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ABSTRACT

The purpose of this study was to adapt the Tree of Life application, which was developed based on
narrative approach and used for trauma interventions frequently, into career counseling and
evaluate its effectiveness on secondary schoolers’ career decision-making self-efficacy. Within the
scope of the study, the effectiveness of career counseling program based on narrative therapy was
investigated. This study is a quasi-experimental research which was carried out in Turkey. In this
research, a 2X2 quasi-experimental design with pre-test and post-test measurements was used.
First, two groups were formed, one as experimental and one as a control group. The career story
development program based on the narrative therapy which was developed by the researchers
was applied on the participants in the experimental group. All of the participants in the study were
seventh grade students in the secondary school and 14 years old. The experiment group had 13
participants (6 male, 7 female), and the control group consisted of 12 participants (5 male, 7
female). Demographic Form and Career Decision-Making Self-Efficacy (CDMSES) Scale were used
as the data collection tools. In order to examine the research questions, Mann Whitney U-test was
conducted between the pre-test and post-test scores of the experimental and control groups.
According to the findings, while there was no significant difference between the pre-test scores for
all sub-dimensions and total scores of the experimental group and the control group (p>, 05),
significant differences were observed in the post-test scores in favor of the experimental group (p
<, 05).
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INTRODUCTION

The self-efficacy concept has an important function in the motivation process (Bandura, 1994). It is defined as an
individual’s belief in the ability to regulate and perform the necessary behaviours to achieve a certain level of
performance (Bandura, 1986, 1997). Leithwood (2007) described self-efficacy as an individual’s belief in their
capacity to perform a task or their ability to achieve a goal. The level of efficacy expectation is important
ingenerating successful behaviours. Individuals with high expectations of efficacy are said to be functioning at a
higher level because of persistence, patience, and their capacity to overcome barriers (Pajares, 1996; Ritter et
al., 2001). Self-efficacy is a combination of general confidence perception (Chen et al., 2001; Yildirm & ilhan,
2010) as well as confidence regarding a specific task (Akin et al., 2014; Bardakci et al., 2018;).According to
Bandura (1997), self-efficacy has four main sources. These are successful performance experiences or learning
experiences, indirect learning, social persuasion, and physiological and emotional states. According to this, the
individual’s experience of successful life in the past, observing the successful experiences of others, being
supported and encouraged by his environment, positive emotions and physiological reactions to situations feed

his self-efficacy.

Career decision self-efficacy is conceptualized by integrating Crites’ (1961, 1965) career maturity model and
Bandura’s (1977) concept of self-efficacy. In career decision-making self-efficacy is defined as the belief that the
individual will successfully fulfill the tasks necessary for making a career decision when using social cognitive
career theory (Taylor & Betz, 1983). The career decision making self-efficacy was found to be highly effective in
an individual’s choice regarding the job (Hackett & Betz, 1989; Hackett, 1995; O’Brien et al., 1999) and the major
(Lent et al., 1984, 1986; Peterson, 1993; Bergeron & Romano, 1994). Career decision making self-efficacy and
outcome expectation interact with individuals’ learning experiences, self-efficacy beliefs, outcome expectations,
and affect the choices made (Hackett & Byars, 1996). Studies have reported that individuals with high career
decision-making self-efficacy experience less career indecision (Buyiikgoze-Kavas, 2011; Creed et al., 2006;
Oztemel, 2012), have higher tolerance to uncertainty in career decision making (Kirazci, 2019; Storme et al.,
2019), career optimism (Garcia et al,2015), career adaptability (Guan et al., 2016; Rudolph et al., 2017) and career
development levels (Anderson & Brown, 1997; Bozgeyikli et al., 2009; Lee & Lee, 2012). Developing an
individual’s belief in their own competence also increases the likelihood of experiencing the tasks in which they
have competence. There are certain behaviors expected from individuals with career decision-making skills. The
career decisionmaking self-efficacy, which was adapted from Bandura’s theory, was inspired by Crites’ career
maturity model to determine the skills that should be defined in the career decisionmaking process (Betz & Luzzo,

1996).

The career decision making self-efficacy, which is the dependent variable of this study, is discussed based on the
model of Crites (1978). The career decisions, which are good according to Crites (1978)’s career maturity model,
can be realized by fulfilling the qualifications in five different dimensions. These five dimensions of Crites were

used to describe the areas related to self-efficacy of individuals in making a career decision. These areas are: (a)
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Self-Appraisal, (b) Occupational Information, (c) Goal Selection, (d) Planning, and (e) Problem-Solving. In this
study, the psychoeducation program prepared by adapting the tree of life application used in narrative therapy

to career counseling was aimed to improve the career decisionmaking self-efficacy of the participants.

Narrative Career Counseling

Narrative therapy, which has been used in many different problem areas, has also been adapted to career
counseling. The narrative therapy approach is not a new approach in this area. Cochran’s narrative career
counseling, McMahon and Watson’s the system theory framework, Peavy’s socio-dynamic approach, and
Savickas’ friends life-style approach can be evaluated in a broader contextual approach (McMahon & Watson,
2012). Narrative career counselingemphasizes the notion of self-concept of self that consists of traits, using the
storyteller metaphor for the clients (Patton & McMahon, 2006). While the narrative approach was based on the
Super’s theory with the implementation of Savickas, the McMahon and Watson applications were based on the
system approach. It would not be appropriate to say that all narrative approaches are coming from the same
foundation. Each of these approaches, which have similar general frameworks, have unique characteristics.
Recently, Savickas’s career- construction theory has become a widely used approach in career counseling. The
career construction theory (CQC), based on Super’s developmental approach and McAdams (1995) views, speaks
of three dimensions of differences between individuals. These are stated as innate personal characteristics,
individual status and problems, and personal storytelling. Savickas (2013) deals with individual differences as

four levels in this context:

1. Level: What does the individual have individually?

2. Level: What is his/her problem? This refers to the problematic conditions for the individual. These conditions
are related to the individual’s values, life goals and personality structures.

3. Level: Career storytelling. This is how the individual expresses the changes in the career process. This is the
answer to the question “how does an individual express the changes and their quest for self”.

4. Level: This level includes learning and decision-making processes that mobilize in the process of career

development.

In Savickas’ career construction theory (2012, 2013) questions about role models, tv shows, films, tv series,
mottos, scenarios and early recollections were asked. In this technique, questions are asked to discoverthe clients
role models, social environment preferred, personal interests, general preferred environments, and the main
elements in the life story. To reveal these, questions can contain TV programs that they love, the meaningful

relationships in their lives, and the first memories they can recall. Once discovered, these themes are evaluated.

This group activity was based upon McMahon and Watson’s (2012) storytelling approach. This approach takes
its theoretical foundations from the Systems Theory Framework. In this approach, the careers of individuals are

formed under the effects of three systems. The first is the individual system that includes the individual’s abilities
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and values. The second is the social system that includes family members and friends. The final one is the

environmental system that includes the geographical location and the labor market (McMahon & Watson, 2012).

Clients, while working on their stories, develop awareness of their current situation, and then begin to recognize
the areas they need to intervene in to create changes in their stories. The counselor utilizes the understanding
that there are some structures related to the career process of the narrative career counseling. These basic

structures can be expressed as connectedness, reflection, meaning, learning, and action (McMahon et al., 2012).

Connectedness refers to the relationships, belongings and affiliations that affect the behaviors of individuals.
Reflection involves considering the current situation or evaluating a different result when analyzing thesituation,
and analyzing it from different angles. Meaning is to evaluate the behaviors and contexts together and to develop
a better understanding of who they are. Meaning can be considered as a situation consisting of awareness,
insight, interpretation and interpretation processes. Learning is a concept that includes the reflection, thinking
and planning processes between an action and the other action. Action can be summarized as the capacity of

individuals to speak and act on their own behalf (Mahoney, 2003; McMahon, 2005).

Some counseling questions are used for each basic structure. The questions used are expressed in three levels.
The first level of the questions asked differentiate the content and experiences of the client. The second-level
guestions evaluate the interactions repeated. The third-level questions aim at examining what can be said for

the future when the current situation is evaluated (McMahon & Watson, 2012).

The Tree of Life Technique

The tree of life was first developed by Ncube Millo and used in Zimbabwe with individuals who lost their parents
from HIV. It has since been enriched with narrative elements. Today, it is used in many countries through
workshops, especially when working with trauma survivors (Ncube, 2007). There are many different applications
of the narrative approach. One of the interventions developed based on the narrative therapy is the tree of life
approach. The application of the tree of life is used as an important psychosocial support tool in narrative therapy
applications (German, 2013). The tree of life, which is a frequently used approach in different age groups and in
different problem areas, especially with children, is a useful technique in group application. In the tree of life,
the roots, the body, the leaves, the fruits and even the animals under the tree express certain aspects of life and
certain people. With all the different aspects together in the tree of life activity, individuals can see the features
that make themselves strong or weak, and the knowledge and understanding may be used to have more hopefor
the future (Ncube-Mlilo & Denborough, 2007). Although the tree of life implementation is generally completed
in eight working hours, it is aimed to evaluate the model in five sessions by focusing on the aspects of the model
which will be useful in career counseling. The tree of life application consists of the following sections while
working with children (Ncube-Mlilo & Denborough, 2007):

Part 1: The tree of life.

Part 2: The forest of life.
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Part 3: The storm time.

Part 4: Certifications and song.

The tree of life is designed to focus on individuals with traumatic experiences. It is not used in this context in
career counseling. But the first part of the tree of life consists of creating individuals’ own tree of life, which
includes developing insight into their strengths and weaknesses. Individuals should first recognize themselves
and the opportunities around them in the career decision making process. The tree of life can be expressed on a
tree metaphor with participants strengths, weaknesses, surroundings, opportunities, risks, backgrounds, dreams
of the future or the events, situations, and qualities they are currently experiencing with colored pencils. Next
they make the story of the tree together with a leader and a group. Thru this process, individuals become aware
of both themselves and their social resources. They can recognize their strengths and weaknesses and be more
hopeful for the future. Using the tree of life with children who have lost family members is an important

technique to develop hope for those children (Lock, 2016).

