IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Geg, H. E. & Coskun, i. (2021). Effectiviness of Special Education Program in Early
IJ E I S@R Childhood Period Applied to Teachers Working in Preschool Education Institutions,
International Journal of Education Technology and Scientific Researches, 6(14), 200-246.

(ISSN: 2587-0238) DOI: http://dx.doi.org/10.35826/ijetsar.302

Article Type (Makale Tiirii): Research Article

EFFECTIVINESS OF SPECIAL EDUCATION PROGRAM IN EARLY CHILDHOOD
PERIOD APPLIED TO TEACHERS WORKING IN PRESCHOOL
EDUCATION INSTUTIONS®

Hatice Ece GEC
National Education Ministry, Martyr Brigadier General Sezgin Erdodan Special Education School, Canakkale,
Turkey, ece.973@gmail.com
ORCID: 0000-0002-3095-2913

ibrahim COSKUN
Prof, Dr., Trakya University Faculty of Education, Edirne, Turkey, ibrahimcoskun@trakya.edu.tr
ORCID: 0000-0002-6270-7613

Received: 02.01.2021 Accepted: 24.03.2021 Published: 01.04.2021

ABSTRACT

The aim of this study is to determine the effectiveness of the special education program in early
childhood period offered to teachers working in pre-school education institutions. Research
participants are 15 teachers from 8 different branches who work in a private preschool education
institution affiliated to the Ministry of National Education (MNE) in Edirne/TURKEY. The research
is action research from qualitative dimensional study designs. Based on the research problem, a
needs analysis was conducted to determine the level of knowledge of teachers about special
education and inclusion. In line with the needs analysis and the literature, 3 training modules are
prepared in line with the 3 main objectives selected by using the Taba Model to increase the
knowledge level of teachers about special education and inclusion. Modules prepared for
education; basic concepts in special education and characteristics of individuals developing
differently, behavior management in inclusive environment and effective adaptations, effective
teaching adaptations in inclusive environment and preparing an Individualized Education Program
(IEP). Research data collected with 1 demographic information form with 8 questions containing
the demographic information of the teachers, 3 recognition forms containing 16 questions
prepared specifically for each training module and presented before the module, 3 placement
forms with 16 questions to be presented after the implementation, totally with 7 forms. Before
the modules presented, teachers' pre-module knowledge levels were determined by a pre-
application-level determination form containing 16 questions about the module. After the module
implementation, the post-application-level determination form was presented to the teachers
again and find out how the knowledge levels of the teachers changed at the end of the module
were examined. The findings obtained as a result of the research were organized and conveyed
within themes. The results obtained were interpreted in line with the relevant sources and made
suggestions.

Keywords: Special education, preschool, teacher education

* This article was produced from the master's thesis titled “Effectiveness of Special Education Program in Early Childhood
Period Applied to Teachers Working in Preschool Education Institutions”, under the supervision of the second author.
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INTRODUCTION

All kinds of educational activities designed in a systematic, planned and organized manner to ensure the
development of children aged 0-6 are generally referred to as “pre-school education” (Ural & Ramazan, 2007).
According to Vallberg Roth (2014) the pre-school education system is a more obvious first step in education
system that now covers ages 1-5. Pre-school education, which is synonymous with early childhood education, is
an education process designed in accordance with children's physical, mental, emotional, social development
and individual differences. In this period, which is the first step of human life, the development of the child is the
fastest in all areas (Akduman, 2016; Katranci, 2014). Early childhood education, which is the most basic education
in the child's life and provided in the first years of life, contributes to the child's brain development and shaping
his personality (Blakemore & Frith, 2005). Early childhood education, in which cognitive development is
supported, also encourages the child to social adaptation. In addition, the child learns problem-solving skills (Kitta
& Silverius-Kapinga, 2015). Skills such as enhanced motivation, self-efficacy, class adaptation, positive peer
interaction, and self-regulation skills are also acquired through early childhood education. All these acquired
skills make it easier for the child to learn in later ages (Ou & Reynolds, 2004; Nath & Sylva, 2007). With early
childhood education that covers the growth and development of the child, the skills necessary for the child's life
are taught and a bridge is established between the future and the child. In this period, it is aimed to ensure the
continuity of education by gaining certain beliefs, attitudes, values and habits to the child (Gliven & Azkesin,

2012; Zembat, 2005).

Pre-school education is also very important for children with special needs in early childhood. According to Birkan
(2010), early education in special education; These are educational services offered with expert support for
children aged 0-6 with developmental disabilities or under risk and their families. Contribution of early education
to children with special needs; it is to promote the child towards an independent life by providing the child with
appropriate and positive behaviors through programs suitable for the child's developmental level (Dogru, 2013).
In order for individuals with special needs to participate in the society independently, they should be in the same
educational environments with their peers starting from the preschool period (Kulaksizoglu, 2016). Fletcher
(2010) defined inclusion education as placing children with special needs in general education classes alongside
their peers with typical development appropriate for their age. Inclusive education is regarded as the most
beneficial practice for children with special needs in early childhood (Leatherman & Niemeyer, 2005). Despite
the aim for inclusive education to be only about development and learning, there will also be a normalizing effect
(Karlsudd, 2021). Comparative studies have consistently shown that students with special needs placed in
general education classrooms better than performed those with special needs who are placed in special educatiin
classes (Dessemoontet et al. 2012; Ruijs & Peetsma, 2009). In Turkey, with the Decree Law No. 573, which was
adopted and entered into force in 1997, it was legalized for individuals with special needs to receive the most
appropriate education in the same environment with their peers, and integration practices were legally accepted

(Basbakanlik Oziirliiler idaresi, 2002).
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Participation in pre-school education is mandatory for children with special needs between 37-66 months. In the
education of children with special needs in early childhood, the priority is to receive inclusive education together
with their peers in pre-school education institutions (MEB, 2012). The main purpose of inclusive preschool
education is; to support the development of children with special needs in all areas, to contribute to the
socialization process by strengthening the communication with their peers, and to raise awareness for students
with normal development (Metin, 2012). The social and mental development of the child with special needs,
who is included in the inclusion education in the preschool period, accelerates, learns new skills by observing
their peers, socializes by improving themselves in communication skills, and cognitive development accelerates.
In addition, it becomes easier for the child to acquire skills such as getting a diploma, getting a job and earning
money, which are important in the process of independence (Odluyurt, 2013). Rafferty et al. (2003) stated that
children with special needs who received mainstreaming education displayed higher language development and
social skills than children with special needs who did not receive mainstream education. According to Salend
(2011), children with special needs not only find the opportunity to have education with their peers, but also feel
accepted in the society and belong to the society; As all children receive education together, student diversity
and student value are accepted by the society. At the same time, cooperation between students, families,
education and society is ensured. With inclusion practices, children with special needs are given the opportunity
to learn and socialize by taking their peers as a role model, while they provide normal development opportunities
to be more sensitive and support their peers with special needs and help them to accept differences between
individuals more easily (Raffetry & Griffin, 2005). Further, teacher attitudes have a major impact on the success
of inclusion practices, as their attitudes directly influence instruction in the classroom (Kwon, 2017). Some items
are needed for the successful realization of inclusive education. Classroom teachers and other branch teachers,
mainstreaming student and family, school staff and school administration, students with normal development
and their families and physical conditions are among these factors (Kargin, 2004; Okyay, 2006). The teacher is
the person who has a critical role in providing inclusive education qualified (Black Hawkins & Florian, 2012).
Teachers are expected to support the mainstreaming student in the classroom. At the same time, it is critical that
the teacher is trained in the equipment that can provide inclusive education and has a positive attitude towards

inclusive education (Florian, 2012; Varcoe & Boyle, 2013).

Teachers to determine the performance, interests and needs of students with special needs, to set educational
goals, to decide on the right teaching method and technique by developing appropriate materials, to determine
daily routines in the classroom, to make adaptations in teaching by preparing BEP, to evaluate the program's
outputs and student performance by implementing the program, and special education experts, positively affects
the success of mainstreaming practices (Kargin, 2004; Metin 2012; Vural & Yikmis, 2008). In addition, the
teacher's accepting attitude and creating a positive classroom atmosphere is a role model for students with
normal development. Therefore, the teacher should help students with normal development in the classroom to
understand the situation of their friends with special needs, be a role model in respecting their students'

differences, and make adjustments in the classroom without forgetting that every student has the right to equal
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education. Various opportunities should be created for students to communicate with each other, and they

should be supported for friendship (Batu, 2012; Kargin, 2004; Ozdemir, 2010).

Knowing how teachers can help students better enables them to be more competent in the classroom and
facilitates classroom management. In addition, the fact that teachers receive training during their education or
when they start their profession positively affects their attitudes towards individuals with special needs
(Lancester & Bain, 2010; Richards & Clough, 2004;). Therefore, teachers should be informed about special
education and inclusion and be supported by experts, before and during the inclusion education. (Allday et al.
2013; Yikmis et al.2018). When the literature is examined, it is seen that the main problem preschool teachers
experience in special education and inclusion is due to not having sufficient knowledge and skills (Barned, 2011;
Gok & Erbas, 2011; Sucuoglu, et al. 2014). Many teachers have not been appropriately trained for the inclusion
process with students with disabilities in the preschool setting (Ignatovitch & Smanster, 2015). Teachers also
report that they need training, support of special education teachers, appropriate tools and materials to realize
successful, and effective inclusion in general classrooms. (Allday et. al, 2013; Donnely & Watkins, 2011). Teachers
who are informed about education and inclusion show more positive attitudes towards mainstreaming practices
and feel themselves more competent (Conroy et al., 2013; G6zin & Yikmis, 2003; Turkyilmaz, 2019). It has been
observed that support for inclusion and special education programs are generally made for preschool teachers
and classroom teachers (Hundert, 2007; Ozsirkinti, 2018; Tiirkoglu, 2007). In a limited number of studies,
trainings on special education for branch teachers have been found (Balgin, 2019; Gozliin & Yikmis, 2004; Kurt,

2015).

The aim of this study is to determine the effectiveness of the special education program in early childhood
applied to teachers working in pre-school education institutions. With the research, it is thought that by
increasing the knowledge and competencies of 15 teachers working in pre-school education institutions (they
are 3 preschool teachers, 4 assistant preschool teachers, 2 physical education teachers, 2 English teachers, 1
music teacher, 1 science teacher, 1 math teacher, 1 visual arts and ceramics teacher, 1 psychologist) regarding
special education and inclusion in early childhood, it is thought that children with special needs in the pre-school
period can receive more qualified education. The difference of this research from other studies; it is to increase
the level of knowledge of 15 teachers from 8 different branches with the Special Education Program in Early
Childhood Period, which is based on the Taba Program development model developed by the researchers by
determining the knowledge levels of special education and inclusion. It is also thought that this research will
contribute to the literature and provide guiding data for new studies in this field. It is also considered to be a
suggestion for Ministry of National Education (MNE) and Council of Higher Education (CHE). In the research

carried out for all these purposes, answers to the following questions are sought;

1. What are the scores and levels of the participants regarding the basic concepts in special education and

the characteristics of individuals with different development before and after the training?
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2. What are the knowledge of the participants about behavior and classroom management and effective
adaptations in the inclusive environment before and after the training, as well as their proficiency scores
and levels?

3. What are the participants' knowledge of effective teaching practices in the inclusive environment
before and after the training and their knowledge of IEP preparation, and their proficiency scores and
levels?

4. What are the opinions of the participants on the whole special education program in early childhood?

METHOD

Research Model

The research was conducted with action research which is one of the qualitative research methods. Action
research is a research approach which involves collecting and analyzing systematic data to reveal problems
related to the application process or to understand and solve the problem that a practitioner who is working in
a school, such as a teacher, education specialist, administrator, who is in the practice, directly or with a
researcher. (Yildirnm & Simsek, 2016). Action research, which is used to make in-service trainings effective, helps
teachers to obtain information directly by updating their pedagogical knowledge, reinforces the relationship

between student success and practice, and encourages teachers to learn new things (Johnson, 2015).

Participants

The study group of the research consists of 15 teachers working in a pre-school education institution affiliated
to the MNE in Edirne/TURKEY, they are 3 preschool teachers, 4 assistant preschool teachers, 2 physical education
teachers, 2 English teachers, 1 music teacher, 1 science teacher, 1 math teacher, 1 visual arts and ceramics
teacher, 1 psychologist.

Table 1. Demographic Information of Participants

Variables Frequency Percentage

(f) (%)

Age 20 and below 1 6,6
20-25 8 53,3
26-30 5 33,3

31 and above 1 6,6

Total 15 100
Graduated School Faculty of Education 8 53,3
PESS 2 13,3

Child Development Associate 3 20

Degree

Child Development High School 1 6,6

Total 15 100

Professional Experience Less than 1 Year 12 80

1-5 years 3 20

Total 15 100

Having a Special Education Lessons Yes 1 6,6
No 14 93,3

Total 15 100
Interacting with a Special Needs Person Yes 8 53,3
before No 7 46,6

Total 15 100
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The age range of the participants: 1 (6.6%) 20 years old and under group, 8 (53.3%) in the 20-25 age group, 5
(33.3%) in the 26-30 age group, 1 (%6,6) 31 and over group. Their graduation status are as follows: 8 of the
participants (53.3%) Faculty of Education, 2 (13.3%) PESS, 3 (20%) Child Development Associate Degree, 1 (6%)
Child Development High School, 1 (6.6%) graduated from the Faculty of Fine Arts. Their experience situations are
as follows: 12 (80%) of the participants have less than 1 year of professional experience, 3 (20%) of them have 1-
5 years of professional experience. 14 of the participants (93.3%) have taken a special education lesson before,
1 (6.6%) has not taken a special education lesson before. 8 of the participants (53.3%) had interacted with an
individual with special needs before, 7 (46.6%) of the participants had not interacted with a special need

individual before (Table 1).

The Development Process of the Special Education Program in Early Childhood Period

In this study, the findings of the needs analysis applied to teachers and the literature are taken as basis; the
"Special Education in Early Childhood Period" program which is designed as a learner-centered program and
includes 3 education modules, is prepared, and it is aimed to update teachers' knowledge of special education

and inclusion in early childhood and to increase in depth.

