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ABSTRACT

Writing skills have an important role in the teaching of Turkish as a foreign language in individual,
social and academic life. Many elements are required for good writing skills. One of these
elements is vocabulary. As vocabulary improves, writing skills also improve. For this reason, it is
important to develop the vocabulary of those who learn Turkish as a foreign language and a
permanent vocabulary teaching process. When words are used actively and per the context in
language teaching, vocabulary teaching is occur. One of the practices that can be used for
effective vocabulary teaching is interactive word walls. An interactive word wall is learning tool
that displays newly learned words in the classroom. In this study, the effect of interactive word
walls on the development of writing skills of those who learn Turkish as a foreign language was
analyzed. As one of the quantitative research methods, the quasi-experimental model with a
pretest-posttest control group was used in the study. The research was carried out with a total of
38 B1 students studying at TOMER affiliated with a state university. In the study, there was no
intervention in the vocabulary teaching process of the current textbook with the control group
students. A word wall was created with the experimental group of students about the themes in
the textbook. Individual or group writing activities were carried out with the words on the word
wall. The acquired results reveal that interactive word wall practices have statistically significant
effects on the writing skills of those who learn Turkish as a foreign language. It is expected that
the study will contribute to the widespread use of word wall activities in the activities to be
planned, especially to improve vocabulary acquisition and written expression skills in the process
of teaching Turkish as a foreign language.

Keywords: Interactive word wall, teaching Turkish as a foreign language, writing skill.

831



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

INTRODUCTION

As one of the productive language skills, writing is one of the most effective tools people use in expressing
themselves. Writing is for conveying thoughts, ideas, feelings, and desires in an easy and understandable
language. Students must acquire the writing skills necessary to be successful at both individual and academic
levels. All students need good writing skills to fulfill their educational and living requirements. Writing is a
complex skill that requires many elements to be controlled simultaneously by the writer. Writing skill is one of

the important skills in the foreign language learning process.

Teaching how to write can be addressed from two broad perspectives as being writing to communicate and
learning to write (Cornell et al., 2016). Learning writing skills in another language requires mastery of cognitive,
sociocultural, and linguistic competencies (Ellis, 2015; di Gennaro, 2016; de Oliveira & Silva, 2016). Therefore,
the most difficult task for students is to acquire writing skills (Durmus, 2013; Erol, 2006). Factors that make it
difficult to learn to write in a foreign language learning are mostly first language literacy, proficiency in the
target language, and the difference in the approach to text (Hyland, 2002). Because of this multidimensional
process, it has been observed that learners combine both macro and micro strategies in the writing process.
While macro strategies include drafting, planning, and reviewing, micro strategies cover the use of words and
syntax (Cumming, 2001). Due to this multidimensionality, writing skills should be acquired by choosing

appropriate methods and techniques in the process, and should also include effective planning and evaluation.

One of the important elements at every stage of writing skill is vocabulary. Each language has its own
vocabulary. The frequency of the words used, the semantic world of the words, their place in the context
constitute the expressive power of the language. Therefore, teaching vocabulary plays an effective role in a
good writing education process. Vocabulary learning is an important part of foreign language learning because
the meanings of new words are frequently emphasized both in books and in indoor and outdoor environments.
It is also at the center of language teaching and is of great importance to a language learner. Vocabulary is
often considered a critical tool for second language learners because a limited vocabulary knowledge in a
second language hinders successful communication. According to Schmitt (2000, p.55), vocabulary is the basic
element in communicative competence and the acquisition of a second language. Nation (2001) defines the
relationship between vocabulary and language use as complementary: vocabulary enables the use of language
while language use improves vocabulary. Blyukikiz and Hasirci (2013) emphasized that in order to determine
the appropriate methods and techniques in language and vocabulary teaching, first of all, the goals in
vocabulary teaching should be determined well and the education process should be planned according to
these determined goals. Researchers analyzed the necessary elements in order to create an effective and
comprehensive vocabulary program and to contribute to students’ vocabulary. Accordingly, the importance of
the four elements in vocabulary teaching is mentioned. These elements are: teaching less but well-chosen
words, providing enriched and diversified language experiences, teaching word-learning strategies, and

increasing students' vocabulary awareness (Henrichs, 2011). One of the methods including these four basic
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elements and used as a rich vocabulary teaching program is the “Interactive Word Wall” method. Although
there is not enough research conducted in our country in terms of its effective use in education and training,

the Interactive Word Wall is accepted as a very effective method in vocabulary teaching.

Interactive Word Wall

An interactive word wall is a teaching tool that helps students develop their relationships with words (Henrichs,
2011). Word walls are defined as collections of words suitable for the improvement of students and located
somewhere visible in a classroom (Brabham &Villaume, 2001; Thompkins, 2005). Word walls are learning tools
consisting of words that are visually supported in the classroom as a work associated with the literacy
environment and serve as sources for discussion (Harmon, Wood & Kiser, 2009). According to Jasmine and
Schiesl (2009), word walls are graphic organizers that present frequently encountered words appropriate for
the age and are divided into groups and categories. Word walls were originally introduced by Cunningham in
1978 so that students could write quickly and learn words during the school day. It was later used to teach
frequently used words and was developed by many researchers (Cunningham (1995), Gaskins (1991) and
Wagstaff (1999), Moustafa & Maldonado-Colon, 1999; Pinnell & Fountas 1998; qgtd. in: Walton, 2000).
Nowadays, interactive word walls (e.g. wordwall.net) that can be used with Web.2.0 tools are currently being

designed.

In general, teachers use vocabulary walls in their classrooms to encourage the development of reading, writing,
and spelling skills and correct misspelled words, and build vocabulary. Word walls help students identify
frequently used words accurately and also allow them to see the roots of words and their relationships with
other words (Kieff, 2003). When students use word walls, they become more aware of words and definitions.
This content supports understanding. Also, it helps students become aware of the words in the world around

them. Common features of word walls can be listed as follows (Brabham & Villaume, 2001):

e They are collections of words that are developmentally appropriate for students to study in the
classroom.

e  Words are specially selected.

e  Word collections are cumulative, familiar words remain for further study as new words are added.

e Word walls and activities provide the scaffolding that structures the ways of working, thinking, and
using words.

e The words on the wall also have a function that helps students to read and write independently.

However, Cunningham (2000) stated that having a word wall in a classroom is inefficient unless the word wall is
actively used. Similarly, Pinnell and Fountas (1998) also emphasized the importance of using word walls
interactively. Instead of decorating classroom walls using words, teachers should guide students to gain in-

depth knowledge of the relationships between letters and sounds so that word walls can be effective. They
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emphasized that activities should be planned to show the use of the words to encourage the reading and
writing of different words. Interactive word walls are planned by teachers but created by students in the
school. Student involvement is important in creating and maintaining interactive word walls. Many individual
and group activities can be done through word walls. Ozdemir (2017) stated that word wall studies can create a

suitable environment for the use of many vocabulary learning strategies.

Some difficulties are likely to be encountered while creating interactive word walls. The hardest part of the
interactive word wall is taking the time to plan the activities and finding the pictures that fit the words. It can
be difficult to find unique and distinctive pictures to represent each word. It is also difficult to decide when and
how to change the walls of words. It shall be difficult to follow up when a word wall is formed for more than
one course. However, given these challenges, many teachers still believe it to be worth the effort and have
stated that they take their time to plan and implement interactive, multi-affective word walls (Jackson, Tripp &

Cox, 2011).