The scope of this study is limited to part 1, “the tree of life”, as it is focused on individuals knowing themselves
and evaluating their abilities, values, and plans for the future with a realistic perspective, and to raise awareness
as to what they will do in the context of their goals. The topics discussed in the part 1 are independent of the
traumatic experience. When working on dealing with traumatic experiences, this part provides the ground for
those studies. The main purpose of this study for individuals to get to know themselves and to realize their

resources. Therefore, other parts of traumatic life interventions were not adapted within the scope of the study.

Purpose of the Study

This study was conducted to evaluate the career decision making self-efficacies of the secondary school students
in Turkey with the Tree of Life Career Counseling Program. The purpose of working with secondary school
students in this study is that this time frame and is important in terms of career decision-making in Turkey.
Students select their high school in this period. The choice of a specific high school as it relates to the transition
to university studies is an important turning point in the choice of career. High schools are segmented by
vocation, and students can choose the one that best suits their career choice. There is sience high school, social
sciences high school, industrial vocational high school, health vocational high school and general high school.
Additional points are given to students of some high schools in the university entrance exam in the Turkish
education system. While high school curriculums vary according to the type of the high school, the success
achieved in the examinations in the transition to the university is directly affected by the choice of the high

school.

When career counseling was first introduced, it was a structured process which was intended as an aid service
to individuals in the job and occupation selection process (Holland, 1996). Some theoretical approaches have
seen career counseling as a developmental service to be offered throughout life. Super et al. (1996), suggest that

the career process continues throughout life. According to them, individuals up to 14 years of age are in the stage
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of growth in terms of career development. Then an individuals continues theircareer development with a
crystallization period. The crystallization of career selection means that an individual realizes their skills and
values of interest and clarifies them by making evaluations related to occupations or jobs related to these

abilities.

In the crystallization period, students need to develop a career identity to improve their career readiness (Akos
et al., 2004). When the school system in Turkey is considered, this period covers the end of secondary school and
the whole high school period. Specifically, there are selection periods of high schools in secondary schools, and
selection periods for universities, departments, and occupations in the early years of high schools. In this period,
individuals are expected to get to know themselves, and need to make a connection between their interests,
abilities, values and choices. Taking this into consideration, the focus of the intervention to the career process is
on the secondary school period which is between the stage of growth and crystallization. There are also many
theories on narrative career counseling, but little experimental research on the subject has been completed

(Clark et al., 2004; Gibson, 2004).

Taking all this into consideration, the attempt to put in place an effective intervention for the secondary school
students who are in a critical period was tried. The intervention program implemented within the scope of this
research has been developed within the scope of the narrative career counseling. For this purpose, a 5-week
psycho-education program was prepared by adapting the tree of life application used in narrative therapy to

career counseling.

METHOD

Research Design

This study is a quasi-experimental research (Creswell, 2012) which was carried out in the Eastern Anatolia Region
of Turkey. The data were collected in two stages. First, two groups were formed, one as experimental and one
as a control group. The career story development program based on the narrative therapy which was developed
by the researchers was applied on the participants in the experimental group. In this research, a 2X2 quasi-

experimental design with pre-test and post-test measurements was used.

Participants

All of the participants in the study were seventh grade students in the secondary school and 14 years old. The
experiment group had 13 participants (6 male, 7 female), and the control group consisted of 12 participants (5
male, 7 female). Maternal education levels of the participants in the experimental group are 4 secondary school,
6 high school, and 3 university graduates. The control group contained 3 secondary school, 7 high school, and 2
university graduates. Paternal levels of education in the experimental group are 7 high school and 6 university

graduates. For the control group there are 5 high school and 7 university graduates.
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The average monthly income of the participating families ranges from 2000 TL to 6000 TL ( X =3216). None of
the participants were involved in an intervention program on career counseling before. Five of the participants
in the experimental group and four of the participants in the control group had received support on educational

guidance from the school counselor prior to this study.
Data Collection Tools
Career Decision Making Self-Efficacy Scale (CDMSS)

The scale was developed by Bozgeyikli (2004) based on the model of Crites. This scale is widely used in Turkey
and reliability values it has been found suitable in many research (Oksiiz & Karalar, 2020; Ulas-Kilic et al., 2018).
The reason for choosing this scale is that it has been used with 8" grade students in the secondary school in a
similar way to the sample of this research in the scale development process. The scale is a 5-point- Likert scale
(A: 1 am not confident at all, B: | am not confident, C: | am slightly confident, D: | am confident, E: | am very
confident). The internal consistency coefficient of the 11-item subscale, which is “Accurate Assessment of
Individual and Career Characteristics” (AAIPC), was calculated as .89. The internal consistency coefficient of the
subscale, which is Career Information Collection (CIC), consisting of 8 items was found to be alpha: .87. The
internal consistency coefficient of the subscale, which is Doing Realistic Planning (DRP), consisting of 8 items was
found to be alpha: .81. The internal consistency coefficient for the whole scale consisting of 27 items was found
to be alpha: .92. The three-factor component structure accounts for 41.54% of the total variance and factor load

values of the items ranged from .37 to .82.
Process

Permission was obtained from the Ethics Committee of Nevsehir Haci Bektas Veli University (2018.11.34) for
conducting the research process. While determining the study group, a vocational presentation seminar was
organized in the school and an announcement about the research was made at the end of the presentation. The
prospective participants were informed that the same training program would be provided to those in the control
group after the research data were collected. After all the information was provided, applications of prospective

participants were taken.

The application process took two weeks to complete and 34 student wanted to participate in the study. Parents
of all participants were interviewed and permissions were obtained. But 4 of them gave up participating in the
study after the interview. CDMSS scores were used to select the study group, and the applicants were divided
into three different Z score intervals. As a means of regulating mixer effects in scientific research, it is
recommended to use a pairing technique while creating study groups (Erkus, 2009). In order to both regulate
mixer effects and create heterogeneous experimental and control groups, five participants were selected from
each score interval, and a total of 15 participants were assigned to each group. Two participants from

experimental group and three participants from the control group stopped attending the program. In order to
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evaluate the effectiveness of the program, CDMSS was applied. The two participants who left the study were
invited to the last session and shared their thoughts and reasons for leaving the group. These participants stated
that they left the group for academic reasons and said goodbye to the group as appropriate. In this way, it is

aimed not to disturb the group dynamics.

Adaptability of the tree of life program to the career process was discussed with David Denborough (Dulwich
Center Community Practices Institute), one of the developers of the method. He stated that tree of life is a
powerful tool for individuals to get to know themselves. Additionally, opinions of 3 experts who have studies on
career counseling and have a PhD degree in counseling have been received. Each session of the psycho-education

program lasted 50 minutes on average. The psycho-education program applied is given in Table 1.

Table 1.Psycho-education Program

Session Content of The Session

1 Getting acquainted, determining the group rules, evaluating individual goals, giving information about
the process.

2 The root and the ground of the tree are formed by explaining the tree of life activity. The root of the

tree represents the family history, the ground of the tree represents the status of the participants and
the activities they are doing. In this way, it is aimed to raise awareness of the participants about the
difficulties and advantageous situations in the current situation.

3 The trunk and branches of the tree of life are formed. The trunk represents the talents of the
participants, the activities they think they do well, their skills and their unique behaviors. The branches
include dreams, wishes and hopes.

4 As the final stage of the creation of the tree of life, individuals are expected to form the leaves and
fruits of trees. The leaves section contains the values of the participants. Fruits contain carrier aims.
5 In this session, it is aimed to support the fictionalization of the stories based on the tree of life in the

future, to raise awareness about the individuals that they can do in the future and to evaluate the
group process.

FINDINGS

As a result of the descriptive analyzes, it was seen that the pre-test and post-test results obtained from the career
decisionmaking self-efficacy scale used in the study did not show normal distribution within the experimental
and control groups. In the related literature, cases where the number of participants is smaller than 30, where
groups are non-homogenous, and where they show no normal distribution, use of non-parametric techniques
are deemed appropriate (Best & Kahn, 1998). These findings show that the data obtained can be analyzed by
non-parametric tests. In order to investigate the basic question of the study, the Mann Whitney U-test results of
the pre-test and post-test results of the experimental and control groups were examined. The findings of the

Mann Whitney U-test are presented in Table 2.

Table 2.Results of Mann Whitney U Test

n Row Average Row Total U p
AAIPC
Pre-test
Experimental Group 13 13.71 164.50 69.50 .64
Control Group 12 12.35 160.50
Post-test
Experimental Group 13 17.00 204.00 30.00 .01*
Control Group 12 9.31 121.00

326



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

CIC

Pre-test

Experimental Group 13 12.29 147.50 69.50 .64
Control Group 12 13.65 177.50

Post-test

Experimental Group 13 16.58 199.00 35.00 .02*
Control Group 12 9.69 126.00

DRP

Pre-test

Experimental Group 13 12.21 146.50 68.50 .60
Control Group 12 13.73 178.50

Post-test

Experimental Group 13 18.25 219.00 15.00 .00**
Control Group 12 8.15 106.00

Total

Pre-test

Experimental Group 13 12.79 153.50 75.50 .89
Control Group 12 13.19 171.50

Post-test

Experimental Group 13 18.04 216.50 17.50 .00**
Control Group 12 8.35 108.50

**p<.01, *p<,05

When the Mann Whitney U-test results of the experimental and control groups were examined, the subtests of
the career decisionmaking self-efficacy scale were found be as following: AAIPC (U= 69.50, p>.05), CIC (U= 69.50,
p>.05), and DRP (U= 68.50, p>.05). Total scores (U = 75.50, p> .05) did not differ significantly from pretest scores
in the experimental and control groups. Post-test scores did differ significantly in terms of being in experimental
and control groups in AAIPC (U= 30.00, p<.05), CIC (U= 35.00, p<.05), DRP (U= 15.00, p<.05), with the total score
being (U= 17.50, p<.05). While the success scores of both groups were similar before the experiment, the success
scores of the two groups differed significantly in favor of the experimental group according to the results of the
measurements made immediately after the experiment. This shows that the experimental intervention is

effective.

