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ABSTRACT

Because of the Covid -19 epidemic spread, universities have started to continue their education
activities with the way of distance education. It is a new, different education system encountered
by students, academicians and universities. Since this transformation took place very quickly, it
brought many effects with it. In the study, it was tried to determine the attitudes of university
students, who studied with the distance education system for the first time, towards distance
education and perceptions of good academicians in distance education because of the Covid-19
period, and it was aimed to investigate the effects of some variables. 518 students from 7 different
departments in the faculty of education participated in the study. The data were collected both
with quantitative and qualitative research methods in the study. The relational screening model
among the quantitative research methods and the interview in the qualitative research methods
were used. The quantitative data were collected with the Attitude towards Distance Education
Questionnaire and Good Academician Perception Questionnaire. The semi-structured protocol
form was used in collecting qualitative data. At the end of the analysis of the data, it was
determined that the attitudes of the university students towards distance education were negative
and their perceptions related to the good academician in distance education were positive. It was
also found that university students mostly experienced problems originated from the lack of
necessary environment at home, problems arising from internet access and lack of communication
with academic staff. It has been determined that almost all of the university students think that
they do not want to receive distance education. However; that they find face-to-face education
more efficient and that they cannot take distance education seriously, that it creates discipline and
focus problems, that not everyone has equal opportunities, that the classroom environment is
deprived of learning, that exams are unreliable, because of lack of computer skills, they have a
problem life, working individually instead of collaboratively. It was determined that they thought
that directing and creating understanding problems as their negative characteristics.

Keywords: Covid-19, university students, distance education.
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INTRODUCTION

Information continues to be one of the most fundamental forces in determining the power and structure of
societies in the century we are in. The rapid production of information has created the information age and the
information age has developed the information societies. Without a doubt, the rapidly developing technology,
especially the discovery of the internet, has contributed greatly to this rapid progress of information. By
integrating technology into information, learning environments have been transformed into web-based learning
environments and information has started to be presented digitally (Cappel & Haven, 2004). With the spread of
the Internet, web-based learning or e-learning, which is used by more people, has been able to move, share and

interpret information very quickly.

E-learning has gained a significant place as an alternative to formal education with advantages such as less time,
lower cost, more students, easier and faster communication, more information generation and dissemination
(Balaban, 2012) of the distance learning done by utilizing distance learning or e-learning content carried over the
Internet (Guri-Rosenblit, 2005) expressed as the terms such as online learning, learning through the net,

distributed teaching, distance learning, web-based learning and distance education (Ally, 2011).

The concept of distance education, enabling people to learn independently of time and place, and is carried out
by means of distance education technologies, first started with the correspondence learning (Ozbay, 2015) and
then continued with teaching through television. Then, with the increase in technological diversity and quality,
low-cost student-oriented technologies such as video, video conference, CD-ROM was used and internet tools
were put into practice. Jones (1996) investigated the process of distance education from past to present in three
generations: the traditional generation provided through correspondence (letter), the second generation
provided mainly with multimedia (audio and video), and the third generation using interactive media (computer-
based, audio and video conferencing). Similarly, the periods and phases of distance education in a global context
are discussed by Bozkurt (2016) as three periods, namely by correspondence (by letter), by audio-visual means
(radio, TV, open education and teleconferencing) and information-based (internet-web). Considering the
development process of distance education, it is noticed that communication and interaction have become
multidimensional over time by getting rid of the limited structure of communication and interaction in the

distance education process, which is generally one-way, with the introduction of the computer and the internet.

In the emergence of distance education, the increasing information needs of today's people, such as the need
for lifelong learning, have played a significant role (Akga, 2006). However, it is an education model that has
emerged not only from personal needs but also depending on some educational (vocational) requirements (a.
Situations that may prevent distance education such as the lack of sufficient resources and teachers to continue
their education in rural areas and geographically remote settlements, b. Educational needs of people who have
to stay at home due to a physical disability or iliness, c. Educational needs of young people who could not attend
formal education and adults who want to improve themselves) (Ates & Altun, 2008; Newby et al., 2006).

Nevertheless, today, Toker Gokge (2008) describes the majority of those who benefit from distance education
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that “individuals who work and need self-improvement while working or try to have another profession.”
Regardless of the characteristics of the target group benefiting from distance education, distance education aims

to provide educational activities from one point to many points (Kirik, 2014).

The sine qua non of education is learning even it is provided with distance education. The content and teaching
management systems (Elmas et al., 2008), the quality and richness of resources and materials (Chao et al., 2006)
and the instructors who have to demonstrate and spend more time to produce quality learning material and
provide a suitable learning environment (Jones, 1996) have vital roles in providing the learning activity in distance
education, on account of in designing and preparing the content and preparing this content for the students. In
addition, institutions are also very crucial in terms of understanding the place of distance education systems in
today's world and providing the necessary infrastructure equipment. Therefore, careful planning is required in
all variables in the design of distance education (Tuncer & Taspinar, 2008). Balaban (2012) stated that the
components of the distance education system will be evaluated in the form of software technologies, students,

instructors, hardware and network structure, and of course exam scale-evaluation.

Barker, (2006) and Herrington et al. (2001), referred the standards of e-learning with titles such as distance
education support, course development and teaching support, course structure and resources, student and
faculty support, measurement and evaluation, use of technology and products and service of e-learning.
Therefore, it can be stated that these topics should also work functionally in order to achieve the expected or

desired achievement in distance education.

Many educational institutions in the world and our country prefers distance education. In the world, distance
education first started in the mid-nineteenth century in England, France, USA, and Germany and has spread
rapidly (Kirik, 2014; Toker Gokge, 2008; Ozbay, 2015). In our country, the first applications of distance education
were encountered after the 1970s (Bozkurt, 2017; Demiray, 2013); however, it has been used intensively by
higher education institutions after the 1990s (Akdemir, 2011; Kirik, 2014; Toker Gokge, 2008). According to a
study conducted in 2012, a total of 86 distance education associate degree programs, 28 distance education
degree programs, and 60 different distance-learning graduate programs in the universities in Turkey (Balaban,
2012). In a study conducted in 2015, it was determined that nearly 80% of existing higher education institutions
continue to provide the certificate, associate degree, degree and master's education with distance education
applications (Ozbay, 2015). The three departments that continue with distance education are Computer
Technology and Programming, Business (graduate) and business (associate degree) programs. With distance
education, many individuals can study at different universities around the world through the internet (Aktay,
2002), thanks to globalization, individuals in the lower economic class can benefit from a university far from
where they are located, without paying the cost of living in another country (Toker Gokge, 2008). Thanks to
distance education, it is also crucial in terms of reducing the cost of education by preventing many factors such
as buildings, classrooms, teachers, educational materials that limit the student's capacity to participate in

education (Ozbay, 2015).
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The advantages and disadvantages of distance education have been in the study fields by researchers in many
aspects such as the attitude towards distance education in terms of students and instructors. Student attitudes,
one of the most important elements of the process, have also been the subject of many studies. Attitudes
towards distance education have been investigated in terms of many variables such as gender and class level.
While the attitude towards distance education did not differ significantly in terms of gender and class level in
some research results (Ates & Atun, 2008), their experience in distance education, using computers and their
perceived computer use skills significantly affected the attitude towards distance education. In the research
conducted by Borstorff and Lowe (2007) examining students' perceptions of distance education, it was found
that female students had more problems in communicating with the teacher than male students. In the study by
Yalman and Kutluca (2013) carried out with primary and secondary school pre-service mathematics teachers,
they could not find a significant difference in the attitudes of the students towards distance education according
to the gender variable. In the study by Kaleli Yilmaz and Gliven (2015), it was reached to the conclusion that pre-
service science teachers have more positive perceptions of distance education than pre-service primary school
teachers. In a study investigating primary school teachers' attitudes towards distance education by Agir (2007),
their attitude levels were found to be moderate; in this study, it was found that there were no significant
difference in gender, institution, education level and branch, attitude towards distance education, and a
significant difference in favor of those between 0-5 years old. In the study by Eygi and Karaman (2013) in which
they measured the distance education satisfaction of university students, the best satisfaction was measured in
the learning title and the lowest satisfaction in the technology title. In addition, in this study, significant
differences were determined between students' age and daily computer use times and distance education
satisfaction. In a study conducted by Ibicioglu and Antalyali (2005) with university students, it was determined
that computer use, motivation and perception of distance education are of primary importance in achievement
in distance education. In the study by Bilgic and Tuzlin (2015) with the aim of determining the problems
experienced in web-based distance education programs with different university institutions, titles related to

students, faculty members, administrative/managerial, technical and other problems were determined.

The schools were closed due to the disease caused by the virus called Covid-19, which first appeared in China in
November 2019 and turned into a pandemic in our country and the world over time, and decisions were taken
to continue the education-training process with distance education in most of the world. In our country, the
Council of Higher Education (CoHE) shared the issue of continuing higher education courses with distance
education with universities. In this direction, many universities have taken steps towards planning their lessons
with the distance education systems that are already available or prepared in this process. Although it was
decided to return to normal in higher education as of June 15, 2020, within the scope of normalization steps, the
decision to complete all evaluation activities at the end of the semester with distance education was shared with
the public on May 12, 2020, due to the end of the spring semester of most universities in June. In conclusion,
many programs at the universities in Turkey have completed the 2019-2020 spring semester beginning with

distance education as of March 16, 2020 days.
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In the study by Suvarjo et al. (2020), the level of reaching online learning by the university students in the middle
of the COVID-19 pandemic was investigated. The qualitative descriptive method was employed in the research.
The students from the departments of Primary Education, Physical Education, Sociology Education and English
Education participated in the research. 40 university students from these departments participated in the
research. The data were collected through the questionnaire created in the google form to reveal the online
learning perspectives of the university students within the scope of the research. It was detected in the study
that the students had not formerly been experienced online learning before the pandemic as the education had
been given an in-class environment. Besides, it was found that the students' perspectives towards online learning
developed positively. Mohalik and Sahoo (2020) aimed to evaluate the pre-service teachers’ e-readiness status
and their perceptions related to online learning during the COVID-19 pandemic. The study was carried out with
318 pre-service teachers studying at various departments of education. The data in this study were collected
with an online questionnaire created by the researchers. It was found out in this research that the pre-service
teachers were e-ready with the digital tools (99%) and financial support (80%); however, some deficiencies were
determined in terms of good internet connection, sufficient electricity resource and appropriate individual
environment at home. It was observed that only 35 % of the pre-service teachers were sufficient in digital skills
and the majority thought that the online classes were lack of appropriate teacher-student and student-student
interaction. It was noticed that a significant percentage of the pre-service teachers felt stressed and isolated
from the online learning platform and did not acknowledge that the curriculum could be taught efficiently
through the online mode. However, it was found that most of the pre-service teachers admitted that online
learning was a better option for learning during this pandemic period; nevertheless, they did not accept it as an
alternative to the traditional learning approach, that is, face to face learning. In their study, Naila and Sadida
(2020) aimed to uncover whether online learning was affected by the social facilitation of the pre-service
teachers during the pandemic period. The data were collected from 45 pre-service teachers with an online
questionnaire. According to the data, it was found that 97,7 % of those, who participated in the questionnaire,

were online learners and 58,1% of them had difficulties in understanding the materials used in the lessons.

The mention of the second wave of the epidemic and / or the concern that possible new viruses may cause new
diseases means that the concept of technology, which is developing day by day, is more on the agenda or is kept
on the agenda (Dhawan, 2020; Almanthari et al., 2020). Furthermore, distance education should also be on the
agenda in order to be prepared to prevent interruption of educational activities in terms of any situation/event
that cannot be predicted yet but is likely to happen in the future (Aboagye et al., 2021). Plans should be made
for the conditions in which distance education, which has been considered/defined as an alternative or
supportive learning environment until now, will have to replace normal/formal education. Because, although
there has been intensity in using distance education systems in our country, especially since 2006 (Gurer et al.,
2016), it is vital to determine student perceptions, which is a significant component in the distance education
system, which has been experienced for a long time, and to be taken in cases where it should be applied, and

may assure each unit of the system where it needs to be applied and improved (Radha et al., 2020). Although
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many researches on this issue have been conducted before, researches are considered important in terms of
ensuring the evaluation of the system put into practice at the time of crisis (Algahtani & Rajkhan, 2020; Almaiah
et al., 2020). Therefore, this study aims to determine the attitudes of the students of education faculty towards
distance education and their perceptions about how a good academician in distance education should be.

According to this purpose, these research questions were asked.

- What are the attitudes of university students towards distance education and their perception of good
academicians in distance education?

- What problems do university students experience most with distance education?

- Do university students' attitudes towards distance education and their perceptions of good instructors in
distance education differ according to department variables?
- Do university students' attitudes towards distance education and perceptions of good instructors in distance

education differ according to the variables of having a computer at home and having internet access?

METHOD

Totally 518 students from 7 different faculties of education participated in the study. 73 students from the
Science Teaching Department, 118 from Secondary School Mathematics Teaching, 63 from Turkish Teaching, 71
from Pre-school Teaching, 61 from Teaching of Painting, 81 from Primary School Teaching, and 51 from Social
Studies Teaching participated in the research. The study was conducted by obtaining the permission of the ethics
committee required for this study to be carried out. The data were tried to be collected both with quantitative
and qualitative research methods. The relational screening method from the quantitative research methods and
the interview method from the qualitative research methods were applied within the scope of the research. The
guantitative data were collected with the Attitude towards Distance Education Questionnaire developed by Agir
(2007) and the Good Academician Perception Questionnaire developed by Jelfs et al. (2009) and translated into
Turkish by Kara (2014). The semi-structured protocol form was applied in collecting the qualitative data. The
guantitative data were analysed with the package program; the qualitative data were analysed with the content
analysis. Content analysis is the technique to get valid and repeatable results from the data in accordance with
its content (Hsieh & Shannon, 2005). The reliability of the quantitative scales was analysed and it can be stated
that the reliability coefficient of the Attitude towards Distance Education Questionnaire was determined as
a=0,897, the reliability of the Good Academician Perception Questionnaire as a=0,943. According to George and

Mallery (2003) that the alpha value, >.90 can be defined as “perfect”, which is between > 80-.90 as “good”.

Validity in qualitative research can be defined as presenting the researched phenomenon objectively and with
all its reality (Roberts & Priest, 2006). To ensure the validity of the qualitative measurement tools used in the
study, voluntarily, the sample was determined so that the study groups could answer the questions sincerely and
accurately. Thus, The validity of the qualitative data was tried to be ensured by trying to ensure that they gave

sincere, hearty, and correct answers. In this context, first of all, the aim of the study, its sample, measurement
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tools, and especially semi-structured interview questions were examined by 3 experts in the field of educational
sciences, and the questions in the measurement tool (semi-structured interview form) were finalized by getting
their opinions. By contacting university students through the communication networks of the departments, they
were formerly informed about the purpose and scope of the research and the questions to be asked to them.
According to this purpose, their opinions about contributing to the research or not were taken. The semi-
structured protocol form was used with the students who voluntarily participated in the study. The answers of
university students to these questions were recorded and the written texts were tried to be analysed objectively.

Thus, validity was tried to be ensured by providing impartiality in transferring data.

The study was determined to be ethically appropriate by the Erzincan Binali Yildirim University Ethics Committee
on 29.05.2020 with the protocol number 05/10. The document can be verified at
http://evrakdogrulama.erzincan.edu.tr with the code 8ASA510FXF.

Collecting the Data

Three different forms were used to learn the evaluations of the students related to the distance education. In
order to measure the attitudes of the university students towards distance education, the Attitude towards
Distance Education Questionnaire developed by Agir (2007) was used. The scale consists of 16 items and is in a
5-point Likert type. The positive items stated in the scale were given the points as 5, 4, 3, 2, 1 from “Completely
Agree” option to “Completely Disagree” option; on the other hand, in contrast, the points were given to the

negative items in the scale as 1, 2, 3, 4, 5 from “Completely Agree” option to “Completely Disagree” option.