The Taba Model was preferred because the research process was started by determining the needs of the
teachers and the inductive approach was used. Steps of the Taba Model; determining needs, determining goals,
choosing content, organizing content, choosing learning experiences, determining what will be evaluated and

how, controlling the order and relationships of program elements (Erisen, 1998; Demirel, 2012).

At the beginning of the research process, the teachers were directly observed by the researcher at different
places and times in the classroom and in the school. Then, in order to determine the topics that teachers feel
incomplete and want to learn about special education and inclusion in early childhood, semi-structured interview
forms with 10 open-ended questions were used to analyze needs. Needs analysis was carried out with 10
participants who participated voluntarily. Then, 3 general objectives were selected for the training program in
line with the interviews with 2 field experts and the literature. A content consisting of 3 modules was prepared
by using the modular programming approach. These modules are defined as "Basic Concepts in Special Education
and Characteristics of Different Developing Individuals, Effective Adaptations with Classroom and Behavior
Management in Inclusion Environment, Effective Teaching Methods in Inclusion Environment and IEP

Preparation".

Learning experiences were organized in line with the selected goals. Question-answer, direct explanation,
discussion and brainstorm techniques were also used by making use of the presentation through the
presentation in the training slides created for each module. Informative videos and animations such as general
characteristics of the types of individuals developing differences and some teaching methods were also included
in the training slides. While evaluating the program, "Pre-Implementation Recognition Form (PIRF)" was used to

determine the pre-training knowledge levels of the participants and to make a diagnostic evaluation. In order to
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evaluate the knowledge and skills acquired by the participants after the training, the "Post Application-Level

Determination Form (PALDF)" was applied to the participants.

In order to determine the comprehensibility and usefulness of the training program, a pilot training application
was carried out with a specialist working in special education and a clinical psychologist working in the field of

special education. With the provided feedback, the training program and data collection tools were finalized.

Data Collection Proces

The research started in January 2019 in a pre-school education institution affiliated to the MNE in Edirne province
and ended in June 2019. In the process that started with the need analysis made for teachers in January 2019,
the Early Childhood Special Education Program was prepared in line with the needs analysis findings and
literature, started to be offered to teachers in April 2019. The trainings, started in the beginning of April, lasted
6 weeks in total and were terminated at the beginning of June. 8 hours is allocated for each training module. One
training module is completed in two weeks and each training is designed to be 4 hours. The trainings were
arranged in a day with 60 minutes of training and a 15-minute break and were completed in 4 sessions. The
training, which was given to the participants for 24 hours in total, was carried out in the library of the institution.
In each module, the Pre-Application Recognition Form (PARF) developed by the researchers was applied to the
teachers before starting the education, and the PALDF developed by the researchers was applied after the

training of each module.

Data Collection Tools

Personal Information Form: In the personal information form developed to determine the demographic
information of the participants, there are questions about the participants' age, the faculty and department they
graduated from, their professional experience, whether they have received any special education training and

whether they have worked with a special need individual before.

Pre-Implementation Recognition Form Regarding Basic Concepts in Special Education and Characteristics of
Different Developing Individuals: 1t is a 16-question form compiled by reviewing the literature in order to identify
the participants' level of knowledge about basic concepts in special education and the characteristics of
individuals with different development before the training: 4 questions are based on interpretation, 4 questions

are multiple choice, 4 questions are blank filling and 4 questions are arranged as true / false.

Post-Application Level Determination Form Regarding Basic Concepts in Special Education and Characteristics
of Individuals Developing Differently: 1t is a form compiled by examining the literature to measure the
knowledge level of the participants about the basic concepts in special education after training and the

characteristics of individuals with different development, with a total of 16 questions: 4 questions are based on
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interpretation, 4 questions are multiple choice, 4 questions are blank filling and 4 questions are arranged as true

/ false.

Pre-Practice Recognition Form Regarding Classroom and Behavior Management in Inclusive Environment: It is
a form that is compiled by reviewing the literature in order to define the knowledge level of the participants
about pre-education mainstreaming practices and classroom and behavior management, with a total of 16
questions: 4 questions are based on interpretation, 4 questions are multiple choice, 4 questions are blank filling

and 4 questions are arranged as true / false.

Post-Practice Level Determination Form on Classroom and Behavior Management in Inclusive Environment: It
is a form that is compiled by reviewing the literature in order to measure the knowledge level of the participants
on post-training mainstreaming practices and classroom and behavior management, with a total of 16 questions:
4 questions are based on interpretation, 4 questions are multiple choice, 4 questions are blank filling and 4

questions are arranged as true / false.

Pre-Practice Recognition Form for Effective Teaching Methods in Inclusion and Preparing IEP: It is a form that
is compiled by reviewing the literature in order to define information about the effective teaching adaptations
and the preparation and use of IEP in the inclusive environment before the education, with a total of 16
questions: 4 questions are based on interpretation, 4 questions are multiple choice, 4 questions are blank filling

and 4 questions are arranged as true / false.

Post-Application Level Determination Form for Effective Teaching Methods in Inclusion and Preparing IEP: It is
a form that is compiled by reviewing the literature in order to measure the knowledge level of the participants
about effective teaching adaptations in inclusive environment after education and preparation and use of IEP,
with a total of 16 questions: 4 questions are based on interpretation, 4 questions are multiple choice, 4 questions

are blank filling and 4 questions are arranged as true / false.

Data Analysis

In this study, since one of the qualitative data collection method "interview techniques" were used, the data
analyzed and descriptive and content analysis methods were also used. Before the data were transferred to the

computer, the participants (teachers) were coded as "T".

The calculation for the scoring used for the forms is as follows: "3" points for complete and effective answers for
each question; "2" points for questions with some deficiencies but containing more than half the expected
answer; "1" point for half answers; it is such that there is "0" point for questions that are not answered at all or
are answered incorrectly (Akyol, 2006). The highest score that a participant can get in total was calculated as 48

points; the points received by the participants were converted into a 100-point system.
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Cut-off scores were determined with the opinions of a field expert who has studies in the field of special
education and a field expert from the field of measurement and evaluation. Accordingly, over 100 points;
Participants scoring 0-40 points were evaluated as having insufficient knowledge, participants scoring between
41-80 points as having sufficient knowledge at medium level, participants scoring between 81-100 points as
having sufficient knowledge. While calculating the change percentages, the difference between the pre-training
and post-training scores of the participants was calculated, the difference was multiplied by 1% of the highest

score received.

Reliability and Validity

In order to ensure the reliability of the research, a detailed literature review was carried out on the problem and
sub-problems of the research and the theoretical framework of the research before the implementation. After
each training module was presented to the teachers, the activities and feedbacks carried out during the training
process were evaluated with a field expert, and flexibility and liveliness was ensured in the process. Literature
review continued on new situations encountered during the research process, and studies were revised when

necessary.

In order to ensure the validity of the study, in accordance with the literature and needs analysis, it was
determined which subjects’ teachers need training in special education and the purpose of the study was clearly
determined. In the findings section of the study, the findings were analyzed with direct quotations from the
examples of the participants' views and the findings were discussed in the light of the literature. Since the findings
of the research can be determined in similar environments and the questions of the research and the results of

the research are found in parallel, it is thought that the research has external validity.

FINDINGS

Arastirmada elde edilen bulgular; ¢alismanin amacini ve problemini destekler nitelikte olmalidir. Bulgular
kisminda sadece bulgular sunulup agiklanmalidir. Asla yorum yapilmamalidir. Yorum, tartisma ve sonug kisminda
yapilmalidir. Bulgular boliminde gerek goérildigiinde tablo, sekil, grafik veya resimlerle kullanilip agiklama

yapilabilir.

In this section, the score tables regarding the answers given by the participants to the questions, the knowledge
competencies according to the scores, and the opinions and suggestions of the participants about the education

are presented.

In Table 2, participants are given the points they got from the recognition form applied before training on the
basic concepts in special education and the characteristics of individuals who develop differently, and the scores
they got from the level determination form after the training was converted into a 100-point system. The

difference between the pre-training and post-training scores of the participants was calculated and the change
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percentages multiplied by 1% of the highest score obtained were determined. Participants who score between
0-40 points are said to be insufficient, those who score between 41-80 points as moderate sufficient, and those

who score 81 and above have sufficient knowledge.

Table 2. Participants' Scores and Levels Regarding the Basic Concepts in Special Education and the
Characteristics of Individuals with Different Development Module Before and After the Training

Participants Pre-training Post-training Percentage of Pre-education Post-training level
(Teachers) Score Score Change level
T1 12,5 64,5 %33,5 Insufficent Modarate
T2 50 77 %20,7 Modarate Modarate
T3 6,25 58,3 %30,3 Insufficent Modarate
T4 43,7 70 %18,4 Modarate Modarate
T5 27 47,9 %10 Insufficent Modarate
T6 41,6 77 %27,2 Insufficent Modarate
T7 47,9 89,5 %37 Modarate Yeterli
T8 37,5 83,3 %38 Insufficent Yeterli
T9 50 72,9 %16,4 Modarate Modarate
T10 62,5 87,5 %21,7 Modarate Sufficient
T11 25 70,8 %32 Insufficent Modarate
T12 39,5 85,4 %39 Insufficent Sufficient
T13 35,4 58,3 %13,2 Insufficent Modarate
T14 33,3 70,8 %47,4 Insufficent Modarate
T15 22,9 83,3 %50,1 Insufficent Sufficient

As seen in Table 2, the information exchange percentage of the participants is between 10% and 50.1%. Before
the training, 9 (60%) of the participants were determined to have “insufficient knowledge” by scoring between
0-40 points, and 6 (40%) were determined to have “moderate knowledge” by scoring between 41-80 points.
After the training, 10 (66.6%) of the participants were determined to have “moderate knowledge” by scoring
between 41-80 points, and 5 (33.3%) scored 81 and above and had been determined to have sufficient

knowledge.

Examples for the answers given by the participants with a high percentage of change to the questions before and
after the training are presented below.

The responses of the participants to the question "What are the Symptoms of Attention Deficit and Hyperactivity
Disorder" asked before the training are as follows:

T7: "Too much use of tablets and phones, lack of environments where he can discharge his energy, problem of
focusing".

T15: "Technological tools".

The responses of the participants to the question "What are the Symptoms of Attention Deficit and Hyperactivity
Disorder" asked after the training are as follows:

T7: "Focusing on other directions, inability to wait in line, not to act together, excessive mobility, not being able
to control yourself".

T15: "The child cannot sit on his seat, has difficulty paying attention to the activity, talking too much".

209



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

In Table 3, the points they got from the recognition form applied before the participants were given training on
behavior and classroom management in the inclusion environment and the scores they got from the level
determination form after the training was given by converting into a 100-point system. The difference between
the points that the participants got before and after the training was calculated, multiplied by 1% of the highest
score obtained, and the change percentages were determined. Participants who score between 0-40 points are
named as “insufficient”, those who score between 41-80 points as “moderate sufficient”, and those who score

81 and above as “sufficient”.

Table 3. Participants' Scores and Levels of Behavior and Classroom Management in the Inclusive Environment
Before and After the Training and Effective Adaptations

Participants Pre-training Post- Percentage of Pre-education Post-education
(Teachers) Score training Change Level Level
Score

T1 37,5 89,5 %46,2 Insufficent Sufficent
T2 50 87,5 %32,6 Modarate Sufficent
T3 18,7 75 %42,3 Insufficent Modarate
T4 31,2 79,1 %37,8 Insufficent Modarate
T5 31,2 87,5 %48,9 Insufficent Sufficent
T6 31,2 87,5 %48,9 Insufficent Sufficent
T7 43,7 91,6 %43,5 Modarate Sufficient
T8 18,7 95,8 %73,2 Insufficent Sufficient
T9 47,9 93,7 %42,9 Modarate Sufficient
T10 20,8 81,2 %49 Insufficent Sufficient
T11 12,5 83,3 %58,9 Insufficent Sufficent
T12 43,7 85,4 %35,6 Insufficent Sufficent
T13 33,3 77 %33,6 Insufficent Modarate
T14 35,4 45,8 %4,7 Insufficent Modarate
T15 14,5 58,3 %25,5 Insufficent Modarate

As seen in Table 3, the information exchange percentage of the participants is between 4.7% and 73.2%. Before
the training, 11 (73.3%) of the participants were determined to have “insufficient” knowledge by scoring
between 0-40 points, and 4 (26.6%) were determined to have “moderate knowledge” by scoring between 41-80
points. After the training, 10 (66.6%) of the participants were determined to have “moderate knowledge” by
scoring between 41-80 points, 5 (33.3%) scored 81 and above and had been determined to have “sufficient

knowledge”.

Examples of the answers given by the participants with a high percentage of change to the questions before and

after the training are presented below.

Asked before the training "Can you give examples of the adaptations that a teacher with mainstreaming student

can make in the classroom?" Participants' responses to the question are as follows:

T10: “Physical adaptations can be made within the classroom depending on the condition of disability. The
situation should be explained to children with normal development in the classroom in a way that they can
understand. "

T11: - (No answer)
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Asked after the training, "Can you give examples of the adaptations that a teacher with mainstreaming student
can make in the classroom?" Participants' responses to the question are as follows:

T10: "Some routines with positive language and positive rules should be established, rules should be supported
with visuals, correct answers and behaviors should be reinforced immediately, children who are in the majority
according to the type of mainstreaming should be informed about the situation”.

T11: "Appropriate behaviors should be reinforced by increasing, socialization with peers should be ensured,

routines should be established, rules should be established, there should be a positive language".

In Table 4, the points they got from the recognition form applied before the participants were given training on
effective teaching practices and IEP preparation in the mainstreaming environment and the scores they got from
the level determination form after the training was converted into a 100-point system. The difference between
the pre-training and post-training scores of the participants was calculated and the change percentages
multiplied by 1% of the highest score obtained were determined. Participants who score between 0-40 points
are said to be “insufficient”, those who score between 41-80 points as “moderate knowledge”, and those who

score 81 and above have “sufficient knowledge”.