CONCLUSION and DISCUSSION

In this study conducted on secondary school students, a 5-session psycho-education program was applied to
improve the participantsself-efficacy in career decision making. In the measurements made at two different
times (pretest/post-test), positive changes were observed in all dimensions of the career decision making self-
efficacies of the participants in the experimental group compared to those in the control group. All these findings
suggest that the psycho-education program that was applied improves the career decision making self-efficacies

of secondary school students.

Researches about the narrative approach are mostly related to the use of the approach in educational settings.
Environments designed on the basis of a narrative approach are very effective in involving students. In
interventions built with this approach, students are the true heroes of the story. In this way, individuals have the
opportunity to develop their own awareness (Gudmundsdottir, 1991; Mott et al.,, 1999). Career role

development is affected by the social environment in which it is involved, as is identity development. The tree of
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life technique used in the study was applied by taking into consideration the career identities of the participants
together with the individual and social dynamics. By creating a story of participants, career identity development

was supported and the effect of this situation on career decision making self-efficacy was examined.

When the literature is examined, group career construction counseling can be used effectively in group contexts
(Di Fabio & Maree, 2012, 2013; Maree, 2019). The narrative career consultancy provides significant contributions
to the identity and the career development of individuals. Laine (1998; as cited in Bujold, 2004) examined what
the participants had done before, what they wanted now, and what they asked for from their surroundings in
the survey conducted with those who want to change their jobs and with retirees. When the study findings are

evaluated, the story formation of the participants has an impact on the development of their individual identities.

Pratt et al. (2001), in their study with 35 Canadian families, revealed that their families were critical in the
transition period of adolescents while forming stories. Using narrative career counseling, researcher supported
individuals who were unable to structure themselves on career paths and who did not know what to do with
their next career goal (Gibson, 2004). Participants of the study stated that their career identities improved, they

clarified the meaning and responsibilities in their stories, and gained more insight into what they would be.

Clark et al. (2004) aimed for the participants to develop a story about their cultural background, families,
communities, and life roles within the implementation of group career counseling based on the narrative
therapy, which was conducted with 32 university students. According to the findings of the study, the career

development of the participants included in the group career counseling process was affected positively.

McMahon et al. (2012), in the case study conducted with a South African female student under the narrative
career counseling, concluded that the participant created a stronger identity than the previous one. Similar
results were obtained in a different case study (Hughes et al., 2013). This shows that the creation of stories and
the use of factors, such as culture and family in the story, contributed significantly to career and identity

development in the literature.

It is stated that the narrative approach is a short and effective intervention in school counseling practices.
Storytelling-based practices support students’ positive behavior. With narrative therapy, students can process
thoughts, emotions, and actions that they cannot verbalize. It is important that school counselors continue to
discover how students can create rich narratives with many option and suggesting the narrative approach can
be very effective with elementary school children (Eppler et al., 2009). Additionally Denis et al. (2009) found that

narrative career counseling was effective in adolescents.

The tree of life technique was used for the first time in to create a career history of as much as is known. In the
study, the participants were asked to form a story in the context of their family history, current status, future

expectations, dreams, and desires. It was observed that the career self-efficacy of the participants increased.
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Considering the findings of the research and the literature, it can be seen that the use of the tree of life technique

in the context of narrative career counseling will be useful.

RECOMMENDATIONS

This study has some limitations in terms of the sample and the method. Since this research was carried out on
secondary school students, the number of the sample on which the research was done is limited. This requires
careful consideration while generalizing the research results. Although the age range within the experimental
and the control groups is narrow (which stems from the purpose of the research), this range has complicated the
process of finding the sample. Future research may include individuals from different age ranges and
developmental periods. Doing research with participants from different age ranges will resolve the limitations in
terms of reaching the sufficient number in the sample and allow the researcher to make a comparison in the

developmental periods.

Another limitation is about the method of the research. While the psycho-education program developed in the
study was applied to the experimental group, no application was applied to the control group. The absence of
the placebo group makes it difficult to say clearly how much of the change is stemming from the education
program. A placebo group may be created as well as the control group in the future researches. The effect of

group coexistence and doing something together on the change can be checked.

With the end of the education period, it was difficult to reach the participants. Internet access was limited for
students because the study was conducted in a disadvantage region of Turkey. For this reason, it was not possible
to reach and follow-up the test. Follow-up test can be applied in future studies. Rather than using structured
psycho-educational interventions, we advise career counselors to use interventions based on events, values and
personal characteristics from individuals’ lives. In this way, we think that students participate more actively in

the group, open themselves more and benefit more from each other.

Since the career story is a lifelong process, the activities implemented in this research can be included in student
portfolios so that they can be used in the coming years. With these portfolios, school counselors will have the
opportunity to monitor long-term, to observe the milestones in individuals’ career decisions, and to observe fixed

and variable phenomena in the career process.

It may be considered useful to use the developed psycho-education program with the aim of improving the
career decision making self-efficacies of secondary school students. School counselors who work in secondary
schools can apply this psycho-education program within the scope of career counseling. This may have positive
effects on the career decision making self-efficacy in different studies to be carried out within the scope of

narrative career counseling.

329



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

ETHICAL TEXT

In this article journal writing rules, publishing principles, research and publishing ethics rules, journal ethics rules
are fallowed. The authors are responsible for all kinds of violations related to the article. Permission was obtained
from the Ethics Committee of Nevsehir Haci Bektas Veli University (2018.11.34) for conducting the research

process.

Author(s) Contribution Rate: Omer Ozer’s contribution to this article is 40%, Mustafa Kemal Yéntem’s

contribution to this article is 35%, Yeliz Kan’s contribution to this article is 25%.

REFERENCES

Akin, A., Kaya, M., Akin, U., Sahrang, U., & Ugur, E. (2014). internet dz-yeterligi élcegi tiirkce formunun gecerlik
ve glvenirligi. Bartin Universitesi Egitim Fakiiltesi Dergisi, 3, 404-415.
https://doi.org/10.14686/BUEFAD.201428191

Akos, P., Konold, T., & Niles, S.G. (2004). A career readiness typology and typal membership in middle school.
The Career Development Quarterly, 53, 53-66. https://doi.org/10.1002/j.2161-0045.2004.tb00655.x

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice Hall.

Bandura, A. (1997). Self-efficacy: The exercise of control. Freeman.

Bardakcl, S., Sarikaya, Y., & Yontem, M.K. (2018). Reliability and validity study of the social network self-efficacy
scale. Journal of International Social Sciences Education 4 (2):60-72.

Bergeron, L. M.,& Romano, J. L. (1994). The relationships among career decisionmaking self-efficacy, educational
indecision, vocational indecision and gender. Journal of College Student Development, 35 (1), 19-24.

Best, J. W.,& Kahn, J. V. (2003). Research in education. Allyn and Bacon.

Betz, N. E.,& Luzzo, D. A. (1996). Career assessment and the Career Decision Making Self-Efficacy Scale. Journal
of Career Assessment, 4, 413-428. https://doi.org/10.1177/106907279600400405

Bozgeyikli, H. (2004). Meslek karari verme yetkinlik dlgeginin gelistirilmesi. Selcuk Universitesi Sosyal Bilimler
Enstitiisti Dergisi, 11, 221-234.

Bujold, C. (2004). Constructing career through narrative. Journal of Vocational Behavior, 64: 470-484.
https://doi.org/10.1016/j.jvb.2003.12.010

Chen, G., Gully, S. M., & Eden, D. (2001). Validation of a new general self-efficacy scale. Organizational Research
Methods, 4, 62-83. https://doi.org/10.1177/109442810141004

Clark, M.A., Severy L., & Sawyer S.A. (2011). Creating Connections: Using a narrative approach in career group
counseling with college students from diverse cultural backgrounds. Journal of College Counseling. 7,
24-31. https://doi.org/10.1002/j.2161-1882.2004.tb00256.x

Corey, G. (2005). Psikolojik danisma kuram ve uygulamalari (T. Ergene, Trans.). Mentis Publishing.

Creswell, J. W. (2012). Qualitative inquiry and research design: Choosing among five approaches. Sage

Publications

330


https://doi.org/10.14686/BUEFAD.201428191
https://doi.org/10.1002/j.2161-0045.2004.tb00655.x
https://doi.org/10.1177/106907279600400405
https://doi.org/10.1016/j.jvb.2003.12.010
https://doi.org/10.1177/109442810141004
https://doi.org/10.1002/j.2161-1882.2004.tb00256.x

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Crites, J. O. (1978). Career maturity inventory monterey. McGraw Hill

Denis’ A. Thomas, & Melinda M. Gibbons. (2009). Narrative Theory: A Career Counseling Approach for
Adolescents of Divorce. Professional School Counseling, 12(3), 223.
https://doi.org/10.1177%2F2156759X0901200310

Di Fabio, A.,& Maree, J. G. (2012). Group-based life design counseling in an Italian context. Journal of Vocational
Behavior, 80, 100-107. https://doi.org/10.1016/j.jvb.2011.06.001

Di Fabio, A.,& Maree, J. G. (2013). The effectiveness of the career interest profile. Journal of Employment
Counselling, 50, 110-123. https://doi.org/10.1002/j.2161-1920.2013.00030.x

Eppler, C., Olsen, J. A., & Hidano, L. (2009). Using stories in elementary school counseling: Brief, narrative
techniques. Professional School Counseling, 12, 387-391.
https://doi.org/10.1177%2F2156759X0901200503

Erkus, A. (2009). Davranis bilimleri icin bilimsel arastirma siireci. Segkin Publishing.

German, M. (2013). Developing our cultural strengths: Using the ‘Tree of Life’strength-based, narrative therapy
intervention in schools, to enhance self-es-teem, cultural understanding and to challenge racism.
Educational and Child Psychology, 30, 75- 99.

Gibson, P. (2004). Where to from here? A narrative approach to career counseling. Career Development
International, 9, 176-189. https://doi.org/10.1108/13620430410526201

Hackett, G. (1995). Self-efficacy in career choice and development. In A. Bandura (Ed.), Self-Efficacy in Changing
Societies (pp.232-258). Cambridge University.