The maximum score that can be taken from the scale is 80 and the minimum is 16; in the dimension of
advantages, the maximum score is 55 and the minimum is 11; in the dimension of disadvantages, the maximum
score is 25 and the minimum is 5. The measurement tool contains 7 negative items whose values should be
reversed (4, 6, 9, 12, 15, 18, 20) in data analysis. In the study by Agir (2007), the Cronbach Alpha value in the

Attitude towards Distance Education Questionnaire was found as 0,83. In this study, it was found as 0,93

To measure the good academician perceptions of the university students, the Good Academician Perception
Questionnaire developed by Jelfs et al. (2009) and translated into Turkish by Kara (2014) was applied. This
guestionnaire was formed from 1 to 5 as completely disagree to completely agree. The questionnaire consisted
of totally 33 items and five factors. The reliability coefficient related to the whole scale was found as 0,86 by Jelfs
et al. (2009). In this study, it was found as 0,96. These values show that the scale is reliable enough (Blytikéztirk,

2020).

To learn the opinions and suggestions of the students related to distance education, an open-ended
guestionnaire, developed by the researched considering the literature, was used. The final form was given to this
guestionnaire after necessary adjustments considering the expert opinions. Orderly these questions stated in

the Distance Education Evaluation open-ended questionnaire.
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Question 1: What do you think about distance education, can you give information about its advantages and
disadvantages?

Question 2: How do you think the process should be for distance education to be more effective?

Question 3: How do you think an academician should act in order for distance education to be more effective?
Question 4. What are the problems you encounter in distance education?

Question 5: Would you like to continue your education life with distance education, why?

FINDINGS

The mean and standard deviations of the scores in terms of university students' attitudes towards distance

education and their perception levels of good academicians in distance education are presented in Table 1.

Table 1. University Students' Attitudes Towards Distance Education and Their Perception Levels of Good
Academicians in Distance Education

N Mean Ss.
Attitude towarfis Distance 518 38,9639 11,24101
Education
Good Academician Perception in 518 137,8288 14,49700

Distance Education

The maximum score that can be taken from the Attitude towards Distance Education Scale is 80 and the minimum
score is 16. The mean scores of the university students related to their attitudes towards distance education are
38,96. The item mean is 2,43. It is understood that the attitudes of university students towards distance
education are not at a good level. The lowest score that can be taken from the Good Academician Perception in
Distance Education Scale is 33 and the highest score is 165. The good academician perception in distance
education mean scores of university students are 137.82 and the item mean is 4.17. It can be claimed that

university students' Perceptions of Good Academicians in Distance Education are at a very good level.

The highest frequency is (187) when the table of frequencies in which university students have their views on
the problems they experience in distance education is ranked according to the problems they experience the
most from the least common problem. This value demonstrates that university students are in the first place,
that is, among the problems they experience, the least problems originating from computer literacy deficiencies.
When the frequencies given for the 2nd rank are evaluated within themselves, (82) it can be claimed that they
notice the problems originating from distance education as the second situation in which they experience the
least problems in distance education. It can be stated that they think of assessment and evaluation problems in
the 3rd place and problems originating from the academician. When the rankings of the students were evaluated
within themselves, they stated that they mostly experienced problems originating from the lack of a necessary
environment at home, then problems originating from Internet access and then due to the lack of communication

with academic staff.
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Whether the attitudes of university students towards distance education and their perceptions of good
academicians in distance education differ according to the variables of the department or not is presented in

Table 2.

Table 2. Data Related to Department Variable

Department N X Ss p
Turkish Teaching 63 37,83 8,38 0,015
Secondary school Pre-school Teaching 71 37,56 13,34 0,007
mathematics . e
. Teaching of Painting 61 36,90 10,19 0,003
teaching
Science Teaching 50 37,13 11,73 0,009

As the data in Table 2 are analysed, the significant difference is found in favor of the students in the Department
of Secondary School Teaching in terms of the attitudes towards distance education as the attitudes towards
distance education are compared between the students in Secondary School Teaching Department ( p=0,015),

Pre-school Teaching (p=0,007), Teaching of Painting (p=0,003), Science Teaching (p=0,009).

In addition, there is no statistically significant difference between the attitudes of all departments, including
Social Studies Teaching, towards distance education. It was determined that university students' perceptions of

good academicians in distance education did not differ according to the department variable (p = 0,298).

Findings related to whether university students' attitudes towards distance education and their perception of
good academicians in distance education differ according to the variable of having a computer at home are
presented in Table 3.

Table 3. The Variable of Having a Computer at Home
The situation of having a

computer at home N X sd F P
Attitude towards distance No 255 37,05 10,84 0,569 0,000
education Yes 249 41,25 11,26
Good academician perceptions in No 255 137,46 15,59 2,690 0,581
distance education Yes 249 138,18 13,42

As Table 3 is analysed, it is determined that students' perceptions of distance education differ depending on
whether they have a computer at home or not. It was determined that there is a statistically significant difference
(p = 0.000) in the attitudes of students with a computer at home towards distance education compared to
students who do not have a computer at home. It can be claimed that students who have a computer at home
have more positive attitudes towards distance education than students who do not have a computer at home.
On the other hand, it was determined that p = (0.581) that not having a computer at home affects perceptions

of good academicians in distance education.

Findings related to whether university students' attitudes towards distance education and their perceptions of
good instructors in distance education differ according to the variables of having internet access at home are

presented in Table 4.
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Table 4. The Variable of Having a Computer at Home
The situation of having a

N X Sd F p
computer at home

Attitude towards distance No 38 35,36 10,98 9,872 0,000
education In limited times 241 37,49 10,94
Yes 229 41,43 11,12

Good academician perceptions in _ No 38 135,74 18,15 0,825 0,439
distance education In limited times 241 137,31 14,89
Yes 229 138,56 13,53

As Table 4 is analysed, It was determined that there is a statistically significant difference (p = 0.000) between
university students' attitudes towards distance education according to having internet access at home. It can be
claimed that students who have internet access at home have more positive attitudes towards distance
education compared to students who have partially internet and no internet at home. In addition it was
determined that there was no statistically significant difference (p = 0.439) between university students'

perceptions of good academicians in distance education based on the presence of internet access at home.

Open-ended questions were asked to the students in order to determine the views of university students about
distance education in more detail. The codes and categories consisting of the answers they gave to the questions

are presented in tables.

Findings gathered as a result of the analysis of the question "What do you think about distance education, can

you give information about its advantages and disadvantages?"

The answers the university students gave to this question are presented in Table 5.

Table 5. Advantages and Disadvantages of Distance Education
Codes
Providing independence from time and place (T2, T3, T4, T5, R1, R2, R3, B4, B5, B6,
B7, R1, R4, R5, M2, M3, M5, B3, B4, Sos2)
Not interrupting the education (B1, B2, B4, B8, B9, R3, R5, Sos4)
Reducing the risk of epidemics (Sos1, Sos3)
Reducing the cost of education (Sos5, R4)
Spending more time with technology (M3)
Creating the opportunity to study for KPSS (B10)
Not having the internet, computer, phone (T1, T2, T5, B1, B2, B4, B7, B8, B9, R1, R2, R4,
R5, M1, M3, M4, M5, Sos2, Sos3, Sos5)
No face-to-face communication/teaching (Sos2, Sos5, B3, R5, M2, TF)
Unable to be socialized (T3, M1, M4)
Depriving the classroom environment of its effect on learning
The lack of reliability in exam (B1, B6, M4)
Causing to spend too much time in front of the computer (M5, B5, R4)

Total

34

Advantages
R R NN 00 O N|=

N
o

Creating a problem to focus (T3, M1) >1

Giving a lot of homework (M4, M5)
Problems of those with a lack of computer skills (B4, R2)

Disadvantages

Inability to create sincerity and motivation to learn (T1)
Creating a disciplinary problem (T4)

Creating a problem of understanding (Sos1)

Trying to solve problems not face to face but by e-mails (Sos4)

B R R R NNNWWWWwD
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Not asking questions during the live lesson due to timidity (M5)
Focusing only on the cognitive area in the process (B5)
Directing to individual work instead of collaborative (B10)

No or lack of teacher control in applied lessons (R3)

N e e )

According to Table 5, the disadvantages of distance education are 50% more than the advantages of considering
the opinions expressed by the university students. The code with the highest frequency among the opinions
stated by the university students as an advantage is the code that provides independence from time and place.
University students mentioned the benefits of not being tied to time and place in this regard in terms of
education. Not losing time during the time of going to school and coming to school (B5), Attending the lesson
from anywhere (T4), Attending the lesson whenever you want (T5), Attending the lesson whenever you want
(T5), Easy access to information, repeated listening (T3, B4, B6, T4), not having to come to school (M2, M5, B3,
B4, R4) are among the views of this code. The code with the second-highest frequency in the advantage category
is in the form of continuous education. University students who gave opinions in this code stated that the use of
distance education in extraordinary situations is in an advantageous position in terms of ensuring the
continuation of education and training. For example, B1 coded university student stated that distance education
is a saver in extraordinary situations. In the category of advantages, there are also codes such as reducing the

risk of epidemics, reducing the cost, increasing the use of technology, and creating time for work.

There are 17 different codes in the category of disadvantages. The code with the highest frequency (23) in these
codes is “Not having the internet, computer, phone”. The university students in this code stated that each
student does not have a telephone, computer, or internet, and therefore not everyone can benefit equally, so
there is no equal opportunity. They claimed that especially students living in rural areas have problems in their
educational activities due to the internet or network problems. Another code with high frequency (6) in this
category is “No face-to-face communication/teaching”. This code was formed with the opinions of the university
students who stated that they were deprived of the real classroom environment between emerged teachers and
their students due to distance education. In this category, there are codes such as the inability to be socialized /

focusing/discipline/understanding, not creating motivation, and giving a lot of homework.

Findings gathered as a result of the analysis of the question “How do you think the process should be for distance

education to be more effective?"

The answers of the university students to this question are presented in Table 6. In this section, the names of

with the code names assigned to them for ethical reasons related to keeping the participant confidential.

Table 6. University Students' Views on the More Effective Distance Education Process

Codes Frequency
Having lots of live broadcasts, online training, own videos (T2, T3, Sos3, Sos5, M5, B2, B3, B4, B8, B9) 10
Less homework (Sos4, M5, BS, B7) 4
It should be a system that everyone can benefit equally (R1, R3) 2
Lessons should be given within a certain program (M3, R2) 2
Even more flexible (Sos1, Sos2) 2
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Teacher and student should be in constant interaction and support (Sos4, T4)

In the beginning, we should have been informed about the distance education system better. (M1)
Parents should be informed and an efficient environment should be provided at home (T1)
Students' psychology should be considered (Sos2)

There should be a control mechanism, if any, it should be strengthened (M3)

Reliability improvements should be made on exams (B1)

Results of assignments should be announced faster (B6)

The student should also attend classes (T4)

Frequent homework and frequent exams (T5)

Software, programs, and systems should be improved and they should be optimized

The curriculum should be stretched (R5)

Making more practice videos by the students (B10)

P R R RRPRRRRRRERN

As Table 6 is analysed, it is observed that the university students have many ideas for distance education to be
more effective, so they put forward many opinions. The code with the highest frequency included in the opinions
is the code “having lots of live broadcasts, online training, own videos”. university students consider it is
significant to have more live broadcasts by the academicians and to include more of their videos for a better
understanding of the subject. All of the 4 university students stated that giving less homework will affect the
process more positively. There are also 2 university students' opinions about the distance education system
appealing to all students and providing equal opportunities. The expression of the B4 coded university students
as “is should be a system that every student can access even from their phone and does not require internet”
can be given as the example for this code. Conducting the lessons based on a certain program and progressing
gradually were also among the expressions of 2 university students. The fact that the process should be more
flexible and the teacher and the student are in constant interaction were also mentioned in the expressions of 2

university students. There are also different opinions except for these codes.

Findings gathered as a result of the analysis of the question “How do you think an academician should act in

order for distance education to be more effective?”
The answers of the university students to this question are presented in Table 7.

Table 7. Expectations of University Students from Academicians in Distance Education

Codes Frequency

Communicate/interact, cooperate, help and support should be provided (M3, M4, M5, B1, B6, Sos4,
R1, R2, R3, R4)

There should be less homework and content (T2, T3, Sos2, B2, B3, B4, B7, B8, Sos1, M2) 10

They should teach by making videos, more live lessons (Sos5, B2, B3, B4, R4, B8, B9) 7

Understanding, patient and relaxing (M1, M3, B1, B6, B7, B9, R5) 7

Duration of homework and exams should be extended (Sos4, T5) 2

2

1

1

Content should be colored, more visual content, interactive activities should be included. (Sos3, T4)
Grades should be based on homework, not on exams (T3)

Teachers should also be in contact, homework and exams should not overlap (Sos5)

Academicians should follow the rate of watching videos and if this number decreases, they should
investigate the reason by contacting the students. (B4)

In the beginning, our thoughts should be taken on how to handle the process. (B10) 1

As Table 7 is analysed, in order for the distance education process to be more effective, it is seen that the

expectations of the university students from the faculty members are gathered under 10 codes.1 university
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students did not state an opinion on this topic. 10 university students expressed that they expect faculty
members to be in constant communication and interaction with them, to be helpful and supportive. In addition,
10 university students stated that the academicians gave less homework and they should ease the content of the
lessons in their sharing. As an example of this code, university students expressions such as "Homework for
research should be encouraged instead of lots of homework (Sos1), they should prefer less amount, more quality
of assignments (B8), more questions should be given for practice (M2)" can be given. The 7 university students
expect their academicians to be understanding, patient, and relaxing. The example of a university student, who
is studying at the teaching of painting, for this code is "Since we have a lack of materials, the teacher should take
this situation into account, show tolerance (R5)". In addition, 7 university students stated that they expected to
include the course videos or live courses they have shot in the course contents shared by the academicians.
Furthermore, 2 university students demand an extension of the duration given to them regarding homework and
exams, while another university students demand more visual course content and interactive activities. There

are also different opinions except for these codes.

Findings gathered as a result of the analysis of the question “What are the problems you encounter in distance

education?”

The answers of the university students to this question are presented in Table 8.

Table 8. Problems Encountered in Distance Education
Codes Frequency

Technological deficiencies (Computer, mobile phone, internet)
(T2, Sos2, Sos3, Sos5, M1, B1, B4, B6, R1, R2, R5, B10, T1, B9, R3, R4, M4)
Deficiencies regarding the infrastructure system
(B2, B5, B6, T4, B8, M1, M2, M3, M5, B8, B4, T5, R1
Deficiencies related to understanding the subjects (M2, Sos2, T2, B3, R5, Sos4)
Problems related to exams (R3, R5, T3, Sos1)
Deficiencies related to homework (T3, B10)
Those who do not have any problems (B7)

17

= N DO

As Table 8 is analysed, it is realized that the problems of the university students related to distance education
are gathered under six headings. The problem encountered by seventeen university students in terms of distance
education is related to communication technologies. The university students stated that they experienced
problems during the process related to the lack of both computers and mobile phones, especially the internet. It
is even understood from the views of the university students as “I could not do my homework, | missed the exam
due to the lack of internet or not enough signals (T1, Sos2, Sos5, B9)” that internet deficiency causes serious
difficulties. The number of university students, who stated that they had problems related to the system that
constitutes the infrastructure of distance education, is 13. As it can be understood from the expressions such as
"The infrastructure system of this code was not sufficient, had problems in loading homework (B2, B5, T4, BS),
Wrong submissions of homework (R1), That the system does not allow to reload the homework (M2, M3, B8),
The infrastructure system sometimes “collapse (B4, T5), That the infrastructure system not fully understood

(M1)”, problems in the systems that enable the functioning of the distance education system have brought
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negativity to the university students. 6 university students stated that due to the lack of face-to-face education,
they had problems in understanding the subject and content of the lessons. Related to the exams, 4 university
students had problems with the security gaps in the exams and the insufficient duration of the exams. In terms
of homework, they mentioned about the problems such as "Homework should be clearer and clarified,
understandable and clear (T3)," We couldn't understand how to do homework (B10) ". 1 university student

stated that s/he had no difficulty in the process.