A limited number of studies on word walls are available in Turkey. Kocaarslan and Yamag (2015) mentioned
how word walls can be used as an activity tool for classroom teachers. Akmaz Geng (2018) stated that the word
wall is effective in increasing the vocabulary of 4th-grade students in English lessons. Balkan (2019) discussed
examples of interactive word wall activities that can be used in teaching Turkish to foreigners. Oztiirk (2019)
concluded that the word wall method is effective in developing 4th-grade students’ reading speed, word
recognition, prosodic reading, and reading comprehension skills. Demirtas (2019) stated after the study he
conducted with 5th-grade students that the word wall created a significant difference in word teaching,
reading attitude, and students’ reading strategies and metacognitive awareness. Uysal (2020) stated that
interactive word wall studies were effective in vocabulary teaching of 5th-grade students and developing

positive attitudes towards Turkish lessons.

Although there are studies that mention different methods and techniques for vocabulary teaching that play an
important role in the development of language skills, there is not any study on the use of word walls for writing
skills in teaching Turkish as a second language. Although the studies carried out abroad on word walls are
predominantly in the primary school level, in recent years there are also been studies on students studying at
upper levels and on second language learning. There are also studies to create word walls for science and
mathematics concepts. Various studies have been conducted on learning words and understanding contents in
science and mathematics lessons (Yates, Cuthrell & Rose, 2010; Henrichs, 2011; Jackson, 2014). It was
emphasized that word walls were effective in studies on vocabulary learning of first-grade primary school
students (May, 1993; Walton, 2000; Kent, 2006; Jasmine & Schiesl, 2009). There are researches on vocabulary
teaching for secondary school students and the permanence of the learned vocabulary (Harmon et al., 2009;
Southerland, 2011), its effect on the perception of students and teachers towards learning vocabulary (Latham;

2011), and opinions of teachers (Latham, 2011; Vintinner, Harmon, Wood &Stover, 2015).
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While learning a new language, vocabulary is one of the factors that affect comprehension, academic
achievement, and language mastery, as well as the acceleration of harmony with society. Regardless of the
learning purpose, four basic language skills progress in coordination in teaching Turkish as a foreign language.
Choosing effective methods and techniques in this process is important both for the learner and instructor.
Interactive word walls can be a method that can be used not only for vocabulary but also in the process of
teaching Turkish as a foreign language at all levels and they can contribute to the development of both
language-related and social skills. In this study, it was aimed to analyzed the effect of interactive word wall
activities on the writing skills of those who learn Turkish as a foreign language. For this purpose, the following

questions have been answered:

1.Is there a significant difference between the written expression scores of the B1 level experimental group
learners in which interactive word wall activities were applied and the control group in which interactive word
wall activities were not applied?
2. Is the difference between the pretest and posttest scores of the groups significant?
3. Is the difference between the pretest and posttest scores of the control group significant?

4. Is the difference between the pretest and posttest scores of the experimental group significant?

METHOD

In the study, a quasi-experimental design with a pretest-posttest control group was used to determine the
effect of an interactive word wall containing planned activities on the writing skills of learners who learn
Turkish as a foreign language. The reason for the preference of this pattern, which is frequently used in
experimental studies in the field of educational sciences (Gliner, Morgan, & Leech, 2017, p. 82), is that the
researcher is obliged to work with groups previously determined within the system, not with artificial groups
created by him/her; therefore, although groups can be determined as experimental or control in a neutral way,
students cannot be randomly assigned to groups (Creswell, 2012). For the research, one branch was selected as
the experimental group and one branch was selected as the control group from the current B1 classes studying
at TOMER and, these two groups were simultaneously pre-tested, and then weekly applications for the word
wall were started in the experimental group, and TOMER’s current course teaching process was continued in

the control group.

Study Group

The study group of the research consists of 38 Bl-level students studying at TOMER affiliated with a state
university in 2019. Within the European Common Proposals Framework (2013, 64-68), it was stated that B1
level learners can “write uncomplicated descriptions of their interests, convey their feelings and experiences,
describe a concrete thing by describing its features when the appropriate word does not come to mind, use
simple and meaningful words that are suitable for what they want to tell, and ask whether a word from their

native language is understood by using the pronunciation of the language they learned”. In this context, it is
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thought that more concrete writing products shall be obtained by supporting both vocabulary teaching and
teaching idioms and phrases with interactive word wall activities in developing writing skills at the B1 level.
Before starting the implementation phase, one of the branches was chosen as the control group and the other
as the experimental group by taking the opinions of the instructors who were conducting the courses in two
branches at the B1 level. The study was started with 25 students in the experimental group and 24 students in
the control group; those who did not participate completely or partially in the implementation process due to
problems such as not attending the course for different reasons, returning to their country, and family
problems were not included in the study. The research was conducted and completed with 20 students from
the experimental group and 18 students from the control group, who participated in all of the application
processes. A pretest was applied to determine the equality of the study group before the experimental
procedure. Independent samples t-test was performed on the data obtained from the pretest scores and the

results are presented in Table 1:

Table 1. Independent Samples t-Test Result of Pre-Test Scores for Writing Skills of Students in the Study Group

Group N X S sd t p*
Experimental 20 62,20 8,07 36 ,028 ,978
Control 18 62,27 9,34

* p>.05

The average of the pretest scores of the learners in the study groups are given in Table 1. According to these
results, it was observed that the difference between the writing skills of the experimental and control group
learners was not significant [t(36)=,028, p>.05]. In this case, it can be stated that the pre-application scores of

the two groups are equal.

Data Collection Tools

In the study, the “Written Expression Rubric” developed by Biyikikiz (2011) was used to evaluate the pretest
and post-test written expression skills of the learners. Consisting of five chapters and seventeen features, the
scoring key is divided into dimensions as being the title, page layout, language and expression, plan and
operation, and spelling and punctuation. Under each dimension, the relevant sub-dimensions and performance
descriptions were specified as best (4), good (3), medium (2), and worst (1), and the reliability coefficient was

calculated as,790.

Two writing topics were given to students as the pretest and post-test. While determining these subjects,
Turkish language teaching sets were analyzed, and 10 subjects at B1 level were presented to 5 field experts
working in Turkish Teaching Application and Research Centers of different universities; two subjects with the

highest scores in terms of appropriateness were determined as pretest and post-test subjects.
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Data Collection and Analysis

Before the experimental process, an essay on the subject determined as the pretest was written by both
groups and the learners in the experimental group were informed about the practices that would last for 8
weeks. After determining the area for a word wall in the classroom of the experimental group, a word wall was
created. It was stated that new words encountered while texts were being studied in the theme process would
be added to the wall. Titles of words are specified with theme names. Various activities were carried out in the
last writing lesson of each week with the words added to the wall. These include activities such as word
posters, letters in my name, be a teacher, guess the word, my secret word, alphabet order, word station, word
pictures, five words in a story, and word of the day. At the end of the theme, some words were taken from the
wall and some were left, according to student views. Visuals were added for the words on the wall when
needed. At the end of the practices, a post-test was applied to both groups. Writing products written by the
students in the pretest and posttest were read by 3 experts and scored according to the “Written Expression
Rubric”. The reliability of the scores was calculated with Kendall’s coefficient of concordance, and the
coefficient of concordance between raters was found to be 0.90. It is understood that concordance is at a high

level (Blyulkozturk et al., 2018).

Normality tests were conducted to determine with which statistical tests the data shall be analyzed. In this
direction, the coefficient of skewness and kurtosis of the data was examined. The fact that the coefficient of
skewness and kurtosis is close to zero indicates that the distribution approaches normality. In the normality of
the distribution, the values of skewness and kurtosis will be zero (Tabachnick & Fidell, 2014, p. 113; Field, 2018,
p. 345). However, George and Mallery (2019, p. 114) stated that the coefficient of skewness and kurtosis
between -2 and +2 are acceptable values in terms of the normality assumption. It was observed that the
skewness and kurtosis coefficients of the scores of the students in the study group were between -2 and +2.
After skewness and kurtosis, since it is recommended to use the Kolmogorov-Smirnov test when the group size
is above 30 (gtd. in Can, 2018, p.89), this test was applied and it was concluded that the distribution was
normally based on these values; parametric tests were used. The Independent samples t-test was applied to
determine the success between groups, while the paired-samples t-test was used to determine the in-group

relationship.

