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ABSTRACT

This study focuses on the listening defects teachers observed in students in Turkish lessons.
Determination of listening defects by teachers in the teaching process, their views on the reasons
for these defects, and their practices and suggestions for eliminating these defects are the main
issues in the research. The primary purpose of the study was to examine the listening defects seen
as obstacles to the effective listening process in a cause and effect relationship. The study findings
were evaluated within this framework. The model of the study is a case study, one of the qualitative
research designs. In the study, a working group was formed in line with the spirit of the qualitative
research approach. The relevant working group consists of 15 Turkish teachers working in the
central districts of Gaziantep. 7 of the teachers in the study group are male, and 8 of them are
female. Teachers have different professional experiences between 1 to 25 years. The research data
were obtained by interviews. Due to the ongoing COVID-19 pandemic in Turkey, some of the
interviews were conducted online. Content analysis, one of the qualitative data analysis methods,
was applied in analysing the data obtained. According to the study findings, the speaker's
interruption, inability to focus on the content listened to, and making noise during listening were
determined as the most common listening defects observed by teachers in students. Lack of
motivation, inability to determine the purpose of listening and indifference are the most frequently
expressed concepts by teachers among the reasons for students' listening defects. It was
concluded that teachers carried out applications such as including students in the listening process,
making the listening process enjoyable, and adopting technological tools in the listening process
to eliminate listening defects.
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INTRODUCTION

Like all creatures on earth, humans are in constant communication. The most effective communication tool
employed in this process is language. In the communication process carried out through language, listening skill
comes to the fore with speaking since one of the basic requirements of an effective communication process is
listening (Boyle, 1999). There are many definitions of listening skills in the literature. According to Sever (2011),
listening is the process of making an effort to understand what is heard and to make sense of perceived sounds,
and to store them in mind. According to Brownell (2016), listening is a skill area consisting of mental and physical
processes. It is the process of hearing, understanding, and responding to information and contents expressed
during speech (Carrier, 2002). Listening is the whole of mental activities performed to conjecture what is heard
(Glines, 2007). Based on the definitions, it can be said that listening is an understanding skill in which the
processes of selecting and arranging the sounds heard, integrating with former knowledge, and eventually
structuring in mind are succeeded. Accordingly, listening is a complex process with a physical dimension such as

hearing and a cognitive dimension, such as understanding what is heard and structuring in mind.

The complex nature of the listening process points that listening is physically and mentally related to many
factors. In the literature, these factors are categorized in many ways. Epcacan (2013) states that the factors
affecting listening can be viewed in two groups as physiological and psychological factors. Akyol (2009) analyses
these factors in four groups: physical, emotional, psychological, and the subject's characteristics. Ozbay (2005)
states that factors originating from the listener and the speaker are influential in listening. Mackay (1997) lists
the factors that affect listening as lack of interest, beliefs and behaviours, prejudices, and physical barriers.
Although listed by various names, these factors play a critical role in the realization of effective listening. This is

because the negativities that may arise on these factors through the listening process appear as a listening defect.

The factors that adversely affect the listening process for different causes and prevent effective listening are
called listening defects (Chen, 2005). Listening defects that may arise throughout the listening process may cause
the content heard to be incomplete or misinterpreted, or even not understood. In the communication process,
listening defects negatively affect personal and social relationships (Reobuck, 2000). It is stated that effective
listening skill is significant in academic achievement (Sahin & Temizylirek, 2019). Considering that students spend
most of their time listening (Brownel, 2016) during the education process, it is viewed as necessary to create

listening environments in which listening defects are reduced.

The characteristics of the listener play a key role in achieving the desired level of listening. In this sense, the
listener's hearing, attention, perception, interest, and purpose state of listening are classified as the main factors
that originate from the listener affecting the listening process (Ozbay, 2005). The negativities that may occur in
these factors displayed in the listening process are seen as a listening defect originating from the listener. A
listener who is not interested in the subject he is listening to or cannot focus on during the listening process is
not deemed to have performed effective listening. However, the speaker's characteristics are presented as one

of the main factors affecting the listening process (Bagci-Ayranci, 2016). The way the speaker presents the
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subject, his posture, gestures, tone of voice, knowledge, and the ability to use language can be listed as the main
elements affecting the listening process (Taser, 2015). Negativities such as the speaker's use of exaggerated
gestures during the speech, his inability to use his tone effectively, and structuring the subject he wants to
present according to the audience's level prevent effective listening (Rost, 2011). All these negativities are

estimated as listening defects originating from the speaker in the process.

One of the factors that cause listening defects in the audience is the speech content; that is, the characteristic of
the subject being heard. For effective listening to take place, the content of the speech must be given within a
plan. The course of the foremost thought, auxiliary thoughts, and the expressions that improve them should be
in integrity (Ozdemir, 1986) since a scattered speech content creates listening disconnections. The listeners
expect the subject they have heard to form associations in their daily lives. In this context, the speaker should
arrange the issue linked to the audience's interests, age, education levels, and daily lives. Otherwise, listening
defects occur depending on the subject factor. In this framework, the listeners cannot perform effective listening
and cannot reach the targeted gains with their content. Another factor that affects the listening process is the
listening environment. In the literature, listening defects occur depending on the listening environment, which
is regarded as one of the environmental factors affecting listening more. Materials that reflect in the listening
environment and distract the audience's attention prevent the realization of effective listening (Kocaadam,
2011). Again, the desired level of listening does not occur in noisy, insufficiently lit, and stuffy listening
environments. There is a connection between the physical structure of the listening environment and the quality
of listening. In this sense, interactive listening environments should be prepared with multimedia tools (Mayer,

2003). Thus, listening defects arising from the listening environment can be prevented.

Teachers must be aware of the factors affecting the listening process and the listening defects that may arise
from these factors to provide an effective listening education (Bayram, 2019). For it is possible to control the
elements that constitute listening defects and eliminate these defects at a significant level with timely
intervention. When the literature is reviewed, it is observed that Asilioglu (2009) and Emiroglu (2013) have
studies on determining the listening obstacles experienced by teacher candidates while Chen (2005) and
Hamouda (2013) on the listening problems of students learning English as a foreign language and Kaldirim and
Degec¢ (2017) on determining the listening problems of students learning Turkish as a foreign language. Keray-
Dingel (2018) has been working on resolving the listening problems experienced by middle school students in
Turkish lessons, while Hasan (2000) conducted a study on determining students' listening comprehension
problems. Listening skill has an essential place in Turkish education. Turkish teachers carry out educational
activities to gain and develop direct listening skills within the Turkish Lesson Teaching Program's scope. Unlike
the literature courses, this study aimed to determine Turkish teachers' listening defects throughout the listening
education process and determine their practices in eliminating these detected listening defects. For this purpose,

the research questions were formed as follows:

e  What are the listening defects that teachers frequently observe in students in their lessons?
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e  What are the teachers' views on the reasons for the listening defects observed in students?
e  What are the practices of teachers to eliminate listening defects encountered in lessons?

e What are the teachers' suggestions for eliminating the listening defects observed in students?

METHOD
Research Model

The model of this study is a case study, one of the qualitative research designs. The case study is a qualitative
research design initiated to seek answers to "how" and "why" questions and creates a conceptual framework
based on these questions (Yin, 2012). Case studies offer researchers the opportunity to examine a subject they
cannot control in-depth within their life framework (Yildirim & Simsek, 2016). Case studies are a frequently used
research model, mainly in language learning, mother tongue and second language acquisition, and teacher
education (Paker, 2015). In this study, teachers' views and practices towards students' listening defects in
secondary school Turkish lessons were considered a case. Case studies can be examined under three headings
as exploratory, explanatory, and descriptive (Yin, 2012). In this study, an explanatory case study model was
applied. Exploratory case studies are built on the thesis of providing in-depth information about the situation or
phenomenon under consideration (Aytagli, 2012). One of the most critical characteristics of case studies is that
the information revealed due to the situation or phenomenon considered enables the interpretation and
evaluation of similar conditions or facts. In this sense, it is aimed to discover a situation or a phenomenon without
making any comparison in the case of studies as in experimental studies. In this context, in the case of studies,
the researcher categorizes and describes the situation or facts he has dealt with instead of testing a hypothesis
and proving the relationships (Hancock & Algozzine, 2006). The data obtained in this study were subjected to
content analysis, categorized, and defined. Case studies require a gradual process to be followed. In this study,
the process and stages of developing research questions determined by Yildirim and Simsek (2016), choosing the
situation to be studied, determining the analysis unit, forming a working group, data collection, analysis, and

interpretation were followed.

Study Group

In this study, a study group was formed in line with the spirit of the qualitative research approach. Purposeful
sampling, one of the qualitative sampling methods, was used to create the relevant study group. "Purposeful
sampling is a sampling method that has developed within the tradition of qualitative research and allows in-
depth study of circumstances that are thought to have valuable information" (Yildirim & Simsek, 2016: 118). This
research study consists of 15 Turkish teachers working in Gaziantep central districts in the 2019-2020 academic
year. 7 of the teachers in the study group are male, and 8 of them are female. Teachers have different
professional experiences between 1 to 25 years. These teachers voluntarily participated in the research and

signed the research voluntary participation form.
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Data Collection

The data of this study were collected through interviews. "In the field of social sciences, interviewing is an
effective method to obtain information about individuals' experiences, attitudes, opinions, complaints, feelings,
and beliefs" (Yildirnm & Simsek, 2016: 129). In this sense, a semi-structured interview form consisting of eight
questions was developed to analyse the research questions and the situation studied in depth. During the
preparation of the form, the literature studies were reviewed, and the opinions of three Turkish educators were

taken. Field experts expressed their views as "appropriate," "not appropriate," and "should be corrected"
regarding the questions prepared. Thus, Miles and Huberman's (1994) reliability formula were applied to ensure
the questions' reliability. In this framework, five items with a concordance coefficient of 70% and above were
covered in the interview form. Three items were removed from the form. The coefficient of concordance of all

the questions covered in the form was 88.88%. Due to the ongoing COVID-19 pandemic in Turkey, some of the

interviews were conducted online.

Data Analysis

The data collected by the researchers were primarily written in a computer environment. Descriptive analysis,
one of the qualitative data analysis methods, was applied to analyse the data obtained. In this sense, the data
obtained during the research process were interpreted and evaluated within the framework of the research
questions. According to Patton (2014), the raw data obtained in qualitative studies are examined and interpreted.
The pattern, understanding, and insights of the study are described. Based on this understanding, it is aimed to

reveal the general pattern of the study in the research.

