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ABSTRACT

One of the basic elements in the relationship between historical expression and reality, as the
knowledge of the past, is geographical location. The relationship between reality and the past
constitutes the main argument for strengthening the historical expression and/or accepting it as
real, based on the experience of the geographical space by the subjects in today’s reality. In
addition, geographical space, as an area where the past is experienced, is one of the main factors
of historical narratives in establishing a causal relationship between historical events and
explaining historical events. The aim of this research is to reveal the usage characteristics of
geographical space in MEB? history textbooks. The case study, which is among the qualitative
research designs, was used in the research. MEB 9% grade, 10" grade and 11% grade history
textbooks were selected as samples. By doing document analysis, the data regarding the
geographical location in the relevant textbooks were obtained and the data were analyzed by
descriptive and content analysis methods. According to the results of the study, when the history
textbooks are examined, it is seen that the geographical space is used in the categories of space,
absolute space, relative space, space as image, memory space, sacred space, geopolitical space
and historical space. It can be said that the authors of the history textbook use the geographical
space to construct the causality relationship within the historical narrative and to support the
political history narrative as historical evidence while transferring the objective included in the
history curriculum.
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INTRODUCTION

Geography is one of the sciences that support history. Because every event that happened in the past necessarily
took place in a space (Baydil, 2011, p.11). History approaches geography as the place where events occur and
progress (Oztiirk, 2016, p.105). People have always developed a space-based politics (Karabakh, 2002). This
necessitates the presentation of the place where many events arise in history within the historical narrative.
According to Yilmaz and Tokdemir (2016, p.73), it is necessary to know geography in order to understand and
interpret historical events. Even the most empirical chronicler has to find narrative structures in order to shape
time and space (Jenkins, 1997, p.25). The relationship established with space allows us to examine how historical
events occurred in a particular place or between places over time. Movement enables us to examine and better
understand how historical events in time relate to space or place. Finally, with its characteristic features, space
continues to remind the drama of humanity over time (Stoltman, 1988). In addition, in terms of historical literacy,
geography is used in recognizing the meaning of time and chronology, analyzing cause and effect, understanding
the causes of change and continuity, recognizing history as a collective past with political implications, developing
a sensitive sense of historical empathy, religion, philosophy and other great beliefs in history. It plays a role in

understanding the importance of systems (Stoltman, 1988, pp. 9-11).

In other words, geography and history are inextricably linked with each other because of the basic approaches,
knowledge, concepts and skills required to view and understand historical developments and events. The
knowledge competence required for geographical competence and historical learning is essential for the quality
teaching and learning of history. Stoltman (1988, p. 12) explains this in the words of Captain John Smith: “I will
write history. Before | begin, | will look at geography, because undated geography is like a motionless corpse, so

history without geography wanders as a vagrant soul that has no particular place.”

By using both theoretical and methodological tools and by precisely observing and defining social practices, if we
can overcome the semantic underestimation of the term "space", this not only moves away from a simple,
geospatial conception of space, but also makes the complexity of social relations visible. recognizes
synchronicities and breaks. The potential of history as a critical social science lies in the differentiated analysis of
both spatial orders and temporal processes, equally and in the analysis of relevant discourses and practices

(Susanne, 2019).

Immanuel Kant's ideas philosophy are at the basis of the relationship between geographical space and time.
“Space and time are forms of emergence or are forms that the emerging presents itself. Actually this is easy to
understand; because space and time are undoubtedly a form of emergence, but there is no specific unity in this
appearance. It is all sorts of things that appear; appearance is always the manifestation of a variety” (Deleuze,
2000, p.37). The forms of appearance refer to history as the events of the past, that is, the story of the past
and/or its construction in the present, and to the geographical space in the context of where the event occurred.
“So it is necessary to distinguish between the diversity of the apparent in time and space and the diversity of

time and space themselves. The first diversity, the variety that appears in space and time, will be called empirical
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diversity; The second variety will be the a-priori diversity of space itself or time itself. The diversity of the space.
The variety of time. The a-priori diversity of time and space form the way they are presented. Empirical diversity
belongs to the apparent” (Deleuze, 2000, p.37). The a-priori diversity and empirical diversity that emerge in this

way, by their nature, intertwine history and geography.

According to Kant, history and geography enhance time and space-oriented perception (Kant, 1839, p.427). Kant
explained this perceptual situation as follows: “Geography means the explanation of nature, more precisely of
the whole earth. Geography and history fill the entire scope of our perception; geography is about space, history
is about time” (Kant, 1839 p. 428). The use of geographical space in presenting and constructing time-oriented
perception as the knowledge of the past refers to Kant's a-priori diversity. Geographical space constitutes one of
the main contexts in revealing the objective historical knowledge that modern historiography tries to define by
emulating natural sciences. Ranke's statement that he was not meant to judge the past but to report it "as it
really happened (wie es eigentlich gewesen)" is an expression of the claims of objectivity and general validity of
history. In this context, the means of writing the past as it is, comes to the fore. Although these tools seem
sufficient to write the past as it is, as sources of the past, it does not prevent the use of geographic space in
providing the truth of historical information. Time and chronology have evolved into empirical variation,
fictionally constructed by the historian. The basic category of the reality of historical events becomes
geographical space. The geographical space as the place of the event is still the only indicator of the reality of
the past. The fact that geographical space makes the narrative of history a part of reality and experience reminds
Kant's (2001, p.71) proposition that "... pure sensory vision is space and time". On the other hand, Montesquieu
thinks that history is fed by differences in climate and geography. Explanation of historical events was sought in
the phenomena of the natural world. Montesquieu conceived of human life as a reflection of geography and
climatic conditions, not another state of life in nature (Collingwood, 1990, p.92). This situation means establishing

the causality relationship in the singular events of the past through geography.

Geographical Space

Space, its Latin origin is spatium and referred to as "space" in English, is a term used since the Middle Ages. Its
first meaning is extension, distance and distantness. This understanding shows similarities with the
understanding that sees space as space (Agnew, 2005). Space according to The Turkish Language Association; It
is referred to as place, place of residence, home, dormitory, space. Space constitutes the main research subject

of geography.

Space is the place where people can live, where all their activities are carried out. Geography, which is a spatial
science, has always attached importance to the place where man enriches it with his experiences and existence.
Examining the place as a subject area has been the primary goal of geography (Timertekin & Ozgiic, 2006). Space
is the most basic concept of modern geography. For this reason, special attention should be paid to teaching the

definition of space, its use, and how to use it in which contexts (Bilgili, 2016, p.8).
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Oztiirk (2016) classified the space as absolute (physical) space, relative space, space as "place", historical space,
image space, based on different usage styles. Lefebvre (2014) classified the space as places that are lived,
perceived and designed with a sociological approach. These types of spaces do not mean the same for everyone.
On the other hand, space can no longer be considered apart from time. While a stronger emphasis was placed
on the time of events in the past, it is seen that the space was more in the background. The current
understanding, on the other hand, is that time and space are handled together rather than space overriding time

(Bilgili, 2016, p.11).

In social sciences, geographical space is not the precise, concrete, geometric and passive space of the positivist
paradigm; It is a space created and constructed by filtering different cultures, social processes, political and

ideological processes (Cresswell, 2008, p.53).

"Spatial reading" or "reading space" in all social sciences, from international relations to urban studies, to
migration and cultural studies; It is seen as a necessary attempt to understand social processes and to predict
which direction it will go. Therefore, spatial processes themselves are perceived as the determinant of social
processes, as the two sides of the same coin. For this reason, we cannot think of social processes independently
from the context of the space where they take place. To accept space as independent and passive; It is a mistake
to claim that it is independent from economic and social processes. On the contrary, space should be regarded
as space as a social and ideological production area, space as material production, and space as a network of

multidimensional relations (Harvey, 1969; Soja, 1989).

Throughout history, it has been possible for humanity to know its place and past by evaluating the characteristics
of the geographical space where history is written. This necessitates the synthesis of history and geography
information with the space where history is written and an integration in the preparation of the teaching plans
of the relevant courses (Akkus & Meydan, 2013, p.15). On the other hand, the past of the space is defined as the
history of the space, and the relationship between time and space categories becomes suitable for a double-
sided reading. In this state, “geography also appears as the spatial study of society or the study of society through
space” (Braudel, 1992, p. 171). Thus, geographical space becomes related not only to history but also to

sociology.
The Use of Space in Historiography

The relationship between historiography and space is directly related to historiographical approaches. It is
possible to consider historiography from past to present as "Pre-Modern Period", "Modern Period" and

"Postmodern Period" (Simsek & Pamuk, 2016, p.24).

The main feature of the pre-modern period is that the narrative of history has narrative and didactic features. In
addition to these features, it can be said that the characteristics of the cyclical time understanding are evident in

general. Cyclical time, as an expression of life practice, expresses that history repeats accidentally according to
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certain forms (Simsek & Pamuk 2016, p. 24). Again, the monotheistic religions that emerged in this period
transformed the cyclical understanding of history into a linear history with a beginning (creation) and an end
(apocalypse). The emergence of the linear historical narrative also means the use of the theological causality
relationship within the historical narrative. In the pre-modern period, it is possible to see the traces of the myth-

based universe and theology-based universe imagination in the usage characteristics of the space.

Space has been defined as the place where legend and theological knowledge take place. As a matter of fact, the
following sentence of Herodotus (1973, p.236) contains this feature of their use of space: “Again, it seems to me
that... Egyptians settled in the lower side of Lake Moiris and especially in the area called Delta, will gradually be
deprived of the Nile floods and they will be doomed to the fate that will happen to the Greeks in the future."
Similarly, an example that overlaps with this situation is that Tabari (1991, p.21) says, "Based on the statement
of the Torah in their hands, they say that 5992 years and a few months passed from dem to the migration of the

Prophet Muhammad (pbuh) from Mecca to Medina." it appears as “ways of using space” in his expression. In the

Oghuz Epic, the use of space was used as the place where the legend took place, as follows.

"Turkish historians and quick narrators describe it as follows: When Prophet Noah (pbuh) divided
the earth between his sons, he gave the Eastern Provinces and Turkistan and those sides to his elder
son Yafes. Yafes is nicknamed Olcay Khan according to the words of the Turks. He lived as a nomad.
Yaylaq and qislaq were in Turkistan, he spent the summer months in Ortaq and Kiirtaq near the city
of Ipang, and winters in Borsug in Qaraqum (famous as Qaraqurum) in the same regions" (Togan,

1982, p.17).

The modern era in historiography corresponds to the secularization of the time narrative, which monotheistic
religions transform into linear history. Constructed instead of a theology-based universe imagination, the
science/reason-based universe imagination defines the beginning as the first human and converts the ending
into eternity, overlapping the linear history narrative with the paradigm of progress. As a reflection of the
positivist science paradigm, positivist historiography emerges as a product of the claim to objectivity. Positivist
historiography uses time, space and evidence in order for this form of presentation, which Kant defines as
empirical diversity, to have the characteristic of objectivity. The time of the singular event, the place of the
singular event, and the primary evidence constitute the main argument for the construction produced by the

historian, that is, the historical text overlapping with reality.

"In this form of approach dominated by great men political history, time and evidence bring the main argument
closer to reality, while space produces the context as a backdrop at the time of the event” (Pamuk & Pamuk,
2019, p.433). In other words, in the positivist historiography of the space, it is seen that the place where wars
and agreements were made did not go beyond being a name in conquest and land losses. On the other hand,
the use of geographical space as a name has an importance in positivist historiography. Ontologically, it seems
difficult to establish historical narratives that claim objectivity with time that cannot be recovered, by watching

and with primary-hand evidence expressing what the rulers of that day did. While constructing historical
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narratives, individual events are connected to each other by a causal relationship and make inferences. On the
other hand, the existence of the space on which we live ontologically still has a fundamental role that makes
historical narratives real. As a matter of fact, the usage examples of space in positivist historiography are neither
only historical texts nor history textbooks. It is the use of geographical space that makes the historical information

produced by all the tools of the culture industry familiar today.

The postmodern period in historiography corresponds to the post-positivist historiography. The objectivity claim
of the positivist science paradigm and the claim to reach the general correct information have been criticized
and the positivist historiography that emulates this paradigm has turned into a post-positivist approach to
history. Thus, the positivist historiography's understanding of reaching scientific generalizations and forming
theories has turned into an understanding that history cannot be based solely on methodological rules in the
postmodern approach to history (Dilek & Alabas, 2010). Thus, the use of space in post-positivist historiography
is based on the basic framework and has become more prominent with local history. The first examples of the
use of geographic space are the study of the history of space by the Annales School within the framework of
different disciplines (sociology, economics, psychology, etc.) and the discussion of the Nouvelle Histoire (Pamuk
& Pamuk, 2019, p.437). The second is that historians produce texts on the history of microhistory and everyday
life, rather than the history of political history great men. While the Annales School sees geographical space as a
part of non-fluid history, micro-history studies see it as a part of understanding geographic space. Burke (2002,
p.24) reports the change in historiography as follows; “First, a problem-focused analytical history replaces the
traditional narrative of events. Second, a history that focuses primarily on politics is replaced by a history that
deals with all human activities. Thirdly, in order to achieve these two objectives, it is important to collaborate
with other disciplines - geography, sociology, psychology, economics, linguistics, anthropology, etc." Thus, the

geographical space is placed in the center of history as a field where the past experiences are experienced.

Lefebvre (2014, p.25) explains the intertwining of geographic space and history as follows: “The concept of space
connects the mental with the cultural, the social and the historical. It creates a complex process: the discovery
of (new, unknown places, continents, or the universe); the production of (spatial organization specific to each
society); (the creation of works: the scenery, the city with its monumentality and decor). Although this works
evolutionarily and genetically (with birth), it has a logic: it is the general form of concurrency; because every
spatial arrangement is based on the superposition of intelligence and the material assembly of the elements that

produce synchronicity."

As such, geographical space is not only a subject of historiography, but also becomes the subject of both history
curriculums and history textbooks in the acquisition of historical thinking skills in history curriculum through local
history. Sometimes the geographical space constructed within the narratives of the nation (Hladnik & Fridl, 2012)
is sometimes used to turn the past into an objective historical narrative. The purpose of this research is to reveal
the basic characteristics of the use of geographical space in the9t", 10t" and 11" grade History textbooks prepared

within the framework of the 2018 curriculum change. Thus, the basic intersection area of the relationship
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accepted to exist between geography and history will be tried to be revealed through the indicators in history
textbooks. In this context, the problem sentence of the research is "What are the usage characteristics of
geographical space in history textbooks? determined as. The sub-problems of the study are the following sub-

problems.

1. How is geographical space used in history textbooks?

2. What are the characteristics of geographical space in history textbooks in terms of historiography?

METHOD

Research Model

In this study, one of the qualitative research designs, case study was used. Case study is a preferred method in
understanding various issues of education, especially when asked "how" and “why” questions (Ekiz, 2009, p. 46).
In addition, with the case study, the factors (environment, individuals, events, processes, etc.) of a situation are
investigated with a holistic approach, focusing on how they affect the relevant situation and how they are
affected by the relevant situation (Yildirim & Simsek, 2008, p.77). With the case study, the usage characteristics

of the space in the history textbooks were revealed.

The Data Collection Tools

In the study, document analysis, which is one of the data collection tools used in the case study, one of the
qualitative research designs, was used. In the context of document review, textbooks in the field of education
can be used as a data source for curriculum (curriculum guidelines) (Yildirim & Simsek, 2008, p.188). The sample
of the research consists of the units of the textbooks published by the Ministry of National Education (MEB) in
2018, which are included in Table 1.

Table 1. History Textbooks Analyzed in The Research and The Units Included

Textbooks Units
History and Time
Early Humanity
The World in the Middle Ages
Grade 9 History Textbook Turkish World in the First and Middle Ages
Birth of Islamic Civilization
The Adoption of Islam by the Turks and the First Turkish-Islamic States
Turkey During the Reign of Seljuks in the Process of Settlement and State
Grade 10 History Textbook Formation
The Ottoman Politics from Beylik to State (1302-1453)
Ottoman Empire as a World Power (1453-1595)
Ottoman Politics Against Changing World Balances (1595-1774)
Grade 11 History Textbook Balancing in the International Relations (1774-1914)
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Data Analysis

The research data were analyzed by descriptive analysis and content analysis. Descriptive analysis is a type of
data analysis that includes the interpretation and evaluation of the obtained data in short summaries according
to the themes determined by the researcher (Yildirnm & Simsek, 2013). In this context, the usage characteristics
of geographical space were determined in history textbooks through descriptive analysis and frequencies
regarding the frequency of usage were obtained. Content analysis is used to express any qualitative data
reduction and interpretation attempts to determine the basic consistencies and meanings by taking the
voluminous qualitative material (Patton, 2014, p.453). With the content analysis, the data were discussed within
the framework of meaningful themes. “Maxqda 11” qualitative data analysis program was used to analyze the
data. In the content analysis, the stages of coding data, finding themes, organizing codes and themes, defining
and interpreting the findings were followed. During the presentation of the findings, quotations from the
textbook on sub-themes were included. In order to ensure the credibility of the research, the themes created
from the codes were presented to the expert opinion and took their final form according to the feedback

received. The detailed description approach was preferred to ensure the transferability of the research.

