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ABSTRACT

In this study, it is aimed to examine the effect of curiosity and exploration tendencies of physical
education teacher candidates on leisure literacy. 249 undergraduate students studying in physical
education teaching departments of state universities in Ankara in the fall term of 2020 participated
in the study. The data were collected with the Curiosity and Exploration Scale Il and the Leisure
Literacy Scale. Data were evaluated by descriptive statistics, independent sample t-test, one-way
analysis of variance ANOVA and post hoc tests, correlation analysis and regression analysis. In the
study, the internal consistency coefficient of the Curiosity and Exploration Scale was determined
as .79 for the total scores and .95 for the Leisure Literacy Scale. The findings show that there are
significant differences between the gender, perceived income, place of residence and efficent
leisure time and curiosity and exploration and leisure literacy of physical education teacher
candidates, while class and daily leisure sufficiency do not significantly change the measurement
tools. Besides, it was determined that there is a positive and significant relationship between
curiosity and exploration and leisure literacy, and that curiosity and exploring have a significant
effect on explaining leisure literacy. Research results show that curiosity and exploration factors
have a predictive effect on improving leisure literacy.
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INTRODUCTION

Learning is the behavior change that leaves a relatively permanent mark that occurs as a result of the individual's
interactions with his environment at a certain level (Lachman, 1997; Senemoglu, 2012). Learning, which is
defined as behavioral changes resulting from experience functionally or mechanically as changes arising from
experience in the organism (Houwer, Barnes, Holmes & Moors, 2013), has enabled different approaches to be
tested in teaching strategies with the adoption of a student-centered constructivist approach. In this direction,
testing the psychometric properties of students to improve education and learning processes has increased its
importance. As a result of this trend, the element of curiosity (Standish, 2020), which attracts a lot of attention
in education and learning research, is accepted as one of the most important mechanisms that trigger learning

and underlie learning.

It has become more and more important to structure learning by adopting different approaches and increasing
the motivation of students to make positive use of the lessons and their spare time. The concept of curiosity is
associated with interest and motive; It is described as the urge to know more (Engel, 2011) and the first step of
learning (Crain, 2019), which forms the experiences in the learning process (Berlyne, 1978). Every mind is born
with an instinct of curiosity (Stokoe, 2012) and makes sense of the world with curiosity from early development

stages (Bougie & Ichise, 2020; Fitzgerald, 1999; Livio, 2017).

The concept of curiosity is to recognize knowledge and new experiences in general terms (Ainley, 2019;
Murayama, FitzGibbon, & Sakaki, 2019; Wade & Kidd, 2019), which is called hug and search (Girdhar, Whitney,
& Dudek; Kashdan et al., 2009) " Intense desire to get to know, follow and discover new, challenging, uncertain
events." (Kashdan & Silvia, 2009). Curiosity acts as a catalyst for exploratory and encourages absorption,
dedication, enthusiasm, and learning. The exploration of difficult, challenging, or complex situations may seem
like a paradoxical pathway to greater meaning. However, curiosity acts as a motivating task for individuals to
better understand, use, and build their competencies to more successfully navigate their environment and

contribute to their environment in meaningful ways beyond themselves (Horstmeyer, 2019).

Features of curiosity; It is open to possibilities, creates movement and relationships, and results in exploratory
(Kashdan, 2009). At this point, curiosity-driven exploration strategies allow us to interact, learn and develop
rapidly in an open-ended world. Therefore, the basic mechanisms of exploratory and curiosity in humans (Miard,
Rouanet & Grizou, 2014) are a condition sustained by internal search and exploratory behaviors and have a
productive structure due to openness to incoming information (Horstmeyer, 2019). At the same time, this is a
feature that leads individuals to ask investigative questions and find creative ways to solve problems (Crain,
2019). Being curious and exploratory can result in a higher likelihood of actively pursuing and leveraging various
opportunities for life (Reio, 2019), as well as helping skillfully adapt to the challenges of the interesting and

complex world we live in (Kashdan, Rose & Fincham, 2004).
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Curiosity, which reveals the desire to learn (Fandakova & Gruber, 2019; Noordewier & Dijk, 2017; Peterson &
Hidi, 2019; Turan & Kog, 2019) and learn by promoting discovering new events, learning new things, meeting
new people, and developing new skills (Kashdan & Silvia, 2009; Lindholm, 2018); through its exploratory feature,
it is considered as the main element of intellectual development, possibly the most valuable factor in an
individual's education (Engel, 2011). The role of curiosity in learning cannot be denied (Leonard & Harvey, 2007).
Given the potential impact of curiosity on the acquisition of skills and knowledge, development of interests, goal
setting, and various positive subjective experiences (Kashdan, Rose & Fincham, 2004), It is seen that it comes to
the foremost in organizational situations where learning takes place such as education, socialization,
cooperation, research and development, creativity (Wagstaff et al., 2020). Various intermediaries are needed in
the formation of the process that results in exploratory in these areas. Undoubtedly, one of these intermediaries
is literacy. In an increasingly information-rich and rapidly changing world, elements such as literacy as a means
of identification, understanding, interpretation, creation, and communication are important (United Nations

Educational, Scientific and Cultural Organization, 2019).

