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ABSTRACT

The use of current events in education is so important and necessary. In this context, as a result of
the use of current events by educators, reinforcing students’ concept teaching, skill acquisition,
values education and learning standards constitutes an important advantage. Current events that
address the main teaching principles, facilitate the functioning of the course and contribute to the
cognitive, sensory and psychomotor development and motivation of the students. In this study
4th, 5th, 6th and 7th grade Social Studies textbooks of 2018-2019, which are included in the
Education Informatics Network (EBA) system under the Ministry of National Education, were
examined, and these books were analyzed using the document analysis method. The aim of the
study is to evaluate the competencies within the scope of the themes of the Social Studies
textbooks according to the distribution of the usage rates of current events in all classes. As a result
of the study, it was determined that the rate distributions of the current events in the textbooks
on class basis differ according to the themes, and these rates were not systematic. When the
general total rates of current events in the textbooks are examined, it is 7th grade (30%)> 6th grade
(29%)> 5th grade (23%)> 4th grade (18%) respectively. According to these rates, it was concluded
that the use of current events in the Social Studies textbooks is insufficient in lower grades, and
that the textbooks of the upper classes included more current events than the lower classes.
However, it has been determined that current events used in the Social Studies textbooks are
related to the achievements in the curriculum.

Keywords: Current events, social studies textbook, social studies curriculum, learning standards.

* This study is a developed, and the modified form of the report presented 2nd International Symposium Education and
Values held during October 17-20, 2018 at the Antalya/ Turkey by ISOEVA
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INTRODUCTION

The use of current events increases students' academic achievement in Social Studies course and their level of
remembering information about this course; In addition, it is stated that it facilitates learning and makes the
lesson enjoyable (Aring & Deveci, 2018). Accordingly, the inclusion of current events in the textbooks that
positively affects the academic success of the student and some other factors is considered important in terms
of education and training. This significance also reveals the reason for examining the current events in the

textbooks on a class basis and evaluating them according to the data created.

Before examining the explanations, analyzes and evaluations about the relationship between education and
current events and the importance of using them in textbooks, it is necessary to look at the definitions of the
term current events. According to Doering (1951), the term current events is used to identify current
developments in policy, literature, science and all other areas of human interest. Smith (1963) thinks that these
are events or incidents that are currently developing or newsworthy. Current events are important for our lives
as well as the use of these events in the educational processes is just as important. In order to achieve cognitive,
sensory and psychomotor learning standards in the course, making connections between current events and the
learning skills that must be acquired within the course will enrich the course and facilitate the acquisition of the
skills that need to be obtained by the student, and make it easier to acquire the skills by making it possible for
these learning standards to be brought to the student in a way that will arouse the desire of the learner. Hayes
(1991), who relates education with current events, thinks that current events should be used in activities at all
levels of education. Because according to him, making connections between practical, real-life experiences and
those taught at school refers to an application that has numerous benefits for students. It can be said that using
up-to-date information in the classroom will primarily stop the course from being boring and make it more
enjoyable. Referring to this situation, Morrison (2005) underlines that the use of current events in the teaching
process creates a particular interest in the course and makes the course more attractive. Likewise, Demirtas and
Barth (1997) also express that the use of current events in the Social Studies course will make it more efficient.
This raises perhaps the most common problem in education. As a matter of fact, Okutan (2015) addresses this
important problem while expressing that students usually complain about the boringness rather than the
difficulty of the course. The use of current events in textbooks makes the educational program more interesting
by strengthening it with current events, as well as making it possible for students to internalize the knowledge
and skills by giving them a chance to make sense of what they are learning through current cases. In particular,
Considine et al. (2009) state that the use of current events in the courses will benefit students who do not have
access to enough resources at home, and their interactions with the world they will encounter will be built more
strongly. In this regard, the association of current events with the educational process will contribute to the fact
that the school is not a preparation for life, but rather life itself. Kruger (1941) emphasizes that the inclusion of
current events in the education process is vital to educating a good and active citizen beyond being an application
that will facilitate interest and understanding. Likewise, Osborne (1960) states that the use of the current events

is a very important part of school programs, stressing that it has a very important practical value in educating
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good citizens. This should be a natural result of the fact that the school itself is more than a preparation for life,
which has just been expressed. Because a student who encounters the reality of life in school will not have a
serious problem about becoming a good citizen within his social life when he finishes his education. In this
context, the fact that current events are handled in relation to educational attainment includes a practical
acquisition that results in the student’s direct experience of the reality of life beyond preparing the student for
life. In this sense, Moore (2013) emphasizes that the establishing of current events and course correlation in the
classroom environment will give the individual good citizen characteristics, as well as making him/her gain a

global perspective, and thus make him/her a good citizen of the world after all.

The student’s dealing with current events that s/he experiences in his/her daily life during his/her education also
raises his/her ability to solve problems. In this regard, the configuration of the education program through
actuality also equips the student with daily problem-solving skills. Referring to this point, Gurgil (2013) says that
establishing a relationship between the content and current events in textbooks contributes to “the persistence
of teaching, the embodiment of what is learned and the establishment of connections between events”, while
also expressing the view that this will positively affect the student’s skills such as “critical thinking” and “problem
solving” (p.428). In fact, according to Mysliwiec et al. (2003), using local or national newspapers to bring current
events into the classroom environment makes it possible to develop high cognitive skills beyond the existing
learning standards. Aiex (2004) also expresses that the use of newspapers in the teaching process in the context
of current events can give students critical and analytical thinking skills. For all these reasons and the benefits
mentioned, it is very important that the content is prepared in a manner that will be associated with current
events. The content, which is a tool for achieving the learning standards, is an item which investigates what kind
of subject or course should be given while determining the features to be acquired by students (Baykara, 2014).
According to Demirel (2009), the selection of the content faces two great challenges nowadays. The first one is
that new knowledge is not reflected in the program, and the second is rapid development in science and
technology. As a result, our schools serve only today’s world and are left behind every day. Thus, students are

likely to see themselves in a different world in these circumstances.

In the rapidly developing and changing information society, there is also a case of the loss of the up-to-dateness
of current events. So, in order to adapt to this rapid process of change, the need to continuously update the
education programs arises. This situation requires teachers to keep their contacts with actuality tight. Therefore,
teachers who fulfill their learning and teaching duties and responsibilities in the 21st century should update their
knowledge in line with the requirements of the information age that we live in. Teachers should be particularly
confident, and they should further be given support by the educational authorities in order to acquire
contemporary skills (Ceylan, 2017). In this regard, recent research on the current event usage habits of teachers
in the Social Studies course shows that almost all teachers are willing to use current events in their courses
(Wilson et al. 1999; Haas & Laughling, 2000). Turner (1995) points out the important issues in content selection,
saying that the content to be prepared can be selected from news and events that are considered interesting

and remarkable by the media and teachers-students. He emphasizes that the most important factor that should
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be considered is the student interest in the content which can be selected according to its relationship with
themes and achievements in textbooks. Similarly, Rich (1962) emphasizes the need to focus on the connection
between selected content and real life, saying that events that are important and up to date in civil relations help
students to enlighten their social lives and establish more rational relationships in social relations. The
identification and development of educational programs should be compatible not only with content but also
with the program development and teaching principles (Demeuse & Strauven, 2016). For example, while
organizing the content of the Social Studies textbooks, which are examined within the scope of this study, the
following teaching principles should be taken as a basis: from abstract to concrete, from simple to complex, from
easy to difficult, from close to far away (S6nmez, 1998). Of course, we should not forget other teaching principles
such as actuality. In particular, it seems possible to say that the teaching principle proposing the chronological

order of the events should be taken into consideration while organizing the current events in textbooks.

When the literature was examined, the achievement and retention levels of students with the use of current
events in the Social Studies course were discussed in the study of Arin & Deveci (2008). Akdag et al. (2014) tried
to determine the effects of subjects on the teaching-learning process in the context of current events in the
contents of the 5th, 6th and 7th grade Social Studies textbooks by taking teachers’ opinions into consideration.
Eryilmaz & Cengelci Kése (2017) investigated the effects of the use of current events on students’ sensitivity in
social problems in the 6th grade Social Studies course. Ding & Acun (2017) tried to determine whether Social
Studies teachers use current events while dealing with the issues related to economy and sustainable
development. Memisoglu & Gugin (2017) examined the opinions of Social Studies teachers on teaching current
topics. In another study, 5th, 6th and 7th grade Social Studies textbooks were selected by Taskin and Memisoglu
(2019) between the academic years of 2014 and 2017. In this study, the frequency of the use of current issues
was examined. Akkan & Akhan (2020) looked at Social Studies teacher candidates who identify a current event,
associate it with education, and evaluate the current event in a controversial text. As can be seen above, most
of the research was conducted on current events in 2017, and it is also seen that there has been a sharp decline
since then. In terms of examining the Social Studies textbook, it is seen that the closest study was prepared by

Taskin & Memisoglu (2019).

Due to the importance of linking current events with education, the importance given to current events in Social
Studies textbooks and how current events serve the purpose of use were examined by comparing the current
events on the basis of the classroom. In order to eliminate the deficiencies determined within the data obtained
as a result of the research, it was aimed to draw attention to the errors that were deemed important by using
graphics and tables. Thus, helping to increase the contribution to be provided to students in parallel with
increasing the quality of Social Studies textbooks to be created in the future is among the reasons for the creation
of this research. The rate of dealing with current events according to the age of students on the basis of class is
also important for this study. This is because when the cognitive and affective levels of the students are taken
into account, the 4th grade students need more current events than the 7th grade students in proportion. With

these aspects, it can be said that the study has a structure that will contribute to the relevant literature.

728



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Purpose of the Research

The main purpose of this research is to determine the usage rates of the current events in the units within the
main themes mentioned in the Social Studies textbooks and to evaluate their sufficiency according to the grades.

Research questions that we seek answers to in this research are as follows:

1- Do current events in the same units of the textbooks show parallels with each other in different grades?

2- What is the quantitative frequency and percentage value of current events used in the learning
standards?

3- Do current events seem relevant to learning standards?

4- What is the ratio of current events in each unit between grades? Is the distribution of these ratios

balanced across grades?

METHOD
Pattern of the Research

In this study, document analysis, one of the qualitative research methods, was used in order to determine current
events in Social Studies textbooks. In the document analysis method, different written and visual materials such
as archive records, books, journals, biographies, diaries, and letters related to the subject to be researched are
examined (Balci, 2007). In addition, according to Yildirim & Simsek (2013), document review is the examination
of written materials containing information about the facts and phenomena aimed to be investigated. According

to Karasar (1998), it is a data collection method performed by examining existing records and documents.

Data Collection Tool

In this study, the Social Studies textbooks published by the Ministry of National Education within the 2018-2019
academic year were examined, which are as follows: 4™ grade (Tiiysiiz, 2018), 5" grade (Sahin, 2018), 6" grade
(Yilmaz et al., 2018) and 7*" grade (Gultekin et al., 2018). These textbooks were also used in the 2019-2020

academic year.

Data Analysis

The data were analyzed by percentage and frequency analysis. Frequency and percentage were used for easier
interpretation of current events in textbooks in each theme. While examining the pie chart, it is apparent that
there is a transition from concrete to abstract thinking in the students from the lower level to the upper level of
the grades. Although the number of current events is important in this graph, in general, percentage slices are
supposed to be close to each other and current events are expected to decrease from the fourth grade to the
seventh grade by 4> 5> 6> 7, considering the cognitive development level of students. The descriptive analysis
interpretation of the pie chart was created by taking into account the figures under the headings of “Unit Total
Current Events” in the tables. In the findings section of the research, the learning standards in the Social Studies

curriculum are encoded according to themes as follows: SS.4.3.1 [Course code =SS (Social Studies), grade level,
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theme number and learning standard number]. In addition, the unit names of the Social Studies textbooks

examined in this research are the same as the names of the themes included in the education program.

In order to increase reliability and validity in the investigation of current events, current events were identified,
matched and discussed separately by the researchers. Another researcher specialized in the area has been
consulted for the specified differences. The themes of the 4™ and 7*" grade books were examined, and one
researcher identified 129 while the other determined 114 current events. For the seventeen controversial
current events, a third expert has been consulted. As a result, 121 current events in total were determined with
the opinion of the expert. After the numbers were determined, the reliability of the study was estimated with
the formula of Miles & Hubermann (1994) ‘Reliability= (opinion identity): (opinion identity + opinion difference)
x 100’. In the reliability analysis [Reliability = ((114): (114 + 7)) x 100 = 0.942], the reliability of the study was
calculated as 94. According to Saban (2008), in the qualitative studies, when the consistency between expert and

researcher evaluations is 90 and above, a desired level of reliability is provided.

FINDINGS

It is necessary to evaluate the learning standards while examining the use of current events. For this reason, the
units within the scope of the themes mentioned below were examined in accordance with the relevant
standards. As a result of this process, the learning standards were determined using the 2018 Social Studies

course curriculum, which includes the 4th, 5th, 6th and 7th grades.

1. Individual and Society

Table 1. Current Events in the Theme of the Individual and Society

Grades, Unit Standard Standard Standard Standard Standard Unit
(f) and % Total 1 2 3 4 5 Total
Learning Current Current Current Current Current Current
Standards Events Events Events Events Events Events
4th Grade (f) 5 1 X 1 3 1 6
Unit % %100 %20 X %20 %20 %20 %80
5th Grade (f) 4 X 1 X 3 4
Unit % %100 X %25 X %25 %50
6th Grade (f) 5 X X 2 X 1 3
Unit % %100 X X %20 X %20 %40
7th Grade (f) 4 X X 1 1 2
Unit % %100 X X %25 %25 %50

In general, when the Individual and Society theme is examined in the Social Studies textbooks, it seems that there
are five learning standards in the 4™ grades. Of these, there are no current events of the acquisition of $5.4.2.
“Puts the major events of his life in chronological order”. In the acquisition of SS.4.4. “replaces herself/himself
with other individuals with different characteristics”, current events are given more place than others. Other
standards are SS.4.1. “S/he makes inferences about his personal identity by examining the official identity

document”. SS.4.3. “Recognizes individual interests, needs and abilities”, SS.4.5. “Tolerates different
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characteristics of other individuals with respect" (MEB, 2018, p. 14) and one current event is mentioned in each

one of them.

In the 5% grade textbook, there are four learning standards mentioned in the Ministry of National Education
(MEB, 2018, p. 17) program. From these, SS.5.2. “Explains the multidimensionality of an event based on an
example in its immediate vicinity” includes one current event, whereas the fourth learning standard which says
SS.5.4. “It gives examples of how to enjoy the rights of children as a child and situations where these rights are
violated” includes three current events. The first and third standards that are SS.5.1. “As an active citizen of the
Republic of Turkey one should recognize the contribution of their own development”, and SS.5.3. “realizes
her/his rights of the tasks required by the roles that get in the group participated as an individual and comply

with responsibility”, no current event is used.