Hackett, G.,& Betz, N. E. (1989). An exploration of the mathematics self-efficacy / Mathematics Performance
Correspondence. Journal  for Research Mathematics Education, 20, 261-273.
https://www.jstor.org/stable/749515

Hackett, G.,& Byars, A. (1996). Social cognitive theory and the career development of African American Women.
TheCareer Development Quarterly, 44, 322-333. https://doi.org/10.1002/j.2161-0045.1996.tb00449.x

Holland, J. L. (1996). Exploring careers with a typology: What we have learned and some new directions.
American Psychologist, 51, 397-406. https://doi.org/10.1037/0003-066X.51.4.397

Hughes, A.N., Gibbons, M.M., & Mynatt, B. (2013). Using narrative career counseling with the underprepared
college student. The Career Development Quarterly, 61, 40-49. https://doi.org/10.1002/j.2161-
0045.2013.00034.x

Leithwood, K. (2007). What we know abouth educational leadership. In J. M. Burger, C. Webber & P. Knicks. (Eds.)
Intelligent Leadership (pp. 41-66). Springer.

Lent, R. W., Brown, S. D., & Larkin, K. C. (1984). Relations of self-efficacy expectations to academic achievement
and persistance. Journal of Counseling Psychology, 31, 356-362. https://doi.org/10.1037/0022-
0167.31.3.356

Lent, R. W., Brown, S. D., & Larkin, K. C. (1986). Self-efficacy in the prediction of academic success and perceived
career options. Journal of Counseling Psychology, 33, 265-269.
https://doi.org/10.1037/0022-0167.33.3.265

331


https://doi.org/10.1016/j.jvb.2011.06.001
https://doi.org/10.1002/j.2161-1920.2013.00030.x
https://doi.org/10.1108/13620430410526201
https://www.jstor.org/stable/749515
https://doi.org/10.1002/j.2161-0045.1996.tb00449.x
https://doi.org/10.1037/0003-066X.51.4.397
https://doi.org/10.1002/j.2161-0045.2013.00034.x
https://doi.org/10.1002/j.2161-0045.2013.00034.x
https://doi.org/10.1037/0022-0167.31.3.356
https://doi.org/10.1037/0022-0167.31.3.356
https://doi.org/10.1037/0022-0167.33.3.265

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Lock, S. (2016). The tree of life: A review of the collective narrative approach. Educational Psychology Research
and Practice, 2(1), 2-20.

Mahoney, M.J. (2003). Constructive psychotherapy. Guildford.

Maree, J.G. (2019). Group career construction counseling: A mixed-methods intervention study with high school
students. The Career Development Quarterly, 67, 47-61. https://doi.org/10.1002/cdq.12162

McMahon, M. (2005). Career counseling: Applying the systems theory framework of career development. Journal
of Employment Counseling, 42(1), 29-38. https://doi.org/10.1002/j.2161-1920.2005.tb00896.x

McMahon, M.,& Watson, M. (2012). Story crafting: Strategies for facilitating narrative career counselling.
International  Journal  for  Educational  and Vocational  Guidance, 12, 211-224.
https://doi.org/10.1007/s10775-012-9228-5

McMahon M., Watson, M., Chetty, C., & Hoelson, C.M. (2012). Examining process constructs of narrative career
counselling: an exploratory case study. British Journal of Guidance & Counselling, 40, 127-141.
https://doi.org/10.1080/03069885.2011.646949

Monk, G. (1997). How narrative therapy works. In G. Monk, J. Winslade, K. Crocket & D. Espton (Eds), Narrative
therapy in practice: The archeology of hope. Jossey-Bass.

Ncube, N. (2006). The Tree of Life Project: Using narrative ideas in work with vulnerable children in Southern
Africa. The International Journal of Narrative Therapy and Community Work, 1, 3-16.

Ncube, N. (2007a). The Tree of Life Project. Keynote presentation at the 8th International Conference for
Narrative Therapy and Community Work in Kristiansand, Norway.

Ncube, N. (2007b). Tree of Life: An Approach to working with vulnerable children, DVD, Dulwich Centre
Publications.

Ncube-Mlilo, N. & Denbourough, D. (2007). The tree of life. Psychosocial wellbeing series. REPPSI.

O’Brien, V., Martinez-Pons, M. & Kopala, M. (1999). Mathematics self-efficacy, ethnic identity, gender and career
interests related to mathematics and science. Journal of Educational Research, 92, 231-236.
https://doi.org/10.1080/00220679909597600

Oksiiz, Y.,& Karalar, M. (2020). Ortaokul 6grencilerinin meslek karari verme yetkinliginin bazi degiskenler
acisindan incelenmesi. Cumhuriyet International Journal of Education, 9(1), 158-174.
http://dx.doi.org/10.30703/cije.499321

Pajares, F. (1996). Self-efficacy beliefs in academic settings. Review of Educational Research, 66, 543-578.
https://doi.org/10.3102/00346543066004543

Peterson, S. (1993). Career decision-making self-efficacy and institutional integration of underprepared college
students. Research in Higher Education, 34, 659-685. https://doi.org/10.1007/BF00992155

Pratt, M. W., Arnold, M. L., & Mackey, K. (2001). Adolescents representations of the parent voice in stories of
personal turning points. In D. P. McAdams, R. Josselson, & A. Lieblich (Eds.), Turns in the road: Narrative

studies of lives in transition(pp. 227-252). American Psychological Association.

332


https://doi.org/10.1002/cdq.12162
https://doi.org/10.1080/03069885.2011.646949
https://doi.org/10.1080/00220679909597600
https://doi.org/10.3102/00346543066004543

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Ritter, J. M., Boone, W. J., & Rubba, P. A. (2001). Development of an instrument to assess prospective elementary
teacher self-efficacy beliefs about equitable science teaching and learning (SEBEST). Journal of Science
Teacher Education, 12, 175-198. https://doi.org/10.1023/A:1016747713585

Riverin-Simard, D., Spain, A., & Michaud, C. (1997). Positions paradigmatiques et recherches sur le
developpement vocationnel adulte. Cahiers de Ila Recherche en Education, 4, 59-91.
https://doi.org/10.7202/1017375ar

Savickas, M. L. (2012). Life design: A paradigm for career intervention in the 21st century. Journal of Counseling
and Development, 90(1), 13-19. https://doi.org/10.1111/j.1556-6676.2012.00002.x

Savickas, M. L. (2013). Career construction theory and practice. In: R. W. Lent ve S. D. Brown (Eds.), Career
development and counseling: Putting theory and research to work, (ss. 144-180). John Wiley.

Sharf, R. S. (2014). Psikoterapi ve psikolojik danisma kuramlari. Kavramlar ve ornek olaylar. (N.V. Acar,
Trans.).Nobel Yayinevi.

Super, D. E., Savickas, M.L., & Super, C.M. (1996). A life span, life space perspective on convergence. In M. L.
Savickas & R. W. Lent (Eds.), Convergence in career development theories(pp. 63—74). Consulting
Psychologists Press Inc.

Taylor, K. M. and Betz, N. E. (1983). Applications of self-efficacy theory to the understanding and treatment of
career indecision. Journal of Vocational Behavior, 22, 63-81. https://doi.org/10.1016/0001-
8791(83)90006-4

Ulas-Kilic, O., Peila-Shuster, J. J., Demirtas-Zorbaz, S., & Kizildag, S. (2018). Career decision-making self-efficacy
of young adolescent students in Turkey. International Journal of School & Educational Psychology, 1-11.
https://doi.org/10.1080/21683603.2018.1552220

Yesilyaprak, B. (2012). Mesleki rehberlik ve kariyer danismanligi: Kuramdan uygulamaya. Pegem A Publishing.

Yildirim, F. & ilhan, 1.0. (2010). Genel &z yeterlilik 6lgegi tiirkce formunun gecerlilik ve giivenilirlik calismasi. Tiirk
Psikiyatri Dergisi, 21, 301-308.

Yériikoglu, A. (2000). Dedisen toplumda aile ve cocuk. Ozgiir Publishing.

333


https://doi.org/10.1023/A:1016747713585

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

YASAM AGACI KARIYER DANISMANLIGI PROGRAMININ ORTAOKUL
OGRENCILERININ MESLEK KARARI VERME OZ YETKINLIKLERI UZERINDEKI ETKISi

0z

Bu ¢alismanin amaci dykusel yaklasima dayali olarak gelistirilen ve siklikla travma midahalelerinde
kullanilan bir program olan “Yasam Agac’” uygulamasini kariyer psikolojik danismanhgina
uyarlamak, gelistirilen programin ortaokul &grencilerinin meslek karari verme vyetkinlikleri
Gzerindeki etkililigini degerlendirmektir. Calisma kapsaminda 6ykisel terapisiye dayali bes haftalik
kariyer danismanligi programinin etkililigi arastinlmistir. Bu calisma, Tlrkiye’nin Dogu Anadolu
Bolgesi'nde gerceklestirilen yari deneysel bir arastirmadir. Bu kapsamda on test ve son test
dlgiimleri olan 2X2 yari deneysel desen kullanilmistir. Veriler iki asamada toplanmustir. ilk olarak
biri deney digeri kontrol grubu olmak (zere iki grup olusturulmustur. Arastirmacilar tarafindan
gelistirilen Oykiisel terapiye dayali kariyer hikayesi gelistirme programi deney grubundaki
katilimcilara uygulanmistir. Arastirmaya katilanlarin tamami ortaokul yedinci sinif 6grencileri ve 14
yasindadir. Deney grubu 13 katilimcidan (6 erkek, 7 kadin) ve kontrol grubu 12 katilimcidan (5
erkek, 7 kadin) olusmustur. Veri toplama araglari olarak Demografik Bilgi Formu ve Kariyer Karar
Verme Oz-Yeterlik Olcegi kullaniimistir. Arastirma sorularinin incelenmesi amaci ile deney ve
kontrol grubunun 6n test ve son test puanlari arasinda Mann Whitney U- testi gerceklestirilmistir.
Bulgulara gore deney grubu ve kontrol grubunun tiim alt boyular ve toplam puanlari igin 6ntest
puanlari arasinda anlamli farklilik yokken (p>,05) son test puanlarinda deney grubu lehine anlamli
farkliliklar gozlenmistir (p<,05).