FINDINGS

The research process initially aimed to determine the listening defects that teachers observed in students in their
lessons. In this sense, during the interview, teachers were asked, "What are the listening defects that you
frequently observe in students in your lessons?" The findings obtained from the analysis of the relevant

guestion's answers are shown in Table 1.

Table 1. Theme Sub-Theme Pattern of the Listening Defects Teachers Encounter in Their Lessons.

Theme Sub Theme f %
Interrupting the speaker 12 80
Not being able to focus on what they listen to 10 66.66

Making noise 7 46.66
Listening Defects  Distracting their friends 6 40
Taking care of other things 6 40
Being reluctant to listen 5 33.33
Inability to listen selectively 4 26.66

According to Table 1, it was concluded that the most common listening defect encountered by the teachers
participating in the study was the interruption of the speaker (f = 12). Student's inability to focus on what they

listened to (f = 10) and making noise while listening (f = 7) were expressed as the listening defects frequently
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observed by their teachers in the research group. Besides, students' distraction of their friends throughout the
listening process (f = 6), taking care of other things (f = 6), being reluctant to listen (f = 5), and not being able to
listen selectively (f = 4) were determined as other listening defects expressed by the interviewer teachers. In this

framework, some of the opinions stated by the teachers are given below.

The most common listening defects that | confront in students are the interruption of the speaker

and making noise during listening (T. 1).

The listening defects that | have observed in students in my lessons are that they cannot focus on
what they are listening to and cannot determine the purpose of listening. If the students know why
they are listening or watching that text or video, it will also enable them to focus. However, most

of my students cannot do this at a level | desire (T. 4).

Of course, | encounter listening defects in my lessons. While students listen to a subject they do not

like or are not interested in, they are interested in other things and distract their friends (T. 12).

After determining the listening defects observed by teachers, their observations, opinions, and experiences
about the reasons for these defects were also emphasized in the research process. In this sense, the findings
from the analysis of the answers given to the question “What are your views on the reasons for the listening

defects you observe in students in your lessons?” are shown in Table 2.

Table 2. Theme Sub-Theme Pattern Related to the Reasons for the Listening Defects Teachers Encounter in
Their Lessons

Theme Sub Theme f %
Lack of motivation 10 66.66
Failure to determine the purpose of listening 9 60
Indifference 7 46.66
Listening contents not suitable for student level 5 33.33

Reasons Failure to achieve effective classroom management 4 26.66
Not using listening strategies, methods and techniques 4 26.66
Impatience 3 20
Prejudice 2 13.33
Tiredness 1 6.66

According to Table 2, it was concluded that the teachers interviewed through the research process emphasized
the lack of motivation (f = 10) seen in students, mostly among the reasons for the listening defects they
encountered in their lessons. Again, the students' inability to determine the purpose of listening (f = 9) and their
indifference towards the lessons (f = 7) were described as the reasons frequently expressed by the teachers. Also,
teachers stated that the listening contents were not suitable for the students' levels (f = 5), inability to achieve
effective classroom management (f = 4). The inability to use listening strategies, methods, and techniques
effectively (f = 4) could be given among the reasons for listening defects occurring in the classroom environment.
In the study, 3 teachers pointed out that students' impatient behaviours (f = 3), and 2 teachers expressed that

students' prejudices (f = 2) negatively affected the listening process. One teacher who was interviewed stated
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that the students' fatigue, mainly in the last hours, prevents them from listening effectively. In this framework,

some of the opinions expressed by teachers are given below:

Among the reasons for these defects, | see the lack of motivation in the students. If the students are
not motivated and interested in learning, they do not perform the listening activity and do not let

their friends listen (T. 8).

In particular, | find the listening texts in our textbooks insufficient. These texts are not of interest to

students. | usually observe that these texts are above or below the students' level (T. 10).

I think that there are also reasons originating from the teacher for the listening defects in students.
For instance, if the teacher cannot control his classroom and does not use different methods for the

listening process, the desired listening level will not be achieved (T. 3).

During the research analysis process, the practices carried out by teachers to eliminate listening defects in their
lessons were also analysed as a theme pattern. In this sense, the findings obtained from the analysis of the
answers given to the question "What kind of practices do you do to eliminate the listening defects you observe

in students in your lessons?" are shown in Table 3.

Table 3. Theme Sub-Theme Pattern of Teacher Practices Carried Out to Eliminate Listening Defects

Theme Sub Theme f %
Ensuring active participation of students in the listening process 12 80
Making the lesson interesting 10 66.66
Making use of technological tools 9 60
Using listening strategies 7 46.66
Adapting the course content to the students' level 5 33.33

Practices Choosing topics from daily life in listening education 5 33.33
Focusing with a tone of voice and gestures 5 33.33
Having one-to-one meetings with students 5 33.33
Expressing the importance of listening 4 26.66
Getting support from the counselling service 3 20
Interview with student's parents 3 20

According to Table 3, most of the teachers participating in the study try to ensure students' active participation
in the listening process to eliminate the listening defects (f = 12). As a result of the analysis of the findings
obtained in the research, making the lesson attractive (f = 10), appealing to many senses by using technological
tools (f = 9), and using listening strategies (f = 7) were determined as the practices frequently performed by
teachers to eliminate listening defects. Besides, some of the teachers stated that they carried out various
practices according to the reasons for the listening defects they observed in their students. Adapting the course
content to the level of the students (f = 5), trying to choose daily life topics in listening education (f = 5), trying
to use the tone and gestures effectively to ensure that students focus on what they hear (f = 5), or conducting
one-to-one interviews (f = 5) with students who have hearing problems was determined as the practices of
teachers in this sense. During the research process, four teachers frequently stated the importance of listening

in their lessons. Three teachers indicated that they received support from the counselling service about the
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students who disturbed the class peace and had interviews with their parents. In this framework, some of the

opinions expressed by teachers are given below:

I try to get to know the students and communicate better to eliminate the listening defects that |
observe in students in my lessons. First, | try to make them actively participate in the listening

process (T. 9).

I do practices such as listening by taking notes and listening by anticipation to eliminate listening
defects. So, the students are directly interested in what they listen to and do not bother their friends

(T. 2).

In my lessons, | frequently talk about the importance of listening in everyday life. In this way, | try

to make the students realize how vital behaviour listening is (T. 1).

Usually, three or four active students have listening problems in each class. For these students, | get

support from the counselling service and conduct interviews with the students' parents (T. 14).

During the research process, the suggestions of teachers who were field practitioners were also emphasized to
minimize the listening defects observed in students. In this sense, the "What are your suggestions for eliminating
the listening defects seen in students?" question was asked to the teachers during the interview process. The

findings obtained from the analysis of the answers of the data are shown in Table 4.

Table 4. Theme Sub-Theme Pattern of Teachers' Suggestions for Eliminating Listening Defects

Theme Sub Theme f %
The listening environment should be ideally organized. 12 80
All teachers should be role models in listening. 11 73.33

Listening texts in the textbooks should be rearranged functionally. 9 60
Listening education should be conducted interdisciplinarily. 8 53.33

Different methods and techniques should be used in the listening process. 8 53.33
Suggestions Interesting listening activities should be included in the textbooks. 6 40

Primary school teachers should carry out listening education functionally. 5 33.33
Families should be made aware of listening education. 5 33.33
Cooperation should be established between the teacher, the student, the 4
family, and the counselling service for the student who has listening problems.
The theme of listening culture should be included in textbooks as well as

reading culture.

26.66

1 6.66

According to Table 4, most of the teachers interviewed think that the listening environment should be arranged
ideally to eliminate listening defects (f = 12). In this sense, teachers state that it is crucial to place students'
numbers in classrooms and environmental factors such as classroom seating, temperature, light, and
technological infrastructure in an ideal way. In the research, listening education should not be seen as an
educational activity carried out only by Turkish teachers. Among the interviewer teachers' frequently expressed
suggestions, all teachers must be role models in listening (f = 11). The functional rearrangement of the listening

texts in the textbooks is also seen as a frequently emphasized suggestion by the teachers in eliminating the
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listening defects (f = 9). The research findings emphasize that listening education should be carried out in the
Turkish course and with an interdisciplinary approach and using different methods and techniques (f = 8).
Practices that do not interest students cause listening defects; therefore, it is recommended by a significant
number of interviewer teachers that the listening activities in the textbooks should be prepared in an interesting
way (f = 6). Primary school teachers' effective listening education and raising the families' awareness are among
the five teachers' views to minimize listening defects. Four teachers stated that cooperation between school,
family, and students should be established for students who have listening problems. The first interviewer stated
that although the reading culture theme is included in the textbooks, there is no theme for acquiring listening
culture and said that including the listening culture theme in textbooks will reduce listening defects. In this

framework, some of the opinions expressed by teachers are given below:

For effective listening activities, the environment must first be suitable. The physical conditions and
class sizes of the school should be arranged in this direction. | think there will be a significant

reduction in the listening defects we encounter in this way (T. 8).

The first thing to do to eliminate listening defects is to diversify the methods and techniques of
listening. The teacher should enrich the teaching by talking and explaining it and using various tools

and equipment (T. 4).

All teachers should be a model for their students as good listeners to provide our students with
sufficient listening skills and eliminate their listening defects. Listening should not only be the
subject of Turkish lessons; all teachers should work on listening education for their students; at

least, they should be role models (T. 3).

I think that underlying the listening defects | encounter are the students' habits from primary school.
I believe that many listening defects we observe in secondary school students will at least decrease,

mainly if primary school teachers perform listening education functionally in their classes (T. 13).

CONCLUSION and DISCUSSION

This study focuses on the listening defects teachers observed in students in Turkish lessons. The main themes
emphasized in the research are the determination of teachers' listening defects in the learning process, their
views on the reasons for these defects, and the practices they have carried out and suggestions to eliminate
these defects. The primary purpose of the study was to examine the listening defects seen as obstacles to the
effective listening process in a cause and effect relationship. The study findings were evaluated within this

framework.

