
indicated sufficient internal consistency. The researchers also discussed on their disagreements in an effort to

reach an agreement afterwards.

Limitations of the study

The present study was conducted with the participation of 140 in-service geography teachers working in public
schools in Turkey. Considering the total number of geography teachers in Turkey, the results of the study do
not reflect the views of all geography teachers in Turkey. Therefore, the results of the study cannot be

generalized.

FINDINGS

Results of statistical and qualitative analyses of the collected data are presented in this section.

The first research question was: “What is the extent to which the courses geography teachers took during their
undergraduate studies has been able to meet the content and pedagogical content knowledge that they
needed?” Means and frequencies in relation to the extent to which geography teachers perceived the courses
they took during their undergraduate tuition to have met their professional needs were calculated to find an
answer to this question (see Table 2). In addition, interview responses were analyzed to understand the

reasons of the calculated statistics.
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Table 2. Geography Teachers’ Reported Competency Levels for Content and Pedagogical Content Knowledge

Related Courses (n=140)

Variables Min. Max. X Sd

Physiography 1,50 9,00 5,73 1,77
Anthropogeography 1,00 9,00 6,29 1,85
Geography of Turkey 1,67 9,00 6,49 1,86
Geography of Countries 1,00 9,00 5,79 2,39
GIS 1,00 9,00 2,84 2,54
Fieldwork 1,00 9,00 5,18 3,07
Content knowledge average 1,69 9,00 5,80 1,58
Pedagogy knowledge 1,00 9,00 4,97 1,89
Pedagogical content knowledge 1,00 8,67 4,95 2,10
Pedagogical content knowledge average 1,00 8,83 4,97 1,86

The data in Table 2 suggests content knowledge related courses that geography teachers took during their

undergraduate studies moderately met their needs in their professional lives (f=5,80; Sd=1,58). In addition,

comparison of teachers’ reported GIS scores and content knowledge related courses indicate that teachers

perceived GIS courses to be less useful in meeting their professional needs (.f=2,84; Sd=2,54). As for

pedagogical content knowledge related courses, scores reported by the teachers reflects the idea that those

courses moderately met teachers’ professional needs (f=4,97; Sd=1,86).
The following quotations extracted from interviewees’ responses supported the above quantitative findings:

T2M; “The courses that | have taken during my undergraduate studies were able to partially meet my needs in

terms of content and pedagogical content knowledge”.

T11F; “I do not think that the university | studied at equipped me with enough competencies in terms of content

or pedagogical content knowledge”.

During the interviews, teachers explained the reasons for why they considered their undergraduate studies
moderately met their professional needs in terms of content knowledge. Their reasons are summarized in

Table 3.

Table 3. The Reasons for Why Teachers Considered Content Knowledge Related Courses They Took to Have

Moderate Effect (N=25)

Reported reasons f
Traditional teaching approaches 19
Outdated course books 16
Ineffective GIS courses 14
Insufficient fieldwork experience 13
Insufficient technology infrastructure 12
Unqualified lecturers 11
Frequent changes in the curriculum 9
Lack of geography laboratories 6
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The analysis of Table 3 indicates that there are mainly three reasons (teaching methods, course books, and
ineffective GIS courses) reported by teachers for considering content knowledge related courses they took to
be moderately effective in meeting their professional needs. A number of quotes in relation to this point are

presented below:

T11F; “ ..., the courses generally included theoretical content that was taught via lecturing. They mentioned
geography laboratories and fieldwork, but it did not go beyond mentioning. Anyways, in classes we used to

keep quiet and listen.”

T7M; “The language used in the Geomorphology course book was difficult to understand. In fact, in 2002 Sirri
Ering the lecturer’s book was updated, but | still was not able to understand it. Besides, taking this course during
our first year at the university created a prejudice towards geomorphology and we were not able to progress

due to the bias that we developed”.

T18M; “I do not think | have learned enough in GIS courses. There are many reasons for this. Firstly, we did not

have a lecturer who understood this course; we did not have course books or computers.”

During the interviews, teachers explained the reasons for why they considered their undergraduate studies
moderately met their professional needs in terms of pedagogical content knowledge. Their reasons are

summarized in Table 4.

Table 4. The Reasons for Why Teachers Considered Pedagogical Content Knowledge Related Courses They Took
to Have a Moderate Effect (n=25)

Reasons f
Unqualified lecturers 17
Duration and content differences in the curricula of post-graduate teaching certificates offered 15
Drawbacks of the system used to train teachers 13
Traditional teaching approaches 11
Problems about the teaching practicum 11
Criteria used in teacher selection 9
Lack of teaching materials 9
Lack of emphasis on professional ethics 3

The three most important reasons referred to by the participants were; the inefficacy of the lecturers, duration
and content differences in the curricula of post-graduate teaching certificates offered, and the system used to

train teachers. Participant quotes in relation to this analysis are given below:

T17M; “...the lecturers who taught those courses were from other departments. To what extent would those

lecturers support you? That is why | wanted to take the courses from my lecturers in my undergraduate studies”
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T8F; “It was not enough that the lecturers taught the courses, they should create a sense of belonging. Some of
the lecturers teaching in the post-graduate teaching certificate program were like guests. They would just come
and go. Most of the time they would discourage us by saying things like: “There were many people waiting to be

recruited, your efforts are in vain’”

T22M; “I do not think that increasing the number of faculty of science and letters is reasonable, the number of
geography teacher training programs is low, graduates of geography departments, on the other hand, apply
and receive postgraduate teaching certificates [...] and then they get appointed. Those [...] who are appointed
are often not graduates of geography teaching departments but rather graduates of geography departments.

Moreover, the teaching skills of the letter are not sufficient.”

The second research question in the study was: “Based on various demographics, are there any significant
differences between the levels that participants reported in terms of the extent to which the content
knowledge related courses they took during their undergraduate studies were able to meet their professional

needs?” T-test and one-way ANOVA were used in order to find an answer to this question (see Table 5).

’

Table 5: Comparison of Reported Levels of Content Knowledge Related Courses Meeting Geography Teachers

Professional Needs in Terms of Demographic Variables

Anthropo Geography Geography

Physi h | Fiel K
yslography geography of Turkey ofCountries GIS feld wor
n 7 Sd & Sd £ Sd F sd T sd &  sd
Gender Male 98 562 1,80 6,12 1,86 6,37 191 579 251 241 233 530 3,11
Female 42 597 1,70 6,70 1,79 6,76 1,72 581 2,12 3,86 2,75 490 2,97
t=-1,07 t=-1,73 t=-1,15 t=-0,05 t=-3,19""d=0,57 t=0,69
2 15years 13 6,21 1,34 6,79 1,34 7,00 1,30 685 2,15 538 161 685 261
8 6-10years 17 568 2,06 6,81 1,34 6,14 2,01 565 2,98 353 3,36 612 3,20
5 11-15years 25 586 1,37 6,33 1,82 6,60 1,47 560 2,38 2,88 2,40 528 297
© 16-20years 27 527 1,90 593 2,12 636 2,06 556 2,71 2,04 2,08 552 3,03
® 2025years 40 574 1,76 6,24 196 6,48 2,00 578 2,04 273 235 443 287
B 25+years 18 5,88 2,11 6,07 1,98 650 2,05 583 2,31 1,78 2,29 4,11 3,36
3 F=0,60 F=0,72  F=0,36 F=0,60 F=4,56"12=0,08  F=2,17
g @ Undergraduate _, o201 99 619 1,93 654 1,93 575 2,30 259 240 463 3,20
Q< degree
Qo
B 8 postgraduat
g g 'OSBMAGUAE 69 560 165 640 1,77 643 1,80 584 2,50 3,10 2,67 574 2,83
5 3 degree
2 2 t=0,23 t=-0,69  t=0,35 t=-0,23 t=-1,19  t=-2,16" d=0,37
{j;) ofBdu- 3 551 188 613 2,13 645 209 579 234 223 219 467 317
. of Edu.
@ {535) of Bdu. .8 578 154 669 133 633 1,70 532 2,68 332 257 554 311
o
S Fac.of Non-
S thesismaster's 9 574 186 6,08 107 648 1,14 678 1,48 322 286 556 3,05
g degree(3,5+1,5)
t:tc ofSA-& 30 619 164 639 1,72 672 162 593 243 377 293 597 266
F=1,08 F=0,68  F=0,23 F=0,90 F=3,227"n’=0,03  F=1,52
"p<0,05; ' p<0,01
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The analysis of Table 5 suggests that there were not significant differences between teachers’ reported levels
of Physical geography, Anthropogeography, Geography of Turkey, and Geography of Countries courses in being
able to meet their professional needs in terms of gender, teaching experience, and study program variables
(p>0,05). Additionally, while there were not significant differences between the reported levels of GIS courses
being able to meet participants’ professional needs in terms of educational background (p>0,05), the difference
was significant for gender, teaching experience, and study program variables (p<0,05). Compared to male
teachers, female teachers considered that the GIS course they took during their undergraduate tuition was
more effective. The gender variable had a moderate effect in relation to the perceived effectiveness of the GIS

course taken during participants’ undergraduate studies.

Similarly, responses provided by female teachers indicated that they considered GIS courses to be more helpful
when compared to the responses provided by male teachers. Female and male teachers associated this with

their skills to use computers and being interested in the course:

T20F; “My computer skills are quite good. Therefore, | enjoyed doing practice using the map making software in
the GIS course. In time, my interest in this area encouraged me to participate in in-service training activities and

| got better.”

Ti6M; “.. | do not think the GIS course to be adequate. This course is related to being good in using

technological tools such as computers and mobiles, and | am not really interested or skilled in that”.

There was a significant and difference between the extent to which teachers with teaching experience ranging
from 1 to 15 years and teachers with over 25+ years of teaching experience considered the GIS course to be
able to meet their professional needs. The extent to which the former group considered the GIS course to be
helpful for their professional life was higher than the latter. The effect size was moderate. Similarly, interviews

held with teachers with over 25 years of teaching supported this finding:

T12M; “I have experienced curriculum changes from time to time throughout my long professional life. In my
time, GIS courses were taught superficially, we did not do much practice. Therefore, | am not proficient in this

area.”

Teachers whose teaching experience ranged between 0 and 15 years, on the other hand, explained that they

were good in using GIS:

T3F; “This is my first year as a teacher. | took both theoretical and applied GIS courses. The homework projects |
prepared in not only in GIS courses but also in other courses allowed me to do GIS practice. For example, |
prepared location maps of the places that we went to during fieldwork or graphics about population [using GIS].

Therefore, | think it [the GIS course] was sufficient”.
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Perceived effectiveness of the GIS course in meeting teachers’ professional needs was significantly higher for
geography teachers who graduated from geography departments within faculty of science and letters when
compared to those who completed a geography teaching program within education faculties (p<0,05). The
effect size of the study program variable, however, was low. Interview data supporting this finding are

presented below:

T24M; “..I am a graduate of geography department. | believe GIS courses taught to us were more effective
when compared to students in geography teacher training programs. This is because colleagues who completed
geography teaching programs still consult me on GIS related projects. | think it was thanks to our lecturers
always who taught us in a way that they wanted us to become researchers. Therefore, we took this course in a

more detailed and applied manner”.

T13F; “I think I am qualified enough in GIS. | believe the reason for this is not only my familiarity with technology

but also the faculty that | studied in.”

There was not a significant difference between teachers’ perceptions of the effectiveness of field work they did
during their undergraduate studies in terms of gender, teaching experience, and study program variables
(p>0,05). On the other hand, a significant difference was observed between teachers’ perceptions in terms of
their educational background (p<0,05). Teachers who did a Master’s degree perceived their field work
experience during their undergraduate studies to be more effective compared to teachers who only had an
undergraduate degree. It is possible the reason for this outcome is that teachers with a postgraduate degree
had the chance to add up to their fieldwork experiences thanks to further classes in this area. The effect size,
however, was low (d=0,37). Nevertheless, comments of the interviewees who held a Master's degree

supported the finding that they considered their fieldwork experience to be more effective:

T25F; “..I had the opportunity to do field work fortnightly with our lecturers and colleagues whilst doing my
Master’s degree. | also had frequent field work experience in my undergraduate degree. However, my
experiences in the MA were more helpful because the field trips we did, rather than being entertainment trips,

had clear objectives.”

T6F; “...during the MA, our lecturers frequently took us to field trips and lectured us in the field. In fact, we had
lecturers who would put a board in the middle of the field and draw a geographic element (i.e. volcanic
formations) on the board and explain it to us. | can say that | really had quality tuition in this subject, thus, | feel

more competent.

The third research question was: “Based on various demographics, are there any significant differences
between the levels that participants reported in terms of the extent to which the pedagogical content
knowledge related courses they took during their undergraduate studies were able to meet their needs?” T-
test and one-way ANOVA were used to find an answer to this question (see Table 6).
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Table 6. Comparison of Participants’ Perceived Scores of the Pedagogical Content Knowledge Related Courses

Meeting Their Professional Needs in Terms of Demographic Variables

Pedagogical content

Pedagogy knowledge knowledge
N F Sd by Sd
Gender Male 98 4,94 2,08 5,03 2,28
Female 42 5,04 1,35 4,77 1,62
t=-0,28 t=0,66
1-5 years 13 5,99 1,78 5,77 1,46
6-10 years 17 5,31 2,22 5,33 2,64
Teaching 11-15 years 25 5,24 1,72 5,53 1,96
experience 16-20 years 27 4,37 1,92 4,20 1,72
20-25 years 40 4,79 1,74 4,86 2,11
25+ years 18 4,86 1,97 4,52 2,37
F=1,65 F=1,80
Educational Undergraduate degree 71 4,89 2,01 4,79 2,22
background Postgraduate degree 69 5,06 1,77 5,12 1,98
t=-0,51 t=-0,92
Fac. of Edu. (4y) 73 4,92 1,82 4,76 2,03
Fac. of Edu. (5Y) 28 5,33 2,00 5,38 2,07
Study program Fac.of Edu.Non-thesis
master’s degree (3,5y + 9 4,85 2,43 4,59 2,70
15y)
Fac. of Sci. & Let. 30 4,80 1,83 5,12 2,15
F=0,45 F=0,75
No certificate 7 4,05 2,11 4,52 2,39
During the 3/4 th year of 9 438 1,90 4,48 224
undergraduate degree
Postgraduate Within 1/ 1.5 years during
teaching certificate ) 7 5,32 1,39 5,57 1,61
undergraduate degree
After completing 7 5,59 1,75 6,10 2,23
undergraduate degree
F=1,19 F=1,03
Graduation year 2002 and before 89 4,73 1,84 4,61 2,04
2003 and after 51 5,40 1,92 5,54 2,10
t=-2,05" d=0,36 t=-2,55" d=0,45

*p<0,05; “p<0,01

The analysis of Table 6 suggests that there wasn’t a significant difference between participants’ perceptions of
the extent to which pedagogy and pedagogical content knowledge courses they took during their
undergraduate studies met their professional needs (p>0,05). On the other hand, a significant difference was
observed for the graduation year variable (p<0,05). Teachers who graduated in 2003 and afterwards had more
positive perceptions about the pedagogy and pedagogical content knowledge related courses they took being
able to meet their professional needs compared to those who graduated in 2002 and before. The effect size
however, was low (d=0,45). There were interview extracts provided by teachers who graduated in 2002 or

before which supported this outcome:
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T7M; “.. | did not receive a quality tuition since those courses were offered to me as a condensed package
within six months. | was not able to use [the theoretical information in those courses] in the first few years of

teaching. Therefore, | pressured students”.