When the contents of the 6! grade textbook learning standards are analyzed, the current events are not included
in the standards of SS5.6.2. “Examines the change and role of social roles in the formation of social cohesion”,
SS.6.4. “Participates in activities that support social assistance and solidarity in the formation of social cohesion”.
In the standards of SS.6.3. “It questions the prejudices about differences in order to live in harmony in the
society”, there are two current events used and in the standard of SS.6.4. “The solutions brought to a problem

must be based on rights, responsibilities and freedoms”, one current event is mentioned (MEB, 2018, p. 20).

In the 7" grade textbook, there are no current events in the learning standards of SS.7.1. “It analyzes its attitudes
and behaviors by analyzing attitudes and behaviors that affect communication” and SS.7.2. “Uses positive
communication ways in individual and social relations”. On the other hand, one current event was mentioned in
the standards of SS.7.3. “Discusses the role of media in social change and interaction” and SS.7.4. “Uses their

rights and fulfills their responsibilities while using the means of communication” (MEB, 2018, p. 23).

Individual and Society

Figure 1. Distribution of Current Events in Social Studies Textbooks.
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When the graphic pie is examined according to the Individual and Society theme, there are 5 learning standards
in the 4™ and 6™ grades, and 4 in the 5™ and 7" grades. When the number of standards is taken into
consideration, 6™ and 7t grade textbooks are seen to have a low percentile in terms of current events. Looking
at the ranking, the ratio of 4> 5> 6> 7 is seen in the percentile. In addition, it is seen that the percentiles are not

close to each other.

2. Culture and Heritage

Table 2. Current Events in the Theme of Culture and Heritage

Unit Standard Standard Standard Standard Standard Standard Unit
Grades, Total 1 2 3 4 5 6 Total
(f) ve % Learning Current Current Current Current Current Current  Current
Standards Events Events Events Events Events Events Events
4th Grade (f) 4 X 1 2 X 3
Unit % %100 X %25 %25 X %50
5th Grade (f) 5 X 2 X X 2 4
Unit % %100 X %20 X X %20 %40
6th Grade (f) 6 1 X X X X X 1
Unit % %100 %16.66 X X X X %16.66
7th Grade (f) 5 X 6 2 1 X 9
Unit % %10 X %20 %20 %20 X %60

If the frequency number of the current events and the learning standards in the Culture and Heritage theme in
the textbooks are considered, there are 4 standards in the 4™ grades and SS.4.1. “Makes family history study by
making use of verbal, written, visual resources and objects”, and SS.4.4. “Understands the importance of the
National Struggle based on the lives of the National Struggle heroes. Achievement is handled in the context of
biography teaching.” current events are not included in their acquisitions. In the learning standard of SS5.4.2.
“She/he gives examples by researching the elements reflecting the family and the national culture around it”,
one current event is used, while in the SS.4.3. “Compares traditional children’s games with current games in

terms of change and continuity” (MEB, 2018, p. 14), there are two current events mentioned.

5t grade textbook has 5 learning standards. $S.5.1. “S/he recognizes the important contributions of Anatolian
and Mesopotamian civilizations to the history of humanity based on its concrete remnants”, SS.5.3. “Identifies
similar and different elements between them by comparing the cultural characteristics of the various parts of
our country with the cultural characteristics of its environment” and SS.5.4. “Analyzes the role of cultural
elements in the coexistence of people”, current events are not mentioned in these standards. Two current events
are used in the learning standards of SS.5.2. “S/he introduces the natural assets around, historical places, objects
and works” and SS.5.5. “Evaluates the historical development of cultural elements in daily life” (MEB, 2018, p.

17).

Although there are 6 standards in the 6" grade textbook, there is only one current event in the standard of S5.6.1.
“S/he makes inferences regarding the geographical, political, economic and cultural characteristics of the first

Turkish states established in Central Asia”, while other events do not address current events at all. These are:
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SS.6.2. “S/he interprets the emergence of Islam and the changes it brings with it”, SS.6.3. “S/he realizes the
changes in the political, social and cultural areas as well as the acceptance of the Turks of Islam”, SS.6.4. “Analyzes
how Turks acquire Anatolia as home in the XI and XIIl. centuries”, SS.6.5. “Explains the role of historical trade

routes in inter-communal political, cultural and economic relations” (MEB, 2018, p. 20).

There are 5 learning standards in the 7" grade textbook. Of these, SS.7.1. “Explains the Ottoman Empire's
emergence as a political power and the factors affecting this process” and SS.7.5. “Gives examples of Ottoman
culture, art and aesthetics” learning outcomes do not include current events. One current event is used in the
learning standard of SS.7.4. “S/he makes inferences about social and economic change based on the institutions
emerging as a result of reforms in the Ottoman State”; whereas SS57.3. “S/he understands the processes that
force the Ottoman Empire to change in connection with the developments in Europe” includes two current
events. On the other hand, SS.7.2. “The analysis of the conquest politics of the Ottoman Empire through

examples” (MEB, 2018, p. 23) standard seems to have the most current events by the number of 6.

Culture and Heritage

4th Grade
18%

5th Grade
23%

Figure 2. Distribution of Current Events in Social Studies Textbooks.

Culture and Heritage learning domain generally has historical-based learning standards. The 4" grade has 4, the
5% and the 7™ grade has 5, and the 6™ grade has 6 standards. Although the 6™ grade has the most learning
standards, it is seen that the percentage is low whereas the percentage of the 7™ grade is high. The percentages

are not close to each other here and there is a ratio of 7> 5> 4> 6 in the percentile.
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3. People, Places and Environments

Table 3. Current Events in the Theme of People, Places and Environments

Unit Standard Standard Standard Standard Standard Standard Unit
Grades, Total 1 2 3 4 5 6 Total
(f) and % Learning Current Current Current Current Current Current Current
Standards Events Events Events Events Events Events Events
a4t Grade (f) 6 X X X X X 1 1
Unit % %100 X X X X X %16.66 %16.66
5th Grade (f) 5 X X X 1 5 6
Unit % %100 X X X %20 %20 %40
6t Grade (f) 4 1 X X 1 2
Unit % %100 %25 X X %25 %50
7th Grade (f) 4 X 6 2 1 9
Unit % %100 X %25 %25 %25 %75

When the 4™ grade textbook is analyzed within the scope of the People, Places and Environments theme, there
are 6 learning standards and there is no current events in the first 5 standards. These are respectively SS.4.1.
“S/he makes inferences about the location of any place around.”, S5.4.2. “Sketches the places used in his daily
life.”, SS.4.3. “Distinguishes the natural and human elements in his environment.” and SS.4.4. “Observes the
weather events occurring in its surroundings and transfers its findings to illustrated graphics.”, SS.4.5. “S/he
makes inferences about the landforms and population characteristics of the place he lives in and around.” On
the other hand, the last standard SS.4.6. “S/he makes the necessary preparations for natural disasters.” (MEB,

2018, pp. 14-15) includes one current event.

When the 5™ grade textbook is examined, no current event is observed in the following learning standards:
SS.5.1. “Explains the landforms of the place and its surroundings on maps in general.” SS.5.2. “Explains the effect
of the climate in the environment where s/he lives on human activities by giving examples from her/his daily
life.”, SS.5.3. “S/he gives examples of the natural characteristics of the place where s/he lives and her/his
surroundings and the effects of human characteristics on the population and settlement.” SS.5.4. However, one
current event is mentioned in the standard of “S/he questions the causes of disasters and environmental
problems in the environment where s/he lives.” Lastly, S5.5.5. “S/he explains the effects of natural disasters on

social life with examples.” includes five current events (MEB, 2018, pp. 17-18).

In the 6™ grade textbook, no current event is mentioned in the standards of 55.6.2. “Analyzes the basic forms of
physical geography of Turkey on a map along with the climate and vegetation.” and SS.6.3. "Indicates Turkey’s
fundamental human geography related features on the maps.” On the other hand, the standards of SS.6.1.
“Identifies the geographical location of continents, oceans and our country using concepts related to location.”
and SS.6.4. “Based on human lives in different natural environments of the world, s/he makes inferences about

climate characteristics.” (MEB, 2018, p. 21) include one current event.
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In the 7™ grade textbook, SS.7.1 “Through exemplary studies, s/he makes inferences about the factors affecting
the settlement from past to present.” standard does not include a current event; while two current events are
mentioned in the standard of SS5.7.3. “Discusses the causes and consequences of migration through case studies.”
SS.7.4. Also, one current event is included in the standard of “It shows examples of negative situations that may
arise if freedom to settle and travel from basic rights is restricted.”, whereas the standard of SS.7.2. “S/he

interpret the demographics of Turkey in view of factors affecting the distribution of population in Turkey.”

contains six current events (MEB, 2018, pp. 23-24).

People, Places and Environments

5th Grade
33%

Figure 3. Distribution of Current Events in Social Studies Textbooks.

In this theme, when current events in textbooks are analyzed as percentages, the 7t grade textbook has the
most current events with a maximum of 50%, the 4" grade textbook has the least with a minimum of 6%. The 7t"
and 6™ grades have 4 learning standards, the 5% grades have 5 standards and the 4" grade has 6 standards. The
rates given in the chart do not match the points specified in the data analysis. It is observed that the percentiles

are not close to each other and current events show a decrease of 7> 5> 6> 4.

4. Science, Technology and Society

Table 4. Current Events in the Theme of Science, Technology and Society

Unit Standard Standard Standard Standard Standard Unit
Grades, Total 1 2 3 4 5 Total
(f) and % Learning Current Current Current Current Current Current
Standards Events Events Events Events Events Events
4t Grade (f) 5 X X 1 X 3 4
Unit % %100 X X %20 X %20 %40
5th Grade (f) 5 1 3 1 1 X 6
Unit % %100 %20 %20 %20 %20 X %80
6th Grade (f) 4 1 4 X X 5
Unit % %100 %10 %40 X X %50
7th Grade (f) 4 X X 1 1 2
Unit % %100 X X %25 %25 %50
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In the theme of Science, Technology and Society, no current event is used in the following learning standards:
SS.4.1. “Classifies the technological products around its development according to their usage areas.”, S5.4.2.
“Compares past and present uses of technological products.” and SS.4.4. “S/he develops ideas to design its own
products based on the needs in its environment.” However, SS.4.3. “S/he investigates the inventors of the
technological products s/he uses and the development of these products over time.” learning standard includes
one current event, while three current events are observed in the last standard of $5.4.5. “It uses technological

products without harming itself, others and nature.” (MEB, 2018, p. 15)

In the 5™ grade textbook, SS.5.5. “Acts in accordance with scientific ethics in his studies.” standard does not
include any current event. On the other hand, one current event is mentioned in the following standards: SS.5.1.
“Discusses the effect of the use of technology on socialization and social relations.”, SS.5.3. “Complies with
security rules when using virtual environment.” and SS.5.4. “S/he determines the common characteristics of
inventors and scientists.” Lastly, SS.5.2. “It questions the accuracy and reliability of the information it reaches in

the virtual environment.” standard includes three current events (MEB, 2018, p. 18).

When the 6% grade book is examined, no current event is seen in the standards of $5.6.3. “S/he does research
using scientific research steps.” and SS.6.4. “It advocates the necessity to provide legally and copyrighted
products legally.” Nevertheless, SS.6.1. “Based on the studies and findings in the social sciences, it gives examples
of the effects of social sciences on social life.” standard includes one current event, while four current events are
mentioned in the last standard of SS.6.2. “It suggests ideas about the effects of scientific and technological

developments on future life.” (MEB, 2018, p. 21).

In the 7t grade textbook, the standards of S5.7.1. “S/he examines change and continuity in the protection,
dissemination and transfer of information.” and SS.7.2. “Discusses the contributions of scholars grown in Turkish-
Islamic civilization with regards to the process of scientific development.” do not address any current event.
Nonetheless, SS.7.3. “S/he analyzes the effect of developments in Europe between the XV-XX. centuries on the
formation of scientific accumulation today.” and SS.7.4. “Evaluates the contribution of free thinking to scientific

developments.” standards include one current event (MEB, 2018, p. 24).

Science, Technology and Society

Figure 4. Distribution of Current Events in Social Studies Textbooks
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When the current events in the textbooks in the theme of Science, Technology and Society are analyzed as a
percentage, the 5! grade textbook has the most current events with a maximum rate of 35%; while the 7" grade
has the least with the percentage of 12. The 6% and the 7*" grades have 4 learning standards, while the 5" and
fourth grades have 5 standards. When the graphic is examined, current events in the textbooks show a

distribution of 5> 6> 4> 7.

5. Production, Distribution and Consumption

Table 5. Current Events in the Theme of Production, Distribution and Consumption

Unit Standard Standard Standard Standard Standard Standard Unit
Grades, Total 1 2 3 4 5 6 Total
(f) and % Learning Current Current Current Current Current Current Current
Standards Events Events Events Events Events Events Events
4th Grade (f) 5 1 X 1 X 1 3
Unit % %100 %20 X %20 X %20 %60
5th Grade (f) 6 X X X 1 2 X 3
Unit % %100 X X X %16.66 %16.66 X %33.32
6th Grade (f) 6 4 1 X X 2 X 7
Unit % %100 %16.66 %16.66 X X %16.66 X %50
7th Grade (f) 6 X X 2 1 X 5 8
Unit % %100 X X %16.66 %16.66 %16.66 %50

In the theme of Production, Distribution and Consumption which has twenty-four learning standards, SS.4.2.
“S/he recognizes the main economic activities of his family and his immediate surroundings.” and SS.4.4. “It
creates a sample budget of its own.” standards do not include any current event. However, one current event is
mentioned in the following standards: $S.4.1. “S/he makes conscious choices between the two by distinguishing
his wishes and needs.” SS.4.3. "As a responsible individual, s/he exhibits conscious consumer behavior.” and

SS.4.5. “S/he uses the resources around her/him without wasting.” (MEB, 2018, pp. 15-16).

In the 5™ grade textbook, current events are not addressed in the following learning standards: SS.5.1. “Analyzes
the economic activities of his/her place and environment.” $5.5.2. “Recognizes the professions that develop
depending on the economic activities in his/her place and surroundings.” SS.5.3. “Analyzes the effects of the
economic activities around people on their social lives.” and SS.5.6. “S/he uses his rights as a conscious
consumer.” On the other hand, SS.5.4. “Analyzes the production, distribution and consumption network of
products to meet basic needs.” standard includes one current event, while there are two current events in the
standard of SS.5.5. “Collaborates and develops new ideas based on production, distribution and consumption.”

(MEB, 2018, p. 18).

In the 6™ grade textbook, no current event is mentioned in the following learning standards: SS.6.3. “Prepares
project proposals by taking into account the characteristics of Turkey’s geographical investment and marketing.”
SS.6.4. “Advocates the need and importance of paying taxes in terms of citizenship responsibility and
contribution to the country's economy.” and SS.6.6. “S/he investigates the personality traits, skills and education

process required by the professions that he is interested in.” Nevertheless, there are two current events in the
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standard of SS.6.2. “Analyzes the effects of unconscious consumption of resources on living life.”, while SS.6.5.
“Analyzed the place and importance of skilled manpower for the development of Turkey's economy.” standard
includes two current events, and SS.6.1. “Relates the economic activities of our country with its resources.” (MEB,

2018, pp. 21-22) standard contains four current events.