First, in the study, the listening defects observed by Turkish teachers who were giving listening education in their
students were determined. At this point, teachers observed listening defects in their students such as

interrupting the speaker, not being able to focus on the content being listened to, making noise while listening,
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distracting students around them, making noise, taking care of different things, being reluctant to listen, and not
being able to listen selectively. The findings obtained are in line with the results of Chen (2005), Asilioglu (2009),
Emiroglu (2013), Tizel (2013), and Bayram (2019) in their research. In his research, Chen (2005) stated that
students' listening habits and their beliefs towards listening affect the listening process. Asilioglu (2009) noted in
his research on pre-service teachers that the unwillingness of the teacher candidates on uninteresting subjects
is an obstacle to the listening activity. Emiroglu (2013) stated in his study that psychological or personal problems
caused by the student negatively affect the listening process. Tuizel (2013) concluded that the noise that occurs
in the classroom environment is a factor that negatively affects the listening process. In the research conducted
by Bayram (2019), it is stated that problems such as attention deficit, indifference, and noise arising from
students during the listening process come to the fore, and the relevant findings coincide with the results of this

research.

Secondly, Turkish teachers' views who give listening education about the reasons for listening defects observed
in their students were emphasized. The opinions of teachers, who are field practitioners, on the reasons for
listening defects are considered important in determining the source of listening defects and developing
solutions. During the research process, the teachers indicated that the most common reasons for the listening
defects they encountered in their lessons were the lack of motivation seen in the students, the inability to
determine the purpose of listening, and the students' indifference to the classes. It has also been determined
that the listening contents are not suitable for the students' levels. The inability to carry out effective classroom
management and the inability to use the listening strategies, methods, and techniques effectively can be among
the reasons for the listening defects occurring in the classroom. It was also determined that students' impatient
behaviours, prejudices, and mental fatigue, mostly seen in the last lessons, prevent students from listening
effectively and cause listening defects. These results are consistent with the results expressed in the literature
on the classification of listening obstacles. Underwood (1989) classified hearing problems as problems stemming
from the student, the environment, and the teacher. According to study findings, it has been concluded that
listening defects occur mostly due to the problems caused by students and teachers. Likewise, according to Ozbay
(2005), the listener's attention, perception, interest, and purpose are the main factors stemming from the
listener. The negativities that may arise in these factors can be seen as a listening obstacle. Besides, Bayram
(2019) concluded in his study that listening obstacles occurred mostly due to learner and teacher factors. This

result directly supports the findings of this study.

Thirdly, in the study, practices of Turkish teachers who provide listening education to eliminate the listening
defects that they observed in students and determined their reasons were emphasized. According to the study
findings, most Turkish teachers who provide listening education try to ensure students' active participation in
the listening process at the point of eliminating listening defects. However, making the lesson attractive,
appealing to many senses using technological tools, and using listening strategies were determined as practices
frequently performed by teachers to eliminate listening defects. Again, during the research process, some of the

teachers stated that they carried out various techniques according to the reasons for the listening defects they
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observed in their students. Among the leading practices carried out by teachers to eliminate the listening defects
of students are adapting the course content to the students' level, trying to choose daily life topics in listening
education, trying to use the tone of voice, gestures, and mimics effectively to ensure that students focus on what
they hear, and having one-on-one interviews with students who have listening problems. During the research
process, some teachers stated that they also encountered students who had severe listening problems. They
indicated that they received support from the counselling service about these students who had severe listening
problems and disturbed the lessons' peace and that they had interviews with the parents of these students. In
the study, it was found that teachers frequently emphasized the importance of listening in their lessons despite

listening defects.

Practices carried out by teachers to minimize and eliminate listening defects in research findings are compatible
with the studies of Cift¢i (2001), Mendelsohn (2005), Epgagan (2013), Dogan (2010), Kocaadam (2011),
Melanlioglu (2012), Kaldirim and Dege¢ (2017), Carkit and Altun (2020). According to Ciftgi (2001), arrangement
of listening environments is of importance in realizing effective listening. Mendelsohn (2005), Melanhoglu (2012),
and Kocaadam (2011) state that using a strategy-based approach in the listening process will positively affect the
listening process. In this sense, it is seen as an essential practice that teachers use listening strategies in their
lessons to eliminate listening defects. One of the most critical ways to involve students in the process while
listening is to use listening strategies. According to Epcagan (2013), listening to texts should be of a quality that
will attract students' interest. It is a crucial suggestion to eliminate the flaws arising from the listening text. In
this study, some of the study group teachers stated that they tried to adapt these contents to the students' level
when the listening contents were not suitable for the students' level. This method is seen as an effective practice
to minimize text-based listening defects. In this sense, it will be correct for all teachers to perform this application
to eliminate the listening defects. In their studies, Dogan (2010) and Carkit and Altun (2020) emphasize that an
effective listening education should be actively involved in the students' listening process. Listening content
should be chosen from topics that appeal to the children's world. In this context, in this study, it was determined
that teachers mostly performed practices for eliminating listening defects in their courses, including them in the
listening process. In this respect, these results of the research support the results of the studies mentioned

above.

Finally, the suggestions of teachers who were field practitioners were emphasized to eliminate or minimize the
listening defects observed in students. In their answers to the relevant question, the teachers made various
suggestions to both administrators and institutions or organizations that had the authority to prepare books,
their colleagues, and parents of students to eliminate or minimize the listening defects observed in students.
Accordingly, most of the interviewed teachers think that the listening environment should be arranged ideally to
eliminate listening defects. In this sense, teachers state that it is crucial to place students' numbers in classrooms
and environmental factors such as classroom seating, temperature, light, and technological infrastructure in an
ideal way. In the research, listening education should not be seen as an educational activity carried out only by

Turkish teachers; it is among the suggestions frequently expressed by interviewer teachers that all teachers need
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to be role models in listening. The functional rearrangement of the listening texts in the textbooks has also been
determined as a suggestion frequently emphasized by the teachers in eliminating the listening defects. The
research findings underline that listening education should be carried out in Turkish lessons and with an
interdisciplinary approach and using different methods and techniques. Practices that do not interest students
cause listening defects; therefore, it is recommended by a significant number of interviewer teachers that the
listening activities in the textbooks should be prepared interestingly. Among the views expressed by the
interviewer teachers, to minimize the listening defects, primary school teachers conduct listening education
effectively and raise the awareness of families at this point. Besides, the establishment of the school, family, and
student cooperation for students with severe listening problems is among the suggested recommendations. It
has also been stated that although the theme of reading culture is included in the textbooks in the study, there
is no theme for acquiring listening culture. Including the listening culture theme in the textbooks will contribute

to the elimination of listening defects.

The suggestions put forward by the teachers regarding the elimination of listening defects in the research
coincide with the recommendations of Mendelsohn (1994), Goh (2000), Jones (2004), Brownel (2016), Graham
(2006), Rost (2011), Kocaadam (2011), Carkit (2019) and Bayram (2019) in the literature on the realization of an
effective listening education. In this sense, the studies presented in the literature, as in this study, made
suggestions on the themes of student, teacher, environment, and subject for effective listening education. It is
thought that the suggestions put forward by the teachers who are the field practitioners in this study, together
with the recommendations in the literature on the point of minimizing and eliminating the listening defects, will

present different perspectives to the field researchers.

As a result, in this study, students' listening defects in secondary school Turkish lessons were determined, and
the reasons for these defects were revealed in the context of teachers' opinions. Besides, the teachers' practices
for eliminating these defects, which were defined together with their causes, were determined. Thus, this study
sets an example as a feature of the qualitative research approach for teachers who are field practitioners and
encounter similar problems. The way to perform an effective listening education is to identify and analyse the
causes of listening defects in students and plan and execute practices to eliminate these flaws. At this point,
teachers, administrators, program and book preparers, parents, and students also have essential responsibilities

in minimizing the listening defects observed in students.

RECOMMENDATIONS

Based on the findings of the research, the following recommendations can be listed:

e Environmental factors (class size, temperature, light, etc.) should be arranged ideally in schools in order
to eliminate listening defects.
e Textbooks should be prepared in such a way as to attract students' attention in order to eliminate

listening defects.
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e Information seminars can be held for teachers and families about listening defects.

e The theme of listening culture can be included in Turkish textbooks in order to eliminate listening
defects.

e Action researches can be done at every grade level to eliminate listening defects. Based on the findings

of these studies, a joint action plan can be prepared.
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ORTAOKUL TURKGE DERSLERINDE OGRENCILERIN DINLEME KUSURLARINA
YONELIK OGRETMEN GORUS VE UYGULAMALARI

0z

Bu calisma 6gretmenlerin Tirkge derslerinde 6grencilerde gozlemledikleri dinleme kusurlarina
odaklanmaktadir. Ogretmenlerin dgretim siirecinde karsilastiklari dinleme kusurlarinin tespiti, bu
kusurlarinin sebeplerine iliskin gorisleri ve bu kusurlarin giderilmesine yonelik gerceklestirmis
olduklari uygulamalar ile 6nerileri arastirmada lizerinde durulan baslica konulardir. Etkili dinleme
surecinin 6nundeki engeller olarak gorilen dinleme kusurlarinin sebep sonug iligkisi igerisinde
incelenmesi aragtirmanin temel amaci olarak belirlenmis ve arastirmanin bulgulari bu gergevede
degerlendirilmistir. Calismanin modeli nitel arastirma desenlerinden biri olan durum galismasidir.
Calismada nitel arastirma yaklasiminin ruhuna uygun olarak bir calisma grubu olusturulmustur. ilgili
calisma grubu Gaziantep ili merkez ilcelerinde gorev yapmakta olan 15 Tirkge 6gretmeninden
olusmaktadir. Calisma grubunda yer alan 6gretmenlerin 7’si erkek 8'i kadindir. Ogretmenler 1 ile
25 yil arasinda farkl mesleki deneyime sahiptir. Arastirmanin verileri gérisme yoluyla toplanmistir.
Tirkiye’de devam eden COVID 19 salginina bagli olarak gériismelerin bir kismi online olarak
gergeklestirilmistir. Elde edilen verilerin ¢gdziimlenmesinde nitel veri analizi ydntemlerinden igerik
analizi kullanilmigtir. Arastirmada elde edilen bulgulara gére konusmacinin séziini kesme, dinlenen
icerige odaklanamama ve dinleme sirasinda gurulti yapma 6gretmenlerin 6grencilerde en ¢ok
gozlemledikleri dinleme kusurlari olarak belirlenmistir. Motivasyon eksikligi, dinleme amacinin
belirlenememesi ve ilgisizlik 6grencilerde goérilen dinleme kusurlarinin sebepleri arasinda
dgretmenler tarafindan en sik ifade edilen kavramlardir. Ogretmenlerin dinleme kusurlarinin
giderilmesi amaciyla 6grencileri dinleme sirecine dahil etme, dinleme stirecini ilgi ¢cekici kilma ve
dinleme siirecinde teknolojik araglardan yararlanma baglaminda uygulamalar gergeklestirdikleri
tespit edilmistir.