Findings gathered as a result of the analysis of the question “Would you like to continue your education life with

distance education, why?”

The answers of the university students to this question are presented in Table 9.

Table 9. Situations of University Students Who Want to Do Their Education through Distance Education
Codes Frequency
The school environment, face to face more efficient, qualified, motivating (T3, Sos2, Sos4,

Sos5, M4, M5, B1, B2, B6, T4, T5, R1, R3, R4, R5, BS, B9) 17
Difficult to adapt to practical lessons and inefficient (M1, R1, R3, B10, B4, M2, B1) 7
We cannot be socialized (T1, Sos2, Sos3, M4, R2) 5
Not qualified (B5, R3) 2
NO Not fair, not reliable (B1, M4) 2
Cannot take it seriously (T2) 1
| don't want to continue because not everyone has equal opportunities (M3) 1
Not effective and fun (B3) 1
Has no benefit (B7) 1
YES More flexible, not tiring, financially favorable (Sos1) 1

As Table 9 is analysed, it is seen that a large majority of the university students do not want to continue distance
education. university students stated that they did not want to continue distance education, especially since
face-to-face education was more efficient, qualified, and motivating. 7 university students stated that distance
education is not suitable for practical lessons. The expressions such as "Practice cannot be provided with distance
education, a well-equipped, experienced person cannot be created with this system (B4), | only attend no-math
courses, it is not suitable for math courses (M2, B1)" are examples of this situation. 5 university students did not
want to continue as they could not be socialized. 2 university students thought that distance education was not
qualified, and 2 university students thought that the system was not fair and reliable due to the reliability
problems in the exams. Apart from these, the university students do not prefer distance education. After all, they
do not provide equality of opportunity, because they cannot take it seriously, because they think it is not effective
and fun, and it is not beneficial. Only 1 university student stated that s/he would like to continue distance

education since it is flexible, financially appropriate and not tiring.

CONCLUSION and DISCUSSION

With the Covid-19 epidemics, an urgent and radical change has occurred in the education system and education

and training activities have started to be performed with distance education (Bozkurt, 2020). The fact that all the
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education activities were carried out with distance education urgently and compulsorily was defined as the
emergency distance education (Baran & AlZoubi, 2020; Mulenga & Marban, 2020). Since this change took place
in a compulsorily and urgently, many educational institutions and organizations faced difficulties in adapting,
maintaining the system properly, and brought along many problems. Transition to emergency distance education
has brought a new era, a new understanding of education and experience not only for institutions and
organizations but also for students, teachers and parents (Daniel, 2020). It is predicted by scientists that this new
education and training process should continue a few more years (Coeckelbergh, 2020). Accordingly, it is vital to
identify the current situation and its effects and to eliminate the existing disruptions and deficiencies, to take the
necessary precautions, and to revise and regulate the education environment, especially by informing the
training programmers, system administrators and trainers of this situation (Azevedo et al., 2020). This study aims
to determine the attitudes towards distance education and academician perceptions of university students, who
took distance education for almost a term during the Covid- 19 epidemics process. At the end of the study, it was
determined that the attitudes of university students towards distance education were not positive. This result
demonstrates the similarity with the results of other studies in the literature (Can, 2004; Ersoy, 2015). The study
conducted by Barig, 2015 investigated the attitudes of the university students towards distance education in
terms of the variables of having a computer and mobile devices and the availability of permanent access. At the
end of the study, it was found that the attitude scores of those with a computer, continuous internet access and
mobile devices are higher compared with those who do not. In the study conducted by Keskin and Ozer Kaya
(2020) to evaluate the distance education during the epidemics period with 652 university students, it was found
that 84% of the university students did not believe that distance education was effective and efficient. This result
does not demonstrate similarity with some studies in the literature. In the studies, it was determined that the
attitudes of students towards distance education were positive (Handel et al., 2020; Mohalik & Sahoo, 2020;
Yenilmez et al., 2017; Yildiz, 2016). Students' perceptions and satisfaction of the distance education teaching
environment are of great importance. In order to realize an effective and efficient education life, students'
attitudes towards distance education should be positive and they should be satisfied with this teaching

environment (ibicioglu & Antalyali, 2005; Gonzalez et al., 2020; Trinidad et al., 2005).

In the study, a significant difference was determined between the attitudes of university students in different
departments towards distance education. It was found that the attitudes of the students in mathematics
teaching department were more positive compared with the attitudes of the students in the Departments of
Social Studies, Turkish Teaching, Teaching of Painting, Science Teaching, Pre-school and Primary School Teaching.
In other studies, it was also found that there were differences between the attitudes towards distance education
between departments and faculties. Considering in terms of the department variable, Yenilmez et al. (2017)
found that there was a significant difference between the pre-service teachers at the departments of Science
and Primary school teaching. It was also found that the pre-service teachers at science teaching had more
positive attitudes towards distance education compared with those at Primary school teaching. In the study

conducted by Baris (2015), the attitude levels of the students at the Faculty of Fine Arts, Design and Architecture
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were quite high compared with all the other faculties, colleges and vocational schools of higher education (Agr,

2007; Dikbas, 2006; Karatas et al., 2015).

In the present study, parallel results were obtained in both the interview and screening method about the
problems faced by university students. In the results, they stated that they had problems originated from not
having the necessary environment at home most; secondly, problems arising from internet access; and thirdly,
problems arising from lack of communication with academicians. It was noticed that the problems faced by
university students least are due to computer literacy deficiencies. Secondly, they thought that the problems
originated from the system of distance education, assessment and evaluation problems and then, the problems
arising from academicians. In addition, it was determined that they had problems in understanding the subjects
and content of the courses due to the lack of face-to-face education, they thought they had problems such as
security gaps in exams, insufficient exam times and not understanding the assignments. It is thought that the
reason why university students see technology as a problem may be due to the high number of students who do
not have computers and the internet at home or who have a partial computer. Because, at the end of the study,
it was found that students who do not have a computer at home and who do not have the internet at home or
who have a partial internet at home have a significantly positive attitude towards distance education compared
to those who have a computer and internet at home. Due to the limited and distant social life that began to be
experienced due to the Covid period, individuals had to stay at homes and could not benefit from places with
internet and computers such as internet cafes. This situation caused individuals to not have access to
technological devices such as the internet and computers and it can be stated that their attitudes were negative
since they could not actively participate in distance education. Daniel (2020) suggested that during the Covid-19
pandemic period, individuals had to move away from their usual education life, namely schools, and continue
their educational activities with the technological and internet facilities they have at home. Borup et al. (2020)
revealed that the urgent transition to the distance education process, the teachers, who did not have the skills
to operate the distance education system, had to conduct lessons, the course contents, and measurement
activities could not be prepared in detail, and many problems caused by these were revealed. In the distance
education process, students generally experience problems with the technology factor (isman, 2011; Sankar et
al., 2020) they encounter problems with an internet connection (Yildiz, 2016; Adnan & Anwar, 2020; Gunawan
et al., 2020). They have difficulties such as poor content quality, not creating training documents and user
manuals, (Balaban, 2012) following the course process on the computer, understanding and internalizing what
is being explained, Chao et al. (2006) the assessment and evaluation process can not be designed properly, the
guestions can not be understood, the security control can not be provided completely, Usun (2006) lack of social

interaction and inability to access the educator, etc.

It was determined that almost all of the university students think that they do not want to receive distance
education. This situation supports the quantitative data of the study. In addition, the reasons for not wanting to
receive distance education and all the points they see as disadvantages overlap each other. This situation is

thought to be since what students regard as disadvantages are the main elements of distance education and that
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they are the main factors that prevent them from receiving distance education. As a disadvantage, they stated
that there was the lack of technology deficiencies such as technology, internet, computer and telephone, lack of
face-to-face communication and lecture, teaching homework-intensive lessons, being difficult and inefficient to
adapt to applied lessons, not creating a school environment, not creating sincerity and motivation, recognising
learning as not fair or reliable and not being qualified, spending too much time with technology and not being
able to socialize. Furthermore, they stated that directing and creating understanding problems as their negative
features that they find face-to-face training more efficient and that they cannot take distance education
seriously, it creates discipline and focus problems, that not everyone has equal opportunities, they lack the effect
of the classroom environment on learning, that exams are not reliable, they have a problem due to lack of
computer skills, and that distance education directs them to study individually instead of collaboratively are even
the negatives sides. The results of this study demonstrate a similarity with the results of other studies in the
literature. Students prefer face-to-face education rather than distance education. Because they think that the
courses in distance education do not have the same motivation in normal education (Johnson et al., 2000). The
course content, teaching methods and used materials in distance education are not sufficient, do not have the
required qualifications (Bolliger & Wasilik, 2009; Chang & Fang, 2020; Simonson et al., 2011), the lack of
academicians that students can communicate with and the lack of many factors that will attract attention and
interest to the lesson (d’Orville, 2020), the lack of classroom environment and student feeling alone in the
learning environment, not being able to experience positive effects of classroom environment on individuals
(Chang & Fang, 2020; Ozgdl et al., 2017), the inability of the individual to immediately ask points that they do
not understand (Cronje, 2001) negatively affect the quality of educational activities carried out in distance

education (Ali, 2020).

At the end of the study, university students described the advantages of distance education as providing
independence from time and place, continuing education, reducing the risk of epidemics, reducing the cost of
education, creating an opportunity to work for KPSS, being more flexible and not exhausting. These days, at
which there is an epidemic, it is necessary to continue education activities with distance education in order to
reduce the risk of spreading the disease (Chiodini, 2020). During the pandemic period, it enables the individual
the opportunity to continue their education at their own homes whenever they want, away from the school
environment and in isolation from other people (Allen et al., 2020; Al-Okaily et al., 2020). Distance education
brings a less financial burden to families than normal education, but since families met the needs for normal
education before the pandemic period, extra needs such as internet and technology occurred during the

pandemic period (Almaiah et al., 2020).

In the conducted study, the university students' perceptions of the academicians were found to be at a positive
level. In addition, it was determined that the academician perceptions of university students do not differ
according to the departments, in terms of the cases whether there are internet and computer at home. In a study
conducted by Jelfs et al. (2009) with the participants from nine faculties, no significant difference was found

considering the faculty and good academician perceptions. In the study, it was determined that the university
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students had communication problems with academic staff. It was found out that the students thought
academicians should continuously interact with their students and they expect academicians to behave in an
understanding, patient and comforting manner towards students by also considering the psychology of the
students. In addition, it was found that the students believed in the necessities that the problems they have
encountered should be solved face to face but by e-mails, not being able to ask questions during the live lesson
due to timidity, focusing on only the cognitive area in the process and without or lack of teacher control in applied
courses, the need to extend the duration of homework and exams, that academicians should be in
communication with each other and homework and exams should not overlap. Bozkurt and Sharma (2020) state
that students cannot communicate adequately with academicians in distance education; Ozgél et al. (2017); that
they want academicians to have tolerant, communicative and guiding personality. Within the scope of the study,
it was determined that during the distance education process, university students stated that the academicians
gave too much homework; instead, less homework should be given in the lessons, and they want the lessons to
be taught through recording video and more active lessons, the content to be colored, more visual content,
interactive activities, and the curriculum to be stretched. The results of the study conducted by Falowo (2007)
support the results of this study. It was found that university students thought that academics should make their
presentations more effective. Rapanta et al. (2020), the results of the study support the results of this study.
Anderson (2020) refers that the university students thought that the presentations were very monotonous and
boring and they expected academicians to make the content fun and attractive. In the study conducted by
Kurtincl and Kurt (2020) during the pandemic period, it was determined that the academicians continued the
process by giving too much homework and the students were not satisfied with this situation. In addition,
Howland and Moore (2002) found that the students thought that the course homework did not meet the
expectations and that the homework process was not designed well and effectively. In the findings reached at
the end of the study, the students stated their expectations from the distance education as there should be very
good information about the distance education system at the beginning, parents should be informed, and
efficient environment should be provided at home, lessons should be held within a certain program, it should be
more flexible, there should be improvements in terms of reliability of exams, there should be a control
mechanism if there is a control mechanism, the return of the results of the assignments should be faster and the
student should be more active in the distance education. The rapid transition to distance education during the
pandemic period caused the educators, institutions and distance education infrastructure systems to be
unprepared. Therefore, the system was not prepared very well and the application steps and contents could not
be put into practice properly. That the system was started to be used before the operability of this system was
fully controlled, that the educators who are the implementers of the system were not given the necessary
training and that the students who are the users of the system were not fully informed about the system, made
the system ineffective and inefficient (Coeckelbergh, 2020; Shahzad et al., 2020). In the distance education
system, the course contents and course curriculum should be determined well, it should be more flexible and
should be carried out with good programming (Bozkurt et al., 2020; Zawacki-Richter, 2021). Since distance

education is not only composed of students and teachers, especially students are with their parents in this
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process, their families should also be informed about the process and they should be included in this process.
Thus, it is significant in terms of controlling students' learning experiences, providing and designing learning

environments and having information about and supporting their learning life (Borup et al., 2020).

RECOMMENDATIONS

At the end of the study, it was determined that university students generally had negative attitudes towards
distance education and did not want to continue distance education. As the basic reason for this, they stated the
lack of technological infrastructures such as the internet, computer, and disruptions caused by the distance
education system. Students' attitudes and satisfaction with the system may negatively affect their learning
experiences, considering this situation, especially by education politicians, it is thought that it is vital to provide
internet support that can be used in the education system. Even though the attitudes of university students
towards academicians were positive, it was determined that there were some criticisms. It can be claimed that
academicians should perform their lessons not with homework focused but with video-based processing, and try
to understand students' moods, be more understanding, self-sacrificing and patient, communicate with students,
respond to problem questions more quickly and support them in this process and this will increase their interest
and motivation. It is thought that enriching the course content and the way of teaching, ensuring the reliability
of the exams and the continuous control of the control mechanism, continuing the system without interruption
and informing the students, parents and educators about the system, designing the curriculum to be effective
and efficient, will ensure the perfect implementation and effectiveness of educational activities. It is thought that
by understanding student psychology, communicating with them correctly and effectively, guiding them,
communicating with their families by academicians, especially during this (Covid-19 pandemic) period, the design
of the work environment of the students at home, the follow-up of the process and the support of the needs
that may arise in line with their learning experiences, and that they carry out the process in cooperation will
reduce the psychological negative effects on the students and contribute to the students to continue their
education in a better mood. The education politicians of the states can provide the necessary training with
communication tools such as television and social media in terms of raising awareness and informing the parents

and thus, they can ensure a widespread effect.
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UNIVERSITE OGRENCILERINiIN COViD-19 DONEMINDE UZAKTAN EGIiTiME KARSI
TUTUMLARI VE UZAKTAN EGITiMDE iYi OGRETiM ELEMANI ALGILARI

0z

Covid -19 salgin hastaliginin yayilmasi sonucu Universiteler uzaktan egitim ile egitim 6gretim
faaliyetlerini siirdiirmeye baslamistir. Ogrenciler, akademisyenler ve iiniversiteler icin yeni, farkli
bir egitim sistemine girilmistir. Bu donlisiim gok hizli bir bicimde gergeklestigi icin beraberinde pek
¢ok etkiyi de yaratmistir. Calismada Covid-19 doneminden dolayi ilk kez uzaktan egitim sistemi ile
egitim alan Universite 6grencilerinin uzaktan egitime karsi tutumlari ve uzaktan egitimde iyi
O0gretim eleman algilari tespit edilmeye calisiimistir ve bazi degiskenlerin etkisi arastiriimasi
amaglanmistir. Calismaya egitim fakiltesindeki 7 farkh bolimden 518 6grenci katilmistir.
Calismada veriler; nicel ve nitel arastirma yéntemleri birlikte kullanilarak toplanmaya ¢alisiimistir.
Nicel arastirma yontemlerinden iliskisel tarama modeli ve nitel arastirma yontemlerinden mulakat
kullamlmustir. Nicel veriler Uzaktan Egitime Karsi Tutum Anketi ve lyi Ogretim Elemani Algi Anketi
ile elde edilmistir. Nitel verilerin toplanmasinda yari yapilandiriimis milakat formu kullaniimistir.
Verilerin analizi sonucunda; Universite 6grencilerinin uzaktan egitime karsi tutumlarinin olumsuz
oldugu, uzaktan egitimde iyi Ogretim elemani algilarinin ise olumlu diizeyde oldugu tespit
edilmistir. Universite 6grencilerinin uzaktan egitim siirecinde en ¢ok evde gerekli ortamin
olmamasindan kaynaklanan problemler yasadiklari, internet erisiminden kaynakli problemler ve
akademik personelle iletisim eksiklig§inden kaynakli problemler yasadiklari tespit edilmistir.
Universite 6grencilerinin yaklasik olarak tamaminin uzaktan egitimle egitim almak istemediklerini
disindikleri saptanmistir. Bununla birlikte; yiz yiize egitimi daha verimli bulmakta olduklarini ve
uzaktan egitimi ciddiye alamadiklarini, disiplin problemi yarattigini ve odaklanma problemi
yasadiklarini, herkesin esit olanaklara sahip olmadigini, sinif ortaminin 6grenmeye olan etkisinden
mahrum olduklarini, sinavlarin givenilir olmadigini, bilgisayar becerileri eksikliklerinden dolayi
problem yasamlarini, isbirlikli yerine bireysel calismaya yoneltmesi ve anlama problemi yaratmasini
da negatif 6zellikleri olarak dastindiikleri tespit edilmistir.