FINDINGS

In this section, the findings are given in the order of sub-problems. In order to determine the significant
difference in writing skills between the posttest scores of the experimental and control groups, independent

samples t-test was performed, and the results are given in Table 2:
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Table 2. t-Test Result of the Post-Test Scores for Writing Skills of the Students in the Study Group

Group N X S sd t p*
Experimental 20 75,95 6,86 36 3,160 ,003
Control 18 67,72 9,13
* p>.05

The average of the post-test scores of the learners in the study groups are given in Table 2. According to these
results, it was determined that the difference between the writing skills of learners in the experimental and
control groups was significant in favor of the experimental group [t(36)=3,160, p<.05]. It can be concluded that

the activities carried out for the word wall positively affect the success of students’ writing skills.

In order to determine the difference between the pretest-posttest scores of the experimental and control

groups in terms of writing skills, independent samples t-test was performed, and the results are shown in Table

3:
Table 3. t-Test Results of the Pretest-Posttest Scores for Writing Skills of the Students in the Study Group
Group N X S sd t p*
Experimental 20 62,20 8,07
Pretest Control 18 62,27 9,34 36 028 978
Experimental 20 75,95 6,86
Posttest Control 18 67.72 9,13 36 3,160 ,003
* p>.05

When Table 3 is analyzed, it is observed that there is not a significant difference [t(36)=,028, p>.05] between
the scores of groups before the application. Accordingly, it can be stated that the learners were similar before
the application. At the end of the application process, it was revealed that the difference was significant in
favor of the experimental group [t(36)=3,160, p<.05]. This difference is important as it shows that the
education given for 8 weeks was effective in writing skills. In addition, although it is observed in the table that
the scores of the control group increased, it is also understood that word wall activities applied in the

experimental group had a greater effect on the development of the writing skills of the learners.

The significance level of the pretest-posttest scores of the control group was determined by the paired-samples

t-test, and the results are given in Table 4:

Table 4. t-Test Results of the Pretest-Posttest Scores for Writing Skills of the Students in the Control Group

Group N X S sd t p*
Pretest 18 62,27 9,34 17 12,90 1000
Posttest 18 67,72 9,13
* p>.05

It is observed in Table 4 that the difference between pretest and posttest scores of learners in the control
group is significant [t(17)=12,90, p<.05]. It was observed that the writing skills of the control group also

improved. Although the experimental procedure was not applied to the control group, activities related to
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writing skills were also carried out in their current lessons to improve their language levels, and it affected the

development of the control group.

The significance level of the pretest-posttest scores of the experimental group was determined by the paired-

samples t-test, and the results are given in Table 5:

Table 5. t-Test Results of the Pretest-Posttest Scores for Writing Skills of the Students in the Experimental

Group
Group N X S sd t p*
Pretest 20 62,20 8,07 19 20,65 ,000
Posttest 20 75,80 6,74

*p>.05

It is observed in Table 5 that the difference between pretest and posttest scores of learners in the experimental
group is significant [t(19)=20,65, p<.05]. It is understood that the activities applied in the experimental group

are effective in developing the written expression skills of the learners.

CONCLUSION and DISCUSSION

In this study, which analyzed the effect of interactive word wall activities on the development of writing skills of
learners in the process of teaching Turkish as a foreign language, it was concluded that the written expression
scores of the experimental group learners significantly changed compared to the control group. It is observed
that similar results have been obtained in different studies. Kent (2006) analyzed the recognition of common
words, reading levels, and writing success in the study in which he examined the effect of word walls on
reading and writing success of first-grade students, and stated that there was a statistically significant
difference in all three areas in the group where the word wall was applied. Watson (2000) concluded in his
study with first-grade students that word wall activities are effective in both the correct spelling of words and
the development of writing skills. Sartika (2017) used word wall strategies in the development of explanatory
text writing skills of high school students and stated that the activities helped the students’ explanatory text
writing skills and that the students provided positive opinions about these activities. According to Sartika, word
walls are good tools to “teach the learning process” to students and give them keywords when expressing their

ideas in writing.

In the study, it was concluded that the written expression scores of both the experimental group and the
control group learners increased at the end of the application. Vocabulary is at the center of communication,
and the lack of vocabulary in the language acquisition process is an obstacle to learning. Vocabulary also plays
an important role in writing education which is seen as the most difficult skill. Laufer and Nation (1999),
Maximo (2000), Nation (2001) stated that learning vocabulary is necessary for the successful use of the second
language and plays an important role in the creation of oral/written texts; they also stated that it is necessary

to acquire sufficient vocabulary for the successful use of the second language because, without a large
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vocabulary, the structures and functions required for communication cannot be used effectively even if they

are learned. For this reason, it can be stated that as the vocabulary increases, writing skills develop.

Interactive word walls can be an effective tool in correcting the most common spelling mistakes in writing
education and in overcoming the difficulties experienced in word teaching. Uzdu-Yildiz and Cetin (2020), who
compiled 19 articles made between 2010 and 2019 regarding the mistakes made by those who learn Turkish as
a foreign language, stated that the most common mistakes were spelling and punctuation without being
affected by the sample size; and they stated that mistakes were made in grammar, word, and syntax

respectively.

Vocabulary teaching should be organized according to the interests and needs of the learners, and the active
participation of the learners in the word learning process is important for their cognitive, psychological, and
affective development. Studies have been carried out on applications for teaching vocabulary. However, it was
stated that many teachers have had problems in choosing applications that can be used in vocabulary teaching

and in providing an effective education in word teaching.

In their study in which they received the opinions of Turkish instructors on vocabulary teaching, Akgelik and
Eylip (2020) concluded that instructors use teaching strategies the most, and then an explanation and
reinforcement strategies, respectively. They stated that skill acquisition, orientation, and control strategies are
used less. In the same study, the instructors stated that they do not have enough information about the
methods and techniques used for teaching vocabulary. In vocabulary teaching, the instructors stated that
students often have had problems in subjects such as not being able to make sense of the words that have a
meaningful relationship between them, not being able to distinguish such words, not being able to fully

comprehend the meaning of these words, and not being able to pronounce them correctly.

As one of the most effective ways of expressing oneself and communicating, acquiring writing skills is
important for those who learn Turkish as a foreign language. Vocabulary, which is one of the elements of
writing, plays an active role in the acquisition and development of all language skills. The development of
vocabulary knowledge, the application of different techniques for effective vocabulary teaching, the active role
of learners in the teaching process, and students’ encounters with vocabulary learning strategies that enable
them to see the words in more than one context are effective in the development of writing skills. In this

respect, interactive word wall activities can guide instructors and planners.