Table 4. Participants' Scores and Levels of Effective Teaching Practices in Inclusive Environment Before and
After the Education and for Preparing IEP

Participants Pre-training Post-training Score Percante of Pre-training level Post-training
(Teachers) Score Change level
T1 37,5 81,2 %35,4 Insufficent Sufficent
T2 62,5 95,8 %31,9 Modarate Sufficient
T3 16,6 50 %16,7 Insufficent Modarate
T4 33,3 70,8 %26,5 Insufficent Modarate
T5 12,5 62,5 %31,2 Insufficent Modarate
T6 27 87,5 %52,9 Insufficent Sufficent
T7 58,3 93,7 %33,1 Modarate Sufficent
T8 35,4 87,5 %45,5 Insufficent Sufficent
T9 47,9 91,6 %40 Modarate Sufficent
T10 58,3 83,3 %20,7 Modarate Sufficent
T11 27 70,8 %31 Insufficent Modarate
T12 47,9 81,2 %27 Modarate Sufficent
T13 25 68,7 %30 Insufficent Modarate
T14 25 64,5 %25,4 Insufficent Modarate
T15 33,3 64,5 %20,1 Insufficent Modarate

As seen in Table 4, the information exchange percentage of the participants is between 16.7% and 52.9%. Before
the training, 10 (66.6%) of the participants were determined to have “insufficient knowledge” by scoring
between 0-40 points, and 5 (33.3%) were determined to have “moderate knowledge” by scoring between 41-80
points. After the training, 8 (53.3) of the participants were determined to have “moderate knowledge” by scoring
between 41-80 points, and 7 (46.6) were determined to have “sufficient knowledge” by scoring between 81 and

above.

Examples of the answers given by the participants with a high percentage of change to the questions before and

after the training are presented below.
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Before the training, "If you have to prepare a IEP, what kind of path would you follow?" Participants' responses

to the question are as follows:

T8: "I consult a psychologist or a special education teacher".

T9: - (No answer).

The questions after the training "If you have to prepare IEP, what kind of path would you follow? Participants'
responses to the question are as follows:

T8: “First, | evaluate the child by observing it for a while. After the observation, | determine the appropriate goals
for the child with the special education teacher. After determining the goals, | choose the method, technique and
material that best suit the purpose. Then | determine how to do the evaluation. "

T9: “I determine the strengths and weaknesses of the child and what they can do by observing them. | prepare
lesson plans by writing the goals suitable for the child's performance. | choose the appropriate method to achieve
the goals. In consultation with the special education teacher, | question the appropriateness of the method and
the appropriateness of the materials. If | need support services, | add them as well. | decide how much to do the
evaluation. | create IEP by asking the parents' opinions."

In Table 5, the opinions of the participants about the Special Education Program in the Early Childhood Period

are presented as themes.

Table 5. Participants' Views on the Whole Early Childhood Special Education Program

Category Themes Frequency Percentage
(f) (%)
Opinions Providing New Knowledge 11 39,2
Pleasant 5 17,8
Useful 4 14,2
Short-term 2 7,2
To be Effective 2 7,2
To be Liked 2 7,2
Permanent 1 3,5
Awareness Raising 1 3,5
Total Answers 28 -
Number of Respond Participants 13 86,6
Number of non-Respond Participants 2 13,3

As seen in Table 5, "What are your opinions and suggestions about the special education program in the early
childhood period presented?" 13 (86.6%) participants answered the question, 2 (13.3%) participants preferred
not to answer the question. Participants provided multiple opinions and suggestions. The most frequently
reported opinion of the participants was “providing new knowledge” with 11 (39.2%). This answer is "pleasant"
with 5 (17.8%) answers, "useful" with 4 (14.2%) answers, "short-term" with 2 (7.2%) answers, 2 (7%, 2) "to be
effective" with 2 (7.2%) answers, "to be liked" with 2 (7.2%) answers, "permanent" with 1 (3.5%), and "awareness

raising" with 1 (3.5%) answer. followed. Examples of the opinions of the participants are presented below.

T1: “Dear Instructor .........., the education you have prepared will benefit us at every moment of our life. Thank

you for giving us important information both in our teaching and social life. "
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T8: “I liked the seminar. | had a special interest in individuals with autism. | think the seminar gave me more
information on autism. Thank you."
T12: “The presentation made was very helpful in completing our missing information. Especially the videos made

the presentation more permanent and enjoyable. Thanks"

CONCLUSION, DISCUSSION AND SUGGESTIONS

When the results of the research are examined, it is seen that the knowledge level of the teachers about the
basic concepts in special education and the characteristics of individuals who develop differently is at an
inadequate or medium enough level. Considering that preschool teachers are the first group of teachers that
children encounter in special education, where early diagnosis and early education are important, pre-school
teachers have an important role in diagnosis and guidance. Therefore, it is extremely important for preschool
teachers to have a command of the characteristics of individuals who develop differently. When the national and
international literature was scanned, many studies revealed that teachers were insufficient in special education
inclusion practices in pre-school education (Cerezci, 2015; Martinez, 2003; Tas, 2019). Er-Sabuncuoglu (2016), in
her research in which he measured the Autism Spectrum Disorder (ASD) knowledge of preschool teachers,
concluded that the ASD knowledge levels of the teachers were insufficient for awareness, early diagnosis and
inclusion practices. Liu et al. (2016) investigated the knowledge levels of 471 preschool teachers about ASD. As
a result, most of the teachers do not have sufficient knowledge about ASD. In addition, teachers did not receive
sufficient training on ASD at the undergraduate level. Barned et al. (2011) stated that 2/4 of the pre-service
teachers could not distinguish the characteristics of the types of disability from each other and that they confused
the characteristics of the types of disabilities with each other. Hendricks (2008) and Segall (2008) examined
teachers' level of knowledge about ASD and concluded that teachers have knowledge, but this level of knowledge
is not sufficient. Dort et al. (2020) stated that teachers’ have insufficient knowledge Attention Deficit and
Hyperactivity Disorder (ADHD) and that none of the teachers can answer all questions about ADHD correctly.
Bozarslan & Batu (2014), Engstrand (2014) and Varlier (2004) found that teachers' knowledge and skills were
insufficient in their research in which they examined the competencies of preschool teachers in inclusion and
special education. Forlin et al. (2008) investigated the views of teachers who continue mainstreaming education
and work with students with intellectual disability and found that the level of knowledge of teachers is

insufficient in issues such as problem behaviors, social competence of the student, and parental communication.

When the results of the research are examined, it is seen that the knowledge level of teachers increases after
receiving training on basic concepts in special education and the characteristics of individuals who develop
differently, and they are at a medium level sufficient and sufficient. Citil (2018), Deniz (2019) and Tirkyilmaz
(2019) developed and implemented special education programs for teachers and teacher candidates from
various branches. They stated that after the applied training programs, teachers felt more competent and their
knowledge and skills increased. Tirkoglu (2007) conducted informative studies for primary school teachers on

special education and found that at the end of the study, teachers' knowledge level increased and their attitudes
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improved positively. Carrol et al. (2003), it was found that teacher candidates experience less uncertainty,
increase their self-efficacy and exhibit more positive attitudes after receiving special education training in
Australia, with 220 teacher candidates. Martinez (2003), on the other hand, determined that as a result of the
15-week special education master's course, the participants' self-efficacy and teaching adaptation skills in
mainstreaming applications increased. Other studies have shown that the attitudes of the participants, whose
level of knowledge about special education increased, towards individuals with special needs also improved

positively (Eye & Destroyed, 2004; Hunt & Hunt, 2004 Thompson; Emrich & Moore, 2003).

When the results of the research are examined, it is seen that the knowledge of the teachers about classroom
and behavior management in the inclusive education is insufficient or medium sufficient. Majoko (2018)
conducted a research with 24 preschool teachers. Teachers lacked effective classroom management strategies,
including the use of reinforcers and they have difficulty in making the necessary physical arrangements in the
classroom. Amr et al. (2016) investigated the knowledge, attitude and competencies of teachers who teach
inclusive education in Jordan. As a result of the study conducted with 87 primary school teachers, it was
determined that the teachers did not have sufficient and appropriate knowledge about inclusion, and this
inadequacy was due to the lack of special education lessons that teachers took during their education. Vlachou
& Fyssa (2016) and Webster & Blatchford (2015), in their studies with teachers who provide inclusive education
in primary education, found that teachers had problems in meeting the needs of students with special needs and
therefore the quality of inclusive education was insufficient. Cerezci (2015), in her research with preschool
teachers, stated that teachers did not make the necessary adaptations in the inclusion education, did not use the
necessary methods and techniques, and could not provide material diversity, and that teachers felt themselves
inadequate. Akalin (2015) and Ozen et al. (2013) stated that teachers provide instant solutions because they do
not know what to do when they encounter problem behaviors in the inclusion environment Humphrey and
Symes (2013) in their study with 53 teachers who attended inclusive education with children diagnosed with
ASD, stated that teachers found inclusive education useful but had problems in dealing with difficult behaviors.
Sukbunpant et al. (2012), in their study with preschool teachers, concluded that teachers perceive themselves
as having insufficient knowledge and skills in inclusion, and that the education they received on inclusion was
theoretical rather than practical. Artan and Uyanik-Batal (2003), on the other hand, found that preschool
teachers had insufficient knowledge on inclusion and stated that teachers wanted to inform more and needed

support on this issue.

When the results of the research are examined, it is seen that after the teachers receive training on inclusion
practices, their knowledge level increases and is at a medium level sufficient or sufficient. Sonmez et al. (2019)
and Ozsirkinti (2018) organized an in-service training to increase the knowledge level of preschool teachers about
mainstreaming practices. While there was an increase in the knowledge level of the teachers participating in the
training, they stated that after the training, teachers felt more competent in inclusion. In addition, it was
determined that teachers who participated in the training had a positive attitude towards mainstreaming

practices and students with special needs. Bryant (2018) researched the views of 8 preschool teachers on
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inclusion education. All participants believed the training was important and all expressed the view that
additional training would be beneficial. However, the majority stated that they received limited training in special
education. Additionally, although all participants had a positive attitude towards teaching, they expressed their
opinion that additional education would further improve their attitudes and students' attitudes, which would
lead to positive results. Muccio et al. (2014), in their study with preschool teachers, stated that the biggest
obstacle to inclusion was the lack of knowledge. Teachers stated that they need more training on inclusion.
Kraska and Boyle (2014) analyzed pre-school and classroom teacher candidates' attitudes towards
mainstreaming and they found that the attitudes of pre-service teachers who took courses on mainstreaming

were more positive than those who did not take courses.

When the results of the research are examined, it is seen that the teachers have insufficient or moderate
sufficient knowledge about effective teaching adaptations and IEP preparation in inclusive environment. Being
able to individualize education is extremely important for children with special needs to receive a quality
education. Therefore, teachers are expected to be competent in this area. S6git and Deniz (2018) and Tekin-
Ersan and Ata (2016) also stated that as a result of their research on the preparation skills of preschool and
classroom teachers, teachers had difficulties in preparing IEP, they definitely needed a resource while preparing
IEP and they wanted to be informed about it. Parasiz and Demirci (2017) as a result of their research with 42
music teachers working in Erzurum, stated that teachers had problems while preparing IEP and they could
prepare it through school counselors. In addition, music teachers mentioned that their knowledge on inclusive
education was insufficient. As a result of his research with 15 teachers, Tuna (2015) concluded that teachers
partially used natural teaching strategies in their education process, they could not use them systematically, and
teachers wanted to receive training on these subjects. Sucuoglu et al. (2014), on the other hand, stated that the
most difficult areas of pre-school teachers regarding inclusion are opportunity teaching, teaching methods in
early childhood, such as teaching in a natural environment, and the preparation of IEP. Lee-Tarver (2006), Jeweler
(2011), and Johns et al. (2002) stated that teachers had difficulties in preparing IEP and in instructional
adaptation, their knowledge about planning and implementation was insufficient, and that they had incorrect
information in the IEP evaluation process. The teachers stated that they wanted to receive training on the

subject.

When the results of the research were examined, it was determined that after the teachers received training on
effective teaching adaptations and preparation of IEPs in the inclusive environment, their knowledge level
increased and they had moderate or sufficient knowledge. Balgin et al. (2019) provided applied training to pre-
service teachers on the IEP process and found that at the end of the training, pre-service teachers' anxiety
towards inclusion decreased. Diken et al. (2014), on the other hand, provided teachers with training on natural
teaching strategies within the scope of the natural education project they carried out with preschool teachers
and determined that the level of knowledge of teachers increased at the end of the project. Gianoumis et al.
(2012) presented a training program including natural language teaching strategies to 3 teachers working with

children diagnosed with ASD. At the end of the training program, they determined that teachers used natural
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language teaching strategies correctly, and as a result of the observations, they determined that children's
vocalization skills increased and problem behaviors decreased. Maeden et al. (2012) provided coaching training
on natural teaching methods to teachers in their study with 3 teachers. At the end of the training, they
determined that the teachers applied natural teaching strategies more successfully in their classes, and their
applications were permanent and generalizable. Clough (2004) examined 120 pre-service teachers' opinions
about inclusive education and concluded that pre-service teachers generally have a positive attitude, but they

need more training strategies to support students with special needs.

The results of the study show that the level of knowledge of teachers working in pre-school education institutions
about special education and inclusion is insufficient. Although teachers do not have sufficient information about
the characteristics of individuals with special needs, they also do not know the distinctive features required to
make a diagnosis. Although teachers do not have the necessary skills about classroom management in the
inclusive environment, they cannot offer solutions to problem behaviors that develop in the classroom. Teachers
are not familiar with the special education methods and techniques required to teach students with special needs
in early childhood. Teachers do not have sufficient knowledge and skills about preparing IEP, which is an
important element for student development and follow-up. Within the scope of the research, a significant
increase was observed in the knowledge level of teachers after the training given to teachers in line with the
subjects that teachers were inadequate. Teachers were able to define the characteristics of individuals with
special needs and talk about the basic principles of special education. They were able to propose solutions to
problem behaviors in the classroom and give examples of adaptations that can be made in the classroom. It was
observed that teachers' knowledge of teaching methods by which they can work with children with special needs
increased after the education received. In addition, it was determined that teachers' knowledge improved in the

IEP preparation skill. All these results show that the research is effective.