In the 7™ grade textbook, no current event is observed in the learning standards of SS.7.1. “Explains the
importance of soil in production and management with examples from the past and present.”, SS.7.2. “Evaluates
the effects of developments in production technology on social and economic life.” and SS.7.5. “It makes planning
for its professional preferences by taking into account the new professions emerging depending on the
developments in the world.” On the other hand, one current event is mentioned in the standard of SS.7.4.
“Recognizes the institutions that have played a role in obtaining professional ethics and professional ethics
throughout the history.”, while SS.7.3. “S/he gives examples of the work of institutions and non-governmental
organizations and their roles in social life.” includes two, and the last one SS.7.6. “Analyzes the changes that
digital technologies have caused in the production, distribution and consumption network.” (MEB, 2018, p. 24)

has the most current events with the number of five.

Production, Distribution and Consumption

4th Grade
14%

o ‘5th Grade
14%

Figure 5. Distribution of Current Events in Social Studies Textbooks.

When the graphic pie is examined according to the Production, Distribution and Consumption theme, there are
five learning standards in the 4%, and six in the 5%, 6! and 7t grade textbooks. The 7t" grade textbook has the
most current events with the percentage of 38, and the 4" and 5% grade textbooks have the least with the
percentage of 14. In the percentage ranking, the ratio of 7> 6> 5 = 4 is seen. This ratio shows that the ranking is

not at the desired level and the percentiles are close to each other.
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6. Active Citizenship

Table 6. Current Events in the Theme of Active Citizenship

Unit Standard Standard Standard Standard Standard Standard Unit
Grades, Total 1 2 3 4 5 6 Total
(f) and % Learning Current Current Current Current Current Current  Current
Standards Events Events Events Events Events Events Events
a4t Grade (f) 4 1 X 2 X 3
Unit % %100 %25 X %25 X %50
5th Grade (f) 4 1 X 1 1 3
Unit % %100 %25 X %25 %25 %75
6h Grade (f) 6 X X X 1 1 3 5
Unit % %100 X X X %16.66 %16.66 %16.66 %50
7th Grade (f) 4 X X 3 1 4
Unit % %100 X X %25 %25 %50

In the 4™ grade textbook within the theme of Active Citizenship, there is not any current event addressed in the
standards of $5.4.2. “Takes responsibility for his/her words and actions in family and school life.” and $5.4.4.
“Explains the relationship between the independence of his country and his individual freedom.” SS.4.1.
However, one current event is mentioned in the standard of “S/he gives examples of the rights he has as a child.”,
while the last standard SS.4.3. "Suggests educational social activities that he deems necessary in school life.”

(MEB, 2018, p. 16) includes two current events.

In the 5% grade textbook, while there is one current event is mentioned in the learning standards of SS.5.1.
“Relates individual and social needs and institutions that serve to meet these needs.”, $5.5.3. “S/he explains the
fundamental rights and the importance of using these rights.”, and SS.5.4. "Our symbols of national sovereignty
and independence value our Flag and the National Anthem.”, there is not any current event in the standard of

SS.5.2. “Explains the basic duties of the management units of the place where s/he lives.” (MEB, 2018, p. 19).

In the 6™ grade textbook, the standards of SS.6.1. “Compares different forms of government in terms of basic
principles of democracy.”, SS.6.2. “Explains the relationship between the executive and judicial powers in the
legislature of the Republic of Turkey” and SS.6.3. “Analyzes the factors that affect the decision-making process
of the management.” do not include any current event. On the other hand, one current event is mentioned in
the standards of SS.6.4. “Explains the importance of democracy in our social life.” and SS.6.5. “Explains as an
active citizen of the Republic of Turkey that his/her rights are under the constitutional guarantee of their
responsibilities.”, while the last standard SS.6.6. "Based on Turkish history and current examples, he realizes the

value given to women in social life." (MEB, 2018, p. 22) has the most current event with the number of 3.

In the seventh grade, SS.7.1. “S/he explains the emergence of democracy, its stages of development and the
meanings it expresses today.” and SS.7.2. “Explains Atatlirk’s contributions to the development of Turkish
democracy.” learning standards do not include any current event. Nevertheless, one current event is mentioned

in the standard of SS5.7.3. “Associates the state of the fundamental characteristics of the Republic of Turkey with
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the practice of social life.”, while SS.7.4. “Analyzes the problems encountered in the implementation processes

of democracy.” (MEB, 2018, p. 25) standard includes three current events.

Active Citizenship

5th Grade
20%

Figure 6. Distribution of Current Events in Social Studies Textbooks.

In this theme, when current events in textbooks are analyzed as percentages, while the 6" grade textbook has

the most current events with a maximum rate of 33%; 4™ and 5™ grade textbooks have the least with the

percentage of 20. 4%, 5t and 7t" grade textbooks have 4 learning standards, whereas the 6" one has 6 standards.

The rates given in the graph show that the percentile slices are close to each other and that the percentage stated

in the data analysis shows a decrease as 6> 7>5 =4,

7. Global Connections

Table 7. Current Events in the Global Connections Theme

Unit Standard Standard Standard Unit
Grades, Total 1 2 Total
(f) and % Learning Current Current Current Current
Standards Events Events Events Events
4th Grade (f) 4 X 2 2
Unit % %100 X %25 %25
5th Grade (f) 4 X X 2
Unit % %100 X X %25 %50
6th Grade (f) 4 4 2 12
Unit % %100 %20 %20 %20 %100
7th Grade (f) 4 X 1 2
Unit % %100 X %25 %50

In the 4" grade textbook, SS.4.1. “S/he introduces various countries in the world.”, SS.4.3. “S/he compares

cultural elements belonging to different countries and cultural elements of our country.” and SS.4.4. “Respects

different cultures.” learning standards do not include any current event. However, the last standard SS.4.2.

“Turkey’s neighbors and other relations with the Republic of Turkey will understand.” (MEB, 2018, p. 16) includes

two current events.
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In the 5% grade textbook, one current event is mentioned in each learning standard: S5.5.1. “Investigates the role
of its place and its environment in economic relations between our country and other countries.” SS.5.2.
“Discusses the effect of communication and transportation technology in economic relations between
countries.” SS.5.3. “Explains the importance of tourism in international relations.” and SS.5.4. “S/he gives

examples of common heritage items in various countries.” (MEB, 2018, p. 19).

In the 6" grade textbook, two current events are mentioned in the following learning standards SS.6.2. “Analyzes
the economic relations of our country with other countries. The subject is handled in terms of resources and
needs.” and SS.6.4. “Questions the effects of popular culture on our culture.” On the other hand, the following
standards have four current events: SS.6.1. “Analyzes the cultural, social, political and economic relations of our
country with the Turkish Republics and neighboring states.” and SS.6.3. “S/he analyzes the roles of our country
in the international arena depending on its political, military, economic and cultural characteristics.” (MEB, 2018,

p. 22).

When the 7*" grade textbook is analyzed, it is seen that the following learning standards do not include any
current event: SS.7.1. “Gives examples of the international organizations that Turkey is a member of.” and SS.7.3.
“S/he questions stereotypes about various cultures.” However, SS.7.2. “Recognizes economic regions and
organizations that have a relationship with Turkey.” and SS.7.4. “Together with his friends, s/he develops

suggestions for the solution of global problems.” (MEB, 2018, p. 25) standards mentions one current event.

Global Connections

Figure 7. Distribution of Current Events in Social Studies Textbooks.

Within the Global Connections theme, when current events in textbooks are analyzed as percentages, while the
6" grade textbook has the maximum current events with the rate of 67%; other textbooks have only 11%. Current
events are asymmetrical according to the graphic rates. When the percentages are examined, it decreases as 6>

7=5=4.
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Total Current Events

4. GRADE 5. GRADE 6. GRADE 7. GRADE

Figure 8. Number of Current Events in Social Studies Textbooks.

According to the table, the total number of current events is low in grades 4 and 5, and high in grades 6 and 7. It
is 7 (36)> 6 (35)> 5 (28)> 4 (22) when sorted from large to small. It is seen that the rates do not show parallelism

between the lower classes and the upper classes.

Total Current Events

7th Grade
30%

5th Grade
23%

6th Grade
29%

Figure 9. The Use of the Current Events in Social Studies Textbooks

In the figure above, 7th grade (30%)> 6th grade (29%)> 5th grade (23%)> 4th grade (18%) rates were obtained
as a percentage. It is seen that the percentiles here are not close to each other in proportion. It is seen that the
4t grade is 18% and the 7t grade is 30%. It is certain that the principle of actuality among the teaching principles
will be beneficial for every student, and the more current the topics, the more students will benefit. What is also
certain is that students in the lower classes normally need more current events than those in the upper classes.

However, the opposite of this situation in the table appears in a disproportionate way.
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CONCLUSION and DISCUSSION

When the current events used in the Individual and Society units in the Social Studies textbooks are examined, it
is seen that the proportion of the current events used in the Individual and Society units is 40% at the 4" grade
level, 27% in 5" grade, 20% in 6" grade and 13% in the 7" grade. When you go from 4% grade to 7" grade, there
is a linear reduction in the current event usage rate. The 40% current event utilization rate in the 4™ grade is
positive given the general levels of cognitive sophistication of students at this grade level. However, in the 5%,
6™ and 7™ grades, it is seen that the course content is not sufficiently associated with current events and facts
within the scope of this unit. This makes it difficult for students to internalize the learning standards expected to
be gained within the scope of Individual and Society units. When the Culture and Heritage units are examined, a
different view is encountered from the Individual and Society units. Current event usage at the 4t grade level
remained at 18%, while in the 5™ grade it was 23%. Immediately afterwards, the use of current events dropped
to 6% in 6" grade, while in the 7t grade it was up to 53%. The first issue in this distribution, which can be seen
clearly compared to the previous one, is that the distribution in the pie chart has a more asymmetric shape.
Second, the difference between the rate of the use of current events in the 7t grade and the 4™ grade usage
rate is high. Given the cognitive, sensory and dynamic development levels of 4" grade students, ideally, the
association between learning standards of the course and current events should be much higher while the data
shows otherwise. On the other hand, the fact that current events in the 6™ grade have a very low usage rate of
6% is one of the factors that causes the asymmetric distribution between the rates. The People, Places and
Environments units are similar to those in the Culture and Heritage units and a non-desired rate distribution
occurs. In the units, the current rate of current events was 6% in the 4™ grade, it increased to 33% in the 5
grade, then decreased to 11% in the 6™ grade and reached 50% in the 7t" grade. Although the People, Places and
Environments units exhibit an asymmetrical distribution similar to the previous table, the usage rate of 6% of
current events in the 4t grade constitutes a violation of the principles of development and learning, as well as
being contrary to the principles of program and teaching. The fact that current event usage reaches 50% in the
7t grade in contrast to the low usage rate of the 4" grade creates an asymmetrical distribution. When the current
rates of use of current events in Science, Technology and Society units are examined, a rate of 24% in the 4t
grade seems very low. This rate increased to 35% in 5" grade; and then down to 29% in 6% grade and finally up
to 12% in 7™ grade. It is observed that the distribution is non-symmetrical and that current events in the 4™ and
7" grades are lower than expected. When the Production, Distribution and Consumption units were taken, a rate
of as low as 14% in the 4t and 5" grade surged to 34% in the 6 grade and increased to 38% in the 7" grade.
According to this data, current events and issues in the content should be more associated, especially in the 4t
and 5™ grade, while the low use rate of current events in these classes is a problem. Although there is a slightly
better rate distribution in Active Citizenship units compared with the former units, it was observed that the use
of current events remained at 20% in the 4™ and 5% grade, which increased to 33% in the 6% grade and then
decreased to 27% in the 7t grade. The most important problem here is that the rate of the use of current events
in the 4™ and 5% grades is well below expectation when considering the necessity of the principle of actuality.

Finally, when examining the rate of the use of current events in the Global Connections units in the Social Studies
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textbooks, it is seen that the asymmetric distribution is observed again. Within the scope of the Global
Connections units, the rate of the use of current events is 67% in the 6™ grade, while the rate is 11% in other
grades. The 6 grade textbook reached the highest number by mentioning twelve current events. Given the
learning standards in Figure 9, when the units are examined, the usage rates of the current events seem to be
problematic in the total chart. It is seen that some units and course books are insufficient due to the rate of
association of current events with Social Studies lesson topics and the principle of actuality mentioned at the
beginning of the study. Although the lower classes normally need updated events more than others, while these
rates show the opposite. In addition, it has been investigated whether the case studies used in the textbooks are
related to the learning standards and it is determined that the current events in the Social Studies textbooks are

related to the learning standards.

Since current topics are constantly changing, it is stated that textbooks should be updated according to current
events. It is asserted that teachers generally handle current events with the method of discussion, but do not
use current event materials (such as newsboard) sufficiently (Gedik, 2017). In a study in which it was tried to
evaluate whether the current events in the Social Studies coursebooks were sufficient according to teacher’s
opinions, the proportion of those who said they were incompetent was 74%, while the proportion of those who
said they were sufficient was 26%. In addition, teachers have also proposed updating these books every year
(Akdag et al., 2014). In the research conducted by Memisoglu & Giilgin (2017), which supports Akdag et al.’s
findings, the teachers saw the textbooks insufficient in terms of current issues. In the research of Bayir (2010),
which examined the 4™ and 5™ grade Social Studies Curriculum, the themes of Groups, Institutions, Social
Organizations and Global Connections (in Active Citizenship) have the most appropriate learning standards for
the use of current events, while the Production, Distribution and Consumption theme seems to be insufficient
for both classes. Within the scope of another research, the units where teacher candidates establish a
relationship between Social Studies course and current events are stated as “Individual and Society”, “Production

Distribution and Consumption”, “Active Citizenship” and “People, Places and Environments” (Akkan, 2019).

Lentnek (1997), in his work on fifth-grade students who were trained using daily newspapers in the course, and
Bayir (2010), in his experimental research on fifth-grade students, stated that the use of current events had a
positive impact on students’ critical thinking skills, attitudes and use of current events. Doganay & Yagci’s (2011)
research indicated that teachers use current events to improve the critical skills of their students. In this study,
the benefits of using current events in the field of Social Studies are stated by teachers as the embodiment and
reinforcement of what is learned, associating what is learned with real life, and acquiring awareness of citizenship
(Ding & Acun, 2017). It is stated that the use of current events facilitates easy learning for students and further
makes the course enjoyable as well as being effective in increasing students’ academic achievements and the
level of remembering the information they acquire (Arin & Deveci, 2008; Bekret, 2019). Batti (2016) supports the
findings of the aforementioned studies, noting that the use of current events increases students’ academic

achievements. Furthermore, in interviews with students in the experimental group, it was determined that the

744



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Social Studies courses taught by using current events had a positive effect on the sensitivity of students to social

problems (Eryillmaz & Cengelci Kose, 2017).