Anahtar kelimeler: Kovid-19, uzaktan egitim, Gniversite 6grencileri.
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GiRiS

Bilgi yasadigimiz yiizyilda da toplumlari gliclinii ve yapisini belirlemede en 6nemli gliglerden biri olmaya devam
etmektedir. Bilginin ¢ok hizli bir sekilde Uretilmesi bilgi ¢agini dogurmus ve bilgi ¢agi ise bilgi toplumlarini
dogurmustur. Bilginin bu hizli ilerlemesinde stiphesiz ki hizla gelisen teknolojinin 6zellikle internetin kesfinin
blylk bir katkisi olmustur. Teknoloji bilgiye entegre olarak 6grenme ortamlarini web tabanli 6grenme
ortamlarina déniistirmiis ve bilgi dijital olarak sunulmaya baslanmistir (Cappel & Haven, 2004). internetin
yayllmasi ile daha gok kisi tarafindan kullanilan web tabanh 6grenme ya da e-6grenme bilginin ¢ok hizl bir sekilde

tasinmasi, paylasilmasi ve yorumlanmasina imkan saglanabilmistir.

E-68renme, online 6grenme, internetten 6grenme, dagitilmis 6gretim, uzaktan-6grenme, web-tabanl 6grenme
ve uzaktan egitim terimleri gibi isimlerle de ifade edilen (Ally, 2011) internet Gzerinden gergeklestirilen uzaktan
egitim veya e-6grenme igeriklerinden faydalanilarak yapilan uzaktan 6grenme (Guri-Rosenblit, 2005) daha az
zaman, daha dislk maliyet, daha ¢ok 6grenci, daha kolay ve hizli iletisim, daha ¢ok bilgi liretme ve yayma gibi
avantajlarla (Balaban, 2012) 6rglin 6gretime bir alternatif olarak kendine énemli bir yer edinmistir. Kisilerin
zamandan ve mekandan bagimsiz olarak 6grenebilmesine imkan saglayan ve uzaktan egitim teknolojileri
sayesinde yiritiilen uzaktan egitim kavrami ilk olarak mektup 6grenme ile baslamis (Ozbay, 2015), daha sonra
televizyondan 6gretim ile devam etmistir. Daha sonra teknolojik gesitliligin ve kalitesinin artmasi tizerine video,
video konferans, CD-ROM gibi diisiik maliyetli 6grenci odakh gesitli teknolojilerden faydalanilmis, internet araglari
devreye girmistir. Uzaktan egitimin gegmisten bugtine olan suirecini Jones (1996) yazismalar (mektup) yoluyla
saglanan geleneksel kusak, multimedya (ses ve video) agirlikli ile saglanan ikinci kusak ve interaktif medyanin
(bilgisayar temelli, ses ve video konferans) kullanildigi tGiglincii kusak olmak lzere Ug¢ kusakta incelemistir. Benzer
sekilde uzaktan egitimin klresel baglamda donem ve evreleri Bozkurt (2016) tarafindan yazisarak (mektupla),
gorsel-isitsel araglarla (radyo, TV, acikégretim ve telekonferans) ve bilisim tabanli (internet-web) olmak Gzere (¢
donem olarak ele alinmistir. Uzaktan egitiminin gelisim sirecine bakildiginda bilgisayarin ve internetin devreye
girmesiyle genelde tek yonlli olan uzaktan egitim surecinde iletisim ve etkilesim sinirli yapisindan kurtularak

zamanla ¢ok boyutlu bir hal aldig gérilmektedir.

Uzaktan egitimin ortaya ¢ikmasinda giniimiiz insaninin artan bilgi gereksinimini yasam boyu 6grenme ihtiyaci
gibi kisisel beklentilerinin 6nemli rolleri olmustur (Akga, 2006). Fakat sadece kisisel gereksinimlerden degil bazi
egitim (mesleki) gereksinimlerine de (a. Kirsal bdlgede ve cografi agidan uzak yerlesim yerlerinde yasayan
insanlarin egitimlerini sirdirmek Uzere yeterli sayida kaynak ve 6gretmenden yoksun olmalari gibi uzaktan
egitim almaya engel olusturabilecek durumlar, b. Fiziksel bir engeli ya da hastaligi nedeniyle eve bagimli olan
insanlarin egitim gereksinimleri, c. Orgiin egitime devam edememis gencler ve kendilerini gelistirmek isteyen
yetiskinlerin egitim gereksinimleri) bagh olarak ortaya ¢ikmis olan bir egitim modelidir (Ates & Altun, 2008;
Newby vd., 2006). Ancak gliniimiizde, uzaktan egitiminden yararlananlarin biyuk bir kismini Toker Gokge (2008),

“calisan ve calisirken kendini gelistirme ihtiyaci duyan veya bir baska meslek sahibi olmaya calisan bireylerin
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olusturdugu” ifade edilmektedir. Uzaktan egitimden yararlanan hedef kitlenin 6zelligi ne olursa olsun uzaktan

egitimin amaci bir noktadan bircok noktaya egitim faaliyetlerinin ulastirilmasidir (Kirik, 2014).

Uzaktan egitimle de olsa egitimin olmazsa olmazi 6grenmedir. Uzaktan egitimde 6grenme eyleminin
saglanmasinda dolayisiyla icerigin ve bu igerigin 6grenciler icin tasarlanip hazirlanmasinda 6énemli bir gorev
Ustlenen igerik ve 0gretim yonetim sistemlerine (Elmas vd., 2008), kaynaklarin ve materyallerin kalitesi ve
zenginligine (Chao vd., 2006) ve kaliteli 6grenme materyali Gretmek ve uygun 6grenme gevresi saglamak igin
daha fazla gostermek ve zaman harcamak zorunda kalan 6greticilere (Jones, 1996) biyik gorevler diismektedir.
Ayrica uzaktan egitim sistemlerinin giinimiz diinyasindaki yerini algilayip gerekli altyapi donanimini saglama
acgisindan kurumlar da oldukga 6nemlidir. Dolayisiyla uzaktan egitimin tasariminda biitiin degiskenlerde dikkatli
planlamalar yapilmasi gereklidir (Tuncer & Taspinar, 2008). Balaban (2012) uzaktan egitim sisteminin bilesenlerini
yazilim teknolojileri, 6grenciler, egitmenler, donanim ve ag yapisi ve tabi ki sinav dlge-degerlendirme seklinde
degerlendirilecegini ifade etmistir. Barker (2006) ve Herrington vd. (2001) ise e-6grenmenin standartlarini
uzaktan egitim destegi, ders gelistirme ve 6gretim destegi, ders yapisi ve kaynaklari, 6grenci ve fakilte destegi,
olgme ve degerlendirme, teknoloji kullanimi ve e-6grenmenin Urinleri ve servis edilmesi seklindeki basliklarla
ifade etmistir. Dolayislyla uzaktan egitimde beklenen veya arzu edilen basarinin saglanmasi icin bu basliklarin da

fonksiyonel olarak galismasi gerektigi ifade edilebilir.

Uzaktan egitim diinyada ve Ullkemizde birgok egitim kurumu tarafindan tercih edilmektedir. Diinyada uzaktan
egitim ilk olarak on dokuzuncu yiizyil ortalarinda ingiltere, Fransa, ABD ve Almanya'da baslamis ve hizla yayilmistir
(Kirk, 2014; Toker Gokge, 2008; Ozbay, 2015). Ulkemizde ise 1970’lerden sonra uzaktan egitimin ilk
uygulamalarina rastlanmis (Bozkurt, 2017; Demiray, 2013) ancak 1990’lardan sonra yiksekogretim kurumlari
tarafindan yogun olarak kullanilmaya baslanmistir (Akdemir, 2011; Kirik, 2014; Toker Gokge, 2008). 2012 yilinda
yapilan bir arastirmaya goére Turkiye’deki liniversitelerde toplam 86 uzaktan egitim 6n lisans programi, 28 uzaktan
egitim lisans programi ve 60 farkl uzaktan egitim ytiksek lisans programi bulunmaktadir (Balaban, 2012). 2015’te
yapilan bir arastirmada ise mevcut yliksekdgretim kurumlarinin %80’e yakini uzaktan egitim uygulamalariyla
sertifika, &n lisans, lisans, yiiksek lisans egitimi vermeye devam ettigi belirlenmistir (Ozbay, 2015). Uzaktan egitim
ile siirdiiriilen (i¢c béliim ise Bilgisayar Teknolojisi ve Programlama, isletme (lisansiistii) ve isletme (6n lisans)
programlaridir. Uzaktan egitim ile bircok birey internet araciligiyla diinyanin farklh Gniversitelerinde 6grenim
gorebilmekte (Aktay, 2002) kiiresellesme sayesinde, ekonomik alt siniflarda bulunan bireyler, baska bir tlkede
yasama maliyetini 6demeden, bulundugu yerden ¢ok uzaktaki bir liniversiteden yararlanabilmektedir (Toker
Gokge, 2008). Uzaktan egitim sayesinde ayrica bina, derslik, 6gretmen, egitim materyali gibi egitime katilacak
ogrenci kapasitesini sinirlayan birgok unsurun 6niine gegilerek egitim maliyetinin diismesi agisindan da ayn bir

dnem tasimaktadir (Ozbay, 2015).

Uzaktan egitim avantajlari, dezavantajlari, 6grenci, 6gretim elemani agisindan uzaktan egitime karsi tutum gibi
bircok yénden arastirmacilar tarafindan inceleme alaninda olmustur. Siirecin en énemli 6gelerinden biri olan

Ogrenci tutumlari da yine birgok arastirmada konu edinilmistir. Uzaktan egitime karsi tutumlar cinsiyet, sinif
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dizeyi gibi bircok degisken agisindan incelenmistir. Bazi arastirma sonuglarinda uzaktan egitime karsi tutum
cinsiyet ve sinif diizeyi agisindan anlamh bir farkhihk géstermezken (Ates & Atun, 2008) daha 6nce uzaktan egitim
alma durumlar, bilgisayar kullanma deneyimleri ve algiladiklari bilgisayar kullanma becerileri uzaktan egitime
karsi tutumu anlamli 6lglide etkilemistir. Borstorff ve Lowe’un (2007) 6grencilerin uzaktan egitime yonelik
algilarini inceledikleri arastirmada, 6gretici ile iletisim kurmada kiz 6grencilerin erkek 6grencilerden daha fazla
sorun yasadiklari ortaya ¢ikmistir. Yalman ve Kutluca (2013) ilk ve ortadgretim matematik 6gretmen adaylariyla
yaptiklari calismada 6grencilerin cinsiyet degiskenine goére uzaktan egitime yonelik tutumlarinda anlamh bir fark
bulamamislardir. Kaleli Yilmaz ve Glven (2015) tarafindan yapilan ¢alismada fen bilgisi 6gretmen adaylarinin sinif
O0gretmen adaylarina gore uzaktan egitime yonelik daha olumlu algilara sahip olduklari tespit edilmistir. Agir
(2007) tarafindan ilkogretim 6gretmenlerinin uzaktan egitime karsi tutumlarinin arastirildigi ¢calismada tutum
diizeyleri orta diizeyde bulunmus olup bu ¢alismada cinsiyet, ¢alisilan kurumun, 6grenim durumunun ve bransin,
uzaktan egitime karsi tutumda anlamh bir farkllik gostermedigi kidemin ise 0-5 yilinda olanlarin lehine anlamh
bir farklilik gosterdigi ortaya ¢ikmistir. Eygli ve Karaman (2013) tarafindan Gniversite 6grencilerinin uzaktan
egitim memnuniyetlerini dlgtlkleri arastirmada en iyi memnuniyet 6grenme basliginda en diisik memnuniyet ise
teknoloji basliginda olgilmstir. Ayrica bu ¢alismada 6grencilerin yasi ve glnlik bilgisayar kullanma siireleri ile
uzaktan egitim memnuniyetleri arasinda anlamli farklar tespit edilmistir. ibicioglu ve Antalyal (2005) tarafindan
yine Universite 6grencileriyle yapilan bir ¢calismada bilgisayar kullanma imkani, motivasyon ve uzaktan egitim
algisi, uzaktan egitimdeki basarida birincil 6neme sahip oldugu belirlenmistir. Bilgi¢ ve Tlzlin (2015) tarafindan
farkli Gniversite kurumlariyla web tabanl uzaktan egitim programlarinda yasanan sorunlarin belirlenmesi
amaciyla yapilan calismada 6grencilerle iliskili, 6gretim elemanlari ile iliskili, idari/yonetimsel, teknik ve diger

sorunlar seklindeki basliklar belirlenmistir.

2019 yih kasim ayinda ilk olarak Cin’de ortaya cikan ve zamanla Ulkemizde ve diinyada bir pandemi haline
dénisen Covid-19 isimli virlisiin sebep oldugu hastalik sebebiyle okullar kapatilmis ve egitim-6gretim siirecinin
diinyanin ¢ogu yerinde uzaktan egitim ile devam edilmesi ydniinde kararlar alinmistir. Ulkemizde de Yiiksek
Ogretim Kurumu (YOK) tarafindan yiiksekégretim derslerinin uzaktan egitim ile devam edilmesi konusu
Universiteler ile paylasilmistir. Bu dogrultuda birgok Universite halihazirda olan veya bu siiregte hazirlanan
uzaktan egitim sistemleri ile derslerini planlama yoninde adimlar atmislardir. Normallesme adimlari kapsaminda
her ne kadar yiksekogretimde 15 Haziran 2020 itibariyle normale donis karari alinmis olsa da haziran ayinda
¢ogu Universitenin bahar déneminin bitmesi sebebiyle 12 Mayis 2020 tarihinde dénem sonu tim degerlendirme
faaliyetlerinin de uzaktan egitim ile tamamlanmasi yoniindeki karar kamuoyu ile paylasiimistir. Sonug olarak
Turkiye'de yer alan Universitelerdeki bircok program 2019-2020 bahar dénemini 16 Mart 2020 giini itibariyle

baslayan uzaktan egitim ile tamamlama yoluna gitmistir.