FINDINGS

The findings of the study were interpreted under the headings of “The Use of Geographical Space in History

Textbooks and the Use of Geographical Space in Terms of Historiography.”

The Use of Geographical Space in History Textbooks

The use of geographical space in history textbooks is shown in Table 2 together with their frequencies.

Table 2. The Table of Descriptive Analysis of The Use of Space in History Textbooks

Category Frequency Sub Category Frequency

Space as Place 281

Absolute Space 99

Relative Space 84 Descriptive Space 27
Generic Space 20

Space as Image 23 Abstract Space 8

Memory Space 32

Sacred Space 23 Theological Space 12
Secular Sacred Space 4

Geopolitical Space 18

Historical Space 16

When the 9%, 10" and 11t grade history textbooks published by the Ministry of National Education are
examined, as seen in Table 2, geographical space is used under the following categories of "space as place,

absolute space, relative space, space as image, memory space, sacred space, geopolitical space, and historical
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space". It has been shown that the categories of "relative space" and "sacred space" are divided into two sub-
categories within these categories. These sub-categories are "descriptive space' and generic space" in the
"relative space" category, whereas in the "sacred space" category they are "theological sacred space and secular
sacred space". It is seen that the authors of the history textbooks used the geographical space in accordance with
the presentation style of the subject while creating the textbook narrative. In other words, it can be said that the
authors of history textbooks use the geographical space in a way that supports the narrative they construct while

conveying the acquisition in the history teaching program.

The categories of "space as place, absolute space, relative space, space as image, memory space, sacred space,

geopolitical space and historical space" which stand out in the history textbooks are evaluated below.

Space as Place

Considering the usage characteristics of geographical space in history textbooks, it is seen that the category of
space stands out as a place. Space as place has an important role in the relationship between the knowledge of
the past and reality in the narrative. To mention the name of the place where the event took place by the author
of the history textbook expresses the emphasis on the reality of the narrative. Although the space as a place as
a place compared to the absolute space seems more useful in historical narratives (Oztiirk, 2016, p.110), it is
thought that the space as a place is preferred by the authors of the history textbooks in terms of containing
human experience and reminding the experience. For example, in the narrative about the prehistoric period in
Anatolia, the use of space as a place is mentioned by referring to Diyarbakir and Malatya to make it familiar to
students. An example from the related textbook is as follows: "As a result of the excavations carried out in many
settlements in Anatolia, it is seen that the production started from 9000 BC. The presence of "Emmer
domesticated wheat", one of the oldest wheat types in the world, in the Cayénii H6yiigii (Diyarbakir) and Cafer
Héyiik (Malatya) campuses is an example of this. In addition, the fact that wheat agriculture started around Urfa

and Diyarbakir around 8,500 BC reveals that the homeland of the grain is Anatolia” (MEB, 2018a p.30).

Similarly, the use of space as a place in the narrative of the first period of humanity connects the historical
narrative to reality by using the places that students know in terms of concept teaching, instead of alienation of
the space, using witness. For example, this situation can be seen in a textbook with the following sentences:
“Antakya and Tarsus played an important role in the first period of Christianity. Hz. After Christ, when Christians
in Jerusalem came under pressure and pursuit, Antakya became a very safe propaganda and refuge. ... Antakya
has become a gateway to Christianity for the surrounding geographies of Anatolia” (MEB, 2018a, p.46). In
addition, the use of space as a place in the historical narrative in which the first Anatolian Beyliks, which are not
included in the historical imagination of the students, is important in terms of emphasizing common belonging
by connecting the collective past to the present. The statements on this subject in a textbook are as follows: "The
Battle of Manzikert was a complete turning point in the context of keeping Anatolia's homeland. In a short time
in Anatolia; beyliks such as Danismentliler (Sivas-Tokat-Kayseri), Mengticekliler (Erzincan), Artuklular (Mardin),

Saltuk (Erzurum), Dilmagogullari (Bitlis-Erzen), Ahlatsahlar-Sékmenliler (Ahlat-Ercis-Van) and Caka Beyligi (izmir)
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were established” (MEB, 2018b, p.19). This usage feature of the space as a place is supported by the map, making
the narrative overlap with reality. The use of space as a place not only makes cities that remain a place on the
map for students, not only a part of the historical imagination within the political history narrative, but also
strengthens the historical narrative by expressing the limits of political domination with reference to the place
where the historical narrative takes place. The narrative of the Battle of Chaldiran in the 10™" grade textbook can

be shown as an example in this context.

"...Yavuz Sultan Selim; it took its place in the center of the army, which was tightly guarded by
artillery carriages, janissaries and azebs. In the war that took place on 23 August 1514, the Ottoman
army dispersed Shah Ismail's mounted cavalry under the influence of the Janissaries with cannons
and rifles. Yavuz, who entered Tabriz by gaining superiority over Shah Ismail, gave a sermon to his
name here. He sent merchants, craftsmen and scientists who were brought by Shah Ismail to Tabriz

from Khorasan to Istanbul" (MEB, 2018b, p.136).

It can be said that another context of the use of space as a place in history textbooks is the concretization of the
results of political history events. As a matter of fact, the articles of the Treaty of San Stefano signed at the end
of the 1877-1878 Ottoman-Russian War are reflected in the textbook, which is embodied by the use of space as
a place: "According to the articles of the Ayastefanos Treaty, Romania, Serbia and Montenegro were recognized
and separated from the Ottoman Empire. The Great beylik of Bulgaria was established and attached to the
Ottoman Empire. ... Kars, Ardahan, Batumi and Dogubeyazit were left to Russia. Reforms were decided to be

made in Crete, Thessaly and Albania” (MEB, 2018c, p.104).

The use of space as a place is not limited to the political history narrative. It can be said that when the narrative
of the authors of the history textbook on political history is insufficient, it is supported by information on cultural
history and this information is strengthened by the use of space as a place. The following Artuqid narrative in the

10*" grade history textbook (MEB, 2018b, p.20) can be evaluated accordingly:

"The Artuqids were established in 1102 based in Mardin and existed in three branches as Mardin,
Hasankeyf and Harput until 1231. ... During this period, science developed in big centers such as
Diyarbakir and Mardin and scholars such as Cezeri were prioritized. ... Cezeri, who lived in the
Artukid Period and known for his extraordinary discoveries in the field of science and technology,
built machines that only work with water and mechanical parts in the period when electricity was

not used yet."

Absolute (Physical) Space

Considering the usage characteristics of geographical space in history textbooks, it can be said that the absolute
space category is also frequently used. Unlike space as place, it can be said that absolute space is used to reveal

causality relationships in history textbooks. In this context, the emphasis of the absolute (physical) space on the
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climate, landforms, underground and aboveground sources of the aforementioned region strengthens the
narrative in the history textbooks with a causality relation by linking it to deterministic features. Often, absolute
space is used together with space as a place, and the defining feature of space as a place is tried to be combined
with the determinist feature of absolute space in history textbooks. In the first period of humanity "VII. BC. The
Lydian narrative of Gediz and Little Meander valleys became an independent state during the time of King Giges,
with Gediz and Little Meander as the center in the century” (MEB, 2018a, p.47). Based on the proposition that
the settling of the first people in fertile lands and riverside was a deterministic attitude, a narrative that the space
as a place did not have the features of use was tried to be rationalized. Similarly, in the “Silk Road" narrative in

the 9% grade history textbook, space and absolute space are used together as in the following sentences:

"In the Middle Ages, a branch of the Silk Road, which started from China, crossed Turkmenistan and
reached the Caspian Sea, reached Syria's Latakia Port via Iran. Another major tributary, on the other
hand, crossed the Karakurum Mountains and entered Anatolia via Iran. ... The Silk Road is not a
road opened by man, but consists of wide valley beds prepared by nature and the climate and oases

that will help caravans stay" (MEB, 2018a p.78).

In history textbooks, absolute (physical) space is sometimes used to define the boundaries of the relatively
unidentified space in which the narrative in the history textbook takes place. The pre-Islamic Turkish history
narrative in the 9™ grade history textbook has been experienced in a wide area “including the Caucasus, the
North of the Black Sea and the Hungarian Plain, especially in Central Asia. ... Central Asia is located between the
Caspian Sea in the west, the Kyrgyz steppes and the Altai Mountains in the north, Mongolia and the west of China
(East Turkestan) in the east, and the Tibetan Plateau and the Hindu Kush Mountains in the south” (MEB, 2018a,
p. 91.) and determines the boundaries by using absolute (physical) space and space as place. Similarly,
sometimes absolute (physical) space was used to convey the characteristics of the region. An example in this
regard is as follows: “Central Asia; It consists of deserts such as Gobi, Taklamakan, Karakum, vast steppes and
deserted plains. In addition, in Central Asia, a large part of which is a closed basin, there are mountain ranges,
large pits and lakes with an altitude of over 7,000 m in places” (MEB, 2018a, p.97). It is seen that the absolute
(physical) space is used in the use of the causality relationship in history textbooks. The narrative of the Migration
of Tribes in the 9t grade history textbook is an example of this: "IV. At the beginning of the century, Germanic
tribes living outside the borders of the Roman Empire were piled up to the south on the borders of the Roman
Empire along the Rhine-Danube rivers due to insufficient livelihoods” (MEB, 2018a, p.114). In addition, absolute
(physical) space is used to reveal the physical conditions of the space in the way wars occur within the historical
narrative. As an example to this, in the history textbook; The sentence "Byzantine forces, who set out to Konya
with a large army, were ambushed by the Seljuk forces in the passage called Myriokephalon, which is estimated

to be near Denizli, on September 17, 1176" (MEB, 2018b, p.23) can be given.
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Relative Space

Another usage characteristic of geographical space in history textbooks is relative space. Relative space is used
to clarify the historical narrative and to elaborate the narrative in history narratives where space and absolute
(physical) space cannot be used as a place in history textbooks. In other words, the fact that space cannot be
defined as place and as absolute (physical) in the historical narrative in the history textbook necessitates the use
of relative space. The main reason for the emergence of this situation is the establishment of the narrative over
time and space in history textbooks. In addition, relative space is often used to describe the setting in which the

historical narrative takes place, together with space and absolute (physical) space.

For example, in the narrative of the Tulunid dynasty in the 9™ grade history textbook, space and absolute

(physical) space are used as a place in the following way:

“Ahmad ibn Tulun, who took action by taking advantage of the situation of the Abbasids, has
dominated the lands from Tripoli in the west to the Euphrates River in the east at the end of the
Syrian Campaign. Ahmad ibn Tulun's conquest of Syria and Palestine, he had mobilized the Abbasid

caliph, and Ahmad ibn Tulun was removed from the governorship of Egypt” (MEB, 2018a p.158).

Similarly situated in 10t grade history textbook can not be fully determined at the Seljukid Turkey were described
as narrative space using a relatively hangout: “In the 11*" century, Armenians and Assyrians in Eastern Anatolia
and the people living in Central Anatolia did not stand by the Byzantine Empire against the Turks due to the unjust
administration of Byzantium. For this reason, Byzantium destroyed the Armenian beyliks in Eastern Anatolia at
the beginning of this century and drove the people here to Central Anatolia en masse” (MEB, 2018b, p.16). In the
history textbooks, especially the domains of governments are defined by using relative space. For example, the

Kipchaks narrative in the 9t grade history textbook is one of the examples of such usage:

“Kipchaks are from the Western Turkic Khaganate communities and are mostly referred to as the
Cumans in the sources. The Kipchaks who came to southern Russia in the century and captured this
place organized raids against Byzantium. The region, which covers the entire Eastern Europe-West
Siberian steppe regions, is called "Desht-i Qipchaq" (Qipchaq steppes) in Islamic sources” (MEB,

2018a, p.118).

In the history textbooks, the category of relative space is divided into two as descriptive space and generalized
space. It is seen that the descriptive space is used in history textbooks in terms of reflecting its basic features
within the historical narrative of the region. The following statement from the 9*" grade history textbook has

descriptive spatial characteristics:

"The river, which comes out of the Qinling Mountains, travels the entire circumference of the

capital, irrigates the fields and orchards, and runs the water mills. Five cereals grow in this place.
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Rich people eat horse meat, the rest eat beef and wild goose. They use kopuz in their music. They
manufacture dresses with sable fur, felt and floral motifs. Women wear some kind of hat on their
heads. According to their customs, most of them ride horses and shoot arrows. They used to fill
tubes made of silver and brass with water. By pressing these tubes, they squirt water or they do

sports by throwing water at each other” (MEB, 2018a, p.99).

Generalizing space, on the other hand, makes the generalization feature of relative space a part of the historical
narrative. It is seen that expressions such as East and West are used in a generalized manner in history textbooks.
As an example, the following expressions from the Crusades narrative in the 10" grade history textbook can be
given as an example: "Although the struggle between the Eastern world and the Western world did not start with
the Crusades, these campaigns increased the interaction to a higher level" (MEB, 2018b, p.34). Similarly, the
Hellenism narrative in the 9t grade history textbook also carries the characteristics of the generalizing space.
The narrative in question is as follows: “As a result of this interaction, Greek culture and Anatolian, Egyptian,
Persian and other cultures have merged with each other. Thus, a new culture called Hellenism, which is the
synthesis of Eastern and Western cultures, emerged. Hellenism affected the empires to be established in Asia and

Europe” (MEB, 2018a, p.51).

Space as Image

History textbooks are a form of presentation of the historical past. In the history textbooks, space as an image,
one of the ways of using the space lived in the past, is included as an expression of historical imagination.
Miniature, engravings and representational pictures were used in history textbooks to construct the past as
imagery in students' minds. Through Picture 1 below, the historical imagination of the siege of Istanbul in the

minds of the students was tried to be formed by “using the space as image”.

Picture 1. Istanbul Siege (MEB, 2018b, p.127)

Another usage feature of geographical space in history textbooks is memory space. Memory space is a place that
reminds the experience of the past with a certain geographical location (Nora, 2006). Memory spaces are used
to express the experience of the past in history textbooks. Photographs are generally used for this. Although it is

seen that Islamic features are at the forefront, memory places that do not have religious features in terms of
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history subjects are also included in history textbooks. Below are two examples of memory space from the 9t

grade history textbook (Picture 2-3).

Picture 2. Qurtuba Mosque (MEB, 2018a, p.153) Picture 3. Orkhon Inscriptions (MEB, 2018a, p.104)
Sacred Spaces

Another usage feature of geographic space in history textbooks is the use of sacred places. Sacred space stands
out as a type of space attributed to holiness, unlike other space uses. It basically consists of two sub-themes as
theological sacred space and secular sacred space as its usage features. Emphasis on Islam is at the forefront in
the use of theological Sacred Spaces. This usage of the space where photographs and narratives are used
together is included in history textbooks as an indicator of collective religious identity. The pictures of the Kaaba
(Picture 4) and Mount Hira (Picture 5) in the 9" grade textbook below are examples of the theological sacred

space:

Picture 4. Kaaba (MEB, 2018a, p.140) Picture 5. Mount Hira (MEB, 2018a, p.135)

Political history narratives were also used in the use of theological sacred spaces in history textbooks. The usage
example of the theological sacred space in the Sacred Spaces narrative in the 11t grade history textbook is as
follows: “During Hazrat Omar’s Period, Jerusalem was taken from Byzantium. Jerusalem, which was under the

rule of Muslims for centuries, remained in the hands of Muslims despite the attacks of the Crusades. In the period
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of Sultan Selim | (Selim the Grim), the rights and privileges of the Sacred Spaces in Jerusalem, which joined the

Ottoman lands, were given to the Greeks and Armenians with new origins" (MEB, 2018c, p.98).

The secular sacred space used in history textbooks, on the other hand, refers to the national collective identity,
unlike the theological sacred space. As a matter of fact, when we look at the usage characteristics, it is seen that
the emphasis on homeland stands out. The usage example of the secular sacred space in the pre-Islamic Turkish
history narrative in the 9™ grade history textbook is as follows: "The Northern Huns had to leave Mongolia after
155, unable to withstand the pressure of other tribes in the region. Thus, the political existence of the Huns in the
Turkish homeland came to an end. The Chinese Empire put an end to the Southern Hun State, which was under
Chinese rule (216)" (MEB, 2018a, p.102). Again, in the migration narrative in the 9t grade history textbook, the
concept of dormitory as a secular sacred place is expressed with the following expressions: “Therefore, Turkish
communities have left their homelands in Central Asia from time to time thanks to the social solidarity and
dynamism they have due to their social structure. Thus, they migrated to other geographies and spread” (MEB,

2018a, p.108).