T4F; “I am a graduate of education faculty. | have been teaching for 20 years. In our time, those courses
[referring to pedagogy and pedagogical content related courses] were almost non-existent. Therefore, as a

teacher | had difficulties when teaching, preparing exam questions, and managing the classroom”.

T12M; “I am a graduate of education faculty. | have been teaching for 21 years. | did not get any tuition on this
subject [referring to pedagogy and pedagogical content related courses]. We generally had content knowledge
related courses. | realized that | did not have sufficient knowledge when | started teaching. More specifically, |
experienced difficulties when preparing materials or lesson plans, or preparing exam questions. In time, |

managed to overcome those difficulties through experience and observations”.

On the other hand, extracts provided by teachers who graduated in 2003 and afterwards suggested that they

had more positive perceptions of the pedagogy and pedagogical content related courses:

T3F: “l took pedagogical content knowledge related courses during my undergraduate studies and that was
sufficient for me. We had teaching practice by completing our teaching practicum in high schools. | think the

tuition | received was sufficient for me to attract students’ attention and understand my state of mind”.

T16M: “It took me one and a half years to complete my post-graduate teaching certificate after graduation. At
the time, | had many difficulties in designing materials, but it was worth it. Students like the models | make.

Furthermore, the courses | took on activity planning, assessment, and counselling were sufficient”

DISCUSSION, CONCLUSION AND SUGGESTIONS

The aim of the present study was to understand the extent to which geography teachers considered their
undergraduate tuition was able to meet their professional needs. Initially the answer to the following research
guestion was sought: “What is the extent to which the courses geography teachers took during their
undergraduate studies has been able to meet the content and pedagogical content knowledge that they
needed?” Geography teachers who participated in the study considered that the content knowledge related
courses they took during their undergraduate studies were able to moderately meet their professional needs.
Qualitative findings supported the quantitative data. Interviewees indicated that; (1) following traditional
teaching approaches, (2) inadequacy of the course books, and (3) ineffective GIS courses were the main
reasons for that outcome. Similarly, related literature highlights following traditional teaching approaches
(Baker et al., 2009; Brooks, 2006, 2017’ ; Sagdic & Demirkaya, 2014; Dogru & Aydin, 2018; Reitano & Harte,
2016; Ozgen & Cakicioglu; 2009), inadequacy of course books (Gokge, 2009; Sanl et al., 2016), and ineffective
teaching of the GIS courses (Catling, 2017; Hong & Stonier, 2015; Jo & Bednarz, 2014; Karademir, 2013; Yigit, et
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al., 2011) as important drawbacks in geography teacher training programs in terms of developing teachers’

content knowledge. In this sense, findings of the present study are parallel with the related literature.

Another finding of the present study was that geography teachers considered the pedagogical content
knowledge related courses they took during their undergraduate tuition to be moderately sufficient in meeting
their professional needs. The main reasons for this outcome were explained by the interviewees as; (1)
inefficacy of the lecturers, (2) duration and content related differences whilst obtaining postgraduate teaching
certificates, and (3) having two different sources for appointing geography teachers (geography teacher
training programs and geography departments) which naturally have different curriculums. In relation to the
first reason, previous research found that there were problems regarding the quality of lecturers in terms of
content and pedagogical content knowledge (Bednarz & Bednarz, 1995; Gokge, 2009; Jennings, 2015; Kogman
& Sutgibi, 2004; Reinfried, 2006; Segall & Helfenbein, 2008). On the other hand, there are studies conducted in
Turkey which state that differences in duration and content of the postgraduate teaching certificates offered in
Turkish universities are the sources of geography teachers’ insufficient pedagogical content knowledge
(Tanrikulu, 2017; Turoglu, 2018). Research indicates that there are various postgraduate teaching certificates
across Turkish universities which can be obtained within as early as six months and there are other programs
that reward the same certificate following a two-year study, and these differences create a chaotic situation
Therefore, for its 2023 Education Vision, the Ministry of National Education (MoNE) announced that
postgraduate certificates will be replaced by the Teaching Professionalization Program (MoNE, 2018).
Nevertheless, as of the writing of this paper, there have been no attempts by MoNE to realize this objective.
The fact that candidates who complete different degrees can become geography teachers negatively affects
teacher training processes. As explained before, curriculums of geography departments within faculties of
science and letters do not include pedagogical content related courses, thus, graduates of such programs have
to obtain a postgraduate teaching certificate to be able to become teachers. On a different note, there does
not seem to be a consensus on which faculties are better in preparing teachers. While a group of researchers
consider graduates of geography departments within faculties of science and letters to be better suited to
become teachers, others support that graduates of geography teaching departments within education faculties

are more qualified as teachers (ilhan et al., 2013; Sezer, 2016; Tanrikulu, 2017; Turoglu, 2018).

Secondly, the present study sought an answer to: “Based on various demographics, are there any significant
differences between the levels that participants reported in terms of the extent to which the content
knowledge related courses they took during their undergraduate studies were able to meet their professional
needs?” Significant differences between different groups of participants were only observed for the GIS and
field work courses. Female teachers considered GIS courses they took to have been more sufficient when
compared to their male counterparts. It is possible that this outcome was the result of the demographic
characteristics of the participants in the present study. In fact, research indicated that males’ technological

pedagogical content knowledge was higher than females (Demir et al., 2020). In this sense, it is considered the
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fact that female interviewees in the present study related their perceptions of the GIS course to their computer
skills and technology being one of their areas of interest was influential on the emerging statistics. In fact,
research also highlighted that there has been a positive relationship between teachers’ GIS competencies and
their interest in that course (Bednarz & Audet, 1999; Kim & Bednarz, 2013; Tomal & Yilar, 2019). In fact,
according to Kim and Bednarz (2013), when geography teachers were given the choice to develop GIS projects
based on their areas of interest then their GIS competencies increased even further. Research has also found
that there is a positive correlation between GIS and teachers’ computer skills (Coulter, 2014; Hong & Stonier,
2015; Sanh et al. 2016). On the other hand, the significant difference between teachers’ perceptions of the

fieldwork course was considered to be related to participants’ educational background.

Those who had a Master’s degree considered the tuition they received on fieldwork to be more sufficient. It is
possible that this outcome is the result of the fact that teachers with postgraduate degrees were able to add on
to their fieldwork experiences whilst completing their post-graduate studies. As such, during the interviews,
participants explained their ideas by making frequent references to the fieldwork courses they took during
their post-graduate tuition. More frequent fieldwork are undertaken in postgraduate Geography Departments
and Geography Teaching Departments in Turkey (Ari, 2020). According to Ari (2020), the reason for this
outcome is the fact that it is easier and more economical to conduct fieldwork with less participants.
Consequently, it was not surprising that teachers who had a post-graduate degree perceived to have more
positive perceptions of fieldwork. Similarly, related literature underlined that the quality of the field work in

postgraduate degrees are higher than undergraduate degrees (France & Haigh, 2018; Hovorka & Wolf, 2009)

Lastly, the study sought an answer to: “Based on various demographics, are there any significant differences
between the levels that participants reported in terms of the extent to which the pedagogical content
knowledge related courses they took during their undergraduate studies were able to meet their needs?”
There was a significant difference between teachers’ perceptions based on the categorization made
considering their year of graduation. Those who graduated in 2003 and later perceived that they considered
pedagogical content related courses to be more sufficient compared to those who graduated in 2002 and
before. Interview data suggested that those who graduated in 2003 and later had higher competencies which
were linked to the pedagogical content related courses that they took more extensively and over longer
periods of time. In this sense, it can be argued that pedagogical content knowledge related reforms that the
Turkish Council of Higher Education (CoHE) realized in 1997/8 reached their objectives. Moreover, interviewees
who completed their studies in 2003 or before explained that they did not consider themselves competent
enough in areas relating to pedagogical content knowledge since they did not have as many pedagogical
content knowledge related courses whilst completing their degrees. Research underlines that teachers’ lack of
pedagogical content knowledge is related to the implementations taking place whilst candidates are trained to
become teachers (Brooks, 2017; Dikmenli & Cifci, 2015; Hong & Stonier, 2015; Lee, 2020; Tomal & Yillar, 2019;

Vicek, et al., 2018; Zaman, et al., 2016). Lack of pedagogical content knowledge related courses in
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undergraduate study programs cause teachers to experience serious problems in their professional lives.
Similarly, interviews conducted with teachers who graduated in 2002 and before suggested that those
participants experienced problems with time management, preparing exam questions, and designing lesson
plans. According to Oztiirk and Géniilagar (2019), geography teachers who did not receive adequate tuition in
terms of pedagogical content knowledge try to manage their teaching by trial and error throughout their

professional life. In this sense, findings of the present study support the literature.

The results of the study indicated that geography teachers considered the courses they took whilst completing
their undergraduate studies were able to moderately meet their professional needs. There were, however,
significant differences between participants’ perceptions of the extent to which the GIS and field work courses
were able to meet their professional needs. The groups where a significant difference was observed included
the gender group (male vs. female teachers), teaching experience group (experienced vs. less experienced
teachers), and study program (graduates of faculties of science and letters vs. graduates of faculties of
education). Moreover, graduation year (those who graduated in 2002 or before vs. those who graduated in
2003 and after) was found to have an effect on teacher perceptions with regards to how sufficient they found
the pedagogical content related courses they took during their studies. Quantitative findings were supported

by qualitative interview data.

Considering these findings, it is considered that further research should be conducted to evaluate lecturers’
effectiveness and support them where necessary for a more effective tuition. In addition, the various post-
graduate teaching certificate programs offered at different universities should be standardized in a way that all
candidates completing a certificate program receive the same quality tuition. Furthermore, there seems to be a
need to update GIS and filed work course curriculums within teacher training programs in a way that these
courses become more practice-oriented so that they would be able to meet teachers’ professional needs. In
order to achieve these, both CoHE and MoNE should collaborate to develop a national framework for
geography teacher training in Turkey taking international standards into consideration. On a different note,
courses that are given to teacher candidates should provide opportunities for active engagement and course
books utilized in higher education should be frequently updated in order to train qualified teachers.
Additionally, CoHE and education faculties across Turkish universities should increase their collaboration in an
effort to increase lecturers’ quality by organizing events aimed at enabling more student-oriented teaching
practices. Last but not least, in-service training activities can be offered to in-service geography teachers to
meet their GIS and field work related needs through collaborated activities organized by MoNE and
universities. As explained before, the findings of this research are not generalizable. Therefore, future research
can be conducted with a wider population that can be representative of the Turkish geography teacher
population. In spite of this, however, the present is valuable in that it allowed the exploration of teachers’

views regarding the courses they took during their undergraduate studies and enabled the depiction of an
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initial picture that reflects the current situation. The study is also significant in that the results provide

directions for further research that can build upon the results of the present one.
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APPENDIX 1

Questionnaire

Dear teacher,

The present study aims to determine the extent to which you consider the courses that you have taken during
your undergraduate studies have met your professional needs. In line with this aim, you are requested to
answer the items in the questionnaire. Participation in the study is on a voluntary basis. Thank you very much

for your contribution.
PART 1

This part is includes demographic questions that will be used to describe you. Please use “X” for the options
that best describe you.
1- Gender:
() Male () Female
2- Teaching experience:
()1year ()1-5years ()6-10years ()11-15years ()16-20 years ()20+
3- Educational background:
()Undergraduate degree ( )Master’s degree ()PhD Degree
4- The program that you graduated from
( )Education faculty (4 years)
( )Education Facultry (5 years)
( )Education Faculty (3,5 years + 1,5 years, Non-thesis Master’s degree)
( )Faculty of Science and Letters
5- Status of having completed a postgraduate teaching certificate
() I do not have a postgraduate teaching certificate
() I have completed the certificate program during the 3rd and 4th year of my undergraduate studies
() I have completed the certificate program within the 1/1.5 years during my undergraduate studies
() ' have completed the certificate program after completing my undergraduate studies.