Anahtar Kelimeler: Tirkge dersi, dinleme, dinleme kusuru, 6gretmen gorisi, uygulama

871



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

GiRiS

Yeryiziinde yasayan biitlin canlilar gibi insanlar da sirekli bir iletisim halindedir. Bu siiregte kullanilan en etkili
iletisim araci ise dildir. Dil araciligi ile gergeklestirilen iletisim strecinde konusma ile birlikte dinleme becerisi 6n
plana ¢ikmaktadir. Zira etkili bir iletisim siirecinin temel gereksinimlerinden biri dinlemedir (Boyle, 1999).
Alanyazinda dinleme becerisiile ilgili birgok tanim bulunmaktadir. Sever’e (2011) gore dinleme isitilenleri anlama,
anlasilan sesleri ise anlamlandirma ve zihinde depolamaya y6nelik ¢aba sarf etme sirecidir. Brownell’e (2016)
gore ise dinleme hem zihinsel hem de fiziksel sireglerin bilesiminden olusan bir beceri alanidir. Dinleme,
konusma sirasinda ifade edilen bilgi ve icerikleri isitme, anlama ve bunlara cevap verme sirecidir (Carrier, 2002).
Dinleme isitilenleri anlamak amaciyla gergeklestirilen zihinsel etkinliklerin bittuntidir (Glines, 2007). Tanimlardan
hareketle dinlemenin isitilen sesleri segme ve diizenleme, 6n bilgilerle bitlinlestirme ve nihayetinde zihinde
yapilandirma sireglerinin takip edildigi bir anlama becerisi oldugu ifade edilebilir. Buna gére dinleme, isitme gibi
fiziksel boyutunun yaninda isitilenleri anlamlandirma ve zihinde yapilandirma gibi bilissel boyutu da olan

karmasik bir stregtir.

Dinleme sirecinin karmasik yapisi, dinlemenin fiziksel ve zihinsel olarak birgcok faktor ile iliskili oldugunu
gostermektedir. Alanyazinda bu faktorler gesitli sekillerde kategorilendirilmektedir. Epcacan (2013) dinlemeyi
etkileyen faktorlerin fizyolojik ve psikolojik faktorler olarak iki grupta ele alinabilecegini ifade etmektedir. Akyol
(2009) bu faktorleri fiziksel, duygusal ve psikolojik faktorler ile konunun 6zelligi olarak dort grupta incelemektedir.
Ozbay (2005) dinleme {izerinde dinleyiciden ve konusmacidan kaynakli faktérlerin etkili oldugunu belirtmektedir.
Mackay (1997) ise dinleme Uizerinde etkili olan faktorleri ilgi eksikligi, inang ve davranislar, 6n yargilar ve fiziksel
engeller olarak siralamaktadir. Farkh isimlerle siralanmasina karsin etkili bir dinlemenin gergeklesmesinde bu
faktorlerin oldukga 6nemli bir rolii vardir. Zira dinleme siirecinde bu faktorler Gzerinde ortaya cikabilecek

olumsuzluklar bir dinleme kusuru olarak karsimiza ¢itkmaktadir.

Farkli gerekgelerle ortaya ¢ikan dinleme siirecini olumsuz etkileyen ve etkili bir dinlemenin gergeklesmesini
engelleyen unsurlar dinleme kusuru olarak adlandirilmaktadir (Chen, 2005). Dinleme siirecinde ortaya gikabilecek
dinleme kusurlari dinlenen igerigin eksik veya yanlis anlamlandiriimasina hatta anlamlandirilamamasina sebep
olabilir. iletisim siirecinde ise dinleme kusurlari kisisel ve sosyal iliskileri olumsuz etkilemektedir (Reobuck, 2000).
Etkili bir dinleme becerisinin akademik basari tzerinde etkili oldugu ifade edilmektedir (Sahin & Temizyurek,
2019). Egitim slrecinde 6grencilerin zamanlarinin biyik ¢ogunlugunu dinleme ile gecirdikleri (Brownel, 2016)
g6z 6nuinde bulundurulursa dinleme kusurlarinin en aza indirildigi dinleme ortamlari olusturulmasi bir zorunluluk

olarak gorilmektedir.

istenen diizeyde bir dinlemenin gerceklesmesinde dinleyicinin dzellikleri anahtar bir role sahiptir. Bu anlamda
dinleyicinin isitme, dikkat, algi, ilgi ve dinlemeye iliskin ama¢ durumu dinleme sirecini etkileyen dinleyiciden
kaynakli temel faktdrler olarak siniflandiriimaktadir (Ozbay, 2005). Dinleme siirecinde ifade edilen bu faktérlerde
meydana gelebilecek olumsuzluklar dinleyiciden kaynakli bir dinleme kusuru olarak gorilmektedir. Dinledigi

konuya ilgi duymayan ya da dinleme sirecinde dikkatini yogunlastiramayan bir dinleyicinin etkili bir dinleme
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gerceklestirdigi soylenemez. Bununla birlikte konusmacinin 6zellikleri de dinleme sirecini etkileyen temel
faktorlerden biri olarak gosterilmektedir (Bagci-Ayranci, 2016). Konusmacini konuyu sunma bigimi, durusu, jest
ve mimikleri, ses tonu, bilgi birikimi ile dili kullanma becerisi dinleme siirecini etkileyen konusmaciya ait temel
faktorler olarak siralanabilir (Taser, 2015). Konusma sirasinda konugsmacinin abartili jest ve mimik kullanimi, ses
tonunu etkili kullanamamasi, sunmak istedigi konuyu dinleyicilerin seviyesine goére yapilandiramamasi gibi
olumsuzluklar etkili bir dinlemenin gerceklesmesini engeller (Rost, 2011). Bitin bu olumsuzluklar siregte

konusmacidan kaynakl dinleme kusurlari olarak degerlendirilmektedir.

Dinleyicilerde dinleme kusuruna yol agan faktorlerden biri de konugma icerigi yani dinlenen konunun 6zelligidir.
Etkili bir dinlemenin gergeklesebilmesi igin konusma igeriginin mutlaka bir plan dogrultusunda verilmesi gerekir.
Konusmada ana dusiince, yardimci disiinceler ve bunlari gelistirici ifadelerin seyri bir butinlik icerisinde
olmalidir (Ozdemir, 1986). Zira daginik bir konusma icerigi dinleme kopukluklari olusturur. Dinleyiciler dinlemis
olduklari konunun gunlik yasamlarina ait ¢agrisimlar olusturmasini bekler bu baglamda konusmacinin konuyu
dinleyicilerin ilgi alanlari, yas ve egitim seviyeleri ve gindelik yasamlari ile iliskilendirecek sekilde diizenlemesi
gerekmektedir. Aksi durumda konu faktoriine bagh dinleme kusurlari ortaya ¢ikmaktadir. Bu cercevede
dinleyiciler etkili bir dinleme gergeklestirememekte ve dinledikleri igerikle hedeflenen kazanimlara
ulasamamaktadir. Dinleme sirecini etkileyen bir diger faktoér ise dinleme ortamidir. Alanyazinda daha cok
dinlemeyi etkileyen cevresel faktorlerden biri olarak degerlendirilen dinleme ortamina bagli olarak da dinleme
kusurlari meydana gelmektedir. Dinleme ortaminda yansima yapan ve dinleyicilerin ilgisini Gzerine toplayarak
dikkatini dagitan materyaller etkili bir dinlemenin gerceklesmesini 6nler (Kocaadam, 2011). Yine guriltild, yeterli
1stk almayan ve havasiz dinleme ortamlarinda istenen diizeyde dinleme gerceklesmez. Dinleme ortaminin fiziki
yapisi ile dinlemenin kalitesi arasinda bir bag vardir bu anlamda coklu ortam araglari ile etkilesimli dinleme
ortamlari hazirlanmaldir (Mayer, 2003). Boylelikle dinleme ortamindan kaynakh ortaya c¢ikan dinleme

kusurlarinin da éniine gegilebilir.

Etkili bir dinleme egitiminin gerceklestirilebilmesi icin 6gretmenlerin dinleme siirecine etki eden faktorlerin ve bu
faktorlere bagl olarak ortaya cikabilecek dinleme kusurlarinin bilincinde olmasi oldukga 6nemli gorilmektedir
(Bayram, 2019). Zira dinleme kusurlarini olusturan faktorlerin kontrol edilebilmesi ve zamaninda midahale ile bu
kusurlarin 6nemli bir dizeyde ortadan kaldiriimasi mimkinddir. Alanyazin incelendiginde Asilioglu (2009) ve
Emiroglu’nun (2013) 6gretmen adaylarinin yasadiklari dinleme engellerini, Chen (2005) ve Hamouda’nin (2013)
yabanci dil olarak ingilizce 6grenen égrencilerin dinleme sorunlarini, Kaldirim ve Dege¢’in (2017) Tiirkgeyi yabanci
dil olarak 6grenen 6grencilerin dinleme sorunlarini, Keray-Dingel'in (2018) ortaokul 6grencilerinin Tirkge
dersinde yasadiklari dinleme sorunlarini belirlemeye yoénelik c¢alismalar gergeklestirdigi; Hasan’in (2000)
ogrencilerin dinledigini anlama problemlerinin belirlenmesine iliskin bir ¢calisma yaptigi goriilmektedir. Tirkge
egitiminde dinleme becerisinin énemli bir yeri vardir. Tirkce &gretmenleri Tiirkce Dersi Ogretim Programi
kapsaminda dogrudan dinleme becerisinin kazandirilip gelistirilmesine yonelik egitim faaliyetleri ylritmektedir.
Bu calismada alanyazindaki ¢alismalardan farkli olarak Tiirkge 6gretmenlerinin gergeklestirmis olduklari dinleme

egitimi silirecinde karsilastiklari dinleme kusurlarinin belirlenmesi ve belirlenen bu dinleme kusurlarinin
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giderilmesine iliskin yaptiklari uygulamalarin tespit edilmesi amaglanmaktadir. Bu amagla arastirmanin sorulari

asagidaki sekilde olusturulmustur:

e Ogretmenlerin derslerinde 6grencilerde siklikla gézlemledikleri dinleme kusurlari nelerdir?
e Ogrencilerde gdzlemledikleri dinleme kusurlarinin sebeplerine iligkin gretmen gérisleri nasildir?
e Derslerde karsilasilan dinleme kusurlarinin giderilmesine yénelik 6gretmenlerin uygulamalari nelerdir?

e Ogrencilerde gériilen dinleme kusurlarinin giderilmesine yénelik 6gretmenlerin énerileri nelerdir?