Based on the findings and results of the research, some suggestions can be made for institutions and for future

research as follows:

¢ Through the MNE and Counseling Research Center (CRC), this training program can be offered to pre-
school teachers by ensuring the participation of more teachers.

e Through the MNE and CRC, this education program can be presented to the preschool education
administrators who are engaged in mainstreaming.

e After this training program, teachers' attitudes towards children with special needs and changes in their
classroom behavior can be examined.

e A special education consultant can be assigned in all schools where inclusion practices are carried out.
The consultant can organize in-service trainings at certain time periods, update the knowledge of the

teachers, and provide support in matters that the teacher needs help.
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e In the in-service trainings for special education and inclusion for all branches, problems can be
determined first by making a needs analysis, and then trainings can be organized in which teachers can
interact with special needs students.

e Programs that can be accessed online can be prepared for teachers who teach inclusive education,
sample activities, lesson plans, and IEP plans can be shared. Teachers can communicate with each other
through online platforms.

e For all teaching programs in education faculties, Higher Education Institution (HEI) can increase the
hours of special education and inclusion, expand the content of the courses and include applied courses.
e Special education and mainstreaming internship and observation program can be applied for at least

one semester for all teaching programs in education faculties.
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OKUL ONCESi EGiTiM KURUMLARINDA GOREV YAPAN OGRETMENLERE
SUNULAN ERKEN COCUKLUK DONEMINDE OZEL EGITiM
PROGRAMININ ETKILiLiGi

oz

Bu arastirmanin amaci okul 6ncesi egitim kurumlarinda gorev yapan 6gretmenlere sunulan erken
cocukluk doneminde 6zel egitim programinin etkililigini belirlemektir. Arastirma katilimcilari Edirne
ilinde MEB’e bagh 6zel bir okul 6ncesi egitim kurumunda gorev yapan 8 farkli branstan toplam 15
o6gretmendir. Arastirma nitel boyutlu calisma desenlerinden eylem arastirmasidir. Arastirma
probleminden yola cikilarak 6gretmenlerin 6zel egitim ve kaynastirma konusuna dair bilgi
dizeylerini belirlemek amagl ihtiya¢ analizi yapilmistir. Yapilan ihtiya¢ analizi ve literatir
dogrultusunda 6gretmenlerin 6zel egitim ve kaynastirma konusunda bilgi diizeylerini arttirmak
amagli Taba Modelinden faydalanilarak secilen 3 ana amag¢ dogrultusunda 3 egitim moddll
hazirlanmistir. Egitim icin hazirlanmis modiiller; 6zel egitimde temel kavramlar ve farkli gelisen
bireylerin 6zellikleri, kaynastirma ortaminda davranis yonetimi ve etkili uyarlamalar, kaynastirma
ortaminda etkili 6gretim uyarlamalari ve Bireysellestirilmis Egitim Programi (BEP) hazirlamadir.
Arastirma verileri, 6gretmenlerin demografik bilgilerini iceren 8 sorulu 1 demografik bilgi formu,
her egitim moddli icin 6zel olarak hazirlanmis ve modil 6ncesi sunulan 16 soru iceren 3 adet
tanima formu ve uygulana sonrasinda sunulmak lizere 16 soru igeren 3 adet diizey belirleme formu
olarak toplamda 7 adet form ile toplanmistir. Modiiller sunulmadan 6nce 6gretmenlere modiille
ilgili 16 soru iceren uygulama 6ncesi diizey belirleme formu sunularak 6gretmenlerin modiil 6ncesi
bilgi diizeyleri belirlenmistir. Moddl sunulduktan sonra ise uygulama sonrasi diizey belirleme formu
ogretmenlere tekrar sunularak 6gretmenlerin modil sonunda bilgi diizeylerinin nasil degistigi
incelenmistir. Arastirma sonucunda elde edilen bulgular, temalar igerisinde dizenlenip,
aktarilmistir. Ulagilan sonuglar ilgili kaynaklar dogrultusunda yorumlanmis ve Onerilerde
bulunmusgtur.

Anahtar Kelimeler: Ozel egitim, okuléncesi egitim, kaynastirma, dgretmen yetistirme
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GiRiS

0-6 yas arasi ¢cocuklarin gelisimlerini saglamaya yonelik sistemli, planli ve organize sekilde tasarlanmis her tirli
egitim etkinliklerine genel olarak “okul oncesi egitim” denmektedir (Ural ve Ramazan, 2007). Vallberg-Roth
(2014) ise okul 6ncesi egitimi 1-5 yas arasini kapsayan egitim sisteminin ilk basamagi olarak tanimlanmistir. Erken
cocukluk egitimi ile es anlamli olan okul dncesi egitimi ¢cocuklarin fiziksel, zihinsel, duygusal, sosyal gelisimleri ile
bireysel farkhiliklarina uygun olarak tasarlanan bir egitim sirecidir. insan yasaminin ilk basamagini olusturan bu
donemde ¢ocugun her alanda gelisimi en hizhdir (Akduman, 2016; Katranci, 2014). Cocugun yasamindaki en
temel egitim olan ve yasamin ilk yillarinda saglanan erken ¢ocukluk egitimi ile cocugun beyin gelisimine ve
kisiliginin sekillenmesine katki saglanir (Blakemore ve Frith, 2005). Bilissel gelisimin desteklendigi erken ¢ocukluk
egitimi ayni zamanda ¢ocugu sosyal uyuma tesvik eder. Cocuga problem ¢ézme yetisi kazandirir (Kitta ve
Silverius-Kapinga, 2015). Cocuga gelismis motivasyon, 6z yeterlik, sinif uyumu, olumlu akran etkilesimi, 6z
diizenleme becerileri gibi beceriler de erken gocukluk egitimiyle kazandirilir. Kazandirilan tiim bu beceriler ise
gocugun ileriki yaslarinda 6grenmesini kolaylastirir (Nath ve Sylva, 2007; Ou ve Reynolds, 2004). Cocugun
blylmesi ve gelismesini kapsayan erken ¢ocukluk egitimi ile cocuga yasami icin gerekli beceriler 6gretilerek
gelecek ile ¢ocuk arasinda kopri kurulur. Bu dénemde g¢ocuga bir takim inang, tutum, deger ve aliskanliklar

kazandirilarak egitimin devamliliginin saglanmasi hedeflenir (Glven ve Azkesin, 2012; Zembat, 2005).

Erken ¢ocukluk doneminde bulunan 6zel gereksinimli gocuklar i¢in de okul dncesi egitim oldukga 6nemlidir.
Birkan (2010)’a gore 6zel egitimde erken egitim; 0-6 yas arasinda gelisimsel yetersizligi olan veya risk altinda olan
gocuklar ve ailelerine yonelik uzman destegi ile sunulan egitim hizmetleridir. Erken donemde baslayan egitimin
ozel gereksinimli gocuga katkisi; cocugun gelisim dizeyine uygun olan programlar araciligi ile gocuga uygun ve
olumlu davranislari kazandirarak cocugu bagimsiz bir yasama dogru ilerletmektir (Dogru, 2013). Ozel gereksinimli
bireylerin bagimsiz bir sekilde toplumda yer almasi icin, okul 6ncesi dénemden baslayarak akranlariyla birlikte
olarak ayni egitim ortamlarinda bulunmasi gerekmektedir (Kulaksizoglu, 2016). Fletcher (2010) kaynastirma
egitimini 6zel gereksinimli cocuklarin yasina uygun tipik gelisim gosteren akranlarinin yaninda genel egitim
siniflarina yerlestirilmesi olarak tanimlamistir. Kaynastirma egitimi erken cocukluk doneminde olan ozel
gereksinimli ¢ocuk igin en yararli uygulama olarak kabul gérmektedir (Leatherman ve Niemeyer, 2005).
Arastirmalar gostermektedir ki kaynastirma egitim ortamlarina yerlestirilen 6zel gereksinimli 6grenciler, 6zel
egitim ortamlarina yerlestirilen 6zel gereksinimli Ogrencilerden daha iyi performans sergilemektedirler
(Dessemoontet vd. 2012; Ruijs ve Peetsma, 2009). Kaynastirma uygulamalari egitim ve gelisimi desteklemekle
beraber cocugun normallesmesi iginde etkili bir siirectir (Karlsudd, 2021). Ulkemizde 1997 yilinda kabul edilerek
ylrirlige giren 573 Sayih Kanun Hikmiinde Kararname ile 6zel gereksinimli bireylerin kendilerine en uygun
egitimi akranlari ile ayni ortamda almalari yasallastirilarak kaynastirma uygulamalari yasal olarak kabul edilmistir

(Basbakanlik Oziirliiler idaresi, 2002).

37-66 ay arasinda bulunan 6zel gereksinimli gocuklarin okul 6ncesi egitime katilimi zorunludur. Erken ¢ocukluk

doéneminde olan 6zel gereksinimli ¢ocuklarin egitiminde oncelik okul dncesi egitim kurumlarinda akranlariyla
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beraber kaynastirma egitimi almalarndir (MEB, 2012). Okul 6ncesi donem kaynastirma egitiminde temel amag;
ozel gereksinimli gocugun tim alanlarda gelisimini desteklemek, akranlariyla olan iletisimini kuvvetlendirerek
sosyallesme siirecini katki saglamak ve normal gelisim gosteren 6grenciler igin farkindalik olusturmaktir (Metin,
2012). Okul 6ncesi donemde kaynastirma egitimine dahil olan 6zel gereksinimli cocugun sosyal ve zihinsel gelisimi
hizlanir, akranlarini gézlemleyerek yeni becerileri 6grenir, iletisim becerileri konusunda kendini gelistirerek
sosyallesir, bilissel gelisimi hizlanir. Ayrica bagimsizlasma sirecinde 6nemli olan ¢ocugun diploma alma, bir ise
yerlesme, para kazanma gibi becerileri edinmesi kolaylasir (Odluyurt, 2013). Rafferty vd. (2003) kaynastirma
egitimi alan 6zel gereksinimli ¢ocuklarin kaynastirma egitimi almayan 6zel gereksinimli ¢ocuklara gore daha
ylksek dil gelisimi ve sosyal beceriler sergiledigini belirtmislerdir. Salend (2011)’e goére ise kaynastirma
uygulamalari ile 6zel gereksinimli 6grenci akranlari ile egitim firsati bulmasinin yani sira kendini toplumda kabul
gormuis ve topluma ait hisseder; tiim 6grencilerin bir arada egitim almasi ile de 6grenci gesitliligi ve 6grenci degeri
toplum tarafindan kabul gorir. Ayni zamanda 6grenci, aile, egitim ve toplum is birligi de saglanmis olur.
Kaynastirma uygulamalari ile 6zel gereksinimli cocuga akranlarini rol model alarak 6grenme ve sosyallesme firsati
verilirken normal gelisim gosteren cocuklara da ©zel gereksinimli akranlarina karsi daha duyarli olma ve
destekleme firsatlari sunar ve bireyler arasindaki farkhliklari daha kolay kabul etmelerine yardimci olur (Raffetry

ve Griffin, 2005).

Kaynastirma egitimimin basarili olarak gerceklestirilebilmesi icin bazi 6gelere ihtiya¢ vardir. Sinif 6gretmeni ve
diger brans o6gretmenleri, kaynastirma Ogrencisi ve ailesi, okul personeli ve okul yonetimi, normal gelisim
gosteren dgrenciler ve aileleri ile fiziksel kosullar bu égelerdendir (Kargin, 2004; Okyay, 2006). Ogretmen ise
kaynastirma egitiminin nitelikli olarak verilmesinde kritik role sahip kisidir (Black Hawkins ve Florian, 2012).
Ogretmenlerden kaynastirma dgrencisini sinif icinde desteklenmesi beklenmektedir. Ayni zamanda dgretmenin
kaynastirma egitimi verebilecek donanimda yetistirilmis olmasi ve kaynastirma egitimine karsi olumlu tutum
sergilemesi kritik 5nem tasimaktadir (Florian, 2012; Varcoe ve Boyle, 2013). Ogretmen tutumlari, sinif igindeki
atmosferi belirleyici oldugu icin ve dogrudan siniftaki 6gretimi etkiledigi icin kaynastirma uygulamalari Gzerindeki
etkisi biyuktir (Kwon, 2017). Ogretmenlerin 6zel gereksinimli dgrencinin performans, ilgi ve ihtiyaglarini
belirlemesi, egitimsel hedef olusturmasi, uygun materyal gelistirerek dogru 6gretim yontem ve teknige karar
vermesi, sinif ici glnlik rutinleri belirlemesi, Bireysellestirilmis Egitim Plani (BEP) hazirlayarak oOgretimde
uyarlamalar yapmasi, programi uygulayarak programin giktilarini ve 6grenci performansini degerlendirmesi ve
ozel egitim uzmanlan ile is birligi icinde olmasi kaynastirma uygulamalarinin basarisini olumlu ydnde
etkilemektedir (Kargin, 2004; Metin 2012; Vural ve Yikmis, 2008). Ayrica 6gretmenin kabullenici bir tutum
sergileyerek olumlu sinif atmosferi yaratmasi normal gelisim gosteren 6grencilere de rol model olmaktadir.
Dolayisiyla 6gretmen sinifta normal gelisim gosteren 6grencilere 6zel gereksinimli arkadaslarinin durumunu
anlatarak onlara anlamalari igin yardimci olmal, 6grencilerine farkliliklarina karsi saygi gésterme konusunda rol
model olmali, her 6grencinin esit egitim hakkina sahip oldugunu unutmadan sinifta uyarlamalar yapmalidir.
Ogrencilerin birbirleriyle iletisime gecmeleri icin cesitli firsatlar yaratiimali, arkadashk etmeleri igin