As a result, generally speaking, it seems necessary to pay attention to the cognitive levels of students while
determining current events in the textbooks. The findings of this research (especially the use of the current
events is 18% in the 4™ grade coursebook and it is 30% in the 7™ grade coursebook) show us that teaching
principles should be carefully pre-evaluated when preparing textbooks. Moreover, it is predicted that if current
events can be associated with the subjects and the educational environment, the boredom level of the students
will decrease, and the course will become more enjoyable. It can also be said that the Social Studies classes may
remain abstract in the eyes of students and will not attract the attention of students unless the use of current
events is sufficient. In this case, in addition to the failure to provide the behaviors expected to be given to the
student, the inability to establish the connection between the education that students acquire in the Social
Studies course and real life can be considered as an important problem. This study reveals that the rate of the
use of current events in Social Studies subjects is inadequate in the lower classes and these rates should be

increased at all levels.
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SOSYAL BILGILER DERS KITAPLARINDA YER ALAN GUNCEL OLAYLARIN iNCELENMESi

0z

Glincel olaylarin egitimde kullanimi oldukga 6nemli ve gereklidir. Kavramlar, beceriler, degerler ve
kazanimlar; egitim sistemimizdeki temel amaglarin gergeklestiriimesine yardimci olan unsurlardan
bazilaridir. Bu baglamda, egitimcilerin glncel olaylari kullanmasiyla 06grencilerde kavram
Ogretiminin, beceri ediniminin, degerler egitiminin ve kazanimlarin pekistirilmesi dnemli bir avantaj
saglamaktadir. Baslica 6gretim ilkelerine hitap eden gilincel olaylar, dersin isleyisini kolaylastirdig
gibi Ogrencilerin bilissel, duyussal ve psikomotor gelisimine ve motivasyonuna da katki
saglamaktadir. Bu ¢alismada Milli Egitim Bakanhgi binyesinde bulunan Egitim Bilisim Agi (EBA)
sistemi icerisinde yer alan 2018-2019 yilina ait 4, 5, 6 ve 7. sinif Sosyal Bilgiler ders kitaplari ele
alinmis olup, bu kitaplar dokiiman incelemesi yontemiyle incelenmistir. Arastirmanin amaci, Sosyal
Bilgiler ders kitaplarinin 6grenme alanlari kapsamindaki giincel olaylarin siniflara gore, kullaniima
oranlarinin dagilimina goére yeterliliklerin degerlendirilmesidir. Calisma sonucunda ders
kitaplarindaki glincel olaylarin 6grenme alanlarina gére sinif bazinda oran dagilimlarinin
farklilastigl, bu oranlarin ise sistematik olmadigi tespit edilmistir. Ders kitaplarinda yer alan giincel
olaylarin, genel toplam oranlari incelendiginde ise 7. sinif (%30) > 6. sinif (%29) > 5. sinif (%23) > 4.
sinif (%18)’dir. Bu genel oranlara gore, Sosyal Bilgiler ders kitaplarindaki glincel olaylarin
kullaniminin alt siniflarda yetersiz oldugu; Gst siniflarin ders kitaplarinda, alt siniflara oranla giincel
olaylara daha fazla yer verildigi sonucuna ulasilmistir. Bununla birlikte, Sosyal Bilgiler ders
kitaplarinda kullanilan gilincel olaylarin, programda yer alan kazanimlarla iliskili oldugu
belirlenmistir.

Anahtar kelimeler: Giincel olaylar, sosyal bilgiler ders kitabi, sosyal bilgiler ders programi,
kazanimlar.
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GiRiS

Glincel olaylarin kullaniminin 6grencilerin Sosyal Bilgiler dersindeki akademik basarilarini ve bu derse iligkin
bilgileri hatirlama duzeylerini arttirdig;; ek olarak, 6grenmeyi kolaylastirdigi ve dersi zevkli hale getirdigi
belirtilmistir (Aring ve Deveci, 2018). Buna gore 6grencinin akademik basarisini ve diger bazi unsurlari pozitif
yonli etkileyen giincel olaylarin ders kitaplarinda yer almasi egitim ve 6gretim agisindan 6nemli goriilmektedir.
Bu o6nemlilik, ders kitaplarindaki giincel olaylarin sinif bazinda incelenmesini ve olusturulan verilere goére

degerlendirilme gerekgesini de ortaya koymaktadir.

Egitimle glincel olaylarin iliskisi ve ders kitaplarinda kullanilmasinin 6nemine dair yapilan agiklamalar, analizler ve
degerlendirmelerin incelenmeden &nce bu alanda otoriter isimlerden glincel olaylar terimine dair yapilan
tanimlamalara bakmak gerekmektedir. Bu terimi Doering (1951) politika, edebiyat, bilim ve insanin ilgi alani
icerisinde bulunan, diger tim alanlardaki glincel gelismeleri belirlemek icin kullanirken; Smith ise (1963) su anda
gelismekte veya haber etkisi olan olaylar veya hadiseler olarak belirtmektedir. Aktuel hadiselerden meydana
gelen olgular, yasamimiz i¢in énemli oldugu kadar giincelligini devam ettiren bu olgularin egitim siirecinde de
kullanilmasi bir o kadar 6nem arz etmektedir. Egitim sireci icerisinde 6grencinin bilissel, duyussal ve devinimsel
kazanimlar elde etmesi icin ders kapsaminda kazandirilmasi gereken beceriler ile glincel olaylar arasinda
baglantinin kurulmasiyla dersin zenginlestirilmesini, 6grenciye kazandirilmasi gereken becerilerin edinilmesini
kolaylastiracagi gibi bu kazanimlarin 6grenende istek uyandiracak bir bicimde 6grenciye kazandirilabilmesini de
mamkiin kilacaktir. Asagida verilen aciklamalar bu gorlisi destekler niteliktedir. Glincel olaylar egitimle
iliskilendiren Hayes (1991), glincel olaylarin, egitimin tim kademelerindeki faaliyetlerde kullanilmasi gerektigi
disiincesindedir. Zira ona gore pratik, gercek hayat tecriibeleri ile okulda Ogretilenler arasinda baglantilar
kurmak, 6grenciler agisindan sayisiz faydasi olan bir uygulamayi ifade etmektedir. Glincelligin ilk olarak dersi sikici
olmaktan c¢ikarip daha renkli ve zevkli kilacagi sdylenebilir. Bu duruma temas eden Morrison (2005), glincel
olaylarin 6gretim stirecinde kullaniminin derse karsi 6zel bir ilgi uyandirdiginin ve dersi daha gekici/cazip kildiginin
altini gizer. Demirtas ve Barth (1997) ise Sosyal Bilgiler dersinde giincel olaylarin kullaniminin bu dersi daha
verimli kilacagina temas ederek egitimde belki de en ¢ok karsilasilan bir sorunu giindeme getirirler. Nitekim
Okutan (2015), 6grencilerin dersin zorlugundan ziyade sikiciligindan yana sikayetci olduklarini ifade ederken bu
onemli problemi de vurgulamistir. Glincel olaylarin ders kitaplarinda kullanimi, egitim programinin giincel olaylar
ile desteklenerek giiclendiriimesinin ve daha ilgi cekici hale getirilmesinin yani sira 6grencilerin de 6grendikleri
bilgi ve becerileri aktiiel vakalar tizerinden anlamlandirarak igsellestirmelerini de mimkin kilmaktadir. Bu durum
ozelinde hususiyle Considine vd. (2009), derslerdeki giincel olay kullaniminin evinde imkana sahip olmayan
ogrencilere buylk faydasi olacagini ve karsilasacaklari diinya ile temaslarinin daha gliclii bir sekilde insa
edilecegini ifade ederler. Bu anlamda giincel olaylarin egitim siireciyle iliskilendirilmesi, okulun da yasam igin bir
hazirlik olusu yerine yasamin kendisi olan bir siirecin merkezinde yer almasina katki saglayacaktir. Kruger (1941)
ise glincel olaylara egitim sirecinde yer verilmesinin, ilgi ve anlamayi kolaylastiracak bir uygulama olusunun
Otesinde iyi ve aktif bir vatandas yetistirilmesi icin de hayati olusunu vurgular. Benzer bir sekilde Osborne (1960)

gilincel olaylarin okul programlarinin ¢ok ©onemli bir pargasi oldugunu belirterek, iyi vatandaslarin
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yetistiriimesinde oldukga dnemli bir pratik degerinin oldugunun da altini gizer. Bu durum aslinda az 6nce ifade
edilen, okulun yasam icin bir hazirliktan ziyade yasamin kendisi olusunun tabii bir sonucu olmalidir. Zira okulda
yasamin reel gercekligiyle karsilasan bir 6grenci, egitimini bitirdiginde sosyal yasami dahilinde iyi bir vatandas
olma hususunda ciddi bir problemle karsilasmayacaktir. Bu baglamda aktiiel olaylarin egitimsel kazanimlarla
ilintili bir sekilde ele aliniyor olusu, 6grenciyi yasama hazirlamanin 6tesinde 6grencinin yasamin gergekligini
dogrudan tecriibe etmesini netice veren pratik bir kazanimi icermektedir. Bu anlamda Moore (2013) ise sinif
ortaminda giincel olay ve ders bagintilarinin kuruluyor olusunun bireye iyi vatandas ozellikleri kazandirmasi
yaninda global perspektifi de kazandiracagini ve onu bdylelikle iyi bir diinya vatandasi da yapacagini

vurgulamaktadir.

Ogrencinin, egitimi siiresince giinlik yasaminda temas halinde oldugu giincel olaylar ile muhatap olusu, ayni
zamanda problem ¢dzme becerisini de giindeme getirmektedir. Bu anlamda egitim programinin aktualite
Uzerinden yapilandirilmasi, 6grenciyi ayni zamanda gilinliik problem ¢dzme becerisi ile de donatmaktadir. Bu
noktaya temas eden Girgil (2013), ders kitaplarinda giincel olaylar ile iliskiler kurulmasini “6gretimin kaliciligina,
Ogrenilenleri somutlastirmaya ve olaylar arasindaki baglantilarin kurulmasina” katki sagladigini séylerken bu
durumun ayni zamanda 6grencinin “elestirel diisinme” ve “problem ¢dzme” gibi becerilerini de olumlu yénde
etkileyecegi gorusiini dillendirir (s. 428). Nitekim Mysliwiec vd.”ne (2003) gére yerel veya ulusal gazeteleri
kullanarak gtincel olaylari sinif ortamina getirmek, mevcut kazanimlarin da 6tesinde yilksek bilissel becerilerin de
gelismesini mumkin kilmaktadir. Aiex (2004) de giincel olaylar baglaminda gazetelerin 6gretim sirecinde
kullaniminin 6grencilere elestirel ve analitik diislinme becerilerini kazandirabilecegini ifade etmektedir. Tim bu
sebeplerden ve bahsi edilen faydalardan 6tiirt icerigin giincel olaylar ile iliskilendirilecek bir tarzda hazirlanmasi
blylik 6nem arz etmektedir. Kazanimlarin gerceklestiriimesinde ara¢ olan igerik, 6grencilerin kazanacaklari
ozellikler belirlenirken hangi tir konu veya ders araciligi ile verilmesi gerektiginin arastirildigi bir 6gedir (Baykara,
2014). Demirel’e (2009) gore, icerik secimine gliniimiizde iki baskin 6zellik etki etmektedir. Bunlardan ilki yeni
bilgi birikimlerinin programa yansitilamamasi; digeri ise bilim ve teknolojideki hizli gelismedir. Bunlarin
sonucunda okullarimiz giinlik yasantiya hizmet etmekte ve her gecen giin geride kalmaktadir. Boylece 6grenciler
de kendilerini farkli bir diinyada gérmektedirler. Suratli bir sekilde gelismekte ve degismekte olan enformasyon
toplumu igerisinde giincel olaylarin giincelligini yitirme meselesi de glindeme gelmektedir. Bu hizli degisim
surecine uyum saglayabilmek igin egitim programlarinin da sirekli olarak guncellenmesinin gerekliligi ortaya
¢ikmaktadir. Bahsi edilen bu durum, ogretmenlerin de akttalite ile olan irtibatlarini siki tutmalarini
gerektirmektedir. Dolayisiyla, 21. yy’da 6grenme ve 6gretme gorev ve sorumlulugunu yerine getiren 6gretmenler
de sahip olduklari alan bilgilerini cagin gereksinimleri dogrultusunda giincellemelidirler. Ogretmenler dzellikle
kendilerine glivenmeli ve bu konuda ayriyeten, 6gretmenlerin glinceli takip ederek yasadiklari ¢caga yonelik beceri
kazanimlari desteklenmelidir (Ceylan, 2017). Bu baglamda, 6gretmenlerin Sosyal Bilgiler dersi 6zelinde glincel
olay kullanma aliskanliklari tizerine yapilan arastirmalar, 6gretmenlerin neredeyse tamaminin derslerinde giincel
olaylari kullanmaya istekli oldugunu gostermektedir (Wilson vd. 1999; Haas ve Laughling, 2000). Turner (1995),

icerik seciminde 6nem arz eden hususlara dikkat ¢ekerken, hazirlanacak olan igerigin medya ile 6gretmen ve
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Ogrenciler tarafindan ilgi ¢eken ve dikkat gekici olan haber ve olaylardan segilebilecegini ifade eder. Ders
kitaplarindaki tema ve kazanimlarla olan iliskisine gore secilebilecek bu icerikte en fazla dikkat edilmesi gereken
faktoriin 6grenci ilgisi oldugunu 6zellikle vurgular. Benzer bir sekilde Rich (1962) de sivil iliskilerde 6nem arz eden
ve glincelligi olan olaylarin 6grencilerin sosyal hayatlarindaki aydinlanmasina ve toplumsal iliskilerde daha
rasyonel iliskiler kurmalarina yardimci oldugundan bahsederek secilen igerik ile gercek yasam arasindaki
baglantiya odaklanilmasinin gerekliligine vurgu yapmaktadir. Egitim programlarinin tespiti ve gelistirilmesi
sadece icerikle degil, ayni zamanda program gelistirme ve 6gretim ilkeleriyle de uyumlu olmalidir (Demeuse ve
Strauven, 2016). Ornegin, bu calisma kapsaminda incelenen Sosyal Bilgiler ders kitaplarinin &ézelinde igerik
diizenlenirken, 6gretim ilkelerinden somuttan soyuta, basitten karmasiga, kolaydan zora, yakin gevre ve
zamandan uzaga dogru prensipleri esas alinmalidir (S6nmez, 1998). Burada tabii ki akttalite gibi diger 6gretim
ilkelerini de unutmamak gerekmektedir. Ozellikle yukarida belirtilen zamandan uzaga dogru siralamanin giincel

olaylarin konu igeriginde yer almasinin gerekli oldugunu séylemek miimkiin gozikmektedir.