RECOMMENDATIONS

In this study, word wall activities aimed at improving vocabulary, which plays an important role in writing skills,
are discussed. It may be said that these activities are functional to provide an educational environment in
which the student is active in the learning process. For this reason, various application examples can be

prepared for teachers. Vocabulary is important for all language skills. Although the study results show that
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writing skills improve with these activities, Word Wall activities can also be used to improve reading, reading
comprehension, listening, and speaking skills. word wall activities include practices that improve students '
cognitive, affective, and psychomotor skills, they can affect variables such as anxiety, attitude, and self-efficacy
for skills and lessons. To determine the extent to which Word Wall activities are reflected in practice in
teaching native language or teaching Turkish as a foreign language, it is recommended to conduct qualitative

and/ or quantitative research that examines the learning-teaching process in depth.
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ETKILESIMLI KELIME DUVARI ETKINLIKLERININ TURKCEYi YABANCI DiL OLARAK
OGRENENLERIN YAZMA BECERISINE ETKisSi

0z

Tirkgenin yabanci dil olarak 6gretiminde yazma becerisi bireysel, sosyal ve akademik hayatta
dnemli rol oynamaktadir. lyi bir yazma becerisi igin birgok unsur ise kosulur. Bu unsurlardan biri
de kelime bilgisidir. Kelime bilgisi gelistikce yazma becerisi de gelisir.  Bu nedenle Tirkgeyi
yabanci dil olarak 6grenenlerin kelime hazinelerinin gelistirilmesi ve kalici bir kelime 6gretimi
sureci 6nemlidir. Kelimeler dil 6gretiminde aktif olarak ve baglama uygun kullanildiginda kelime
Ogretimi gerceklesmis olur. Bu nedenle kelime bilgisinin gelismesine yonelik gesitli uygulamalar
yapilmahdir. Etkili bir kelime 6gretimi icin kullanilabilecek uygulamalardan biri de etkilesimli
kelime duvarlaridir. Etkilesimli bir kelime duvari, temelde duvarda yeni 6grenilen kelimeleri
gosteren bliyik 6grenme aracidir. Tematik veya birim tabanlidir ve kelimelerle ilgili resimler veya
grafikler icerir. Bu uygulamalarla 6grenciler bilgiyi kolayca kavrayabilir ve dizenleyebilir.
Kelimeler birbiriyle iliskilendirilir ve baglantilar etkilesimli olarak kelime duvari araciligla kurulur.
Bu calismada Tirkgeyi yabanci dil olarak 6grenenlerin yazma becerilerinin gelistirilmesinde
etkilesimli kelime duvarlarinin etkisi arastirilmistir. Calismada nicel arastirma yéntemlerinden 6n-
son test kontrol gruplu yari deneysel desen kullanilmistir. Arastirma, bir devlet Universitesine
bagh TOMER'de ogrenim géren Bl seviyesindeki toplam 38 6grenciyle yiritilmistir.
Arastirmada kontrol grubu o6grencilerinin mevcut ders kitabinin kelime 06gretim sirecine
midahale edilmemistir. Deney grubu 6grencileriyle ders kitabinda yer alan temalarla ilgilli kelime
duvari olusturulmustur. Kelime duvarinda yer verilen kelimelerle bireysel ya da grupla yiritilen
yazma etkinlikleri yapiimistir. Elde edilen sonuglar etkilesimli kelime duvari uygulamalarinin
Tirkgeyi yabanci dil olarak 6grenenlerin yazma becerilerini gelistirmede istatistiki olarak anlamli
etkileri oldugunu gostermektedir. Calismanin Tirkgenin yabanci dil olarak 6gretimi siirecinde
ozellikle kelime edinimi ve yazili anlatim becerisini gelistirmek icin planlanacak faaliyetlerde
kelime duvari etkinliklerinin kullaniminin yayginlasmasina katki saglamasi beklenmektedir.

Anahtar kelimeler: Etkilesimli kelime duvari, Tirkg¢enin yabanci dil olarak 6gretimi, yazma
becerisi.
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GiRiS

Uretici dil becerilerinden olan yazma insanlarin kendini ifade etmede kullandiklari en etkili araglardan biridir.
Yazma; diistinceleri, fikirleri, duygulari, istekleri kolay ve anlasilir bir dille aktarmak icindir. Ogrenciler, hem
bireysel hem akademik seviyelerde basarili olmak igin gerekli olan yazma becerisini 6grenmek zorundadir.
Egitim ve yasam gereksinimlerini yerine getirmek icin tiim 6grencilerin iyi dizeyde yazma becerisine ihtiyaci
vardir. Yazma, bircok unsurun yazar tarafindan ayni anda kontrol edilmesini gerektiren karmasik bir beceridir.

Yazma becerisi yabanci dil 6grenme siirecinde 6nemli becerilerden biridir.

Yazma 6gretimi, iletisim kurmak icin yazma ve yazmayi 6grenme olmak Uzere iki genis agidan ele alinabilir
(Cornell ve digerleri, 2016). Baska bir dilde yazma becerilerinin 6grenilmesi bilissel, sosyokultirel ve dilsel
yetkinliklerde ustalik gerektirir (Ellis, 2015; di Gennaro, 2016; de Oliveira & Silva, 2016). Bu nedenle 6grenciler
icin en zor gbérev yazma becerilerini kazanmaktir (Durmus, 2013; Erol, 2006). Yabanci dil 6greniminde yazmayi
0grenmeyi zorlagtiran faktorler gcogunlukla birinci dil okuryazarligi, hedef dilde yeterlilik ve metne yaklagimdaki
farkliliktir (Hyland, 2002). Bu g¢ok boyutlu slire¢ nedeniyle 6grenicilerin yazma stirecinde hem makro hem de
mikro stratejileri birlestirdigi gdzlenmistir. Makro stratejiler; taslak hazirlama, planlama ve gézden gegirmeyi
icerirken mikro stratejiler; kelimelerin ve soézdiziminin kullanimini kapsamaktadir (Cumming, 2001). Yazma
becerisi bu ¢ok yonliligl nedeniyle silre¢ igerisinde, uygun yontem ve tekniklerin se¢imi yapilarak

kazandirilmali ayrica etkili bir planlama ve degerlendirme icermelidir.

Yazma becerisinin her asamasinda 6nemli olan unsurlardan biri de kelime bilgisidir. Her dilin kendine 6zgii
kelime dagarcigi vardir. Kullanilan kelimelerin sikliklari, kelimelerin anlam diinyasi, baglam icindeki yeri dilin
ifade gliciinU olusturur. Bu nedenle iyi bir yazma egitimi siirecinde kelime 6gretimi de etkili bir rol oynar. Kelime
O6grenimi, yabanci dil 6greniminin 6nemli bir parcasidir ¢linkii gerek kitaplarda gerekse sinif ici ve disi
ortamlarda yeni kelimelerin anlamlari ¢ok sik vurgulanmaktadir. Ayni zamanda dil 6gretiminin merkezinde yer
alan yeni kelimeler, bir dil 6greneni igin blyilk 6nem tasir. Kelime bilgisi genellikle ikinci dil 6grenenler igin kritik
bir arag¢ olarak gorilir ¢unkd ikinci bir dilde sinirh bir kelime bilgisi basarili iletisimi engeller. Schmitt’e gore
(2000, s. 55) kelime bilgisi iletisimsel yetkinlikte ve ikinci bir dilin edinilmesinde temel unsurdur. Nation (2001),
kelime bilgisi ile dil kullanimi arasindaki iligkiyi tamamlayici olarak tanimlamaktadir. Kelime bilgisi dilin
kullanimini saglarken dil kullanimi da kelime bilgisini gelistirir. Blyukikiz ve Hasirct (2013), dil ve sozcik
o0gretiminde uygun yontem ve tekniklerin tespit edilebilmesi icin 6ncelikle sozcik 6gretiminde hedeflerin iyi
belirlenip bu belirlenen hedeflere gore de egitim sirecinin planlanmasi gerektigini vurgulamislardir.
Arastirmacilar etkili ve kapsamh bir kelime programi olusturmak ve 0Ogrencilerin kelime dagarcigina katki
saglamak amaciyla gerekli olan unsurlari incelemislerdir. Buna gore kelime 6gretiminde dort unsurun énemine
deginilmektedir. Bu unsurlar; sayisi az ama iyi secilmis sdzctikleri 6gretmek, zenginlestirilmis ve cesitlendirilmis
dil deneyimleri saglamak, sozciik 6grenme stratejilerini 6gretmek ve 6grencilerin kelime bilincini arttirmaktir
(Henrichs, 2011). Bu doért temel unsuru iceren ve zengin bir kelime 0Ogretimi programi olarak kullanilan

tekniklerden biri de “Etkilesimli Kelime Duvari”dir. Ulkemizde egitim ve 6gretimde etkili olarak kullanimi
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acisindan yeterli arastirma yapilmasa da kelime 6greniminde etkilesimli kelime duvari alanyazinda oldukga etkili

bir arag olarak kabul edilmektedir.