desteklenmelidir (Batu, 2012; Kargin, 2004; Ozdemir, 2010).
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Ogretmenlerin 6grenciye nasil daha iyi yardimci olabilecegine dair bilgi sahibi olmalari sinif igcinde daha yetkin
olmalarini saglamakta ve sinif yonetimini kolaylastirmaktadir. Ayrica 6gretmenlerin egitimleri sirasinda veya
meslege basladiklari zaman diliminde egitim almalari 6zel gereksinimli bireylere olan tutumlarini da olumlu
yonde etkilemektedir (Lancester ve Bain, 2010; Richards ve Clough, 2004). Dolayisiyla kaynastirma egitimine
baslanmadan 6nce ve siireg igerisinde O0gretmenler 6zel egitim ve kaynastirma konusunda bilgilendirilmeli,
uzmanlar tarafindan desteklenmelidir. (Allday vd. 2013; Yikmis vd. 2018). Alanyazin incelendiginde okul éncesi
ogretmenlerinin 6zel egitim ve kaynastirma konusunda yasadiklari temel sorunun yeterli diizeyde bilgi ve
beceriye sahip olmamaktan kaynaklandigi goriilmektedir (Barned, 2011; Gok ve Erbas, 2011; Sucuoglu, vd. 2014)
Bircok 6gretmen okul dncesi ortaminda 6zel gereksinimli 6grencilere kaynastirma egitimi verebilecek yeterlilikte
egitilmemistir (Ignatovich ve Smatser, 2015). Ogretmenler genel siniflarda basarili bir egitim gerceklestirmek igin
Ozel egitim 6gretmen destegine, ek egitime ve uygun arag gereglere ihtiyaglari oldugunu belirtmektedirler (Allday
vd. 2013; Donnely ve Watkins, 2013). Yapilan birgok arastirma yine gostermistir ki 6zel egitim ve kaynastirma
konusunda bilgilendirilen 6gretmenler kaynastirma uygulamalarina dair daha olumlu tutumlar sergilemekte ve
kendilerini daha yeterli hissetmektedirler (Conroy vd., 2013; Tirkyilmaz, 2019). Kaynastirmaya yonelik verilen
destek 6zel egitim programlarinin ise genellikle okul 6ncesi 6gretmenleri ve sinif 6gretmenlerine yénelik yapildig
gorilmistir (Hundert, 2007; Ozsirkinti, 2018; Tiirkoglu, 2007). Sinirli sayida ¢alisma da ise brans égretmenlerine
diizenlenen 6zel egitime dair egitimlere rastlanmistir (Balgin, 2019; Géziin ve Yikmis, 2004; Kurt, 2015).
Bu arastirmanin amaci okul éncesi egitim kurumlarinda gorev yapan 6gretmenlere uygulanan erken ¢ocukluk
déneminde 6zel egitim programinin etkililigini belirlemektir. Arastirma ile okul 6ncesi egitim kurumlarinda gérev
yapan 15 o6gretmenin erken cocukluk déneminde 06zel egitim ve kaynastirmaya dair bilgi dizeyleri ve
yeterliliklerinin arttirilmasi ile okul 6ncesi dénemdeki ©zel gereksinimli cocuklarin daha nitelikli egitim
alabilmesine katkida bulunabilecegi diistiniilmektedir. Bu arastirmanin diger arastirmalardan farki; 8 farkli
branstan (3 okul &ncesi 6gretmeni, 4 yardimci okul dncesi &gretmeni, 2 beden egitimi dgretmeni, 2 ingilizce
o6gretmeni, 1 mazik 6gretmeni, 1 fen bilgisi ve matematik 6gretmeni, 1 gorsel sanatlar ve seramik 6gretmeni, 1
psikolog) 15 68retmenin 6zel egitim ve kaynastirmaya yonelik bilgi dizeylerini belirledikten sonra arastirmacilar
tarafindan gelistirilen Taba program gelistirme modeline dayanan Erken Cocukluk Déneminde Ozel Egitim
Programi ile katilimcilarin bilgi diizeylerinin derinlemesine arttirilmis olmasidir. Ayrica bu arastirmanin literatiire
katkida bulunarak, bu alanda yapilacak yeni ¢alismalar igin yol gosterici veriler saglayacagi diisiinilmektedir. Ayni
zamanda MEB ve YOK icin de dneri niteligi tasiyacagi diisiiniilmektedir. Tiim bu amaglar dogrultusunda yiiriitiilen
arastirmada asagidaki sorulara yanit aranmistir;
1. Katilimcilarin egitim 6ncesinde ve egitim sonrasinda 6zel egitimde temel kavramlar ve farkli gelisim
gosteren bireylerin 6zelliklerine dair puan ve dizeyleri nasildir?
2.  Katilimcilarin egitim 6ncesinde ve egitim sonrasinda kaynastirma ortaminda davranis ve sinif yonetimi
ile etkili uyarlamalara dair bilgi durumlariyla yeterlik puan ve diizeyleri nasildir?
3. Katilimcilarin egitim 6ncesinde ve egitim sonrasinda kaynastirma ortaminda etkili 6gretim uygulamalari
ve BEP hazirlamaya dair bilgi durumlariyla yeterlik puan ve diizeyleri nasildir?

4. Katihmcilarin erken ¢cocukluk déneminde 6zel egitim programinin biitlintine dair gorisleri nasildir?
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YONTEM

Arastirma Modeli

Arastirma nitel arastirma yontemlerinden olan eylem arastirmasi ile yurttilmdistir. Eylem arastirmasi, bir okulda
¢alisan 6gretmen, egitim uzmani, yonetici gibi bizzat uygulamanin iginde olan bir uygulayicinin dogrudan kendisi
ya da bir arastirmaci ile gergeklestirdigi ve uygulama siirecine iliskin sorunlarin ortaya ¢ikarilmasi ya da ortaya
¢ikmis sorunu anlama ve ¢ozmeye dair sistematik veri toplamayi ve analiz etmeyi iceren bir arastirma yaklasimidir
(Yildirnm & Simsek, 2016). Hizmet ici egitimlerin etkili olmasi i¢in kullanilan eylem arastirmasi 6gretmenlerin
pedagojik bilgilerini glincelleyerek dogrudan bilgi edinmesine yardimci olur, 6grenci basariyla uygulama arasinda

olan iliskiyi pekistirir ve 6gretmenleri yeni seyler 6grenmeye tesvik eder (Johnson, 2015).

Calisma Grubu

Arastirmanin ¢alisma grubunu Edirne ilinde Milli Egitim Bakanlig§i’na bagl bir okul dncesi egitim kurumunda gorev
yapan 3 okul dncesi dgretmeni, 4 yardimci okul dncesi 6gretmeni, 2 beden egitimi dgretmeni, 2 ingilizce
o6gretmeni, 1 mizik 6gretmeni, 1 fen bilgisi ve matematik 6gretmeni, 1 gorsel sanatlar ve seramik 6gretmeni, 1

psikolog kadrosundan olusan 15 6gretmen olusturmaktadir.

Tablo 1. Katilimcilarin Demografik Bilgileri

Degiskenler Frekans Yiizdelik
(f) (%)
Yas 20 ve alti 1 6,6
20-25 8 53,3
26-30 5 33,3
31 ve Ustl 1 6,6
Toplam 15 100
Mezun Olunan Okul Egitim Fakdltesi 8 53,3
BESYO 2 13,3
Cocuk Gelisimi On Lisans 3 20
Cocuk Gelisimi Lise 1 6,6
Toplam 15 100
Mesleki Tecriibe 1 yildan az 12 80
1-5yil 3 20
Toplam 15 100
Ozel Egitim Dersi Alip Almama Durumu Evet 1 6,6
Hayir 14 93,3
Toplam 15 100
Daha Once Ozel Gereksinimli Bireyle Evet 8 53,3
Etkilesime Girme Hayir 7 46,6
Toplam 15 100

Katihmcilarin 1’i (%6,6) 20 yas ve altinda, 8'i (%53,3) 20-25 yas araliginda, 5’'i (%33,3) 26-30 yas araliginda, 1’i
(%6,6) 31 ve Ustl yas araligindadir. Katilimcilarin 8’i (%53,3) Egitim Fakiltesi, 2’si (%13,3) Beden Egitimi ve Spor
Yiiksek Okulu (BESYO), 3'ii (%20) Cocuk Gelisimi On Lisans, 1’i (%6,6) Cocuk Gelisimi Lise, 1’i (%6,6) Giizel Sanatlar

Fakiltesi mezunudur. Katihmcilarin 12’si (%80) 1 yildan az mesleki tecriibeye sahip, 3'(i (%20) 1-5 yil arasi mesleki
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tecrlbeye sahiptir. Katiimcilardan 14°0 (%93,3) daha 6nce 6zel egitim ile ilgili bir ders almis, 1'i (%6,6) daha 6nce
ozel egitimle ilgili bir ders almamistir. Katilimcilardan 8’i (%53,3) daha 6nce 6zel gereksinimli bir bireyle etkilesime

gecmis, 7’ si (%46,6) daha 6nce 6zel gereksinimli bir bireyle etkilesime gegmemistir (Tablo 1).
Erken Cocukluk Déneminde Ozel Egitim Programinin Gelistirilme Siireci

Bu arastirmada Ogretmenlere uygulanan ihtiyag¢ analizinin bulgular ve literatirden yola ¢ikilarak; 6grenen
merkezli program seklinde tasarlanarak 3 egitim modiilii iceren “Erken Cocuk Déneminde Ozel Egitim” programi
hazirlanarak 6gretmenlerin erken ¢ocukluk déneminde 6zel egitim ve kaynastirmaya dair bilgilerini giincellemek

ve derinlemesine arttirmak hedeflenmistir.

Arastirma slirecine o6gretmenlerin ihtiyaglari tespit edilerek baslandigi ve timevarimsal yaklasimdan
faydalanildigi icin Taba Modeli tercih edilmistir. Taba Modelinin basamaklari; ihtiyag belirleme, amag belirleme,
icerik segimi, igerik diizenlenmesi, 6grenme yasantilarinin segimi, neyin nasil degerlendirileceginin saptanmasi,

program oOgelerinin sirasi ve iligkilerinin kontroll seklindedir (Erisen, 1998; Demirel, 2012).

Arastirma sirecinin basinda 6gretmenler sinif ici ve okul icinde farkh yer ve zamanlarda arastirmaci tarafindan
dogrudan gozlenmistir. Ardindan erken g¢ocukluk déneminde 6zel egitim ve kaynastirma konusuna dair
o0gretmenlerin kendilerini eksik hissettikleri ve 6grenmek istedikleri konulari saptayabilmek amaciyla 10 agik uglu
sorunun bulundugu yari yapilandiriimis gériisme formlari ile ihtiyag analizi yapilmistir. ihtiyag analizi gdnalli
olarak katilan 10 katilimci ile gergeklestirilmistir. Daha sonra 2 alan uzmani ile gergeklestirilen gériismeler ve
literatir dogrultusunda egitim programi igin 3 genel amag secilmistir. Modiler programlama yaklasimdan
yararlanilarak 3 modiilden olusan bir icerik hazirlanmistir. Bu modiiller “Ozel Egitimde Temel Kavramlar ve Farkli
Gelisen Bireylerin Ozellikleri, Kaynastirma Ortaminda Sinif ve Davranis Yénetimi ile Etkili Uyarlamalar,

Kaynastirma Ortaminda Etkili Ogretim Yéntemleri ve BEP Hazirlama” olarak tespit edilmistir.

Secilen hedefler dogrultusunda 6grenme yasantilari diizenlenmistir. Her modil igin olusturulan egitim
slaytlarinda sunus yoluyla anlatimdan faydalanilarak, soru-cevap, diiz anlatim, tartisma ve beyin firsati
tekniklerinden de yararlanilmistir. Egitim slaytlarinin icerisine engel tirlerinin genel o6zellikleri, bazi 6gretim
yontemleri gibi bilgilendirici video ve animasyonlara da yer verilmistir. Program degerlendirilirken ise
katilmcilarin egitim 6ncesi bilgi diizeylerini belirleyerek tanilayici degerlendirme yapabilmek icin “Uygulama
Oncesi Tanima Formu (UOTF)” uygulanmistir. Egitim sonrasi katiimcilarin edindigi bilgi ve becerileri

degerlendirebilmek icin ise “Uygulama Sonrasi Diizey Belirleme Formu (USDF)” katilimcilara uygulanmustir.

Egitim programinin anlasilirigini ve kullanishhgini tespit edebilmek icin 6zel egitimde galisan bir alan uzmani ile
ozel egitim alaninda gbrev yapmis bir uzman klinik psikolog ile pilot egitim uygulamasi gergeklestirilmistir.

Saglanan geri donutler ile egitim programi ve veri toplama araglarina son sekli verilmistir.
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Veri Toplama Siireci

Arastirma Edirne ilinde MEB’e bagli bir okul éncesi egitim kurumunda 2019 yilinin Ocak ayinda baslamis olup
2019 yihinin Haziran ayinda sona ermistir. 2019 Ocak ayinda 6gretmenlere yapilan ihtiyag¢ analizi ile baslayan
slirecte, ihtiyac¢ analizi bulgulari ve literatiir dogrultusunda hazirlanan Erken Cocukluk Déneminde Ozel Egitim
Programi 2019 Nisan ayinda 6gretmenlere sunulmaya baslanmistir. Nisan aynin baglinda baglayan egitimler
toplamda 6 hafta slirerek haziran ayninin basinda sonlandirilmistir. Her egitim modli igin 8 saat stre ayrilmistir.
Bir egitim modiill iki haftada tamamlanmis her bir egitim 4 saat olacak sekilde tasarlanmistir. Egitimler bir glinde
60 dakika egitim, 15 dakika mola olacak sekilde 4 oturumda tamamlanmistir. Katilimcilara toplamda 24 saat
verilen egitim kurumun katiphanesinde gergeklestirilmistir. Her modiilde egitime baslamadan once
dgretmenlere arastirmacilar tarafindan gelistirilen Uygulama Oncesi Tanima Formu (UOTF) uygulanmis, her
modulun egitimi bitikten sonra ise yine arastirmacilar tarafindan gelistirilen Uygulama Sonrasi Diizey Belirleme

Formu (USDBF) uygulanmistir.