Literatdr incelendiginde Arin ve Deveci’'nin (2008) yapmis oldugu calismada Sosyal Bilgiler dersinde gilincel
olaylarin kullanimiyla 6grencilerin basarisi ve hatirda tutma dizeyleri incelenmistir. Akdag vd. (2014) 6gretmen
goruslerini alarak 5, 6 ve 7. sinif Sosyal Bilgiler ders kitaplarinin igeriginde glincel olaylar baglaminda konularin
O0gretme- 6grenme sirecindeki etkilerini belirlemeye calismistir. Eryilmaz ve Cengelci Kése (2017) 6. sinif Sosyal
Bilgiler dersinde glincel olay kullaniminin 6grencilerin sosyal problemlere duyarliliklarina etkisini arastirmistir.
Ding ve Acun (2017) tarafindan Sosyal Bilgiler 6gretmenlerinin derste ekonomi ve strdirilebilir kalkinma ile ilgili
konulari islerken giincel olaylari kullanip kullanmadiklari belirlenmeye ¢alisiimistir. Memisoglu ve Gugin (2017)
Sosyal Bilgiler 6gretmenlerinin giincel konularin 6gretimine iliskin gorislerini incelemislerdir. Taskin ve
Memisoglu (2019) tarafindan 2014 ve 2017 egitim 6gretim yillari arasinda Uger adet 5, 6. ve 7. sinif Sosyal Bilgiler
ders kitabi segilmistir. Bu galismada gtlincel konulara yer verilme sikligi incelenmistir. Akkan ve Akhan (2020)
Sosyal Bilgiler 6gretmen adaylarinin giincel bir olayi belirleyerek, egitim ile iliskilendirerek, tartismali bir metin
icerisindeki gtincel olayi degerlendirmeleri incelenmistir. Yukarida gorildigi tizere en ¢ok 2017 yilinda giincel
olaylar lizerinde bir arastirma yapilmis olup diger yillarda ise keskin bir dustsiin oldugu goriilmektedir. Sosyal
Bilgiler ders kitabini inceleme bakimindan en yakin ¢alisma Taskin ve Memisoglu (2019) tafafindan hazirlanmis

oldugu ve gecmis yillari inceledigi gorilmektedir.

Glincel olaylarin, egitimle iliskilendirilmesinin &nemi nedeniyle Sosyal Bilgiler ders kitaplarindaki gtincel olaylara
ne oranda 6nem verildigi ve sinif temelindeki glincel olaylarin birbiriyle karsilastirilmasi yapilarak, giincel olaylarin
kullanim amacina ne kadar hizmet ettigi incelenmistir. Arastirma sonucunda elde edilen veriler dahilinde
belirlenen eksikliklerin giderilmesi icin grafik ve tablolardan yararlanilarak 6nemli gorilen hatalara dikkat
cekilmek istenmistir. Boylece gelecekte olusturulacak olan Sosyal Bilgiler ders kitaplarinin niteliginin arttiriimasi
paralelinde 6grencilere saglanacak olan katkinin arttirilasina yardimci olmak ise bu arastirmanin olusturulma
nedenleri arasindadir. Sinif bazinda 6grencilerin yas durumlarina gore gilincel olaylarin ele alinma oranlari da bu

arastirma icin 6nemli goriilmektedir. Clinkli 6grencilerin bilissel ve duyussal seviyeleri dikkate alindiginda 4. sinif
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Ogrencilerinin, 7. sinif 6grencilerine gore glincel olaylara, oran olarak, daha fazla ihtiya¢ duymasidir. Bu yonleriyle,

calismanin ilgili literature katki saglayacak bir yapida oldugu soylenebilir.

Arastirmanin Amaci

Bu ¢alismanin temel amaci, Sosyal Bilgiler ders kitaplarinda gtincel olaylarin yer alma durumunu incelemektir. Bu
temel amag dogrultusunda asagidaki sorulara cevap aranmistir:

Alt-problem sorulari:

1- Ders kitaplarinda glincel olaylar Unite icerisinde sinif 6zelinde birbirleriyle paralellik gostermekte midir?

2- Kazanimlarda yer alan giincel olaylarin nicel olarak frekans ve ylizdelik degeri nedir?

3- Guncel olaylar kazanimlarla iliskili midir?

4- Her bir Ginitede yer alan glncel olaylarin siniflar arasindaki orani nedir? Bu oranlarin dagilimi siniflar arasinda

dengeli midir?

YONTEM
Arastirmanin Deseni

Bu arastirmada yazili materyal kapsaminda degerlendirilen Sosyal Bilgiler ders kitaplarinda yer alan giincel
olaylari belirlemek amaciyla nitel arastirma yontemlerinden biri olan dokiiman incelemeden yararlanilimistir.
Dokiiman inceleme yonteminde arastiriimak istenen konuyla ilgili olan arsiv kayitlari, kitaplar, dergiler,
biyografiler, glinlikler, mektuplar gibi birbirinden farkli yazili ve gérsel materyaller incelenir (Balci, 2007). Ayrica
Yildirim ve Simsek’e gore (2013) dokiiman incelemesi, arastiriimasi hedeflenen olgu ve olgular hakkinda bilgi
iceren yazili materyallerin incelenmesidir. Karasar’a (1998) gore ise var olan kayit ve belgeleri inceleyerek yapilan

veri toplama ydntemidir. Yine ona gore dokiiman analizi hemen hemen bitiin arastirmalar igin kaginilmazdir.

Veri Toplama Araci

Bu calismada Milli Egitim Bakanligi biinyesinde bulunan EBA’nin, sisteminde yer alan 2018- 2019 yillarina ait 4.
sinif (Tlysiz, 2018), 5. sinif (Sahin, 2018), 6. sinif (Yilmaz vd., 2018) ve 7. sinif (Glltekin vd., 2018) Sosyal Bilgiler

ders kitaplari incelenmistir. 2019- 2020 egitim- 6gretim yillarinda da bu ders kitaplari kullaniimistir.

Veri Analizi

Veriler ylzde ve frekans analizi lizerinden incelenmistir. Her bir 6grenme alaninda ders kitaplarindaki giincel
olaylarin daha kolay yorumlanabilmesi icin frekans ve ylzde kullanilmistir. Pasta grafigi incelenirken siniflarin alt
kademesinden st kademesine dogru 6grencilerde somut diisiinceden soyut dislinceye dogru bir gegisin oldugu
asikardir. Arastirmaci olarak, bu grafikte giincel olaylarin sayisi 6Gnemli olmakla beraber genel olarak yiizdelik
dilimlerin birbirine yakin ve giincel olaylarin dérdiinci siniftan, yedinci sinifa dogru 4>5>6>7 bir azalim géstermesi
beklenmektedir. Pasta grafiginin betimsel analiz yorumlanmasi ise tablolarda yer alan “linite toplam giincel
olaylar” basliklari altindaki rakamlar dikkate alinarak olusturulmustur. Bulgular kisminda ise Sosyal Bilgiler Dersi

Ogretim Programi’nda yer alan kazanimlar, dgrenme alanlarina gére su sekilde kodlandirilmistir. Bunlar: Dersin
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kodu= SB (Sosyal Bilgiler), sinif diizeyi, 6grenme alani numarasi ve kazanim numarasidir. Ornegin, SB.4.3.1.
kodlamasinin anlami Sosyal Bilgiler 4. sinif, 3. 6grenme alani ve 1. kazanimini ifade emektedir. Ek olarak, bu
arastirmada incelenen Sosyal Bilgiler ders kitaplarinin lnite isimleri ile programda yer alan 6grenme alanlarinin

isimleri aynidir. Ornegin, Birey ve Toplum &grenme alani kapsamindaki tnitelerin isimleri, Birey ve Toplum’dur.

Glincel olaylarin incelenmesinde glivenirligi ve gegerliligi arttirmak amaciyla arastirmacilar tarafindan ayri olarak
gilincel olaylar belirlenmis ve eslestirilip tartisiimistir. Belirlenen farkhliklar igin ise {glncl bir uzmana
basvurulmustur. Dordiincl ve yedinci sinif kitaplarinda 6grenme alanlari incelenmis ve bir arastirmaci 132 diger
arastirmaci ise 115 gilincel olay belirlemistir. Tartismali olan 17 glncel olay lglncl bir uzmana sorulmusgtur.
Yapilan toplanti sonucunda uzman goérisi dogrultusunda toplamda 121 giincel olay belirlenmistir. Sayilar
belirlendikten sonra g¢alismanin givenilirligi Miles ve Hubermann (1994)'in “Givenilirlik= ((Gorus Birligi):(Goris
Birligi+Goris Ayrilig))x 100” formall kullanilarak hesaplanmistir. Bu dogrultuda yapilan giivenilirlik analizinde
[GUvenilirlik= ((121):(121+11))x100 = 91.6] ¢alismanin givenilirligi 91.6 olarak hesaplanmistir. Saban’a (2008)
gore nitel calismalarda, uzman ve arastirmaci degerlendirmeleri arasindaki uyumun % 90 ve (izeri oldugu

durumlarda arzu edilen diizeyde bir givenilirlik saglanmis olmaktadir

BULGULAR

Glincel olaylar incelenirken kazanimlar tizerinden degerlendirilmesi gereklidir. Bu sebeple asagida 6§renme alani
kapsaminda yer alan lniteler incelenirken ilgili kazanimlar dogrultusunda incelenmistir. Kazanimlar ise 4, 5, 6 ve

7. siniflarin yer aldig1 2018 Sosyal Bilgiler Dersi Ogretim Programindan faydalanilarak olusturulmustur.

1. Bireyve Toplum

Tablo 1. Birey ve Toplum Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim Kazanim Kazanim Kazanim Kazanim Unite
(f) ve % Toplam 1 2 3 4 5 Toplam
Kazanim Giincel Giincel Giincel Giincel Giincel Giincel
Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar
4. sinif (f) 5 1 X 1 3 1 6
Unite % %100 %20 X %20 %20 %20 %80
5. sinif (f) 4 X 1 X 3 4
Unite % %100 X %25 X %25 %50
6. sinif (f) 5 X X 2 X 1 3
Unite % %100 X X %20 X %20 %40
7. sinif (f) 4 X X 1 1 2
Unite % %100 X X %25 %25 %50

Genel olarak Sosyal Bilgiler ders kitaplarinda Birey ve Toplum 6grenme alani incelendiginde, dérdiinci siniflarda
bes kazanim bulunmaktadir. Bunlardan, SB.4.2. “Yasamina iliskin belli basli olaylari kronolojik siraya koyar.”
kazanimina ait glincel olay yer almamaktadir. SB.4.4. “Kendini farkh 6zelliklere sahip diger bireylerin yerine
koyar.” kazaniminda ise giincel olaylara digerlerine gére daha fazla yer verilmistir. Diger kazanimlar ise SB.4.1.

“Resmti kimlik belgesini inceleyerek kisisel kimligine iliskin ¢ikarimlarda bulunur.”, SB.4.3. “Bireysel ilgi, ihtiyac ve
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yeteneklerini tanir.”, SB.4.5. “Diger bireylerin farkh 6zelliklerini saygi ile karsilar.” (MEB, 2018, s. 14) seklinde olup

bunlarin timinde birer glincel olaya deginilmistir.

Besinci siniflarda MEB (2018) programinda doért kazanim bulunmaktadir. Bunlardan SB.5.2. “Yakin gevresinde
yasanan bir 6rnekten yola ¢ikarak bir olayin ¢ok boyutlulugunu agiklar.” ikinci kazaniminda bir glincel olaya ve
dordiincl kazanimda SB.5.4. “Cocuk olarak haklarindan yararlanmaya ve bu haklarin ihlal edildigi durumlara
ornekler verir.” ise Ug¢ glncel olaya yer verilmistir. Birinci ve Uglncl, SB.5.1. “Sosyal Bilgiler dersinin, Tirkiye
Cumhuriyeti’nin etkin bir vatandasi olarak kendi gelisimine katkisini fark eder.”, SB.5.3. “Sahip oldugu haklarinin
farkinda olan bir birey olarak katildigi gruplarda aldigi rollerin gerektirdigi gorev ve sorumluluklara uygun

davranir.” kazanimlarinda ise giincel olaylara deginilmemistir (s. 17).

Altinci sinif kazanimlarinin igerikleri incelendiginde SB.6.1. “Sosyal rollerin zaman igerisindeki degisimini inceler.”,
SB.6.2. “Sosyal, kiltlrel ve tarihl baglarin toplumsal birlikteligin olusmasindaki yerini ve roliini analiz eder.”,
SB.6.4. “Toplumsal birlikteligin olusmasinda sosyal yardimlasma ve dayanismayi destekleyici faaliyetlere katilir.”
kazanimlarinda glincel olaylara yer verilmemistir. SB.6.3. “Toplumda uyum igerisinde yasayabilmek igin
farkliliklara yonelik 6n yargilari sorgular.” kazaniminda iki glincel olaya ve SB.6.5. “Bir soruna getirilen ¢dziimlerin

hak, sorumluluk ve 6zgirlikler temelinde olmasi gerektigini savunur.” (MEB, 2018, s. 20) kazaniminda ise bir

giincel olaya deginilmistir.

Yedinci siniflarda SB.7.1. “iletisimi etkileyen tutum ve davranislari analiz ederek kendi tutum ve davranislarini
sorgular.” ve SB.7.2. “Bireysel ve toplumsal iliskilerde olumlu iletisim yollarini kullanir.” kazanimlarinda gtincel
olaylar bulunmamaktadir. Buna karsin SB.7.3. “Medyanin sosyal degisim ve etkilesimdeki roliini tartisir.” ve
SB.7.4. “iletisim araglarindan yararlanirken haklarini kullanir ve sorumluluklarini yerine getirir.” (MEB, 2018, s.

23) kazanimlarinda ise birer giincel olaya deginilmistir.

Birey ve Toplum

m4.SINIF m5.SINIF m6. SINIF 7. SINIF

4. SINIF
40%

5. SINIF
27%

Sekil 1. Sosyal Bilgiler Ders Kitaplarina Gore Glincel Olaylarin Yiizdelik Dagihmlari.
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Birey ve Toplum 6grenme alanina gore grafik pasta incelendiginde dérdiincl ve altinci siniflarda 5’er kazanim,
bes ve yedinci siniflarda ise 4’er kazanim bulunmaktadir. Kazanim sayilari gz 6niine alindiginda 6. ve 7. sinif ders
kitaplari glincel olaylar bakimindan ytzdelik dilimin az oldugu gorilmektedir. Siralamaya bakildiginda ise ylizdelik

dilimde 4>5>6>7 orani gérilmektedir. Ek olarak, ylizdelik dilimlerin birbirine yakin olmadigi da gériilmektedir.