Etkilesimli Kelime Duvar

Etkilesimli kelime duvari, 6grencilerin kelimelerle olan iliskilerini gelistirmede yardimci olan bir 6gretim aracidir
(Henrichs, 2011). Kelime duvarlar, bir sinifta gériinebilen bir yerde, 6grencilerin gelisimlerine uygun kelimelerin
koleksiyonlari olarak tanimlanir (Brabham & Villaume, 2001; Thompkins, 2005). Kelime duvarlari, okuryazarhk
ortamiyla iliskili bir eser olarak sinifta gorsel olarak desteklenen ve tartisma igin kaynak olarak islev géren
kelimelerden olusan 6grenme aracidir (Harmon, Wood & Kiser, 2009). Jasmine ve Schiesl’e (2009) gore ise
kelime duvarlari; yasa uygun, grup ve kategorilere ayrilmis, siklikla karsilasilan kelimelerin sunuldugu bir grafik
diizenleyicidir. Kelime duvarlari baslangicta Cunningham tarafindan 1978'de 6grencilerin okul glini icinde hizli
yazabilmeleri ve kelime 6grenebilmeleri amaciyla ortaya atilmistir. Sonrasinda sik kullanilan kelimelerin
Ogretilmesi icin kullanilmaya baslanmis ve birgok arastirmaci tarafindan (Cunningham 1995; Gaskins, 1991;
Wagstaff, 1999; Moustafa & Maldonado-Colon, 1999; Pinnell & Fountas, 1998) ele alinarak gelistirilmistir (Akt:
Walton, 2000). Ginimiizde Web 2.0 araglariyla kullanilabilecek etkilesimli kelime duvarlari (6rn: wordwall.net)

tasarlanmaktadir.

Genel olarak 6gretmenler okuma, yazma ve yazim becerilerinin gelistirilmesini tesvik etmek icin ayrica yanlis
yazilan kelimeleri diizeltmek ve kelime hazinesi olusturmak amaciyla siniflarinda kelime duvarlarindan
yararlanmaktadir. Kelime duvarlar 6grencilerin siklikla kullanilan kelimeleri dogru bir sekilde tanimasina
yardimci olur ve kelimelerin koklerini ve diger kelimelerle olan iliskilerini de gérmelerini saglar (Kieff, 2003).
Ogrenciler kelime duvarlarini kullandiklarinda kelime ve tanimlardan daha fazla haberdar olurlar. Bu igerik
kavramayi desteklemektedir. Ayrica, 6grencilerin cevrelerindeki diinyadaki kelimelerin farkinda olmalarina

yardimci olur. Kelime duvarlarinin ortak 6zellikleri su sekilde siralanabilir (Brabham & Villaume, 2001):

e Sinifta 6grencilerin ¢alismasi icin gelisimsel agidan uygun kelime koleksiyonlaridir.

o  Kelimeler, 6zel olarak segilmislerdir.

e  Kelime koleksiyonlari birikimlidir, yeni kelimeler eklendiginde daha fazla ¢alisma igin tanidik kelimeler
kalir.

e Kelime duvari ve etkinlikleri ¢alisma, diisinme ve kelime kullanma bigimlerini yapilandiran iskele
gorevini saglar.

e Duvardaki kelimeler 6grencilere bagimsiz okuma ve yazmada yardimci olan isleve de sahiptir.

Bununla birlikte Cunningham (2000), bir sinifta kelime duvarinin bulunmasinin kelime duvari aktif olarak
kullanilmadig siirece verimsiz bulmustur. Benzer sekilde Pinnell ve Fountas (1998) da kelime duvarlarinda
etkilesimli bicimde kullaniimasinin énemini vurgulamiglardir. Sinif duvarlarini, kelimeleri kullanarak sislemek

yerine kelime duvarlarinin etkili olabilmesi icin 6gretmenler, 6grencileri harfler ve sesler arasindaki iliskiler
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hakkinda derinlemesine bilgi sahibi olmaya yonlendirmelidir. Kelimelerin, baska kelimelerin de okunup
yazilmasina tesvik edebilmek icin nasil kullanilacagini gosteren etkinlikler planlanmasi gerektigini
vurgulamiglardir. Etkilesimli sézcik duvarlari 6gretmenler tarafindan planlanir ancak okulda Ogrenciler
tarafindan olusturulur. Etkilesimli sdzcuk duvarlarinin olusturulmasi ve strdirilmesinde 6grenci katihimi
dnemlidir. Kelime duvarlari yoluyla bircok birey ve grup etkinligi yapilabilmektedir. Ozdemir (2017) kelime
duvari ¢alismalarinin birgok kelime 6grenme stratejisinin kullanilmasi igin de uygun bir ortam olusturabilecegini

belirtmistir.

Etkilesimli kelime duvarlari olusturulurken bazi zorluklarla karsilasilmasi muhtemeldir. Etkilesimli sézcuk
duvarinin en zorlu kismi, etkinlikleri planlamak i¢in zaman ayirmak ve kelimelere uygun fotograflari bulmaktir.
Her kelimeyi temsil etmek icin benzersiz ve ayirt edici resimler bulmak zor olabilir. Duvarin ne zaman ve nasil
degistirilecegine karar vermek de zordur. Birden fazla ders igin kelime duvari olustugunda bu durumun takibi
zorlasacaktir. Bununla birlikte, bu zorluklara ragmen, bircok O0gretmen yine de cabaya deger olduguna
inandigini ve etkilesimli, ¢oklu-duyussal kelime duvarlarini planlayip uygulamak icin zaman ayirdiklarini

belirtmislerdir (Jackson, Tripp & Cox, 2011).

Turkiye’de kelime duvarina yonelik sinirli sayida galismaya ulasilmaktadir. Kocaarslan ve Yamag (2015) sinif
o6gretmenleri icin bir etkinlik araci olarak kelime duvarlarinin nasil kullanilabilecegine deginmislerdir. Akmaz
Geng (2018) etkilesimli kelime duvarinin 4. sinif 6grencilerinin ingilizce dersinde kelime bilgisini artirmada etkili
oldugunu belirtmistir. Balkan (2019) yabancilar Turkge 6gretiminde kullanilabilecek etkilesimli kelime duvari
etkinlik érneklerini ele almistir. Oztiirk (2019) kelime duvari yénteminin 4. sinif 8grencilerinin okuma hizini,
kelime tanima, prozodik okuma ve okudugunu anlama becerilerinin gelistiriimesinde etkili oldugu sonucuna
ulagsmistir. Demirtas (2019) 5. sinif 68rencileriyle ylruttiglu calisma sonrasinda kelime duvarinin kelime
Ogretimine, okuma tutumuna ve 6grencilerin okuma stratejileri, Ustbilissel farkindaliklarinda anlamli fark
olusturdugunu belirtmistir. Uysal (2020) 5. sinif 6grencilerine kelime 6gretiminde ve 6grencilerin Tlrkge dersine

yonelik olumlu tutum gelistirmesinde etkilesimli kelime duvari ¢calismalarinin etkili oldugunu ifade etmistir.