6. Graduation year:

PART 2

The courses you have taken during your undergraduate studies which are necessary to become a teacher are
listed below. Using numbers from 1 (quite insufficient) to 9 (quite sufficient), evaluate the extent to which the

courses you have taken have been able to meet your professional needs.
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Content Knowledge Categories

Physical Geography
Geomorphology 12 (3|4 |5|6 1|7 819
Climatology 1 (2 |3 |4 |5|6 |7 |89
Phytogeography 1 (2 (3|4 |5|6 |7 |89
Soil Geography 1 (2 (3|4 |5|6 |7 |89
Hydrography 1 (2 (3|4 |5|6 |7 |89
Map Knowledge 1 (2 (3|4 |5|6 |7 |89
Anthropogeography
Population Geography 1 (2 (3|4 |5|6 |7 |89
Settlement Geography 1 (2|3 |4|5|6 |7 |89
Political Geography 1 (2|3 |4|5|6 |7 |89
Transport Geography 112 (3|4 |5|6 (7|89
Geography of Turkey
Physical Geography of Turkey 112 |3 |4|5|6 |7 |89
Anthropogeography of Turkey 112 (3|4 |5|6 |7 |89
Economic Geography of Turkey 1 (2|3 |4|5|6 |7 |89
Geography of Countries 12|34 |5|6 |7 |89
Geographic Information Systems 12|34 |5|6 |7 |89
Fieldwork 112 (3|4 |5]|61|7 819

Pedagogical Content Knowledge Categories
Pedagogy Knowledge
Teaching Principles and Methods 112 (3|4 |5]|61|7 |89
Assessment and Evaluation 112 (3|4 |5|6 |7 |89
Classroom Management 112 (3|4 |5|61(7 |89
Curriculum Development 1 (2 (3|4 |5|6 |7 |89
Sociology of Education 1 (2 (3|4 |5|6 |7 |89
Philosophy of Education 1 (2 (3|4 |5|6 |7 |89
Educational Psychology 1 (2|3 |4|5|6 |7 |89
Counselling 1 (2|3 |4|5|6 |7 |89
Research Methods 112|314 |5|6 |7 |89
Pedagogical Content Knowledge
Teaching Practicum 112 (3|4 |5|6 (7|89
Geography (subject area) Teaching Methods 1|12 |3 |4 |5|6 |7 |89
Instructional Technologies and Materials Design 1 (2|34 |5|6 |7 |89
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APPENDIX 2

Interview Questions

(1) How would you evaluate the impact of the content knowledge related courses that you took during your

undergraduate study?

(2) How would you evaluate the impact of the pedagogical content knowledge related courses that you took

during your undergraduate study?

(3) What are the factors -if any- that make you think your GIS training during your undergraduate studies was

inadequate?

(4) What do you think is the reason for the difference between fieldwork during undergraduate studies and

postgraduate studies? Can you explain?

(5) Do you think your gender had any effect on your perceptions with regards to considering the courses you

have taken to meet your professional needs? If yes, what are those effects?

(6) Do you think there is a difference in terms of competencies between geography teachers who graduate

from different faculties? Can you elaborate?
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COGRAFYA OGRETMENLERININ LiSANS EGITIMLERINiIN MESLEKi HAYATTAKI
IHTIYACLARINI KARSILAMA DURUMU

Oz

Bu arastirmada Turkiye’de cografya 6gretmenlerinin lisans déneminde aldiklari egitimin mesleki
hayatlarindaki ihtiyaglarini karsilama diizeyinin belirlenmesi amacglanmistir. Karma arastirma
modelinin benimsendigi arastirmanin c¢alisma grubunu 2018-2019 egitim Ogretim vyilinda
Tirkiye’de MEB’e bagh kurumlarda ¢alisan 140 cografya 6gretmeni olusturmustur. Katilimcilar
amagsal Ornekleme vyoluyla segilmistir. Arastirmaya katihmda gonullilik esas alinmistir.
Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen anket formu ve yari
yapilandiriimis gérisme formu kullanilmistir. Arastirma verileri cografya 6gretmenleri igin agilan
cevrimici bir sosyal medya grubundan elde edilmistir. Ayrica, ilgili grupta randevu usuliiyle
ogretmenlerle iletisime gecilmis ve 6rneklem cesitliligini saglayan 25 6gretmenle ortalama 30-40
dakika slren yari yapilandirilmis goriisme yapilmistir. Arastirmada elde edilen nicel verilerin
analizinde, t testi, tek yonli varyans analizi ve nitel verilerin analizinde ise betimsel analiz
teknikleri kullanilmistir. Arastirmanin sonucunda cografya O6gretmenlerin mesleki hayatlarinda
genel olarak lisans doneminde aldiklari alan bilgisi ve alan egitimi bilgisi egitimlerini orta diizeyde
yeterli bulduklari tespit edilmistir. Arastirmanin nicel verilerinden elde edilen bulgularin nitel
bulgularla da 6rtiistigl sonucu ortaya ¢ikmistir. Cinsiyet, mesleki kidem, mezun olunan program
tird ve mezuniyet yili degiskenlerinin lisans doneminde verilen alan bilgisi derslerinin (Cografi
Bilgi Sistemleri ve Arazi Calismasi), 6gretmenlerin mesleki hayatlarindaki ihtiyaglari karsilama
durumu Gzerinde etkili oldugu gozlenmistir. Ayrica mezuniyet yilinin lisans doneminde verilen
alan egitimi bilgisi derslerinin 6gretmenlerin mesleki hayatlarindaki ihtiyaglari karsilama
durumunu etkiledigi belirlenmistir. Bu sonuglar dogrultusunda cografya 6gretmenlerinin mesleki
yeterliklerini artmaya yonelik 6gretmen vyetistirme lisans Ogretim programlarina, program
iceriklerine, uygulamalarina ve meslekte hali hazirda calisan 6gretmenlere yonelik birtakim
Oneriler sunulmustur.

Anahtar Kelimeler: Cografya 6gretmeni, mesleki yeterlik, cografya 6gretimi.
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GiRiS

Bireylerin yasadigl cevreyi bitlin fiziki ve beseri bilesenleri ile iliskilendirerek anlamasi igin giiglii bir cografi
bilgiye ihtiyaglari vardir. Ancak son yillarda Tiirkiye’de ortadgretim 6grencilerin cografi bilgiye sahip olmamasi
dikkat geken bir sorun olarak karsimiza ¢ikmaktadir (S6zen & Tiirkseven, 2018; ibret vd., 2018). Cografi kavram
ve becerilerin degerlendirilmesine iliskin arastirmalar, egitim sistemimizin 6grencilere cografya hakkinda yeterli
bilgi saglayamadigini teyit etmektedir (Tas, 2008; Unlii & Yildirim 2017). Bu duruma neden olan faktérlerden
biri kuskusuz cografya Ogretim siirecinden sorumlu olan &6gretmenlerdir. Cografya 6gretmeni yetistirme
suregleri, cografya 6gretmenlerinin derslerini nasil ylrattukleriyle iliskili ipuglari vermektedir (Bednarz, vd.,
2004; Catling, 2014; Reitano & Harte, 2016; Jan Bent, vd. 2013; Kerr, vd., 2013). Alaninda yeterli ve meslegi
seven cografya O0gretmenlerinin 6grencilerin, cografi bilgi ve becerileri kazanmasinda daha basarili oldugu
ortaya konulmustur (Kubiatko, vd. 2012; Segall & Helfenbein, 2008). Bu anlamda birgok ulkede, nitelikli
cografya 6gretmeni yetistirmeye iliskin arastirmalar yapilmis ve arastirmalarin sonucunda en iyi uygulamalan
kesfedebilmek icin daha ¢ok arastirma yapilmasina isaret etmistir (Martins, 2015; Jo & Bednarz, 2014). Ayrica
ABD’de 21. Yiizyil Cografya Egitimi icin Yol Haritasi (2013) raporunda komite, iyi cografya égretmenlerinin nasil
yetistirilecegi hakkinda yapilan calismalara ragmen vyeterli bilgiye sahip olunmadigina dikkat cekerek,
ogretmenlerin cografya bilgilerini mesleki hayatlarinda ne diizeyde kullanabildigini anlamamizin cografya
ogretimi icin gerekli oldugunu acgiklamistir (Bednarz, vd. 2013; Viehrig, vd., 2019). Bu kapsamda yapilan
arastirmada Tirkiye’de cografya 6gretmenlerin lisans doneminde aldiklar egitimin mesleki hayatlarindaki
ihtiyaclarini karsilama durumu incelenmistir. Turkiye’de cografya 6gretmenlerin niteligi, 6gretmen yetistirme
suireci ve 0zel yeterlik alanlariyla iliskili oldugu igin dncelikle bu konular agiklanmistir. Daha sonra 6gretmenlerin
niteligine etki ettigi disliniilen degiskenler dikkate alinarak analizler gergeklestirilmistir. Unutulmamalidir ki
ogretmenler egitim ogretim sireclerine yonelik yapilan degisikliklerin ve reformlarin uygulayicisidirlar. Bu
kapsamda, bu calismanin sonuglari cografya o6gretmenlerinin almis olduklari lisans egitiminin mesleki
hayatlarinda ihtiyaglarini ne diizeyde karsiladigini ortaya koymakla birlikte Tirkiye’de 6gretmen yetistirme
sireclerini ve bu slrecte yapilan akreditasyon calismalarinin sonuglarini yansitmasi agisindan 6nem arz

etmektedir.

Tiirkiye’de Cografya Ogretmeni Yetistirme Siireci

Turkiye’de 68retmen yetistirme konusu egitim sistemin en oncelikli konularindan biridir (Kartal ve Bektas,
2020). 1982 yilina kadar 6gretmen yetistirme islevi bir taraftan tlkede egitimden sorumlu resmi bir bakanlik
olan MEB’e bagh yiksekokul kurumlarda, bir taraftan da Universiteler binyesinde yiritilmastir. Ancak
1982’de MEB, 6gretmen yetistirmenin ylksekogretim diizeyinde olmasi gerektigini dikkate alarak, blinyesindeki

dgretmen yetistiren kurumlarini Yiiksekdgretim Kurumuna (YOK) devretmistir (YOK, 2007).

Ogretmen yetistirmede bir déniim noktasi niteligindeki bu reform, tiniversitelerde dgretmen yetistirmede tarih,

edebiyat, fizik gibi disiplinlerde oldugu gibi cografyada da iki farkli kaynagin ortaya ¢ikmasina neden olmustur.
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Bunlardan ilki cografyaci yetistiren fen-edebiyat fakiiltesi digeri cografya 6gretmeni adayi yetistiren egitim
fakiltesidir. Fen-edebiyat fakiiltesi cografya béliimleri, 1982 6ncesinde llkede cografya alaninda bilim insani
yetistirme amaciyla kurulmus olsa da 1982 reformu sonrasinda 6gretmen istihdaminda kaynak teskil etmeye
baslamistir. Fen-Edebiyat mezunu 6grencilerin 6gretmen olarak atanmasi icin daha sonraki yillarda pedagojik
formasyon alma sarti getirilse de Ulkede 6gretmen ihtiyaci oldugu zaman bu sartin aranmadan 6gretmen
istihdami yapilmistir. Ogretmen yetistirme ikinci bir birim olan egitim fakiilteleri ise MEB’e bagli yiiksekokullarin

yiiksekdgretim biinyesine devredilmesiyle 1982’de acilmistir (YOK, 2007).

YOK cografya 6gretmeni yetistirme de uluslararasi akreditasyonun saglanmasi ve kaliteyi artirmak amaciyla
1982-2020 sirecinde bu iki fakiiltede 6gretmen yetistirmede programlarinda pek ¢ok kez glincelleme yapmistir
(Kaya, 2014; Sezer, 2016). Bu kapsamda Fen-edebiyat ve egitim fakdiltesi biinyesinde toplam alti ayr program
uygulanmistir (bkz. Tablo 1). Bununla birlikte fakiiltelerde uygulanan 6gretim programlari farkli olsa da cografya
dgretmeni atamada YOK ve MEB isbirligi yapmasi ve buna bagl olarak cografya dgretmeni ozel yeterlik
alanlarinin atama kriteri olarak belirlenmesi, egitim slirecinde 6gretmen adaylarina ortak derslerin verilmesine

neden olmustur.

Bu anlamda gilinlimiize gelindiginde Cografya 6gretmeni yetistirmede, Turkiye’de 8 egitim fakiltesi ve 45 fen-
edebiyat fakiiltesi halen iki temel birim olmaya devam etmekte (YOK, 2020) ve cografya programlarindan her yil
yaklasik 5000 mezun verilmektedir (Turoglu, 2018). Bu fakiiltelerde 6gretim programlarindaki farkliliga ragmen
Ulkede dgretmen yetistirmede YOK ve MEB ’in isbirligi yapmasi ve MEB’in belirledigi cografya 6gretmeni 6zel
yeterlik alanlarinin lisans programlarindaki ders icerigin belirlenmesinde esas alinmasi ortak derslerin 6gretmen

adaylarina verilmesine neden olmaktadir.

Tiirkiye’de Cografya Ogretmenlerinin Ozel Alan Yeterlikleri

Tirkiye’de cografya dgretmenlerin 6zel alan yeterlikleri MEB biinyesinde Ogretmen Yetistirme ve Gelistirme
Genel Midiirltgii (OYGGM) tarafindan belirlenmistir (MEB, 2017a). Bu yeterlik alanlarin iki temel bileseni “alan

bilgisi” ve “alan egitimi bilgisi” dir.

Alan bilgisi yeterligi cografya 6gretmenlerin 6gretecegi konu alani ile ilgili yeterlilik alanidir. Bu yeterlik alani
“cografi metodolojiyi  kullanabilmeyi, konum analizleri yapabilmeyi, iklimle ilgili uygulamalar
gerceklestirebilmeyi, yer sekillerini, nufus 6zelliklerini, yerlesme 6zelliklerini biyo-cografyayi kavrayabilmeyi,
ekonomik sistem ve siireclerini degerlendirebilmeyi, kiiltiire yonelik mekansal analizler yapabilmeyi” kapsar

(MEB, 2017b).

Cografya 6gretmenlerinin alan bilgisi yeterligini karsilamak icin fen-edebiyat ve egitim fakilteleri 6gretim
programlarinda Jeomorfoloji, Klimatoloji, Bitki Cografyasi, Toprak Codrafyasi, Hidrografya, Harita Bilgisi gibi
Uzaktan Algilama, Cografi Bilgi Sistemleri (CBS), Arazi Calismalari dersleri yer almaktadir. Ancak ilke genelinde
egitim fakiltesi ve fen-edebiyat fakiiltelerinde alan egitiminde standart bir 6gretim programi uygulanmadigi
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icin bu dersler fakiltelere gore zaman zaman ders adi ve verilen somestr bakimindan farklilasabilmektedir
(Sezer, 2016). Nitekim alanda yapilan bir arastirmada 34 cografya boélimiiniin 6gretim programinda yer alan
dersler incelendiginde; ayni isimlerdeki dersleri ayri tutmak kaydiyla, birbirinden farkl isimlerde 638 adet
cografya dersi tespit edilmistir (Turoglu, 2018; 227). Bununla birlikte 2018 yilindan sonra (ilke genelinde egitim
fakiiltelerinde cografya ogretmeni yetistirmede YOK tarafindan belirlenen ortak program uygulanmaya

baslamistir (YOK, 2020).