Geopolitical Space

Another use of geographic space in history textbooks is geopolitical space. The geopolitical space in which the
causality relation is used, reminiscent of the absolute (physical) space, constitutes the main arguments of political
history narratives. The causality of the orientation of Turkish migrations towards Anatolia from the 10 grade
history textbook has been provided by geopolitical space. An example in this regard is as follows: "Anatolia;
Thanks to its geographical location, being linked to junction points, climate, water resources and the shape of a
peninsula, it has been an ideal region for settlement since the first periods of history. With the effect of these
features of Anatolia, XI. Since the second half of the century, Oghuz migrations have continued to increase in the
region and, accordingly, Turkification of Anatolia has accelerated” (MEB, 2018a, p.50). Similarly, geopolitical
space constitutes one of the main contexts of the causality relationship in the narrative of the conquest of
Istanbul in the 10™ grade history textbook. An example in this regard is as follows: "The conquest of Istanbul was
necessary politically, militarily and economically for the security and future of the Ottoman Empire, as well as
being a historical center of the empire. The lands of Anatolia and Rumelia could only be connected by taking
Istanbul and a definite sovereignty could be established in Rumelia. With the conquest of Istanbul, land and
seaway trade would pass under Ottoman rule and a significant economic gain would be obtained” (MEB, 2018b,
p.124). Similarly, in the 11" grade history textbook, the causality of the Ottoman-Russian relations is defined

through the geopolitical space with the following sentences.

"Russia is in the position of a country that is stuck between the ice-covered seas in the north and
the Ottoman Empire with the Straits and the Black Sea in the south, with no access to warm waters.
Therefore, maritime trade did not develop. XVIII. Adopting the policy of sailing to warm waters and
having a say in world trade since Tsar Peter |, who was enthroned at the beginning of the century,

Russia chose the Ottoman geography as its spreading area. ... From time to time, Russia, which was
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very close to realizing this purpose, found Britain and France, which supported the Ottoman Empire

in line with its interests” (MEB, 2018c, p.34).

As can be seen, the causality relationship between the use of geopolitical space and the political events in the

historical narrative is revealed in history textbooks.
Historical Space

Another usage feature of geographical space in history textbooks is historical space. Historical space has an
important place in history textbooks as the cultural heritage left by those who lived in the past. This use of
geographical space is also important in terms of the relationship that historical narrative establishes with reality,
as it is also historical evidence. It also plays an important role in the development of historical thinking about the
past in students' historical imaginations. The following usage in the 10t grade history textbook are examples of

historical space:

"Turkey, which is the administrative center of the Seljuk state, palace also called Dargah or Bargah
is both state and central administration has been the personal residence of the monarch. The part
of the palace where the sultan continued his private life was called the harem. The most important
official in the organization of the palace was called "havjip" and the heads of the “havjibs” were
called "khajibii'l-hecab. Alaeddin Pavilion in Konya, Kayseri Keykubadiye Palace, Palace Kubadabad
in Beysehir, Alaiye Palace in Alanya, are the major palaces belonging to the Seljuk Sultanate of Rum

era” (MEB, 2018b, p.25).

Similarly, the following sentences in the 11™ grade history textbook, the Aziziye Bastion emphasized in the
political narrative of the Eastern Front not only strengthened the macro-historical narrative, but also made local

historical elements a part of history.

"The Russians, with the support of the Armenians, attacked the Aziziye Bastion on the night
connecting November 8 to November 9. They captured the soldiers in the bastion asleep and
martyred them. This incident was heard when a soldier came to Erzurum from the bastion injured.
Muezzins from the minarets said to the public: "The Russian army has captured the Aziziye Bastion,
everyone is in jihad!" With his words, all the people of Erzurum, young, old, men and women, ran
towards the Aziziye Bastion. One of those who heard the news was Nene Hatun, who was only 20

years old” (MEB, 2018c, p.103).

The Use of Geographical Space in History Textbooks in Terms of Historiography

The use of geographical space in history textbooks in terms of historiography is shown in Table 3 together with

their frequencies.
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Table 3. Use of Geographical Space in History Textbooks in Terms of Historiography

Historiography Features Frequency
Building the causality relationship 60
Using space as historical evidence 46
Supporting the political history narrative 42

According to Table 3, it is seen that the 9™, 10%", and 11" grade history textbooks published by the Ministry of
National Education are used to "construct the causality relationship, use space as historical evidence, and support
the political history narrative" in the historical narrative. These categories of historiographical features that stand

out in history textbooks in terms of historiography are evaluated below.
Geographical Space Building the Causality relationship

The principle of causality, one of the basic concepts of historiography, is used to relate historical events in a cause
and effect relationship in a chronological order. This relationship between the causality principle and the
positivist historiography is actually a methodical problem. The principle of causality in the example of history
determines the main context in which the reasoning of deductive and induction followed for historical
generalization is settled. The causes of which all historians agree, and the consequences of these causes express
the emergence of the objective historical narrative. From this point of view, one of the invariable categories of

the causality principle is geographical location.

When the history textbooks are examined, it is seen that the theme of climate is used for the basic causality
principle in the narratives about people's settlements, lifestyles and migration. As a matter of fact, in the 9"
grade history textbook, “Mesopotamia, which has an arid climate, is a geography where agriculture is carried out
through irrigation canals but the areas where animal husbandry can be done are limited. In addition, the fact that
natural resources such as mines, timber and stones are far from the region is a great deficiency for the
development of civilization. However, all these deprivations made the society better organized” (MEB, 2018a,
p.52) statements support this. Similarly, the expression "villages and tribal confederations formed city-states over
time as geography or climate shaped their lifestyles” (MEB, 2018a, p.48) used in the 9" grade history textbook
related to the theme of climate is an indicator of the principle of causality in determining the political structure.

It is also possible to see a similar usage in the Mongolian narrative shown below in the 9t" grade history textbook:

"In Central Asia, which is the center of the Mongol Empire, the climatic conditions were not suitable
for agriculture. For this reason, agriculture was almost never dealt with, and livestock was the main
source of income for the people. As a result of their search for pasture for animals, the Mongols
adopted a nomadic lifestyle. Although their economies were based on livestock, they gave

importance to trade with settled communities, especially they traded livestock" (MEB, 2018a, p.72).

106



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Apart from the theme of climate, the characteristics of physical geography are also frequently used in the
historical narrative of another causality principle. An example of this is as follows: “Geography is a determining
factor in the economic life and military structures of civilizations. The basis of economic life in Mesopotamia,
where historical ages began, was agriculture. The Sumerians used their temples as a warehouse in order to store
and distribute the product against the possibility of drought. Cuneiform was invented thanks to the symbols used
to register these products. The development of civilization in Mesopotamia accelerated with the invention of

writing" (MEB, 2018a, p.54).

Basically, geography is almost the most important determining factor among the causes of migrations in historical
narratives. An example of this is as follows: "These migrations first started from Greece. Greece’s mountainous
geography, insufficiency of agricultural lands, population increase and famine are among the reasons for these
migrations. In addition, tribes such as Dorians and Achaeans descending from Eastern Europe and the Balkans to
the south have been effective in dragging the tribes in Greece towards the east. As a result of the Aegean
Migrations reaching Egypt, the Egyptian State protected itself with the strong struggle it gave, while the Hittite
State in Anatolia was destroyed " (MEB, 2018a, p.44).

In some narratives, it is seen that climate and geography build a relationship of causality together: “Nomads,
who are constantly in motion due to climate and geography in large steppe areas, have prioritized lineal affiliation
rather than land loyalty. Social identity; developed within families, oghushes? and tribes, and the obligation to
use limited pastures strengthened family and group relations. If this feature had not been developed, it would not
be possible for the tribes advancing along the vast steppes to survive alone"” (MEB, 2018a, p.98). Similarly,
geography is one of the main factors in regulating the relations between people. An example in this regard is as
follows: “Customs formed by the effect of geography, lifestyle and living together; although it is not written, it
has a systematic, dynamic, effective and satisfying structure. The ceremony has a very strong sanction in society"
(MEB, 2018a, p.57). In addition, geography not only determined the relations of people, but also determined
their culture and art production. For example, the following sentences were included in a textbook: “Seljuks
created calligraphy types such as Seljuk kufi, thuluth and nashi with their unique styles and applied them in
monumental works. In addition, the structures are decorated with reliefs containing animal depictions such as

birds, dragons, bulls and double-headed eagles that show the steppe culture” (MEB, 2018a, p.203).

The basic features of geographical space reveal the causal relationship of political events in historical narratives.
To give an example, “Anatolia; Thanks to its geographical location, location on the passageways, climate, water
resources and the shape of a peninsula, it has been an ideal region for settlement since the first periods of history.
With the effect of these features of Anatolia, the second half of the XI century, Oghuz migrations have continued

to increase in the region and, accordingly, Turkification of Anatolia has accelerated” (MEB, 2018b, p.50). Similarly,

2 Turkish spelling “Ogus”; the smallest unit of the society; family of old Turkic tribes.
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it is possible to see the characteristics of the geographical space in the founding theories of the Ottoman beylik.

The statements on this subject are as follows:

"The geography in which it was founded has a great influence on the establishment and
development of the Ottoman beylik. The Ottoman lords made good use of the political and social
advantages brought by the establishment of the beylik on the Byzantine border. During this period,
Byzantium weakened politically and militarily, and lost its central authority due to throne fights.
Even though the landlords, far from the center, seemed to belong to Byzantium, they started to act
on their own, and this situation facilitated the growth of the Ottoman beylik at the establishment

stage" (MEB, 2018b, p.55).

Sometimes "With the conquest of Cyprus in the Selim Il Period (1571), the Venetians concentrated on Crete, where
they could use it as a base in the Mediterranean. Maltese and other Christian sea pirates, who settled in Crete
with the Venetians, damaged Turkish trade and pilgrimage ships and threatened the safety of life and property,
harming the Ottoman Empire's dominance in the Mediterranean. For these reasons, the Ottoman Empire
besieged Crete Island in 1645” (MEB, 2018c, p.18), geography is the main cause of political events. A similar use
of causality can be seen in the Geographical Discovery narrative. This narrative is as follows: "ltaly, after the
geographical discoveries, with the transfer of international trade to the oceans rather than the Mediterranean
XVl century entered a long period of recession. Trade and industry slowed down. This stagnation in Italy is the
economic depression; it also affected agriculture, poverty and banditry increased. On the other hand, the plague
epidemic broke out and the state lost its stability” (MEB, 2018c, p.35). As can be seen, geographical space has
been used frequently for the positivist historical narrative to link political events together in a chronological

manner and to create an objective historical narrative.

Geographical Space as a Narrative Support Tool and Historical Evidence

The basic approach of the historical narrative in the history textbooks overlaps with the characteristics of
positivist historiography. From this point of view, geographical space is used as historical evidence to emphasize
the objectivity of the narrative, which is established from the relationship between historical narrative and past
reality. Especially in the early periods of history, historical evidence consists of items from the past instead of
archive documents, which highlights the evidentiary feature of the geographical space. As a matter of fact, the
following sentences in the 9™ grade history textbook and the highlighting of the place where megaron-type

houses are located for the early history narrative are among the indicators of this situation.

“With the population increase in this early period of humanity, caves have been replaced by shelters
in the form of a round planned hut, some of which are buried in the ground. These huts, which were
used only as shelters in the past, gradually turned into a community of buildings. For example, the
"megaron" type, consisting of a front entrance and a rectangular hall behind it, has been detected

in archaeological excavations in Limantepe and Baklatepe mounds in Izmir" (MEB, 2018a, p.51).
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The use of geographical space as historical evidence is included in the narrative as text, but photographs of the
space are often used. In the Silk Road narrative in the 9t grade history textbook, the ruins of Yarkand were used

as historical evidence and a means of supporting the narrative (Picture 6).

Picture 6. Yarkand Remains (MEB, 2018a, p.78)

In the narrative in the “Ottoman Politics Against Changing World Balances” unit in the 11 grade history
textbook, the Kamanige Castle (Picture 7) was used as a geographical place as historical evidence. In this use, the
narrative of history has been both demonstrated by the ontological existence of geographical space and used to

strengthen the existing narrative.

Picture 7. Kamianets Podilskyi Castle (MEB, 2018c, p.17)

In addition, geographic space is used only to support the narrative in history textbooks. In the 10" grade history
textbook, “Saltukids ruled around Kars, Oltu, Bayburt, Malazgirt and Artvin, being the center of Erzurum, between
1072-1202. Saltuklu struggled with Georgian rulers, Turkey has established good relations with the Seljuks" (MEB,
2018a, p.20) in the Saltukids narrative, the basis of the narrative is the geographical space. Geographical space
is used to strengthen the existing narrative in the expressions of the regions dominated in the political history
narrative. Similarly, the use of geographical space to support the narrative can be seen in the narrative of the
Battle of Manzikert in the 9t grade history textbook. The following statements were included in this narrative:

"The Seljuks, who successfully applied the Turan tactic (or wolf trap) in the war that took place in the Rahve Plain
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between Malazgirt and Ahlat on August 26, 1071, won a great victory when the soldiers of Turkish origin in the
Byzantine army passed into the Seljuk ranks" (MEB, 2018a, p.194). As can be seen, geographic space is often used

in history textbooks to support the narrative and to show evidence.

CONCLUSION and DISCUSSION

As a result of this study which tries to show the key features of the usage of geographical space in history
textbooks used in grade 9-10-11 in Turkey, it is seen that geographical space is used in the categories of "space
as place, absolute space, relative space, space as image, memory space, sacred space, geopolitical space, and

historical space".

Space as place strengthens the relationship with reality by referring to the narrative in history textbooks where
the event took place in the past. According to the results of the research, the fact that the space is the most used
type of geographic space as a place in history textbooks coincides with the work of Kog, Onal and Ergiin (2016).
Similarly, the absolute (physical) space, which is often used together with space as a place, enables history
textbooks to be written in accordance with positivist historiography by revealing causality relations within the
historical narrative. As a matter of fact, the climate of the region where the historical narrative takes place,
landforms and so forth rationalizes the causality relationship in a deterministic manner by relating its
characteristics to the narrative created by the history textbook author. In the sections where space and absolute
(physical) space are not used as a place in the narratives in the history textbooks, the relationship of the historical
narrative with reality has been tried to be established with relative space. This situation reveals that the
geographical space is an important tool of the relationship between the narratives and reality set forth in history
textbooks. One of the most important tools of causality in history textbooks is geopolitical space. Geopolitical
space, which has the characteristics of absolute (physical) space, is the main producer of the causality relation of
political history narratives. Many researchers have stated that the main narrative in history textbooks is political
history (Alaca, 2017; Aslan, 2007; Koullapis, 2007; Ozbaran, 2003; Pamuk, 2014; Tekeli, 2007; Tekeli, 1998; Yazici
and Simsek, 2011. Yildirim, 2016). In the emergence of this narrative, it is thought that the basic tendencies of
the history textbook authors are determinant, although the gains in the history teaching program have an effect.

From this point of view, the geopolitical space itself has a feature that directs the history.

On the other hand, the emphasis on space sometimes remains at the level of imagination. The emphasis on
historical imagination in history textbooks also made use of geographical space. With the use of space as an
image, it is aimed to construct the past as an imagery in students' minds. In this respect, miniature, engravings
and representative pictures are frequently used in history textbooks. This is also the pedagogical expression of

the concrete-to-abstract principle.

Sometimes the meaning of the geographical space itself gains importance in the narratives in history textbooks.
In this case, the sacred space used creates an important framework for the student not only to perceive the past,

but also to realize the values and sacred values produced in the past by giving reference to the cultural identities
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with its meaning. From this point of view, while theological sacred space refers to religious identity, secular
sacred space refers to national identity. At the same time, another form of cultural identity in history textbooks
is cultural heritage. One of the ways in which cultural heritage is used in narratives in history textbooks is
historical space. Historical space makes the cultural heritage produced from the past a part of the historical

narrative.

According to the results of the research, three basic categories emerged when the use of geographical space in
history textbooks in terms of historiography is examined. These are: the use of geographic space to construct the
causality, the use of geographic space as historical evidence, and the use of geographic space to support the

political history narrative.

Located in the historical narrative of the history textbooks in Turkey bears the characteristics of positivist
historiography. From this point of view, the use of geographical space in history textbooks is used to construct a
positivist historical narrative. The cause-effect relationship between the singular events of the past is ensured by
the use of geographical space in history textbooks, and the way historical narrative in the past is in harmony with
reality is attempted.This result of the study coincides with the use of the causality established in the history of
Tekeli (2011, p.29) in the form of a reduction scheme. In addition, history textbooks use the place where historical
events take place in their narratives, and the geographical space is used as historical evidence on the one hand
and supports the political history narrative on the other. From this point of view, Kant's a-priori diversity is tried
to be provided in historical narratives by geographical space. Similarly, the deterministic features of geography
(climate, landforms, etc.) are made a part of the historical narrative and the historical constructions in the history
textbooks are transformed into an objective historical narrative. The use of geographical space in the analyzed
history textbooks and the fact that geographical determinism became a part of the historical narrative is similar

to the work of Kog, Onal and Ergiin (2016).