Dil becerilerinin gelismesinde 6nemli rol oynayan kelime 6gretiminde yonelik farkli yontem ve tekniklere
deginen calismalar olmakla birlikte Tirkcenin ikinci dil olarak 6gretiminde yazma becerisi icin kelime
duvarlarinin kullanimina yonelik ¢alismalar henliz bulunmamaktadir. Yurt disinda kelime duvarlari igin yapilan
¢alismalarda ilkokul diizeyine yonelik arastirmalar agirlikli olsa da son yillarda Ust kademelerde 6grenim géren
ogrencilere ve ikinci dil 6grenimine yonelik arastirmalar da yapilmaktadir. Ayrica fen ve matematik
kavramlarina yonelik kelime duvarlari olusturmaya yonelik calismalarda mevcuttur. Fen ve matematik
derslerinde kelimeleri 6grenme ve igerigi anlamada (Yates, Cuthrell & Rose, 2010; Henrichs, 2011; Jackson,
2014) cesitli arastirmalar yiritilmistir. ilkokul birinci sinif dgrencilerinin kelime &grenmesine yénelik
¢alismalarda (May, 1993; Walton, 2000; Kent, 2006; Jasmine & Schiesl, 2009) kelime duvarlarinin etkili oldugu
vurgulanmistir. Ortaokul 6grencilerinin kelime 6gretiminde ve 6grenilen kelimelerin kalicihgina (Harmon vd.,

2009; Southerland, 2011) 6grenci ve 6gretmenlerin kelime 6grenmeye yonelik algilarina etkisine (Latham;
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2011) Ogretmen goruslerine (Latham, 2011; Vintinner, Harmon, Wood ve Stover, 2015) yonelik arastirmalar

bulunmaktadir.

Yeni bir dil 6grenilirken kelime bilgisi; anlamaya, akademik basariya ve dile hakimiyete ayrica toplumla uyumun
hizlanmasina etki eden unsurlardan biridir. Ogrenme amaci ne olursa olsun yabanci dil olarak Tiirkce
O0gretiminde dort temel dil becerisi es glidimli olarak ilerlemektedir. Bu siiregte etkin yontem ve tekniklerin
secilmesi 6grenen ve Ogretici icin dnemlidir. Etkilesimli kelime duvarlari sadece kelime bilgisi icin degil Tlrkgeyi
yabanci dil olarak 6gretme siirecinde her seviyede kullanilabilecek, hem dille ilgili hem de sosyal becerilerin
gelistiriimesinde katki saglayacak bir yontem olabilir. Bu galismada etkilesimli kelime duvari etkinliklerinin
Tirkgeyi yabanci dil olarak 6grenenlerin yazma becerisine olan etkisinin arastirilmasi amaglanmistir. Bu amag

dogrultusunda su sorular cevaplanmistir:

1. Etkilesimli kelime duvari etkinliklerinin uygulandigi Bl dizeyi deney grubu 6&grenicileriyle
uygulanmadigi kontrol grubunun yazili anlatim puanlari arasinda anlamli farklilik var midir?

2. Gruplarin 6n-son test puanlari arasindaki fark anlamh midir?

3. Kontrol grubunun 6n-son test puanlari arasindaki fark anlamh midir?

4. Deney grubunun 6n-son test puanlari arasindaki fark anlamli midir?
YONTEM

Arastirmada, planlanmis etkinlikler iceren etkilesimli kelime duvarinin Tirkgeyi yabanci dil olarak 6grenen
Ogrenicilerin yazma becerileri lizerine etkisini tespit etmek igin 6n-son test kontrol gruplu yari deneysel desen
kullanilmistir. Egitim bilimleri alanindaki deneysel calismalarda siklikla basvurulan (Gliner, Morgan, & Leech,
2017, s. 82) bu desenin tercih sebebi, arastirmacinin kendi olusturdugu yapay gruplarla degil 6nceden sistem
icerisinde belirlenmis gruplarla ¢alisma zorunlulugudur. Dolayisiyla gruplar deney veya kontrol olarak yansiz bir
sekilde belirlenebilse de gruplara yansiz olarak 6grenci atamasi yapilamamaktadir (Creswell, 2012). Arastirma
icin TOMER’de 6grenim gdren mevcut B1 siniflarindan yansiz olarak bir sube deney, bir sube kontrol grubu
secilmis ve bu iki gruba es zamanh 6n test uygulanmis sonra deney grubunda kelime duvarina yonelik haftalik

uygulamalara gegilmis, kontrol grubunda TOMER’in mevcut ders isleme siirecine devam edilmistir.

Calisma Grubu

Arastirmanin calisma grubunu 2019 yilinda bir devlet {niversitesine bagli TOMER’de 6grenim gdéren Bl
diizeyindeki 38 &grenci olusturmaktadir. Avrupa Ortak Oneriler Cercevesinde (2013, 64-68), B1 diizeyi
Ogrenicilerin “Kendi ilgi alanlarindan karmasik olmayan betimlemeler yazabildikleri, duygu ve deneyimlerini
aktarabildikleri, uygun sozciik aklina gelmediginde somut bir seyi Ozelliklerini betimleyerek anlatabildikleri,
anlatmak istedigine uygun basit ve anlamli s6zcik kullanabildikleri, ana dilinden bir s6zcigi 6grendigi dilin
telaffuzuna uydurarak kullanip anlasilip anlasilmadigini sorabildikleri” belirtilmistir. Bu baglamda B1 diizeyinde
yazma becerilerinin gelistirilmesinde etkilesimli kelime duvari etkinlikleriyle hem daha ¢ok kelime 6gretimi hem

de deyim, kalip ifade 6gretiminin desteklenip daha somut yazma Urlnlerinin elde edilecegi diistinilmustir.
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Uygulama asamasina gegmeden 6nce B1 diizeyindeki iki subede ders yiriten 6greticilerden de goris alinarak
subelerden biri kontrol, biri de deney grubu olarak segilmistir. Calismaya deney grubunda 25, kontrol grubunda
24 6grenciyle baslanmis, farkh gerekgelerle derse devam etmeme, (lkesine geri donme, ailevi sorunlar vb. bagl
olarak uygulama surecine katilmayan, eksik katilanlar arastirmaya dahil edilmemistir. Uygulama sirecinin
tamamina katilan deney grubundan 20 ve kontrol grubundan 18 G68renciyle arastirma yiritalip
tamamlanmistir. Calisma grubunun deneysel islem 6ncesi esitligini belirlemek igin &n test uygulanmistir. On test

puanlarindan elde edilen verilere iliskisiz 6rneklemler t-testi yapilarak sonuglar Tablo 1’de sunulmustur:

Tablo 1. Calisma Grubunda Yer Alan Ogrencilerin Yazma Becerilerine Yénelik On Test Puanlari iliskisiz

Orneklemler t Testi Sonucu

Grup N X S sd t p*
Deney 20 62,20 8,07 36 ,028 ,978
Kontrol 18 62,27 9,34

*p>.05

Tablo 1'de galisma grubundaki 6grenicilerin 6n testten aldiklari puanlarin ortalamalari verilmistir. Bu sonuglara
gore deney ve kontrol grubu 6grenicilerinin yazma becerileri arasindaki farkin anlaml olmadigi [t(36)=,028,

p>.05] gorilmistir. Bu durumda iki grubun uygulama éncesi puanlarinin esit oldugu séylenebilir.
Veri Toplama Araglari

Arastirmada, 6grenicilerin 6n-son test yazili anlatim becerilerini degerlendirebilmek icin Buyukikiz’'in (2011)
gelistirdigi “Yazil Anlatim Dereceli Puanlama Anahtar1” kullaniimistir. Bes bolim ve on yedi 6zellikten olusan
puanlama anahtari; baslk, sayfa dizeni, dil ve anlatim, plan ve isleyis, yazim ve noktalama boyutlarina
ayrilmistir. Her bir boyutun altinda ilgili alt boyutlarla performans tanimlamalari en iyi (4), iyi (3), orta (2) ve en

kotd (1) olarak yapilmis ve glvenilirlik katsayisi , 790 olarak hesaplanmistir.