Veri Toplama Araglari

Kisisel Bilgi Formu: Katilimcilarin demografik bilgilerini belirlemek amagl gelistirilen kisisel bilgi formunda
katilimcilarin yas, mezun oldugu fakilte ve boliim, mesleki deneyim, 6zel egitime yonelik herhangi bir egitim alip

almadigi ve daha 6nce 6zel gereksinimli bir bireyle calisip calismadigina dair sorular mevcuttur.

Ozel Egitimde Temel Kavramlar ve Farkl Gelisen Bireylerin Ozelliklerine Dair Uygulama Oncesi Tanima Formu:
Katihmcilarin egitim oncesinde 6zel egitimde temel kavramlar ve farkli gelisim gdsteren bireylerin 6zelliklerine
dair bilgi dlzeylerini tanilayabilmek igin literatlr incelenerek derlenen 4 tane yoruma dayali, 4 tane goktan

se¢meli, 4 tane bosluk doldurma ve 4 tane dogru/yanlis seklinde toplam 16 sorunun bulundugu formdur.

Ozel Egitimde Temel Kavramlar ve Farkh Gelisen Bireylerin Ozelliklerine Dair Uygulama Sonrasi Diizey
Belirleme Formu: Katilimcilarin egitim sonrasinda 6zel egitimde temel kavramlar ve farkli gelisim gosteren
bireylerin 6zelliklerine dair bilgi dlizeylerini 6lgmek adina literatiir incelenerek derlenen 4 tane yoruma dayali, 4
tane ¢oktan se¢meli, 4 tane bosluk doldurma ve 4 tane dogru/yanlis seklinde toplam 16 sorunun bulundugu

formdur.

Kaynastirma Ortaminda Sinif ve Davranis Yénetimine Dair Uygulama Oncesi Tanima Formu: Katilimcilarin
egitim oncesi kaynastirma uygulamalari ile sinif ve davranis yonetimine dair bilgi diizeylerini tanilayabilmek igin
literatdr incelenerek derlenen 4 tane yoruma dayali, 4 tane ¢oktan se¢meli, 4 tane bosluk doldurma ve 4 tane

dogru/yanlis seklinde toplam 16 sorunun bulundugu formdur.

Kaynastirma Ortaminda Sinif ve Davranis Yénetimine Dair Uygulama Sonrasi Diizey Belirleme Formu:

Katimcilarin egitim sonrasi kaynastirma uygulamalari ile sinif ve davranis yonetimine dair bilgi diizeylerini
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olgmek adina literatlr incelenerek derlenen 4 tane yoruma dayali, 4 tane coktan segmeli, 4 tane bosluk doldurma

ve 4 tane dogru/yanhs seklinde toplam 16 sorunun bulundugu formdur.

Kaynastirmada Etkili Ogretim Yéntemleri ve BEP Hazirlamaya Dair Uygulama Oncesi Tanima Formu:
Katilimcilarin egitim 6ncesinde kaynastirma ortaminda etkili 6gretim uyarlamalari ve BEP hazirlama ile
kullanimina dair bilgi tanilayabilmek igin literatiir incelenerek derlenen 4 tane yoruma dayali, 4 tane ¢oktan

se¢meli, 4 tane bosluk doldurma ve 4 tane dogru/yanlis seklinde toplam 16 sorunun bulundugu formdur.

Kaynastirmada Etkili Ggretim Yéntemleri ve BEP Hazirlamaya Dair Uygulama Sonrasi Diizey Belirleme Formu:
Katilimcilarin egitim sonrasinda kaynastirma ortaminda etkili 6gretim uyarlamalari ve BEP hazirlama ile
kullanimina dair bilgi dizeylerini 6lgmek igin literatir incelenerek derlenen 4 tane yoruma dayali, 4 tane ¢oktan

se¢meli, 4 tane bosluk doldurma ve 4 tane dogru/yanlis seklinde toplam 16 sorunun bulundugu formdur.

Verilerin Analizi

Arastirmada nitel veri toplama ydntemlerinden goriisme yontemleri kullanildigindan veriler analiz edilerek
betimsel ve igerik analiz yéntemlerinden yararlaniimistir. Veriler bilgisayara aktarilmadan énce katilimcilar “0”

seklinde kodlanmistir.

Formlar igin kullanilan puanlamada her soruda tam ve etkili verilen cevaplar icin “3” puan, biraz eksiklikleri olan
ancak beklenen cevabin yarisindan fazlasini iceren sorular icin “2” puan, yari cevaplar icin “1” puan, hi¢ cevap
verilmeyen veya yanlis cevap verilen sorular icin “0” puan olacak sekilde hesaplanmistir (Akyol, 2006). Bir
katiimcinin toplamda alabilecegi en yiiksek puan 48 puan olarak hesaplanmis, katilimcilarin aldiklari puanlari

100’ltk sisteme gevrilmistir.

Ozel egitim alaninda ¢alismalari olan bir alan uzmani ve 8lgme degerlendirme alanindan bir alan uzmanindan
alinan gorisler ile kesme puanlari belirlenmistir. Buna gére 100 puan Uzerinden; 0-40 puan arasi puan alan
katilimcilar yetersiz bilgiye sahip, 41-80 puan arasi puan alan katilimcilar orta diizeyde yeterli bilgiye sahip, 81-
100 puan arasi puan alan katilimcilar yeterli bilgiye sahip olarak degerlendirilmistir. Degisim yizdeleri
hesaplanirken katilimcilarin egitim dncesi ve egitim sonrasi aldiklari puanlar arasindaki fark hesaplanmis, olusan

fark alinan en yiiksek puanin %1'i ile carpilmistir.

Giivenirlik ve Gegerlik

Arastirmanin glivenirligini saglamak icin arastirma oncesinde arastirmanin problemi ve alt problemleri ile
arastirmanin kuramsal c¢ergevesine dair detayli bir kaynak taramasi gercgeklestirilmistir. Her egitim moduli
ogretmenlere sunulduktan sonra egitim sirecinde gergeklestirilen etkinlikler ve geri donutler bir alan uzmaniyla
degerlendirilerek slirecte esneklik ve canlilik saglanmistir. Arastirma siirecinde karsilasilan yeni durumlara dair

de kaynak taramasina devam edilmis, gereken durumlarda ¢alismalar tekrar gézden gegirilmistir.

231



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Arastirmanin gecerligini saglamak igin literatliir ve ihtiyac analizi dogrultusunda 6gretmenlerin 6zel egitim
konusunda hangi konularda egitime ihtiyaglari oldugu tespit edilerek arastirmanin amaci net olarak
belirlenmistir. Arastirmanin bulgular kisminda katilimcilarin gorislerine dair 6rneklerden dogrudan alintilarla
bulgular analiz edilmis, ulasilan bulgular literatir esliginde tartisilmistir. Arastirmanin bulgularinin benzer
ortamlarda tespit edilebilecegi ve arastirmanin sorulari ile arastirmanin sonuglari paralel bulundugundan

arastirmanin dis gegerligi oldugu distinilmektedir.
BULGULAR

Bu bolimde katimcilarin sorulan sorulara verdiklerine yanitlara iliskin puan tablolari, alinan puanlara goére bilgi

yeterlikleri ve katilimcilarin egitime dair goris ve énerileri sunulmustur.

Tablo 2’de katilimcilara 6zel egitimde temel kavramlar ve farkli gelisen bireylerin 6zelliklerine dair egitim
verilmeden 6nce uygulanan tanima formundan aldiklari puanlar ve egitim verildikten sonra diizey belirleme
formundan aldiklari puanlar 100’lik puan sistemine gevrilerek verilmistir. Katilimcilarin egitim dncesi ve egitim
sonrasinda aldiklar puanlar arasindaki fark hesaplanarak, alinan en ylksek puanin %1’i ile carpilmis degisim
ylizdeleri belirlenmistir. Katilimcilardan 0-40 puan arasi puan alanlar yetersiz, 41-80 puan arasi alanlar orta diizey

yeterli, 81 ve Ustli puan alanlar yeterli diizeyde bilgiye sahip olarak adlandiriimistir.

Tablo 1. Katilimcilarin Egitim Oncesinde ve Egitim Sonrasinda Ozel Egitimde Temel Kavramlar ve Farkh Gelisim
Gosteren Bireylerin Ozellikleri Modiiliine Dair Puan ve Diizeyleri

Katimcilar Egitim Oncesi Egitim sonrasi Degisim ylizdesi Egitim d6ncesi Egitim sonrasi
puani puani diizeyi diizeyi
01 12,5 64,5 %33,5 Yetersiz Orta
02 50 77 %20,7 Orta Orta
03 6,25 58,3 %30,3 Yetersiz Orta
04 43,7 70 %18,4 Orta Orta
05 27 47,9 %10 Yetersiz Orta
06 41,6 77 %27,2 Yetersiz Orta
07 47,9 89,5 %37 Orta Yeterli
08 37,5 83,3 %38 Yetersiz Yeterli
09 50 72,9 %16,4 Orta Orta
610 62,5 87,5 %21,7 Orta Yeterli
011 25 70,8 %32 Yetersiz Orta
012 39,5 85,4 %39 Yetersiz Yeterli
013 35,4 58,3 %13,2 Yetersiz Orta
014 33,3 70,8 %47,4 Yetersiz Orta
015 22,9 83,3 %50,1 Yetersiz Yeterli

Tablo 2'de goruldiigu Gzere katiimcilarin bilgi degisim yiizdesi %10 ile %50,1 arasindadir. Egitim Ancesinde
katilimcilarin 9’u (%60) 0-40 puan araliginda puan alarak yetersiz diizeyde bilgiye sahip olarak belirlenmis, 6’si
(%40) 41-80 arasinda puan araliginda puan alarak orta diizeyde bilgiye sahip olarak belirlenmistir. Verilen egitim
sonrasinda ise katilimcilarin 10°u (%66,6) 41-80 arasinda puan araliginda puan alarak orta diizeyde bilgiye sahip
olarak belirlenmis, 5'i (%33,3) 81 ve Ustl puan araliginda puan alarak yeterli diizeyde bilgiye sahip olarak

belirlenmistir.
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Degisim ylzdesi yuksek olan katimcilarin egitim 6ncesi ve egitim sonrasi sorulan sorulara verdikleri cevaplara

iliskin bulgulara 6rnekler asagida sunulmustur.

Egitim Oncesi sorulan “Dikkat Eksikligi ve Hiperaktivite Bozuklugunun Belirtileri neler olabilir” sorusuna

katilimcilarin yanitlar asagidaki gibidir:

07: “Tablet, telefon kullaniminin fazla olmasi, enerjisini atabilecedi ortamlarin olmamasi, odaklanma problemi
yasamasi”.

015:” Teknolojik aletler”.

Egitim sonrasi sorulan “Dikkat Eksikligi ve Hiperaktivite Bozuklugunun Belirtileri neler olabilir” sorusuna
katiimcilarin yanitlari asagidaki gibidir:

O7: “ilginin baska yerlere yénelmesi, sira bekleyememe, birlikte hareket edememe, asiri hareketlilik, kendini
kontrol edememe”.

015: “Cocugun yerinde oturamamasi, dikkatini etkinlige vermede zorlanma, cok konusma”.

Tablo 3’te katiimcilara kaynastirma ortaminda davranis ve sinif yonetimine dair egitim verilmeden once
uygulanan tanima formundan aldiklari puanlar ve egitim verildikten sonra diizey belirleme formundan aldiklari
puanlar 100’liik puan sistemine gevrilerek verilmistir. Katilimcilarin egitim 6ncesi ve egitim sonrasinda aldiklari
puanlar arasindaki fark hesaplanarak, alinan en yiksek puanin %1’i ile carpilmis degisim ylizdeleri belirlenmistir.
Katihmcilardan 0-40 puan arasi puan alanlar yetersiz, 41-80 puan arasi alanlar orta diizey yeterli, 81 ve Ustl puan

alanlar yeterli diizeyde bilgiye sahip olarak adlandiriimistir.

Tablo 3. Katilimcilarin Egitim Oncesinde ve Egitim Sonrasinda Kaynastirma Ortaminda Davranis ve Sinif
Yonetimi ile Etkili Uyarlamalara Dair Puan Durumlari ve Diizeyleri

Katimcilar Egitim Oncesi Egitim sonrasi Degisim ylizdesi Egitim 6ncesi Egitim sonrasi
puani puani diizeyi diizeyi
01 37,5 89,5 %46,2 Yetersiz Yeterli
02 50 87,5 %32,6 Orta Yeterli
03 18,7 75 %42,3 Yetersiz Orta
04 31,2 79,1 %37,8 Yetersiz Orta
05 31,2 87,5 %48,9 Yetersiz Yeterli
06 31,2 87,5 %48,9 Yetersiz Yeterli
07 43,7 91,6 %43,5 Orta Yeterli
08 18,7 95,8 %73,2 Yetersiz Yeterli
09 47,9 93,7 %42,9 Orta Orta
610 20,8 81,2 %49 Yetersiz Yeterli
011 12,5 83,3 %58,9 Yetersiz Yeterli
012 43,7 85,4 %35,6 Orta Yeterli
013 33,3 77 %33,6 Yetersiz Orta
014 35,4 45,8 %4,7 Yetersiz Orta
015 14,5 58,3 %25,5 Yetersiz Orta

Tablo 3'te goruldigi UGzere katilimcilarin bilgi degisim ylzdesi %4,7 ile%73,2 arasindadir. Egitim 6ncesinde
katilimcilarin 11'i (%73,3) 0-40 puan araliginda puan alarak yetersiz diizeyde bilgiye sahip olarak belirlenmis, 4’

(%26,6) 41-80 arasinda puan araliginda puan alarak orta diizeyde bilgiye sahip olarak belirlenmistir. Verilen
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egitim sonrasinda ise katilimcilarin 10’u (%66,6) 41-80 arasinda puan araliginda puan alarak orta diizeyde bilgiye
sahip olarak belirlenmis, 5’i (%33,3) 81 ve Ustl puan araliginda puan alarak yeterli diizeyde bilgiye sahip olarak

belirlenmistir.

Degisim ylzdesi yuksek olan katimcilarin egitim 6ncesi ve egitim sonrasi sorulan sorulara verdikleri cevaplara
iliskin bulgulara 6rnekler asagida sunulmustur.