Alan egitimi bilgisi yeterligi, cografya 0©gretmenlerinin, 0gretim sulreglerini planlama, yuritme ve
degerlendirmede kullanacagi yeterlik alanidir. Bunlar, dgretim siirecini égretim programina uygun olarak
planlayabilme, cografya &6gretimine uygun materyal ve ortam hazirlayabilme, cografya dgretim siireci
faaliyetlerini gerceklestirebilme, yer temelli égrenmeyi kullanabilme ve 6lgme-dederlendirme uygulamalarini
yapabilmeyi kapsar (MEB, 2017b). Cografya 6gretmenlerin alan bilgisi egitimi yeterligini karsilamak igin egitim
fakiiltesi 6gretim programlarinda, Ogretim ilke ve Yontemleri, Olgme-Degerlendirme, Sinif Yénetimi, Program
Gelistirme, Egitim Felsefesi, Egitim Psikolojisi gibi dersler bulunmaktadir. Fen-edebiyat fakilteleri 6gretim
programinda alan egitimi bilgisi dersleri yoktur. Ancak Ogretmen olmak isteyen fen-edebiyat fakiiltesi
ogrencileri formasyon programi adi altinda fakdltelerin belirledigi esaslara gore farkh strelerde (6 ay, 1 yil, 4 yil)
ve uygulamalarda (hafta sonu, yaz dénemi gibi) bu dersleri almaktadir (Tanrikulu, 2017; 2018). Bu kapsamda
cografya 6gretmenlerin alan bilgisi ve alan egitim bilgisi yeterliligi aslinda fakultelerde 6gretmen yetistirme

programinda verilen derslerle dogrudan iliskilidir.

Cografya Ogretmenlerinin yeterligi son yillarda arastirmacilarin ilgilisini ceken bir arastirma alani olmustur.
Ornegin, Hanifah, vd. (2019) Malezya’da 200 cografya ogretmeninin mesleki ve pedagojik yeterliklerini
incelemis ve arastirmanin sonucunda 6gretmenlerin mesleki yeterliklerin yiksek oldugunu tespit etmistir. Sun,
vd. (2019) arastirmasinda 1949 6ncesinde Cografya bolimlerini, mifredatlari ve fakiltelerini ele almis Cin’de
1904-1928 siirecinde sik sik cografya fakiltelerin agilip kapanmasinin meslekteki 6gretmenlerin niteligine
olumsuz etkiledigini ortaya koymustur. Lee, (2020) Giiney Kore’de 9 cografya 6gretmeninin fenomolojik bir
yontemle alan egitimi yeterligini yansitan arastirmaci kimligini incelemis arastirmanin sonucunda 6gretmenlerin
kendilerini akademik profesyonellik sahibi olarak tanimladiklarini saptamistir. Vicek, vd. (2018) Cek ve Slovak
cumhuriyetlerinde cografya egitimi ile beden egitimi entegrasyonu dayanan mifredati cografya
ogretmenlerinin gorislerine goére degerlendirmis arastirmanin sonucunda 6gretmenlerin aldiklari egitime
ragmen disiplinler arasi uygulamalarda yeterli olmadigini saptamistir. Hong ve Stonier (2015), tasarladiklari
TPACK tabanli CBS egitim programini Gircistan’da 11 6gretmene uygulamis ve programinin 6gretmenlerin CBS
bilgi ve becerisini arttirdigini tespit etmistir. Scholten, vd. (2019). Almanya’da 7 cografya 6gretmeninin sinif igi
kritik olaylari nasil kesfettigini anlamak igin video kaydi kullanarak bir arastirma yapmis arastirmanin sonucunda

o6gretmenlerin aldiklari egitimin sinif ici olaylari algilamalarina farkl etki ettigini ortaya koymustur.

Ulusal alanyazinda da cografya égretmenlerin yeterliklerinin arastirildigi cesitli calismalar yapilmistir. Ornegin,
Zaman vd. (2016) cografya 6gretmenlerinin 35 cografya O6gretmenin 6zel alan yeterliliklerini incelemis ve
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arastirmanin sonucunda 6gretmenlerin ¢ogunlugunun lisans egitiminde 6zel alan yeterliliklerine iliskin yeterli
almadiklari ve eksikliklerini mesleki deneyim sayesinde zaman igerisinde giderdikleri belirlenmistir. Karademir
(2013) dort devlet tniversitesinde 6grenim goéren toplam 252 cografya 6gretmen adayinin alan bilgisi yeterligini
incelemis arastirmanin sonunda demografik degiskenlere (Universite, yerlesim birimi, sinif gibi) gore 6gretmen
adaylarinin yeterliklerinin farklilasmadigini ortaya koymustur. Oztiirk ve Eroglu, (2013) 20 cografya
o6gretmeninin alan bilgisi ve alan egitimi bilgisini ortaya koymak icin bir arastirma yapmis ve bu arastirmanin
sonuncunda 6gretmenlerin yeterliklerin disiik diizeyde oldugunu saptamistir. Tomal ve Yilar (2019) 18 cografya
ogretmeninin sinif ici yeterliliklerini 52 6gretmen adaylarinin gorisleri dogrultusunda degerlendirmistir. Bayan
o6gretmenlerinin 6gretim teknolojilerini kullanmada erkek 6gretmenlerden daha iyi ve istekli oldugunu ortaya
koymustur. Dogru ve Aydin (2018) 42 cografya 6gretmenin teknolojik pedagojik alan bilgisine (TPAB) yonelik
becerilerini incelenmis arastirmanin sonunca 6gretmenlerin TPAB yeterli olmadigini saptanmistir. Her ne kadar
yapilan calismalarda 6gretmen vyeterlikleri ele alinsa da, yeterlik alanlarina iliskin mesleki hayatlarindaki

ihtiyaclarinin karsilanma durumlarini ortaya koyan bir arastirmaya ise rastlaniimamaistir.

Cografya 0gretmenlerinin lisans doneminde aldiklari egitiminin mesleki hayatta ihtiyaglarini karsilama duzeyi
incelenirken cinsiyet, mesleki kidem, egitim durumu, mezun olunan program degiskenlerin belirlemesinde
birtakim hususlar dikkate alinmustir. Uluslararasi alanyazindaki calismalarda Cografya 0Ogretmenlerin
yeterliklerinde cinsiyet degiskeni etkisi arastirilan degiskenlerden biridir (Chapman, 1996; Obadaki &
Omowumi, 2012; Tomal & Yilar, 2019; Zaman, vd. 2016). Mesleki kidem degiskeni arastirmanin birinci
basliginda agiklanan 6gretmen yetistirmedeki 1982 reformu ve sonrasindaki degisikliklerin 6gretmen yeterliligi
Uzerindeki etkisinin belirlemek amaciyla segilmistir. Cografya 6gretmeni yetistirmede farkh fakiltelerin varligi
(egitim fakiiltesi ve fen-edebiyat) ideal cografya 6gretmeni yetistirmede akademik arastirmalarda hala tizerinde
uzlasi saglanamayan bir konudur (ilhan, vd., 2013; Tanrikulu, 2017; Turoglu, 2018). Bu dogrultuda bu ¢alismada,
fakilte degiskeninin cografya 6gretmeni yeterliklerini belirlemede etkisinin olup olmadigi ortaya konulacaktir.
LisansUstlu egitim, Cografya Ogretmeni yetistirmede nitelik arayisinda Onerilen programlardan biridir. Bu
degiskenin bu nedenle yapilan arastirmada 6gretmen yeterliklerine etkisi test edilmek istenilmistir. Ayrica alan
egitim bilgisi derslerine iliskin 6gretmenlerin mesleki hayattaki yeterliklerini belirlerken mezuniyet yili degiskeni
ele alinmistir. Mezuniyet yili degiskenin sadece alan egitimi bilgisi yeterlik alanina iliskin demografik
degiskenlerden biri olarak alinmasi ise Tirkiye’de YOK tarafindan 1997-1998 yillarinda alan bilgisi egitimine
iliskin egitim fakultelerin 6gretim programinda ilgili derslerin sayilarinin artirilmasi ve fen-edebiyat fakiltesi
ogrencilerine 6gretmen olmak icin bu donemde alan egitimi derslerini iceren formasyon alma sarti getirilmis

olmasi (Kavak, vd., 2007) etkili olmustur.

Bu kapsamda yapilan arastirmada cografya 6gretmenlerinin lisans egitimlerinin mesleki hayattaki ihtiyaglarini

karsilama durumunun belirlenmesi amaclanmis ve asagida yer alan sorulara cevap aranmistir:
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1. Cografya 6gretmenlerinin lisans déneminde aldiklari derslerin, ihtiyag duyduklari alan bilgisi ve alan egitimi
bilgisini karsilama diizeyi nedir? Ogretmenlerin goériislerine gére bu diizeyin ortaya ¢ikmasina neden olan

baslica faktorler nelerdir?

2. Cografya 6gretmenlerinin lisans déneminde aldiklari alan bilgisi derslerinin, ihtiyaclarini karsilama diizeyi

demografik degiskenlere gore farklilasmakta midir?

3. Cografya 6gretmenlerin lisans déneminde aldiklari alan egitimi bilgisi derslerinin ihtiyaclarini karsilama

diizeyi demografik degiskenlere gore farklilasmakta midir?
YONTEM

Bu calismada nicel ve nitel verilerin bir arada kullanildigi karma arastirma yontemlerinden agimlayici sirali
desende yiiritilmistiir. Acimlayicl sirali desende (NICEL->nitel) baskin olarak nicel veriler toplanip analiz
edildikten sonra nitel veri toplanir. Oncelik genellikle nicel verilerdedir (Creswell, 2003). Nitel veri esasen nicel
verileri artirmak icin elde edilir. Bu ¢calisma da ilk olarak nicel veriler arastirmaci tarafindan gelistirilen anket
formu ile toplanilmis, anket sonucu elde edilen verileri detaylandirmak amaciyla nitel arastirma sireci
yurutllmustir. Nitel arastirma slrecinde 6gretmenlerle yari yapilandirilmis goériismeler yapilmistir. Anket
calismalari elde edilen verilere iliskin bazi kayda deger 6nemli 6riintileri ortaya ¢ikardigindan, nitel yontemlerin
kullanildigi bir calismayla bu 6rintilerin anlamlarina iliskin bosluklari doldurmak énemli goriilmektedir (Patton,
2014). Bu 6nemden hareketle sayisal ve oransal sonuglara dayanan sonuglari dogrulamak ve detay katmak igin
goériisme ydntemi dikkate alinmistir. Arastirma siirecinin yiiritilmesinde Pamukkale Universitesi etik kurul
komitesinden etik kurul izni alinmistir. Veri toplama siirecinde katilimcilara yapilan arastirma hakkinda bilgi

verilerek, katilimlarinin gizli kalacagi ifade edilmistir. Ayrica katilimcilardan ses kaydi igin izin alinmigtir.
Calisma Grubu

Arastirmanin ¢alisma grubunu 2018-2019 egitim 6gretim yilinda Tirkiye’de Milli Egitim Bakanligina (MEB) bagh
liselerde gorev yapan 140 cografya 6gretmeni olusturmustur (Tablo.1). Katilimcilar amagsal 6érnekleme yoluyla
segilmistir. Amagsal 6rnekleme galismanin amacina bagli olarak belli dlgitleri karsilayan bir grupla ¢alismanin
yuritilmesinde ¢ogunlukla tercih edilmektedir (Buytkoztirk, vd., 2013; 90). Bu anlamda arastirmada Cografya
o6gretmeni yetistiren fen-edebiyat ve egitim fakiltesinde 6gretim programlarindaki ortak dersleri almis olma
Olgltu dikkate alinmugtir. Arastirmaya gonillik esasina goére Ogretmenler katilmislardir. Ayrica, ¢alisma
grubunda yer alan 25 o0Ogretmenle vyari yapilandirilmis goériisme gergeklestirilmistir. 25 katilimcinin
belirlenmesinde maksimum ¢esitlilik 6rnekleme yontemi dikkate alinmistir. Bu yontemi kullanmada temel amag
arastirmanin amaciyla tutarli olarak belirlenen farkh durumlar arasindaki ortak veya ayrilan yonlerin oriintilerin

tespit edilmesi ve arastirma problemlerinin genis bir cercevede ortaya konmasidir (Buyukézturk, vd., 2013; 91).
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Tablo 1. Calisma Grubunun Demografik Ozellikleri

Kategoriler f %
Cinsiyet Erkek 98 70,0
Kadin 42 30,0

1-5 13 9,3
6-10 17 12,1
. 11-15 25 17,9
Mesleki kidem 16-20 57 19,3
20-25 40 28,6
25 + 18 12,9
Ogrenim durumu Lisans 71 20,7
Lisanslstu 69 49,3
Mezuniyet yill 2002 ve oncesi 89 63,6
2003 ve sonrasi 51 36,4
Egitim faklltesi mezunu Eg?tim fak[jltes? 4 yillik 73 06,4
sgretmenler Eg!t!m fakU.IteS| 5 y|II|-k 28 25,5
Egitim tezsiz ylksek lisans (3,5+1,5) 9 8,1
Formasyon egitimi almadim 7 23,3
Fen edebiyat mezunu Fen edebiyat 4 yillik (3 ve 4.sinif sliresince) 9 30,0
ogretmenler Fen edebiyat 4 yillik (Lisans egitimi ile birlikte 1/1,5 yil) 7 23,3
Tezsiz yiksek lisans 7 23,3

Goriisme yapilan 25 dgretmenin %52’si erkek, %48'i ise kadindir. Ogretmenlerin %20’si 1-5 yil, %20’si 6-10 yil,
%12’si 11-15 yil, %12’si 16-20 yil, %20’si 20-25 yil ve %16’s1 25+ yil calisma siresine sahiptir. Lisans mezunu
dgretmenlerin orani %72’si iken lisansiistii egitim mezunu égretmenlerin orani %28’sidir. Ogretmenlerin %36’s!
4 yillik egitim fakiltelerinden, %28’si 5 yillik egitim fakltelerinden, %4’l Tezsiz yiksek lisans programlarindan
ve %32’si fen-edebiyat fakiiltelerinden mezun olmustur. Ogretmenlerin %36’s1 2002 ve &ncesi, %64’l ise 2003

ve sonrasl mezun olmustur.