Anahtar kelimeler: Kariyer karar verme, o6ykisel kariyer danismanhgi, yasam agaci, ortaokul
ogrencileri.
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GiRiS

Sosyal Biligsel Teori’'nin (Bandura, 1986, 1997) 6nemli kavramlarindan biri olan 6z yetkinlik, insanlarin nasil
hissettiklerini, diistindiiklerini, motive edildiklerini ve davrandiklarini belirler (Bandura, 1986, 1994). Leithwood
(2007), 6z yetkinligi bireyin bir isi gerceklestirme kapasitesine veya bir hedefe ulasma yetenegine iliskin inanci
olarak tanimlamaktadir. Yetkinlik beklentisinin dlizeyi davranisi basariya tasimak icin dnemlidir. Yiksek yetkinlik
beklentisine sahip bireylerin basari icin i1srar, sabir ve zorluklarla basa ¢ikmak i¢in daha ust diizeyde miicadele
ettikleri belirtiimektedir (Pajares, 1996; Ritter vd., 2001). Oz yetkinlik bireyin kendine yonelik genel algisi
olabilecegi gibi (Chen vd., 2001; Yildirrm & ilhan, 2010) 6zel bir konuyu da (Akin vd., 2014; Bardakci vd., 2018)
icerebilmektedir. Bandura’ya (1997) gore 6z yetkinligin dort temel kaynagi bulunmaktadir. Bunlar basarili
performans yasantilari ya da 6grenme deneyimleri, dolayli 6grenme, sosyal ikna ve fizyolojik ve duygusal
durumlardir. Buna gore bireyin gecmiste basarili yasantilar deneyimlemesi, digerlerinin basarili deneyimlerini
gozlemlemesi, gevresi tarafindan destelenmesi ve cesaretlendirilmesi, durumlar karsisinda olumlu duygular ve

fizyolojik tepkiler vermesi onun 6z yetkinligini beslemektedir.

Kariyer karar verme 06z yetkinligi, Crites’in (1961, 1965) kariyer olgunlugu modeli ve Bandura’nin (1977) 6z
yetkinlik kavraminin bitlnlestirilmesi ile kavramsallastiriimistir (Betz & Luzzo, 1996; Betz vd., 1996; Taylor &
Betz, 1983). Mesleki karar verme yetkinligi; sosyal bilissel kariyer teorisinde bireyin meslek karari vermede gerekli
olan gorevleri basariyla yerine getirecegine olan inanci seklinde tanimlanmaktadir (Taylor & Betz, 1983). Mesleki
karar verme yetkinliginin bireyin meslek (Hackett & Betz, 1989; Hackett, 1995; O’Brien vd., 1999) ve alan (Lent
vd., 1984, 1986; Peterson, 1993; Bergeron & Romano, 1994) segiminde oldukg¢a etkili oldugu bulunmustur.
Yapilan arastirmalarda kariyer karar verme 6z yetkinligi yiksek olan bireylerin daha az kariyer kararsizligi yasadig|
(Buylikgdze-Kavas, 2011; Creed vd., 2006; Oztemel, 2012), kariyer karar vermede belirsizlige karsi toleransin
(Kirazci, 2019; Storme vd., 2019), kariyer iyimserliklerinin (Garcia vd., 2015), kariyer uyumluluklarinin (Guan vd.,
2016; Rudolph vd., 2017) ve kariyer gelisim dizeylerinin yiksek oldugu (Anderson & Brown, 1997; Bozgeyikli vd.,
2009; Lee & Lee, 2012) rapor edilmistir. Mesleki yetkinlik ve sonu¢ beklentisi; bireylerin 6grenme yasantilari,
yetkinlik inanglari ve sonug beklentileri ile etkilesime girmekte ve yapilan secimleri etkilemektedir (Hackett &
Byars, 1996). Bireyin yasantilariyla yetkinlik inancinin gelistirilmesi yetkinlik inancina sahip oldugu isleri deneme
olasihgini da artirir. Bununla birlikte mesleki karar verme vyetkinligine sahip bireylerden beklenen belirli
davranislar vardir. Bandura’nin teorisinden uyarlanarak tanimlanan mesleki karar verme yetkinligi, mesleki karar
verme sirecinde tanimlanmasi gereken yeteneklerin belirlenmesi i¢in Crites’in mesleki olgunluk modelinden
ilham almistir (Betz & Luzzo, 1996). Bu ¢alismanin bagimli degiskeni olan kariyer karar verme 6z yetkinligi, Crites
(1978) modeline gore tartisilmistir. Crites (1978) ‘in kariyer olgunluk modeline gore iyi olan kariyer kararlari, bes
farkl boyuttaki yeterliliklerin yerine getirilmesi ile gerceklestirilebilir. Bunlar; (a) Kendini degerlendirme, (b)
Mesleklerle ilgili bilgi toplama, (c) Hedef Se¢cme, (d) Gelecege yonelik plan yapma, (e) Problem ¢6zmedir. Bu
arastirma, oykisel terapide kullanilan yasam agaci uygulamasinin kariyer danismanligina uyarlanmasiyla
hazirlanan psikoegitim programi ile katilimcilarin kariyer karar verme 06z vyetkinliklerini gelistirmeyi

amaclamaktadir.
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Oykiisel Kariyer Danismanhgi

Bircok farkh problem alaninda kullanilan dykiisel terapi kariyer danismanligi alanina da uyarlanmistir. Ancak yine
de oykisel yaklasimin bu alanda yeni bir yaklasim oldugunu ifade etmek ¢ok dogru olmayacaktir. Cochran’in
oykisel kariyer danismanligi, McMahon ve Watson’in hikayelendirme yaklasimi, Peavy’nin sosyodinamik
yaklasimi, Savickas ve arkadaslarinin yasam dizayni yaklasimin genis baglamda &6ykusel yaklagimlar iginde
degerlendirmek mimkindir (McMahon & Watson, 2012). Yapilandirmaci yaklasimin bir tiri olan 6ykisel
kariyer danismanligi 6zellikten olusan benlik kavraminin yerine hikayelerden olusan benlik kavramina vurgu
yapmaktadir ve hatta danisanlar icin storyteller (hikdye anlatan) metaforu kullaniimaktadir (Patton & McMahon,
2006). Oykiisel yaklasim, Savickas’in uygulamasi ile Super’in kuramindan temel alirken, McMahon ve Watson’in
uygulamalari sistem yaklasimi Gzerinde temellendirmislerdir. Yani tim o6ykisel yaklasimlarin ayni temelden
beslendigini soylemek uygun olmayacaktir. Genel gergevesi benzer olan bu yaklasimlarin her biri kendisine 6zgii
ozellikler tasimaktadir. Savickas’in kariyer yapilandirma kurami 6zellikle son donemde kariyer danismanliginda
yaygin olarak kullanilan bir yaklasimdir. Super’in gelisimsel yaklasimi, McAdams’in (1995) gorislerinden
yararlanilarak olusturulan kariyer yapilandirma kurami (KYK) bireyler arasindaki farklilhklarin tGg¢ boyutundan
bahsetmektedir. Bunlar dogustan getirilen kisisel 6zellikler, bireysel olarak dikkate alinan durum ve sorunlar ve
kisisel hikdyelendirme seklinde ifade edilmektedir. Savickas (2013) bireysel farkliliklari bu kapsamda dort diizey

olarak ele alir;

1. Diuzey: Bireysel olarak bireyin sahip oldugu ne?

2. Duzey: Kisinin problemi ne? Kisinin dert ettigi durumlari ifade eder. Bu durumlar kisinin degerleri, yasam
amaglari kisilik yapilari ile iliskilidir.

3. Duzey: Kariyeri hikayelendirme. Bireyin kariyer siirecindeki degisiklikleri nasil dile getirdigini ifade
etmektedir. Birey degisiklikleri, kendini arayislarini nasil ifade etmektedir? Sorusunun cevabidir.

4. Dizey: Kariyer gelisimi slirecinde harekete geciren 6grenme, karar verme siireglerini icerir.

Savickas’in (2012, 2013) kariyer danismanhgi stirecinde rol modeller, diziler, filmler, tv sovlari, mottolar, hikayeler
ve erken anilar lizerine sorular sorulur. Bu siiregler icin Savickas kariyer stili gériismesi adini verdigi bir teknik
gelistirmistir. Bu kapsamda bazi sorular sorar ve bu sorularin temalari danisanin rol modelleri, tercih edilen sosyal
ortamlar, ilgiler, tercih edilen ortamlar, yasam hikayesindeki ana 6geler degerlendirilir. Bunlari ortaya ¢ikarmak

icin en sevdigi TV programi, hosuna giden anlamli sozler, ilk anilar gibi durumlar degerlendirilir.

Bu ¢alisma kapsaminda olusturulan grup etkinliginde ise McMahon ve Watson’un 6yki anlatimi yaklasimi temel
alinmistir.  Bu yaklasim teorik temellerini Sistemler Kurami Cergevesi’nden almaktadir. Bu yaklasima gore
bireylerin kariyerleri 3 sistemden etkilenerek olusur. Bunlardan ilki bireyin yeteneklerini, degerlerini iceren
bireysel sistem, ikincisi aile bireylerini, arkadaslari icine alan sosyal sistem ve son olarak daha genis baglamda

cografi konum ve is piyasasini icine alan ¢evresel sistemdir (McMahon & Watson, 2012).
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Kariyer danismanhgi sirecinde dykusel yaklasimini kullanan kariyer danigmani, danisanin hikayelerini dinler,
onunla etkilesime girer ve yeni hikayeler yapilandirilmasi konusunda yardimci olur. Bu baglamda yasam temalari
denen temalari degerlendirir. Hikayenin karakterlerini gézden gecirir. Hikdayeye bir bashk bularak sorunu
dissallastirmaya ¢alisir. Danisanlar hikayeleri lzerinde calisarak mevcut durumlar (zerinde farkindalik
gelistirirken ilerleyen siirecte hikayelerinde degisiklikler yaratmak igin miidahale etmeleri gereken alanlari da fark
etmeye baslarlar. Oykisel kariyer danismanligi kariyer siirecine iliskin bazi yapilarin oldugu gériisiine sahiptir. Bu
temel yapilar baglantililik, yansitma, anlam verme, 6grenme ve eylemlilik olarak ifade edilebilir (McMahon vd.,

2012).