On ve son test olarak &grencilere iki yazma konusu verilmistir. Bu konular belirlenirken Tiirkge dil dgretim
setleri incelenmis ve B1 diizeyinde 10 konu, farkli Gniversitelerin Tiirkce Ogretimi Uygulama ve Arastirma
Merkezlerinde gorev yapan 5 alan uzmanina sunulmustur, uygunluk agisindan en yiksek puani alan iki konu 6n

ve son test konulari olarak belirlenmistir.
Verilerin Toplanmasi ve Analizi

Deneysel islem Oncesi iki gruba da on test i¢in belirlenen konuyla ilgili metin yazdirilmis ve deney grubundaki
ogrenicilere 8 hafta boyunca sirecek uygulamalarla ilgili bilgi verilmistir. Deney grubunun sinifinda kelime
duvari yapilacak alan belirlendikten sonra kelime duvari olusturulmustur. Temaya yonelik metinler islenirken
yeni karsilasilan kelimelerin duvara eklenecegi ifade edilmistir. Kelime basliklari tema isimleriyle belirtilmistir.
Duvara eklenen kelimelerle her haftanin son yazma dersinde ¢esitli etkinlikler yapilmistir. Bunlar arasinda
kelime posteri, adimdaki harfler, 6gretmen ol, kelimeyi tahmin et, gizli kelimem, alfabe sirasi, kelime istasyonu,

kelime resimleri, bir dykide bes kelime, glinlin kelimesi adli etkinlikler bulunmaktadir. Tema sonlarinda 6grenci
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goruglerine gére bazi kelimeler duvardan alinmis bazilari birakilmistir. Duvardaki kelimeler igin ihtiyag
oldugunda gorseller de eklenmistir. Uygulamalar sonunda iki gruba da son test uygulanmistir. Ogrenicilerin 6n
ve son testte yazdiklari metinler 3 alan uzmani tarafindan okunup “Yazili Anlatim Dereceli Puanlama
Anahtari”na gore puanlanmistir. Puanlarin glvenirligi Kendall'in uyum katsayisiyla hesaplanmis, puanlayicilar
arasi uyum katsayisi 0.90 olarak bulunmustur. Uyumun yiksek diizeyde oldugu anlasiimaktadir (Buytkoztirk

vd., 2018).

Verilerin hangi istatistiksel testlerle analiz edilecegini belirlemek igcin normallik testleri yapilmistir. Bu
dogrultuda verilerin carpiklik ve basiklik katsayisina bakilmistir. Carpiklik ve basiklik katsayisinin sifira yakin
olmasi dagilimin normallige yaklastigini gostermektedir. Dagilimin normalliginde carpiklik ve basiklik degerleri
sifir olacaktir (Tabachnick & Fidell, 2014, s. 113; Field, 2018, s. 345). Fakat George ve Mallery (2019, s. 114)
carpiklik ve basiklik katsayisinin -2 ile +2 arasinda olmasinin normallik varsayimi agisindan kabul edilebilir
degerler oldugunu belirtmistir. Calisma grubundaki 6grencilerin aldiklari puanlarin ¢arpikhk ve basiklik
katsayilarinin -2 ile +2 arasinda oldugu gorilmustir. Carpiklik ve basikliktan sonra grup baydklaga 30’un
Ustiinde oldugunda Kolmogorov-Smirnov testinin kullanimi onerildigi (Akt: Can, 2018, s.89) igin bu test
uygulanmis ve bu degerler temel alindiginda dagilimin normal oldugu degerlendirilerek parametrik testler
kullanilmistir. Gruplar arasindaki basariyi tespit etmek igin iliskisiz, grup ici iliskiyi belirlemede de iliskili

orneklemler t testi uygulanmustir.

BULGULAR

Bu boélimde bulgular alt problemlerdeki sira ile verilmistir. Deney ve kontrol gruplarinin son test puanlari
arasinda yazma becerileri agisindan anlamh farkhhgin tespiti icin iliskisiz rneklemler t testi yapilmis, sonuglar

Tablo 2’de verilmistir:

Tablo 2. Calisma Grubundaki Ogrenicilerin Yazma Becerilerine Yénelik Son Test Puanlari t Testi Sonucu

Grup N X S sd t p*
Deney 20 75,95 6,86 36 3,160 ,003
Kontrol 18 67,72 9,13
*p<.05

Tablo 2’de deney ve kontrol grubundaki 6grenicilerin son test puan ortalamalari verilmistir. Bu sonuglara gére
deney ve kontrol grubundaki 6grenicilerinin yazma becerileri arasindaki farkin deney grubunun lehine anlaml
oldugu [t(36)=3,160, p<.05] tespit edilmistir. Kelime duvarina yonelik yapilan etkinliklerin 6grencilerin yazma

becerilerindeki basariyi olumlu yonde etkiledigi sonucuna ulasilabilir.

Deney ve kontrol gruplarinin 6n-son test puanlarinin yazma becerileri agisindan farkliigini saptamak igin iliskisiz

orneklemler t-testi yapilmis, tablo 3’te sonuglar gosterilmistir:
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Tablo 3. Calisma Grubundaki Ogrenicilerin Yazma Becerilerine Yénelik On-Son Test Puanlari t Testi Sonuglari

Grup N X S sd t p*
. Deney 20 62,20 8,07
On test Kontrol 18 62,27 9,34 36 028 978
Deney 20 75,95 6,86
Son test Kontrol 18 67,72 9,13 36 3,160 /003

* p>.05

Tablo 3 incelendiginde, uygulama oncesinde gruplar arasindaki puanlarda anlamli farklilik olmadigi [t(36)=,028,
p>.05] gorilmektedir. Buna gére 6grenicilerin uygulama oncesi birbirine benzer oldugu séylenebilir. Uygulama
strecinin sonunda ise farkin deney grubunun lehine anlamli oldugu ortaya ¢ikmistir [t(36)=3,160, p<.05]. Bu
fark, 8 hafta boyunca verilen egitimin yazma becerilerinde etkili oldugunu gostermesi bakimindan énemlidir.
Ayrica tabloda, kontrol grubunun puanlarinin arttigi goriilse de deney grubunda uygulanan kelime duvari

etkinliklerinin 6grenicilerin yazma becerilerinin gelismesinde daha fazla etkisinin oldugu anlagiimaktadir.

Kontrol grubunun 6n- son test puanlarinin anlamhlik diizeyi, iliskili 6rneklemler t testiyle belirlenmis, tablo 4’te

sonuglar verilmistir:

Tablo 4. Kontrol Grubu Ogrenicilerinin Yazma Becerilerine Yénelik On-Son Test Puanlarina iliskin t Testi

Sonuglari
Grup N X S sd t p*
On Test 18 62,27 9,34 17 12,90 ,000
Son Test 18 67,72 9,13
* p>.05

Tablo 4’te kontrol grubundaki Ogrenicilerin 6n ve son test puanlari arasindaki farkin anlamh oldugu
gorilmektedir [t(17)=12,90, p<.05]. Kontrol grubundakilerin de yazma becerilerinde gelisme oldugu
gorilmustir. Deneysel islem kontrol grubuna uygulanmasa da dil diizeylerinin gelismesi icin mevcut derslerinde
de yazma becerilerine yonelik etkinlikler yapilmakta bu da kontrol grubundakilerin de gelisim g&stermesini

etkilemektedir.