Veri Toplama Araci

Arastirmanin nicel verileri arastirmacilar tarafindan gelistirilen anket formu ile toplanmistir. Anket formunun
hazirlanmasinda iki cografya egitimi alan uzmani ve bir dil uzmaninin goriisi alinmistir. Cografya egitimi alan
uzmanlarinin gorislerine gore, ankette yer alan toplam 28 madde arastirmanin amacina hizmet etmektedir. Bu
maddelerde yer alan derslerin kategoriler altinda toplanmasi uygun bulunmustur. Ancak Ulkeler Cografyasi, CBS
ve Arazi Calismasi dersleri bu kategorilerin disinda tutulmasi gerektigi yéniinde goris bildirilmistir. Dil uzmani
hazirlanan ankette yazim ve imla hatasi olmadigini yoninde goris bildirmistir. Nihai anket formu, iki bélimden
olusmaktadir (Ek. 1). Birinci bolimde 6gretmenlerin mesleki ve kisisel bilgilerine yonelik demografik sorulara
yer verilmistir. ikinci bélimde cografya 6gretmenlerinin 6zel yeterlik alanlarina iliskin lisans déneminde aldiklari
alan bilgisi ve alan egitimi dersleri ve bu derslerin mesleki hayatlarindaki ihtiyaclarini karsilama diizeylerini

degerlendirmelerine yonelik maddeler yer almaktadir.
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Alan egitimi derslerinde programlardaki ortak olan dersler Fiziki Cografya (Jeomorfoloji, Klimatoloji, Bitki
Cografyasi, Toprak Cografyasi, Hidrografya, Harita Bilgisi), Beseri Cografya (Nifus Cografyasi, Yerlesme
Cografyasi, Siyasi Cografya, Ulasim cografyasi), Tirkiye Cografyasi (Turkiye Fiziki Cografyasi, Tirkiye Beseri
Cografyasi, Tiirkiye Ekonomik Cografyasi) olarak kategorize edilmistir. Ulkeler cografyasi, CBS ve Arazi ¢alismasi

dersleri bu kategorilerin disinda oldugu icin ayri olarak ele alinmistir.

Alan egitimi bilgisi derslerinde ise fen-edebiyat (pedagojik formasyon egitimi) ve egitim fakiltesi 6gretim
programinda ortak olan dersler Pedagoji bilgisi (Ogretim ilke ve Yoéntemleri, Olcme ve Degerlendirme, Sinif
Yonetimi, Egitimde Program Gelistirme, Egitim Sosyoloji, Egitim Felsefesi, Egitim Psikolojisi, Rehberlik, Bilimsel
Arastirma Yontemleri) ve Pedagojik alan bilgisi (Okul Deneyimi, Ozel Ogretim Yontemleri, Ogretim Teknolojileri-
Materyal Tasarimi) kategorisinde ele alinmistir. Ogretmenlerden bu kategorilerde yer alan lisans egitimindeki
dersleri okuyarak mesleki hayatlarindaki ihtiyaglarini 9’lu Likert (1=Oldukga yetersiz, 9=Oldukga yeterli) tipinde
degerlendirilmesi istenilmistir. Arastirmada, alan bilgisi derslerine (toplam 16 madde) yonelik anket igin
hesaplanan alfa katsayisi 0,93; alan bilgisi egitimi derslerine (toplam 12 madde) yoénelik anket icin hesaplanan

alfa katsayisi ise 0,94’tiir. Elde edilen katsayilar anketlere verilen cevaplarin tutarh oldugunu géstermistir.

Arastirmanin nitel verileri ise arastirmacilar tarafindan hazirlanan yari yapilandiriimis goriisme formu ile
toplanmistir. Gorlisme formunda hazirlanan sorular arastirma yontemi olarak benimsenen agimlayici sirali
desen dogrultusunda nicel bulgular dikkate alinarak hazirlanmigtir. Arastirmanin nicel boyutunda destek alinan
cografya egitimi alan uzmanlariyla, nicel sonuglar paylasilmis ve gorisme formu sorularinin ortaya gikan
sonuglarin nedenleri agiklama durumlari gérislerine sunulmustur. Uzman goérisleri dogrultusunda bes soru
olarak tasarlanan formda yer alan ilk iki sorunun ayri ayri sorulmasina karar verilmistir. Yari-yapilandiriimis

goriisme formunun nihai hali Ek-2'de sunulmustur.

Verilerin Toplanmasi

Arastirma verileri cografya 6gretmenleri icin agilan ¢evrimici bir sosyal medya grubundan elde edilmistir. 2018-
2019 6gretim yil ilk sémestrinde bu gruba yapilacak ¢aligmanin amacina ve veri toplama aracinin igerigine
iliskin bilgi verilmistir. ikinci sdmestrde hazirlanan form ile ¢alismaya génilli olarak katiimak isteyen 175
o6gretmenden online veri toplanmistir. Ancak 6gretmenlerin 35’i fen-edebiyat ve egitim fakiltesi 6gretim
programlarinda belirlenen ortak dersleri almadigl icin arastirma grubundan cikarilmistir. 140 cografya
ogretmeni ile calisma yurutilmistir. Ayrica, ilgili grupta randevu usuliiyle 6gretmenlerle iletisime gegilmis ve
orneklem cesitliligini saglayan 25 oOgretmenle ortalama 30-40 dakika siren yari yapilandiriimis gérisme
yapilmistir. Yapilan gorismeler ses kaydina alinmis daha sonra bilgisayar ortaminda yaziya aktariimistir.

Katilimcilara mail yoluyla yazili gériisme metinleri gonderilerek katilimci kontroll yapilmistir.
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Veri Analizi

Arastirmada anket formundan elde edilen nicel verilerin analizinde su asamalar izlenmistir. Ogretmenlerin
lisans déneminde aldigi alan bilgisi ve alan egitimi bilgisi derslerini degerlendirmeye yonelik puanlarini
hesaplamak icin ortalama ve standart sapma degerleri hesaplanmistir. Ogretmenlerin lisans déneminde aldig
dersleri degerlendirmeye yonelik puanlari, demografik degiskenlere gore analiz edilmeden 6nce puanlarin
dagihmi incelenmistir. Dagilimin belirlenmesinde carpikhk degerleri temel alinmistir. Tabachnick ve Fidell
(2007)’e gore, carpiklik degerlerinin 1 araliginda yer almasi verilerin normal dagilimdan asiri sapmadigini
gostermektedir. Bu arastirmada hesaplanan degerler (-0,75<Carpiklik<0,90) yeterlik puanlarinin normal
dagihma oldukg¢a yakin dagildigini isaret etmistir. Bu sonug¢ dikkate alinarak yeterlik puanlarinin analizinde
parametrik testler kullanilmistir. Bagimsiz drneklem t testi yeterlik puanlarini; cinsiyet, egitim durumu ve
mezuniyet yili degiskenlerine gore karsilastirmak icin uygulanmistir. Mesleki kidem, program ve formasyon
alma bicimi degiskenlerine gore yeterlik puanlarini karsilastirmak icin ise tek yonli varyans analizi (ANOVA)
kullanilmistir. Scheffe testi uygulanarak gruplar arasindaki farkin kaynagi belirlenmistir. SPSS 25.0 istatistik

paket programi kullanilarak analizler gergeklestirilmistir.

iki veya daha fazla grubu karsilastirirken gézlenen anlaml farkin boyutunu belirlemek icin etki degerinin
raporlanmasi tavsiye edilmektedir (Amerikan Psikoloji Dernegi, 2013). Bu dogrultuda, anlamli bulunan sonuglar
icin Cohen d ve eta-kare degerleri raporlanmistir. Genel olarak, d = 0.2 ve n2 = 0.01 "kuglik" etki buyukligunu d
= 0.5 ve n2 = 0.06 "orta" etki blyukligini ve d = 0.8 ve n2 = 0.14 "biylk" etki blyUklGgini gostermektedir
(Cohen, 1988; Field, 2013).

Arastirmada o6gretmenlerle (n=25) yapilan yariyapilandirimis gérismelerden elde edilen nitel veriler ise
betimsel analiz yontemiyle ¢oziimlenmistir. Bu ydntemde oOncelikle elde edilen veriler, arastirma sorulari
dogrultusunda diizenlenmistir. Bunun icin cografya 6gretmen her bir soruya verdikleri yanitlar alt alta
getirilmistir. Daha sonra bu metin basyazar tarafindan tekrar tekrar okunarak kategoriler belirlenmis ve veriler
siniflandinlmistir.  Ayrica ortaya ¢ikan goruslerin  ka¢g 6gretmen tarafindan paylasildigi frekans (f)
hesaplamalariyla gosterilmis ve cografya 6gretmenlerin gorislerine dogrudan ciimleler verilerek nicel verilerin
sonuglari agiklanmis ve desteklenmistir. Nitel verilerin analizde uygulanan bu stratejinin calismanin givenirligini
olumlu etki ettigi bilinmektedir (Yildirm ve Simsek, 2011). Ogretmenlerin goérisleri aktarilirken 01 (Ogretmen
1), 02, 03. Seklinde kisaltmalar kullanilmistir. Cinsiyeti belirtmek iginde kadin égretmenler icin “K”, erkek
ogretmenler icin “E” kodlamasi yapilmistir. Coziimlenen verilerin glvenirlik calismasinda ise ikinci arastirmaci
basyazardan almis oldugu kodlar ve kodlarin ne anlama geldigine dair bilgilendirmeden sonra bitin veriyi
yeniden kodlamistir. iki kodlama arasindaki uyusum orani hesaplanmistir. Uyusum orani (glivenirlik= gorus
birligi / (gorus birligi + gorus ayriligr) x 100 formlu ile belirlenmektedir (Miles ve Huberman, 1994). Formul
uygulandiginda [157/ (157+31) x 100] uyusum orani % 84 olarak bulunmustur. Miles ve Huberman (1994) gore
kodlayicilar arasi uyusum oraninin % 80 Uzerinde olmasi i¢ tutarhhgin oldugunu gosterir. Uyusma olmayan
kodlar Gzerinde fikir aligverislerinde bulunularak uyusmazliklar giderilmistir.
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Calismanin sinirliiklar

Bu calisma Tiirkiye'de MEB blinyesinde gorev yapan cografya 6gretmen yetistirme programlarina kayith 140
cografya 6gretmeni ile yuritilmastir. Tirkiye'deki cografya 6gretmenlerin toplam sayisi dislinildigiinde, bu
¢alismada elde edilen sonuglarin cografya 6gretmenlerin tamaminin algilarini yansitmadigi sdylenebilir. Bu

nedenle bu sonuglar genellenebilir nitelikte degildir.

BULGULAR

Bu bélimde arastirma sorularina iliskin yapilan istatistiksel hesaplamalara ve nitel verilerin ¢6ziimlenmesine

iliskin analizlere sirasiyla yer verilmistir.

Arastirmanin birinci sorusu “Cografya 6gretmenlerine gore lisans déneminde aldiklari alan derslerinin mesleki
yasantida ihtiya¢ duyduklari alan ve meslek bilgisini kargilama diizeyi nedir?” olarak belirlenmistir. Bu soruya
yanit bulabilmek igin belirlenen kategoriler dogrultusunda ortalama ve standart sapma degerleri hesaplanmistir
(Tablo 2). Bulunan degerlerinin nedenlerini aciklayabilmek icin yapilan gorismelerde elde edilen veriler

¢O6zimlenmistir.

Tablo 2. Cografya Ogretmenlerinin Alan Bilgisi ve Alan Egitimi Bilgisi Derslerine Yénelik Yeterlik Durumlari

(n=140)

Kategoriler Min. Max. X Ss

Fiziki cografya 1,50 9,00 5,73 1,77
Beseri cografya 1,00 9,00 6,29 1,85
Tirkiye cografyasi 1,67 9,00 6,49 1,86
Ulkeler cografyasi 1,00 9,00 5,79 2,39
CBS 1,00 9,00 2,84 2,54
Arazi Calismasi 1,00 9,00 5,18 3,07
Genel alan bilgisi ortalamasi 1,69 9,00 5,80 1,58
Pedagoji bilgisi 1,00 9,00 4,97 1,89
Pedagojik alan bilgisi 1,00 8,67 4,95 2,10
Genel alan egitimi bilgisi ortalamasi 1,00 8,83 4,97 1,86

Tablo 2 gore, cografya 6gretmenleri lisans doneminde aldiklari alan bilgisi dersleri, mesleki hayatlarinda

ihtiyaclarini genel olarak orta dizeyde karsiladigi gorilmektedir (f=5,80; Ss=1,58). Bununla birlikte alan

derslerine ait ortalamalar incelendiginde, 6gretmenlerin 6zellikle CBS dersinde lisans programlarinda verilen

egitimi diger derslere nazaran daha yetersiz gordigii ortaya ¢ikmistir (f=2,84; Ss=2,54). Ogretmenler, lisans

doéneminde aldiklari alan egitimi bilgisi derslerinin ise meslek hayatlarindaki ihtiyaglarini genel olarak orta

diizeyde karsiladigini disiinmektedir (f=4,97; Ss=1,86).

Arastirma kapsaminda 6gretmenlerle yapilan goriismelerde de yukarida nicel bulgulari destekleyen sonuglara
ulasiimistir. Ogretmenlerle yapilan bu gériismelerden dogrudan alintilara yer vermek gerekirse;
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06K; “Alan bilgisi konusunda bazi hususlarda zorlandim. Alan editimi bilgisi konusunda aldigim editim pek

yeterli gelmedi. Uygulamaya yénelik konulari anlatirken ¢ok zorlandim.”

011K; “Okudugum liniversitenin alan bilgisi ve alan egitimi bilgisinde tam anlamiyla yeterli bir egitimi verdigini
diistinmiiyorum.” seklinde ifadeleriyle 6gretmenler lisans egitimlerinin orta dizeyde yeterli oldugunu ifade

etmislerdir.