YONTEM
Arastirmanin Modeli

Bu calismanin modeli nitel arastirma desenlerinden biri olan durum calismasidir. Durum c¢alismasi “nasil” ve
“neden” sorularina cevap aramak amaciyla baslatilan ve bu sorulardan hareketle kavramsal bir cerceve olusturan
nitel bir arastirma desenidir (Yin, 2012). Durum galismalari, arastirmacilara kontrol edemedikleri bir konuyu kendi
yasam gergevesinde derinligine inceleme olanagi sunar (Yildirim ve Simsek, 2016). Durum galismalari 6zellikle dil
o6grenimi, anadil ve ikinci dil edinimi ve 6gretmen egitimi arastirmalarinda sikga kullanilan bir arastirma modelidir
(Paker, 2015). Bu galismada ortaokul Tiirkge derslerinde 6grencilerin yasamis olduklari dinleme kusurlarina
yonelik 6gretmenlerin goris ve uygulamalari bir durum olarak ele alinmisgtir. Durum galismalari agiklayici, kesif
ve tanimlayici olarak g baslikta incelenebilir (Yin, 2012). Bu arastirmada agiklayici durum c¢alismasi modeli
kullanilmistir. Agiklayici durum galismalari, ele alinan durum ya da olgu hakkinda derinlemesine bilgi sunma tezi
Uzerine yapilandirilir (Aytagh, 2012). Durum ¢alismalarinin en énemli 6zelliklerinden biri ele alinan durum veya
olgu neticesinde ortaya konulan bilgilerin benzer durum veya olgularin yorumlanip degerlendirilmesine olanak
vermesidir. Bu anlamda durum arastirmalarinda deneysel calismalarda oldugu gibi herhangi bir karsilastirma
yapilmadan bir durum ya da olgunun kesfedilmesi amaci tasinir, bu ¢ercevede durum galismalarinda arastirmaci
bir hipotezi test edip iliskileri ispatlamak yerine ele almis oldugu durum veya olgulari kategorilendirip tanimlar
(Hancock & Algozzine, 2006). Bu c¢alismada elde edilen veriler igerik analizine tabi tutularak kategorilendirilmis
ve tanimlanmistir. Durum c¢alismalari asamali bir slirecin takip edilmesini gerektirir. Bu arastirmada Yildirim ve
Simsek (2016) tarafindan belirlenen arastirma sorularinin gelistirilmesi, calisilacak durumun belirlenmesi, analiz
biriminin belirlenmesi, ¢calisma grubunun olusturulmasi, verilerin toplanmasi, analizi ve yorumlanmasi siireg ve

asamalari takip edilmistir.

Calisma Grubu

Bu calismada nitel arastirma yaklasiminin ruhuna uygun olarak bir calisma grubu olusturulmustur. ilgili calisma
grubunun olusturulmasinda nitel 6rnekleme yéntemlerinden amagli 6rnekleme yoluna basvurulmustur. “Amach
ornekleme tam anlamiyla nitel arastirma gelenegi icinde ortaya ¢ikmis ve zengin bilgiye sahip oldugu distnilen
durumlarin derinlemesine galisilmasina olanak veren bir 6rnekleme yontemidir” (Yildirim & Simsek, 2016: 118).
Bu arastirmanin galisma grubu 2019-2020 egitim 6gretim yilinda Gaziantep merkez ilgelerinde gérev yapmakta

olan 15 Tirkge 6gretmeninden olugsmaktadir. Calisma grubunda yer alan 6gretmenlerin 7’si erkek 8’i kadindir.
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Ogretmenler 1 ile 25 yil arasinda farkli mesleki deneyime sahiptirler. S6z konusu &gretmenler géniillii olarak

arastirmaya katilmislar ve arastirma gonlli katilim formunu imzalamislardir.

Verilerin Toplanmasi

Bu ¢alismanin verileri gdrisme yoluyla toplanmistir. “Sosyal bilimler alaninda gériisme bireylerin deneyimlerine,
tutumlarina, gorislerine, sikdyetlerine, duygularina ve inanglarina iliskin bilgi elde etmede etkili bir yontemdir”
(Yildinm ve Simsek, 2016: 129). Bu anlamda arastirma sorularinin ve galisilacak durumun derinlemesine bir
sekilde analiz edilebilmesi dislincesiyle 8 sorudan olusan yari yapilandirilmis bir gérisme formu hazirlanmistir.
Formun hazirlanma siirecinde alanyazin galismalari incelenmis ve 3 Tirkge egitimcisi uzmandan goris alinmistir.
Alan uzmanlari hazirlanan sorulara iliskin “uygun”, “uygun degil” ve “duzeltilmeli” seklinde goris bildirmislerdir.
Boylelikle sorularin gilivenilirliginin  saglanmasinda Miles ve Huberman’in (1994) givenilirlik formala
kullanilmistir. Bu ¢ergcevede uyum katsayisi %70 ve (zeri olan 5 madde gorisme formuna alinmis; 3 madde ise

formdan gikarilmistir. Forma alinan sorularin tamaminin uyum katsayisi %88,88 olarak bulunmustur. Tiirkiye'de

devam eden COVID 19 salgini nedeniyle gériismelerin bir kismi online olarak gergeklestirilmistir.

Verilerin Analizi

Arastirmacilar tarafindan toplanan veriler éncelikle bilgisayar ortaminda yazili hale getirilmistir. Elde edilen
verilerin ¢oziimlenmesinde nitel veri analizi ydontemlerinden biri olan betimsel analiz kullaniimistir. Bu anlamda
arastirma sirecinde elde edilen veriler arastirma sorulari gergevesinde yorumlanmis ve degerlendirilmistir.
Patton’a (2014) gore nitel ¢calismalarda elde edilen ham veriler ¢6ziimlenip yorumlanarak ¢alismanin oriintlsu,
anlayisive i¢ gorileri betimlenmis olur. Bu anlayistan hareketle arastirmada ¢alismanin genel 6riintisiiniin ortaya

konulmasi amaglanmistir.
BULGULAR

Arastirma surecinde ilk olarak 6gretmenlerin derslerinde 6grencilerde gozlemledikleri dinleme kusurlarinin
belirlenmesi amaglanmistir. Bu anlamda gérisme sirasinda 6gretmenlere “Derslerinizde 6grencilerde siklikla
gdzlemlediginiz dinleme kusurlari nelerdir?” sorusu yéneltilmistir. ilgili soruya verilen cevaplarin analizi

neticesinde ulasilan bulgular Tablo 1’de gosterilmektedir.

Tablo 5. Ogretmenlerin Derslerinde Karsilastiklari Dinleme Kusurlarina iliskin Tema Alt Tema Oriintiisi

Tema Alt Tema f %
Konusmacinin séziini kesmek 12 80
Dinlediklerine odaklanamamak 10 66.66
Dinleme Gurdalta yapmak 46.66
Arkadaslarinin dikkatini dagitmak 40
Kusurlari

Dinleme sirecinde isteksiz olmak 33.33

7
6

Baska seylerle ilgilenmek 6 40
5

Segici dinleme yapamamak 4 26.66
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Tablo 1’e gbre arastirmaya katilan 6gretmenlerin en sik karsilastiklari dinleme kusurunun konusmacinin sdziiniin
kesilmesi (f=12) oldugu belirlenmistir. Ogrencilerin dinlediklerine odaklanamamalari (f=10) ve dinleme esnasinda
glralti yapmalan (f=7) arastirma grubunda yer alan 6gretmenlerin 6grencilerinde siklikla gozlemledikleri
dinleme kusurlari olarak ifade edilmistir. Bunlarla birlikte 6grencilerin dinleme siirecinde arkadaglarinin dikkatini
dagitmalari (f=6), baska seylerle ilgilenmeleri (f=6) dinlemeye karsi isteksiz olmalari (f=5) segici dinleme
yapamamalarn (f=4) goérusiilen 6gretmenler tarafindan ifade edilen diger dinleme kusurlari olarak tespit

edilmistir. Bu cercevede 6gretmenler tarafindan ifade edilen géruslerin bir kismina asagida yer verilmistir.

Ogrencilerde en sik karsilastigim dinleme kusurlari konusmacinin séziinii kesmeleri ve dinleme
sirasinda giiriiltii yapmalaridir (1. O.).

Derslerimde édrencilerde gézlemledigim dinleme kusurlari dinlediklerine odaklanamamalari ve
dinleme amacini belirleyememeleridir. Ogrencilerin dinledigi metni ya da videoyu neden dinledigini
bilmesi onlarin dinleme sirasinda odaklamalarini da saglayacaktir. Ama 6dgrencilerimin birgogu
bunu istedidim diizeyde yapamiyorlar (4. O.).

Tabi ki derslerimde dinleme kusurlariyla karsilasiyorum. Odrenciler 6zellikle sevmedikleri ya da ilgi
duymadiklari bir konuyu dinlerken baska seylerle ilgilenip arkadaslarinin da dikkatlerini dagitiyorlar
(12. 0.).

Arastirma slirecinde 06gretmenlerin derslerinde 6grencilerinde goézlemledikleri dinleme kusurlarinin
belirlenmesinden sonra bu kusurlarin sebepleri hakkindaki goézlem, goriis ve deneyimleri (izerinde de
urulmustur. Bu anlamda “Derslerinizde 6grencilerde gézlemlediginiz dinleme kusurlarinin sebeplerine iliskin
durul tur. B lamda “Dersl d lerd lemled dinl k I bepl lisk
gorisleriniz  nelerdir?” sorusuna verilen cevaplarin analizi sonucunda ulasilan bulgular Tablo 2’de

gosterilmektedir.