2. Kiiltur ve Miras

Tablo 2. Kiiltiir ve Miras Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim Kazanim Kazanim Kazanim Kazanim Kazanim Unite
(f) ve % Toplam 1 2 3 4 5 6 Toplam
Kazanim Giincel Giincel Giincel Giincel Giincel Giincel Giincel
Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar
4. sinif (f) 4 X 1 2 X 3
Unite % %100 X %25 %25 X %50
5. sinif (f) 5 X 2 X X 2 4
Unite % %100 X %20 X X %20 %40
6. sinif (f) 6 1 X X X X X 1
Unite % %100 %16.66 X X X X X %16.66
7. sinif (f) 5 X 6 2 1 X 9
Unite % %100 X %20 %20 %20 X %60

Ders kitaplarinda yer alan Kiiltiir ve Miras 6grenme alani igerisinde gilincel olaylarin frekans sayisi ile kazanimlar
genel olarak belirtilecek olursa, dérdiinci siniflarda, 4 kazanim bulunmakta bunlardan SB.4.1. “S6zI0, yazili, gorsel
kaynaklar ve nesnelerden yararlanarak aile tarihi galismasi yapar.” ve SB.4.4. “Milli Miicadele kahramanlarinin
hayatlarindan hareketle Milli Miicadele’nin énemini kavrar. Kazanim biyografi 6gretimi baglaminda ele alinir.”
kazanimlarinda gtincel olaylara yer verilmemistir. SB.4.2. “Ailesi ve cevresindeki milli kultird yansitan 6geleri
arastirarak ornekler verir.” kazaniminda bir ve SB.4.3. “Geleneksel cocuk oyunlarini degisim ve siireklilik agisindan

gunumduzdeki oyunlarla karsilastirir.” (MEB, 2018, s. 14) kazaniminda ise iki giincel olaya yer verilmistir.

Besinci siniflarin 5 kazanimi bulunmaktadir. Bunlardan SB.5.1. “Somut kalintilarindan yola ¢ikarak Anadolu ve
Mezopotamya uygarliklarinin insanlik tarihine dnemli katkilarini fark eder. “, SB.5.3. “Ulkemizin gesitli yerlerinin
kilturel ozellikleri ile yasadigi cevrenin kiltiirel 6zelliklerini karsilastirarak bunlar arasindaki benzer ve farkh
unsurlari belirler.” ve SB.5.4. “Kiltlrel 6gelerin, insanlarin bir arada yasamasindaki rolini analiz eder.”
kazanimlarinda giincel olaylara deginilmemistir. SB.5.2.” Cevresindeki dogal varliklar ile tarihi mekanlari,
nesneleri ve eserleri tanitir.” ve SB.5.5. “Glinlik yasamdaki kiltirel unsurlarin tarihi gelisimini degerlendirir.”

(MEB, 2018, s. 17) kazanimlarinda ise ikiser glincel olay kullanilmistir.

Altinci siniflarda 6 kazanim olmasina ragmen sadece SB.6.1. “Orta Asya’da kurulan ilk Tirk devletlerinin cografi,
siyasal, ekonomik ve kdltlrel 6zelliklerine iliskin ¢ikarimlarda bulunur.” kazaniminda bir glincel olayin konu
edildigi diger kazanimlarda ise giincel olaylara deginilmedigi gériilmektedir. Bunlar: SB.6.2. “islamiyet’in ortaya
cikisini ve beraberinde getirdigi degisimleri yorumlar.”, SB.6.3. “Tiirklerin islamiyet’i kabulleri ile birlikte siyasi,

sosyal ve kiltirel alanlarda meydana gelen degisimleri fark eder.”, SB.6.4. “Tlrklerin Anadolu’yu yurt edinme

755



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

surecini Xl ve XlIl. yuzyillar kapsaminda analiz eder.”, SB.6.5. “Tarihi ticaret yollarinin toplumlar arasi siyasi,

kiltirel ve ekonomik iliskilerdeki roliini agiklar” (MEB, 2018, s. 20).

Yedinci sinif kitabinda 5 kazanim bulunmakta olup bunlardan SB.7.1. “Osmanli Devleti’nin siyasi gli¢ olarak ortaya
¢ikis stirecini ve bu siireci etkileyen faktoérleri agiklar.” ve SB.7.5. “Osmanl kdltiir, sanat ve estetik anlayisina
ornekler verir.” kazanimlarinda giincel olaya yer verilmemistir. SB.7.4. “Osmanli Devleti’'nde islahat hareketleri
sonucu ortaya ¢ikan kurumlardan hareketle toplumsal ve ekonomik degisim hakkinda gikarimlarda bulunur.”
kazaniminda bir, SB.7.3. “Avrupa’daki gelismelerle baglantili olarak Osmanli Devleti’ni degisime zorlayan siiregleri
kavrar.” kazaniminda iki giincel olay bulunmaktadir. SB.7.2. “Osmanli Devleti’nin fetih siyasetini 6rnekler
Uzerinden analiz eder.” (MEB, 2018, s. 23) kazanimi alti glincel olayin verilmesi ile en fazla kazanima sahip olarak

goziikmektedir.

Kiiltiir ve Miras

m4.SINIF m5.SINIF m6. SINIF 7. SINIF

4. SINIF
18%

5. SINIF
23%

Sekil 2. Sosyal Bilgiler Ders Kitaplarina Gore Glincel Olaylarin Yiizdelik Dagihmlari.

Kiltir ve Miras 6grenme alani genellikle tarih agirlikh kazanimlara sahiptir. Dérdinci sinifin 4, bes ve yedinci
sinifin 5, altinci sinifin ise 6 kazanimi bulunmaktadir. Altinci sinif en fazla kazanima sahip olmasina ragmen
yuzdelik oraninin disik, yedinci sinifin ise ylksek oldugu gorilmektedir. Burada yizdeler birbirine yakin

olmamakla beraber, yizdelik dilimde 7>5>4>6 orani vardir.
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3. insanlar, Yerler ve Cevreler

Tablo 3. insanlar, Yerler ve Cevreler Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim Kazanim Kazanim Kazanim Kazanim Kazanim Unite
(f)ve % Toplam 1 2 3 4 5 6 Toplam
Kazanm  Giincel Guncel Guncel Giincel Giincel Giincel Giincel
Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar
4. sinif (f) 6 X X X X X 1 1
Unite % %100 X X X X X %16.66 %16.66
5. sinif (f) 5 X X X 1 5 6
Unite % %100 X X X %20 %20 %40
6. sinif (f) 4 1 X X 1 2
Unite % %100 %25 X X %25 %50
7. sinif (f) 4 X 6 2 1 9
Unite % %100 X %25 %25 %25 %75

insanlar, Yerler ve Cevreler 6grenme alani dahilinde dérdiincii sinif ders kitabi incelendiginde, 6 kazanim
bulunmakta olup bunlardan ilk 5 kazanimda 6rnek olaya yer verilmemistir. Bunlar sirasiyla SB.4.1. “Cevresindeki
herhangi bir yerin konumu ile ilgili ¢ikarimlarda bulunur.”, SB.4.2. “Gunlik yasaminda kullandigi mekanlarin
krokisini gizer.”, SB.4.3. “Yasadigi gevredeki dogal ve beseri unsurlari ayirt eder.” ve SB.4.4. “Cevresinde meydana
gelen hava olaylarini gézlemleyerek bulgularini resimli grafiklere aktarir.”, SB.4.5. “Yasadig! yer ve cevresindeki
yer sekilleri ve niifus 6zellikleri hakkinda ¢ikarimlarda bulunur.” kazanimlaridir. Son kazanim olan SB.4.6. Dogal

afetlere yonelik gerekli hazirliklari yapar.” da (MEB, 2018, ss. 14-15) ise bir glincel olaya deginilmistir.

Besinci sinif ders kitabi incelendiginde SB.5.1. “Haritalar Uizerinde yasadigi yer ve gevresinin yerylizi sekillerini
genel olarak agiklar.”, SB.5.2. “Yasadigi ¢cevrede gorilen iklimin, insan faaliyetlerine etkisini, glinliik yasantisindan
ornekler vererek agiklar.”, SB.5.3. “Yasadig yer ve cevresindeki dogal 6zellikler ile beseri 6zelliklerin nifus ve
yerlesme Uzerindeki etkilerine 6rnekler verir.” kazanimlarinda gtincel olay konu edilmemistir. SB.5.4. “Yasadigi
cevredeki afetlerin ve gevre sorunlarinin olusum nedenlerini sorgular.” kazanimda bir glincel olay, SB.5.5. “Dogal
afetlerin toplum hayati Gzerine etkilerini 6rneklerle agiklar.” (MEB, 2018, ss. 17-18) besinci kazanimda ise bes

glincel olaya deginilmistir.

Altinci sinif ders kitabinda; SB.6.2. “Tirkiye’nin temel fiziki cografya ozelliklerinden yer sekillerini, iklim
ozelliklerini ve bitki ortlistini ilgili haritalar Gzerinde inceler.” ve SB.6.3. “Tlrkiye'nin temel beseri cografya
ozelliklerini ilgili haritalar Gzerinde gosterir.” kazanimlarinda giincel olaylara yer verilmedigi goriilmektedir.
SB.6.1. “Konum ile ilgili kavramlari kullanarak kitalarin, okyanuslarin ve lilkemizin cografi konumunu tanimlar.”
ve SB.6.4.” Dinyanin farkh dogal ortamlarindaki insan yasantilarindan yola gikarak iklim 6zellikleri hakkinda

¢ikarimlarda bulunur.” (MEB, 2018, s. 21) kazanimlarinda ise birer glincel olayin oldugu goérilmektedir.

Yedinci siniflarda yer alan SB.7.1. “Ornek incelemeler yoluyla ge¢misten giinimiize, yerlesmeyi etkileyen
faktorler hakkinda gikarimlarda bulunur.” kazaniminda giincel olaya rastlaniimazken; SB.7.3. “Ornek incelemeler

yoluyla gociin neden ve sonugclarini tartisir.” kazaniminda iki, SB.7.4. “Temel haklardan yerlesme ve seyahat
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Ozglrluglnin kisitlanmasi halinde ortaya g¢ikacak olumsuz durumlara érnekler gosterir.” kazaniminda ise bir
giincel olaya yer verilmistir. SB.7.2. “Turkiye’de nifusun dagilisini etkileyen faktérlerden hareketle Tirkiye’nin
demografik 6zelliklerini yorumlar.” (MEB, 2018, ss. 23-24) kazaniminda ise alti rakamiyla en fazla giincel olaya

deginilmigtir.

insanlar, Yerler ve Cevreler

W4.SINIF m5.SINIF m6. SINIF 7. SINIF

5. SINIF
33%

Sekil 3. Sosyal Bilgiler Ders Kitaplarina Gore Glincel Olaylarin Yiizdelik Dagihmlari.

Bu 6grenme alani igerisinde, ders kitaplarinda yer verilen glincel olaylar ylizde olarak incelendiginde, en fazla
%50 oranla 7. sinifta yer alirken; en az ise %6 ile 4. sinifta yer almaktadir. Yedi ve altinci siniflar 4’er kazanima,
besinci siniflar 5 ve dérdinci siniflar ise 6 kazanima sahiptir. Grafikte verilen oranlar veri analizinde belirtilen
hususlarla uyusmamaktadir. Yiizdelik dilimlerin birbirine yakin olmadigi ve glincel olaylarin ise 7>5>6>4 oraninda

bir azalim gosterdigi gozlemlenmektedir.

4. Bilim, Teknoloji ve Toplum

Tablo 4. Bilim, Teknoloji ve Toplum Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim Kazanim Kazanim Kazanim Kazanim Unite
(f) ve % Toplam 1 2 3 4 5 Toplam
Kazanim Giincel Giincel Giincel Giincel Giincel Giincel
Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar
4. sinif (f) 5 X X 1 X 3 4
Unite % %100 X X %20 X %20 %40
5. sinif (f) 5 1 3 1 1 X 6
Unite % %100 %20 %20 %20 %20 X %80
6. sinif (f) 4 1 4 X X 5
Unite % %100 %10 %40 X X %50
7. sinif (f) 4 X X 1 1 2
Unite % %100 X X %25 %25 %50
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MEB (2018); Bilim, Teknoloji ve Toplum 6grenme alani iginde doérdiincii sinif SB.4.1. “Cevresindeki teknolojik
Urinleri, kullanim alanlarina gore siniflandinir.”, SB.4.2. “Teknolojik Grinlerin gegmisteki ve buginki
kullanimlarini karsilastirir.” ve SB.4.4. “Cevresindeki ihtiyaglardan yola gikarak kendine 6zgi Urinler tasarlamaya
yonelik fikirler gelistirir.” kazanimlarinda giincel olay konu edinilmemistir. SB.4.3. “Kullandigi teknolojik triinlerin
mucitlerini ve bu Urlnlerin zaman igerisindeki gelisimini arastirir.” kazaniminda bir giincel olay, SB.4.5.
“Teknolojik Urunleri kendisine, baskalarina ve dogaya zarar vermeden kullanir.” kazaniminda ise (g giincel olaya

deginilmistir (s. 15).

Besinci sinif SB.5.5. “Yaptigi calismalarda bilimsel etige uygun davranir.” kazaniminda gincel olay konu
edilmemistir. SB.5.1. “Teknoloji kullaniminin sosyallesme ve toplumsal iligkiler Gizerindeki etkisini tartisir.”, SB.5.3.
“Sanal ortami kullanirken givenlik kurallarina uyar.” ve SB.5.4. “Bulus yapanlarin ve bilim insanlarinin ortak
ozelliklerini belirler.” kazanimlarinda birer giincel olaya yer verilmistir. SB.5.2. “Sanal ortamda ulastigi bilgilerin

dogruluk ve guvenilirligini sorgular.” (MEB, 2018, s. 18) kazaniminda ise ¢ giincel olaya deginilmistir.

Altinci sinif SB.6.3. “Bilimsel arastirma basamaklarini kullanarak arastirma yapar.” ve SB.6.4. “Telif ve patent
haklari sakli Griinlerin yasal yollardan temin edilmesinin gerekliligini savunur.” kazanimlarinda glincel olaya yer
verilmemistir. SB.6.1. “Sosyal bilimlerdeki ¢calisma ve bulgulardan hareketle sosyal bilimlerin toplum hayatina
etkisine ornekler verir.” kazaniminda bir, SB.6.2. “Bilimsel ve teknolojik gelismelerin gelecekteki yasam lizerine

etkilerine iliskin fikirler ileri strer.” (MEB, 2018, s. 21) kazaniminda ise doért giincel olaya deginilmistir.

Yedinci sinifta SB.7.1. “Bilginin korunmasi, yayginlastirilmasi ve aktarilmasinda degisim ve surekliligi inceler.” ve
$B.7.2. “Tiirk-islam medeniyetinde vyetisen bilginlerin bilimsel gelisme siirecine katkilarini tartigir.”
kazanimlarinda giincel olaylara deginilmemistir. SB.7.3. “XV-XX. vyuzyillar arasinda Avrupa’da yasanan
gelismelerin giiniimiiz bilimsel birikiminin olusmasina etkisini analiz eder.” ve SB.7.4. “Ozgiir diisiincenin bilimsel

gelismelere katkisini degerlendirir.” (MEB, 2018, s. 24) kazanimlarinda ise birer glincel olaya yer verilmistir.