RECOMMENDATIONS

In the study, it is seen that the usage characteristics of the geographical space in the history textbooks are used
randomly by the author of the history textbook according to the formation of the narrative. From this point of
view, in the directive given to the authors of the history textbooks in the MEB History curriculum, a directive
should be created in order for the authors of the history textbook to take into account the usage characteristics
of the geographical space. Again, based on the results of the research, in order to increase the geographical
spatial literacy of history teachers, performance indicators regarding the use of geographic space should be

defined in the History Teacher Special Field Competence Certificate.
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TARIH DERS KITAPLARINDA COGRAFi MEKANIN KULLANIMI

0z

Cografi mekan, gecmisin bilgisi olarak tarihsel ifadenin gergeklikle kurdugu iliskideki temel
unsurlardandir. Gergeklikle gegmis arasindaki iliski cografi mekanin buginku gergeklikte 6zneler
tarafindan deneyimlenmesinden hareketle tarihsel ifadeyi gliclendirici ve/veya gercek kabul
edilmesinin temel arglimanini olusturur. Ayrica gegcmisteki yasantinin Gzerinde deneyimlendigi bir
alan olarak cografi mekan tarihsel olaylar arasinda nedensellik iliskisi kurmada, tarihsel olaylarin
aciklanmasinda tarihsel anlatilarin ana faktorlerinden birisidir. Bu arastirmanin amaci, MEB tarih
ders kitaplarinda cografi mekanin kullanim ozelliklerini ortaya koymaktadir. Arastirmada nitel
arastirma desenlerinden durum ¢alismasi kullaniimistir. MEB 9. sinif, 10. sinif ve 11. sinif tarih ders
kitaplari 6rneklem olarak secilmistir. Dokliman incelemesi yapilarak, ilgili ders kitaplarinda cografi
mekana dair veriler elde edilmis ve veriler, betimsel ve igerik analizi ile analiz edilmistir.
Arastirmanin sonuglarina goére, tarih ders kitaplari incelendiginde cografi mekanin yer olarak
mekan, mutlak mekan, goreceli mekan, imge olarak mekan, hafiza mekani, kutsal mekan, jeopolitik
mekan ve tarihsel mekan kategorilerinde kullanildigi gérilmektedir. Tarih ders kitabi yazarlarinin
tarih 6gretim programinda yer alan kazanimi aktarirken cografi mekani, tarihsel anlati icinde
nedensellik iliskisini insa etmek, tarihsel kanit olarak siyasi tarih anlatisini desteklemek igin
kullandiklari séylenebilir.

Anahtar kelimeler: Tarih 6gretim programi, tarih dersleri, tarih ders kitaplari, cografi mekan.
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S:)ersafya, tarihe destek veren bilimlerdendir. Clnki gegmiste yasanan her olay mutlaka bir mekanda
gerceklesmistir (Baydil, 2011, s.11). Tarih, cografyaya olaylarin gergeklestigi ve gelistigi yer olarak bakmaktadir
(Oztiirk, 2016, s.105). insanlar her zaman mekana dayali siyaset gelistirmislerdir (Karabag, 2002). Bu ise tarihteki
bircok olayin meydana geldigi mekanin tarih anlatisi icinde sunulmasini gerektirmektedir. Yilmaz ve Tokdemir’'e
(2016, s.73) gore tarihi olaylari anlamak ve yorumlamak igin cografya bilmek bir gereklilik olarak ortaya
¢ikmaktadir. En ampirik kronikgi bile zamana ve mekana bicim vermek amaciyla anlatisal yapilar bulmak
zorundadir (Jenkins, 1997, s.25). Mekanla kurulan iliski, tarihsel olaylarin belirli bir yerde veya yerler arasinda
zaman iginde nasil yasandigini incelememizi saglar. Hareket ise zaman igindeki tarihsel olaylarin uzam veya yer
ile nasil baglantili oldugunu incelememizi ve daha iyi anlamamizi saglar. Son olarak, karakteristik 6zellikleri ile
mekan, zaman icinde insanhgin dramini hatirlatmaya devam eder (Stoltman, 1988). Ayrica tarihsel okuryazarhk
acisindan cografya, zamanin ve kronolojinin anlaminin farkina varmada, sebep ve sonucu analiz etmede, degisim
ve sirekliligin nedenlerini anlamada, siyasi ¢ikarimlarla birlikte kolektif gegmis olarak tarihin farkina varmada,
hassas bir tarihsel empati duygusu gelistirmede, tarihte din, felsefe ve diger bliylk inang sistemlerinin nemini

anlamada rol oynar (Stoltman, 1988, s.9-11).

Baska bir deyisle cografya ve tarih, birbirleriyle tarihsel gelisme ve olaylari gormek ve anlamak igin gerekli olan
temel yaklagimlar, bilgiler, kavramlar ve beceriler nedeniyle ayrilmaz bir sekilde baglantilidir. Cografi yeterlilik ve
tarihsel 6grenme igin gerekli bilgi yeterliligi, tarihin nitelikli 6gretimi ve 6grenimi icin gereklidir. Stoltman (1988,
s.12) Kaptan John Smith'in sozleriyle bu durumu soyle agiklamaktadir: “Tarih yazacagim. Baslamadan o6nce,
cografyaya bakacagim, ¢linki tarihsiz cografya hareketsiz bir ceset gibidir, bu ylizden cografyasi olmayan tarih,

belirli bir yere sahip olmayan bir serseri ruh olarak dolasir.”

Hem teorik hem de metodolojik araglari kullanarak ve sosyal uygulamalari tam olarak gézlemleyip tanimlayarak,
"mekan" teriminin anlamsal olarak kiigimsenme yollarinin Ustesinden gelebilirsek, bu sadece basit, jeo-uzamsal
bir mekdn anlayisindan uzaklasmakla kalmaz, ayni zamanda sosyal iliskilerin karmasikhigini gértntr kilan
farkhhklari, ortismeleri, eszamanhliklari ve kopmalari tanir. Tarihin kritik bir sosyal bilim olarak potansiyeli, hem
mekansal dizenlerin hem de zamansal sureglerin farklilastirilmis analizinde, esit olarak ve ilgili sdylem ve

uygulamalarin analizinde yatmaktadir (Susanne, 2019).

Cografi mekan ve zaman arasindaki iliskinin temelinde Immanuel Kant'in fikirleri/felsefesi yer alir. “Mekan ile
zaman belirisin bigimleridirler veya belirenin kendini sundugu bicimdirler. Aslinda bu kolay anlasilabilir; ¢linki
mekan ile zaman kuskusuz bir beliris bicimidirler ama bu beliriste 6zgiil bir birlik s6z konusu degildir. Belirenler
hep cesit cesit seylerdir; beliris her zaman bir cesitliligin belirisidir” (Deleuze, 2000, s.37). Belirisin bicimleri,
gecmisin olmus ve bitmis olaylari olarak yani gegmisin 6ykisii ve/veya bugiinde insa edilisi olarak tarihe, olayin
oldugu yer baglaminda da cografi mekana referans verir. “Oyleyse zamanda ve mekanda belirenin cesitliligi ile
zaman ile mekanin kendi gesitliliklerini birbirinden ayirt etmek gerekir. ilk cesitlilik, mekanda ve zamanda beliren

cesitliligi ampirik cesitlilik adini alacaktir; ikinci ¢esitlilik mekanin kendisinin veya zamanin kendisinin cesitliligi a-
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priori gesitlilik olacaktir. Mekanin gesitliligi. Zamanin gesitliligi. Zaman ile mekanin a-priori gesitliligi sunulus
bicimlerini olustururlar. Ampirik cesitlilik ise belirene aittir” (Deleuze, 2000, s.37). Boylelikle ortaya ¢ikan a-priori

cesitlilik ve ampirik cesitlilik dogasi geregi tarih ile cografyayi igice kilar.

Kant’a (1839, s.427) gore tarih ve cografya, zaman ve mekan odakh algiyr arttirmaktadir. Kant (1839 s.428), bu
algisal durumu su sekilde agiklamistir: “Cografya, doganin, daha dogrusu tim yerkiirenin agiklanmasi anlamina
gelmektedir. Cografya ve tarih, algimizin tim kapsamini doldurur; cografya mekanla, tarih zamanla ilgili olanin.”
Zaman odakli alginin gegmisin bilgisi olarak sunulmasinda ve insa edilmesinde cografi mekanin kullanimi Kant’in
a-priori gesitliligine referans verir. Modern tarihyaziminin doga bilimlerine dykiinerek tanimlamaya ¢alistigi
nesnel tarihsel bilginin ortaya cikartiimasinda cografi mekan temel baglamlardan birini olusturmaktadir.
Ranke'nin, ge¢misi yargilamak degil, onu, "gercekte nasil olduysa (wie es eigentlich gewesen)" rapor etmek
amacinda oldugu s6zii tarihe dair nesnellik ve genel gegerlilik iddialarinin disavurumudur. Bu baglamda ge¢misi
oldugu bittigi sekliyle yazmanin araglari glindeme gelir. Bu araglar, gegmisin kaynaklari olarak ge¢misi oldugu
sekliyle yazmak icin yeterli gorinse de tarihsel bilginin gercekligini saglamada cografi mekanin kullanimini
engellemez. Zaman ve kronoloji, tarihgi tarafindan kurgusal olarak insa edilen ampirik gesitlilige dénlismustir.
Tarihsel olayin gergekliginin temel kategorisi cografi mekan haline gelmektedir. Olayin oldugu mekan olarak
cografi mekan, buglin de gegmisin gercekliginin yegane gostergesidir. Cografi mekanin tarih anlatisini gergekligin
ve yasanmisligin bir parcgasi haline getirmesi Kant'in (2001, s.71) “...salt duyusal géri uzam ve zamandir”
onermesini hatirlatir. Diger taraftan Montesquieu da tarihin iklim ve cografyadaki farkliliklardan beslendigini
disinmektedir. Tarihsel olaylarin agiklamasi, doga dlinyasinin olgularinda araniyordu. Montesquieu insan
yasamini, dogadaki yasamin baska bir hali degil, cografya ve iklim kosullarinin bir yansimasi olarak tasarliyordu
(Collingwood, 1990, 5.92). Bu durum gegmisin tekil olaylarinda nedensellik iliskisini cografya araciligiyla kurmak

anlami tagimaktadir.

Cografi Mekan

Latince kdkeni spatium olan ve ingilizcede “space” olarak gecen mekan, Ortacagdan beri kullanilan bir terimdir.
ilk anlami uzanti, mesafe ve uzaklik seklindedir. Bu anlayis, mekani uzay seklinde géren anlayisla benzerlikler
gostermektedir (Agnew, 2005). TDK’ya gére mekan; yer, bulunulan yer, ev, yurt ve uzay olarak gecmektedir.

Mekan cografyanin temel arastirma konusunu olusturmaktadir.

Mekan, insanin yasayabildigi, butlin faaliyetlerinin gergeklestirildigi tim deneyimlerinin yasandig1 yerdir. Bir
mekan bilimi olan cografya 6teden beri, insanin deneyimleri ve varhgi ile zenginlestirdigi yere 6nem vermistir.
Konu alani olarak yeri incelemek cografyanin birincil amaci olmustur (Tiimertekin ve Ozgiic, 2006). Mekan,
modern cografyanin en temel kavramidir. Bu nedenle mekanin tanimi, kullanimi, gesitliligi hangi baglamlarda

nasil kullanildiginin 6gretimine 6zel 6nem gosterilmelidir (Bilgili, 2016, s.8).

Oztiirk (2016) mekani farkli kullanim bicimlerinden hareketle mutlak (fiziki) mekan, gérece mekan, “yer” olarak

mekan, tarihi mekan, imge mekan olarak siniflandirmistir. Lefebvre (2014) ise mekani sosyolojik bir yaklasimla
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yasanan, algilanan ve tasarlanan mekanlar olarak siniflandirmistir. Bu mekan tirleri herkes igin kesin ve ayni
anlama gelmemektedir. Diger taraftan mekan, artik zamandan ayri disiintilememektedir. Gegmiste olaylarin
gectigi zamana daha kuvvetli vurgu yapilirken mekanin daha arka planda oldugu gorilmektedir. Ginimuzdeki
anlayis ise mekanin zamanin 6nline ge¢mesinden gok zaman ve mekanin birlikte ele alinmasi seklindedir (Bilgili,

2016, s.11).

Sosyal bilimlerde cografi mekan, pozitivist paradigmanin kesin, somut, sinirlari belli geometrik ve edilgen olan
mekan degil; farkl kiltirlerin, toplumsal sireglerin, politik ve ideolojik slreglerin slizgecinden gegirilerek

yaratilan ve insa edilen mekandir (Cresswell, 2008, s.53).

Uluslararasi iliskilerden, kent g¢alismalarina, gog ve kiltlr arastirmalarina varincaya dek tim sosyal bilimlerde
“mekansal okuma” ya da “mekani okuma”; sosyal siirecleri anlamak ve ne yone dogru seyredecegini kestirmek
icin gerekli bir girisim olarak goriilmektedir. Dolayisiyla mekansal siireglerin kendisi sosyal slireglerin belirleyeni,
ayni paranin farkli yazi olarak algilanmaktadir. Bu nedenle sosyal siiregleri, gerceklestikleri mekanin baglamindan
bagimsiz dislinemeyiz. Mekani bagimsiz ve edilgen kabul etmek; ekonomik ve sosyal siireclerden bagimsiz
oldugunu iddia etmek yanilgidir. Aksine mekana, sosyal ve ideolojik Gretim alani olarak mekan, materyal Uretimi
olarak mekan, ¢ok boyutlu iliskilerin olusturdugu ag olarak mekan goéziyle bakmak gerekir (Harvey, 1969; Soja,

1989).

Tarih boyunca insanhgin yasadigi mekani ve ge¢misini bilmesi, tarihin lzerinde yazildigi cografi mekanin
ozelliklerinin degerlendirilebilmesi ile miimkiin olmustur. Bu ise tarih ve cografya bilgilerinin, tarihin tzerinde
yazildigi mekan ile sentezlenmesini ve ilgili derslerin 6gretim planlarinin hazirlanmasinda bir entegrasyonu gerekli
kilmaktadir (Akkus ve Meydan, 2013, s.15). Diger taraftan mekanin gec¢misi de mekanin tarihi olarak
tanimlanmakta, zaman ve mekan kategorileri arasindaki iliski gift tarafli bir okumaya uygun hale gelmektedir. Bu
haliyle “cografya da toplumun mekansal incelemesi veya toplumun mekan aracili§lyla incelenmesi olarak
gozikmektedir” (Braudel, 1992, s.171). Boylelikle cografi mekan sadece tarihle degil ayni zamanda sosyoloji ile

de iliskili hale gelir.

Tarihyaziminda Mekanin Kullanimi

Tarihyazimi ve mekan arasindaki iliski tarihyazimi yaklasimlariyla dogrudan iliskilidir. Tarihyazimini gegmisten
giinimiize dogru “Modern Oncesi Dénem”, “Modern Dénem” ve “Postmodern Dénem” olarak ele almak

mimkiindir (Simsek ve Pamuk, 2016, s.24).

Modern dncesi donemin temel 6zelligi, tarih anlatisinin rivayetci ve didaktik 6zellikler tasimasidir. Bu 6zelliklere
ek olarak genel itibariyla donglisel zaman anlayisinin 6zelliklerinin belirgin oldugu soylenebilir. Donglisel zaman,
yasam pratiginin disavurumu olarak tarihin rastlantisal olarak belirli formlara gore tekrar ettigini ifade eder
(Simsek ve Pamuk 2016, s.24). Yine bu dénemde ortaya ¢ikan tek tanrili dinler dongusel tarih anlayisini, bir

baslangici (yaratilis) ve bir bitisi (kiyamet) olan ¢izgisel tarihe donistirmastir. Cizgisel tarih anlatisinin ortaya
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¢ikisi ayni zamanda tarihsel anlati icinde teolojik nedensellik iliskisinin kullanimi anlami tagimaktadir. Modern
oncesi donemde mekanin kullanim 6zelliklerinde ise efsane temelli evren tasavvurunun ve teoloji temelli evren
tasavvurunun izlerini gérmek mimkindir. Mekan, efsanenin ve teolojik bilginin gercgeklestigi yer olarak
tanimlanmistir. Nitekim Heredot'un (1973, s.236) su cumlesi mekani kullanma bigimleri bu o6zelligi
barindirmaktadir: “Gene bana 6yle gelir ki, ... Moiris Gélii'niin alt yaninda ve 6zellikle Delta adi verilen bélgede
yerlesmis olan Misirlilar, giderek Nil tasmalarindan yoksun kalacak ve ileride Yunanhlarin da basina gelecek olan
akibete mahkim olacaklardir.” Benzer bicimde bu durumla értiisen bir 6rnek de Taberi'nin (1991, s.21) “Onlar,
ellerindeki Tevrat'in ifadesine dayanarak Adem’den Peygamber Muhammed (s.a.v)’'in Mekke'den Medine'ye
hicretine kadar, 5992 yil ve birka¢ ay ge¢mis oldugunu séylerler.” ifadesinde “mekani kullanim bigimleri” olarak
karsimiza ¢ikmaktadir. Oguz Destan’'nda da mekanin kullanimi efsanenin gerceklestigi yer olarak asagidaki

sekilde kullanilmigtir.