Tablo 6. Ogretmenlerin Derslerinde Karsilastiklari Dinleme Kusurlarinin Sebeplerine iliskin Tema Alt Tema

Oriintiisi

Tema Alt Tema f %
Motivasyon eksikligi 10 66.66
Dinleme amacinin belirlenememesi 9 60
ilgisizlik 7 46.66
Dinleme igeriklerinin 6grenci seviyesine uygun olmamasi 5 33.33

Sebepler Etkili sinif yonetiminin gercgeklestirilememesi 4 26.66
Dinleme strateji, yontem ve tekniklerinin kullanilmamasi 4 26.66
Sabirsizlik 3 20
On yarg 2 13.33
Yorgunluk 1 6.66

Tablo 2’'ye goére arastirma siirecinde gorisme yapilan 6gretmenlerin, derslerinde karsilastiklari dinleme
kusurlarinin sebepleri arasinda en ¢ok 6grencilerde gorilen motivasyon eksikligini (f=10) vurguladiklar tespit
edilmistir. Yine 6grencilerin dinleme amacini belirleyememeleri (f=9) ve derslere karsi ilgisiz olmalarn (f=7)
ogretmenler tarafindan siklikla ifade edilen sebepler olarak belirlenmistir. Bunlarla birlikte dinleme igeriklerinin

ogrencilerin seviyelerine uygun olmamasi (f=5) etkili sinif yonetiminin gergeklestirilememesi (f=4) ve dinleme
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strateji, yontem ve tekniklerinin etkili kullanilamamasinin (f=4) sinif ortaminda meydan gelen dinleme
kusurlarinin sebepleri arasinda gosterilebilecegi 6gretmenler tarafindan dile getirilmistir. Arastirmada 3
o0gretmen 6grencilerin sabirsiz davranislarinin (f=3); 2 6gretmen ise 6grencilerin 6n yargilarinin (f=2) dinleme
surecini olumsuz etkiledigini belirtmistir. Goriisme yapilan 1 6gretmen ise 6grencilerde 6zellikle son saatlerde
gorilen yorgunlugun 6grencilerin etkili dinlemelerini engelledigini ifade etmistir. Bu ¢ergcevede 6gretmenler

tarafindan ifade edilen gorislerin bir kismina asagida yer verilmistir:

Bu kusurlarin sebepleri arasinda en ¢ok 6grencilerde yeterli motivasyonun olmamasini gériiyorum.
Ogrenciler motive olmuyor ve é§renmeye ilgi duymuyorsa dinleme faaliyetini gerceklestirmiyor,
arkadaslarinin dinlemesine de miisaade etmiyor (8. O.).

Ozellikle ders kitaplarimizda yer alan dinleme metinlerini yetersiz buluyorum. Bu metinler
ogrencilerin ilgilerini cekmiyor. Cogunlukla bu metinlerin égrencilerin seviyelerinin (stiinde ya da
altinda kaldigini gézlemliyorum (10. O.).

Ogrencilerde gériilen dinleme kusurlarinda 6g§retmenden kaynakli sebepler de oldugunu
diisiiniiyorum. Ornedin 6dretmen sinifin1 kontrol edemiyorsa dinleme siirecinde farkl yéntemler

kullanmiyorsa istenen diizeyde dinleme gerceklesmeyecektir (3. O.).

Arastirmanin  analizi slirecinde 0Ogretmenlerin derslerinde dinleme kusurlarini  gidermek amaciyla
gerceklestirdikleri uygulamalar da bir tema 6riintiisi olarak ¢ézimlenmistir. Bu anlamda gériisme sirasinda
O0gretmenlere yoneltilen “Derslerinizde 6grencilerde gézlemlediginiz dinleme kusurlarinin giderilmesine yonelik
hangi tir uygulamalar gergeklestiriyorsunuz?” sorusuna verilen cevaplarin analizi neticesinde ulagilan bulgular

Tablo 3’te gosterilmektedir.

Tablo 7. Dinleme Kusurlarinin Giderilmesi Amaciyla Gergeklestirilen Ogretmen Uygulamalarina iligkin Tema Alt
Tema Oriintisi

Tema Alt Tema f %

Ogrencilerin dinleme siirecine aktif katilimini saglama 12 80
Dersi ilgi gekici kilma 10 66.66
Teknolojik araglardan yararlanma 9 60
Dinleme stratejilerini kullanma 7 46.66
Ders icerigini 6grencilerin seviyesine uygun hale getirme 5 33.33
Uygulamalar Dinleme egitiminde giinliik hayattan konular segme 5 33.33
Ses tonu, jest ve mimiklerle odaklanmayi saglama 5 33.33
Ogrencilerle birebir gériisme yapma 5 33.33
Dinlemenin 6nemini anlatma 4 26.66
Rehberlik servisinden destek alma 3 20
Ogrenci velisi ile gériisme yapma 3 20

Tablo 3’e gore arastirmaya katilan 6gretmenlerin blyik bir bélimi dinleme kusurlarinin giderilmesi noktasinda
ogrencilerin dinleme sirecine aktif katilimini saglamaya calismaktadir (f=12). Arastirmada ulasilan bulgularin
analizi sonucunda dersi ilgi ¢ekici kilma (f=10), teknolojik araglardan yararlanarak bir¢cok duyuya hitap etme (f=9)
ve dinleme stratejilerini kullanma (f=7) 6gretmenler tarafindan dinleme kusurlarinin giderilmesi amaciyla siklikla

gerceklestirilen uygulamalar olarak belirlenmistir. Bunlarin yaninda 6gretmenlerin bir kismi 6grencilerinde
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gozlemledikleri dinleme kusurlarinin sebeplerine gore gesitli uygulamalar gergeklestirdiklerini ifade etmislerdir.
Ders igerigini 6grencilerin seviyesine uygun hale getirme (f=5), dinleme egitiminde glinlik hayattan konular
segmeye calisma (f=5), ses tonu, jest ve mimiklerini etkili kullanmaya calisarak 6grencilerinin dinlediklerine
odaklanmalarini saglama (f=5) veya dinleme sorunu tespit ettikleri 6grencileriyle birebir gérismeler yapma (f=5)
bu anlamda 6gretmenlerin gergeklestirdikleri uygulamalar olarak tespit edilmistir. Yine arastirma siirecinde 4
ogretmen derslerinde sik sik dinlemenin 6nemini anlattigini 3 6gretmen ise dinleme sorunu olan derslerin
huzurunu bozan 6grenciler ile ilgili rehberlik servisinden destek aldigini ve bu 6grencilerin velileri ile gorismeler
gerceklestirdigini belirtmistir. Bu cercevede 6gretmenler tarafindan ifade edilen goriislerin bir kismina asagida

yer verilmistir:

Derslerimde égrencilerde gézlemledigim dinleme kusurlarini gidermek igin dncelikle égrencileri
tanimaya ve onlarla daha iyi iletisim kurmaya ¢alisiyorum. Her seyden énce onlarin dinleme
siirecine aktif olarak katilmalarini saglamaya calisiyorum (9. 0).

Dinleme kusurlarinin giderilmesine yénelik not alarak dinleme, tahmin ederek dinleme gibi
uygulamalar yapiyorum. Béyle olunca é&grenciler dogrudan dinledikleri ile ilgileniyorlar
arkadaslarini rahatsiz etmiyorlar (2. 0).

Derslerimde sik sik dinlemenin giinliik yasam agisindan éneminden bahsediyorum. Béylelikle
6grencilerin dinlemenin ne kadar énemli bir davranis oldugunu fark etmelerini saglamaya

calistyorum (1. O.).

Dinleme sorunu yasayan genellikle her sinifta hareketli 3 ya da 4 dgrenci olur. Bu dgrenciler
noktasinda hem rehberlik servisinden destek alirm hem de 6grencilerin velileri ile gériismeler

yaparim (14. 0.).

Arastirma silirecinde 6grencilerde goériilen dinleme kusurlarinin en aza indirilmesi i¢in alan uygulayicilari olan
dgretmenlerin &nerileri Gizerinde de durulmustur. Bu anlamda goriisme siirecinde 6gretmenlere “Ogrencilerde
gorilen dinleme kusurlarinin giderilmesine yonelik onerileriniz nelerdir?” sorusu yoneltilmis ve verilerin

cevaplarin analizi soncunda ulasilan bulgular Tablo 4’te gosterilmistir.

Tablo 8. Dinleme Kusurlarinin Giderilmesine Yénelik Ogretmen Onerilerine iliskin Tema Alt Tema Oriintiisi

Tema Alt Tema f %
Dinleme ortami ideal sekilde diizenlenmelidir. 12 80
Biitiin 6gretmenler dinleme konusunda rol model olmahdir. 11 73.33
Ders kitaplarindaki dinleme metinleri islevsel olarak yeniden diizenlenmelidir. 9 60
Dinleme egitimi disiplinlerarasi yarattalmelidir. 8 53.33
Dinleme sirecinde farkli yontem ve teknikler kullaniimahdir. 8 53.33
Oneriler Ders kitaplarinda ilgi gekici dinleme etkinliklerine yer verilmelidir. 6 40
Dinleme  egitimi  ilkokul  6gretmenleri  tarafindan islevsel olarak
. - 5 33.33
gerceklestirilmelidir.
Dinleme egitimi konusunda aileler bilinglendirilmelidir. 5 33.33
Dinleme sorunu yasayan 0grenciye yonelik 6gretmen, 6grenci, aile ve rehberlik 4 26.66

servisi arasinda is birligi olusturulmahdir.
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Ders kitaplarinda okuma kiltirt gibi dinleme kiltiri temasina da yer