Suvarjo vd. (2020), tarfindan yaplilan calismada Universite 6grencilerinin COVID-19 pandemi doneminde
ortasinda cevrimici 6grenmeden yararlanma dizeyleri arastirilmistir. Arastirmada nitel tanimlayici yontem
kullanilmistir. Arastirmaya ilkdgretim Ogretmenligi, Beden Egitimi, Sosyoloji Egitimi ve ingilizce Egitimi Bolimii

ogrencileri katilmistir. Arastirmaya bu bolimlerde okuyan 40 Universite 6grencisi katilmistir. Arastirmada
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Universite 6grencilerinin gevrimici 6grenme perspektiflerini ortaya koyabilmek amaciyla veriler google formda
olustuurlan anket araciligl ile toplanmistir. Calisma, daha ©6nce 6grencilerin pandemiden 6nce cevrimigi
o6grenmeyi kullanmadiklarini, ¢inkii 6grenmenin sinifta gergeklestirildigi tespit edilmistir. Ayrica 6grencilerin
cevrimi¢i 6grenmeye karsi bakis acilarinin olumlu yénde gelistigi belirlenmistir. Mohalik ve Sahoo (2020)
¢alismasinda COVID-19 salginininda, 6gretmen adaylarinin e-hazir olma durumlarini ve gevrimici 6grenmeye
yonelik algilarini degerlendirmeyi amaglamaktadir. Calisma; farkli 6gretmen egitimi programlarinda egitim
gormekte olan 318 6grenci 6gretmen adayiyla yuritilmastir. Arastirmacilar tarafindan hazirlanan bir ¢evrimigi
anket kullanarak veriler toplanmistir. Bu arastirmadan 6gretmen adaylarinin dijital cihazlar (% 99) ve finansal
destek (% 80) ile e-hazir olduklari, ancak iyi internet baglantisi, yeterli elektrik kaynagi ve evde kisisel alan eksikligi
tespit edilmistir. Ogretmen adaylarinin yalnizca % 35'inin dijital becerilerde yeterli oldugu gériilmistiir ve
¢ogunluk cevrimici siniflarin uygun 0gretmen-6grenci ve 6grenci-6grenci etkilesiminden yoksun oldugunu
diisinmektedir. Ogretmen adaylarinin 6nemli bir yiizdesinin, cevrimici grenme platformuna karsi kendilerini
stresli ve izole hissettikleri ve mifredatin ¢evrimici mod araciligiyla etkili bir sekilde islem gorebilecegini kabul
etmedikleri gorilmistiir. Ancak 6gretmen adaylarinin ¢ogu, bu pandemik dénemde cevrimigi 6grenmeyi
O0grenme icin daha iyi bir secenek olarak kabul ettikleri, ancak geleneksel 6grenme yaklasimina, yani yiiz yiize
6grenme moduna bir alternatif olarak bunu kabul etmedikleri tespit edilmistir. Naila ve Sadida (2020)
calismasinda, pandemi déneminde 6gretmen adaylarinin sosyal kolaylastirmasi ile ¢evrimigi 6grenmenin
herhangi bir etkisi olup olmadigini ortaya ¢ikarmayi amaglamaktadir. 45 6gretmen adayinindan gevrimici anket
ile veriler toplanmistir. Verilere gore, ankete katilanlarin% 97,7'sinin ¢evrimigi 6grenim yaptigl ve % 58,1'inin

cevrimici derslerdeki materyalleri anlamakta gugliik ¢cektigi bulunmustur.

Salginin ikinci dalgasindan bahsedilmesi ve/veya muhtemel yeni virislerin yeni hastaliklara sebep olabilecegi
endisesi, her giin daha da gelisen teknoloji uzaktan egitim kavraminin daha ¢ok giindeme alinmasi veya
giindemde tutulmasi anlamina gelmektedir (Dhawan, 2020; Almanthari vd., 2020). Ayrica heniz tahmin
edilemeyen ama gelecekte olmasi muhtemel her tirli durum/olay karsisinda egitim-6gretim faaliyetlerinin
aksamamasi i¢in hazirlikli olmak tedbirleri almak agisindan da uzaktan egitim giindemde yer almalidir (Aboagye
vd., 2021). Simdiye kadar alternatif veya destekleyici 6grenme ortamlari olarak dusiiniilen/tanimlanan uzaktan
egitimin normal/drgin egitimin yerine gegmek durumunda kalacagi kosullar icin planlamalar yapilmalidir. Zira
Ulkemizde 6zellikle 2006 yilindan itibaren uzaktan egitim sistemlerini kullanmada bir yogunluk gérilmekle birlikte
(Gurer vd., 2016) neredeyse bir donem gibi uzun bir sire tecriibe edilen uzaktan egitim sisteminde énemli bir
bilesen olan 6grenci algilarini belirlemek bundan sonra uygulanmasi gereken durumlarda alinmasi, yapiimasi ve
iyilestiriimesi gereken noktalarda sistemin her bir birimine yardim niteligi tasiyabilir (Radha vd., 2020). Bu konuyla
ilgili olarak bircok arastirma daha énceden yapilmis olmasina ragmen arastirmanin kriz aninda uygulamaya konan
sistemin degerlendirmesini saglamasi agisindan 6nemli gérilmektedir (Algahtani & Rajkhan, 2020; Almaiah vd.,
2020). Dolayisiyla bu arastirmanin amaci egitim fakiltesi 6grencilerinin uzaktan egitime karsi tutumlari ve
uzaktan egitimdeki iyi bir 6gretim elemaninin nasil olmasi gerektigi konusundaki algilarini belirlemektir. Bu amag

dogrultusunda asagidaki sorulara cevap aranmistir.
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-Universite dgrencilerinin uzaktan egitime karsi tutumlari ve uzaktan egitimde iyi 6gretim elemani algilari ne
diizeydedir?

- Universite 6grencileri uzaktan egitim ile ilgili en gok hangi problemleri yasamaktadir?

- Universite dgrencilerinin uzaktan egitime karsi tutumlari ve uzaktan egitimde iyi 6gretim elemani algilari bélim
degiskenlerine gore farkhlagsmakta midir?

-Universite 6grencilerinin uzaktan egitime karsi tutumlari ve uzaktan egitimde iyi 6gretim elemani algilari evinde

bilgisayar olmasi ve internet eriminin olmasi degiskenlerine gore farklilasmakta midir?

YONTEM

Calismaya egitim fakiiltesindeki 7 farkli bélimden 518 égrenci katilmistir. Fen bilgisi Ogretmenligi bélimiinden
73, ilkégretim Matematik Ogretmenligi Béliiminden 118, Tirkce Ogretmenligi Bélimiinden 63, Okul Oncesi
Ogretmenligi Bélimiinden 71, Resim Ogretmenligi Béliimiinden 61, Sinif Ogretmenligi Bélimiinden 81, Sosyal
Bilgiler Ogretmenligi Blimiinden ise 51 6grenci katilmistir. Bu calismanin yapilabilmesi icin gerekli olan etik kurul
izni alinarak ¢alisma yirutiilmustir. Calismada veriler; nicel ve nitel arastirma yontemleri birlikte kullanilarak
toplanmaya calisilmistir. Nicel arastirma yontemlerinden iliskisel tarama modeli ve nitel arastirma
yontemlerinden milakat kullaniimistir. Nicel veriler; Agir (2007) tarafindan gelistirilen Uzaktan Egitime Karsi
Tutum Anketi ve Jelfs vd. (2009) tarafindan gelistirilen ve Kara (2014) tarafindan Tiirkge’ye uyarlanan iyi Ogretim
Elemani Algi Anketi kullanilmistir. Nitel verilerin toplanmasinda yari yapilandirilmis milakat formu kullaniimistir.
Nicel veriler paket program kullanilarak analiz edildi, nitel veriler ise; icerik analizine tabi tutulmustur. icerik
analizi; veriden igerigine uygun bir bigcimde gegerli ve tekrarlanabilir sonuglar ¢ikarabilme teknigidir (Hsieh &
Shannon, 2005). Nicel 6lgeklerin giivenirlikleri analiz edilerek; Uzaktan Egitime Karsi Tutum Anketinin givenirlik
katsayisi a=0,897, lyi Ogretim Elemani Algi Anketinin giivenirlik katsayisi a=0,943 olarak tespit edilmistir. George

”

ve Mallery’e (2003) gore; alpha degerinin, >.90 olmasi “mikemmel”, > 80-.90 arasinda olmasi “iyi” olarak
nitelendirilebilir. Nitel arastirmalarda gegerlik, arastirilan olgunun yansiz bir bicimde ve tiim gercekligi ile ortaya
koyma seklinde tanimlanabilir (Roberts & Priest, 2006). Arastirmada kullanilan nitel 6lgme araclarinin gegerliligini
saglamada calisma gruplarinin sorulara samimi ve dogru cevap verebilmeleri icin gonallilik esasina dayanak
orneklem belirlenmistir. Boylece samimi, icten ve dogru cevap vermeleri saglanmaya calisilarak nitel verilerin
gecerliligi saglanmaya cahlisilmistir. Bu kapsamda dncelikle galismanin amaci, 6rneklemi, dlgme araglari ve 6zellikle
yari yapilandirilmis miilakat sorulari egitim bilimleri alaninda uzman 3 kisi tarafindan incelenmis olup goérusleri
alinarak élgme aracinda (yari yapilandirilmis miilakat formunda) yer alan sorulara son hali verilmistir. Universite
ogrencileri ile bolimlerin iletisim aglan Gzerinden iletisime gegcilerek; arastirmanin amaci, kapsami ve onlara
yoneltilecek olan sorular hakkinda dncelikle bilgilendirilmislerdir. Bu amag dogrultusunda arastirmaya katkida
bulunma yada bulunmama konusundaki gorisleri alinmistir. Arastirmaya katilmak isteyen 0Ogrenciler ile
hazirlanmis olan yari yapilandirilmis miilakat formu kullanilmistir. Universite dgrencilerinin bu sorulara vermis
olduklari cevaplar kayit altina alinarak yazili metinler tarafsiz bir bicimde analiz edilmeye calisiimistir, béylece

verilerin aktarilmasinda yansizlik saglanmaya calisilarak gecerlilik saglanmaya calisiimistir.
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Arastirmanin Erzincan Binali Yildirrm Universitesi Etik Kurulu tarafindan 29.05.2020 tarihinde 05/10 protokol
numarasi ile etik acidan uygun oldugu belirlenmistir. Evrak http://evrakdogrulama.erzincan.edu.tr linkinden

8A8A510FXF kodu ile dogrulanabilir.

Verilerin Toplanmasi

Ogrencilerin uzaktan egitime ait degerlendirmelerini 6grenebilmek amaciyla l¢ cesit form kullaniimistir.
Universite dgrencilerinin uzaktan egitime karsi tutumlarini 8lgmek icin Agir (2007) tarafindan gelistirilen Uzaktan
Egitime Karsi Tutum Anketi kullanilmistir. Olcek 16 maddeden olusmaktadir ve 5’li likert tipine sahiptir. Olcekte
bulunan olumlu maddeler “Kesinlikle Katiliyorum” segeneginden “Kesinlikle Katilmiyorum” secenegine dogru 5,
4, 3, 2, 1 seklinde puanlanirken, olumsuz maddelerde bunun tam tersi bir yol izlenerek “Kesinlikle Katiliyorum”
seceneginden “Kesinlikle Katilmiyorum” segenegine dogru 1, 2, 3, 4, 5 seklinde puanlanmistir. Olgegin genelinden
alinabilecek maksimum puan 80 olup, minimum 16 puan olup, avantajlari alt boyutundan maksimum 55,
minimum 11 ve dezavantajlari alt boyutundan ise maksimum 25, minimum 5 puandir. Olgme araci veri
¢ozimlenmesinde degerleri ters gevrilmesi gereken (4, 6, 9, 12, 15, 18, 20) 7 olumsuz madde igermektedir. Agir
(2007)’'in ¢alismasinda Uzaktan Egitime Yonelik Tutum Olgegi’nin Cronbach Alpha degeri 0,83 olarak, yapilan

¢alismada ise 0,93 olarak bulunmustur.

Universite égrencilerinin iyi dgretim elemani algilarini lgmek icin Jelfs vd. (2009) tarafindan gelistirilen ve Kara
(2014) tarafindan Tirkce’ye uyarlanan lyi Ogretim Elemani Algi Anketi kullanilmistir. Bu anket 1’den 5’ e dogru
hi¢ katilmiyorumdan, tamamen katiliyoruma dogru yapilandiriimistir. Anket toplamda 33 maddeden ve bes
faktorden olusmaktadir. Jelfs vd. tarafindan 6lgegin biitiiniine ait glibenirlik katsayisi 0,86 olarak bu galismada
ise 0,96 olarak bulunmustur. Bu degerler 6lgegin yeteri kadar giivenilir bir dlgek oldugunu gostermektedir

(Buyiikdztiirk, 2020).

Ogrencilerin uzaktan egitime ait goriis ve onerileri konusundaki fikirlerini 6grenebilmek icin arastirmacilar
tarafindan literatlirde baz alinarak olusturulan acik uglu bir anket kullanilmistir. Bu ankete arastirmacilar
tarafindan son hali verildikten sonra uzman gorisleri de dikkate alinarak gerekli diizeltmeler yapilmis ve bdylece
nihai forma ulasilmistir. Uzaktan Egitimi Degerlendirme acik uglu anketinde sirasiyla asagidaki sorulara yer

verilmistir.

soru 1: uzaktan egitim hakkinda ne dislinliyorsunuz, avantajlari ve dezavantajlari hakkinda bilgi verir misiniz?
soru 2: uzaktan egitimin daha etkili olabilmesi icin sizce siirecin nasil olmasi gerekir?

soru 3: uzaktan egitimin daha etkili olabilmesi igin sizce 6gretim Gyesinin nasil davranmasi gerekir?

soru 4. uzaktan egitimde karsilastiginiz problemler nelerdir?

soru 5: egitim hayatiniza uzaktan egitimle devam etmek ister misiniz neden?
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BULGULAR

Universite égrencilerinin uzaktan egitime karsi tutumlari ve uzaktan egitimde iyi 6gretim elemani algi diizeyleri

acisindan puanlarin ortalamalari ve standart sapmalari Tablo 1’de sunulmustur.

Tablo 1. Universite Ogrencilerinin Uzaktan Egitime Karsi Tutumlari ve Uzaktan Egitimde iyi Ogretim Elemani Alg

Dizeyleri
N Mean Ss.
Uzaktan Egitime Kargi Tutum 518 38 9639 11.24101
Uzaktan Egitimde lyi Ogretim 518 137,8288 14,49700

Elemani Algi

Uzaktan egitime karsi tutum o&lgeginin genelinden alinabilecek maksimum puan 80 olup minimum 16 puan
olmaktadir. Universite 6grencilerinin uzaktan egitime karsi ortalama puanlari 38,96 dir. Madde ortalamasi ise
2.43 diir. Universite 8grencilerinin uzaktan egitime karsi tutumlarinin iyi olmadigi gériilmistiir. Uzaktan Egitimde
iyi Ogretim Elemani Algi dlceginden alabilecekleri en diisiik puan 33 en yiiksek puan ise 165 tir. Universite
ogrencilerinin uzaktan egitimde iyi 6gretim elemani algilari ortalamalari ise 137.82 dir ve madde ortalamasi 4.17
dir. Universite dgrencilerinin Uzaktan Egitimde lyi Ogretim Elemani Algilarinin ise ¢ok iyi diizeyde oldugu

soylenebilir.