Literacy is called the ability to encode and decode information that mediates information between the
individual's mind and external events and is preserved in memory through learning (Csikszentmihalyi, 1990).
Literacy is a concept related to the life one lives in, and the perception and understanding of objects and events
in this life and giving meaning to all relationships in one social life (Asici, 2009). Literacy, which is defined and
interpreted in many different ways, also meets a complex and dynamic process. The change in the needs of the
society, the advancement of technology, the development of the way people reach information, and the
development of different interpretation skills have also been effective in this situation (Uzun & Celik, 2020).
Literacy is generally considered an individual skill that tends to remain constant through adulthood. Interest is
conceptualized as an interaction between cultural characteristics and the mind (Wallendorf, 2001). Literacy;
accessing, interpreting, using and communicating information in all areas of life (Mete, 2019). It also includes the
use of technology, problem-solving, collaboration, and skills required in the presentation of information. Literacy

is process-oriented and requires lifelong continuity (Uzun & Celik, 2020).

The concept of literacy is a term used in various fields. Among the types of literacy, media literacy, digital literacy
(Guingodr & Kurtipek, 2020), visual literacy and leisure literacy are the main topics. In this context, literacy; is also
used to understand leisure time. Leisure literacy, which is described as the individual's perspective and value of
leisure (Dai et al., 2019); a person's sensitivity and understanding to appreciate leisure time in his or her life can
be defined as the opportunities provided by leisure activity in a wide variety of situations and contexts, and the
capacity and willpower to contribute to sustainable leisure lifestyles (Stebbins, 2017). Being a leisure literate; can
be interpreted as acquiring the knowledge and skills required for participating in the right leisure activities,
evaluating this knowledge and skills in the development of himself and the society, having skills in various types
of leisure activities, and actively participating in the types of activities that can provide positive gains (Arslan,
2018). On the other hand, being a leisure literate refers to an individual's capacities and desires to realize a wider

range of potential through leisure, and leisure literacy constitutes a necessity for experiencing life (Stebbins,
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2017). It is an element that helps individuals deal with the difficulties they encounter in their daily lives, make
self-decisions in their own free time, improve their physical and mental health, and improve their well-being

(Hutchinson & Robertson, 2012).

Literacy for leisure is one of the tools that facilitate curiosity and exploration and access to knowledge and skills.
Curiosity, which is the only resource to be used in the literacy and learning process; developing students' capacity
to be inquisitive and act with this curiosity is one of the most solid and useful skills teachers can acquire. One of
the most valuable functions that a teacher can serve is to help students become more aware of their curiosity
and be conscious about it (Engel, 2011). Developing and triggering curiosity and exploratory features for the use
of leisure are among the important skills teachers will bring to their students. With these skills, students will
increase their quality of life by making sense of life, developing a vision, and having autonomous leisure skills. In
this context, it has been a matter of curiosity about the current appearance of the curiosity and exploratory
characteristics that teachers aim to give to their students in the teaching process. Therefore, this study, it is
aimed to determine the contribution of leisure literacy to curiosity and exploration characteristics and to
investigate how various demographic characteristics of physical education and sports teacher candidates change

this situation.

METHOD

Research Model

In this study, which aims to examine the effect of curiosity and exploratory tendencies of physical education
teacher candidates on leisure literacy, the scanning model was used as one of the quantitative research methods.
The research has been patterned with the relational screening model. The relational screening model aims to
reveal the presence or degree of co-change between two or more variables (Karasar, 2013). The relationship
between teacher candidates’ demographic variables with curiosity and exploration factors and leisure literacy
will be determined and the general situation between leisure literacy and curiosity and exploring will be analyzed

in this direction.

Participants

249 undergraduate students studying in physical education teaching departments of state universities in Ankara
in the fall term of 2020 participated in the study. The data were obtained using the convenience sampling
method. Most of the participants are male (60.6%), 2nd-grade student (29.3%), perceiving their income as
insufficient (51.4%), residing with their families (49.8%), finding sufficient daily leisure time ( 72.7%), but (50.6%)

who thought that they could not use their daily leisure time efficiently.

627



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Data Tools

The Trait Curiosity and Exploration Scale Il and the Leisure Literacy Scale, as well as the information form

regarding the demographic characteristics of the participants, are used for obtaining the data.

Trait Curiosity and Exploration Inventory-Il developed by Kashdan et al. (2009) and translated into Turkish by
Acun, Kapikiran, and Kabasakal (2013), the scale has a 10-item, a two-factor structure consisting of stretching
and embracing sub-dimensions. The high score to be obtained in the sum of the scale items indicates high
curiosity. There are no reverse-scored items on the scale. The curiosity and exploration scale internal consistency
coefficient was determined as .79 for the total scores, .65 for the stretching sub-dimension, and .66 for the

embracing sub-dimension.

The Leisure Literacy Scale which is developed by Arslan (2018) was used to collect the data too. The measurement
tool consists of 3 sub-dimensions and 21 questions: basic leisure literacy, functional leisure literacy, and actional
leisure literacy. The internal reliability coefficient for the leisure literacy scale total scores was .95, for basic

leisure literacy .95, for functional leisure literacy .90, and the actional leisure literacy sub-dimension .83.

Analysis

Since the data showed a normal distribution (Tabachnick & Fidell, 2013), analyzes were carried out with
parametric tests. Descriptive statistics for the participants were performed with percentage and frequency
calculations, pairwise group comparisons with independent sample t-test, and three and more group
comparisons with one-way analysis of variance ANOVA. While the differences within groups were evaluated by
post hoc tests, Tukey, LSD tests were used. The relationship between measurement tools was evaluated by

correlation analysis and the effect of curiosity and exploring on leisure literacy using multiple regression analysis.

FINDINGS

This section includes findings related to the analysis of curiosity, exploration, and leisure literacy scales and

demographic data.