Deney grubunun 6n- son test puanlarinin farkliiginin anlamliligi iligkili 6rneklemler t testiyle tespit edilmis,

Tablo 5’te sonuglari sunulmustur:

Tablo 5. Deney Grubu Ogrenicilerinin Yazma Becerilerine Yonelik On-Son Test Puanlarina iliskin t Testi Sonuglari

Grup N X s sd t p*
On Test 20 62,20 8,07 19 20,65 ,000
Son Test 20 75,80 6,74
* p>.05

Tablo 5’te deney grubunun 6n ve son test puanlari arasinda anlamli bir farkin oldugu gorilmektedir
[t(19)=20,65, p<.05]. Deney grubunda uygulanan etkinliklerin 6grenicilerin yazili anlatim becerilerini

gelistirmede etkili oldugu anlasiimaktadir.
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TARTISMA ve SONUC

Tirkgenin yabanci dil olarak 6gretimi siirecinde etkilesimli kelime duvari etkinliklerinin 6grenenlerin yazma
becerilerinin gelistiriimesine etkisinin arastirildigi bu calismada deney grubu 6grenicilerin yazili anlatim
puanlarinin kontrol grubuna goére anlamli olarak degistigi sonucuna ulasilmistir. Farkh arastirmalarda da benzer
sonuglara ulasildigi gorilmistir. Kent (2006) birinci sinif 6grencilerinin okuma yazma basarilarinda kelime
duvarlarinin etkisini inceledigi c¢alismasinda sik kullanilan kelimeleri tanima, okuma dizeyleri ve yazma
basarilarini incelemis kelime duvarinin uygulandigi grupta her ¢ alanda da istatistiksel olarak 6nemli bir fark
oldugunu belirtmis. Watson (2000) birinci sinif Ogrencileriyle yurtttigl calismasinda kelime duvari
etkinliklerinin hem kelimelerin dogru yaziminda hem de yazma becerisinin gelisiminde etkili oldugu sonucuna
ulagmistir. Sartika (2017) lise 6grencilerinin agiklayici metin yazma becerilerinin gelistiriimesinde kelime duvari
stratejilerini kullanmis ve etkinliklerin 6grencilerin agiklayici metin yazma becerilerine yardimci oldugunu ayrica
ogrencilerin bu etkinliklere yonelik olumlu goris bildirdigini ifade etmistir. Sartika’ya gore kelime duvarlan
Ogrencilere “6grenme surecini 6gretmek” igin iyi birer aragtir ve 6grenciler fikirlerini yazil olarak ifade ederken

onlara anahtar kelimeler verir.

Calismada hem deney hem de kontrol grubu 6grenicilerinin uygulama sonunda yazili anlatim puanlarinin arttig
sonucuna ulasilmistir. Kelime bilgisi, iletisimin merkezinde yer alir ve dil edinimi sirecinde kelime bilgisi
eksikligi, 6grenmenin 6nlndeki bir engeldir. Kelime bilgisi en zor beceri olarak goriilen yazmada da énemli rol
oynamaktadir. Laufer ve Nation (1999), Maximo (2000) ve Nation (2001) kelime dagarcigi kazanilmasinin ikinci
dilin basarili kullanimi icin gerekli oldugunu ve so6zlii/yazih metinlerin olusturulmasinda 6nemli bir rol
oynadigini; ikinci dilin basarili bir sekilde kullanilmasi igin yeterli kelime dagarciginin elde edilmesinin gerekli
oldugunu ¢lnkl genis bir kelime dagarcigl olmadan iletisim icin gerekli yapilarin ve islevlerin 6grenilse de etkili
kullanilamayacagini belirtmislerdir. Tirkceyi yabanci dil olarak 6grenenlerin yazili anlatimlarinda yaptiklari
yanliglara yonelik 2010 ve 2019 yillari arasinda yapilan 19 makaleyi derleyen Uzdu-Yildiz ve Cetin (2020) ¢alisma
sonucunda en fazla yapilan yanhsin 6rneklem buaylkliglinden etkilenmeksizin yazim ve noktalama oldugu;

siraslyla dilbilgisi, sozclk ve s6zdizimine yonelik yanhslarin yapildigini ifade etmistir.

Etkilesimli kelime duvari yazma egitiminde en sik karsilasilan yazim yanliglarinin diizeltilmesinde ve kelime
Ogretiminde yasanan sikintilarin giderilmesinde etkili bir arag olabilir. Kelime 6gretiminin 6grenenlerin ilgi ve
ihtiyaclarina gore diizenlemesi gerekir ayrica kelime 6grenme sirecine 6grenenlerin etkin bir sekilde katihmi
bilissel, psikolojik ve duyussal agidan onlarin gelisimi icin dnemlidir. Kelime 6gretimine yonelik uygulamalarla
ilgili calismalar yapilmaktadir. Bununla birlikte bircok 06greticinin kelime 06gretiminde kullanilabilecek
uygulamalari segmek ve kelime 6gretimi konusunda etkili bir egitim vermek konusunda sorunlar yasadiklari

belirtilmistir.

Akgelik ve Eylp (2020) Tirkge Ogreticilerinin sozciik 6gretimi lizerine goruslerini aldiklari ¢alismada 6greticilerin
en sik 6gretme sonrasinda ise agiklama ve pekistirme stratejilerini kullandiklari sonucuna ulasilmistir. Beceri

kazandirma, yonlendirme ve kontrol stratejilerinin ise az kullanildigini ifade etmislerdir. Ayni ¢alismada
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Ogreticiler kelime o6gretimine yonelik yontem ve teknikler hakkinda yeterli bilgiye sahip olmadiklarini
belirtmistir. Kelime 0Ogretiminde Ogreticiler 06grencilerin aralarinda anlam iliskisi olan kelimeleri
anlamlandiramama, ayirt edememe, kelimenin anlamini tam olarak kavrayamama ve telaffuz edememe gibi

konularda sik sik sorun yasadiklarini ifade etmislerdir.

Kendini ifade etmenin ve iletisim kurmanin en etkili yollarindan biri olan yazma becerisinin kazandirilmasi
Tirkceyi yabanci dil olarak 6grenenler icin 6nemlidir. Yazmanin unsurlarinda biri olan kelime tim dil
becerilerinin kazanilmasinda ve gelistirilmesinde etkin bir rol oynar. Kelime bilgisinin gelistiriimesi ve etkili bir
kelime 6gretimi igin farkli tekniklerin uygulanmasi, 6gretim siirecinde 6grenenlerin aktif rol almasi ve birden
fazla baglamda karsilasmalarina firsati veren kelime 6grenme stratejileriyle karsilasmalari yazma becerilerini

gelisiminde etkilidir. Bu acidan etkilesimli kelime duvari etkinlikleri 6greticilere ve planlayicilara yol gosterebilir.

ONERILER

Bu calismada yazma becerisinde 6nemli rol oynayan kelime bilgisinin gelistiriimesine yonelik kelime duvari
etkinlikleri ele alinmistir. Ogrencinin 6grenme siirecinde aktif oldugu bir egitim ortami saglamak icin bu
etkinliklerin islevsel oldugu séylenebilir. Bu nedenle 6gretmenlere yénelik bu konuda cesitli uygulama 6rnekleri
hazirlanabilir. Kelime bilgisi tim dil becerileri icin 6nemlidir. Calisma sonuglari bu etkinliklerle yazma becerisinin
gelistigini gosterse de kelime duvari etkinlikleri okuma, okudugunu anlama, dinleme ve konusma becerilerinin
gelistiriimesi igin de kullanilabilir. Kelime duvari etkinlikleri 6grencilerin bilissel, duyussal ve psikomotor
becerilerini gelistiren uygulamalar icerdigi icin becerilere ve derse yonelik kaygi, tutum, 6z yeterlik gibi
degiskenleri etkileyebilir. Ana dili 6gretimi ya da Tirkgenin yabanci dil olarak 6gretiminde kelime duvari
etkinliklerinin uygulamaya ne olgiide yansidigini belirlemek amaciyla 6grenme-6gretme sirecinin derinlemesine

incelendigi nitel ve / veya nicel arastirmalarin gercgeklestirilmesi dnerilmektedir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazara aittir.”

Yazar (lar) Katki Orani: Yazarin bu makaleye katki orani %100’dur.
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