Arastirmada gerceklestirilen goriismelerden alan bilgisi derslerine yonelik 6gretmenlerin kendilerini orta

diizeyde yeterli gormelerinin nedenleri Tablo. 3’ de gdsterilmistir.

Tablo 3. Ogretmenlerin Alan Bilgisi Derslerine Yonelik Kendilerini Orta Diizeyde Yeterli Gérmelerinin Nedenleri

(n=25)
Temalar f
Geleneksel 6gretim yontemleri 19
Guincel olmayan ders kitaplari 16
Etkisiz CBS dersleri 14
Yetersiz arazi ¢alismasi deneyimi 13
Yetersiz teknoloji alt yapisi 12
Kalifiye olmayan 6gretim elemanlari 11
Lisans 6gretim programlarinda sik sik degisiklikler 9
Cografya laboratuvarlarinin eksikligi 6

Yukaridaki Tablo 3 incelendiginde 6gretmenlerin lisans egitiminde aldiklari egitimi orta dizeyde gérmelerinde
ozellikle G¢ nedeni (6gretim yéntemleri, ders kitaplari ve CBS derslerinin islevsiz olmasi) daha gok ifade ettigi

gorilmistir. Ogretmen gorislerinden dérnekler séyledir:

011K; “,...derslerde daha ¢ok teorik konu anlatimlari yapildi. Cografyanin laboratuvari arazidirler dediler 6yle

kaldi. Biz zaten derste genelde susup dinlerdik. “

O7E; “Jeomorfolojide kitap dili agirdi anlasiimiyordu. Gergi 2002°de Sirri Ering hocanin kitabi giincellenmisti ama
hala anlayamiyorum. Kaldi ki ilk yilimizda aldigimiz bu derste cografyada jeomorfolojin zorluguna iliskin bir

6nyargimiz olusuyor ve siirecte bu konuda kendimize olan ézgiivenimiz kirildidi icin kendimizi ilerletemiyorduk.”

O18E; “..ben CBS dersini lisansta yeterli diizeyde aldigimi diisiinmiilyorum. Bunun bircok nedeni var éncelikle

bizde bu konuyu bilen 6gretim elemani yoktu, kitap yoktu, bilgisayar yoktu.”

Arastirmada yapilan gorismelerden elde edilen verilere gore alan bilgisi egitimi derslerine yonelik

ogretmenlerin kendilerini orta diizeyde yeterli gormelerinin nedenleri ise Tablo 4’de gdsterilmistir.
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Tablo 4. Ogretmenlerin Alan Egitimi Bilgisi Derslerine Yénelik Kendilerini Orta Diizeyde Yeterli Gérmelerinin

Nedenleri (n=25)

Temalar f
Kalifiye olmayan 6gretim elemanlari 17
Formasyon programlarindaki siire ve igerik kaynakli farkliliklar 15
Oretmen yetistirme sisteminin eksiklikleri 13
Geleneksel 6gretim yontemleri 11
Okul deneyiminde karsilasilan problemler 11
Ogretmen seciminde uygulanan kriterler 9
Ogretim materyali eksikligi 9
Mesleki etige odaklanmama 3

Yukaridaki Tablo. 4 incelendiginde 6zellikle ti¢ neden (6gretim elemanlarinin kalitesiyle, farklilasan formasyon
uygulamalari ve dgretmen yetistirme sistemi) dikkati gekmektedir. Bu nedenlere iliskin 6gretmen gorislerinden

ornekler soyledir

O17E; “...bizim bu dersleri veren hocalarimiz baska béliimden geliyordu. Baska bir béliimden gelen hoca size ne

kadar sahip ¢ikar bir seyler dgretir ki? Bu yiizden lisanstaki hocalarimdan bu dersleri almak isterdim.”

08K;“ Hocalarin sadece dersi anlatmasi yeterli degil aidiyet duygusu vermeli. Formasyondaki hocalarimizin
bazilari misafir gibi gelip gidiyordu. Cogu zaman bir siirii kisi var atanmayi bekleyen bu ugrasiniz bosuna diyor

umudumuzu kiriyorlardi.”

022E; “ Fen-edebiyat fakiiltesi sayisal olarak artisi bence mantikli dedil cografya editim fakiiltesi sayilan az,
sonrada formasyonu hizlica almis égrenciler sinava hazirlanip ataniyor meslekte daha ¢ok 6gretmen olmayi hak
eden degil egitim fakiiltesi mezunu degil, béliimden mezun olanlar istihdam ediyor. Sonra da bu kisilerin

editmen yénii yeterli olmuyor.”

Arastirmanin ikinci sorusu “Cografya 6gretmenlerinin lisans ddoneminde aldiklari alan bilgisi derslerinin,
ihtiyaclarini karsilama diizeyi demografik degiskenlere (cinsiyet, mesleki kidem, egitim durumu, mezun olunan
program) gore farklilasmakta midir?” olarak belirlenmistir. Bu soruya yanit bulabilmek igin t-testi ve tek yonli

varyans analizi yapilmistir (Tablo 5).
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Tablo 5. Alan Bilgisi Derslerinin Cografya Ogretmenlerinin Mesleki ihtiyaclarini Karsilama Diizeylerinin

Demografik Degiskenlere Gore Karsilastirilmasi

Fiziki Beseri Tirkiye Ulkeler .
. N N . CBS Arazi ¢alismasi
cografya cografya cografyasi cografyasi
n Ss ¥ Ss X Ss X Ss X Ss by Ss
Cinsiyet Erkek 98 562 180 6,12 1,86 6,37 1,91 5,79 2,51 241 2,33 530 3,11
Kadin 42 597 1,70 6,70 1,79 6,76 1,72 581 2,12 3,86 2,75 490 2,97
t=-1,07 t=-1,73 t=-1,15 t=-0,05 t=-3,19""d=0,57 t=0,69
1-5 13 6,21 1,34 6,79 1,34 7,00 1,30 6,85 2,15 5,38 1,61 6,85 2,61
% 6-10 17 568 2,06 6,81 1,34 6,14 2,01 565 298 3,53 3,36 6,12 3,20
£ 11-15 25 586 1,37 6,33 182 6,60 1,47 560 2,38 2,88 2,40 5,28 2,97
E 16-20 27 5,27 190 5,93 2,12 6,36 2,06 556 2,71 2,04 2,08 552 3,03
g 20-25 40 5,74 1,76 6,24 1,96 6,48 2,00 5,78 2,04 2,73 2,35 4,43 2,87
3 25 + 18 5,88 2,11 6,07 1,98 6,50 2,05 5,83 2,31 1,78 2,29 4,11 3,36
F=0,60 F=0,72 F=0,36 F=0,60 F=4,56""n?=0,08 F=2,17
%UT( Lisans 71 576 189 6,19 1,93 6,54 1,93 5,75 2,30 2,59 2,40 4,63 3,20
c = Lisansisti 69 569 1,65 6,40 1,77 6,43 1,80 584 2,50 3,10 2,67 574 2,83
2 3 t=0,23 t=-0,69 t=0,35 t=-0,23 t=-1,19 t=-2,16" d=0,37
Egitim 4 yil 73 551 188 6,13 2,13 6,45 2,09 579 2,34 223 2,19 4,67 3,17
—o"? Egitim 5 yil 28 5,78 1,54 6,69 1,33 6,33 1,70 532 2,68 3,32 2,57 554 3,11
‘5 Egitim (3,5+1,5) 9 5,74 1,86 6,08 1,07 6,48 1,14 6,78 1,48 3,22 2,86 5,56 3,05
3 Fen edebiyat 30 6,19 1,64 6,39 1,72 6,72 1,62 593 2,43 3,77 2,93 597 2,66

F=1,08 F=0,68 F=0,23 F=0,90 F=3,27" n?=0,03 F=1,52

*p<0,05; "p<0,01

Tablo 5 incelendiginde, lisans déneminde alinan Fiziki Cografya, Beseri Cografya, Tiirkiye Cografyasi ve Ulkeler
Cografyasi derslerinin, arastirmaya katilan 6gretmenlerin mesleki hayatlarinda ihtiya¢ duyduklari bilgileri
karsilama dizeyi cinsiyet, mesleki kidem, mezun olunan program degiskenine gore anlamli bir farklilik
gostermemektedir (p>0,05). Ogretmenlerin lisans doneminde aldiklari CBS dersinin mesleki hayatlarinda
ihtiyaglarini karsilama dizeyi ise egitim durumuna gore anlamh bir farkhlk géstermezken (p>0,05) cinsiyet,
mesleki kidem ve programa gore anlamli bir farklilik géstermistir (p<0,05). Kadin 6gretmenler lisans doneminde
aldiklari CBS dersinin erkek 6gretmenlere gére daha yeterli oldugunu distinmektedir. Cinsiyet degiskeninin
lisans doneminde alinan CBS dersinin yeterliligine iliskin orta diizeyde bir etkiye sahip oldugu gozlenmistir.
Arastirmada 6gretmenlerle yapilan goérismelerde lisans doneminde verilen CBS derslerini kadin 6gretmenlerin
mesleki hayatlarinda, erkek 6gretmenlerden daha yeterli bulduklari tespit edilmistir. Kadin 6gretmenler bu
durumu bilgisayar kullanabilme becerisi ve kisisel ilgi alani olmasiyla agiklamistir. Kadin ve erkek 6gretmenlerin
soylemlerinden o6rneklere bakildiginda:

020K; “Benim bilgisayar kullanma becerim oldukga iyi. Bu yiizden CBS dersinde harita programlariyla yapilan
uygulamalardan zevk aliyorum. Zaman icinde benim bu ilgim, hizmet i¢i egitim kurslarina katilarak bu konuda
daha iyi hale gelmemi sagladi”

O16E; “..CBS dersinde yeterli oldudumu diisiinmiiyorum. Bu ders bilgisayar, telefon gibi teknolojik aletleri iyi
kullanmayla alakali benimde bu konuda pek merakim da yetenedimde yok.” seklinde bu durumu ifade ettikleri

gorilmektedir.
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Mesleki kidemi 1-5, 6-10 ve 11-15 yil olan 6gretmenlerin lisans doneminde verilen CBS dersinin mesleki
hayatlarindaki ihtiyaglarini karsilamalarima iliskin yeterlikleri, mesleki kidemi 25+ yil olan 6gretmenlerin yeterlik
algilarindan anlamli olarak daha yuksektir. Mesleki kidem degiskeninin lisans déneminde alinan CBS dersinin
yeterliligine iliskin orta diizeyde bir etkiye sahip oldugu gozlenmistir. Mesleki kidemi 25 yilin {izerinde olan
ogretmenler lisans déneminde aldiklari bu dersin mesleki hayatlarinda yetersiz oldugunu yapilan gérismelerde

dogrulamaktadir. Ornegin:

O12E; “Meslek hayatim boyunca zaman zaman miifredat dedisiklikleri oldu. Benim zamanimda, CBS dersleri

ylizeysel olarak 6gretildi, ¢cok fazla pratik yapmadik. Bu nedenle, bu alanda yeterli degilim.”

25 yilin altinda olan 6gretmenlerde CBS dersine iliskin yeterliginin yiksek oldugu yapilan goriismelerde soyle

ifade etmistir.

0O3K; Benim meslekte ilk yilim. CBS derslerini hem teorik hem uygulamal olarak aldim. Sadece CBS dersinde
degil diger derslerde hazirladigimiz édevlerde CBS ‘ye yénelik uygulamalar yaptim. Araziye gittigimiz yerlerinin

lokasyon haritasini, niifusla ilgili grafiklerde mesela bu yiizden yeterli oldugumu diisiiniiyorum.

Fen-edebiyat fakiiltesinden mezun olan cografya 6gretmenlerin, lisans doneminde verilen CBS dersinin mesleki
hayatta ihtiyaclarini karsilamaya diizeyine iliskin yeterlikleri egitim fakiltesinden mezun olan 6gretmenlerin
yeterliklerinden anlamli olarak daha yliksektir. Mezun olunan program degiskeninin, lisans déneminde alinan
CBS dersinin yeterliligine iliskin diisiik diizeyde bir etkiye sahip oldugu gozlenmistir. Ogretmenlerle yapilan

goriismelerde de bu bulguyu destekleyen sonuglara ulasilmistir. Ornegin:

O24E; “...ben fen-edebiyat mezunuyum. CBS dersleri bizde egitim fakiiltelerine nazaran daha nitelikli verildi diye
diistiniiyorum. Ciinkii egitimden arkadaslar bana hala bu konuda yaptigimiz projelerde danisir. Bunda birazda
bizim hocalarimiz etkisi oldu bana gére, bize hep siz arastirmaci olacaksiniz diye egitim verilirdi. Dolayisiyla

bizler daha detayli ve uygulamaya yénelik bu dersi aldik”

013K; “CBS konusunda yeterli oldugumu diisiiniiyorum. Bunda benim teknoloji kullanimina yatkinhigim kadar

egitim gordigim fakdiltenin etkili oldugunu diisiiniiyorum”

Ogretmenlerin lisans déneminde verilen arazi calismasi dersinin yeterliligine ydnelik gorisleri; cinsiyet, mesleki
kidem ve mezun olunan programa goére anlamli bir farkliik géstermemektedir (p>0,05). Bununla birlikte,
O0gretmenlerin gorlsleri egitim durumuna goére anlamh bir farkhihk gostermistir (p<0,05). Egitim durumu
degiskeninin, lisans doneminde alinan Arazi Calismasi dersinin yeterliligine iliskin diisiik diizeyde bir etkiye sahip
oldugu gozlenmistir (d=0,37). Lisansustl egitim mezunu olan 6gretmenlerin yeterlikleri, lisans mezunu olan
o6gretmenlerin puanlarindan anlaml olarak daha yliksektir. Yapilan goriismelerde de arazi ¢alismasi dersinde
lisansistl egitim alan 6gretmenlerin, lisans mezunlarina nazaran daha yeterli oldugunu destekleyen sonuglara

ulasiimistir. Ornegin,
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025K; “..yiiksek lisans siirecimde iki haftada bir araziye hocalarla ve diger arkadaslarla gitme firsatimiz oldu.
Lisans egitiminde de sik sik arazi ¢alismalari yapildi ama yiiksek lisansta bu ¢alismalar benim agimdan daha

faydaliyd. Ciinkii seyirlik bir geziden ¢ok, bir amag odakli ¢alismalar yaptik.”