Table 1. The Arithmetic Mean, Standard Deviation and Skewness Kurtosis Values For Measurement Tools

Min. Max. X sd Skewness Kurtosis
Curiosity and Exploration 14,00 50,00 36,53 6,40 -0,201 0,483
Stretching 10,00 30,00 22,08 3,86 -0,195 -0,014
Embracing 4,00 20,00 14,45 3,10 -0,132 0,233
Leisure Literacy 23,00 105,00 88,17 14,96 -1,287 2,260
Basic leisure literacy 11,00 50,00 44,10 7,64 -1,546 2,522
Functional leisure literacy 9,00 40,00 32,24 6,23 -0,856 0,685
Actional leisure literacy 3,00 15,00 11,82 3,04 -0,865 0,198

When Table 1 was examined, it was seen that the participants exhibited an average level of curiosity and

exploration in the sub-dimensions of total scores (36.53 + 6.40), stretching (22.08 + 3.86), and embracing (14.45
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+ 3.10). When leisure literacy was examined, participants with a high leisure literacy (88.17 + 14.96) found the
highest leisure literacy level in basic leisure literacy (44, 10 + 7.64) and the lowest leisure literacy level in actional
demonstrated in leisure literacy (11.82 + 3.04). The findings show that leisure literacy is perceived conceptually

and cognitively, but cannot be translated into behavioral dimensions.

Table 2. Independent Sample T-Test Results Between Measurement Tools and Gender Variable

Gender n X sd t p
Curiosity and Exploration Male 151 37,17 6,76 1,970 0,050
Female 98 35,55 5,71
Stretching Male 151 22,56 4,07 2,505 0,013*
Female 98 21,32 3,39
Embracing Male 151 14,60 3,14 0,955 0,341
Female 98 14,22 3,04
Leisure Literacy Male 151 86,97 15,39 -1,574 0,117
Female 98 90,02 14,17
Basic leisure literacy Male 151 43,56 8,07 -1,362 0,175
Female 98 44,91 6,89
Functional leisure literacy Male 151 31,87 6,39 -1,165 0,245
Female 98 32,81 5,98
Actional leisure literacy Male 151 11,52 3,21 -1,923 0,056
Female 98 12,28 2,71

p<0,05*

Independent sample t-test findings between the curiosity-exploration and leisure literacy and gender variable of
physical education and sports teacher candidates revealed a significant difference between the gender of the
participants and the stretching sub-dimension, which is only one significance of the sub-dimensions of the
curiosity and exploration scale (t = 2.505; p <0, 05). The result is that men exhibit a higher level of stretching. On
the other hand, although there was no significant difference, it was determined that the scores of men in

curiosity and exploration and female students in leisure literacy were higher.

Table 3. One-Way Analysis Of Variance ANOVA Test Results Between Measurement Tools and Class Variable

Class n X sd F p

Curiosity and Exploration 1 23 35,17 9,82 2,386 0,052
2 73 38,20 5,63
3 66 36,28 6,08
4 58 36,32 6,23
5 and above 29 34,41 5,22
Total 249 36,53 6,40

Stretching 1 23 21,43 5,76 2,408 0,050
2 73 22,98 3,49
3 66 22,06 3,71
4 58 22,00 3,65
5 29 20,51 3,25
Total 249 22,08 3,86

Embracing 1 23 13,73 4,69 1,780 0,133
2 73 15,21 2,72
3 66 14,22 3,01
4 58 14,32 3,06
5 and above 29 13,89 2,52
Total 249 14,45 3,10

Leisure Literacy 1 23 87,52 22,99 1,091 0,362
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2 73 89,12 15,30
3 66 85,34 12,41
4 58 90,68 12,53
5 and above 29 87,68 15,95
Total 249 88,17 14,96
Basic leisure literacy 1 23 43,21 11,65 0,456 0,768
2 73 44,46 8,02
3 66 43,48 6,94
4 58 44,98 6,04
5 and above 29 43,51 7,47
Total 249 44,10 7,64
Functional leisure literacy 1 23 32,39 8,79 1,625 0,168
2 73 32,76 5,90
3 66 30,80 5,43
4 58 33,44 5,62
5 and above 29 31,68 7,23
Total 249 32,24 6,23
Actional leisure literacy 1 23 11,91 3,56 1,703 0,150
2 73 11,89 3,40
3 66 11,06 2,80
4 58 12,25 2,69
5 and above 29 12,48 2,65
Total 249 11,82 3,04

p<0,05%*; a>b

One-way analysis of variance between the class variable of the participants and their curiosity-exploration and
leisure literacy, according to the ANOVA test results, determined that the class variable did not significantly

different measurement tools.

Table 4. Independent Sample T-Test Results Between Measurement Tools and Perceived Income Variable

Perceived income n X sd t p
Curiosity and Exploration Sufficient 121 36,60 6,71 0,156 0,876
Insufficient 128 36,47 6,12
Stretching Sufficient 121 22,06 4,02 -0,056 0,955
Insufficient 128 22,09 3,72
Embracing Sufficient 121 14,53 3,23 0,391 0,696
Insufficient 128 14,38 2,99
Leisure Literacy Sufficient 121 89,89 16,33 1,770 0,078
Insufficient 128 86,54 13,41
Basic leisure literacy Sufficient 121 44,76 8,29 1,326 0,186
Insufficient 128 43,47 6,96
Functional leisure literacy Sufficient 121 33,16 6,63 2,282 0,023*
Insufficient 128 31,37 5,72
Actional leisure literacy Sufficient 121 11,96 3,30 0,702 0,483
Insufficient 128 11,69 2,79

p<0,05*

Independent sample t-test results in which the curiosity-exploration and leisure literacy levels of the sample
group, who are undergraduate students and physical education and sports teacher candidates, differ according
to their perceived income; It was determined that the participants showed a significant difference only in the
functional leisure literacy sub-dimension, which is one of the leisure literacy sub-dimensions. The finding is that
participants who perceive the income of functional leisure literacy as sufficient show a higher level of functional

leisure literacy than those who do not (t = 2.282; p <0.05).
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Table 5. One-Way ANOVA Test Results Analysis of Variance Between Measurement Tools and
Place of Residence Variable