Egitim Oncesi sorulan “Sinifinda kaynastirma 6grencisi bulunan bir 6gretmenin sinif icerisinde yapabilecegi
uyarlamalara érnekler verebilir misiniz?” sorusuna katilimcilarin yanitlari asagidaki gibidir:

010: “Yetersizlik durumuna gére sinif ici fiziksel uyarlamalar yapilabilir. Sinifta normal gelisim gésteren ¢cocuklara
anlayabilecekleri sekilde durum agiklanmalidir.”

011: - (Yanit yok)

Egitim sonrasi sorulan “Sinifinda kaynastirma 6grencisi bulunan bir 6gretmenin sinif icerisinde yapabilecegi
uyarlamalara 6rnekler verebilir misiniz?” sorusuna katilimcilarin yanitlari asagidaki gibidir:

010: “Rutinler olusturulmali, olumlu dil ve olumliu kuralla olusturulmali, kurallar gérsellerle desteklenmeli, dogru
cevap ve davranislar aninda pekistirilmeli, kaynastirmanin tiiriine gére ¢ogunlukta olan ¢ocuklara durum
hakkinda bilgi verilmeli”.

011: “Uygun davranislar arttirilarak pekistirilmeli, akranlari ile sosyallesmesi sadlanmall, rutinler olusturulmali,

kurallar olusturulmali, olumlu dil olmali”.

Tablo 4’te katihmcilara kaynastirma ortaminda etkili 6gretim uygulamalari ve BEP hazirlamaya dair egitim
verilmeden 6nce uygulanan tanima formundan aldiklari puanlar ve egitim verildikten sonra diizey belirleme
formundan aldiklari puanlar 100’liik puan sistemine cevrilerek verilmistir. Katilimcilarin egitim 6ncesi ve egitim
sonrasinda aldiklari puanlar arasindaki fark hesaplanarak, alinan en yiiksek puanin %1’i ile ¢arpilmis degisim
ylizdeleri belirlenmistir. Katilimcilardan 0-40 puan arasi puan alanlar yetersiz, 41-80 puan arasi alanlar orta diizey

yeterli, 81 ve Ustl puan alanlar yeterli dizeyde bilgiye sahip olarak adlandiriimistir.

Tablo 4. Katihmcilarin Egitim Oncesinde ve Egitim Sonrasinda Kaynastirma Ortaminda Etkili Ogretim
Uygulamalari ve BEP Hazirlamaya Dair Puan Durumlari ve Dizeyleri

Katimcilar Egitim Oncesi Egitim sonrasi Degisim ylizdesi Egitim 6ncesi Egitim sonrasi
puani puani diizeyi diizeyi
01 37,5 81,2 %35,4 Yetersiz Yeterli
02 62,5 95,8 %31,9 Orta Yeterli
03 16,6 50 %16,7 Yetersiz Orta
04 33,3 70,8 %26,5 Yetersiz Orta
05 12,5 62,5 %31,2 Yetersiz Orta
06 27 87,5 %52,9 Yetersiz Yeterli
07 58,3 93,7 %33,1 Orta Yeterli
08 35,4 87,5 %45,5 Yetersiz Yeterli
09 47,9 91,6 %40 Orta Yeterli
010 58,3 83,3 %20,7 Orta Yeterli
011 27 70,8 %31 Yetersiz Orta
012 47,9 81,2 %27 Orta Yeterli
013 25 68,7 %30 Yetersiz Orta
014 25 64,5 %25,4 Yetersiz Orta
015 33,3 64,5 %20,1 Yetersiz Orta
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Tablo 4’te goruldigu uzere katilimcilarin bilgi degisim yuzdesi %16,7 ile %52,9 arasindandir. Egitim Oncesi
katilimcilarin 10’u (%66,6) 0-40 puan araliginda puan alarak yetersiz diizeyde bilgiye sahip olarak belirlenmis, 5'i
(%33,3) 41-80 arasinda puan araliginda puan alarak orta diizeyde bilgiye sahip olarak belirlenmistir. Verilen
egitim sonrasinda ise katihmcilarin 8’i (53,3) 41-80 arasinda puan araliginda puan alarak orta diizeyde bilgiye
sahip olarak belirlenmis, 7’si (46,6) 81 ve Ustl puan araliginda puan alarak yeterli diizeyde bilgiye sahip olarak

belirlenmistir.

Degisim ylzdesi yiksek olan katilimcilarin egitim dncesi ve egitim sonrasi sorulan sorulara verdikleri cevaplara

iliskin bulgulara 6rnekler asagida sunulmustur.

Egitim dncesi sorulan “BEP hazirlamaniz gerekse nasil bir yol izlersiniz?” sorusuna katilimcilarin yanitlari asagidaki

gibidir:

08:” psikologa veya 6zel egitim égretmenine danisinm”.

09: - (vanit yok).

Egitim sonrasi sorulan “BEP hazirlamaniz gerekse nasil bir yol izlersiniz?” sorusuna katiimcilarin yanitlari
asagidaki gibidir:

08: “Once cocudu bir siire gézlemleyerek dederlendiririm. Gézlemden sonra ézel egitim 6gretmeniyle beraber
cocuga uygun amaglari belirlerim. Amaglari belirledikten sonra amaca en uygun yéntem teknik ve materyal
belirlerim. Ardindan degerlendirmeyi nasil yapacagimi belirlerim.”

09: “Cocugun gézlemleyerek giiclii ve zayif yonlerini, yapip yapamadiklarini belirlerim. Cocugun performansina
uygun amaclari yazarak ders planlari hazirlarim. Amaglari gerceklestirebilmek icin uygun yéntemi secerim. Ozel
egitim égretmenine danisarak yéntemin uygunlugunu ve materyallerin uygunlugunu sorgularim. Destek hizmet
gerekiyorsa onlari da eklerim. Degerlendirmeyi ne kadarda bir yapacagima karar veririm. Velinin de fikirlerini

sorarak BEP olustururum.”

Tablo 5’te katiimcilarin Erken Cocukluk Déneminde Ozel Egitim Programina dair gorisleri temalar halinde

sunulmustur.

Tablo 5. Katilimcilarin Erken Cocukluk Déneminde Ozel Egitim Programinin Biitiiniine iliskin Goriisleri

Kategori Temalar Frekans Yizdelik
(f) (%)
Gorigler Yeni bilgiler kazandirmasi 11 39,2
Keyifli olmasi 5 17,8
Faydali olmasi 4 14,2
Kisa sureli olmasi 2 7,2
Etkili olmasi 2 7,2
Begenilmesi 2 7,2
Kalict olmasi 1 3,5
Farkindalik kazandirmasi 1 3,5
Toplam Cevap 28 -
Cevap Veren Katilimci Sayisi 13 86,6
Cevap Vermeyen Katilimci Sayisi 2 13,3
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Tablo 5’te goruldigl uzere katilimcilara yoneltilen “sunulan erken gocukluk déneminde 6zel egitim programina
dair goris ve onerileriniz nelerdir?” sorusunu 13 (%86,6) katilimci cevaplamis, 2 (%13,3) katilimci cevaplamamayi
tercih etmistir. Katilimcilar birden ¢ok goris ve oneri bildirmistir. Katilimcilarin en ¢ok bildirdigi goris 11 (%39,2)
ile “yeni bilgiler kazandirmasi” cevabi olmustur. Bu cevabi 5 (%17,8) cevap ile “keyifli olmasi”, 4 (%14,2) cevap ile
“faydal olmasi”, 2 (%7,2) cevap ile “kisa siireli olmasi”, 2 (%7,2) cevap ile “etkili olmasi”, 2 (%7,2) cevap ile
“begenilmesi”, 1 (%3,5) cevap ile “kalici olmasi”, 1 (%3,5) cevap ile “farkindalik kazandirmasi” cevaplari izlemistir.

Katiimcilarin gorislerine ait 6rnekler asagida sunulmustur.

01: “Sayin hocam hazirlamis oldugunuz egitim hayatimizin her aninda bize fayda sadlayacaktir. Gerek
6gretmenlik hayatimizda gerekse sosyal yasantimizda bize 6nemli bilgiler verdiginiz igin tesekkirler.”

08: “Semineri bedendim. Otizmli bireylere ayri bir ilgim vardi. Seminerin otizm konusunda bana daha cok bilgi
kattigini diisiiniiyorum. Tesekkdiir ederim.”

012: “Yapilan sunum eksik olan bilgilerimizi tamamlamamizda cok yararl oldu. Ozellikle de videolar sunumu daha

kalici ve keyifli hale getirdi. Tesekkiir ederiz.”

TARTISMA, SONUGC VE ONERILER

Arastirma sonuglari incelendiginde 6gretmenlerin 6zel egitimde temel kavramlar ve farkh gelisen bireylerin
ozelliklerine dair bilgi diizeylerinin yetersiz diizeyde veya orta yeterli diizeyde oldugu gorilmektedir. Erken tani
ve erken egitimin 6nemli oldugu 6zel egitimde cocuklarin ilk karsilastigi 6gretmen grubunun okul 6ncesi
ogretmenleri oldugu disinildigiinde okul 6ncesi 6gretmenlerine tani ve yonlendirme konusunda 6nemli
gorevler diismektedir. Dolayisiyla okul 6ncesi 6gretmenlerinin farkh gelisen bireylerin 6zelliklerine hakim olmasi
son derece 6nemlidir. Ulusal ve uluslararasi yazin tarandiginda okul oncesi egitimde 6zel egitim kaynastirma
uygulamalarinda 6gretmenlerin yetersiz oldugu birgok ¢calisma ile saptanmistir (Alhassan vd., 2014; Cerezci, 2015;
Tas, 2019). Er-Sabuncuoglu da (2016) okul 6ncesi 6gretmenlerinin otizme dair bilgi dizeylerini 6lgtigu
arastirmasinda Ogretmenlerin otizm bilgi dizeylerinin fark edebilme, erken tanilama ve kaynastirma
uygulamalariigin yetersiz oldugu sonucuna ulasmistir. Liu vd. (2016) da 471 okul 6ncesi 6gretmeninin otizme dair
bilgi diizeylerini arastirmistir. Sonug olarak 6gretmenlerin cogu otizm ile ilgili yeterli bilgiye sahip degildir. Ayrica
ogretmenler lisans dizeyinde otizme dair yeterli egitimi almamislardir. Barned vd. de (2011) 6gretmen
adaylarinin 2/4’Gnln engel tlrlerinin 6zelliklerini birbirinden ayirt edemedigini ve engel tirlerinin 6zelliklerini
birbiriyle karistirdiklarini belirtmislerdir. Hendricks (2008) ve Segall (2008) de 6gretmenlerin Otizm Spektrum
Bozuklugu (OSB) konusunda bilgi diizeylerini incelemisler ve 6gretmenlerin bilgilerinin var oldugunu fakat bu bilgi
diizeyinin yeterli olmadigi sonucuna ulagsmislardir. Dort vd. (2020) 6g8retmenlerin DEHB ile ile bilgi dizeylerinin
yetersiz oldugunu, 6gretmenlerin higbirinin DEHB ile ilgili sorularin tamamina dogru cevap veremedigini tespit
etmiglerdir. Bozarslan ve Batu (2014), Engstrand (2014) ve Varlier (2004) ise okul dncesi 6gretmenlerinin
kaynastirma ve 6zel egitim konusunda yeterliklerini inceledikleri arastirmalarda 6gretmenlerin konuyla ilgili bilgi
ve becerilerinin yetersiz oldugunu saptamislardir. Forlin vd. (2008) kaynastirma egitimine devam eden ve zihin

yetersizligi olan Ogrencilerle calisan 6gretmenlerin gorislerini incelediklerinde 6gretmenlerin problem
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davranislar, 6grencinin sosyal yeterliligi, ebeveyn iletisimi gibi konularda bilgi duzeylerinin yetersiz oldugunu

belirlemislerdir.

Arastirma sonuglari incelendiginde 6gretmenlerin 6zel egitimde temel kavramlar ve farkl gelisen bireylerin
ozelliklerine dair egitim aldiktan sonra bilgi diizeyleri artarak orta diizeyde yeterli ve yeterli dizeyde oldugu
gorilmektedir. Citil (2018), Deniz (2019) ve Tiirkyllmaz (2019) da cesitli branslardan 6gretmen ve 6gretmen
adaylarina 6zel egitime yonelik egitim programlari gelistirerek uygulamislardir. Uygulanan egitim programlarinin
ardindan 6gretmenlerin kendilerini daha vyeterli hissettiklerini, bilgi ve becerilerinde artis oldugunu
belirtmislerdir. Carrol vd. (2003) tarafindan 220 6gretmen adayiyla Avusturalya’ da gergeklestirilen arastirmada
o6gretmen adaylarinin 6zel egitime dair egitim aldiktan sonra daha az belirsizlik yasadiklarini, 6z yeterliliklerinin
arttig1 ve daha olumlu tutum sergiledikleri tespit edilmistir. Martinez (2003) ise 15 haftalik verilen 6zel egitim
yuksek lisans dersi sonucunda katilimcilarin kaynastirma uygulamalarinda 6gretime dair 6z yeterliklerinin ve
Ogretimi uyarlama becerilerinin arttigini belirlemistir. Tirkoglu (2007) ise ilkogretim 6gretmenlerine 6zel egitime
dair bilgilendirme calismalari gerceklestirmis ve arastirma sonunda 6gretmenlerin bilgi dizeylerinin arttigini ve
tutumlarinin olumlu yonde gelistigini saptamistir. Yapilan diger arastirmalar da gostermistir ki 6zel egitime dair
bilgi diizeyleri artan katihmcilarin 6zel gereksinimli bireylere olan tutumlari da olumlu yénde gelismistir. (2003;

Go6zln ve Yikmis, 2004; Hunt ve Hunt, 2004; Thompson, Emrich ve Moore, 2003).