06K; “... hocalarim yiiksek lisansta bizi sik sik araziye gétiiriir ve dersi arazide islerdi. Hatta bir tahtay arazinin
ortasina koyar bir cografi unsuru mesela volkanik olusumlari hem ¢izer hem de anlatirdi. Bu konuda ben
fazlasiyla iyi bir egitim aldigimi séyleyebilirim bu yiizden daha yeterli oldugunu diisiiniiyorum” seklindeki

soylemleri ile bu durumu ifade etmiglerdir.

Arastirmanin (glnci sorusu “Cografya 6gretmenlerin lisans déneminde aldiklari alan egitimi bilgisi derslerinin
ihtiyaclarini karsilama diizeyi demografik degiskenlere (cinsiyet, mesleki kidem, Egitim durumu, program ve
mezuniyet yili) gore farkhlagsmakta midir?” olarak belirlenmistir. Bu soruya yanit bulabilmek igin t-testi ve tek

yonli varyans analizi yapiimistir (Tablo 6)

Tablo 6. Alan Egitimi Bilgisi Derslerinin Cografya Ogretmenlerinin Mesleki ihtiyaclarini Karsilama Diizeylerinin
Demografik Degiskenlere Gore Karsilastiriimasi

Pedagoji bilgisi Pedagojik alan bilgisi
n b Ss by Ss
Cinsiyet Erkek 98 4,94 2,08 5,03 2,28
Kadin 42 5,04 1,35 4,77 1,62
t=-0,28 t=0,66
1-5 13 5,99 1,78 5,77 1,46
6-10 17 5,31 2,22 5,33 2,64
. 11-15 25 5,24 1,72 5,53 1,96
Mesleki kidem 16-20 27 4,37 1,92 4,20 1,72
20-25 40 4,79 1,74 4,86 2,11
25+ 18 4,86 1,97 4,52 2,37
F=1,65 F=1,80
Exitim durumu Lisans 71 4,89 2,01 4,79 2,22
Lisansustu 69 5,06 1,77 5,12 1,98
t=-0,51 t=-0,92
Egitim 4 yil 73 4,92 1,82 4,76 2,03
Program Egitim 5 yil 28 5,33 2,00 5,38 2,07
Egitim (3,5 yil +1,5 yil) 9 4,85 2,43 4,59 2,70
Fen edebiyat 30 4,80 1,83 5,12 2,15
F=0,45 F=0,75
Yok 7 4,05 2,11 4,52 2,39
Formasyon Lisans + 3/4 yil boyunca 9 4,38 1,90 4,48 2,24
Lisans + 1/1.5 yil icinde 7 5,32 1,39 5,57 1,61
Lisans sonrasi 7 5,59 1,75 6,10 2,23
F=1,19 F=1,03
Mezuniyet yil 2002 ve Oncesi 89 4,73 1,84 4,61 2,04
2003 ve sonrasi 51 5,40 1,92 5,54 2,10
t=-2,05" d=0,36 t=-2,55" d=0,45
*p<0,05; **p<0,01
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Tablo 6 incelendiginde, 6gretmenlerin lisans doneminde verilen genel pedagoji ve genel pedagojik alan bilgisi
derslerinin yeterliligine yonelik gorisleri, cinsiyet, mesleki kidem, egitim durumu, program ve formasyon alma
bicimi degiskenlerine gére anlamli bir farklilik géstermemektedir (p>0,05). Bununla birlikte, 6gretmenlerin
gorusleri, mezuniyet yilina goére anlamli bir farkhlk gostermistir (p<0,05). 2003 ve daha sonra mezun olan
ogretmenlerin, lisans doneminde verilen genel pedagoji ve genel pedagojik alan bilgisi derslerine yonelik
yeterlikleri, 2002 ve 6ncesi mezun olan 6gretmenlerin algilarindan anlaml olarak daha yiksektir. Mezuniyet yili
degiskeninin 6gretmenlerin lisans doneminde verilen genel pedagoji ve genel pedagojik alan bilgisi derslerinin

yeterliligine yonelik distk diizeyde bir etkiye sahip oldugu gézlenmistir (d=0,45).

Ogretmenlerle yapilan gériismelerde bu bulgulari destekler nitelikte séylemler mevcuttur. 2002 ve &ncesinde,
mezun olan 6gretmenler lisans programlarindaki alan egitimi bilgisi egitimlerin yetersizligine iliskin agiklamalar

yapmislardir. Ornegin:

O7E; “... Bana alti ayda formasyon sikistirilarak verildigi icin yeterli egitimini (iniversitede alamadim. Meslege

ilk basladigim yillarda zamani iyi kullanamiyordum. Bu yiizden 6grencilere cogu zaman baski yaptim.

04K; “Ben editim fakiiltesi mezunuyum. 20 yillik 6§retmenim. Bizim dénemimizde, bu dersler programlarda
hemen hemen hig verilmedi. Bu nedenle 6gretmenlik yaparken sinav sorulari hazirlamada zorlandim, bunlari

kendi kendime tam olmasa da 6grendim.”

O12E; Ben egitim fakiiltesi mezunuyum. 20 yillik 6gretmenim. Bu konuda bir editim almadim. Bizde daha ¢ok
alan dersleri hakimdi. Bu konuda yeterli olmadigimi zaten ¢alismaya basladigimda fark ettim. Materyal
tasarlama ders plani yapma, soru hazirlamada acik¢asi zorlandim. Zamanla bu eksikliklerimi tecriibe ve

go6zlemlerimle telafi ettim”. seklinde gériislerini ifade etmistir.

2003 ve sonrasi dénemde mezun olan 6gretmenler ise lisans egitimlerinde almis olduklari 6gretmenlik meslek

bilgisi derslerinin daha yeterli oldugunu belirtmislerdir. Ornegin:

03K “Lisans egitiminde formasyon ile alan editimi bilgisi derslerini aldim. Bu editim benim icin yeterliydi.
Liselerde staja giderek bu derslerinin uygulamalarini yapmistik. Bana gére aldigim egitim 6grencilerin dikkatini

cekmek ve kendimi anlamak igin yeterliydi.”

O16E "Formasyon editimimi tamamlamam mezuniyet sonrasi bir buguk yilimi aldi. ilk baslarda materyal
gelistirmede bir ¢ok zorluk yasamadim, ama buna deddi. Odrenciler yaptigim modelleri seviyorlar. Dahasi
etkinlik tasarlama, materyal gelistirme, 6lcme, rehberlik gibi derslere ydnelik formasyon siirecinde yeterli

egitimi aldim.” seklinde gériis beyan etmistir.
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TARTISMA SONUG VE ONERILER

Bu arastirmada cografya 6gretmenlerinin lisans déneminde aldiklari egitimin, mesleki hayattaki ihtiyaclarini
karsilama durumunu ortaya koymak amaglanmistir. Bu amag¢ dogrultusunda, ilk olarak “Cografya
ogretmenlerine gore lisans doneminde aldiklari derslerin, ihtiyag duyduklari alan bilgisi ve alan egitimi bilgisini
karsilama duzeyi nedir?” sorusuna cevap aranmistir. Arastirmaya katilan cografya 6gretmenleri, lisans
doneminde aldiklari alan bilgisi derslerini mesleki hayatlarindaki ihtiyaclarini karsilamada genel olarak orta
diizeyde yeterli bulmaktadirlar. Arastirma kapsaminda yapilan goriismelerde elde edilen sonuglari destekleyen
bulgulara ulasiimistir. Ogretmenler yapilan gériismelerde lisans déneminde aldiklari derslerin mesleki
hayatlarindaki ihtiyaglarini orta diizeyde karsiladigini ifade etmistir. Ogretmenlere gére alan bilgisi derslerine
yonelik kendilerini orta dlizeyde yeterli gérmelerinde agirlikh olarak (1) geleneksel 6gretim yontemleri (2) ders
kitaplarinin yetersizligi ve (3) CBS dersinin islevsel olmamasi etkili olmustur. Alanyazinda da, geleneksel 6gretim
yontemlerinin kullanilmasi (Baker vd, 2009; Brooks, 2006; 2017 ; Sagdi¢ & Demirkaya, 2014; Dogru ve Aydin,
2018; Reitano & Harte, 2016; Ozgen & Cakicioglu; 2009), ders kitaplarinin yetersiz olmasi (Gokge, 2009; Sanli,
vd., 2016) ve CBS derslerinin nitelikli islenmemesi (Catling, 2017; Hong & Stonier, 2015; Jo & Bednarz, 2014;
Karademir, 2013; Yigit, vd., 2011) cografya 6gretmeni yetistirmede alan bilgisi egitimindeki 6nemli eksiklikler

olarak saptanmistir. Bu anlamda arastirmada elde edilen tespitler alanyazinla 6rtiismektedir.

Arastirmada ortaya c¢ikan diger bir bulgu, cografya 6gretmenleri lisans doneminde aldiklari alan egitimi bilgisi
derslerini de mesleki hayatlarinda ihtiyaglarini karsilamada, genel olarak orta diizeyde yeterli bulmalaridir.
Ogretmenlerin alan bilgisi egitimi derslerine yénelik mesleki hayatlarinda kendilerini orta diizeyde yeterli
goérmelerinde 6ne ¢ikan nedenler (1) 6gretim elemanlarinin niteligi (2) farklilasan formasyon uygulamalari ve (3)
o0gretmen yetistiren fakiltelerdeki farkliliklardir. Alan yazinda yapilan arastirmalarda 6gretim elemanlarinin
niteligiyle ilgili sorunlar oldugu ve bu 6gretim elemanlarinin alan bilgisi ve egitimi konusunda yeterli olmadigi
ortaya konulmustur (Bednarz & Bednarz, 1995; Gokce, 2009; Jennings, 2015; Kogcman & Sitgibi, 2004;
Reinfried, 2006; Segall & Helfenbein, 2008). Bununla birlikte 6gretmenlerin yeterlilik durumlarini alan egitimi
bilgisine yonelik farkl formasyon uygulamalarindan kaynaklandigini ifade eden 6gretmen gorisleri de ulusal
alan yazindaki arastirmalarla ortismektedir. Arastirmacilara gore bazi fakiltelerde alti ay bazilarinda bir yil,
bazilarinda iki yil siren bu egitimlerin sire ve igerik bakimindan ayni olmamasina ragmen ayni sertifikay!
O6gretmen adaylarina sunmasini kaotik bir durumdur (Tanrikulu, 2017; Turoglu, 2018). Bu nedenle MEB, 23 Ekim
2023 Egitim Vizyon Belgesinde aldigi karar dogrultusunda formasyon programin kaldirilacagi yerine
Ogretmenlik Meslegi Uzmanlik Programi acilacagini aciklamistir (MEB, 2018). Farkli fakiiltelerin dgretmen
yetistirme sirecinde yer almasi 6gretmen yetistirmeyi problemli hale getirmektedir. Daha 6ncede agiklandigl
gibi fen-edebiyat fakiltelerinin de 6gretim programinda alan egitimi bilgisine yonelik derslerin olmamasi,
o6gretmen olmak isteyen 6grencileri formasyon sertifikasi almasina sebep olmaktadir. Bu durumda her fakilte
mevcut sartlarina (6gretim Uyesi, derslik, kaynak, vb.) gore bir planlama yaparak egitimi gergeklestirmektedir.

Durum boyle devam ederse, farkli fakiltelerde 6gretmen yetistirme sorunu gelecekte de devem edecektir.
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Ancak Cografya 6gretmeni yetistirmede iki farkl fakiltenin hangisinde daha iyi 6gretmen yetistirdigi hususunda
da geg¢miste oldugu gibi buglinde bir uzlasi saglanmamistir. Arastiricilarin bir bolimi fen-edebiyat fakiltesi
ogrencileri 6gretmen olmaya yeterli gérirken bir bélimi de egitim fakiiltesi 6grencilerin daha yeterli oldugunu
diisinmektedir (ilhan, vd., 2013; Sezer, 2016; Tanrikulu, 2017; Turoglu, 2018). Alan yazindaki tespitler bu

anlamda yapilan arastirmada elde edilen nitel bulgularla uyusmaktadir.

Arastirmada ikinci olarak “Cografya Ogretmenlerin lisans déneminde aldiklari derslerin, alan bilgisini karsilama
diizeyinin demografik degiskenlere gore farklilagsmakta midir?” sorusuna cevap aranmistir. Arastirmada sadece
lisans doneminde verilen CBS ve Arazi Calismasi dersine iliskin 6gretmen yeterlikleri demografik degiskenlere
gore anlamh farklihk gostermistir. CBS derslerini kadin 6gretmenlerin  mesleki hayatlarinda, erkek
O0gretmenlerden daha yeterli bulduklari tespit edilmistir. Arastirmada ortaya ¢ikan cinsiyete dayali farkliligin
gozlenmesinin nedeni, ¢alisma grubunun demografik 6zellikleriyle ilgili oldugu diisinilmektedir. Nitekim bu
sonu¢ alanyazinda genel olarak teknolojik pedagojik alan bilgisi seviyesinin erkeklerde, kadinlara gére daha
ylksek olmasi yoniinde raporlanmistir (Demir, vd. 2020). Bu anlamda yapilan arastirmada kadin 6gretmenlerin,
CBS dersine iliskin kendilerini daha yeterli gormelerinde goriismelerde de belirtildigi gibi kisisel ilgi alanlari ve
bilgisayar kullanma becerilerinin etkili oldugu disiinilmektedir. Ogretmenlerin CBS dersi yeterligi ile kisisel ilgi
alanlari arasinda pozitif bir yonli iliskinin oldugu alanyazinda da ortaya ¢ikmistir (Bednarz & Audet, 1999; Kim &
Bednarz, 2013; Tomal & Yilar (2019). Hatta Kim ve Bednarz’a (2013) gore cografya 6gretmenlerine kisisel ilgi
alanina dayali CBS projeleri gelistirme sansi verildiginde CBS yeterliginin daha da gelistigi gortlmustdr.
Ogretmenlerin bilgisayar kullanabilme becerileri ile CBS arasinda pozitif bir yénlii iliskinin oldugu da alanyazinda
da ortaya ¢ikmistir (Coulter, 2014; Hong & Stonier, 2015; Sanli, vd, 2016). Bu manada sonuglar alandaki

arastirmalarla ortismektedir.