Place of -
residence n X sd F P
Curiosity and Exploration With family 124 36,48 6,51 0,223 0,881
Dormitory 38 36,78 5,87
Home 74 36,72 6,31
Other 13 35,23 7,94
Total 249 36,53 6,40
Stretching With family 124 22,04 3,80 0,011 0,998
Dormitory 38 22,15 3,41
Home 74 22,10 4,04
Other 13 22,07 5,00
Total 249 22,08 3,86
Embracing With family 124 14,44 3,18 0,872 0,456
Dormitory 38 14,63 3,41
Home 74 14,62 2,74
Other 13 13,15 3,41
Total 249 14,45 3,10
Leisure Literacy With family 124 88,99 14,98 1,124 0,340
Dormitory 38 86,97 15,84
Home 74 86,44 15,04
Other 13 93,69 10,74
Total 249 88,17 14,96
Basic leisure literacy With family 124 44,57 7,47 1,093 0,353
Dormitory 38 43,78 8,21
Home 74 43,04 7,89
Other 13 46,53 5,76
Total 249 44,10 7,64
Functional leisure literacy With family 124 32,27 6,29 0,332 0,802
Dormitory 38 32,10 6,25
Home 74 31,98 6,30
Other 13 33,84 5,62
Total 249 32,24 6,23
Actional leisure literacy With family 124 12,14 2,90 2,737 0,044*
Dormitory 38b 11,07 3,29
Home 742 11,41 3,20
Other 13¢ 13,30 1,75
Total 249 11,82 3,04

p<0,05%*; a>b

When Table 5 is examined, it is seen that the difference between the place of residence variable and
measurement tools of the teacher candidates during their current education period is tried to be determined.
The findings show that there is a statistically significant difference between operational leisure literacy and place
of residence (F = 2.737; p <0.05). In-group comparisons show that there is a difference within the group among
participants residing in dormitories, houses and other areas. Accordingly, he qualifies that the participants
staying in the dormitory show higher actional leisure literacy compared to the participants staying in other
residential areas. The fact that various responsibilities in areas such as dormitories are relatively less than living

in other areas may be a factor in revealing this finding.
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Table 6.Independent Samples T-Test Results Between Measurement Tools and Daily Leisure Time Variable

Daily leisure sufficiency n X sd t p
Curiosity and Exploration Sufficient 181 36,35 6,07 -0,719 0,473
Insufficient 68 37,01 7,23
Stretching Sufficient 181 21,97 3,76 -0,718 0,473
Insufficient 68 22,36 4,13
Embracing Sufficient 181 14,38 2,92 -0,589 0,557
Insufficient 68 14,64 3,55
Leisure Literacy Sufficient 181 88,03 15,50 -0,230 0,818
Insufficient 68 88,52 13,55
Basic leisure literacy Sufficient 181 44,04 7,96 -0,189 0,850
Insufficient 68 44,25 6,78
Functional leisure literacy Sufficient 181 32,28 6,27 0,151 0,880
Insufficient 68 32,14 6,19
Actional leisure literacy Sufficient 181 11,71 3,19 -0,968 0,334
Insufficient 68 12,13 2,61

p<0,05*

It is observed that the sufficiency of daily leisure time does not significantly change the level of curiosity and
exploration and leisure literacy. However, the higher averages of the participants who find their daily leisure time

insufficient in general reveal the situation of their time perception in leisure time.

Table 7.Independent Sample T-Test Results Between Measurement Tools and Efficient Leisure Time Variable

Efficient leisure n X sd t p
Curiosity and Exploration Yes 123 37,87 6,56 3,326 0,001*
No 126 35,23 5,99
Stretching Yes 123 22,86 3,92 3,210 0,002*
No 126 21,31 3,66
Embracing Yes 123 15,01 3,22 2,843 0,005*
No 126 1391 2,89
Leisure Literacy Yes 123 90,86 15,17 2,840 0,005*
No 126 85,54 14,34
Basic leisure literacy Yes 123 44,76 7,75 1,355 0,177
No 126 43,45 7,51
Functional leisure literacy Yes 123 33,98 6,16 4,511 0,000*
No 126 30,54 5,85
Actional leisure literacy Yes 123 12,11 3,05 1,470 0,143
No 126 11,54 3,02

p<0,05*

It is seen in Table 7 that the perceptions of the participants to use their leisure time efficiently significantly
differentiate leisure time literacy from curiosity and exploration. Participants who think that they use their leisure
time efficiently are found in the total scores of curiosity and exploration (t = 3.3266; p <0.01), stretching sub-
dimension (t = 3,210; p <0.01) and embracing sub-dimensions (t = 2,843; p <0.01) compared to the participants
who stated that they did not use their leisure time efficiently, they showed a higher level of curiosity and
exploration. In the total scores of leisure literacy (t = 2.840; p <0.01) and functional leisure literacy (t = 4.511; p
<0.01), the participants who stated that they used their leisure time efficiently were higher than the participants
who stated that they did not use their leisure time efficiently. shows that it demonstrates leisure literacy. The

findings obtained reveal the importance of the efficient use of leisure time.