Bilim, Teknoloji ve Toplum

m4.SINIF m5.SINIF m6. SINIF 7. SINIF

4. SINIF
24%

5. SINIF
35%

Sekil 4. Sosyal Bilgiler Ders Kitaplarina Gére Glincel Olaylarin Ylizdelik Dagilimlari.
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Bilim, teknoloji ve toplum 6grenme alani igerisinde, ders kitaplarinda yer verilen giincel olaylar yiizde olarak
incelendiginde, en fazla %35 oraniyla 5. sinifta yer alirken; en az ise %12 ile 7. sinifta yer almaktadir. Yedi ve altinci
siniflar 4’er kazanima, bes ve dérdiinci siniflar ise 5 kazanima sahiptir. Grafik incelendiginde ders kitaplarinda

guncel olaylar 5>6>4>7 oraninda bir dagihm géstermektedir.

5. Uretim, Dagitim ve Tiiketim

Tablo 5. Uretim, Dagitim ve Tiiketim Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim Kazanim Kazanim Kazanim Kazanim Kazanim Unite
(f) ve % Toplam 1 2 3 4 5 6 Toplam
Kazanim Giincel Giincel Giincel Giincel Giincel Giincel Gincel
Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar
4. sinif (f) 5 1 X 1 X 1 3
Unite % %100 %20 X %20 X %20 %60
5. sinif (f) 6 X X X 1 2 X 3
Unite % %100 X X X %16.66 %16.66 X %33.32
6. sinif (f) 6 4 1 X X 2 X 7
Unite % %100 %16.66 %16.66 X X %16.66 X %50
7. sinif (f) 6 X X 2 1 X 5 8
Unite % %100 X X %16.66 %16.66 %16.66 %50

Yirmi Gi¢ kazanimin yer aldigi Gretim, dagitim ve tiketim 6grenme alaninda dérdiinci siniflarin SB.4.2. “Ailesi ve
yakin gevresindeki baslica ekonomik faaliyetleri tanir.” ve SB.4.4. “Kendine ait 6rnek bir biitce olusturur.”
kazanimlarinda giincel olaya yer verilmemistir. SB.4.1. “istek ve ihtiyaglarini ayirt ederek ikisi arasinda bilingli
secimler yapar.”, SB.4.3. “Sorumluluk sahibi bir birey olarak bilingli tiiketici davranislari sergiler.” ve SB.4.5.
“Cevresindeki kaynaklari israf etmeden kullanir.” (MEB, 2018, ss. 15-16) kazanimlarinda ise birer giincel olaya

deginilmistir.

Besinci sinif SB.5.1. “Yasadig yerin ve cevresinin ekonomik faaliyetlerini analiz eder.”, SB.5.2. “Yasadig| yer ve
cevresindeki ekonomik faaliyetlere bagli olarak gelisen meslekleri tanir.”, SB.5.3. “Cevresindeki ekonomik
faaliyetlerin, insanlarin sosyal hayatlarina etkisini analiz eder.” ve SB.5.6. “Bilingli bir tiketici olarak haklarini
kullanir.” kazanimlarinda giincel olaylar yer almamistir. SB.5.4. “Temel ihtiyaglari karsilamaya yonelik Grlinlerin
Uretim, dagitim ve tiiketim agini analiz eder.” kazaniminda bir, SB.5.5. “is birligi yaparak tretim, dagitim ve

tiketime dayal yeni fikirler gelistirir.” (MEB, 2018, s. 18) kazaniminda ise iki glincel olay bulunmaktadir.

Altinci siniflarda SB.6.3. “Turkiye’nin cografi ozelliklerini dikkate alarak yatirim ve pazarlama proje Onerileri
hazirlar.”, SB.6.4. “Vatandaslik sorumlulugu ve llke ekonomisine katkisi agisindan vergi vermenin geregini ve
dnemini savunur.” ve SB.6.6. “ilgi duydugu mesleklerin gerektirdigi kisilik &zelliklerini, becerileri ve egitim siirecini
arastirir.” kazanimlarinda giincel olaylara yer verilmemistir. SB.6.2. “Kaynaklarin bilingsizce tiiketilmesinin canli
yasamina etkilerini analiz eder.” kazaniminda bir, SB.6.5. “Nitelikli insan glicinin Turkiye ekonomisinin
gelisimindeki yerini ve &nemini analiz eder.” kazaniminda iki, $B.6.1. “Ulkemizin kaynaklariyla ekonomik

faaliyetlerini iliskilendirir.” (MEB, 2018, ss. 21-22) kazaniminda ise dort giincel olay yer almaktadir.
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Yedinci sinif SB.7.1. “Uretimde ve ydnetimde topragin 6nemini gecmisten ve giinimiizden érneklerle agiklar.”,

SB.7.2. “Uretim teknolojisindeki gelismelerin sosyal ve ekonomik hayata etkilerini degerlendirir.” ve SB.7.5.

“Dunyadaki gelismelere bagl olarak ortaya c¢ikan yeni meslekleri dikkate alarak mesleki tercihlerine yonelik

planlama yapar.” kazanimlarinda gilincel olaylara deginilmemistir. SB.7.4. “Tarih boyunca Turklerde meslek

edindirme ve meslek etigi kazandirmada rol oynayan kurumlari tanir.” kazanimi bir, SB.7.3. “Kurumlarin ve sivil

toplum kuruluslarinin galismalarina ve sosyal yasamdaki rollerine 6rnekler verir.” kazanimi iki, SB.7.6. “Dijital

teknolojilerin Gretim, dagitim ve tiiketim aginda meydana getirdigi degisimleri analiz eder.” (MEB, 2018, s. 24)

kazaniminda ise bes giincel olaya yer verilmistir.

Uretim, Dagitim ve Tiiketim

m4.SINIF m5.SINIF

6. SINIF 7. SINIF

Sekil 5. Sosyal Bilgiler Ders Kitaplarina Gére Guincel Olaylarin Yiizdelik Dagilimlari.

Uretim, Dagitim ve Tiiketim dgrenme alanina gore grafik pasta incelendiginde dérdiincii sinifta 5 kazanim, bes,

alti ve yedinci siniflarda ise 6’sar kazanim bulunmaktadir. Kazanim sayilari géz 6niine alindiginda 4. ve 5. siniflar

ders kitaplarinin, giincel olaylarin kullanim yizdeliginin az oldugu goérilmektedir. Giincel olay ylzdelik

oranlarinda en fazla %38 ile yedinci, en az ise %14 ile dordlinci ve besinci siniflardir. Yiizdelik siralamada ise

7>6>5=4 orani gorilmektedir. Bu oran siralamanin istenilen diizeyde olmadigini ve ylzdelik dilimlerin birbirine

yakin oldugunu gostermektedir.

6. Etkin Vatandashk

Tablo 6. Etkin Vatandaslik Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim 1 Kazanim 2 Kazanim 3 Kazanim 4 Kazanim 5 Kazanim 6 Unite
(f) ve % Toplam Giincel Giincel Giincel Giincel Giincel Giincel TOPIca)lm ?ﬁncel
Kazanim Olaylar Olaylar Olaylar Olaylar Olaylar Olaylar avar
4. sinif (f) 4 1 X 2 X 3
Unite % %100 %25 X %25 X %50
5. sinif (f) 4 1 X 1 1 3
Unite % %100 %25 X %25 %25 %75
6. sinif (f) 6 X X X 1 1 3 5
Unite % %100 X X X %16.66 %16.66 %16.66 %50
7. sinif (f) 4 X X 3 1 4
Unite % %100 X X %25 %25 %50

761



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Etkin Vatandaghk 6grenme alaninda dérdiinci sinif kitabinda giincel olaylara SB.4.2. “Aile ve okul yagamindaki
s6z ve eylemlerinin sorumlulugunu alir.” ve SB.4.4. “Ulkesinin bagimsizligi ile bireysel 6zgiirligii arasindaki iliskiyi
aciklar.” kazanimlarinda yer verilmemistir. SB.4.1. “Cocuk olarak sahip oldugu haklara o6rnekler verir.”
kazaniminda 1, SB.4.3. “Okul yasaminda gerekli gordiigu egitsel sosyal etkinlikleri 6nerir.” (MEB, 2018, s. 16)

kazaniminda ise iki glincel olaya deginilmistir.

Besinci sinifta SB.5.1. “Bireysel ve toplumsal ihtiyaclar ile bu ihtiyaglarin karsilanmasi icin hizmet veren kurumlari
iliskilendirir.”, SB.5.3. “Temel haklari ve bu haklari kullanmanin énemini agiklar.” ve SB.5.4. “Milli egemenlik ve
bagimsizlik sembollerimizden Bayragimiza ve istikldl Margina deger verir.” kazaniminda birer giincel olaya
deginilmistir. SB.5.2. “Yasadigl yerin yonetim birimlerinin temel gorevlerini aciklar.” (MEB, 2018, s. 19)

kazaniminda ise glincel olaya deginilmemistir.

Altinci sinifta SB.6.1. “Demokrasinin temel ilkeleri agisindan farkli yonetim bicimlerini karsilastirir.”, SB.6.2.
“Tarkiye Cumhuriyeti Devleti’'nde yasama, ylritme ve yargl gugleri arasindaki iliskiyi agiklar.” ve SB.6.3.
“Yonetimin karar alma sirecini etkileyen unsurlari analiz eder.” kazanimlarinda giincel olay yer almamistir.
SB.6.4. “Toplumsal hayatimizda demokrasinin énemini aciklar.” ve SB.6.5. “Tirkiye Cumhuriyeti’nin etkin bir
vatandasli olarak hak ve sorumluluklarinin anayasal giivence altinda oldugunu agiklar.” kazanimlarinda ise birer
guncel olaya deginilmistir. En fazla ise SB.6.6. “Tirk tarihinden ve giincel érneklerden yola gikarak toplumsal

hayatta kadina verilen degeri fark eder.” (MEB, 2018, s. 22) kazaniminda Ug giincel olaya yer verilmistir.

Yedinci sinifta SB.7.1. “Demokrasinin ortaya cikisini, gelisim evrelerini ve giinimizde ifade ettigi anlamlari
aciklar.” ve SB.7.2. “Atatlirk’iin Tirk demokrasisinin gelisimine katkilarini agiklar.” kazanimlarinda giincel olaya
yer verilmemistir. SB.7.3. “Tiirkiye Cumhuriyeti Devleti’nin temel niteliklerini toplumsal hayattaki uygulamalarla
iliskilendirir.” kazaniminda bir, SB.7.4. “Demokrasinin uygulanma sirreglerinde karsilagilan sorunlari analiz eder.”

(MEB, 2018, s. 25) kazaniminda ise li¢ glincel olaya deginilmistir.

Etkin Vatandaslhik

m4.SINIF m5.SINIF m6. SINIF 7. SINIF

4. SINIF
20%

5. SINIF
20%

Sekil 6. Sosyal Bilgiler Ders Kitaplarina Gére Glincel Olaylarin Ylizdelik Dagilimlari.
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Bu 6grenme alani icerisinde, ders kitaplarinda yer verilen glincel olaylar ylizde olarak incelendiginde, en fazla
%33 oraniyla 6. sinif yer alirken; en az ise %20 ile 4 ve 5. sinif yer almaktadir. Dort, bes ve yedinci siniflar 4’er
kazanima, altinci sinif 6 kazanima sahiptir. Grafikte verilen oranlar veri analizinde belirtilen hususla ylzdelik

dilimlerin birbirine yakin oldugu goérilmektedir lakin ylizdelik oranlar 6>7>5=4 seklinde bir azalim gdstermektedir.

7. Kiiresel Baglantilar

Tablo 7. Kiiresel Baglantilar Ogrenme Alaninda Yer Alan Giincel Olaylar

Siniflar, Unite Kazanim Kazanim Kazanim Kazanim Unite
(f) ve % Toplam 1 2 3 4 Toplam Giincel
Kazanim Gincel Giincel Glincel Glincel Olaylar
Olaylar Olaylar Olaylar Olaylar

4. sinif (f) 4 X 2 X X 2
Unite % %100 X %25 X X %25
5. sinif (f) 4 X X 1 1 2
Unite % %100 X X %25 %25 %50
6. sinif (f) 4 4 2 4 2 12
Unite % %100 %20 %20 %20 %20 %100
7. sinif (f) 4 X 1 X 1 2
Unite % %100 X %25 X %25 %50

Sosyal Bilgiler 6grenme alanlarindan kiresel baglantilarda yer alan kitaplardan dordiinci sinif SB.4.1. “Dlinya
Uzerindeki cesitli tlkeleri tanitir.”, SB.4.3. “Farkh Glkelere ait kiltiirel unsurlarla Glkemizin sahip oldugu kaltirel
unsurlari karsilastirir.” ve SB.4.4. “Farkl kiiltiirlere saygi gosterir.” kazanimlarinda glincel olaya yer verilmemistir.
SB.4.2. “Turkiye’nin komsulari ve diger Turk Cumhuriyetleri ile olan iliskilerini kavrar.” (MEB, 2018, s. 16)

kazaniminda ise iki glincel olaya rastlanmaktadir.

Besinci sinifta. SB.5.1. “Yasadigi yer ve ¢evresinin llkemiz ile diger Glkeler arasindaki ekonomik iliskilerdeki roltini
arastinir.”, SB.5.2. “Ulkeler arasindaki ekonomik iliskilerde iletisim ve ulasim teknolojisinin etkisini tartisir.”
kazanimlarinda glincel olaylara yer verilmezken SB.5.3. “Turizmin uluslararasi iliskilerdeki 6nemini agiklar.” ve
SB.5.4. “Cesitli tlkelerde bulunan ortak miras 6gelerine 6rnekler verir.” kazanimlarinda birer glincel olaya yer

verilmistir (MEB, 2018, s. 19).

Altinci sinifta SB.6.2. “Ulkemizin diger tlkelerle olan ekonomik iliskilerini analiz eder. Konu kaynaklar ve ihtiyaclar
acisindan ele alinir.” ve SB.6.4. “Popduler kiltiiriin, kiiltirimiz Gzerindeki etkilerini sorgular.” kazanimlarinda
ikiser giincel olaya deginilmistir. SB.6.1. “Ulkemizin Tiirk Cumhuriyetleri ve komsu devletlerle olan kiiltiirel,
sosyal, siyasi ve ekonomik iliskilerini analiz eder.” ve SB.6.3. “Ulkemizin sahip oldugu siyasi, askeri, ekonomik ve
kilturel ozelliklere bagh olarak uluslararasi alanda ustlendigi rolleri analiz eder.” (MEB, 2018, s. 22)

kazanimlarinda ise dorder glincel olaya yer verilmistir.

Yedinci sinif SB.7.1. “Turkiye’nin Gyesi oldugu uluslararasi kuruluslara érnekler verir.” ve SB.7.3. “Cesitli kiltirlere

yonelik kalip yargilari sorgular.” kazanimlarinda glincel olaylar konu edilmemistir. SB.7.2. “Tiirkiye'nin iliskide
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oldugu ekonomik bélge ve kuruluglari tanir.” ve SB.7.4. “Arkadaslariyla birlikte kiiresel sorunlarin ¢6ziimiine

yonelik fikir 6nerileri gelistirir.” (MEB, 2018, s. 25) kazanimlarinda ise birer glincel olaya yer verilmistir.