Arastirma sonuglari incelendiginde 6gretmenlerin kaynastirma ortaminda sinif ve davranis yonetimine dair
bilgilerinin yetersiz diizeyde veya orta yeterli diizeyde oldugu goriilmektedir. Majoko (2018) de 24 okul 6ncesi
O0gretmeniyle gergeklestirdigi arastirmada 6gretmenlerin pekistire¢ kullanimi da dahil gesitli sinif yonetimi
stratejilerine hakim olmadiklari ve sinif icerisinde gerekli fiziksel dizenlemeleri yapmakta gigliik cektikleri
sonucuna ulasmistir. Amr vd. (2016) Urdiin’de kaynastirma egitimi veren 6gretmenlerin kaynastirmaya dair bilgi,
tutum ve yeterliklerini arastirmiglardir. 87 ilkokul 6gretmeniyle gerceklestirilen ¢alisma sonucunda 6gretmenlerin
kaynastirma konusunda vyeterli ve uygun bilgiye sahip olmadiklarini, bu yetersizligin ise 6gretmenlerin
yetistirilirken aldiklari 6zel egitim derslerinin eksikliginden kaynaklandigini saptamislardir. Vlachou ve Fyssa
(2016) ve Webster ve Blatchford (2015) temel egitimde gorev yapan ve kaynastirma egitimi veren 6gretmenlerle
yaptiklari calismalarda Ogretmenlerin 06zel gereksinimli 6grencilerin ihtiyaglarini karsilamada sorunlar
yasadiklarini ve dolayisiyla kaynastirma ortaminin kalitesinin diisiik oldupunu tespit etmislerdir. Cerezci (2015)
te okul 6ncesi 6gretmenleriyle yaptigi arastirmasinda 6gretmenlerin kaynastirma ortaminda gerekli uyarlamalari
yapmadigi, gereken yontem ve teknikleri kullanmadigi ve materyal gesitliligi saglayamadiklarini 6gretmenlerin
kendilerini yetersiz gérdiiklerini belirtmistir. Akalin (2015) ve Ozen vd. (2013) ise 6gretmenlerin kaynastirma
ortaminda problem davranislarla karsilastiklarinda ne yapacaklarini bilemedikleri igin anlik ¢éziimler sagladigini
belirtmislerdir. Humphrey ve Symes (2013) ise OSB tanili gocuklarla kaynastirma uygulamalari gergeklestiren 53
o6gretmenle yaptiklari ¢calismada 6gretmenlerin kaynastirma uygulamalarini faydali bulduklarini fakat problem
davranislarla bas etmede zorlandiklarini belirtmislerdir. Sukbunpant vd. (2012) de okul 6ncesi 6gretmenleriyle
gerceklestirdikleri arastirmada 6gretmenlerin kendilerini kaynastirma konusunda yetersiz bilgi ve beceriye sahip

olarak algiladiklarini, kaynastirmaya dair aldiklari egitimin pratikten ziyade teorik oldugu sonucuna ulasmislardir.
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Artan ve Uyanik-Batal (2003) ise okul dncesi 6gretmenlerinin kaynastirma konusunda yetersiz bilgi diizeyine sahip
oldugunu tespit etmisler, 6gretmenlerin daha fazla bilgilendirmek istediklerini ve bu konuda destege ihtiyag

duyduklarini belirtmislerdir.

Arastirma sonuglari incelendiginde 6gretmenlerin kaynastirma uygulamalarina dair egitim aldiktan sonra bilgi
diizeyleri artarak orta diizeyde yeterli veya yeterli diizeyde oldugu gériilmektedir. Ozsirkinti (2018) ve Sénmez
vd. de (2019) okul 6ncesi 6gretmenlerinin kaynastirma uygulamalari hakkinda bilgi diizeylerini arttirmak igin bir
hizmet i¢i egitim diizenlemislerdir. Egitime katilan 6gretmenlerin bilgi dizeylerinde bir artis gézlemlenirken
egitim sonrasinda 6gretmenlerin kendilerini kaynastirma konusunda daha yeterli hissettiklerini belirtmislerdir.
Ayrica egitime katilan 6gretmenlerin kaynastirma uygulamalari ve 6zel gereksinimli 6grencilere yonelikte
tutumlarinin olumlu yénde arttigi da belirlenmistir. Bryant (2018) okul 6ncesi 6gretmenleriyle yaptigl arastirma
sonucunda 6gretmenlerin kaynastirma uygulamalarina dair olumlu tutum sergilemelerine ragmen 6zel egitim
konusunda sinirli egitim aldiklarini, ek egitim alarak bilgi duzeylerini arttirmak istedikleri sonucuna ulagmistir.
Ayrica 6gretmenler ek egitim alarak tutumlarinin daha da iyilesecegini distinmektedirler. Kraska ve Boyle (2014)
ise okul dncesi ve sinif 6gretmen adaylarinin kaynastirmaya yonelik tutumlarini incelemisler, kaynastirma ile ilgili
ders alan 6gretmen adaylarinin tutumlarinin ders almayan 6gretmen adaylarina gére daha olumlu oldugu
sonucuna ulagsmislardir. Muccio vd. de (2014) okul 6ncesi 6gretmenleriyle yaptiklari arastirmada 6gretmenler
kaynastirmaya yonelik en biyiik engelin bilgi yetersizligi oldugunu belirtmislerdir. Ogretmenler kaynastirma

konusunda daha fazla egitime ihtiyaglari oldugunu belirtmislerdir

Arastirma sonuglari incelendiginde 6gretmenlerin kaynastirma ortaminda etkili 6gretim uyarlamalari ve BEP
hazirlama konusunda yetersiz diizeyde veya orta dizeyde yeterli bilgiye sahip oldugu gorilmektedir. Egitimi
bireysellestirebilmek 6zel gereksinimli gocugun verimli bir egitim alabilmesi icin son derece miihimdir. Dolayisiyla
6gretmenlerin bu konuda yetkin olmasi beklenmektedir. S6gut ve Deniz (2018) ve Tekin-Ersan ve Ata (2016) da
okul oncesi ve sinif 6gretmenlerinin BEP hazirlama becerilerine dair yaptiklari arastirmalar sonucunda
o6gretmenlerin BEP hazirlama konusunda glglik cektiklerini, BEP hazirlarken mutlaka bir kaynaga ihtiyag
duyduklarini ve bu konuda bilgilendirilmek istediklerini belirtmislerdir. Parasiz ve Demirci (2017) Erzurum ilinde
calisan 42 muizik Ogretmeniyle yaptiklari arastirma sonucunda O6gretmenlerin BEP hazirlarken sorunlar
yasadiklarini, rehber 6gretmenler araciligi ile hazirlayabildiklerini belirtmislerdir. Ayrica muzik 6gretmenleri
kaynastirma egitimine dair bilgilerinin yetersiz oldugundan da bahsetmislerdir. Tuna (2015), 15 6gretmenle
yaptigl arastirmanin sonucunda Ogretmenlerin egitim slrecinde dogal Ogretim stratejilerini kismen
kullandiklarini, sistematik olarak kullanamadiklarini ve 6gretmenlerin bu konulara dair egitim almak istedikleri
sonucuna ulasmistir. Sucuoglu vd. (2014) ise okul 6ncesi 6gretmenlerinin kaynastirmaya iliskin en zorlandiklari
alanlarin firsat 6gretimi, dogal ortamda 6gretim gibi erken ¢ocuklukta 6zel egitim 6gretim yontemleri ve BEP
hazirlama oldugunu belirmislerdir. Johns vd. (2002), Kuyumcu (2011) ve Lee-Tarver de (2006) 6gretmenlerin BEP
hazirlamada ve Ogretimsel uyarlamada zorluklar yasadiklarini, planlama ve uygulama konusunda bilgilerinin
yetersiz oldugunu ve BEP degerlendirme siirecinde yanls bilgiye sahip olduklarini belirtmislerdir. Ogretmenler

konu ile ilgili egitimler almak istediklerini belirtmislerdir.
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Arastirma sonuglari incelendiginde 6gretmenlerin kaynastirma ortaminda etkili 6gretim uyarlamalari ve BEP
hazirlamaya dair egitim aldiktan sonra bilgi diizeyleri artarak orta diizeyde yeterli veya yeterli diizeyde bilgiye
sahip olduklari belirlenmistir. Balgin vd. (2019) da formasyon egitimi alan 6gretmen adaylarina BEP siireci ile ilgili
uygulamal egitim vermisler, egitim sonunda 6gretmen adaylarinin kaynastirmaya yonelik kaygilarinin azaldigini
belirlemislerdir. Diken vd. (2014) ise okul 6ncesi 6gretmenleriyle gergeklestirdikleri dogal 6gretim projesi
kapsaminda 6gretmenlere dogal 6gretim stratejileri hakkinda egitimler sunmus proje sonunda 6gretmenlerin
bilgi diizeylerinin arttigini belirlemislerdir. Gianoumis vd. (2012) OSB tanili cocuklarla galisan 3 6gretmene dogal
dil Ogretimi stratejilerini iceren bir egitim programi sunmuglardir. Sunulan egitim programinin sonunda
ogretmenlerin dogal dil 6gretim stratejilerini dogru sekilde kullandiklarini tespit etmisler, gézlemler sonucunda
ise cocuklarin sinif icinde seslendirme becerilerinin arttigini, problem davranislarinin azaldigini belirlemislerdir.
Maeden vd. (2012) 3 68retmenle gergeklestirdikleri calismada 6gretmenlere dogal 6gretim yontemlerine dair
kogluk egitimi sunmusglardir. Egitim sonunda 6gretmenlerin dogal 6gretim stratejilerini daha basarili sekilde
siniflarinda uyguladiklarini, uygulamalarinin kalici ve genellenebilir oldugunu belirlemislerdir. Clough (2004) 120
O0gretmen adayina kaynastirma egitimi ile ilgili géruslerini incelemis, 6gretmen adaylarinin genel olarak olumlu
tutuma sahip olduklarini fakat 6zel gereksinimli 6grencileri desteklemek icin daha fazla egitim stratejisi iceren

egitimlere ihtiya¢ duyduklari sonucuna ulasmistir.

Arastirmanin sonuglari gostermektedir ki okul 6ncesi egitim kurumlarinda gorev yapan 6gretmenlerin 6zel egitim
ve kaynastirmaya dair bilgi diizeyleri yetersizdir. Ogretmenler 6zel gereksinimli bireylerin 6zellikleri ile ilgili yeterli
bilgiye sahip olmamakla beraber tani koymak icin gereken ayirt edici 6zellikleri de bilmemektedirler. Ogretmenler
kaynastirma ortaminda sinif yonetimine dair gerekli beceriye sahip olmamakla birlikte sinif icinde gelisen
problem davranislara ydnelik ¢dziim dnerileri sunamamaktadirlar. Ogretmenler erken ¢ocukluk déneminde 6zel
gereksinimli 6grenciye 6gretim yapabilmek icin gerekli 6zel egitim yéntem ve tekniklerine hakim degildirler.
Ogrencinin gelisimi ve takibi icin dnemli bir &ge olan BEP hazirlama konusunda ise 6gretmenler yeterli bilgi ve
beceriye sahip degildirler. Arastirma kapsaminda Ogretmenlerin yetersiz oldugu konular dogrultusunda
ogretmenlere verilen egitimin ardindan ise 6gretmenlerin bilgi diizeylerinde anlamh bir artis gézlemlenmistir.
Ogretmenler 6zel gereksinimli bireylerin &zelliklerini tanimlayabilmis, 6zel egitimin temel ilkelerinden
bahsedebilmislerdir. Sinif icinde problem davranislara ¢oziim énerileri getirebilmisler ve sinif icinde yapilabilecek
uyarlamalara &rnekler verebilmislerdir. Ogretmenlerin alinan egitimin ardindan 6zel gereksinimli ¢cocuklarla
calisabilecekleri 6gretim yontemlerine dair bilgilerinin arttigi gézlemlenmistir. Ayrica BEP hazirlama becerisinde
ise Ogretmenlerin bilgilerinin gelistigi tespit edilmistir. TUm bu sonuglar arastirmanin etkili oldugunu

gostermektedir.

Arastirmanin bulgularindan ve sonuglarindan yola ¢ikilarak kurumlara ve ilerideki arastirmalara yonelik bazi

onerilerde bulunulabilir:

e MEB ve RAM araciligi ile bu egitim programi daha fazla sayida 6gretmenin katilimi saglanarak okul

oncesinde gorev yapan 6gretmenlere sunulabilir.
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e MEB ve RAM araciligi ile bu egitim programi kaynastirma uygulamalari gergeklestirilen okul dncesi
egitim kurumu yoneticilerine sunulabilir.

e Sunulan bu egitim programi sonrasinda 6gretmenlerin 6zel gereksinimli gocuklara olan tutumlari ve
sinif i¢i davranislarindaki degisiklikler incelenebilir.

e Kaynastirma uygulamalarinin  gergeklestirildigi tim okullarda 6zel egitim danismani
gorevlendirilebilir. Danisman belirli zaman dilimlerinde hizmet i¢i egitimler duzenleyerek
ogretmenlerin bilgilerini giincelleyebilir, 6gretmenin yardima ihtiya¢ duydugu konularda destek
verebilir.

e Tum branglar igin 6zel egitim ve kaynastirmaya yonelik verilen hizmet igi egitimlerde 6ncelikle ihtiyag
analizi yapilarak sorunlar tespit edilebilir, ardindan 6gretmenlerin 6zel gereksinimli 6grencilerle
birebir etkilesime gececegi egitimler diizenlenebilir.

e Kaynastirma egitimi veren 6gretmenler icin online olarak erisebilecekleri programlar hazirlanarak,
drnek etkinlikler, ders planlari, BEP planlari paylasilabilir. Ogretmenlerin online platformlar araciligi
ile birbirleriyle iletisime gegmeleri saglanabilir.

e Egitim fakiiltelerindeki tim 6gretmenlik programlari igin YOK tarafindan 6zel egitim ve kaynastirma
ders saatleri arttirilarak derslerin icerigi genisletilebilir, uygulamali derslere yer verilebilir.

e  Egitim fakiltelerindeki tim 6gretmenlik programlari igin en az bir dénem olacak sekilde 6zel egitim

ve kaynastirma staj ve gézlem programi uygulanabilir.
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