632



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Table 8. Results of Pearson Correlation Analysis Between Measurement Tools

Curiosity and Exploration 1
Stretching .936%* 1
Embracing .898** .686** 1
Leisure Literacy A75** 438** A34** 1
Basic leisure literacy 374%* .352%* .335%* .928%** 1
Functional leisure literacy .508%** A74%* .5458** .893%* .703%* 1
Actional leisure literacy .354%* .301%* .355%* .755%* .609** .576%* 1

p<0,05*; p<0,01*

The correlation analysis findings, which examined the relationship between measurement tools, reveal that there
is a moderately positive correlation between the total scores of curiosity and exploration and the total scores of
leisure literacy (r = 0.475). It shows that curiosity and exploration are statistically significantly positively and
moderately correlated with basic leisure literacy (r = 0.374), functional leisure literacy (r = 0.508), and actional

leisure literacy (r = 0.354).

Table 9. Results of Multiple Regression Analysis Between Measurement Tools

Zero- Partial r
B Std.Error B t p order r
Constant 19,225 2,128 9,033 0,000*

Basic leisure literacy -0,002 0,069 -0,003 -0,033 0,974 0,374 -0,002

Functional leisure literacy 0,468 0,082 0,456 5,712 0,000* 0,508 0,343

Actional leisure literacy 0,195 0,151 0,093 1,294 0,197 0,354 0,082
R=0,513 R?=0,263

F(29,193)=0,000* p<0,000

Dependent variable: Curiosity and Exploration

Results of the regression analysis examining the effect of curiosity and exploration on leisure literacy are given
in Table 10. According to this; It was determined that 3 variables explain 26% of the total variance in explaining
the effect of curiosity and exploring on leisure literacy. Curiosity and exploration significantly predicted functional

leisure literacy (B = 0.456, t = 5.712; p <0.05). Findings confirm that curiosity and exploring have a significant

effect on leisure literacy.
CONCLUSION and DISCUSSION

In this study, it was aimed to examine the effect of curiosity and exploratory tendencies of physical education
teacher candidates on leisure literacy through various variables. In this context, research findings show that
physical education teacher candidates exhibit a moderate level of curiosity and exploratory tendency, and a high
level of leisure literacy. In a similar study, it was shown that teachers have a positive view of curiosity and
exploration, and they are even more willing to encourage this feature than parents (Chak, 2007). It can be said
that this situation emerges with the advantages of being a physical education teacher, unlike other occupational

groups, in physical education teachers and teacher candidates by participating in the right leisure activities in

their education processes and lives.

Research findings show that there are significant differences between gender, perceived income, place of

residence and productive leisure time and curiosity and exploration and leisure literacy, and classroom and daily

633



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

leisure time sufficiency do not significantly change measurement tools. Considering that the medium and high
level of income of a person affects on his ability to make his leisure productive (Oncescu & Neufeld, 2019;
Oncescu & Neufeld, 2020) and affects the level of curiosity (Cihan & Arag llgar, 2018), again considering the
effects of the environment in which they live on the person, this can be stated that the situation affects curiosity,
exploration and leisure literacy (Chen & Hsu, 2021; Dai et al., 2019; Fredman, 1990; Gerber, 2009; Reio & Wiswell,
2000; Stebbins, 2017). Again, it can be stated that this situation varies due to biological differences between men
and women regarding gender. In the study conducted to examine the effect of leisure literacy on leisure exercise
among university students, it is seen that women exhibit higher leisure literacy compared to men (Ayyildiz
Durhan, 2020). Similar to the existing research findings, different studies show that gender differentiates the
level of curiosity and exploratory (Kapikiran & Susar Kirmizi, 2019; Litman & Spielberger, 2003; Stimbdl, Asma &
Yildiz, 2019).

Research findings reveal that the classroom variable does not significantly change curiosity, exploration and
leisure literacy. According to the findings of another study, which states that curiosity pushes towards deep
commitment and superior performance, it is stated that first-year university students have a higher sense of
curiosity compared to other grades and that they enjoy higher grades in this direction (Kashdan et al., 2018). On
the other hand, students who can acquire curiosity and exploratory tendencies and interest in leisure literacy
under equal conditions in almost every classroom; It is predicted that he will be able to experience this awareness
from the first day he started school to the last day. The findings obtained show that the class did not make a
difference within the framework of this prediction. It is possible to say that curiosity, exploration, and leisure
literacy can reach students in all classes and make a difference in their lives with different curricula, teacher

approaches, and environmental resources applied in each classroom.

It was determined that having sufficient daily leisure time did not change the measurement tools significantly.
Similarly, in another study, it was concluded that the main effect of the leisure time variable in terms of leisure
literacy is not significant (Cengiz & Satilmis, 2020). In the literature, there are studies showing that the leisure
time variable is not related to different parameters (Gimus et al., 2018; Sevi¢ & Eskiler, 2020; Yilmaz et al., 2019).
The common feature of these studies is that they emphasize the necessity of efficient use rather than the
existence of leisure time. Emphasizing the necessity of efficient use rather than the availability of leisure time
current research findings show that participants' curiosity and exploration improved with their efficient leisure
time, and that their leisure literacy also differed positively. In this direction, it is important for the individuals
need to acquire the right leisure time habits and the learning environments created by curiosity and exploring

by the teachers and gain relevant habits.

In this study, it was determined that there is a positive and significant relationship between curiosity and
exploration and leisure literacy, and that curiosity and exploring have a significant effect on explaining leisure
literacy. Research results emphasize the importance of curiosity and exploration factors in developing leisure
literacy. Turan and Kog (2019) found a positive significant relationship between curiosity and exploration and

motivation in their research on physical education teacher candidates. At the same time, positive relationships
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are found between curiosity and exploration and different parameters (Leonard & Harvey, 2007; Litman &
Jimerson, 2004; Reio & Wiswell, 2000; Schutte & Malouff, 2019; Ye, Yim, & Wang, 2015). On the other hand, it
can be said that curiosity factors are also fed positively when it comes to an active and productive leisure time
since curiosity is more on the days when happiness and physical activity increase (Lydon - Staley, Zurn & Bassett,
2020). In this direction, it is supported by research that efficient leisure time shows an acceleration in parallel

with curiosity and exploration.