Universite 6grencilerinin uzaktan egitim ile ilgili yasamakta olduklar problemlerle ilgili gériisleri en az yasadiklar
problemden en ¢ok yasadiklari probleme goére siralamis dolduklari frekans tablosu incelendiginde ise; en yiiksek
frekans (187) dir. Bu deger Universite 6grencilerinin 1. Sirada yani yasadiklari problemler icinde en az Bilgisayar
okuryazarlik eksikliklerinden kaynaklanan problemleri oldugunu gostermektedir. 2. Sira igin verilen frekanslar
kendi iginde degerlendirildiginde (82) ile uzaktan egitimden kaynaklanan problemleri de uzaktan egitimde
yasadiklari problemler iginde en az problem yasadiklari ikinci durum olarak gordiikleri séylenebilir. 3. Sirada
Olgcme degerlendirme problemleri ve sonrada 6gretim elemanindan kaynakli problemler olarak distindikleri
sdylenebilir. Ogrencilerin siralamalari kendi icinde degerlendirildiginde; en cok evde gerekli ortamin
olmamasindan kaynaklanan problemler yasadiklarini, daha sonra internet erisiminden kaynakli problemler ve

ondan sonra da akademik personelle iletisim eksikliginden kaynakli problemler olarak belirtmislerdir.

Universite 6grencilerinin uzaktan egitime karsi tutumlari ve uzaktan egitimde iyi 8gretim elemani algilari bélim

degiskenlerine gore farklilasip farklilasmadigina dair bulgular tablo 3. de verilmistir.

Tablo 2. Bolum Degiskeni Verileri

Boliim N X Ss p
o Tirkge Ogretmenligi 63 37,83 8,38 0,015
lIkSgretim Okul Oncesi Ogretmenligi 71 37,56 13,34 0,007
Matematik Resim Ogretmenligi 61 36,90 10,19 0,003
Ogretmenligi _
Fen bilgisi Ogretmenligi 50 37,13 11,73 0,009

552



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Tablo 2’de ki veriler incelendiginde; ilkégretim Matematik Ogretmenligi égrencilerinin uzaktan egitime karsi
tutum tutumlari ile Tiirkge Ogretmenligi (p = 0,015), Okul Oncesi Ogretmenligi (p = 0,007), Resim Ogretmenligi (p
=0,003), Fen bilgisi Ogretmenligi (p = 0,009) dgrencilerinin uzaktan egitime karsi tutumlari arasinda ilkdgretim
Matematik Ogretmenligi Ogrencileri lehine anlaml diizey de farklilik oldugu tespit edilmistir. Bununla birlikte
Sosyal Bilgiler Ogretmenligi de dahil tiim béliimlerin uzaktan egitime karsi tutumlarinda aralarinda istatistiksel
olarak anlamli bir farkhilik bulunmamaktadir. Universite &grencilerinin uzaktan egitimde iyi 6gretim elemani

algilari bolim degiskenine gore farkhlagsmadigi (p=0,298) tespit edilmistir.

Universite dgrencilerinin uzaktan egitime kargi tutumlar ve uzaktan egitimde iyi dgretim elemani algilari

evlerinde bilgisayar olmasi degiskenine gore farklilasmakta olup olmadigina dair bulgular Tablo 3. te verilmistir.

Tablo 3. Evde Bilgisayar Bulunmasi Degiskeni

Evde Bilgisayar N X Sd F p
Bulunmasi Durumu
Uzaktan egitime karsi tutum Yok 255 37,05 10,84 0,569 0,000
Var 249 41,25 11,26
Uzaktan egitimde iyi 6gretim Yok 255 137,46 15,59 2,690 0,581
elemani algilarn Var 249 138,18 13,42

Tablo 3. incelendiginde; dgrencilerin uzaktan egitime karsi algilarinin evlerinde bilgisayarlarinin olup olmama
durumuna gore degistigi tespit edilmistir. Evinde bilgisayar olan 6grencilerin uzaktan egitime karsi tutumlarinin
evlerinde bilgisayar olmayan o6grencilere gore istatistiksel olarak anlamh dizeyde farklilik oldugu (p=0,000)
saptanmistir. Evinde bilgisayar olan 6grencilerin uzaktan egitime karsi tutumlarinin evinde bilgisayar olmayan
ogrencilere gore daha pozitif oldugu sdylenebilir. Bununla birlikte evlerinde bilgisayar olup olmama durumunun

uzaktan egitimde iyi 6gretim elemani algilari tizerinde bir etkisinin olmadigi p=(0,581) saptanmistir.

Universite dgrencilerinin uzaktan egitime karsi tutumlar ve uzaktan egitimde iyi 6gretim elemani algilari

evlerinde internet erisiminin olmasi degiskenlerine gore farklilasmakta olup olmadigina dair bulgular Tablo 4. te

verilmistir.
Tablo 4. Evde internet Bulunmasi Degiskeni
Evde internet Bulunmasi N X Sd F p
Durumu
Yok 38 35,36 10,98 9,872 0,000
Uzaktan egitime karsi tutum Sinirli zamanlarda 241 37,49 10,94
Var 229 41,43 11,12
o Yok 38 13574 18,15 0,825 0,439
Uzaktan egitimde iyi 6gretim Sinirli zamanlarda 241 137,31 14,89
elemani algilari Var 229 138,56 13,53

Tablo 4 incelendiginde; tiniversite dgrencilerinin evlerinde internet erisiminin olmasi durumuna gére uzaktan
egitime kars! tutumlari arasinda istatistiksel olarak anlamli diizeyde farklilik oldugu (p=0.000) tespit edilmistir.
Evlerinde internet erisimi olan 6grencilerin uzaktan egitime karsi tutumlarinin evinde kismen internet olan ve hig

internet olmayan 6grencilere gére daha olumlu oldugu séylenebilir. Bununla birlikte {iniversite 6grencilerinin
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evlerinde internet erisiminin olmasi durumuna goére uzaktan egitimde iyi 6gretim elemani algilar arasinda

istatistiksel olarak anlamh diizeyde farkhlik olmadigi (p=0.439) tespit edilmistir.

Universite 6grencilerinin uzaktan egitim hakkindaki goriislerini daha detayli tespit edebilmek amaciyla
ogrencilere agik uglu sorular sorulmustur. Verilen sorulara vermis olduklari cevaplardan olusan kod ve kategoriler

tablolar halinde verilmistir.

“Uzaktan egitim hakkinda ne dislinlyorsunuz, avantajlari ve dezavantajlari hakkinda bilgi verir misiniz?”

sorusunun analizi sonucu elde edilen bulgular
Universite 6grencilerinin bu soruya vermis olduklari cevaplar Tablo 5’te yer almaktadir.

Tablo 5. Uzaktan Egitimin Avantajlari ve Dezavantajlari

Kodlar f Toplam

Zaman ve mekandan bagimsizlik saglama (T2, T3, T4, T5, R1, R2, R3, B4, B5, B6, 20
B7, R1, R4, R5, M2, M3, M5, B3, B4, Sos2)

Egitimin aksamamasi (B1, B2, B4, B8, B9, R3, R5, Sos4) 8

Salgin riskini azaltma (Sos1, Sos3) 2

Ogrenim maliyetini diisiirmesi (Sos5, R4) 2

1

1

34

Avantajlan

Teknoloji ile daha fazla zaman gegirme (M3)
KPSS’ye ¢alisma firsati yaratmasi (B10)
internet, bilgisayar, telefon eksiklikleri (T1, T2, T5, B1, B2, B4, B7, B8, B9, R1, R2, 20
R4, R5, M1, M3, M4, M5, Sos2, Sos3, Sos5)

Yz yuze iletisimin/anlatimin olmamasi (Sos2, Sos5, B3, R5, M2, TF)
Sosyallesememek (T3, M1, M4)

Sinif ortaminin 6grenmeye olan etkisinden mahrum birakmasi
Sinavlarin glvenilir olmamasi (B1, B6, M4)

Bilgisayarda fazla zaman gegirmeye sebep olmasi (M5, B5, R4)
Odaklanma problemi yaratmasi (T3, M1)

Cok 6dev verilmesi (M4, M5)

Bilgisayar becerileri eksikligi olanlarin problem yasamasi (B4, R2)
Samimiyet ve 6grenme istegi motivasyonunu yaratamamasi (T1)
Disiplin problemi yaratmasi (T4)

Anlama problemi yaratmasi (Sos1)

Sorunlarin yiz yize degil maillerle ¢6ziilmeye calisiimasi (Sos4)

Canli ders esnasinda gekingenlikten 6tlri soru sorulamamasi (M5)
Suregte sadece biligsel alana agirlik verilmesi (B5)

isbirlikli yerine bireysel calismaya ydneltmesi (B10)

Uygulamali derslerde hoca kontroliiniin olmayisi ya da eksik olusu (R3)

51

Dezavantajlan

P P RPPRPPRPRPPRPRPEPNNNWWWWD

Tablo 5’e gore Universite Ogrencilerinin uzaktan egitimin dezavantajlari konusundaki avantajlari konusun
belirtmis oldugu gériislerden % 50 fazladir. Universite dgrencilerinin avantaj olarak belirttigi gériisler arasinda en
fazla frekansa sahip olan kod zamandan ve mekandan bagimsizlik saglama kodudur. Katilimcilar bu konuda zaman
ve mekana bagl kalmamanin egitim konusunda kendilerine saglamis oldugu faydalardan s6z etmislerdir. Okula
gitme ve gelme siiresinde zaman kaybinin yasanmamasi (B5), istedigin yerden derse katilma (T4), istedigin zaman
derse katilma (T5), Istedigin zaman derse katilma (T5), Bilgiye kolay erisebilirlik, tekrar tekrar dinleme (T3, B4, B6,
T4), Okula gelmek zorunda kalmamak (M2, M5, B3, B4, R4) seklindeki ifadeler bu koda ait yer alan gorisler

arasindadir. Avantaj kategorisinde ikinci en yiksek frekansa sahip olan kod ise egitimin aksamamasi seklindedir.
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Bu kodda gorls bildiren Universite 6grencileri uzaktan egitimin olaganistu hallerde kullaniminin egitim ve
dgretimin devamini saglamasi agisindan avantajli konumda oldugunu belirtmislerdir. Ornegin B1 kodlu {iniversite
ogrencileri uzaktan egitimin Olaganisti durumlarda kurtarici oldugunu belirtmistir. Avantajlar kategorisinde
salgin riskini azaltma, maliyeti diigsiirme, teknoloji kullanimi arttirma, ¢alisma icin zaman yaratma seklindeki

kodlar da yer almaktadir.

Dezavantajlari kategorisinde Universite 6grencilerinin birbirinden farkh 17 kod bulunmaktadir. Bu kodlar
icerisinde en yiiksek frekansa sahip olan kod (23) “internet, bilgisayar, telefon eksiklikleri” kodudur. Bu kodda
yer alan lniversite 6grencileri her 6grencinin telefon, bilgisayar ya da internetinin olmayisindan, bu sebeplerle
herkesin esit sekilde faydalanamadigindan dolayisiyla firsat esitliginin olmadigindan s6z etmislerdir. Bilhassa
kirsal kesimlerde yasayan 6grencilerin internet veya sebeke problemi sebebiyle egitim-6gretim faaliyetlerinde
problemler yasadigini belirtmislerdir. Bu kategoride frekansi yuksek olan diger kod (6) ise “yuz ylze
iletisimin/anlatimin olmamasi” kodudur. Bu kod uzaktan egitim sebebiyle 6gretmen ve 6grencileri arasinda
gerceklesen gercek sinif ortamindan mahrum kaldigini ifade eden Universite 6grencilerinin gorisleri ile
olusmustur. Bu kategoride uzaktan egitimin sosyallesememe/odaklanma/disiplin/anlama problemi yaratmasi,

motivasyon yaratamamasi, cok 6dev verilmesi seklinde kodlar da yer almaktadir.

“Uzaktan egitimin daha etkili olabilmesi igin sizce siirecin nasil olmasi gerekir?” sorusunun analizi sonucu elde

edilen bulgular

Universite dgrencilerinin bu soruya vermis olduklari cevaplar Tablo 6'te yer almaktadir. Bu kisimda 6grenci
isimleri katihmcilarin gizli tutulmasi ile ilgili etik nedenlerden 6tiiri kendilerine atanan kod isimleri ile

sunulmustur.

Tablo 6. Universite Ogrencilerinin Daha Etkili Uzaktan Egitim Sireci Gorisleri
Kodlar Frekans
Canli yayinlarin ¢ok olmas, gevrimigi egitimin ¢ok olmasi, 6gretmenlerin kendi videolarinin olmasi (T2, 10
T3, Sos3, Sos5, M5, B2, B3, B4, B8, B9)
Daha az 6dev verilmeli (Sos4, M5, B5, B7)
Herkesin esit sekilde faydalanabilecegi bir sistem olmali (R1, R3)
Belli bir program dahilinde dersler yapilmali (M3, R2)
Daha esnek hale getirilmeli (Sos1, Sos2)
Ogretmen ve égrenci siirekli etkilesim halinde olmali-destek halinde olmali (Sos4, T4)
Baslangigta uzaktan egitim sistemiyle alakali ¢ok iyi bir bilgilendirme olmalydi (M1)
Velilerin bilgilendirilmeli evde verimli bir ortam saglanmal (T1)
Ogrencilerin psikolojisi diisiiniilmeli (Sos2)
Denetim mekanizmasi olmali varsa da guglendirilmeli (M3)
Sinavlar Uzerinde glivenirlik agisindan iyilestirmeler yapilmali (B1)
Odevlerin sonuclarinin déniisii daha hizli olmali (B6)
Ogrenci de derslere katiimali (T4)
Daha sik 6dev verilmeli ve daha sik sinav yapilmali (T5)
Yazihm, programlar ve sistemlerin iyilestirilmeli en iyi hal almasi saglanmall
Mifredat esnetilmeli (R5)
Ogrenciler tarafindan da daha gok uygulama videosunun c¢ekilmesi saglanmali (B10)

R R R RRRPRRREPRERRLNNNNLD
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Tablo 6 incelendiginde Universite 6grencilerinin uzaktan egitimin daha etkili olabilmesi igin birgok fikre sahip
oldugunu dolayisiyla bircok goris ortaya koydugu goriilmektedir. Yer alan gorlsler arasinda en ¢ok frekansa sahip
olan kod ise canl yayinlarin daha ¢ok olmasi kodudur. Universite 6grencileri 6gretim elemanlari tarafindan daha
¢ok canli yayin yapilmasinin, daha fazla kendi gektikleri videolarin yer almasinin konunun daha iyi anlasiimasi
acgisindan 6nemli olarak gormektedirler. 4 lniversite 6grencisi de daha az 6dev verilmesinin siireci daha olumlu
etkileyecegini belirtmistir. Uzaktan egitim sisteminin tim 6grencilere hitap etmesi, firsat esitligi saglamasi
konusunda da 2 Universite 6grencisinin gorlisi mevcuttur. Bu koda B4 kodlu 6grencinin “Her 6grencinin
telefonundan bile girebilecegi bir sistem olmasi ve internet gerektirmemesi” seklindeki ifadesi érnek olarak
gosterilebilir. Derslerin belli bir program baz alinarak gergeklestiriimesi, kademe kademe ilerlenmesi de 2
Universite 6grencisinin ifadelerinde yer almistir. Stirecin da ha da esnek olmasinin, gretmen ve 6grencinin strekli
etkilesim halinde olmasi da 2 Universite 6grencisinin ifadelerinde yer almistir. Bunlarin disinda da farkh gorusgler

yer almaktadir.

“Uzaktan egitimin daha etkili olabilmesi icin sizce 6gretim Uyesinin nasil davranmasi gerekir?” sorusunun analizi

sonucu elde edilen bulgular
Universite 6grencilerinin bu soruya vermis olduklari cevaplar Tablo 7’te yer almaktadir.