“Tlrk tarihgileri ve dili ¢abuk rdviler séyle anlatirlar: Nuh Peygamber (as) yeryiiziinii ogullari
arasinda béliistiirdigi zaman biiyiik oglu Yafes’e Dogu illeri ile Tiirkistan’i ve o taraflari verdi.
Yafes, Tiirklerin deyisine gére Olcay Han diye lGkép alir. O gbgebe olarak yasiyordu. Yaylaq ve
qislaq’i Tiirkistan’da olup yaz aylarini ipang sehri yakinlarindaki Ortaq ve Kiirtag’da, kislari da ayni
yérelerdeki, (Qaraqurum diye meshur olan) Qaraqum’daki Borsuq adli yerde gegiriyordu.” (Togan,

1982, 5.17).

Tarihyazimindaki modern dénem ise tek tanrli dinlerin gizgisel tarihe donistiirdigl zaman anlatisinin
sekilerlesmesine karsilik gelir. Teoloji temelli evren tasavvuru yerine insa edilen bilim/us temelli evren tasavvuru,
baslangici ilk insan olarak tanimlar ve bitisi sonsuzluga donistiirerek ilerleme paradigmasiyla ¢izgisel tarih
anlatisini 6rtustirdr. Pozitivist bilim paradigmasinin yansimasi olarak pozitivist tarihyazimi nesnellik iddiasinin bir
Uriind olarak ortaya ¢ikmaktadir. Kant'in ampirik gesitlilik olarak tanimladigi bu sunus bigiminin nesnellik 6zelligi
tasimasi i¢in pozitivist tarihyazimi zaman, mekan ve kaniti kullanir. Tekil olayin gerceklestigi zaman, tekil olayin
gerceklestigi yer ve birincil elden kanitlar tarihgi tarafindan Uretilen insanin yani tarihsel metnin gergeklikle
ortlismesinin temel argiimanini olusturur. “Bliyiik adamlarin/siyasi tarihin egemen oldugu bu yaklagim bigiminde
zaman ve kanit, ana argiimani gerceklige yakinlastirirken mekan da olayin gerceklestigi zamanda fon olarak
baglami Gretmektedir.” (Pamuk ve Pamuk, 2019, s.433). Yani mekanin pozitivist tarihyaziminda karsiliginin,
savaglarin ve anlagmalarin yapildigi yer isimlerinde, fetih ve toprak kayiplarinda isim olmaktan 6teye gecemedigi
gorilmektedir. Diger taraftan isim olarak cografi mekanin kullanilmasinin pozitivist tarihyazimi agisindan soyle
bir 6nemi vardir. Ontolojik olarak geri gelemeyecek zamanla, seyrelerek ve o glinlin egemenlerinin yapip
ettiklerini ifade eden birincil elden kanitlarla nesnellik iddiasi tasiyacak tarih anlatilarini kurmak zor
gozikmektedir. Tarihsel anlatilar insa edilirken tekil olaylar birbirine nedensellik iliskisiyle baglanir ve
¢ikarimlarda bulunur. Diger taraftan ontolojik olarak hala lzerinde yasanilan mekanin varligi tarihsel anlatilari
gercek kilacak temel bir role sahiptir. Nitekim pozitivist tarihyaziminda mekanin kullanim 6rnekleri ne sadece
tarihsel metinlerdir ne de tarih ders kitaplaridir. Kiltir endistrisinin tim araglariyla Gretilen tarihsel bilgiyi

bugiline tanidik hale getiren cografi mekanin kullanimidir.
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Tarih yazimindaki postmodern dénem ise postpozitivist tarihyazimina karsilik gelmektedir. Pozitivist bilim
paradigmasinin nesnellik iddiasi ve genel geger dogru bilgiye ulasma iddiasi elestiriye ugramis ve bu paradigmaya
oykinen pozitivist tarihyazimi da postpozitivist tarih yaklasimina donismistir. Béylece pozitivist tarihyaziminin
bilimsel genellemelere ulasma ve teoriler olusturma anlayisi, postmodern tarih yaklagiminda tarihin salt
metodolojik kurallara baglanamayacagi anlayisina dontismustir (Dilek ve Alabas, 2010). Boylece postpozitivist
tarihyaziminda mekanin kullanimi temel ¢ergeveye oturmus ve yerel tarihle daha da 6n plana ¢ikmistir. Cografi
mekan kullaniminin ilk érnekleri, mekanin tarihinin Annales Ekolil tarafindan farkli disiplinler (sosyoloji, iktisat,
psikoloji vb.) cercevesinde incelenmesi ve Yeni Tarih’in tartisiimaya baslanmasidir (Pamuk ve Pamuk, 2019,
s.437). ikincisi ise siyasal tarihin/biiyiik adamlarin tarihinin yerine mikro tarihin ve giindelik yasamin tarihine dair
tarihgilerin metinler Gretmesidir. Annales Ekoll, cografi mekani akiskan olmayan tarihin bir pargasi olarak
gorirken, mikro tarih calismalari ise cografi mekani anlamanin bir pargasi olarak gormektedir. Burke (2002, s.24)
tarihyazimindaki degisimi soyle aktarir; “ilk olarak, olaylardan olusan geleneksel anlatinin (narrative of events)
yerini sorun odakl bir analitik tarih alr. ikinci olarak, esasen siyasete odaklanan bir tarihin yerine insan
faaliyetlerinin tamamina egilen bir tarih geger. Ugiincii olarak, sézii edilen bu iki amaci gergeklestirebilmek
gayesiyle, diger disiplinlerle -cografya, sosyoloji, psikoloji, ekonomi, dilbilim, antropoloji vb.- ishirligi yapmaya
onem verilir.” Boylelikle cografi mekan, ge¢cmisin yasanmisliklarinin Gzerinde deneyimlendigi bir alan olarak

tarihin merkezine yerlesir.

Lefebvre (2014, s.25) cografi mekanla tarihin i igeligini soyle agiklar: “Mekan kavrami zihinsel olanla kdltirel
olani, toplumsalla tarihseli birbirine baglar. Karmasik bir stire¢ olusturur: (yeni, meghul mekanlarin, kitalarin ya
da evrenin) kesfi; (her topluma 6zgli mekansal 6rgitlenmenin) Uretimi; (yapitlarin: manzaranin, anitsalligi ve
dekoruyla birlikte sehrin) yaratilmasi. Bu, evrimsel ve (dogusla birlikte) genetik olarak islese de bir mantigi vardir:
ayni-zamanliligin genel formudur bu mantik; ¢linkii her mekansal diizenleme, zekanin Ust Uste binmesine ve
eszamanhhgl Ureten Ogelerin maddi olarak bir araya gelisine dayanir.” Bu haliyle cografi mekdn sadece
tarihyaziminin bir konusu degil ayni zamanda yerel tarih araciligiyla tarih 6gretim programlarinda yer alan tarihsel
disinme becerilerinin kazandirilmasinda hem tarih 6gretim programlarinin hem de tarih ders kitaplarinin konusu
haline gelmektedir. Kimi zaman ulus anlatilari icinde kurgulanan cografi mekan (Hladnik ve Fridl, 2012) kimi

zaman da ge¢misi nesnel tarih anlatisi haline getirmek icin kullaniimaktadir.

Bu aragtirmanin amaci, 2018 6gretim programi degisikligi cercevesinde hazirlanan 9, 10 ve 11. sinif tarih ders
kitaplarinda cografi mekanin kullanimin temel 6zelliklerini ortaya ¢ikarmaktir. Boylelikle cografya ve tarih
arasinda var oldugu kabul edilen iliskinin temel kesisim alani tarih ders kitaplarindaki gostergeler lizerinden
ortaya konulmaya caligsilacaktir. Bu ¢ergevede arastirmanin problem cimlesi, “Tarih ders kitaplarinda cografi
mekanin kullanim 6zellikleri nelerdir?” olarak belirlenmistir. Arastirmanin alt problemlerini ise su alt problemler
olusturmaktadir:

a) Tarih ders kitaplarinda cografi mekan nasil kullaniimaktadir?

b) Tarihyazimi agisindan tarih ders kitaplarinda cografi mekanin kullanim 6zellikleri nelerdir?
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YONTEM

Arastirma Deseni

Bu arastirmada nitel arastirma desenlerinden durum calismasi kullaniimistir. Durum ¢alismasi, egitimin gesitli

|ll

konularini anlamada 6zellikle “nasil” ve “nigin” sorulari yoneltildiginde tercih edilen bir yontemdir (Ekiz, 2009,
s.46). Ayrica durum c¢alismasiyla bir duruma iliskin etkenler (ortam, bireyler, olaylar, stiregler, vb.) butiinctl bir
yaklasimla arastirilir, ilgili durumu nasil etkiledikleri ve ilgili durumdan nasil etkilendikleri Gizerine odaklanir
(Yildinnm ve Simsek, 2008, s.77). Durum ¢alismasiyla tarih ders kitaplarinda yer alan mekanin kullanim 6zellikleri

ortaya cikariimistir.
Veri Toplama Araglari

Arastirmada, nitel arastirma desenlerinden durum ¢alismasinda kullanilan veri toplama araglari igerisinde yer
alan dokiiman incelemesi kullanilmistir. Dokiiman incelemesi baglaminda, egitim alaninda ders kitaplari, program
(mUfredat yonergeleri) veri kaynagi olarak kullanilabilir (Yildinm ve Simsek, 2008, s.188). Arastirmanin
orneklemini, Tablo 1’de yer alan 2018 yilinda Milli Egitim Bakanligi (MEB) tarafindan yayinlanan ders kitaplarinin

Uniteleri olusturmaktadir.

Tablo 1. incelenen Tarih Ders Kitaplari ve Uniteler

Ders Kitab Uniteler

Tarih ve Zaman

insanhigin ilk Dénemleri

Orta Cag’da Diinya
9. Sinif Tarih Ders Kitabi ilk ve Orta Caglarda Tiirk Diinyasi

islam Medeniyetinin Dogusu

Tirklerin islamiyet’i Kabulii ve ilk Tiirk islam Devletleri

Yerlesme ve Devletlesme Siirecinde Selguklu Tirkiye’si
10. Sinif Tarih Ders Kitabi Beylikten Devlete Osmanl Siyaseti (1302-1453)

Dinya Gict Osmanli (1453-1595)

Degisen Diinya Dengeleri Karsisinda Osmanli Siyaseti (1595-1774)
11. Sinif Tarih Ders Kitabi Uluslararasi iliskilerde Denge Stratejisi (1774-1914)

Verilerin Analizi

Arastirmanin verileri betimsel analiz ve igerik analizi ile analiz edilmistir. Betimsel analiz, elde edilen verilerin
arastirmaci tarafindan tespit edilen temalara gore kisa Ozetler halinde yorumlanmasi ve degerlendirilmesini
iceren bir veri analiz tartdir (Yildinm ve Simsek, 2013). Bu kapsamda betimsel analiz yoluyla tarih ders
kitaplarinda cografi mekanin kullanim ozellikleri tespit edilmis ve kullanim sikliklarina dair frekanslar elde
edilmistir. icerik analizi, “hacimli olan nitel materyali alarak temel tutarliliklari ve anlamlari belirlemeye yénelik
herhangi bir nitel veri indirgeme ve anlamlandirma ¢abasi girisimlerini ifade etmek icin kullanilir (Patton, 2014,
5.453). icerik analiziyle veriler anlamli temalar gergevesinde tartisiimistir. Verilerin analizinde “Maxqda 11” nitel
veri analiz programindan yararlaniimistir. icerik analizinde verilerin kodlanmasi, temalarin bulunmasi, kodlarin ve

temalarin dizenlenmesi, bulgularin tanimlanmasi ve yorumlanmasi asamalari izlenmistir. Bulgularin sunumu
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sirasinda alt temalara iliskin ders kitabindan alintilara yer verilmistir. Arastirmanin inandiricihgini saglamak igin
kodlardan hareketle olusturulan temalar uzman gorisiine sunulmus ve alinan doniitlere gore son halini almistir.

Arastirmanin aktarilabilirligini saglamak icin de ayrintili betimleme yaklasimi tercih edilmistir.

BULGULAR

Arastirmanin bulgulari, “Tarih Ders Kitaplarinda Cografi Mekanin Kullanimi ve Tarih Yazimi Agisindan Cografi

Mekanin Kullanimi” basliklari altinda yorumlanmugtir.

Tarih Ders Kitaplarinda Cografi Mekanin Kullanimi

Tarih ders kitaplarinda cografi mekanin kullanimi frekanslari ile birlikte Tablo 2’de gosterilmistir.

Tablo 2. Tarih Ders Kitaplarinda Mekanin Kullanimi Betimsel Analiz Tablosu

Kategori Frekans Alt Kategori Frekans

Yer Olarak Mekan 281

Mutlak Mekan 99

Goreceli Mekan 84 Betimleyici Mekan 27
Genelleyici Mekan 20

imge Olarak Mekan 23 Soyut Mekan 8

Hafiza Mekani 32

Kutsal Mekan 23 Teolojik Kutsal Mekan 12
Sekuler Kutsal Mekan 4

Jeopolitik Mekan 18

Tarihsel Mekan 16

MEB tarafindan yayimlanan 9, 10 ve 11. sinif tarih ders kitaplari incelendiginde tablo 2’de goruldigu tizere cografi
mekanin “yer olarak mekan, mutlak mekan, géreceli mekan, imge olarak mekan, hafiza mekani, kutsal mekan,
jeopolitik mekan ve tarihsel mekan” kategorilerinde kullanilmistir. Bu kategoriler icerisinde “géreceli mekan” ve
“kutsal mekan” kategorilerinin iki alt kategoriye ayrildigi ortaya ¢ikmistir. Bu alt kategoriler “géreceli mekan”

AWM

kategorisinde “betimleyici mekan ve genelleyici mekan” iken “kutsal mekan” kategorisinde “teolojik kutsal
mekan ve sekiler kutsal mekan” alt kategorileridir. Tarih ders kitabi yazarlarinin ders kitabi anlatisini
olustururken cografi mekani konunun sunus bicimine uygun olarak kullandiklari gérilmektedir. Baska bir ifadeyle
tarih ders kitabi yazarlarinin tarih 6gretim programinda yer alan kazanimi aktarirken cografi mekani, insa ettikleri

anlatiyi destekleyici bir bicimde kullandiklari séylenebilir.

Asagida tarih ders kitaplarinda 6ne ¢ikan “yer olarak mekan, mutlak mekan, géreceli mekan, imge olarak mekan,

AN

hafiza mekani, kutsal mekan, jeopolitik mekan ve tarihsel mekan” kategorileri degerlendirilmistir.
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Yer Olarak Mekdn

Tarih ders kitaplarinda cografi mekanin kullanim o6zelliklerine bakildiginda yer olarak mekan kategorisinin 6ne
ciktig gorulmektedir. Yer olarak mekan, anlati igerisinde gegmisin bilgisinin gerceklikle kurdugu iligkide énemli
bir yere sahiptir. Tarih ders kitabi yazari tarafindan olayin gectigi yerin adini dile getirmek anlatinin gergekligine
dair yapilan vurguyu ifade etmektedir. Mutlak mekana gore yer olarak mekan daha somut dgeler icermesi
acisindan (Oztiirk, 2016, s.110) tarih anlatilarinda daha kullanish géziikse de temelde yer olarak mekanin insan
deneyimini icinde barindirmasi ve yasanmighgi hatirlatmasi agisindan tarih ders kitaplari yazarlari tarafindan
tercih edildigi diisiiniilmektedir. Ornegin Anadolu’daki tarih 6ncesi déneme dair anlatida yer olarak mekanin
kullanimi, 6grencilere tanidik gelmesi icin Diyarbakir ve Malatya’ya referans verilerek dile getirilmistir. Bununla
ilgili ders kitabindan bir 6rnek su sekildedir: “Anadolu’daki bir¢ok yerlesim bélgesinde yapilan kazi ¢alismalari
sonucunda MO 9000’lerden itibaren iireticiligin basladigi gériilmektedir. Cayénii Hoyiigii (Diyarbakir) ve Cafer
Héyiik (Malatya) yerleskelerinde diinyanin en eski budday tiirlerinden birisi olan “Emmer evcil bugdayi”nin
bulunmasi buna érnektir. Ayrica MO 8.500’lerde Urfa ve Diyarbakir cevresinde bugday tariminin baslamis olmasi,

tahilin ana vataninin Anadolu oldugunu ortaya koymaktadir” (MEB, 20183, s.30).