It is thought that interest in literacy experiences which establish an important connection for interaction with
the social world around us (Ferdman, 1990), is also an important tool (Durik, Vida & Eccles, 2006), and teachers
who guide students should demonstrate constructivist practices. At this point, it is important for teachers need
to have high levels of awareness and empathic skills (Glingor, Kurtipek & Tolukan, 2020). Creating and
implementing leisure time activities based on curiosity and exploration approaches will make it easier for
prospective teachers to give the knowledge, skills, and experiences to the students in an entertaining way. At the
same time, students who learn by thinking, doing, and experiencing various clues (Ruan, Hsee, & Lu, 2018) will
have more fun and increase their interest in lessons and applications. It is recommended that prospective

teachers improve their formation in this context.

As a result, it can be said that the curiosity and exploratory tendencies of physical education teacher candidates
affect their leisure literacy level in this study, which aims to examine the effect of curiosity and exploratory
tendencies on leisure literacy through various variables. Gender, perceived income, place of residence, and
productive leisure time are among the factors affecting this situation in teacher candidates. In this context,

suggestions for physical education teacher candidates are presented below;

For university students to behave positively in action in their leisure time, the importance of leisure literacy and
curiosity and exploration should be emphasized by the necessary education, and training programs and provided
as a culture. Pre-service teachers' formations; Students who learn by thinking, doing and experiencing various
clues should be provided to improve them. Prospective teachers should be taught correct leisure habits and at
this point, through teacher competencies that should come to the fore, they should adopt various strategies to
trigger and develop students' feelings of curiosity and exploratory. One of these strategies, improving leisure
literacy, is considered an important element that will prepare students for future life. In future studies, it is
thought that by examining the phenomena of leisure literacy and curiosity and exploration with different sample
groups, it is necessary to contribute to the field by investigating its relationship with various parameters. At the
same time, program proposals should be developed to avoid the limitations in practice in terms of improving

leisure literacy and thus curiosity and exploratory.
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BEDEN EGiTiMi OGRETMEN ADAYLARININ MERAK VE KESFETME EGiLiIMLERININ
BOS ZAMAN OKURYAZARLIGINA YORDAYICI ETKiSi

0z

Bu calismada beden egitimi 6gretmen adaylarinin merak ve kesfetme egilimlerinin bos zaman
okuryazarligina olan etkisinin incelenmesi amaglanmaktadir. Arastirmaya 2020 giiz déneminde
Ankara’daki devlet liniversitelerinin beden egitimi 6gretmenligi bolimlerinde 6grenim géren 249
lisans 6grencisi katilmistir. Veriler Merak ve Kesfetme Olgegi Il Serbest Zaman Okuryazarligi Olcegi
ile toplanmistir. Veriler betimsel istatistikler, bagimsiz 6rneklem t-testi, tek yonli varyans analizi
ANOVA ve post hoc testleri, korelasyon analizi ve regresyon analizleri ile degerlendirilmistir.
Calismada Merak ve Kesfetme Olgegi icin i¢ tutarlilik katsayisi .79, Serbest Zaman Okuryazarlig
Olgegi icin ise .95 olarak belirlenmistir. Elde edilen bulgular beden egitimi 6gretmen adaylarinin
cinsiyet, algilanan gelir, ikamet edilen yer ve verimli bos zaman gegirme durumlari ile merak,
kesfetme ve bos zaman okuryazarlig arasinda anlamh farkliliklar oldugunu, sinif ve giinlik bos
zaman yeterliliginin 6lgim araglarini anlamli bicimde degistirmedigini gostermektedir. Ayrica
merak ve kesfetme ile bos zaman okuryazarligi arasinda pozitif yonli anlamli iliski oldugu, merak
ve kesfetmenin bos zaman okuryazarligini agiklama anlamh etkisi oldugu belirlenmistir. Arastirma
sonugclari merak ve kesfetme unsurlarinin bos zaman okuryazarligini gelistirmede yordayici etkiye
sahip oldugunu géstermektedir.

Anahtar kelimeler: Merak, kesfetme, bos zaman, okuryazarlik
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GiRiS

Ogrenme; bireyin cevresiyle belli bir diizeydeki etkilesimleri sonucunda meydana gelen nispeten kalici iz birakan
davranis degismesidir (Lachman, 1997; Senemoglu, 2012). islevsel olarak deneyimden kaynaklanan davranis
degisiklikleri veya mekanik olarak, organizmada deneyimden kaynaklanan degisiklikler olarak tanimlanan
o6grenme (Houwer, Barnes Holmes ve Moors, 2013), 6grenci merkezli yapilandirmaci yaklasimin benimsenmesi
ile birlikte 6gretim stratejilerinde de farkli yaklagimlarin denenmesine olanak saglamistir. Bu dogrultuda egitim
ve 6grenme slireclerinin gelistiriimesi adina 6grencilerin psikometrik 6zelliklerinin sinanmasi 6nemini artirmistir.
S6z konusu egilim sonucunda egitim ve 6grenme arastirmalarinda oldukga ilgi goren merak unsuru (Standish,
2020) 6grenmeyi tetikleyen ve 68renmenin altinda yatan en 6nemli mekanizmalardan biri olarak kabul
edilmektedir. Ogrenmenin farkli yaklasimlari benimseyerek yapilandiriimasi, 6grencilerin derslere ve dersten arta
kalan zamanlarini olumlu degerlendirmelerine yonelik giudilerinin artirilmasi giderek daha fazla éneme sahip
olmustur. ilgi ve giidilyle baglantili olan merak kavrami; 8grenme siirecinde yer alan deneyimleri olusturan
(Berlyne, 1978) daha fazlasini bilme durtisi (Engel, 2011) ve 6grenmenin ilk adimi olarak nitelendirilmektedir
(Crain, 2019). Her zihin merak i¢glidiistiyle dogar (Stokoe, 2012) ve erken gelisim asamalarindan itibaren merakla