Tablo 7. Universite Ogrencilerinin Uzaktan Egitimde Ogretim Uyelerinden Beklentileri

Kodlar Frekans
iletisim/etkilesim halinde olmall, isbirligi yapiimali, yardimci ve destek olmali (M3, M4, M5, B1, B6, Sos4, 10
R1, R2, R3, R4)
Daha az 6dev ve igerik olmali (T2, T3, Sos2, B2, B3, B4, B7, B8, Sos1, M2) 10
Video cekerek ders anlatmalilar, daha fazla canh ders olmali (Sos5, B2, B3, B4, R4, B8, B9)
Anlayisli, sabirli ve rahatlatici (M1, M3, B1, B6, B7, B9, R5)
Odevlerin ve sinavlarin siiresini uzatmali (Sos4, T5)
icerik renklendirilmeli, daha gérsel igerik olmali, interaktif aktivitelere yer verilmeli (Sos3, T4)
Notlari sinavlar Gzerinden degil 6devler izerinden vermeli (T3)
Hocalar da iletisim halinde olmali, 6dev ve sinavlar Ust Uste gelmemeli (Sos5)
Ogretim Uyeleri videolarin izlenme oranini takip etmeli ve bu sayi diiserse sebebini 6grencilerle iletisime
gecerek arastirmali (B4)
Surecin nasll islenecegi konusunda baslangicta bizim de dislincelerimiz alinmaliydi 1

R R R NN

Tablo 7 incelendiginde uzaktan egitim sirecinin daha etkili olabilmesi igin Universite 6grencilerinin 6gretim
Uyelerinden beklentilerinin 10 kod altinda toplandigi goriilmektedir. 1 Universite 6grencisi bu konuda goris
belirtmemistir. 10 Gniversite 6grencisinin 6gretim Uyelerinin kendileri ile sirekli iletisim ve etkilesim halinde
bulunmalarini, yardimci ve destek olmalarini beklediklerini ifade etmektedir. Yine 10 liniversite 6grencisi 6gretim
Uyelerinin daha az 6dev vermelerini derslere ait paylasimlarinda ders igerigini hafifletmelerini belirtmektedirler.
Bu koda 6rnek olarak “Cok 6dev yerine arastirmaya yonelik 6devler verilmelidir (Sos1), Nicelik olarak az nitelik
olarak ise daha iyi 6devler tercih etmelidirler (B8), Uygulamaya yonelik daha ¢ok soru verilmeli (M2)” seklindeki
ifadeleri verilebilir. 7 Gniversite 6grencisinin 6gretim lGyelerinden beklentisi kendilerine karsi anlayish, sabirli ve
rahatlatici olmalari yonindedir. Bu koda ait resim 6gretmenliginde 6grenim gérmekte olan bir Universite

Ogrencisine ait 6rnek “Malzeme eksikligimiz oldugu icin hoca bu durumu dikkate almalidir, tolerans gostermeli
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(R5)” seklindedir. Yine 7 Universite 6grencisi 6gretim Uyelerinin paylagsmis olduklari ders igeriklerinde bilhassa
kendilerinin ¢ekmis olduklari ders anlatim videolarina veya canh derslere yer verilmesini beklediklerini
belirtmislerdir. Ayrica 2 Universite 6grencisi 6dev ve sinavlar konusunda da kendilerine verilen sirenin
uzatilmasini, bagka 2 universite 6grencisi ise ders iceriklerinin daha gorsel olmasinin ve interaktif aktivitelere yer

verilmesini talep etmektedirler. Bu kodlarin disinda yine bazi gérusler de mevcuttur.

“Uzaktan egitimde karsilastiginiz problemler nelerdir?” sorusunun analizi sonucu elde edilen bulgular

Universite 6grencilerinin bu soruya vermis olduklari cevaplar Tablo 8'te yer almaktadir.

Tablo 8. Uzaktan Egitimde Karsilagilan Problemler

Kodlar Frekans
Teknolojik eksiklikler (Bilgisayar, cep telefonu, internet) 17
(T2, Sos2, Sos3, Sos5, M1, B1, B4, B6, R1, R2, R5, B10, T1, B9, R3, R4, M4)
Altyapi sistemi ile ilgili eksiklikler 13

(B2, B5, B6, T4, B8, M1, M2, M3, M5, B8, B4, T5, R1

Konularin anlasilmasi ile ilgili eksiklikler (M2, Sos2, T2, B3, R5, Sos4)
Sinavlarla ilgili problemler (R3, R5, T3, Sos1)

Odevler ile ilgili eksiklikler (T3, B10)

Herhangi bir problem yasamayanlar (B7)

=N B

Tablo 8 incelendiginde Universite 6grencilerinin uzaktan egitimle ilgili sorunlarinin alti baslk altinda toplandigi
goriilmektedir. Universite 6grencilerinden on yedisinin uzaktan egitimde karsilasmis oldugu problem iletisim
teknolojileri ile ilgilidir. Universite 6grencileri 6zellikle internet olmak lizere, gerek bilgisayarlarinin gerekse cep
telefonlarinin olmamasiyla alakali siire¢ icerisinde problemler yasadiklarini ifade etmislerdir. “internetimin
olmamasindan veya yeterli cekmemesinden o6tirt 6dev yapamadim, sinavi kagirdim (T1, Sos2, Sos5, B9)”
seklindeki Universite 6grencileri goruslerinden de anlasiimaktadir ki internet eksikligi ciddi sikintilara sebep
olmustur. Uzaktan egitimin alt yapisini olusturan sistemle alakali sikintilar yasadigini belirten lniversite 6grenci
sayisl ise 13’tlr. Bu koda ait “Alt yapi sistemi yeterli degildi, 6dev yiuklemede problemler yasama (B2, B5, T4, B8)
,Yanls 6dev teslimlerinin yapilmasi (R1), Sistemin 6devleri tekrardan yiuklemeye izin vermemesi (M2, M3, BS8),
Alt yapi sisteminin bazen ¢ékmesi (B4, T5), Alt yapi sistemini tam olarak anlasilamamasi (M1)” seklindeki
ifadelerden de anlasilacagl Uzere uzaktan egitim sisteminin isleyisini saglayan sistemlerde meydana gelen
sorunlar Universite 6grencilerine olumsuzluk olarak geri donmustir. 6 Universite 6grencisi yliz-ylze egitimin
olmamasindan kaynakli derslerin konularini, igerigini anlamada problem yasadiklarini ifade etmislerdir. Sinavlarla
ilgili olarak da 4 Universite 6grencisi sinavlardaki glivenlik agiklari ve sinav sirelerinin yetersiz olusu ile ilgili
sorunlar yasamislardir. Odevlerle ilgili olarak da “Odevlerin daha acik ve net olmasi, anlasilir, agik olmali (T3),
“Odevleri nasil yapmamiz gerektigini anlayamiyorduk (B10)” seklinde sikintilardan séz etmislerdir. 1 iniversite

ogrencisi de siiregte herhangi bir problem yasamadigini ifade etmistir.

Egitim hayatiniza uzaktan egitimle devam etmek ister misiniz neden? sorusunun analizi sonucu elde edilen

bulgular

Universite 6grencilerinin bu soruya vermis olduklari cevaplar Tablo 9 yer almaktadir.
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Tablo 9. Universite Ogrencilerinin Egitimlerini Uzaktan Egitimle Yapmak isteme Durumlari
Kodlar Frekans

Okul ortami, ylz ylze daha verimli, nitelikli, motive edici 17
(T3, Sos2, Sos4, Sos5, M4, M5, B1, B2, B6, T4, T5, R1, R3, R4, R5, B8, B9)
Uygulamal derslere uyarlanmasi zor ve verimsiz (M1, R1, R3, B10, B4, M2, B1)
Sosyallesemiyoruz (T1, Sos2, Sos3, M4, R2)

Nitelikli degil (B5, R3)

Adaletli degil, gvenilir degil (B1, M4)

Ciddiye alamiyorum (T2)

Herkes esit olanaklara sahip olmadigi igcin devam etmek istemem (M3)

Etkili ve eglenceli degil (B3)

Hicbir faydasi yok (B7)

Daha esnek, yorucu degil, maddi agidan elverisli (Sos1)

HAYIR

RlR R R R NN

Evet

Tablo 9 incelendiginde Universite 6grencileri uzaktan egitime ¢ok biiyuk bir cogunlukla devam etmek istemedigi
goriilmektedir. Universite 6grencileri uzaktan egitime dzellikle yiiz ylize egitimin daha verimli, nitelikli ve motive
edici olmasindan kaynakli devam etmek istemediklerini belirtmislerdir. 7 Gniversite 6grencisi uzaktan egitimin
uygulamali dersle i¢in uygun olmadigini ifade etmistir. “Pratik uzaktan egitimle saglanamaz, donanimli, tecribeli
bir kisi bu sistemle yaratilamaz (B4), Sadece s6zel derslere devam ederim, sayisal dersler igin uygun degil (M2,
B1)” ifadeleri de bu duruma 6rnek niteligindedir. 5 Universite 6grencisinin de sosyallesemediklerinden 6tir(
devam etmek istememektedir. 2 Universite 6grencisi uzaktan egitimin nitelikli olmadigini 2 liniversite 6grencisi
de sinavlardaki givenirlik sikintilarindan 6tiri sistemin adaletli ve givenilir olmadigini disiinmektedir. Bunlarin
disinda Universite 6grencileri firsat esitligini saglamadigi icin, ciddiye alamadiklari igin, etkili ve eglenceli
olmadigini ve hicbir faydasi olmadigini disindikleri igin uzaktan egitimi tercih etmemektedirler. Sadece 1
Universite 6grencisi de uzaktan egitime esnek, maddi acgidan elverisli ve yorucu olmamasindan 6tiiric devam

etmek istedigini belirtmistir.

TARTISMA ve SONUC

Koronaviris (Covid-19) pandemisi ile beraber egitim sisteminde acil ve kokl bir degisim meydana gelmistir ve
egitim 6gretim faaliyetleri uzaktan egitimle yapilmaya baslanmistir (Bozkurt, 2020). Tum egitim faaliyetlerinin
acil ve zorunlu olarak uzaktan yapilmasi durumu acil uzaktan egitim olarak tanimlanmistir (Baran & AlZoubi, 2020;
Mulenga & Marban, 2020). Bu degisim mecburi ve acil bir bicimde gergeklestigi icin pek ¢ok egitim kurum ve
kurulusu adapte olmakta, sistemi gerektigi gibi ylritmekte zorluklarla karsilasmistir ve pek c¢ok sorunu da
beraberinde getirmistir. Acil uzaktan egitime gecis sadece kurum ve kuruluslari icin degil 6grenci, 6gretmen ve
veli igcinde yeni bir donem, yeni bir egitim anlayisi ve yasantisi getirmistir (Daniel, 2020). Bu yeni egitim 6gretim
sirecinin birkag yil daha siirmesi gerektigi bilim insanlari tarafindan 6n goriilmektedir (Coeckelbergh, 2020). Buna
binaen mevcut durumun ve etkilerinin tespit edilmesi ve varolan aksakliklarin ve eksikliklerin giderilmesi, gerekli
onlemlerin alinmasi ve 6zellikle egitim programlayicilari, sistem yoneticileri ve egiticilerin bu durumdan haberdar
edilerek egitim ortamlarinin tekrar gézden gecirilmesi ve diizenlenmesi biliyiilk 6neme sahiptir (Azevedo vd.,
2020). Bu calismada, Covid- 19 pandemi sirecinde yaklasik bir donem egitim almis Universite 6grencilerinin

uzaktan egitime karsi tutumlarini ve 6gretim Uyesi algilarini belirlemek amaglanmistir. Calismanin sonucunda
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Universite Ogrencilerinin uzaktan egitime kargi tutumlarinin olumlu olmadigl tespit edilmistir. Bu sonug
literatirdeki diger calismalarla benzerlik gostermektedir (Can, 2004; Ersoy, 2015). Baris, 2015 tarafindan yapilan
¢alisma da Universite 6grencilerinin uzaktan egitime karsi tutumlarini 6grencilerin bilgisayar ve mobil cihazlarinin
bulunmasi ve sirekli erisim imkanlarinin olmasi degiskenlerine gore incelemistir. Galismanin sonucunda
bilgisayari olanlarin, surekli internet erisim imkani olanlarin ve mobil cihazi bulunanlarin tutum puanlarinin,
bulunmayanlara gére daha yiiksek oldugu tespit edilmistir. Keskin ve Ozer Kaya (2020) tarafindan pandemi
doneminde uzaktan egitim slrecini degerlendirmek amaciyla 652 Universite 6grencisi ile yapmis oldugu calisma
da, Universite Ogrencilerinin %84 (inlin uzaktan egitimi etkili ve verimli bulmadigl saptanmistir. Bu sonug
literatirdeki bazi ¢alismalarla ise uyusmamaktadir. Yapilan calismalarda 6grencilerin uzaktan egitime karsi
tutumlarinin olumlu oldugu tespit edilmistir (Handel vd., 2020; Mohalik & Sahoo, 2020; Yenilmez vd., 2017; Yildiz,
2016). Ogrencilerin uzaktan egitim - gretim ortami algilari ve memnuniyeti biiyiik 5nem arz etmektedir. Etkili ve
verimli bir bicimde egitim 06gretim yasantisinin gerceklesebilmesi icin 6grencilerin uzaktan egitime karsi
tutumlarinin olumlu olmasi ve bu égretim ortamindan memnun olmalari gerekliligi ortaya cikmaktadir (ibicioglu

& Antalyali 2005; Gonzalez vd., 2020; Trinidad vd., 2005).

Calismada farkh bolimlerdeki Gniversite 6grencilerinin uzaktan egitime karsi tutumlari arasinda anlamli farklilik
oldugu tespit edilmistir. Matematik 6gretmenligi 6grencilerinin uzaktan egitime karsi tutumlarinin Sosyal Bilgiler
Ogretmenligi, Tirkge Ogretmenligi, Resim Ogretmenligi, Fen bilgisi Ogretmenligi, Okul Oncesi ve Sinif
Ogretmenligi 6grencilerinin tutumlarina gére daha pozitif oldugu saptanmistir. Yapilan diger calismalarda da
bolimler ve fakilteler arasinda uzaktan egitime karsi tutumlar arasinda farkliik bulunmustur. Yenilmez vd.
(2017). Bolum degiskeni acisindan bakildiginda, Fen Bilgisi ve Sinif 6gretmenligi programlarinda okuyan 6gretmen
adaylari arasinda anlamli farklilik bulunmustur. Fen Bilgisi 6gretmeni adaylarinin Sinif 6gretmeni adaylarina gére
uzaktan egitime yonelik tutumlarinin daha olumlu oldugu sonucu elde edilmistir. Baris (2015) tarafindan yapilan
¢alisma da; Glizel Sanatlar, Tasarim ve Mimarlik Fakiiltesi 6grencilerinin uzaktan egitime yonelik tutum dizeyleri
diger tim fakiilte, yliksekokul ve meslek yiiksekokullarindan oldukca yiksek ¢ikmistir (Agir, 2007; Dikbas, 2006;
Karatas vd., 2015).