Baglantililik bireylerin kariyer davranislarina etki eden iliskileri, aidiyetleri ve baglanmalari ifade eder. Yansitma
bir dislince dikkate alindiginda mevcut durumu yeniden degerlendirme ya da farkh bir sonucu degerlendirme,
farkli agilardan durumu analiz etmeyi igerir. Anlamlandirma bireylerin davranis ve baglamlarinin bir arada
degerlendirerek kim olduklari hakkinda daha yetkin bir anlayis gelistirmelerini ifade eder. Anlamlandirma
farkindalik, i¢ gorii, anlama ve yorumlama siireglerinden olusan bir durum olarak degerlendirilebilir. Ogrenme
bir eylem ile diger eylem arasindaki yansitma, diisiinme ve planlama siireglerini iceren bir kavramdir. Ve son
olarak eylemlilik ise bireylerin kendi adlarina konusma ve eyleme gegcme kapasiteleri olarak 6zetlenebilir. Her
temel yapiya iliskin bazi danisma sorulari kullanilir. Kullanilan sorular 3 diizeyde ifade edilir. Birinci diizey
danisanin icerik ve deneyimleri ayristirmaya yonelik sorular, ikinci dizey sorular tekrarlayan etkilesimleri
degerlendirme amach sorular, Uglincl diizey sorular ise mevcut durum degerlendirildiginde gelecek igin neler

soylenebilecegini irdelemeyi amaglayan sorular olarak degerlendirilebilir (McMahon & Watson, 2012).

Yasam Agaci Teknigi

Yasam agaci ilk olarak Ncube Millo tarafindan gelistirilmis ve Zimbabwe’de anne /babasini HIV nedeni ile
kaybetmis olan bireylerde kullaniimistir. Daha sonrasinda oykiisel 6gelerle zenginlestirilmistir. Bircok Ulkede
workshoplar vasitasi ile ézellikle travmadan sag kalanlarla galisirken kullanilmaktadir (Ncube, 2007). Oykisel
yaklasimin birgok farkli uygulamasi s6z konusudur. Oykiisel terapiden temel alinarak gelistirilmis miidahalelerden
biri yasam agaci yaklasimidir. Yasam agaci uygulamasi Oykiisel terapi uygulamalari igerisinde 6nemli bir
psikososyal destek araci olarak kullanilir (German, 2013). Basta ¢ocuklar olmak (izere farkh yas gruplari ve farkli
problem alanlarinda da siklikla kullanilan bir yaklasim olan yasam agaci 6zellikle grup uygulamasinda yararl bir
tekniktir. Yasam agacinda bir agacin kokleri, gévdesi, yapraklari, meyveleri ve hatta agac¢ altinda yer alan
hayvanlar yasamin belirli yonlerini ve belirli kisileri ifade ederler. Yasam agaci etkinligi ile birlikte bireyler
kendilerini glcli ya da zayif kilan ozellikleri gorebilir gelecek icin daha umutlu olabilirler (Ncube-Mlilo &
Denborough, 2007). Yasam agaci uygulamasi genel olarak sekiz ¢alisma saatinde bitiyor olsa da bu arastirma
kapsaminda modelin kariyer danismanhginda faydali olacagi disiinilen yonlerine odaklanilarak bes oturumda
degerlendirilmesi hedeflenmistir. Yasam agaci uygulamasi cocuklarla calisirken temel olarak asagidaki

sireglerden olusur (Ncube-Mlilo & Denborough, 2007):
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Bolim 1: Yagam Agaci
BolUm 2: Yasam Ormani
Bolim 3: Firtina zamani

Bolim 4: Sertifikalar ve sarki olarak isimlendirilen bolimlerden olugmaktadir.

Yagam agaci daha ¢ok travmatik deneyimleri olan bireylere odaklanmistir. Bu kapsamda kariyer danigmanliginda
kullanimina rastlanamamistir. Ancak yasam agacinin ilk kismi, bireylerin giicli ve zayif yonlerine dair i¢gori
gelistirmeyi iceren kendi yasam agacini olusturmaktan ibarettir. Bireyler, kariyer karar verme sirecinde dncelikle
kendilerini ve etraflarindaki firsatlari tanimalidir. Yasam agaci, katiimcilarin gigli yénleri, zayif yonleri, gevresi,
firsatlari, riskleri, gegmisleri, gelecegin hayalleri veya halihazirda deneyimledikleri olaylar, durumlar ve niteliklerle
renkli kalemlerle bir aga¢ metaforu lzerinde ifade edilebilir. Daha sonra bir lider ve bir grupla birlikte agacin
hikayesini yaparlar. Bu slregte bireyler hem kendilerinin hem de sosyal kaynaklarinin farkina varirlar. Giiglii ve
zayif yonlerinin farkina varabilir ve gelecek icin daha umutlu olabilirler. Aile tiyelerini kaybetmis cocuklarla yagam

agacini kullanmak, bu ¢ocuklar icin umut olusturmak icin 6nemli bir tekniktir (Lock, 2016).

Bu calismanin kapsami, bireylerin yeteneklerini, degerlerini ve gelecege yonelik planlarini gergekgi bir bakis
acisiyla degerlendirmelerine ve ne olduguna dair farkindalk yaratmaya odaklandigindan “yasam agaci” etkiliginin
birinci bolima ile sinirhidir. Birinci bolimde tartisilan konular travmatik deneyimden bagimsizdir. Travmatik
deneyimlerle bas etmeye calisirken, bu bolim bu galismalar icin zemin saglar. Bu ¢alismanin temel amaci,
bireylerin kendilerini tanimalari ve kaynaklarini gergeklestirmeleridir. Bu nedenle travmatik yasam

midahalelerinin diger kisimlari calisma kapsamina adapte edilmemistir.

Arastirmanin Amaci

Bu calisma, “Yagam Agaci Kariyer Danismanligi Programi” ile Turkiye’deki ortaokul 6grencilerinin kariyer karar
verme 6z yetkinliklerini gelistirmek amaciyla yapilmistir. Bu galismada ortaokul 6grencileriyle ¢calismanin nedeni,
Tirkiye’de bu zaman diliminin kariyer karari verme agisindan 6nemli olmasidir. Ogrenciler lise segimlerini bu
dénemde yaparlar. Universite egitimine gegisle ilgili oldugu icin belirli bir lise se¢imi, kariyer seciminde énemli bir
doniim noktasidir. Liseler mesleklere gore ayrilmistir ve 6grenciler kariyer tercihlerine en uygun olan liseyi
secerler. Bunlar fen lisesi, sosyal bilimler lisesi, endistri meslek lisesi, saglk meslek lisesi ve genel liselerdir. Turk
egitim sisteminde Universite giris sinavinda bazi liselerin 6grencilerine ek puan verilmektedir. Lise mifredatlari
lise tlrine gore degistiginden, Universiteye geciste yapilan sinavlarda elde edilen basari lise segciminden

dogrudan etkilenmektedir.

Bununla birlikte kariyer danismanhg ilk ortaya ¢iktigl zamanlarda uygun ise uygun elemani yerlestirme amaci
giliden ve oOzellikle is ve meslek se¢me asamasinda bireylere sunulan bir yardim hizmeti olarak yapilandiriimis bir
sireg iken (Holland, 1987, 1996) sonraki kuramsal yaklasimlar kariyer danismanligini yasam boyu sunulacak
gelisimsel bir hizmet olarak gérmektedirler. Gelisimsel yaklasimlarin temsilcilerinden olan Super’e gore (1990)

kariyer slirecinin yasam boyu devam ettigi ileri sirlilmektedir. Super’e gére 14 yasa kadar bireyler mesleki gelisim
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bakimindan blylime evresindedir. Daha sonra birey mesleki gelisimine kristallesme donemi ile devam eder.
Meslek tercihini billurlastirma bireyin ilgi yetenek ve degerlerini fark etmesi, bu yetenekleri ile iliskili meslekler

ya da isler ile ilgili degerlendirmeleri yaparak netlestirmesini ifade eder.

Kristallesme doneminde Ogrencilerin kariyer hazir bulunusluklarini gelistirmek igin bir kariyer kimligi
gelistirmeleri gerekir (Akos vd., 2004). Turkiye’deki okul sistemine bakildiginda bu dénem ortaokulun sonunu ve
tim lise dénemini kapsamaktadir. Ozellikle, ortaokullarda lise segimleri ve liselerde alan ve {niversiteler,
bolimler ve meslekler icin segim donemleri vardir. Bu donemde bireylerin kendilerini tanimalari beklenir ve ilgi
alanlari, yetenekleri, degerleri ve segimleri arasinda baglanti kurmalari gerekir. Bunu g6z 6niinde bulundurarak,
kariyer slrecine midahalenin odagi, blylime ve kristallesme asamasi arasindaki ortaokul dénemidir. Ayrica
oykusel kariyer danismanligl tzerine de pek ¢ok teori vardir, ancak konuyla ilgili cok az deneysel arastirma

tamamlanmistir (Clark vd., 2004; Gibson, 2004).

Tim bunlar gdz 6niinde bulundurularak kritik ddonemdeki ortaokul 6grencilerine etkili bir miidahale gelistiriimeye
cahisilmistir. Bu arastirma kapsaminda uygulanan miidahale programi oykisel kariyer danismanligi kapsaminda
gelistirilmistir. Bu amagla dykiisel terapide kullanilan yasam agaci uygulamasi kariyer danismanligina uyarlanarak

5 haftalik bir psiko-egitim programi hazirlanmistir.

YONTEM
Arastirma Deseni

Bu ¢alisma, Turkiye’nin Dogu Anadolu Bolgesi’nde gergeklestirilen yari deneysel bir arastirmadir (Creswell, 2012).
Bu arastirmada on test ve son test dl¢imleri olan 2X2 yari deneysel desen kullanilmistir. Veriler iki asamada
toplanmistir. ilk olarak biri deney digeri kontrol grubu olmak Uzere iki grup olusturulmustur. Arastirmacilar
tarafindan gelistirilen psikoegitim programi deney grubundaki katiimcilara uygulanmis, kontrol grubuna

herhangi bir uygulama yapiimamustir.