Benzer bicimde insanligin ilk ddnemine dair anlatida yer olarak mekanin kullanilmasi kavram 6gretimi agisindan
Ogrencilerin bildigi yerleri kullanarak mekana dair yabancilagmanin yerine tanikligi kullanarak tarihsel anlatiyi
gerceklige baglamaktadir. Ornegin bir ders kitabinda bu durum su ciimlelerle gériilmektedir: “Antakya ve Tarsus,
Hristiyanhdin ilk déneminde énemli bir role sahiptir. Hz. [sa’dan sonra Kudiis’teki Hristiyanlar baski ve takip altina
girince Antakya ¢ok gtivenli bir propaganda ve siginma yeri héline gelmistir. ... Antakya, Anadolu’nun ¢evresindeki
cografyalar igin Hristiyanlidin agilan bir kapisi hdline getirmistir.” (MEB, 2018a s.46). Ayrica 68rencilerin tarihsel
imgeleminde yer almayan ilk Anadolu Beyliklerinin yer aldigi tarihsel anlatida yer olarak mekanin kullanimi
kolektif gecmisi bugline baglayarak ortak aidiyete vurgu yapmasi bakimindan énem tasimaktadir. Bu konuda bir
ders kitabinda gegen ifadeler su sekildedir: “Anadolu’nun yurt tutulmasi baglaminda Malazgirt Savasi tam bir
déniim noktasi olmustur. Kisa bir siire icerisinde Anadolu’da; Danismentliler (Sivas-Tokat-Kayseri), Mengiicekliler
(Erzincan), Artuklular (Mardin), Saltuklular (Erzurum), Dilmagodgullari (Bitlis-Erzen), Ahlatsahlar-S6kmenliler
(Ahlat-Ercis-Van) ve Caka Beyligi (izmir) gibi beylikler kurulmustur” (MEB, 2018b s.19). Yer olarak mekanin bu
kullanim ozelligi harita ile desteklenerek anlati gerceklikle ortusiir hale getirilmektedir. Yer olarak mekanin
kullanimi 6grenciler icin sadece harita lzerinde bir yer olarak kalan sehirleri, siyasi tarih anlatisi icinde sadece
tarihsel imgelemin bir pargasi haline getirmekle kalmayip, ayni zamanda tarih anlatisinin gergeklestigi mekana
referansla siyasal hakimiyet sinirlarini ifade ederek tarihsel anlatiyi giglendirmektedir. 10. sinif ders kitabindaki

Caldiran Savasi anlatisi bu baglamda 6rnek olarak gosterilebilir.

“..Yavuz Sultan Selim; ordusunun top arabalari, yeniceri ve azeblerce siki sekilde korunan
merkezinde yerini almistir. 23 Agustos 1514 giinii yapilan savasta Osmanli ordusu, devreye sokulan
toplar ve tiifekli yeniceri birliklerinin etkisiyle Sah ismail’in atli siivarilerini dagitmisti. Sah ismail’e

istiinlik saglayarak Tebriz'e giren Yavuz, burada adina hutbe okutmustur. Sah Ismail’in
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Horasan’dan Tebriz’e zorla getirdigi tiiccar, sanatkér ve ilim insanlarini Istanbul’a géndermistir.”

(MEB, 2018b, 5.136).

Tarih ders kitaplarinda yer olarak mekanin kullaniminin bir baska baglaminin da siyasi tarih olaylarinin
sonuglarinin somutlastirilmasi oldugu sdylenebilir. Nitekim 1877-1878 Osmanli-Rus Savasl sonunda imzalan
Ayastefanos Antlasmasi’nin maddelerinin yer olarak mekanin kullanimiyla somutlastirdigi ders kitabina su sekilde
yansimistir: “Ayastefanos Antlasmasi’nin maddelerine gére Romanya, Sirbistan ve Karadag’in bagimsizhiklari
taninarak Osmanli Devleti’nden ayrildi. Blyiik Bulgaristan Prensligi kurularak Osmanli Devleti’ne bagland.. ...
Kars, Ardahan, Batum ve Dogubeyazit Rusya’ya birakildi. Girit, Teselya ve Arnavutluk’ta islahatlarin yapilmasi

karar altina alindi” (MEB, 2018c, s.104).

Yer olarak mekanin kullanimi sadece siyasi tarih anlatisiyla sinirli degildir. Tarih ders kitabi yazarlarinin siyasi
tarihe dair aktardig1 anlati yetersiz kaldiginda kdltir tarihine dair bilgilerle desteklendigi ve bu bilgilerin de yer
olarak mekanin kullanimi ile guglendirildigi soylenebilir. 10. sinif tarih ders kitabindaki (MEB, 2018b, s.20)
asagidaki Artuklu anlatisi bu dogrultuda degerlendirilebilir:

“Artuklular, Mardin merkezli olarak 1102’de kurulmus ve 1231’e kadar Mardin, Hasankeyf, Harput
olmak tizere ii¢ kol hdlinde varligini siirdiirmistiir. ... Bu dénemde Diyarbakir, Mardin gibi biiyiik
merkezlerde, ilim gelismis ve Cezeri gibi ilim adamlari 6n planda tutulmustur. ... Artuklular
Dénemi’nde yasayan, bilim ve teknoloji alaninda gercgeklestirdigi olaganiistii buluslarla taninan
Cezeri, elektrigin henliz kullaniimadigi dénemde sadece su ve mekanik pargalar ile calisan makineler

yapmistir.”
Mutlak (Fiziki) Mekén

Tarih ders kitaplarinda cografi mekanin kullanim 6zelliklerine bakildiginda mutlak mekan kategorisinin de siklkla
kullanildigi gérilmektedir. Yer olarak mekandan farkh olarak mutlak mekanin tarih ders kitaplarinda nedensellik
iliskilerini ortaya koymak icin kullanildigi séylenebilir. Mutlak (fiziki) mekanin bahsi gecen bolgenin iklimi, yerytzi
sekilleri, yer alti ve yer Gstl kaynaklarina yaptigi vurgu bu baglamda tarih ders kitaplarindaki anlatiyi determinist
ozelliklere baglayarak nedensellik iliskisiyle giiclendirmektedir. Cogunlukla mutlak mekéan, yer olarak mekanla
birlikte kullanilarak yer olarak mekanin tanimlayici 6zelligi ile mutlak mekanin determinist 6zelligi tarih ders
kitaplarinda birlestiriimeye calisiimaktadir. insanligin ilk dénemlerinde yer alan “MO VII. yiizyilda Gediz ve Kiiciik
Menderes vadileri merkez olmak lizere Kral Giges zamaninda bagimsiz bir devlet hdline gelmistir” (MEB, 2018a,
5.47) seklindeki Lidya anlatisi bu iki kullanimin &zelliklerini tasimaktadir. ilk insanlarin verimli topraklara ve nehir
kenarlarina yerlesmesinin determinist bir tavir oldugu dnermesinden hareketle yer olarak mekanin kullanim
ozelliklerinin olmadigi bir anlati rasyonalize edilmeye ¢alisiimistir. Benzer bicimde 9. sinif tarih ders kitabinda yer

alan “ipek Yolu” anlatisinda da yer olarak mekanla mutlak mekan su ciimlelerde oldugu gibi birlikte kullanilmistir:

“Orta Cag’da Cin’den baslayip Tiirkmenistan’i gecip Hazar Denizi’ne ulasan ipek Yolu’nun bir kolu

da lran iizerinden Suriye’nin Lazkiye Limanr’’na ulasmustir. Diger bir biiyiik kolu ise Karakurum
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Daglarr’'ni asarak iran iizerinden Anadolu topraklarina girmistir. ... ipek Yolu insan eliyle acilmis bir
yol olmayip tabiatin ve iklimin hazirladigi genis vadi yataklari ile kervanlarin konaklamalarina

yarayacak vahalardan olusmustur.” (MEB, 2018a s.78).

Tarih ders kitaplarinda mutlak (fiziki) mekdn kimi zaman da tarih ders kitabindaki anlatinin gectigi gorece
tanimlanamayan mekanin sinirlarini belirlemek icin kullaniimaktadir. 9. sinif tarih ders kitabinda yer alan
islamiyet &ncesi Tiirk tarihi anlatisi “Basta Orta Asya olmak iizere Kafkaslar, Karadeniz’in kuzeyi ve Macaristan
Ovasr’ni igine alan genis bir sahada yasanmistir. ... Orta Asya, batida Hazar Denizi, kuzeyde Kirgiz bozkirlari ve
Altay Daglari, doguda Modgolistan ve Cin’in batisi (Dogu Tiirkistan), giineyde ise Tibet Platosu ve Hindukus Daglari
arasinda yer alir” (MEB,2018a, s.91) diyerek mutlak (fiziki) mekani ve yer olarak mekani kullanarak sinirlari
belirlemektedir. Benzer bigcimde kimi zaman bolgenin 6zelliklerini aktarmak igin mutlak (fiziki) mekan
kullanilmistir. Bu konuda bir 6rnek su sekildedir: “Orta Asya; Gobi, Taklamakan, Karakum gibi ¢éllerden, genis
bozkirlardan ve issiz diizliiklerden olusmustur. Ayrica biiyiik bir béliimii kapali havza olan Orta Asya’da yer yer
yliksekligi 7000 m’yi asan siradadlar, biytk cukurlar ve géller yer almistir’ (MEB, 2018a, s.97). Tarih ders
kitaplarinda yer alan nedensellik iligkisinin kullaniminda mutlak (fiziki) mekanin kullanildigi gériilmektedir. 9. sinif
tarih ders kitabinda Kavimler Gog¢l anlatisi bunun oOrneklerindendir: “IV. yiizyilin baslarinda Roma
imparatorlu§u’nun sinirlari disinda yasayan Germen kavimleri, gegcim kaynaklarinin yetersizli§i nedeniyle giineye
Roma imparatorlugu’nun Ren-Tuna nehirleri hattindaki sinirlarina yigilmistir” (MEB, 2018a, s.114). Ayrica tarih
anlatisi iginde yer alan savaslarin olus sekillerinde mekanin fiziki sartlarini ortaya koymak icin mutlak (fiziki)
mekan kullanilmaktadir. Buna érnek olarak tarih ders kitabinda gecen; “Biiyiik bir ordu ile Konya’ya dogru yola
¢tkan Bizans kuvvetleri 17 Eyliil 1176 tarihinde, Denizli yakinlarinda oldugu tahmin edilen Miryokefalon denilen
gecitte Selcuklu kuvvetleri tarafindan pusuya diisiriilerek yenilgiye ugratiimistir” (MEB, 2018b, s.23) cliimlesi

verilebilir.
Goreceli Mekdn

Tarih ders kitaplarinda cografi mekanin bir baska kullanim 6zelligi goéreceli mekandir. Géreceli mekan, tarih ders
kitaplarinda yer olarak mekanin ve mutlak (fiziki) mekanin kullanilamadigi tarih anlatilarinda, tarihsel anlatiya
aciklik getirmek ve anlatiyr detaylandirmak icin kullanilmaktadir. Baska bir ifadeyle tarih ders kitabinda tarihsel
anlatida mekanin yer olarak ve mutlak (fiziki) olarak tanimlanamamasi goreceli mekanin kullanimini zorunlu
kilmaktadir. Tarih ders kitaplarinda anlatinin zaman ve mekan lizerinden kurulmasi bu durumun ortaya ¢ikisinin
temel nedenini olusturmaktadir. Ayrica géreceli mekan siklikla tarihsel anlatinin gectigi mekani yer olarak mekan
ve mutlak (fiziki) mekanla birlikte tanimlamak icin kullaniimaktadir. Ornegin 9. sinif tarih ders kitabinda yer alan

Tolunogullari anlatisinda yer olarak mekan ve mutlak (fiziki) mekanla birlikte asagidaki sekilde kullaniimistir:

“Abbasilerin icinde bulundugu durumdan yararlanarak harekete ge¢cen Tolunoglu Ahmed, Suriye
Seferi sonunda batida Trablusgarp’tan doguda Firat Nehri‘'ne kadar olan topraklar lizerinde
hdkimiyet kurmustur. Tolunoglu Ahmed’in Suriye ve Filistin’i ele gegirmesi, Abbasi halifesini

harekete gegirmis Tolunoglu Ahmed’i Misir valiliginden azletmistir” (MEB, 2018a s.158).
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Benzer bigimde 10. sinif tarih ders kitabinda yer alan Selguklu Tirkiyesi anlatisinda tam olarak belirlenemeyen
mekan goreceli mekan kullanilarak su sekilde tanimlanmaya calisilmistir: “X1. yiizyilda Dogu Anadolu’da Ermeni
ve Siryaniler ile Orta Anadolu’da yasayan halk, Bizans’in adaletsiz idaresi nedeniyle Tiirklere karsi Bizans
imparatorlugu’nun yaninda yer almamstir. Bu yiizden Bizans, bu yiizyil baslarinda Dodu Anadolu’daki Ermeni
prensliklerini yikip buradaki halki kitleler hdlinde Orta Anadolu’ya siirmiistiir” (MEB, 2018b, s.16). Tarih ders
kitaplarinda 6zellikle devletlerin hakimiyet alanlari géreceli mekan kullanilarak tanimlanmistir. Ornegin 9. sinif

tarih ders kitabinda yer alan Kipgaklar anlatisi bu tiir kullanimin 6rneklerinden birisidir:

“Kipcaklar, Bati Kék Tiirk topluluklarindan olup kaynaklarda ¢ogunlukla Kumanlar adi altinda
anilmistir. Xl. ylizyilda Giiney Rusya’ya gelerek burayi ele geciren Kipgcaklar, Bizans’a karsi akinlar
diizenlemistir. Dogu Avrupa-Bati Sibirya bozkir bélgelerinin tamamini kapsayan bélge, islam

kaynaklarinda “Dest-i Kipcak” (Kipcak Bozkiri) adiyla anilmistir” (MEB, 2018a, 5.118).

Tarih ders kitaplarinda goreceli mekan kategorisi, betimleyici mekan ve genelleyici mekan olarak ikiye
ayrilmaktadir. Betimleyici mekanin bélgenin tarih anlatisi icinde temel 6zelliklerini yansitmasi agisindan tarih ders
kitaplarinda kullanildigi gorialmektedir. 9. sinif tarih ders kitabindan alintilanan su ifade betimleyici mekan

ozellikleri tagimaktadir:

“Chinling Daglari’'ndan ¢ikan nehir, bassehrin biitiin ¢evresini dolasir, tarlalari ve meyve bahgelerini
sular ve su degirmenlerini isletir. Bu yerde bes hububat yetisir. Zengin insanlar at eti yerler, geri
kalanlar ise sigir eti ve yaban kazi yerler. Onlar miiziklerinde kopuz kullanirlar. Onlar, samur kiirkii
postu, kege ve cicek motif islemeli elbise imal ederler. Kadinlar baslarina bir ¢esit sapka giyer.
Onlarin ddetlerine gére biiyiik bir kismi ata biner ve ok atarlar. Onlar, giimiis ve piringten yaptiklari
tiipleri su ile doldururlardi. Bu tiiplere basarak suyu fiskirtirlar yahut birbirlerine su atarak spor

yaparlar” (MEB, 20183, 5.99).

Genelleyici mekan ise goreceli mekanin genelleme 6zelligini tarih anlatisinin bir pargasi haline getirmektedir.
Tarih ders kitaplarinda ¢ogu kez Dogu, Bati gibi ifadelerin genelleyici bir bicimde kullanildigi gérilmektedir.
Nitekim 10. sinif tarih ders kitabinda yer alan Hagli Savaslari anlatisina ait su ifadeler buna 6rnek olarak verilebilir:
“Dogu diinyasi ile Bati diinyasi arasindaki miicadele, Hag¢li Seferleri’yle baslamamis olsa da bu seferler etkilesimi
st diizeye ¢ikarmistir” (MEB, 2018b, s.34). Benzer bicimde 9. sinif tarih ders kitabinda yer alan Hellenizm anlatisi
da genelleyici mekanin 6zelliklerini tasimaktadir. S6z konusu anlati su sekildedir: “Bu etkilesim sonucunda Yunan
kiiltiirti ile Anadolu, Misir, Pers ve diger kiiltiirler birbiriyle kaynasmistir. Bu sayede Dogu ve Bati kiiltiirlerinin
sentezi olan Helenizm adinda yeni bir kiiltiir ortaya ¢ikmistir. Helenizm, Asya ve Avrupa’da kurulacak

imparatorluklari etkilemistir” (MEB, 2018a, s.51).
imge Olarak Mekén

Tarih ders kitaplari tarihsel gecmisin bir sunum bicimidir. Tarih ders kitaplarinda ge¢miste yasanilan mekanin

kullanim bicimlerinden imge olarak mekan, tarihsel imgelemin bir disavurumu olarak yer almaktadir. Tarih ders
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kitaplarinda gegmisin 6grencilerin zihninde imgelem olarak insasi icin minyatir, graviirler ve temsili resimler
kullaniimistir. Asagida yer alan resim 1 araciligiyla 6grencilerin zihninde istanbul kusatmasina dair tarihsel

imgelem “imge olarak mekanin kullaniimasi” ile olusturulmaya cahsiimistir.