Yapilan ¢alismada Universite 6grencilerinin yasadiklari problemler ile ilgili yapilan milakat ve tarama yonteminin
her ikisinde de paralel sonuglar elde edilmistir. Sonuglarda; en ¢ok evde gerekli ortamin olmamasindan
kaynaklanan problemler yasadiklarini, ikinci olarak internet erisiminden kaynakli problemler ve liciincl olarak
akademik personelle iletisim eksikliginden kaynakli problemler olarak belirtmislerdir. Universite 6grencilerinin
yasadiklari problemler icinde en az Bilgisayar okuryazarlik eksikliklerinden kaynaklanan problemleri oldugunu
gostermektedir. 2. sirada uzaktan egitim sisteminden kaynaklanan problemler, 6lgme degerlendirme problemleri
ve sonrada 6gretim elemanindan kaynakl problemler olarak dislindikleri tespit edilmistir. Bunlara ek olarak;
ylz-ylze egitimin olmamasindan dolayi derslerin konularini ve icerigini anlamada problem yasadiklari, sinavlarda
glivenlik agiklari ve sinav sirelerinin yetersiz olusu ve verilen 6devleri anlamama gibi problemlerinin oldugunu
diisiindiikleri tespit edilmistir. Universite 6grencilerinin teknolojiyi sorun olarak gérmelerinin nedeni evlerinde

bilgisayar ve internet olmayan yada kismen olan 6grenci sayisinin ¢ok olmasindan kaynaklanabilecegi
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distndlmektedir. Clinkil calismanin sonucunda evde bilgisayar olmayan ve evde interneti olmayan ya da bunlara
kismen sahip olan 6grencilerin uzaktan egitime karsi tutumlarinin evinde bilgisayar ve internet olanlara gore
anlamh diizeyde olumlu oldugu tespit edilmistir. Covid doneminden dolayi yasanmaya baslanan kisith ve mesafeli
sosyal hayattan dolayi bireyler evde kalmak zorunda kalmiglardir ve internet cafe gibi internet ve bilgisayarin
oldugu yerlerden yararlanamamiglardir. Bu durum bireylerinde internet ve bilgisayar gibi teknolojik araglara
ulasamamalarina sebep olmustur ve uzaktan egitime aktif katilamadiklari igin tutumlarinin olumsuz yénde oldugu
soylenebilir. Daniel, (2020) Covid-19 pandemi silrecinde bireyler alisilagelmis egitim hayatlarindan yani
okullardan uzaklasarak evlerinde sahip olduklari teknolojik ve internet olanaklari ile egitim 6gretim faaliyetlerine
devam etmek durumunda kalmislardir. Borup vd. (2020) uzaktan egitim slrecine acil olarak gegilmesi, uzaktan
egitim sistemini yiritebilecek beceriye sahip olmayan 6gretmenlerin ders yiritmek zorunda kalmasi, ders
iceriklerinin ve 6lgme faaliyetlerinin detayli bir bicimde hazirlanamamasi ve bunlarin meydana getirmis oldugu
pekcok aksaklik ortaya ¢ikmigtir. Uzaktan egitim sirecinde genel olarak 6grenciler teknoloji faktori ile ilgili
problemler yasamaktadirlar (isman, 2011; Sankar vd., 2020) internet baglantisi konusunda sorunlarla
karsilasmaktadirlar (Yildiz, 2016; Adnan & Anwar, 2020; Gunawan vd., 2020) ve igerik kalitesinin zayif olmasi,
egitim dokimanlari ve kullanim kilavuzlarinin olusturulmamasi, (Balaban, 2012) dersler siirecini bilgisayarda
takip etme, anlatilanlari anlama ve igsellestirme, Chao vd. (2006) 6lgme degerlendirme sirecinin gerektigi gibi
tasarlanamamasi, sorularin anlasilamamasi, givenlik kontroliiniin tam olarak saglanamamasi, Usun (2006) sosyal

etkilesimin azligi ve 6g8reticiye erisememe vb. sorunlar yasamaktadirlar.

Universite dgrencilerinin yaklasik olarak tamaminin uzaktan egitimle egitim almak istemediklerini diisiindiikleri
saptanmistir. Bu durum ¢alismanin nicel verilerini destekler niteliktedir. Bununla birlikte uzaktan egitimi almak
istememe nedenleri ile dezavantaj olarak gormiis olduklari tim noktalar birbiri ile birebir 6rtiismektedir. Bu
durum 6grencilerin dezavantaj olarak gérmus olduklari seylerin uzaktan egitimin ana unsurlari olmasi ve uzaktan
egitim almalarini engelleyecek temel etkenler olmasindan kaynaklanmakta olacagi diisinilmektedir. Dezavantaj
olarak; teknoloji, internet, bilgisayar ve telefon gibi teknoloji eksikliklerinin olmasi, yiz ylze iletisimin ve ders
anlatiminin olmamasi, 6dev yogunluklu ders islenilmesi, uygulamali derslere uyarlanmasinin zor ve verimsiz
olmasi, okul ortaminin yaratilamamasi, samimiyet ve 6grenme istegi motivasyonunu yaratamamasi adaletli,
glvenilir ve nitelikli bulmamalari, teknoloji ile daha fazla zaman gecirme ve sosyallesememeleri olarak
nitelendirmislerdir. Bununla birlikte; yiiz yuze egitimi daha verimli bulmakta olduklarini ve uzaktan egitimi ciddiye
alamadiklarini, disiplin problemi yarattigini ve odaklanma problemi yasadiklarini, herkesin esit olanaklara sahip
olmadigini, sinif ortaminin 6grenmeye olan etkisinden mahrum olduklarini, sinavlarin giivenilir olmadigini,
bilgisayar becerileri eksikliklerinden dolayi problem yasamlarini, isbirlikli yerine bireysel ¢calismaya yéneltmesi ve
anlama problemi yaratmasini da negatif 6zellikleri olarak belirtmislerdir. Calismanin sonuglari literattrdeki diger
calismalarin sonuclari ile benzerlik gdstermektedir. Ogrenciler uzaktan egitimden ziyade yiiz yiize egitimi tercih
etmektedirler. Clinki derslerin normal 6gretimdeki motivasyona sahip olmadigini diisinmektedirler (Johnson
vd., 2000). Uzaktan egitim esnasinda kullanilan ders igeriginin, ders anlatim yéntemlerinin ve kullanilan

materyallerin yeterli olmamasi, gereken niteligi tasimamasi (Bolliger & Wasilik, 2009; Chang & Fang, 2020;
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Simonson vd., 2011), iletisimde olabilecekleri 6gretim elemanlarinin olmamasi ve ilgi ve alakay derse ¢ekecek
pek cok etkenden yoksun olmasi (d’Orville, 2020), sinif ortaminin olmamasi ve 6grencinin kendini 6grenme
ortaminda yalniz hissetmesi, sinif ortaminin bireyler Gzerindeki olumlu etkilerinden yasanamamasi (Chang &
Fung, 2020; Ozgdl vd., 2017), bireyin anlamadigi yerleri aninda soramamasi (Cronje, 2001) uzaktan egitiminde

gergeklestirilen egitim 6gretim faaliyetlerinin niteligini olumsuz etkilemektedir (Ali, 2020).

Calismanin sonucunda Universite 6grencileri uzaktan egitimin avantajlari olarak; zaman ve mekandan bagimsizlik
saglamasi, egitimin aksamamasi, salgin riskini azaltmasi, 6grenim maliyetini dislirmesi, KPSS'ye ¢alisma firsati
yaratmasi daha esnek olmasi ve yorucu olmamasi olarak nitelendirmislerdir. Salgin hastaligin oldugu su glinlerde
hastaligin yayilma riskini azaltmak igin uzaktan egitimle egitim 0Ogretim faaliyetlerine devam etmek
gerekmektedir (Chiodini, 2020). Pandemi siirecinde bireye okul ortamindan uzakta ve diger insanlardan izole bir
bigimde egitimlerine kendi evlerinde istedikleri zaman devam etme firsati vermektedir (Allen vd., 2020; Al-Okaily
vd., 2020). Uzaktan egitim ailelerin normal egitime gore daha az mali yiik getirmektedir; fakat pandemi
sirecinden 6nce normal egitim icin gerekli ihtiyaclar aileler karsiladigi icin pandemi déneminde internet ve

teknoloji gibi ekstra ihtiyaglar meydana gelmistir (Almaiah vd., 2020).

Yapilan ¢alismada; tiniversite 6grencilerinin 6gretim elemani algilarinin olumlu diizeyde oldugu tespit edilmistir.
Bununla birlikte tniversite 6grencilerinin 6gretim Gyesi algilarinin bélimlere gore, evinde internet ve bilgisayar
olup olmama durumuna gore degisiklik gostermedigi tespit edilmistir. Jelfs vd. (2009) bir Universitede dokuz
fakiilteden katilimcilar ile yaptiklari galismada, fakilte ve iyi 6gretim Uyesi algilari dikkate alindiginda anlamli bir
fark bulunamamistir. Calisma da; Universite 6grencilerinin akademik personelle iletisim problemi yasadiklari
tespit edilmistir. Ogrenciler akademisyenler siirekli etkilesim halinde olunmasi gerektigini diisiinmektedirler ve
akademisyenlerin 6grencilerin psikolojisini de disiinerek 6grencilere karsi anlayish, sabirli ve rahatlatici bir
bicimde davranmalarini beklemekte olduklari saptanmistir. Bununla birlikte 6grenciler; karsilasmis olduklar
sorunlari yiz yize degil maillerle ¢oziilmeye calsilmasi, canh ders esnasinda cekingenlikten 6tlrii soru
sorulamamalari, siirecte sadece bilissel alana agirlik verilmesi ve uygulamali derslerde hoca kontroliiniin olmayisi
ya da eksik olusu, 6devlerin ve sinavlarin siuresinin uzatmasinin gerekliligi, hocalarin birbiriyle iletisim halinde
olmalari ve 6dev ve sinavlarin st tste gelmemesinin gerektigini distindikleri tespit edilmistir. Bozkurt ve Sharma
(2020); 6grencilerin uzaktan egitimde yeterince akademisyenlerle iletisim kuramadiklarini Ozgél vd. (2017);
hosgoril, iletisime agik ve rehberlik edici bir kisilige sahip olmalarini istediklerini belirtmektedirler. Calismada
Universite 6grencilerinin; uzaktan egitim slirecinde derslerde ¢ok 6dev verildigi ve daha az édev verilmesi
gerektigi, derslerin video ¢ekerek ders anlatiimasini ve daha fazla canli ders olmasini, igerigin renklendirilmesini,
daha gorsel icerik olmasini, interaktif aktivitelere yer verilmesini, miifredatin esnetilmesini istedikleri tespit
edilmistir. Rapanta vd. (2020) tarafindan tarafindan yapilan g¢alismanin sonuglari bu galismanin sonuglarini
destekler niteliktedir. Universite dgrencilerinin akademisyenlerden sunumlarini daha etkili hale getirmeleri
gerektigini duslindlklerini saptamislardir. Anderson (2020) 6grencilerin sunumlarin ¢cok monoton ve sikici
oldugunu disindiklerini ve akademisyenlerden igerikleri eglenceli ve gekici kilmalarini beklediklerini

belirtmektedir. Kirtlinci ve Kurt (2020) tarafindan pandemi déneminde yapilan ¢alismada 6gretim yelerinin
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o0dev yogunluklu olarak sirecini surdirdikleri ve 6grencilerin bu durumdan memnuniyet duymadiklari
belirlenmistir. Bununla birlikte Howland ve Moore (2002), 6grencilerin ders 6devlerinin amacina ulasmadigini ve

odev siirecinin iyi ve etkili bir bicimde tasarlamadiklarini distindikleri tespit edilmistir.

Calismanin sonucunda elde edilen verilerde 6grenciler uzaktan egitimden beklentilerini: baslangigta uzaktan
egitim sistemiyle alakali ¢ok iyi bir bilgilendirme olmaliydi, veliler bilgilendirilmeli evde verimli bir ortam
saglanmali, belli bir program dahilinde dersler yapilmali, daha da esnek, sinavlar tzerinde giivenirlik agisindan
iyilestirmeler yapilmali, denetim mekanizmasi olmali varsa da gliclendirilmeli, 6devlerin sonuglarinin dontsi
daha hizli olmali ve 6grenci de derslere katilmal olarak ifade etmislerdir. Pandemi doneminde hizh bir sekilde
uzaktan egitime gecilmesi egiticilerin, kurumlarin ve uzaktan egitim alt yapi sistemlerinin hazirliksiz
yakalanmasina neden olmustur. Bu ylizden sistem c¢ok iyi bir bicimde hazirlanip uygulama basamaklari ve
icerikleri gerektigi gibi uygulamaya konulamamistir. Bu sistemin ¢aligabilirligi tam olarak denetlenmeden,
sistemin uygulayicilari olan egitimcilere gerekli egitimler verilemeden ve sistemin kullanicilari olan 6grenciler
sistem hakkinda tam olarak bilgilendirilmeden sistemin kullanilmaya baslanmasi, beraberinde sistemin etkili ve
verimli olmamasina da sebep olmustur (Coeckelbergh, 2020; Shahzad vd., 2020). Uzaktan egitim sisteminde ders
icerikleri ve ders miifredati iyi belirlenmeli, daha esnek olmali ve iyi bir programlama yapilarak yurtttalmelidir
(Bozkurt vd., 2010; Zawacki-Richter, 2021). Uzaktan egitimde sadece 6grenci ve egitmenlerden ibaret olmadigi,
ozellikle 6grenciler bu slrecte velileri ile birlikte olduklari igin ailelerin de stire¢ konusunda bilgilendirilmeleri ve
bu siirece onlarinda dahil edilmeleri gerekmektedir. Boylece 6grencilerin 6grenme yasantilarinin kontrold,
O0grenme ortamlarinin saglanmasi ve dizayni ve 6grenme yasantilari hakkinda bilgi sahibi olma ve destek verme

acisindan 6nemlidir (Borup vd., 2020).

ONERILER

Calismanin sonucunda genel olarak; Gniversite 6grencilerinin uzaktan egitime karsi tutumlarinin olumsuz oldugu
ve uzaktan egitime devam etmek istemedikleri tespit edilmistir. Bunun temel nedeni olarak; internet, bilgisayar
gibi teknolojik alt yapinin olmamasi ve uzaktan egitim sisteminden kaynaklanan aksakliklari géstermislerdir.
Ogrencilerin sistem konusundaki tutum ve memnuniyetleri onlarin 6grenme yasantilarini olumsuz
etkileyebilecegi icin 6zellikle egitim politikacilarinin bu durumu goéz 6niinde bulundurarak egitim sisteminde
kullanilabilecek 6zellikle internet desteginde bulunulmasinin énemli oldugu disiiniilmektedir. Universite
ogrencilerinin 6gretim lyelerine karsi tutumlari olumlu olmakla birlikte bazi elestirilerin oldugu tespit edilmistir.
Ogretim lyelerinin dersleri 6dev agirlikl degil, video agirlikli islemeleri ve ddevleri azaltmalarini, dgrencilerin ruh
hallerini anlamaya calisarak, daha anlayish, Ozverili ve sabirli davranmalarini, 6grencilerle iletisim halinde
olmalarini, sorun sorulara daha hizli bir bicimde cevap vermeleri ve onlara bu sirecte destek olmalarinin
ogrencilerin derslere olan ilgi ve motivasyonlarini artiracagi soylenebilir. Ders iceriklerinin ve anlatim seklinin
zenginlestirilmesi, sinavlarin giivenirliginin ve denetim mekanizmasinin sirekli kontroliiniin saglanmasi, sistemin
aksamadan devam ettirilmesi ve sistem hakkinda 6grenci, veli ve egiticinin bilgilendirilmesi, ders programlarinin

etkili ve verimli olacak sekilde dizayn edilmesinin egitim 6gretim faaliyetlerinin sorunsuz bir bicimde
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gerceklestirilmesi ve etkililigini saglayacagi diisiiniilmektedir. Ogretim {iyelerinin ézellikle bu (Covid- 19 pandemi)
donemde 6grenci psikolojisini anlama, onlarla dogru ve etkili iletisim kurma, onlara rehberlik etme, aileleri ile de
iletisim icinde bulunarak, 6grencilerin evdeki ¢calisma ortamlarinin dizayni, siirecin takibi ve 6grenme yasantilari
dogrultusunda meydana gelebilecek ihtiyaglarin giderilmesi konusunda destek olma ve isbirligi iginde siireci
yuriitmelerinin 6grencilerin Uzerindeki psikolojik olumsuz etkileri azaltacagi ve 6grencilerin daha iyi bir ruh hali
icinde egitime devam etmelerine katki saglayacagi distinilmektedir. Velilerin bilinglenmesi ve bilgilendirilmesi
hususunda devletlerin egitim politikacilari televizyon, sosyal medya vb. iletisim araglari ile de gereken egitimi

verebilir ve boylece yaygin etkiyi saglayabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: Birinci ve ikinci yazar bu makaleye %35 lgilincii yazar ise %30 katkida bulunmustur.
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