Arastirma Grubu

Arastirmaya katilanlarin tamami ortaokul yedinci sinif 6grencileridir. Deney grubu 13 katilimci (6 erkek, 7 kadin)
ve kontrol grubu 12 katilimcidan (5 erkek, 7 kadin) olusmustur. Deney grubundaki katilimcilarin annelerin 4’G
ortaokul, 6’si lise ve 3’0 liniversite mezunudur. Kontrol grubunda annelerin 3’0 ortaokul, 7’si lise ve 2’si (iniversite
mezunudur. Deney grubundaki katilimcilarin babalarinin egitim dizeyleri 7 lise ve 6 Universite mezunu
seklindedir. Kontrol grubu igin bu sayilar 5 lise ve 7 Gniversite mezunu seklindedir. Katilimci ailelerin ortalama
aylik geliri 2000 TL ile 6000 TL (= 3216) arasinda degismektedir. Katihmcilarin higbiri daha 6énce kariyer
danismanligina yonelik bir midahale programina dahil olmamistir. Deney grubundaki katilimcilardan besi ve
kontrol grubundaki katiimcilardan dérdi, bu ¢alisma 6ncesinde okul psikolojik danismanindan egitsel rehberlik

konusunda destek almislardir.
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Veri Toplama Araglari

Kariyer Karar Verme Oz-Yeterlilik Olcedi (KKOYO)

Olgek Bozgeyikli (2004) tarafindan Crites modeline gore gelistirilmistir. Bu 6lgek Tirkiye’de yaygin olarak
kullanilmaktadir ve giivenilirlik degerleri bircok arastirmada uygun bulunmustur (Oksiiz & Karalar, 2020; Ulas-
Kilic vd., 2018). Ek olarak arastirmada bu 6lgegin segilmesinin nedeni, 6lgek gelistirme siirecinde bu arastirmanin
drneklemine benzer sekilde ortaokul 8.sinif 6grencilerinde kullaniimasidir. Olgek 5’li Likert 6lgegidir (A: Kendime
hi¢ giivenmiyorum, B: Kendime glivenmiyorum, C: Kendime biraz giiveniyorum, D: Kendime gliveniyorum, E:
Kendime cok gliveniyorum). “Bireysel ve Kariyer Ozelliklerinin Dogru Degerlendiriimesi” olan 11 maddelik alt
Olcegin ic tutarlilik katsayisi .89 olarak hesaplanmistir. 8 maddeden olusan “Kariyer Bilgi Toplama” alt dlgeginin ig
tutarhhk katsayisi alfa: .87 olarak bulunmustur. “Gergekgi Planlama Yapmak” alt 6l¢eginin 8 maddeden olusan i¢
tutarlilik katsayisi alfa: .81 olarak bulunmustur. 27 maddeden olusan dlgegin tamami igin i¢ tutarlilik katsayisi alfa:
.92 olarak bulunmustur. Ug faktérlii bilesen yapisi toplam varyansin% 41.54’tinii agiklamaktadir ve maddelerin

faktor yik degerleri .37 ile .82 arasinda degismektedir.

Siireg

Arastirma baslamadan 6nce Nevsehir Haci Bektas Veli Universitei Etik Kurul’'undan (2018.11.34) izin alinmistir.
Calisma grubu belirlenirken okulda mesleki rehberlik konusunda bir seminer diizenlenmis ve seminer sonunda
arastirma ile ilgili duyuru yapilmistir. Katilimcilara arastirma verileri toplandiktan sonra kontrol grubundakilere
de ayni egitim programinin verilecegi bilgisi verilmistir. Seminer katimcilarina arastirma ile ilgili bilgiler

verildikten sonra olasi katilimcilarin bagvurulari alinmigtir.

Basvuru sirecinin tamamlanmasi iki hafta sirmis ve 34 6grenci calismaya katilmak istemistir. Tam katilimcilarin
ebeveynleri ile gorisilerek izinler alinmistir. Ancak goérismeden sonra 4 katilimci galismaya katilmaktan
vazgecmistir. Calisma grubunu segmek icin 6lgek puanlari kullanilmis ve basvuranlar (g farkli Z puan araligina
bolinmustilr. Bilimsel arastirmalarda karistirici etkilerinin diizenlenmesinin bir yolu olarak, ¢alisma gruplari
olustururken bir eslestirme tekniginin kullanilmasi onerilmektedir (Erkus, 2009). Hem karistirici etkileri
dizenlemek hem de heterojen deney ve kontrol gruplari olusturmak igin her puan araligindan bes katilimci
secilmis ve her gruba toplam 15 katilimci atanmistir. Siirecte deney grubundan iki ve kontrol grubundan g
katilimci programa katilmayi birakmistir. Programin etkinligini degerlendirmek icin KKOYO uygulanmistir.
Calismadan ayrilan iki katihmci son oturuma davet edilmis ve gruptan ayrilma nedenlerini ve dislincelerini
paylasmistir. Bu katilimcilar, akademik nedenlerle gruptan ayrildiklarini ve uygun sekilde gruba veda ettiklerini

belirtmislerdir. Bu sayede grup dinamiklerinin bozulmamasi hedeflenmistir.

Yasam agaci programinin kariyer siirecine uyarlanabilirligi konusunda uzman goriisiine basvurulmustur. Bu
amagla yontemin gelistiricilerinden David Denborough (Dulwich Centre Community Practices Institute) ile

gorlsllmustir. David Denborough yasam agacinin, bireylerin kendilerini tanimalari icin gli¢li bir ara¢ oldugunu
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belirtmistir. Ayrica kariyer danismanhgi konusunda g¢alismalari olan ve psikolojik danismanlik alaninda doktora
derecesine sahip U¢ uzmanin goérisleri alinmistir. Psiko-egitim programinin her seansi ortalama 50 dakika

sirmistar. Uygulanan psiko-egitim programi tablo 1’de verilmistir.

Table 1. Psiko-egitim Programi

Oturum  Oturum igerigi

1 Tanisma, grup kurallarini belirleme, bireysel hedefleri degerlendirme, stire¢ hakkinda bilgi verme.

2 Yasam agaci faaliyeti anlatilarak agacin kéki ve zemini olusturulur. Agacin koki aile tarihini, agacin zemini ise
katihmcilarin durumunu ve yaptiklari faaliyetleri temsil eder. Bu sayede katiimcilarin mevcut durumdaki
zorluklar ve avantajli durumlar hakkinda bilinglendirilmesi amaglanmaktadir.

3 Yasam agacinin govdesi ve dallari olusur. Gévde, katihmcilarin yeteneklerini, iyi yaptiklarini dustindukleri
faaliyetleri, becerilerini ve benzersiz davranislarini temsil eder. Dallar riiyalar, dilekler ve umutlari igerir.

4 Yasam agacinin yaratilmasinin son asamasi olarak bireylerin agaglarin yapraklarini ve meyvelerini olusturmasi
beklenir. Yapraklar bolimu katihmcilarin degerlerini icerir. Meyveler ise kariyer hedeflerini igerir.

5 Bu oturumda ileride yagam agacina dayali hikayelerin kurgulanmasina destek olmak, bireylerin ileride

yapabilecekleri hakkinda farkindalik yaratmak ve grup sirecini degerlendirmek amaglanmaktadir.

BULGULAR

Betimsel analizler sonucunda arastirmada kullanilan kariyer karar verme 6z yeterlik 6lgeginden elde edilen 6n
test ve son test sonuglarinin deney ve kontrol gruplari arasinda normal dagilim géstermedigi gérilmistir. ilgili
alanyazinda katilimci sayisinin 30’dan kiigiik oldugu, gruplarin homojen olmadigi ve normal dagihm gostermedigi
durumlarda parametrik olmayan tekniklerin kullanilmasi uygun gorilmektedir (Best & Kahn, 1998). Bu bulgular,
elde edilen verilerin parametrik olmayan testlerle analiz edilebilecegini gdstermektedir. Bu nedenle arastirmanin
temel sorusunu incelemek igin deney ve kontrol gruplarinin 6n test ve son test sonuglarina ait Mann Whitney U

testi sonuglari incelenmistir. Mann Whitney U testinin bulgular tablo 2’de sunulmustur.

Tablo 2. Deney ve Kontrol Grubuna Ait Mann Whitney U- Testi Sonuglari

n Sira Ortalamasi Sira Toplami U p
BMOD
On-test
Deney Grubu 13 13.71 164.50 69.50 .642
Kontrol Grubu 12 12.35 160.50
Son-test
Deney Grubu 13 17.00 204.00 30.00 .010
Kontrol Grubu 12 9.31 121.00
MBT
Ontest
Deney Grubu 13 12.29 147.50 69.50 .644
Kontrol Grubu 12 13.65 177.50
Sontest
Deney Grubu 13 16.58 199.00 35.00 .021
Kontrol Grubu 12 9.69 126.00
GPY
Ontest
Deney Grubu 13 12.21 146.50 68.50 .601
Kontrol Grubu 12 13.73 178.50
Sontest
Deney Grubu 13 18.25 219.00 15.00 .001
Kontrol Grubu 12 8.15 106.00
Toplam
Ontest
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Deney Grubu 13 12.79 153.50 75.50 .893
Kontrol Grubu 12 13.19 171.50

Sontest

Deney Grubu 13 18.04 216.50 17.50 .000
Kontrol Grubu 12 8.35 108.50

**p<.01, *p<,05

Deney ve kontrol grubuna ait Mann Whitney U- testi sonuglari incelendiginde mesleki karar verme 6zyeterlik
Olgegi alt testleri BMOD (U= 69.50, p>.05), MBT (U= 69.50, p>.05), GPY (U= 68.50, p>.05), ve toplam puanlarinda
(U= 75.50, p>.05) o6n-test puanlarinin deney ve kontrol grubunda olma durumuna goére anlaml sekilde
farkhlagsmadigi goriilmektedir. Bununla birlikte BMOD (U= 30.00, p<.05), MBT (U= 35.00, p<.05), GPY (U= 15.00,
p<.05), ve toplam puanlarinda (U= 17.50, p<.05) son-test puanlarinin deney ve kontrol grubunda olma durumuna
gore anlamli sekilde farkhlastigi gorilmektedir. Baska bir ifade ile deney 6ncesinde her iki grubunda basari
puanlari benzer iken deneyden hemen sonra yapilan dlgciimlerde her iki grubun basari puanlari deney grubunun

lehine anlamli sekilde farklilasmaktadir. Bu durum yapilan deneysel miidahalenin etkili oldugunu géstermektedir.