verilmelidir. 1 6.66

Tablo 4’e gore goérisme yapilan 6gretmenlerin biyik bir blimi dinleme kusurlarinin giderilmesi igin dinleme
ortaminin ideal sekilde diizenlenmesi gerektigini disiinmektedir (f=12). Bu anlamda &6gretmenler siniflardaki
o6grenci mevcudu ile siniflarin oturma diizeni, 1si, 151k ve teknolojik alt yapi gibi cevresel faktorlerinin ideal sekilde
diizenlenmesinin 6nemli oldugunu belirtmektedir. Arastirmada dinleme egitiminin sadece Tirkce 6gretmenleri
tarafindan yiritilen bir egitim faaliyeti olarak gériilmemesi gerektigi; bitiin 6gretmenlerin dinleme konusunda
rol model olmasinin dnemli oldugu gorisiilen 6gretmenler tarafindan siklikla dile getirilen 6neriler arasinda yer
almaktadir (f=11). Ders kitaplarindaki dinleme metinlerinin islevsel olarak yeniden diizenlenmesi de 6gretmenler
tarafindan dinleme kusurlarinin giderilmesinde noktasinda Uzerinde siklikla durulan bir 6neri olarak
gorulmektedir (f=9). Arastirma bulgularinda dinleme egitiminin sadece Tirkge dersinde degil disiplinlerarasi bir
yaklasimla ve farkli yéntem ve teknikler kullanilarak yiritilmesi gerektigi vurgulanmaktadir (f=8). Ogrencilerin
ilgilerini cekmeyen uygulamalarin dinleme kusurlarina sebep oldugu bu nedenle ders kitaplarindaki dinleme
etkinliklerinin ilgi ¢ekici nitelikte hazirlanmasi gorisilen 6gretmenlerin 6nemli bir bélimu tarafindan
onerilmektedir (f=6). Dinleme kusurlarinin en aza indirilmesi amaciyla ilkokul 6gretmenlerinin etkili bir sekilde
dinleme egitimi ylUrGtmeleri ve ailelerin de bu noktada bilinglendirilmesi gériisiilen 5 6gretmen tarafindan ifade
edilen gorisler arasindadir. Bunlarla birlikte dinleme sorunu yasayan 6grencilere yonelik okul, aile, 6grenci is
birliginin kurulmasi gerektigi 4 6gretmen tarafindan ifade edilmistir. Gértsiilen 1 6gretmen ise ders kitaplarinda
okuma kultlrd temasinin yer almasina karsin dinleme kaltrinin edindirilmesine yonelik bir temanin olmadigini
belirtmis ve ders kitaplarinda dinleme kiltiirii temasina yer verilmesinin dinleme kusurlarinin giderilmesine katki
saglayacagini belirtmistir. Bu cercevede 6gretmenler tarafindan ifade edilen gorislerin bir kismina asagida yer

verilmistir:

Etkili dinleme faaliyetleri icin 6ncelikle ortamin uygun olmasi gerekiyor. Okulun fiziki kosullari, sinif
mevcutlari bu yoénde diizenlenmelidir. Bu sekilde karsilastigimiz dinleme kusurlarinda énemli bir

azalma olacagini diisiiniiyorum (8. O.).

Dinleme kusurlarinin giderilmesi igcin 6ncelikle yapilmasi gereken sey dinleme yéntem ve tekniklerini
cesitlendirmektir. Sadece 6gretmen kendisi konusarak ve anlatarak dedgil kullandigi cesitli arag ve

gereclerle de 6gretimi zenginlestirmelidir (4. 0.).

Odrencilerimize etkili bir dinleme becerisi kazandirmak ve dinleme kusurlarini gidermek icin her
seyden 6nce biitiin 6gretmenlerin iyi bir dinleyici olarak égrencilerine model olmasi gerekmektedir.
Dinleme sadece Tiirk¢e derslerinin konusu olmamali biitiin 6gretmenler G6grencilerine dinleme

editimi noktasinda ¢alismalar yapmali en azindan rol model olmalidir (3. 0.).

Karsilastigim dinleme kusurlarinin temelinde égrencilerin ilkokuldan kalan aliskanliklari oldugunu

diistiniiyorum. Ozellikle ilkokul 6¢§retmenleri siniflarinda islevsel olarak dinleme editimi yaparlarsa
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ortaokul diizeyinde 6grencilerde gbzlemledigimiz bircok dinleme kusurunun en azindan azalacagini

diisiiniiyorum (13. O.).

TARTISMA ve SONUC

Bu c¢alisma 6gretmenlerin Tirkge derslerinde 6grencilerde gozlemledikleri dinleme kusurlarina odaklanmaktadir.
Ogretmenlerin 6grenme siirecinde karsilastiklari dinleme kusurlarinin tespiti, bu kusurlarinin sebeplerine iliskin
gorusleri ve bu kusurlarin giderilmesine yonelik gergeklestirmis olduklari uygulamalar ile 6nerileri arastirmada
Gzerinde durulan baslica temalardir. Etkili dinleme siirecinin 6niindeki engeller olarak gorilen dinleme
kusurlarinin sebep sonug iliskisi icerisinde incelenmesi arastirmanin temel amaci olarak belirlenmis ve

arastirmanin bulgulari bu gergevede degerlendirilmistir.

Arastirmada birinci olarak, dinleme egitimi gergeklestiren Tiirkce 6gretmenlerinin 6grencilerinde gézlemledikleri
dinleme kusurlari tespit edilmistir. Bu noktada ogretmenlerin 6grencilerinde, konusmacinin sézini kesme,
dinlenen igerige odaklanamama, dinleme sirasinda girilti yapma, ¢evresindeki 6grencilerin dikkatini dagitma,
glralti yapma, farkh seylerle ilgilenme, dinlemeye karsi isteksiz olma ve segici dinleme yapamama gibi dinleme
kusurlarini gozlemledikleri tespit edilmistir. Elde edilen bulgular Chen (2005); Asilioglu (2009); Emiroglu (2013);
Tizel (2013) ve Bayram’in (2019) arastirmalarinda elde ettikleri bulgular ile paralellik gostermektedir. Chen
(2005) arastirmasinda 6grencilerin dinleme aliskanliklari ile dinlemeye yonelik inanglarinin dinleme siirecini
etkiledigini belirtmistir. Asilioglu (2009) 6gretmen adaylarina yonelik gergeklestirdigi arastirmasinda ilgi ¢ekici
olmayan konularda 6gretmen adaylarinin isteksiz olmalarinin dinleme faaliyetini engelleyen bir husus oldugunu
ifade etmistir. Emiroglu (2013) ¢alismasinda 6grenciden kaynaklanan psikolojik ya da kisisel sorunlarin dinleme
strecini olumsuz etkiledigini belirtmistir. Tlzel (2013) ise sinif ortaminda ortaya ¢ikan guriltiinin dinleme
siirecini olumsuz etkileyen bir unsur oldugu sonucuna ulagsmistir. Bayram’in (2019) yapmis oldugu arastirmada
ise dinleme silrecinde 6grencilerden kaynaklanan dikkat eksikligi, ilgisizlik, glirliltu gibi problemlerin 6ne ¢iktig

belirtiimekte ve ilgili bulgular bu arastirmanin bulgulari ile 6rtiismektedir.

Arastirmada ikinci olarak derslerinde dinleme egitimi gerceklestiren Tirkce 6gretmenlerinin 6grencilerinde
gozlemledikleri dinleme kusurlarinin sebepleri hakkindaki gérisleri tizerinde durulmustur. Alan uygulayicisi olan
O0gretmenlerin dinleme kusurlarinin sebeplerine iliskin gérisleri dinleme kusurlarinin kaynaginin belirlenmesi ve
¢6zUm yollarinin gelistiriimesi adina 6nemli gorilmektedir. Arastirma sirecinde goriisme yapilan 6gretmenler,
derslerinde karsilastiklari dinleme kusurlarinin sebepleri arasinda en ¢ok 6grencilerde goriilen motivasyon
eksikligi, dinleme amacini belirleyememe ve 6grencilerin derslere karsi ilgisiz olmalarini géstermislerdir. Yine
dinleme igeriklerinin 6grencilerin seviyelerine uygun olmamasi, etkili sinif ydnetiminin gergeklestirilememesi ve
dinleme strateji, yontem ve tekniklerinin etkili kullanilamamasinin da sinif ortaminda meydan gelen dinleme
kusurlarinin sebepleri arasinda gosterilebilecegi tespit edilmistir. Bunlarla birlikte 06grencilerin sabirsiz
davranislarinin, 6n yargilarinin ve o6zellikle son derslerde gorilen mental yorgunluklarinin 6grencilerin etkili
dinlemelerini engelledigi ve dinleme kusurlarina yol agtigi belirlenmistir. Bu sonuglar dinleme engellerinin

tasnifine yonelik alanyazinda ifade edilen sonuglar ile uyumluluk géstermektedir. Underwood (1989) dinleme

880



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

sorunlarinin 6grenciden, ortamdan ve 6gretmenden kaynakli sorunlar olarak tasnif etmistir. Bu galismanin
bulgularinda da daha ¢ok 6grenciden ve 6gretmenden kaynakli sorunlara bagli olarak dinleme kusurlarinin ortaya
ciktigl sonucuna ulasilmistir. Ayni sekilde Ozbay’a (2005) gore dinleyicinin dikkat, alg, ilgi ve dinlemeye y&nelik
amag durumu dinleyiciden kaynakli temel faktorler olup bu faktérlerde ortaya gikabilecek olumsuzluklar dinleme
engeli olarak gorilebilmektedir. Bunlarla birlikte Bayram (2019) gergeklestirmis oldugu ¢alismada en ¢ok 6grenen
ve 6gretmen faktorlerine bagl dinleme engellerinin ortaya ¢iktigi sonucuna ulasmistir. Bu sonug dogrudan bu

arastirmanin bulgularini desteklemektedir.

Arastirmada Uguincu olarak dinleme egitimi gerceklestiren Turkge 6gretmenlerinin 6grencilerde gézlemledikleri
ve sebeplerini belirledikleri dinleme kusurlarinin giderilmesine yonelik gerceklestirdikleri uygulamalar Gzerinde
durulmustur. Arastirmada ulasilan bulgulara gore dinleme egitimi gerceklestiren Tlrkce 6gretmenlerinin biiyuk
bir bolimi dinleme kusurlarinin giderilmesi noktasinda 6grencilerin dinleme siirecine aktif katiimini saglamaya
¢alismaktadir. Bununla birlikte dersi ilgi ¢ekici kilma, teknolojik araglardan yararlanarak birgok duyuya hitap etme
ve dinleme stratejilerini kullanma 6gretmenler tarafindan dinleme kusurlarinin giderilmesi amaciyla siklikla
gerceklestirilen uygulamalar olarak belirlenmistir. Yine arastirma sirecinde 06gretmenlerin  bir kismi
ogrencilerinde gozlemledikleri dinleme kusurlarinin sebeplerine gore ¢esitli uygulamalar gergeklestirdiklerini
ifade etmislerdir. Ders icerigini 6grencilerin seviyesine uygun hale getirme, dinleme egitiminde ginlik hayattan
konular segmeye calisma, ses tonu, jest ve mimiklerini etkili kullanmaya calisarak 6grencilerinin dinlediklerine
odaklanmalarini saglama ve dinleme sorunu tespit ettikleri 6grencileriyle birebir gdriismeler yapma bu anlamda
O0gretmenler tarafindan 6grencilerde gozlemlenen dinleme kusurlarinin giderilmesine yonelik gergeklestirilen
belli bash uygulamalar olarak tespit edilmistir. Arastirma sirecinde bazi 6gretmenler ileri derecede dinleme
sorunu yasayan ogrencilerle de karsilastiklarini ifade etmislerdir. ileri derecede dinleme sorunu yasayan ve
derslerin huzurunu bozan bu 6grenciler ile ilgili rehberlik servisinden destek aldiklarini ve bu 6grencilerin velileri
ile gorismeler gerceklestirdiklerini belirtmislerdir. Arastirmada dinleme kusurlarina karsilik 6gretmenlerin

derslerinde sik sik dinlemenin 6énemi lizerinde durduklari bulgusuna da ulasiimistir.