diinyayi anlamlandirir (Bougie ve Ichise, 2020; Fitzgerald, 1999; Livio, 2017).

Merak kavrami genel bir ifadeyle bilgiyi ve yeni deneyimleri tanima (Ainley, 2019; Murayama, FitzGibbon ve
Sakaki, 2019; Wade ve Kidd, 2019), kucaklama ve arama olarak adlandirilan (Girdhar, Whitney ve Dudek; Kashdan
ve dig., 2009) “Tanima, takip etme ve yeni, zorlu, belirsiz olaylari kesfetmeye yonelik yogun istek.” (Kashdan ve
Silvia, 2009) seklinde tanimlanmaktadir. Merak, kesif icin bir katalizér gorevi goriir ve 6zimseme, 6zveri, cosku
ve 6grenmeyi tesvik eder. Zor, zorlayici veya karmasik durumlarin kesfi, daha biyik anlam igin paradoksal bir yol
gibi gorunebilir. Ancak merak, bireylerin ortamlarini daha basarili bir sekilde yénlendirmek ve gevrelerine
kendilerinin 6tesinde anlamli yollarla katkida bulunmak i¢in yetkinliklerini daha iyi anlamalari, kullanmalari ve

insa etmeleri icin motive edici bir gorevi gormektedir (Horstmeyer, 2019).

Merakin 6zellikleri; olasiliklara agik olmasi, hareket ve iliski yaratmasi ile kesifle sonuclanmasidir (Kashdan, 2009).
Bu noktada merak odakli kesif stratejileri, agik uglu bir diinyada etkilesime girmemize, 6§renmemize ve hizla
gelismemize olanak saglar. Bu nedenle, insanlarda kesif ve merakin temel mekanizmalari (Miard, Rouanet ve
Grizou, 2014) i¢sel olarak arama ve kesfetme davranislari ile stirdiriilen bir durumdur ve gelen bilgiye agikhk
nedeniyle Uretken bir yapiya sahiptir (Horstmeyer, 2019). Ayni zamanda bu durum bireyleri arastirici sorular
sormaya ve sorunlari ¢dzmek igin yaratici yollar bulmaya yonlendiren bir 6zelliktir (Crain, 2019). Merakl ve kesifgi
olmak, icinde yasadigimiz ilging ve karmasik diinyadan kaynaklanan zorluklara yetenekli bir sekilde uyum saglama
sirecinde yeni bilgi ve problem ¢6zmeye yardimci olmasinin yani sira (Reio, 2019) yasam igin gesitli firsatlari aktif
olarak takip etme ve bunlardan yararlanma olasiliklarinin daha yiiksek olmasi ile sonuglanabilir (Kashdan, Rose

ve Fincham, 2004).

Yeni olaylari kesfetmeyi, yeni seyler 6grenmeyi, yeni insanlarla tanismayi ve yeni beceriler gelistirmeyi tesvik

ederek (Kashdan ve Silvia, 2009; Lindholm, 2018), bilgi edinme ve 6grenme arzusunu ortaya koyan merak;
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(Fandakova ve Gruber, 2019; Noordewier ve Dijk, 2017; Peterson ve Hidi, 2019; Turan ve Kog, 2019) kesfetme
ozelligi araciligiyla, entelektlel gelisimin ana unsuru olarak, muhtemelen bir bireyin egitimindeki en degerli etken
olarak degerlendirilmektedir (Engel, 2011). Merakin 6grenmedeki rolii, yadsinamaz (Leonard ve Harvey, 2007).
Merakin beceri ve bilgi ediniminde, ilgi alanlarinin gelistiriimesinde, hedef belirlenmesinde ve gesitli olumlu 6znel
deneyimlerdeki potansiyel etkisi goz oniline alindiginda (Kashdan, Rose ve Fincham, 2004), en ¢ok egitim,
sosyallesme, isbirligi, arastirma ve gelistirme, yaraticilik gibi 6grenmenin gercgeklestigi organizasyonel durumlarda
on plana giktigl gorilmektedir (Wagstaff ve dig., 2020). Bu alanlarda meraki kesifle sonuglandiran sirecin
olusmasinda gesitli aracilara ihtiya¢ duyulmaktadir. Kuskusuz bu aracilardan biri de okuryazarliktir. Giderek artan
bilgi agisindan zengin ve hizla degisen diinyada tanimlama, anlama, yorumlama, yaratma ve iletisim araci olarak
okuryazarlik gibi unsurlari 6nemli noktaya tasimaktadir (United Nations Educational, Scientific ve Cultural

Organization, 2019).