TARTISMA ve SONUC

Ortaokul Ogrencileri Uzerinde yapilan bu g¢alismada, katilimcilarin mesleki karar verme 6z yetkinliklerini
gelistirmek igin 5 oturumluk psiko-egitim programi uygulanmustir. iki farkli zamanda (6ntest-sontest) yapilan
Olcimlerde deney grubundaki katilimcilarin kontrol grubundakilere gére mesleki karar verme 6z yetkinliklerinde
ve bu yeterliklerin tiim boyutlarinda olumlu yonde degisimler izlenmistir. Tim bu bulgular uygulanan psikoegitim

programinin ortaokul 6grencilerinin mesleki karar verme 6z yetkinliklerini gelistirdigini gostermektedir.

Oykiisel yaklasim ile ilgili arastirmalar daha c¢ok yaklasimin egitim ortamlarinda kullanimi ile ilgilidir. Oykisel
yaklasim temelinde tasarlanan ortamlar, 6grencileri dahil etmede cok etkilidir. Bu yaklasimla insa edilen
midahalelerde 6grenciler hikayenin gergek kahramanlaridir. Bu sekilde bireyler kendi farkindaliklarini gelistirme
firsatina sahip olurlar (Gudmundsdottir, 1991; Mott vd., 1999). Kariyer rolu gelisimi, kimlik gelisimi gibi dahil
oldugu sosyal cevreden etkilenir. Arastirmada kullanilan yasam agaci teknigi, bireysel ve sosyal dinamikler ile
birlikte katihmcilarin kariyer kimlikleri de dikkate alinarak uygulanmistir. Katihmcilarin hikayeleri olusturularak
kariyer kimlik gelisimleri desteklenmis ve bu durumun kariyer karar verme 6z yetkinligi Gzerindeki etkisi

incelenmistir.

Alanyazin incelendiginde, dykusel kariyer danismanhginin grup baglamlarinda etkin bir sekilde kullanilabilir
oldugu goriilmektedir (Di Fabio & Maree, 2012, 2013; Maree, 2019). Oykisel kariyer danismanligi, bireylerin
kimligine ve kariyer gelisimine 6nemli katkilar saglar. Laine (1998; aktaran Bujold, 2004) isini degistirmek
isteyenlerle ve emeklilerle yaptigl arastirmada katilimcilarin daha 6nce neler yaptiklarini, simdi ne istediklerini ve
cevrelerinden neler istediklerini incelemistir. Arastirma sonucunda, katiimcilarin hikdye olusturmasinin bireysel

kimliklerinin gelisiminde etkisi oldugunu bulmustur.

Pratt vd. (2001), 35 Kanadali aile ile yaptiklari calismada, ergenlerin gecis doneminde ailelerinin oyki

olustururken elestirel oldugunu ortaya koymustur. Gibson (2004) 6ykisel kariyer danismanhgini kullanarak,
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kariyer yollarinda kendilerini yapilandiramayan ve bir sonraki kariyer hedeflerinde ne yapacaklarini bilmeyen
bireyleri desteklemistir. Arastirmaya katilanlar, kariyer kimliklerinin gelistigini, hikayelerindeki anlam ve

sorumluluklari netlestirdiklerini ve ne olacagina dair daha fazla i¢goru kazandiklarini belirtmislerdir.

Clark vd. (2004), 32 {iniversite Ogrencisi ile yuritulen 6yklsel terapisiye dayali grup kariyer danismanhg
uygulamasinda katilimcilarin kiltiirel gegmigleri, aileleri, topluluklari ve yasam rolleri hakkinda bir hikaye
gelistirmelerini amaglamistir. Arastirmanin bulgularina gore, grup kariyer danismanligi sirecine dahil edilen

katilimcilarin kariyer gelisimleri olumlu yonde etkilenmistir.

McMahon vd. (2012), oykusel kariyer danismanhigi kapsaminda Guney Afrikali bir kiz 6grenci ile yapilan vaka
¢alismasinda, katiimcinin 6ncekinden daha gicli bir kimlik olusturdugu sonucuna varmistir. Farkh bir vaka
calismasinda benzer sonuglar elde edilmistir (Hughes vd., 2013). Bu durum hikaye yaratmanin ve hikayede kiltar

ve aile gibi faktorlerin kullaniimasinin kariyer ve kimlik gelisimine 6nemli katkilar sagladigini gostermektedir.

Oykiisel yaklasimin okul psikolojik danisma uygulamalarinda kisa ve etkili bir miidahale oldugu belirtilmektedir.
Oykiisel terapi temelli uygulamalar 8grencilerin olumlu davranislarini destekler. Oykiisel terapi ile 6grenciler, dile
getiremeyecekleri dislinceleri, duygulari ve eylemleri isleyebilirler. Okul psikolojik danigmanlarinin, 6grencilerin
bircok segenekle nasil zengin anlatilar yaratabileceklerini kesfetmeye devam etmesi ve dykiisel yaklagimin ilkokul
ve ortaokul ¢ocuklari icin kullanimi énerilmektedir (Eppler vd., 2009). Ek olarak Denis vd. (2009), éykisel kariyer

danismanliginin ergenlerde etkili oldugunu belirlemistir.

Bilindigi kadariyla yasam agaci teknigi kariyer geg¢misi olusturmak icin ilk kez bu ¢alismada kullaniimigtir.
Arastirmada katilimcilardan aile geg¢misleri, mevcut durumlari, gelecek beklentileri, hayalleri ve arzulari
baglaminda bir hikaye olusturmalari istenmistir. Deney gurubundaki katiimcilarin kariyer karar verme 0z
yetkinliklerinin artti§i gortlmustiir. Arastirmanin bulgulari ve alanyazin géz onine alindiginda yasam agaci

tekniginin 6ykisel kariyer danismanhgi baglaminda kullaniimasinin faydali olacagi dustiniimektedir.

ONERILER

Bu calisma, 6rneklem ve ydntem agisindan bazi sinirliliklar tasimaktadir. Oncelikle, bu calisma ortaokul 6grencileri
Uzerinde yapilmistir. Ayrica arastirma yapilan érneklem sayisinin sinirli oldugu sdylenilebilir. Bu durum arastirma
sonuglarinin genellemesinde bizi dikkatli olmaya yoneltmektedir. Deney ve kontrol grubunun seciminde yas
araliginin dar olmasi arastirmanin amacindan kaynaklansa da 6rneklem bulmayi 6nemli derecede zorlastirmistir.
Bu nedenle ileride yapilacak calismalar farkli yas ve gelisim donemlerindeki bireyleri kapsayici nitelikte olabilir.
Boylece hem vyeterli sayiya ulasma konusundaki sikintilar giderilmis olur, hem de gelisimsel olarak bir

karsilastirma yapilabilir.

Diger bir sinirhlik ise arastirmanin yontemiyle ilgilidir. Calismada gelistirilen psiko-egitim programi deney grubuna

uygulanmis, kontrol grubundakilere herhangi bir uygulama yapilmamistir. Plesebo grubunun olmayisi degisiminin
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ne kadarinin egitim programindan kaynaklandigi konusunda net bir sey séylemeyi zorlastirmaktadir. Bu nedenle
ileride yapilacak galismalarda kontrol grubunun yaninda plesebo grubu olusturulabilir. Bu sekilde grubun bir

arada bulunmasi ve ortak bir seyler yapmasinin degisim tzerindeki etkisi kontrol edilebilir.

Egitim doneminin sona ermesiyle birlikte katilimcilara ulagmak zor olmustur. Arastirma Turkiye’nin dezavantajli
bir bélgesinde yapildigi igin 6grencilerin ¢cogu internet erisimine de sahip degillerdir. Bu nedenle izleme testi
uygulamak mimkin olmamistir. Bundan sonra yapilacak calismalarda izleme testi uygulanabilir. Arastirma
bulgulari dogrultusunda yapilandiriimis psiko-egitimsel miidahaleler kullanmak yerine, bireylerin yasamlarindan
olaylara, degerlere ve kisisel 6zelliklere dayali midahalelerin kullanilmasi 6nerilebilir. Boylelikle 6grencilerin

gruba daha aktif katilmalari, kendilerini daha fazla agmalari ve etkilesimi artirmalari saglanabilir.

Kariyer Oykisli hayat boyu siirecek bir siirectir. Bu nedenle arastirma kapsaminda gelistirilen etkinlikler
uygulayandiktan sonra ileriki yillarda kullanilabilmesi igin 6grenci portféylerine dahil edilebilir. Bu portfoyler ile
okul psikolojik danigsmanlari uzun vadeli izleme, bireylerin kariyer kararlarindaki kilometre taglarini gézlemleme

ve kariyer slrecinde sabit ve degisken olaylari gézlemleme firsatina sahip olabilirler.

Ortaokul 6grencilerinin kariyer karar verme 0z yeterliklerini gelistirmek amaciyla gelistirilen psiko-egitim
programini kullanmak faydali olabilir. Ortaokullarda gérev yapan okul psikolojik danismanlari bu psiko-egitim
programini kariyer danismanhigi kapsaminda uygulayabilirler. Bu durum kariyer karar verme 6z yeterligi izerinde

olumlu etkilere sahip olabilir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazar(lar)a aittir. Arastirma sirecinin

yuratilmesinde Nevsehir Haci Bektas Veli Universitesi Etik Kurul’undan (2018.11.34) izin alinmustir.

Yazar(lar)in Katki Orani Beyani: Omer Ozer’in bu makaleye katki orani %40, Mustafa Kemal Yéntem’in bu
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