Arastirma bulgularinda dinleme kusurlarinin en aza indirilip giderilmesine ydnelik 6gretmenlerin
gerceklestirdikleri uygulamalar alanyazinda ortaya konulan Cift¢i (2001); Mendelsohn (2005); Epgacan (2013);
Dogan (2010); Kocaadam (2011); Melanlioglu (2012); Kaldirim ve Degec¢ (2017); Carkit ve Altun’un (2020)
arastirmalari ile uyumluluk géstermektedir. Ciftci'ye (2001) gére etkili bir dinlemenin gerceklesmesinde dinleme
ortamlarinin diizenlenmesinin 6nemli bir yeri vardir. Mendelsohn (2005), Melanhoglu (2012) ve Kocaadam (2011)
calismalarinda dinleme siirecinde strateji temelli yaklasim kullanilmasinin dinleme siirecini olumlu etkileyecegini
ifade etmektedir. Bu anlamda dinleme kusurlarinin giderilmesine yonelik 6gretmenlerin derslerinde dinleme
stratejilerine basvurmalari 6nemli bir uygulama olarak gorilmektedir. Nitekim dinleme sirasinda 6grencileri
sirece dahil etmenin en 6nemli yollarindan biri dinleme stratejilerine basvurmaktir. Epcacan’a (2013) gore
dinleme metinlerinin 6grencilerin ilgilerini cekecek nitelikte olmasi gerekmektedir. Bu durum dinleme metninden
kaynaklanan kusurlarin giderilmesi adina onemli bir Oneridir. Bu arastirmada c¢alisma grubunda yer alan

o6gretmenlerin bir bdlimu dinleme igeriklerinin 6grencilerin seviyesine uygun olmadigi durumlarda bu igerikleri
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Ogrencilerin seviyesine uygun hale getirmeye calistiklarini belirtmislerdir. Bu yontem metin temelli dinleme
kusurlarinin en aza indirilmesi adina etkili bir uygulama olarak goriilmektedir. Bu anlamda biitiin 6gretmenlerin
bu uygulamayi gerceklestirmeleri dinleme kusurlarinin giderilmesi noktasinda isabetli olacaktir. Dogan (2010);
Carkit ve Altun (2020) yaptiklari galismalarda etkili bir dinleme egitiminin 6grencilerin dinleme siirecine aktif bir
sekilde katihmlarinin gergeklestirilip dinleme igceriklerin gocuklarin diinyasina hitap eden konulardan segilmesi
gerektigini vurgulamaktadirlar. Bu baglamda bu arastirmada Ogretmenlerin uygulamalarinda dinleme
kusurlarinin giderilmesine yonelik en ¢ok onlari dinleme siirecine katmaya yonelik uygulamalar gerceklestirdikleri

belirlenmistir. Bu yonlerden arastirmanin bu sonuglari adi gegen arastirmalarin sonuglarini destekler niteliktedir.

Arastirmada son olarak 6grencilerde gozlemlenen dinleme kusurlarinin giderilmesi ya da en aza indirilmesi
amaciyla alan uygulayicilari olan &gretmenlerin &nerileri {izerinde durulmustur. Ogretmenler ilgili soruya
verdikleri cevaplarda 6grencilerde gozlemledikleri dinleme kusurlarinin giderilmesi ya da en aza indirilmesi
noktasinda hem yodneticilere hem kitap hazirlama yetkisine sahip olan kurum ya da kuruluglara hem de
meslektaslarina ve 0Ogrenci velilerine yonelik c¢esitli 6neriler sunmuslardir. Buna gobre gorliisme yapilan
O0gretmenlerin buytk bir boélimi dinleme kusurlarinin giderilmesi igin dinleme ortaminin ideal sekilde
diizenlenmesi gerektigini diisinmektedir. Bu anlamda 6gretmenler siniflardaki 6grenci mevcudu ile siniflarin
oturma dizeni, 1s1, 1stk ve teknolojik alt yapi gibi cevresel faktorlerinin ideal sekilde diizenlenmesinin 6nemli
oldugunu belirtmektedir. Arastirmada dinleme egitiminin sadece Turkce 6gretmenleri tarafindan yurutilen bir
egitim faaliyeti olarak gorilmemesi gerektigi; blitliin 6gretmenlerin dinleme konusunda rol model olmasinin
onemli oldugu gorusiilen 6gretmenler tarafindan siklikla dile getirilen 6neriler arasinda yer almaktadir. Ders
kitaplarindaki dinleme metinlerinin islevsel olarak yeniden dizenlenmesi de 6gretmenler tarafindan dinleme
kusurlarinin giderilmesi noktasinda Uzerinde siklikla durulan bir 6neri olarak tespit edilmistir. Arastirma
bulgularinda dinleme egitiminin sadece Tirkce dersinde degil disiplinler arasi bir yaklagimla ve farkh yéntem ve
teknikler kullanilarak yiritilmesi gerektigi vurgulanmaktadir. Ogrencilerin ilgilerini gekmeyen uygulamalarin
dinleme kusurlarina sebep oldugu bu nedenle ders kitaplarindaki dinleme etkinliklerinin ilgi cekici nitelikte
hazirlanmasi gorisiilen 6gretmenlerin dnemli bir bélimi tarafindan dnerilmektedir. Dinleme kusurlarinin en aza
indirilmesi amaciyla ilkokul 6gretmenlerinin etkili bir sekilde dinleme egitimi ylritmeleri ve ailelerin de bu
noktada bilinglendirilmesi gorisilen 6gretmenler tarafindan ifade edilen gorisler arasindadir. Bunlarla birlikte
ileri derecede dinleme sorunu yasayan 6grencilere yonelik okul, aile ve 6grenci isbirliginin kurulmasi belirlenen
Oneriler arasinda yer almaktadir. Yine arastirmada ders kitaplarinda okuma kdiltiirii temasinin yer almasina karsin
dinleme kiltirinin edindiriimesine yonelik bir temanin bulunmadigl bu noktada ders kitaplarinda dinleme

kiltird temasina yer verilmesinin dinleme kusurlarinin giderilmesine katki saglayacagini belirtilmistir.

Arastirmada dinleme kusurlarinin giderilmesine yonelik 6gretmenler tarafindan ortaya konulan oneriler
alanyazinda etkili bir dinleme egitiminin gerceklestiriimesine doéniik ortaya konulan Mendelsohn (1994); Goh
(2000); Jones (2004); Brownel (2016); Graham (2006); Rost (2011); Kocaadam 2011; Carkit (2019); Bayram (2019)
tarafindan gergeklestirilmis arastirmalarin dnerileri ile 6rtiismektedir. Bu anlamda alanyazinda ortaya konulan

arastirmalar bu galismada oldugu gibi etkili bir dinleme egitimi gercgeklestiriimesine iliskin 6grenci, 6gretmen,
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ortam ve konu temalarinda 6neriler sunmuslardir. Dinleme kusurlarinin en aza indirilip giderilmesi noktasinda
alanyazindaki onerilerle birlikte bu ¢alismada alan uygulayicilari olan 6gretmenlerin ortaya koydugu onerilerin

alan arastirmacilarina farkh bakis agilari sunacagi diistinilmektedir.

Sonug olarak bu arastirmada ortaokul Tiirkge derslerinde 6grencilerinde gorilen dinleme kusurlari belirlenmis,
bu kusurlarin sebepleri 6gretmen gorisleri baglaminda ortaya konulmustur. Bununla birlikte sebepleri ile birlikte
belirlenen bu kusurlarin giderilmesine yonelik 6gretmenlerin gerceklestirdikleri uygulamalar tespit edilmistir.
Boylelikle bu galisma alan uygulayicilari olan ve benzer sorunlarla karsilasan 6gretmenlere nitel arastirma
yaklasiminin bir 6zelligi olarak 6rnek teskil etmektedir. Bu noktada etkili bir dinleme egitimi gergeklestirmenin
yolu oOgrencilerde gorilen dinleme kusurlarinin belirlenip sebeplerinin analiz edilmesi ve bu kusurlarin
giderilmesine yonelik uygulamalarin planlanip yiritilmesinden gecmektedir. Bu noktada 6grencilerde gorilen
dinleme kusurlarinin en aza indiriimesinde 6gretmenlerle birlikte yoneticiler, program ve kitap hazirlayicilar,

veliler ve 6grencilere de 6nemli sorumluluklar dismektedir.

ONERILER

Arastirma sonucunda elde edilen bulgulardan hareketle asagidaki 6neriler sunulabilir:

e Sinif icinde dinleme kusurlarinin giderilebilmesi icin okullarda ¢evresel faktorler (sinif mevcudu, 1si, 151k
vb.) ideal sekilde diizenlenmelidir.

e Dinleme kusurlarinin giderilebilmesi icin ders kitaplari 6grencilerin ilgisini cekecek nitelikte
hazirlanmalidir.

e Dinleme kusurlari konusunda 6gretmen ve ailelere yonelik bilgilendirme seminerleri yapilabilir.

e Dinleme kusurlarinin giderilebilmesi igin Tirkce ders kitaplarinda dinleme kiltiiri temasina yer
verilebilir.

e Dinleme kusurlarinin giderilmesine yonelik her sinif diizeyinde eylem arastirmalari yapilabilir. Bu

¢alismalarin bulgularindan hareketle ortak bir eylem plani hazirlanabilir.
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