Resim 1. Istanbul Kusatmasi (MEB, 2018b, s. 127)

Tarih ders kitaplarinda cografi mekanin bir baska kullanim 6zelligi de hafiza mekanidir. Hafiza mekani cografi yeri
belli olan geg¢misin yasanmishgini katmanh olarak hatirlatan bir mekandir (Nora, 2006). Tarih ders kitaplarinda
hafiza mekanlari, gecmisin yasanmishgini ifade etmek icin kullaniimaktadir. Bunun icin genellikle fotograflar
kullaniimistir. Temelde islami 6zelliklerin 6n planda oldugu gériilmekle birlikte tarih konulari itibariyla dini 6zellik
tasimayan hafiza mekanlari da tarih ders kitaplarinda yer almaktadir. Asagida 9. sinif tarih ders kitabindan hafiza

mekanina dair iki 6rnek yer almaktadir (Resim 2-3).

Resim 2. Kurtuba Camisi (MEB, 2018a, s. 153) Resim 3. Orhun Kitabeleri (MEB, 2018a, s. 104)

Kutsal Mekdn

Tarih ders kitaplarinda cografi mekanin bir baska kullanim 6zelligi de kutsal mekanlarin kullanimidir. Kutsal

mekan, diger mekan kullanimlarinda farkli olarak kutsallik atfedilen bir mekan tirl olarak 6ne ¢ikmaktadir.
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Temelde kullanim 6zellikleri olarak teolojik kutsal mekan ve sekiiler kutsal mekan olarak iki alt temadan
olusmaktadir. Teolojik kutsal mekan kullaniminda islamiyet vurgusu 6n plandadir. Fotograflarin ve anlatilarin
birlikte kullanildigi mekanin bu kullanim bigimi kolektif dini kimligin bir gdstergesi olarak tarih ders kitaplarinda

yer almaktadir. 9. sinif ders kitabinda yer alan Kabe (Resim 4) ve Hira Dagi (Resim 5) resimleri teolojik kutsal

mekanin 6rneklerindendir:

Resim 4. Kabe (MEB, 20183, s.140) Resim 5. Hira Dag1 (MEB, 2018a, s.135)

Tarih ders kitaplarinda teolojik kutsal mekan kullaniminda siyasi tarih anlatilari da kullanilmistir. 11. sinif tarih
ders kitabinda Kutsal Yerler anlatisinda teolojik kutsal mekanin kullanim érnegi séyledir: “Hz. Omer Dénemi’nde
Kudiis, Bizans’tan alind.. Yiizyillar boyunca Miisliimanlarin egemenliginde olan Kudiis, Hagli Seferleri saldirilarina
ragmen Miisliimanlarin elinde kaldi. Yavuz Sultan Selim Dénemi’nde Osmanl topraklarina katilan Kudiis’teki

kutsal yerlerin haklari ve ayricaliklarr Rum ve Ermenilere yeni mensurlarla verilmisti.” (MEB, 2018c, 5.98)

Tarih ders kitaplarinda kullanilan sekiler kutsal mekan ise teolojik kutsal mekandan farkl olarak ulusal kolektif
kimlige referans vermektedir. Nitekim kullanim 6zelliklerine bakildiginda 6zellikle anayurt vurgusunun 6n plana
ciktigi goriilmektedir. 9. sinif tarih ders kitabinda islamiyet éncesi Tiirk tarihi anlatisinda sekiiler kutsal mekanin
kullanim 6rnegi soyledir: “Kuzey Hunlari, bélgedeki diger kavimlerin baskisina dayanamayarak 155 yilindan sonra
Mogolistan’i bosaltmak zorunda kaldi. Béylece Tiirk ana yurdundaki Hunlarin siyasi varligi tamamen sona erdi.
Cin egemenligi altinda bulunan Giiney Hun Devleti’'ne ise Cin imparatorludu son verdi (216)” (MEB, 2018a, 5.102).
Yine 9. sinif tarih ders kitabinda yer alan go¢ anlatisinda da sekiiler kutsal mekan olarak yurt kavrami su ifadelerle
dile getirilmektedir: “Dolayisiyla Tiirk topluluklari, sosyal yapisi geregi tasidigi toplumsal dayanisma ve dinamizm
sayesinde zaman zaman Orta Asya’daki yurtlarini terk etmistir. Béylece baska cografyalara gé¢ etmisler ve

yayilmislardir” (MEB, 2018a, 5.108).
Jeopolitik Mekdn

Tarih ders kitaplarinda cografi mekanin bir baska kullanim sekli jeopolitik mekandir. Mutlak (fiziki) mekani
hatirlatir bicimde nedensellik iliskisinin kullanildigi jeopolitik mekan siyasi tarih anlatilarinin temel arglimanlarini
olusturmaktadir. 10. sinif tarih ders kitabindan Turk goglerinin Anadolu’ya dogru yonelmesinin nedenselligi

jeopolitik mekanla saglanmistir. Bu konuda bir 6rnek su sekildedir: “Anadolu; cografi konumu, gegis yollari
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tizerinde bulunmasi, iklimi, su kaynaklari ve yarimada seklinde olmasi gibi 6zellikleri sayesinde tarihin ilk
dénemlerinden itibaren yerlesim icin ideal bir bélge olmustur. Anadolu’nun bu é6zelliklerinin de etkisiyle XI. yiizyilin
ikinci yarisindan itibaren bélgeye, Oguz gégleri artarak devam etmis ve buna bagh olarak Anadolu’nun
Tiirklesmesi hizlanmistir” (MEB, 2018a, s.50). Benzer bicimde 10. sinif tarih ders kitabinda istanbul’'un fethi
anlatisinda da jeopolitik mekan nedensellik iliskisinin temel baglamlarindan birini olusturmaktadir. Bu konuda bir
ornek su sekildedir: “istanbul’un alinmasi, tarihi bir imparatorluk merkezi olmasinin yaninda Osmanli Devleti’nin
glivenligi ve gelecedgi icin siyasi, askeri ve ekonomik bakimdan zorunluydu. Anadolu ve Rumeli topraklari ancak
Istanbul alinarak birbirine baglanabilir ve Rumeli’de kesin bir hdkimiyet kurulabilirdi. istanbul’un alinmasiyla kara
ve deniz yolu ticareti Osmanli hdkimiyetine gecerek Gnemli bir iktisadi kazang elde edilecekti” (MEB, 2018b, s.124).
Benzer bicimde 11. sinif tarih ders kitabinda Osmanli- Rus iliskilerinin nedenselligi jeopolitik mekan Gzerinden su

climlelerle tanimlanmaktadir.

“Rusya, cografi konum bakimindan kuzeyindeki buzlarla kapli denizler ile giineyinde Bogazlar’a ve
Karadeniz’e sahip Osmanli Devleti arasinda sikisip kalmis, sicak denizlere ¢ikisi olmayan bir iilke
konumundadir. Bu nedenle deniz ticareti gelismedi. XVII. yiizyihin baslarinda tahta ¢ikan Car |.
Petro’dan itibaren sicak denizlere ¢ikma ve diinya ticaretinde séz sahibi olma politikasini prensip
edinen Rusya, kendisine yayilma alani olarak Osmanli cografyasini segti. ... Zaman zaman bu
amacini gerceklestirmeye ¢ok yaklasan Rusya, karsisinda menfaatleri geregince Osmanli Devleti’ni

destekleyen ingiltere ve Fransa’yi buldu” (MEB, 2018c, s. 34).

Gorildigl uzere tarih ders kitaplarinda jeopolitik mekanin kullanimiyla tarih anlatisinda yer alan siyasi olaylarin

arasindaki nedensellik iligkisi ortaya konmaktadir.
Tarihsel Mekén

Tarih ders kitaplarinda cografi mekanin bir baska kullanim 6zelligi de tarihsel mekandir. Tarihsel mekan ge¢miste
yasayanlarin bugiine biraktiklari kiltiirel miras olarak tarih ders kitaplarinda énemli yer tutmaktadir. Cografi
mekanin bu kullanim bigimi ayni zamanda tarihsel kanit niteligi tasidigi icin tarih anlatisinin gergeklikle kurdugu
iliski bakimindan 6nem tasimaktadir. Ayrica 6grencilerin tarihsel imgelemlerinde ge¢mise dair tarihsel
disiincenin gelismesinde 6nemli rol Gistlenmektedir. 10. sinif tarih ders kitabindaki su kullanim tarihsel mekanin

orneklerindendir:

“Tiirkiye Selcuklularinda devletin yénetim merkezi olan ve dergdh veya bdrgdh olarak da anilan
saray, hem devletin idare merkezi hem de hiikiimdarin sahsi ikametgdhi olmustur. Sultanin 6zel
hayatini siirdiirdiigi saray béliimiine harem denmistir. Saray teskilatinda en 6nemli gérevliye hdcip
denmis ve hdciplerin reislerine de “hdcibi’l-hiiccab” denmistir. Konya’daki Aldeddin Késkii,
Kayseri’de Keykubddiye Sarayi, Beysehir’deki Kubadabad Sarayi, Alanya’daki Aldiye Sarayi Tiirkiye

Selguklulari Dénemi’ne ait 6nemli saraylardandir” (MEB, 2018b, s.25).
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Benzer bigimde 11. sinif tarih ders kitabinda yer alan asagidaki cliimleler, Dogu Cephesi siyasi anlatisinda
vurgulanan Aziziye Tabyasi sadece makro tarihsel anlatiyi gliclendirmekle kalmamis ayni zamanda yerel tarih

ogelerini de tarihin bir pargasi haline getirmistir.

“Ruslar, Ermenilerin destediyle 8 Kasim’i 9 Kasim’a baglayan gece Aziziye Tabyasi’na saldirdilar.
Tabyadaki askerleri uykuda yakalayarak sehit ettiler. Tabyadan yarali olarak Erzurum’a gelen bir
askerin haber vermesiyle bu olay duyuldu. Minarelerden miiezzinler halka: “Rus ordusu Aziziye
Tabyasi’ni ele gegirmistir, herkes cihada!” sézleri ile tiim Erzurum halki geng, yasli, kadin ve erkegi
Aziziye Tabyasina dogru kosmustu. Haberi duyanlardan birisi de heniiz 20 yasinda olan Nene Hatun

idi” (MEB, 2018, s. 103).

Tarihyazimi Agisindan Tarih Ders Kitaplarinda Cografi Mekanin Kullanimi

Tarihyazimi agisindan tarih ders kitaplarinda cografi mekanin kullanimi frekanslari ile birlikte Tablo 3’te

gosterilmistir.

Tablo 3. Tarihyazimi Agisindan Tarih Ders Kitaplarinda Cografi Mekanin Kullanimi

Tarihyazimi Ozellikleri Frekans
Nedensellik iligkisini insa etmek 60
Tarihsel kanit olarak mekani kullanmak 46
Siyasi tarih anlatisini desteklemek 42

Tablo 3’e gére MEB tarafindan yayimlanan 9.,10., 11. sinif tarih ders kitaplari, tarih yazimi agisindan cografi
mekanin tarihsel anlati icinde “nedensellik iliskisini inga etmek, tarihsel kanit olarak mekani kullanmak, siyasi
tarih anlatisini desteklemek” icin kullanildig1 gérilmektedir. Asagida tarih ders kitaplarinda tarihyazimi agisindan

one cikan bu tarihyazimi 6zellikleri kategorileri degerlendirilmistir.

Nedenselligin insasi Olarak Cografi Mekén

Tarihyaziminin temel kavramlarindan olan nedensellik ilkesi, tarihsel olaylari kronolojik bir sira ile birbirine neden
sonug iliskisi icinde iliskilendirmek icin kullanilmaktadir. Nedensellik ilkesinin pozitivist tarihyazimi ile girdigi bu
iliski aslinda yontemsel bir sorundur. Tarihsel genelleme yapilmasi icin takip edilen timevarim ve tiimdengelimin
akil ylrutmelerinin oturdugu ana baglami tarih 6rneginde nedensellik ilkesi belirlemektedir. Tim tarihgilerinde
hem fikir oldugu nedenler ve bu nedenlerin ortaya ¢ikardigi sonuglar nesnel tarihsel anlatinin ortaya cikisini ifade

eder. Bu agidan bakildiginda nedensellik ilkesinin degismez kategorilerinden birisi de cografi mekandir.

Tarih ders kitaplari incelendiginde, iklim temasinin insanlarin yerlesim yerleri, yasayis bigcimleri ve gocler ile ilgili
anlatilarda temel nedensellik ilkesi icin kullanildigi gérilmektedir. Nitekim 9. Sinif tarih ders kitabinda “Kurak bir
iklime sahip olan Mezopotamya, sulama kanallari araciligiyla tarimin yapildigi fakat hayvanciligin yapilabilecegi
alanlarin sinirl oldugu bir cografyadir. Bunun yaninda maden, kereste, tas gibi dogal kaynaklarin bélgeden uzak

olmasi, medeniyetin gelismesi icin biiyiik bir eksikliktir. Ancak biitiin bu yoksunluklar toplumun daha iyi organize
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olmasini saglamistir.” (MEB, 2018a, s.52) ifadeleri bunu destekler niteliktedir. Benzer bigimde iklim temasiyla
iliskili olarak 9. sinif tarih ders kitabinda kullanilan “Cografya veya iklimin hayat tarzlarini sekillendirmesiyle kéyler
ve kabile konfederasyonlari zamanla sehir devletlerini olusturmustur.” (MEB, 2018a, s.48) ifadesi siyasi yapinin
belirlenmesinde nedensellik ilkesinin bir gostergesidir. Ayrica 9. sinif tarih ders kitabinda yer alan asagida

gosterilen Mogollar anlatisinda da benzer kullanimi gormek mimkinddir:

“Mogol Imparatorlugu’nun merkezi konumundaki ¢ Asya’da iklim sartlari tarim icin elverisli
degildi. Bu nedenle tarimla neredeyse hi¢ ugrasiimamis, halkin ana gegcim kaynagi hayvancilik
olmustur. Hayvanlar igin otlak arayislari sonucunda Mogollar, konar-géger bir yasam tarzini
benimsemistir. Ekonomileri her ne kadar hayvanciliga dayansa da yerlesik topluluklar ile ticarete

6nem vermisler, ézellikle de canli hayvan ticareti yapmislardir” (MEB, 2018a, s.72).

iklim temasi disinda 6zellikle fiziki cografyanin ézellikleri de bir diger nedensellik ilkesinin tarih anlatisinda siklikla
kullanilmaktadir. Buna iliskin bir 6rnek su sekildedir: “Medeniyetlerin ekonomik yasam ve askeri yapilarinda
cografya belirleyici bir unsurdur. Tarihi ¢caglarin basladigi yer olan Mezopotamya’da ekonomik hayatin temeli
tarimdi. Kurakhk ihtimaline karsi tiriiniin depolanmasi ve dagitiimasi amaciyla Siimerler, tapinaklarini depo olarak
kullandilar. Bu drtinleri kayit altina almak icin kullanilan semboller sayesinde ¢ivi yazisi icat edildi.

Mezopotamya’da medeniyetin gelisimi yazinin bulunmasiyla hiz kazandi” (MEB, 2018a, s.54).

Temelde tarih anlatilari icinde goglerin nedenleri arasinda cografya neredeyse en énemli belirleyici unsurdur.
Buna iliskin bir 6rnek su sekildedir: “Bu gdgler ilk olarak Yunanistan’dan baslamistir. Yunanistan’in daglk bir
cografyaya sahip olmasi, tarim alanlarinin yetersizligi, niifus artisi ve kithgin yasanmasi bu géglerin
nedenlerindendir. Ayrica Dogu Avrupa ve Balkanlardan giineye inen Dorlar, Akalar gibi kavimler Yunanistan’daki
kavimlerin doguya dogru siiriiklemesinde etkili olmustur. Misir’a kadar uzanan Ege Gdégleri sonucunda Misir

Devleti, verdigi gliclii miicadele ile kendisini korurken Anadolu’daki Hitit Devleti ise yikilmistir” (MEB, 2018a, s.44).