Kiiresel Baglantilar

Zosinify 4. sinif
11% 11%

5. sinif
11%

6. sinif
67%

W4 . sinif W5 . sinif W6, sinif ®m 7. sinif

Sekil 7. Sosyal Bilgiler Ders Kitaplarina Gore Glincel Olaylarin Yuzdelik Dagilimlari.

Kiresel baglantilar 6grenme alani igerisinde, ders kitaplarinda yer verilen giincel olaylar yiizde olarak
incelendiginde, en fazla %67 oraniyla 6. sinif yer alirken; diger siniflar %11’er kazanima sahiptir. Giincel olaylar

grafik oranlarina gore asimetriktir. Yizdelik oranlar incelendiginde 6>7=5=4 seklinde azalim gdstermektedir.

Toplam Giincel Olaylar

4. SINIF 5. SINIF 6. SINIF 7. SINIF

Sekil 8. Sosyal Bilgiler Ders Kitaplarina Gére Genel Giincel Olaylarin incelenmesi.

Toplam giincel olaylarin sayisi tabloya gore 4 ve 5. siniflarda diisiik, 6 ve 7. siniflarda ise ylksektir. Blylikten
kiguge siralandiginda 7(36)> 6(35)> 5(28)> 4(22) oldugu; alt siniflarla Ust siniflar arasinda oranlarin paralellik

gostermedigi gorilmektedir.
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Toplam Giincel Olaylar

4. SINIF
18%

W 4. SINIF 5. SINIF 6. SINIF 7. SINIF

Sekil 9. Sosyal Bilgiler Ders Kitaplarina Gére Genel Toplam Giincel Olaylarin Yiizdelik Dilimde Gosterilmesi

Yukaridaki sekilde ytizde olarak 7. sinif (%30)> 6. sinif (%29)> 5. sinif (%23)> 4. sinif (%18) oranlari elde edilmistir.
Buradaki ylizdelik dilimlerin oran olarak birbirine yakin olmadiklari gérilmektedir. Dérdiinci sinifin %18, yedinci
sinifin ise %30 oldugu gorilmektedir. Ogretim ilkelerinden aktiialite ilkesinin her dgrenci igin faydali olacagi ve
konular ne kadar glincel olursa 6grencilerin bir o kadar fayda saylayacagi kesindir. Bir o kadar da kesin olan alt
sinifta olan 6grencilerin st siniftakilere oranla daha fazla giincellige ihtiya¢ duydugudur. Lakin tabloda bu

durumun tam tersi orantisiz bir sekilde karsimiza ¢ikmaktadir.

TARTISMA ve SONUC

Sosyal Bilgiler ders kitaplarinda yer alan Birey ve Toplum initelerinde kullanilan giincel olaylarin oranina
bakildiginda 4. sinif diizeyinde %40, 5. sinifta %27, 6. sinifta %20 ve 7.sinifta ise %13 oldugu gorilmektedir.
Dordinct siniftan 7. sinifa dogru gidildiginde ise gilincel olay kullanim oraninda dogrusal bir azalma
gozlemlenmektedir. Dordiinci siniftaki %40 giincel olay kullanim orani bu sinif diizeyindeki 6grencilerin biligsel
gelismislik genel seviyeleri dikkate alindiginda olumlu oldugu sdylenebilir. Lakin 5, 6 ve 7. siniflarda bu Unite
kapsaminda ders iceriginin glincel olay ve olgularla yeteri kadar iliskilendirilmedigi gorilmektedir. Bu da
ogrencilerin Birey ve Toplum (niteleri kapsaminda 0Ogrenilmesi beklenilen kazanimlarin igsellestirmeleri
zorlastirmaktadir. Kultir ve Miras Unitelerine bakildiginda ise Birey ve Toplum (nitelerinden daha farkli bir
manzarayla karsilasiimaktadir. Dérdiinci sinif diizeyinde gilincel olay kullanimi %18 oraninda kalirken, 5.sinifta
bu oran %23 olmustur. Hemen ardindan glincel olaylarin kullanimi 6.sinifta %6’ya kadar diserken, 7.sinifta ise
%53’e kadar ¢ikmistir. Bu dagilimda bir dncekine nazaran bariz olarak gorilebilen ilk mesele, pasta grafiginde
dagilimin daha asimetrik bir sekle sahip olmasidir. ikinci olarak, 7.siniftaki giincel olaylarin kullanim oraniyla
dordiincl sinif kullanim orani arasindaki fark fazladir. Dérdincl siniftaki 6grencilerin bilissel, duyussal ve
devinimsel gelisim dlzeyleri dikkate alindiginda, ders kazanimlari ile glincel olaylar arasindaki iliskilendirmenin

cok daha fazla olmasi gerekirken elde edilen verilerde bu gériilememektedir. Ote yandan 6.siniftaki giincel
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olaylarin kullanim oraninin %6 gibi cok dusuk bir orana sahip olmasi, oranlar arasindaki asimetrik dagilma neden
olan faktérlerden biri olarak dikkat gekmektedir. insanlar, Yerler ve Cevreler (niteleri, Kiltir ve Miras
Unitelerindekine benzer olup istenilen nitelikte olmayan bir oran dagilimi ortaya ¢ikmaktadir. Dordlinci sinifta
giincel olaylarin kullanim oraninin %6 oldugu Unitede, 5. sinifta bu oran %33’e ¢ikmis, 6.sinifta %11’e inmis ve
7.sinifta ise %50 gibi bir orana ulagmistir. insanlar, Yerler ve Cevreler tiniteleri &nceki tabloya benzer bir asimetrik
dagihm sergilemesine ragmen 4.sinifta karsimiza g¢ikan %6’lik giincel olaylarin kullanim orani, gelisim ve
ogrenmenin ilkelerine aykirihk teskil ettigi gibi programin ve 0Ogretimin de ilkelerine aykiri bir durum
olusturmaktadir. Dérdiincu sinif karsisinda 7.sinifta glincel olay kullaniminin %50 gibi bir orana ulasiyor olmasi
ise asimetrik bir dagihmi meydana getirmektedir. Bilim, Teknoloji ve Toplum (nitelerindeki glincel olaylarin
kullanim oranlariincelendiginde 4.sinifta %24 oraniyla yine diislk bir oran gorilmektedir. Bu oran 5.sinifta %35’e
cikarken; 6.sinifta %29’a, 7.sinifta %12’ye kadar inmektedir. Dagilimin kendi igerisinde simetrik olmayan bir
yapida oldugu ve Uniteler kapsaminda o6zellikle 4. ve 7.siniflardaki glincel olaylarin kullanim oranlarinin
beklenenden daha az oldugu gériilmektedir. Uretim, Dagitim ve Tiketim {nitelerine bakildiginda 4. ve 5. sinifta
%14 gibi diistik bir oran ortaya cikarken, 6.sinifta bu oranin %34’e, 7. sinifta ise %38’e ¢iktigI gorilmektedir. Bu
verilere gore gilincel olaylar ile igerikteki konularin 6zellikle 4. ve 5. sinifta daha fazla iliskilendirilmesi gerekirken,
bu siniflardaki giincel olaylarin kullanim oraninin disiik olmasi bir problem teskil etmektedir. Etkin Vatandashk
Unitelerinde ise Oncekilerine gore bir nebze daha iyi bir oran dagilimi goriilse de yine glincel olaylara ait
kullaniminin 4. ve 5.sinifta %20 seviyelerinde kaldigi gbzlemlenmis olup, bu oran 6.sinifta %33 ve 7.sinifta ise %27
seviyelerindedir. Burada yar alan en 6nemli problem 4. ve 5.siniflarda giincel olaylarin kullanim orani, aktualite
ilkesinin gerekliligi dustinlldiginde beklentinin oldukga altinda kalmasidir. Son olarak Sosyal Bilgiler ders
kitaplarindaki Kiiresel Baglantilar tinitelerindeki glincel olaylarin kullanim orani incelendiginde yine asimetrik
dagihmin ortaya c¢iktigl goriilmektedir. Kiresel Baglantilar {initeleri kapsaminda glincel olaylarin kullanim orani
6.sinifta %67 iken diger siniflarda %11’lik bir dilim gorilmektedir. Altinci sinif ders kitabi kendi yiizdelik dilimi
icinde on iki glincel olaya yer vererek en yiksek sayiya ulasmistir. Sekil 9’da yer alan Sosyal Bilgiler ders kitaplari
kazanimlar dahilinde, lniteler incelendiginde giincel olaylarin kullanim oranlarinin toplam grafikte problemli
oldugu gorilmektedir. Glincel olaylarin Sosyal Bilgiler dersi konulari ile iliskilendirilme orani, calismanin basinda
deginilen giincellik (akttalite) 6gretim ilkesiyle bazi tnitelerin ve sinif kitaplarinin yetersiz kaldigi gorilmektedir.
Oranlar incelendiginde giincel olaylara alt siniflarin daha fazla ihtiya¢ duymalarina ragmen, bu oranlar durumun
tam tersini gdstermektedir. Bunlara ek olarak ders kitaplarinda kullanilan 6rnek olaylarin kazanimlarla iligkili olup
olmadigl arastirilmis ve Sosyal Bilgiler ders kitaplarindaki giincel olaylarin kazanimlarla iliskili oldugu

belirlenmistir.

Guncel konular siirekli degistigi icin ders kitaplarinin giincel olaylara gore glincellenmesi gerektigi belirtilmistir.
Ogretmenlerin, genellikle giincel olaylari tartisma yéntemiyle islediklerini ve giincel olay materyallerinin (haber
panosu gibi) ise yeterince kullanmadiklari belirtilmistir (Gedik, 2017). Sosyal Bilgiler ders kitaplarinda gtincel
olaylarin yeterli olup olmadiginin 6gretmen goruslerine gére degerlendirilmeye calsildig bir arastirmada,

yetersiz diyenlerin orani %74 iken yeterli diyenlerin orani ise %26 olarak belirtilmistir. Ayrica 6gretmenler her yil
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bu kitaplarin glincellenmesi konusunda yine 6neride bulunmustur (Akdag vd., 2014). Memisoglu ve Giilgin (2017)
tarafindan yapilan arastirma da Akdag vd. destekler nitelikte olup, yapilan goriismelerde 6gretmenler ders
kitaplarini gincel konular bakimindan yetersiz gérmuslerdir. Bayir'a gore (2010) dérdiinci ve besinci sinif Sosyal
Bilgiler Ders Programin incelendigi arastirmada Gruplar, Kurumlar ve Sosyal Orgiitler (Etkin Vatandaslik iginde)
ile Kiiresel Baglantilar grenme alanlari giincel olaylarin kullanimi icin en uygun kazanimlara sahipken; Uretim,
Dagitim Ve Tiketim 6grenme alanlari her iki sinif icin yetersizdir. Baska bir arastirma kapsaminda ise 6gretmen
adaylarinin, Sosyal Bilgiler dersiyle glincel olaylar arasinda iliski kurduklari Ginitelerin en ¢ok “Birey ve Toplum”,
“Uretim Dagitim ve Tiiketim”, “Etkin Vatandashk” ve “insanlar Yerler ve Cevreler” olarak belirtilmistir (Akkan,

2019).

Lentnek (1997) derste glinlik gazete kullanilarak egitim verilen besinci sinif 6grencilerle ilgili yapmis oldugu; Bayir
ise (2010) yine derste gincel olaylarin kullaniminin besinci sinif 6grencilerle ilgili yapmis oldugu deneysel
arastirmada giincel olaylarin kullaniminin 6grencilerin elestirel diisiinme becerilerinde, tutumlarinda ve giincel
olaylarin kullaniminda olumlu etkiler goraldugina belirtmislerdir. Doganay ve Yagci’nin (2011) yaptiklar
arastirmada 6gretmenlerin, 6grencilerin elestirel becerilerini gelistirmek igin glincel olaylardan yararlandiklari
belirtilmistir. Guncel olaylarin Sosyal Bilgiler dersinde kullaniminin en fazla sagladigi faydalar, 6gretmenler
tarafindan, 6grenilenleri destekleme somutlama ve pekistirme, 6grenilenleri gercek yasamla iliskilendirme,
vatandaslik bilinci kazandirma olarak belirtilmistir (Ding ve Acun, 2017). Glincel olaylarin kullaniminin 6grencilerin
akademik basarilarini ve edindikleri bilgileri hatirlama dizeyini artirmada etkili oldugu; 6grenmeyi kolaylastirdig
ve dersi zevkli hale getirdigi belirtilmistir (Arin ve Deveci, 2008; Bekret, 2019). Batti (2016) glincel olaylarin
kullaniminin 6grencilerin akademik basarilarini attirdigini belirterek yukaridaki calismalari destekler. Deney
grubundaki 6grencilerle yapilan goriismelerde 6grencilerin sosyal problemlere ait duyarhliklarinda, glincel
olaylardan yararlanilarak islenen Sosyal Bilgiler derslerinin olumlu bir etki olusturdugu saptanmistir (Eryilmaz ve

Cengelci- Kose, 2017).

Genel olarak degerlendirilecek olunursa, ders kitaplarinda giincel olaylar belirlenirken 6grencilerin bilissel
seviyelerine sinif bazinda dikkat edilmesi gerekmektedir. Bu veriler (6zellikle 4. sinf ders kitabinin %18, 7. sinifin
ise %30 ¢ikmasi gibi), ders kitaplari hazirlanirken 6gretim ilkelerinin dikkatli bir sekilde 6n degerlendirmeye
alinmasi gerektigini bize gostermektedir. Gilincel olaylarin konularda ve egitim ortaminda iliskilendirilebilmesi
halinde 6grencilerin, dersten sikilma seviyesinin diisecegi ve dersin daha aktif hale gelecegi 6ngoérilmekteyken;
bu arastirmadan elde edilen veriler 1siginda mevcut giincel olaylarin kullanim oranlari dahilinde Sosyal Bilgiler
dersi konularinin 6grenciler nezdinde soyut kalabilecegi ve 6grencinin ilgisini cekmeyecegi de sdylenebilir. Bu
durumda da 6grenciye kazandirilmasi beklenen davranislari kazandirma hususunda basarisizlik yasanma durumu
ile 6grencilerin Sosyal Bilgiler gibi toplumsal bir derste gérdikleri egitim ile gercek yasam arasinda baglantinin
kurulamama durumu 6énemli bir sorun olarak degerlendirilebilir. Bu calisma, Sosyal Bilgiler dersi konulari 6zelinde
glincel olaylarin kullanim oraninin, Ust siniflara gore alt siniflarin oldukca yetersiz oldugu ve bu oranlarin tim

kademelerde artirilmasi gerektigini ortaya koymaktadir.
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Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirlt ihlallerde sorumluluk yazar(lar)a aittir.”
Yazarlarin Katki Orani Beyani: Bu ¢alismada birinci yazar %70, ikinci yazar %30 oraninda katkida bulunmustur.
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