Arazi Calismasi dersine iliskin 6gretmenlerin yeterliklerinde ortaya ¢ikan anlamh farkhiliklar ise egitim durumu
degiskenine iliskindir. Lisansustli egitim alan Ogretmenler, master doneminde verilen egitimi daha yeterli
gormektedir. Bu durumun master egitimi alan 6gretmenlerin lisans donemindeki deneyimlerinin Uzerine
master donemindeki deneyimleri katarak bu degerlendirmeye yapmis olmasindan kaynaklanabilecegi
diusinulmektedir. Nitekim yapilan gériismelerde 6gretmenler bu sdylemi destekler nitelikte master doneminde
arazi uygulamalari derslerinin igerigine vurgu yaparak goruslerini agiklamiglardir. Tirkiye’de lisansustl cografya
bolimi/6gretmenligi programlarinda daha ¢ok arazi calismasi yapilmaktadir (Ari, 2020). Bu durum Ari’ya (2020)
gore daha az sayida 6gretmenle arazi ¢alismasinin daha kolay ekonomik olmasindan kaynaklanmaktadir. Bu
durumun dogal bir sonucu olarak, lisansiistii programlardan mezun olan 6gretmenler lisans mezunu
O0gretmenlere nazaran konuya iliskin kendilerini daha yeterli gormektedir. Alanyazinda yapilan ¢alismalarda
(France & Haigh, 2018; Hovorka & Wolf, 2009) lisans sonrasi egitimlerinde arazi ¢alismalarinin niteligin lisans

egitimlerine gore daha iyi oldugunu dair bulgular raporlanmistir.

Arastirmada son olarak, “Cografya Ogretmenlerin lisans déneminde aldiklari derslerin, alan egitimi bilgisini
karsilama dizeyi demografik degiskenlere gore farklilasmakta midir?” sorusuna cevap aranmistir.
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Ogretmenlerin lisans déneminde verilen genel pedagoji ve genel pedagojik alan bilgisi derslerine yénelik
yeterlikleri mezuniyet yilina gére anlamh bir farklilik géstermistir. 2003 ve daha sonra mezun olan cografya
O0gretmenleri, lisans déneminde verilen alan egitimi bilgisi derslerini daha yeterli gérmektedir. Arastirmanin
nitel bulgulari gére de 2003 sonrasinda mezun olan 6gretmenlerin, konuya iliskin yeterliklerinin daha ylksek
oldugu belirlenmistir. 2003 sonrasi mezun 6gretmenler, bu durumu 6grenim goérdikleri slirecte alan egitimi
bilgisi derslerine yonelik daha uzun slrede ve fazla ders almis olmalari ile agiklamaktadir. Bu anlamda
Tiirkiye’de YOK tarafindan 1997-1998 yillarinda alan bilgisi egitimine iliskin egitim fakiiltesi ve fen-edebiyat
fakiltesinde yapilan reformun amacina ulastigi soylenebilir. Ayrica ¢alismanin nitel bulgularinda 2003 6ncesi
mezun olan 6gretmenler alan egitimi bilgisi derslerini yeterince almadiklari icin bu konuda yeterli olmadiklarini
ifade etmislerdir. Alanyazinda arastirmalarda 6gretmenlerin alan egitimi bilgisi konusunda yetersizliklerin
Ogretmen yetistirme sireclerinde yapilan uygulamalarla iliskili oldugunu tespit edilmistir (Brooks, 2017,
Dikmenli & Cifci, 2015; Hong & Stonier, 2015; Lee, 2020; Tomal & Yillar, 2019; VIcek, vd.,2018; Zaman, vd. 2016)
Lisans doneminde alan bilgisi egitiminin yeterince verilmemesi, 6gretmenlerin mesleki yasamlarinda énemli
sorunlarla karsilagmalarina neden olmaktadir. 2003 ve sonrasi mezun olan 6gretmenler yapilan gériismelerde
bu sorunlari zaman yonetimi, sinav sorusu hazirlama ve ders plani tasarlama da yasadiklarini belirtmislerdir.
Oztirk ve Goniilagar (2019) goére de alan egitimi bilgisi konusunda yeterli egitimi almamis cografya
O0gretmenleri mesleki hayatlarinda kendi kendine deneme yanilma yoluyla siireci ydnetmeye ¢alistiklari sonucu

ortaya ¢ikmistir. Bu anlamda yapilan arastirmada elde edilen nitel bulgular bu sonuglarla értismektedir.

Arastirmanin sonuglarina gére cografya 6gretmenleri lisans doneminde verilen egitimleri, mesleki hayatlarinda
genel olarak orta diizeyde yeterli gormistir. Bununla birlikte 6gretmenler lisans doneminde verilen CBS ve
Arazi Calismasi dersini 6zellikle yeterli gormemistir. Cinsiyet, mesleki kidem, mezun olunan program tiri ve
mezuniyet yili degiskenlerinin lisans doneminde verilen alan bilgisi derslerinin (CBS ve Arazi Calismasi) mesleki
hayattaki ihtiyaclari karsilama durumu etkiledigi gézlenmistir. Ayrica mezuniyet yili, lisans doneminde verilen
alan egitimi bilgisi derslerinin mesleki hayattaki ihtiyaglari karsilama durumu Uzerinde etkili oldugu

belirlenmistir. Arastirmanin nitel bulgulari nicel bulgulari genel olarak destekler niteliktedir.

Bu hususlar dikkate alindiginda 6ncelikle 6gretim elemanlarinin 6gretim yodntemlerine iliskin niteliginin
artmasina yonelik calismalarin yapilmasi gerektigine inanilmaktadir. Bununla birlikte tlke genelinde fakultelere
gore slre ve uygulama bakimindan farkhlasan formasyon programlarinda bir standarttin getirilmesi gerektigi
dusinulmektedir. Bu anlamda Tirkiye’de 6gretmen yetistirmede esas alinacak kaynak net olarak ¢éziimlenirse
bu sorunun da ortadan kalkacagini 6ngoérilmektedir. Bu amaclarin gergeklestirilmesi amaciyla Yiksekogretim
Kurulu ve Milli Egitim Bakanhgi'nin ortaklasa calisarak cografya 6gretmeni yetistirmede uluslararasi standartlar
dikkate alinarak ulusal bir gercevenin belirlenmesi gerektigi distiniilmektedir. Bir diger taraftan, kalifiye
o6gretmenlerin yetistirilebilmesi icin 6gretmen adaylarina verilen derslerde adaylarin aktif katiimini saglayacak
firsatlar sunulmasi ve yiiksekogretimde kullanilan ders kitaplarinin sik sik glincellenmesi gerekmektedir. Ayrica

Yiiksekogretim Kurumu ve Turkiye'deki egitim fakiiltelerinin ortak organizasyonlar ile 6gretim elemanlarinin
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kalitesini arttirmaya ve daha fazla Ogrenci odakli 6gretim uygulamalari yapilmasina yoénelik g¢abalar
desteklenmelidir. Son olarak, MEB ve Universiteler is birligiyle gérev yapmakta olan cografya 6gretmenlerinin
CBS ve arazi ¢alismasi eksikliklerini gidermeye yonelik hizmet igi egitimler diizenlenebilir. Daha 6nce belirtildigi
Gzere bu c¢alisma bulgulari genellenebilir nitelikte degildir. Ancak, genellenebilir sonuglarin elde edilmesine
yonelik ileride daha kapsamli ve katilimci sayisi geneli yansitabilecek ¢alismalar yapilabilir. Bu sinirliiga ragmen,
bu calisma 6gretmenlerin lisans seviyelerinde almis olduklari derslere yénelik algilarini ortaya cikartmasi ve
mevcut durumu ortaya koyacak bir baslangi¢ resmi sunmasi agisindan degerlidir. Calismanin bulgulari ilerleyen

zamanlarda yapilacak galismalara yon saglamasi agisinda 6nemlidir.
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EK1
ANKET FORMU
Degerli Ogretmenim,

Bu arastirmada lisans doneminde aldiginiz derslerin mesleki hayatta ihtiyaglarinizi karsilama durumunu ortaya
koymak amaglanmistir. Bu amag¢ dogrultusunda anket formunda size yoneltilen sorulari cevaplamaniz

istenilmistir. Arastirmaya katihmda gonullik esastir. Katkilarinizdan dolayi tesekkir ederiz.

BOLUM 1
Bu boélum sizi tanitici bilgiler icermektedir. Sorulari cevaplarken durumunuza uygun segenegi (X ) isaretlemeniz
yeterli olacaktir.
1. Cinsiyetiniz.
() Kadin () Erkek
2. Mesleki kideminiz.
()ilk yihm () 1-5yil ()6-10yil () 11-15 vl ()16-20 yil ( )20+
3. Ogrenim durumunuz.
() Lisans () Yiksek Lisans ( ) Doktora
4. Mezun oldugunuz lisans programi.
() Egitim Fakdiltesi 4 yillik
() Egitim Fakdltesi 5 yillik
() Egitim Fakultesi 5 yillk (3,5+ 1,5) Tezsiz yliksek lisans programi
() Fen- Edebiyat Fakiiltesi
5. Formasyon egitimi alma durumu
Fen Edebiyat/ Edebiyat/ Dil Tarih Cografya Fakultesi
( ) Formasyon egitimi almadim
() Lisans egitimi ile birlikte (3 ve 4. sinif stiresince ) formasyon egitimi aldim
() Lisans egitimi ile birlikte 1/1,5 yil igcinde formasyon egitimi aldim.
( ) Tezsiz yiksek lisans programi tamamladim.

5. Lisans Mezuniyet Yiliniz. .......cccceevueunee
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BOLUM 2

Ogretmen olmak igin lisans déneminiz aldiginiz dersler asagida listelenmistir. Bu derslerde kazandiginiz bilgi ve
becerilerin mesleki hayattaki ihtiyacinizi karsilama durumunu 1 (¢ok yetersiz) ile 9 (¢ok yeterli) arasinda bir

puan vererek degerlendiriniz.

Alan bilgisi Kategoriler

Fiziki Cografya
Jeomorfoloji 12|34 |5|6 |7 |89
Klimatoloji 12|34 |5|6 |7 |89
Bitki cografyasi 12 |3 |4 |5|6 |7 |89
Toprak cografyasi 112 (3|4 |5]|61|7 819
Hidrografya 112 (3|4 |5]|61|7 819
Harita bilgisi 1 (2 |3 |4 |5|6 |7 |89
Beseri Cografya
Nifus cografyasi 1 (2 (3|4 |5|6 |7 |89
Yerlesme cografyasi 1 (2 (3|4 |5|6 |7 |89
Siyasi cografya 1 (2|3 |4|5|6 |7 |89
Ulasim Cografyasi 1 (2|3 |4|5|6 |7 |89
Turkiye Cografyasi
Tirkiye Fiziki cografyasi 1 (2|3 |4|5|6 |7 |89
Tirkiye Beseri cografyasi 1 (2 (3|4 |5|6 |7 |89
Tirkiye Ekonomik cografyasi 1 (2 (3|4 |5|6 |7 |89
Ulkeler Cografyasi 112|3|4|5|6|7[8]9
Cografi Bilgi Sistemleri 1 (2|3 |4|5|6 |7 |89
Arazi Calismasi 1 (2|3 |4|5|6 |7 |89

Alan egitimi bilgisi .
Pedagoji bilgisi Kategoriler
Ogretim ilke ve yéntemleri 11213 |41|5|6|7|8]9
Olgme degerlendirme 11213 |41|5|6|7|8]9
Okul/Sinif yonetimi 12|34 |5|6 |7 |89
Egitimde Program gelistirme 1 (2 (3|4 |5|6 |7 |89
Egitim Sosyolojisi 1 (2 (3|4 |5|6 |7 |89
Egitim Felsefesi 1 (2 (3|4 |5|6 |7 |89
Egitim Psikolojisi 112|314 |5|6 |7 |89
Rehberlik 112|314 |5|6 |7 |89
Bilimsel Arastirma Yéntemleri 1 (2 (3|4 |5|6 |7 |89
Pedagoji alan bilgisi
Ogretmenlik Uygulamasi / Okul deneyimi 1 (2|3 |4|5|6 |7 |89
Cografya (6zel) Ogretim Yontemleri 1 (2|3 |4|5|6 |7 |89
Ogretim Teknolojileri ve Materyalleri 1 (2|3 |4|5|6 |7 |89
1277 Sanl, C. & Bostancioglu, A. (2020) The extent to which geography teachers’ undergraduate studies meet

their professional needs, International Journal of Education Technology and Scientific Researches, Vol: 5,
Issue: 13, pp. (1224-1278).



IJETSAR (International Journal of Education Technology and Scientific Researches) (ISSN: 2587-0238)

Cilt / Vol: 5 Say! / Issue: 13 Yil / Year: 2020

EK 2

Goriigme sorulan

(1) Lisans egitiminizde aldiginiz alan bilgisi derslerinin, mesleki hayatinizda ihtiyacinizi karsilama durumunu nasil

degerlendirirsiniz?

(2) Lisans egitiminizde aldiginiz alan egitimi bilgisi derslerinin mesleki hayatinizda ihtiyacinizi karsilama

durumunu nasil degerlendirirsiniz?

(3) CBS dersine iliskin lisans egitiminizin yetersiz oldugunu diisinmenize neden olan faktorler nelerdir?

(4) Arazi uygulamalarinin lisansisti egitimde lisans egitiminden farkli olmasinin nedenleri size gére nelerdi?

Aciklar misiniz?

(5) Cinsiyetinizin, mezun oldugunuz fakilte ve lisans programlarinin, (eger aldiysaniz) formasyon egitimi almis
olmanizin mesleki ihtiyaglarinizi karsilamada etkili oldugunu distinllyor musunuz? Disindyorsaniz nasil bir

etki yaptigi hakkinda bilgi verir misiniz?

(6) Size gore, farkh fakiltelerden mezun olan cografya 6gretmenleri arasinda yeterlikleri agisindan bir fark var

midir? Agiklar misiniz?
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