Kimi anlatilarda ise iklim ve cografyanin birlikte nedensellik iliskisini insa ettigi gorilmektedir: “Genis bozkir
sahalarinda iklim ve cografya geregi siirekli hareket hélinde olan konar-gdgerler, toprak bagliligini degil soy
aidiyetini birinci planda tutmuslardir. Sosyal kimlik; aile, ogus ve boylar iginde gelismis ayrica sinirli otlaklari
kullanma mecburiyeti, aile ve grup iliskilerini giiclendirmistir. Zira bu é6zellik gelismemis olsaydi genis bozkirlar
boyunca ilerleyen boylarin tek basina hayatta kalmasi miimkiin olmazdi” (MEB, 2018a, s.98). Benzer bigcimde
insanlar arasindaki iliskileri diizenlemede de cografya temel etkenlerden birisidir. Bu konuda bir 6rnek su
sekildedir: “Cografyanin, hayat tarzinin ve birlikte yasama tecriibesinin etkisiyle olusan tére; yazili olmamasina
ragmen sistemli, dinamik, etkili ve ihtiyaci karsilayacak bir yapiya sahiptir. Térenin toplumda ¢ok gliglii bir
yaptirimi vardir” (MEB, 2018a, s.57). Ayrica cografya sadece insanlarin iliskilerini belirlemekle kalmamis kiltir ve
sanat Uretimlerini de belirlemistir. Ornegin bir ders kitabinda su ciimleler yer almistir: “Selcuklular kendine has
tsluplariyla Selguklu kufisi, siiliisii ve nesihi gibi hat tiirleri ortaya ¢ikarmis ve bunlari abidevi eserlerde
uygulamistir. Ayrica bozkir kiiltiiriinii gésteren kus, ejderha, boda ve ¢ift bash kartal gibi hayvan tasvirlerinin yer

aldigi kabartmalarla yapilar stislenmistir” (MEB, 2018a, s.203).
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Cografi mekanin temel 6zellikleri tarih anlatilarinda siyasi olaylarin nedensellik iliskisini ortaya koymaktadir. Bir
ornek vermek gerekirse, “Anadolu; cografi konumu, gegis yollari iizerinde bulunmasi, iklimi, su kaynaklari ve
yarimada seklinde olmasi gibi ézellikleri sayesinde tarihin ilk dénemlerinden itibaren yerlesim icin ideal bir bélge
olmustur. Anadolu’nun bu ézelliklerinin de etkisiyle XI. yizyilin ikinci yarisindan itibaren bélgeye, Oguz gégleri
artarak devam etmis ve buna bagh olarak Anadolu’nun Tiirklesmesi hizlanmistir” (MEB, 2018b, s.50). Benzer
bicimde Osmanh Beyligi’nin kurulus nazariyyelerinde de cografi mekanin o6zelliklerini gormek mimkindir. Bu

konudaki ifadeler su sekildedir:

“Osmanl Beyligi’nin kurulup gelismesinde, kuruldugu cografyanin etkisi biiyiiktiir. Osmanli beyleri,
beyligin Bizans sinirinda kurulmasinin getirdigi siyasi ve sosyal avantajlari iyi degerlendirmistir. Bu
dénemde Bizans, siyasi ve askeri yénden zayiflamis, taht kavgalari nedeniyle de merkezi otoritesini
kaybetmistir. Merkezden uzak tekfurlar, Bizans’a bagli gibi gériinse de kendi baslarina hareket
etmeye baslamis, bu durum kurulus asamasindaki Osmanli Beyligi’nin biiyiimesini kolaylastirmistir”

(MEB, 2018b, s. 55).

Kimi zamansa “Il. Selim Dénemi’nde Kibris’in alinmasi (1571) ile Venedikliler, Akdeniz’de (s olarak
kullanabilecekleri Girit’e yogunlasti. Venediklilerle birlikte Girit’e yerlesen Malta ve diger Hristiyan deniz
korsanlarinin Tiirk ticaret ve hac gemilerine zarar vermesi, can ve mal giivenligini tehdit etmesi Osmanli
Devleti’nin Akdeniz’deki hdkimiyetini zedeledi. Bu sebeplerden dolayi Osmanli Devleti 1645’te Girit Adasi’'ni
kusatti” (MEB, 2018c, s.18) ifadelerinde oldugu gibi, siyasi olaylarin temel nedeni cografya olarak gorilmustar.
Benzer bir nedensellik kullanimini Cografi Kesifler anlatisinda da gérmek mimkiindiir. Bu anlati su sekildedir:
“ftalya, Cografi Kesifler sonrasi uluslararasi ticaretin Akdeniz’den cok okyanuslara tasinmasiyla XVII. yiizyilda uzun
bir durgunluk dénemine girdi. Ticareti ve endiistrisi hiz kesti. italya’daki bu duradaniik ekonomik buhran; tarimi
da etkiledi, fakirlik ve eskiyalik artti. Diger taraftan veba salgini bas gésterdi ve devlet istikrarini kaybetti” (MEB,
2018c, s.35). Goriuldugu lzere cografi mekan pozitivist tarih anlatisi icin siyasi olaylari kronolojik bir bigimde

birbirine baglamak ve nesnel tarih anlatisini olusturmak siklikla kullanilmistir.

Anlatiyi Destekleme Araci ve Tarihsel Kanit Olarak Cografi Mekdn

Tarih ders kitaplarinda yer alan tarihsel anlatinin temel yaklasim bigimi pozitivist tarihyaziminin 6zellikleriyle
ortismektedir. Bu agidan bakildiginda tarihsel anlatinin gegmisteki gerceklikle kurulan iliskisinden cografi mekan
kurulan anlatinin nesnelligini vurgulamak icin tarihsel kanit olarak kullaniimaktadir. Ozellikle tarihin erken
donemlerinde tarihsel kanitin arsiv belgelerinin yerine ge¢cmisten kalan esyalardan olusmasi cografi mekanin
kanitlayici 6zelligini 6n plana ¢cikarmaktadir. Nitekim 9. sinif tarih ders kitabinda yer alan asagidaki climleler, erken
donem tarih anlatisi icin megaron tipi evlerin bulundugu mekanin 6n plana cikarilmasi bu durumun

gostergelerindendir.

“Insanligin bu ilk dsneminde niifus artisiyla birlikte magaralar yerini, belli bir kismi topraga gémiilii
ve yuvarlak planh kuliibe seklindeki barinaklara birakmistir. Onceleri sadece barinak olarak

kullanilan bu kuliibeler, zamanla yapilar topluluduna déniismiistiir. Ornedin bir én giris ile gerisinde
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dikdértgen bir salondan olusan “megaron” tipi izmir'deki Limantepe ve Baklatepe héyiiklerinde

yapilan arkeolojik kazilarda saptanmistir” (MEB, 2018a, s.51).

Tarihsel kanit olarak cografi mekanin kullanimi anlati iginde metin olarak yer almakla birlikte ¢ogu zaman da
mekanin fotograflari kullanilmistir. 9. sinif tarih ders kitabinda yer alan ipek Yolu anlatisinda tarihsel kanit ve

anlatiyr destekleme araci olarak Yarkent kalintilari kullanilmigtir (Resim 6):

Resim 6. Yarkent Kalintilari (MEB, 201843, s. 78)

11. sinif tarih ders kitabinda yer alan “Degisen Diinya Dengeleri Karsisinda Osmanli Siyaseti” tnitesinde yer alan
anlatida tarihsel kanit olarak Kamanige Kalesi (Resim 7) cografi mekan olarak kullaniimistir. Bu kullanimda tarih
anlatisi cografi mekanin ontolojik olarak varligi ile hem kanit gosterilmis hem de mevcut anlatiyi giclendirmek

icin kullanilmistur.

Resim 7. Kamanige Kalesi (MEB, 2018c, s.17)

Ayrica tarih ders kitaplarinda cografi mekan sadece anlatiyi desteklemek igin de kullaniimaktadir. 10. Sinif tarih
ders kitabinda “Saltuklular, 1072-1202 yillari arasinda Erzurum merkez olmak lizere Kars, Oltu, Bayburt, Malazgirt
ve Artvin civarinda hiikiim siirmistiir. Giirciilerle miicadele eden Saltuklu hiikiimdarlari, Tiirkiye Selguklulari ile iyi

iliskiler kurmustur” (MEB, 2018a, s.20) cimlelerinde gegen Saltuklular anlatisinda, anlatinin temelini cografi
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mekan olusturmaktadir. Siyasi tarih anlatisinda hiikiim sirilen bdlgelerin ifade edilme bigimlerinde cografi
mekan mevcut anlatinin glglendiriimesinde kullaniimaktadir. Benzer bigcimde cografi mekanin anlatiyi
desteklemek icin kullanimi 9. Sinif tarih ders kitabinda yer alan Malazgirt Savasi anlatisinda da gérmek
mumkindir. Bu anlatida su ifadeler yer almistir: “26 Agustos 1071 tarihinde Malazgirt-Ahlat arasinda Rahve
Ovasi’nda meydana gelen savasta Turan taktigini basariyla uygulayan Selguklular, Bizans ordusundaki Tiirk asilli
askerlerin de Selcuklu saflarina gegcmesiyle biiyiik bir zafer kazanmistir” (MEB, 2018a, s.194). Goruldigu Gzere

tarih ders kitaplarinda anlatiyi desteklemek igin ve kanit gostermek icin cografi mekan sikhkla kullaniimaktadir.

TARTISMA ve SONUC

Tirkiye’de 9, 10, 11. sinif tarih ders kitaplarinda cografi mekanin kullanimin temel 6zelliklerini ortaya ¢gikarmaya
¢alisan bu arastirmanin sonuglarina gore; tarih ders kitaplarinda cografi mekanin “yer olarak mekan, mutlak
mekan, goéreceli mekan, imge olarak mekan, hafiza mekani, kutsal mekan, jeopolitik mekan ve tarihsel mekan”

kategorilerinde kullanildigi goriilmektedir.

Yer olarak mekan tarih ders kitaplarindaki anlatiyi gegmiste olayin yasandigi yere referans vererek gerceklikle
iliskisini glgclendirmektedir. Arastirma sonuglarina gore tarih ders kitaplarinda yer olarak mekanin en fazla
kullanilan cografi mekan tiirii olmasi Kog, Onal ve Ergiin’iin (2016) calismasiyla drtiismektedir. Benzer bigimde
¢cogu kez yer olarak mekanla birlikte kullanilan mutlak (fiziki) mekan da tarihsel anlati icinde nedensellik
iliskilerinin ortaya koyarak tarih ders kitaplarinin pozitivist tarih yazimina uygun bigimde yazilmasina olanak
saglamaktadir. Nitekim tarihsel anlatinin gegtigi bolgenin iklimi, yerylizu sekilleri vb. 6zellikleri ile tarih ders kitabi
yazarinin olusturdugu anlati iliskilendirilerek determinist bir bicimde nedensellik iliskisini rasyonalize etmektedir.
Tarih ders kitaplarinda yer alan anlatilarda yer olarak mekadnin ve mutlak (fiziki) mekanin kullanilmadigi
bollimlerde tarih anlatisinin gergeklikle iliskisi, gbreceli mekanla kurulmaya ¢alisilmigtir. Bu durum cografi
mekanin tarih ders kitaplarinda ortaya konan anlatilarin gergeklikle kurdugu iliskininin 6nemli bir araci oldugunu
ortaya ¢ikarmaktadir. Tarih ders kitaplarinda nedensellik iliskisinin en énemli araglarindan birisi de jeopolitik
mekandir. Mutlak (fiziki) mekanin 6zelliklerini tasiyan jeopolitik mekan siyasi tarih anlatilarinin nedensellik
iliskisinin temel Ureticisidir. Tarih ders kitaplarinda yer alan temel anlatinin siyasi tarih agirlikh oldugu birgok
arastirmaci tarafindan dile getirilmektedir (Alaca, 2017; Aslan, 2007; Koullapis, 2007; Ozbaran, 2003; Pamuk,
2014; Tekeli, 2007; Tekeli, 1998; Yazici ve Simsek, 2011; Yildirim, 2016). Bu anlatinin ortaya ¢ikisinda tarih 6gretim
programinda yer alan kazanimlarin etkisi olmakla birlikte tarih ders kitabi yazarlarinin temel egilimlerinin
belirleyici oldugu diisinilmektedir. Bu agcidan bakildiginda jeopolitik mekanin kendisi tarihe yon verici bir 6zellige

sahiptir.

Diger taraftan mekana yapilan vurgu kimi zaman imgelem diizeyinde kalmaktadir. Tarih ders kitaplarinda tarihsel
imgeleme vyapilan vurguda da cografi mekandan yararlaniimaktadir. imge olarak mekanin kullanimi ile gegmisin
ogrencilerin zihninde imgelem olarak insasi hedeflenmektedir. Bu dogrultuda tarih ders kitaplarinda siklikla
minyatir, graviirler ve temsili resimler kullaniimistir. Bu durum ayni zamanda pedagojik olarak somuttan soyuta

ilkesinin disavurumudur.
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Kimi zaman kullanilan cografi mekanin kendisinin barindirdigl anlam tarih ders kitaplarinda yer alan anlatilarda
onem kazanmaktadir. Bu durumda kullanilan kutsal mekan, icinde barindirdigi anlam ile kalttrel kimliklere
referans vererek 6grencinin sadece ge¢misi algilamasi degil ayni zamanda gegcmiste Uretilen degerlerin ve
kutsallarinda farkina varmasi icin dnemli bir gergeve olusturur. Bu agidan bakildiginda teolojik kutsal mekan dini
kimlige referans verirken sekiler kutsal mekansa ulusal kimlige referans vermektedir. Ayni zamanda tarih ders
kitaplarinda kilttrel kimligin baska bir bigimi ise kultirel mirastir. Kiltlrel mirasin tarih ders kitaplarinda yer
anlatilarda kullanim bigimlerinden birisi de tarihsel mekandir. Tarihsel mekan gegmisten Uretilen kiiltirel mirasi

tarih anlatisinin bir pargasi haline getirmektedir.

Arastirma sonuglarina gore tarihyazimi agisindan tarih ders kitaplarinda cografi mekanin kullanimina bakildiginda
U¢ temel kategori ortaya ¢ikmistir. Bunlar; nedensellik iliskisini insa etmek icin cografi mekanin kullanimi,
tarihsel kanit olarak cografi mekanin kullanimi ve siyasi tarih anlatisini desteklemek igin cografi mekanin

kullanimidir.

Turkiye’deki tarih ders kitaplarinda yer alan tarih anlatisi pozitivist tarih yaziminin 6zelliklerini tagimaktadir. Bu
acidan bakildiginda tarih ders kitaplarinda cografi mekanin kullanimi pozitivist tarih anlatisini insa etmek igin
kullanilmaktadir. Gegmisin tekil olaylarinin arasinda neden- sonug iliskisi tarih ders kitaplarinda cografi mekanin
kullanimi ile saglanarak tarihsel anlatinin gegmiste olus bicimi gerceklikle 6rtlistr hale getirilmeye calisiimaktadir.
Arastirmanin bu sonucu Tekeli’'nin (2011, s.29) tarihte kurulan nedenselligin rediksiyon semasi seklindeki
kullanimiyla ortismektedir. Ayrica tarih ders kitaplari tarihsel olaylarin gectigi mekani anlatilarinin icinde
kullanarak cografi mekan bir tarafiyla tarihsel kanit olarak kullanilmakta diger taraftan da siyasi tarih anlatisini
desteklemektedir. Bu agidan bakildiginda Kant’in a-priori gesitliligi tarih anlatilarinda cografi mekanla saglanmaya
calisiimaktadir. Benzer bicimde cografyanin determinist 6zellikleri (iklim, yerytzu sekilleri vb.) tarih anlatisinin bir
parcasi hale getirilerek tarih ders kitaplarindaki tarihsel insalarin nesnel tarih anlatisina donismesi
saglanmaktadir. incelenen tarih ders kitaplarinda cografi mekan kullanimi ile cografi determinizmin tarih

anlatisinin bir pargasi haline gelmesi Kog, Onal ve Ergiin’iin (2016) calismasiyla benzerlik tagimaktadir.

ONERILER

Arastirmada tarih ders kitaplarinda yer alan cografi mekanin kullanim 6zelliklerinin anlatinin olusumuna goére
tarih ders kitabi yazari tarafindan rastlantisal kullanildigi gériilmektedir. Buradan hareketle MEB Tarih Ogretim
Programlarinda tarih ders kitabi yazarlarina verilen yonergede tarih ders kitabi yazarlarinin cografi mekanin
kullanim ozellikleri g6z 6niinde bulundurmalarina yonelik olarak ydnerge olusturulmahdir. Yine arastirma
sonuglarindan hareketle tarih dgretmenlerinin cografi mekan okuryazarligini artirmak icin Tarih Ogretmeni Ozel
Alan Yeterlilik Belgesi’'nde Alan Egitimi Yeterlilik Bilgisi Alaninda cografi mekan kullanimina dair performans

gostergeleri tanimlanmalidir.
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Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.
Yazar(lar) Katki Orani: Yazarin bu makaleye katki orani %100°dr.
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