Okuryazarlik, bireyin zihni ile dis olaylar arasindaki bilgiye aracilik eden, 6grenme yoluyla bellekte korunan
bilgileri kodlama ve ¢ézme yetenegi olarak adlandiriimaktadir (Csikszentmihalyi, 1990). Okuryazarlk, kisinin
yasadigl hayati ve bu hayat icinde nesne ve olaylari algilayisi, anlamasi ve sosyal hayatindaki butiin iliskilere bir
anlam yuklemesi ile ilgili bir kavramdir (Asici, 2009). Cok farkh sekillerde tanimlanan ve yorumlanan okuryazarlik
ayni zamanda, karmasik ve dinamik bir siireci de karsilamaktadir. Toplumun ihtiyaglarinin degisimi, teknolojinin
ilerlemesi, kisilerin bilgiye ulasma seklinin ve farkli yorumlama becerilerinin gelismesi de bu durumda etkili
olmustur (Uzun ve Celik, 2020). Okuryazarlik, genellikle yetiskinlik déneminde sabit kalma egiliminde olan
bireysel bir beceri olarak kabul edilir. ilgi, kiiltiirel 6zellikler ve zihin arasindaki bir etkilesim olarak
kavramsallastirihir (Wallendorf, 2001). Okuryazarhk; hayatin her alaninda bilgiye ulasma, onu anlamlandirma,
kullanma ve iletmedir (Mete, 2019). Ayrica teknoloji kullanimini, problem c¢6zmeyi, isbirligini ve bilginin
sunumunda gerekli olan yetenekleri de igermektedir. Okuryazarhk sire¢ odaklidir ve yasam boyu surekliligi

gerektirir (Uzun ve Celik, 2020).

Okuryazarlik kavrami gesitli alanlarda kullanilan bir terimdir. Okuryazarlik gesitleri arasinda medya okuryazarlig,
dijital okuryazarhk (Giingor ve Kurtipek, 2020), gorsel okuryazarlik ve bos zaman okuryazarligi konulari basta
gelmektedir. Bu baglamda okuryazarlik; bos zamanlari anlamak igin de kullanilmaktadir. Bireyin bos zamana bakis
acisi ve degeri olarak agiklanan (Dai ve dig., 2019) bos zaman okuryazarligi; bir kisinin kendi yasamindaki bos
zamanlari takdir etme duyarlihgl ve anlayisi, ¢ok ¢esitli durumlarda ve baglamlarda bos zaman faaliyetinin
sagladig firsatlar ve sirdirilebilir bos zaman yasam tarzlarina katkida bulunma kapasitesi ve iradesi olarak

tanimlanabilir (Stebbins, 2017).

Bos zaman okuryazari olmak; dogru bos zaman etkinliklerine katilimla ilgili gereksinim duydugu bilgi ve becerileri
edinmek, bu bilgi ve becerileri kendisinin ve toplumun gelisiminde degerlendirmek, cesitli bos zaman etkinlik
turlerinde beceri sahibi olmak ve olumlu kazanimlar saglanabilecek etkinlik tiirlerine aktif olarak katilmak (Arslan,
2018) olarak anlamlandirilabilir. Diger yandan bos zaman okuryazari olmak, bir bireyin potansiyelinin daha genis

bir alanini bos zaman yoluyla gergeklestirme kapasitelerine ve arzularina atifta bulunur ve bos zaman
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okuryazarhigi yasamin deneyimlenmesi igin bir gerekliligi olusturur (Stebbins, 2017). Bireylerin giinliik
yasamlarinda karsilastiklari zorluklari ele almalarina, kendi bos zamanlarinda kendi kendilerine karar vermelerine,
fiziksel ve zihinsel sagliklarini iyilestirmelerine ve refahlarini gelistirmelerine yardimci olan bir unsurdur

(Hutchinson ve Robertson, 2012).

Bos zamanlara yonelik okuryazarlik ortaya koymak merak ve kesfetme ile bilgiye ve beceriye ulasmayi
kolaylastiran araglardandir. Okuryazarlik ve 6grenme siirecinde yararlaniimasi gereken yegane kaynak olan
merak; ogrencilerin merakli olma ve bu merakla hareket etme kapasitelerini gelistirmek, 6gretmenlerin
edinebilecegi en saglam ve faydali becerilerden biridir. Bir 6gretmenin hizmet edebilecegi en degerli islevlerden
biri, 6grencilerin kendi meraklarinin daha fazla farkina varmalarina ve bu konuda bilingli olmalarina yardimci
olmaktir (Engel, 2011). Bos zamanlarin degerlendirilmesine yonelik merak ve kesfetme 6zelliklerinin gelistirilmesi
ve tetiklenmesi 6gretmenlerin 6grencilerine kazandiracagi onemli beceriler arasindadir. Bu beceriler ile
ogrenciler hayati anlamlandirmaya, vizyon gelistirmeye ve 6zerk bos zaman degerlendirme becerilerine sahip
olarak yasam kalitelerini arttiracaklardir. Bu kapsamda 6gretmenlerin 6gretim siirecinde 6grencilerine vermeleri
hedeflenen merak ve kesfetme 6zelliklerinin kendilerindeki mevcut gériiniminin nasil oldugu merak konusu
olmustur. Dolayisiyla bu calismada merak ve kesfetme 6zelliklerine bos zaman okuryazarliginin katkisinin
belirlenmesi ve beden egitimi ve spor 6gretmen adaylarinin gesitli demografik 6zelliklerinin bu durumu nasil

degistirdiginin arastirilmasi amaglanmaktadir.

YONTEM

Arastirmanin Modeli

Beden egitimi 6gretmeni adaylarinin merak ve kesfetme egilimlerinin bos zaman okuryazarligina olan etkisini
incelemeyi amaglayan bu calismada nicel arastirma yontemlerinden tarama modeli kullanilmigtir. Arastirma
iliskisel tarama modeli ile desenlemistir. iliskisel tarama modeli, iki ya da daha ¢ok degisken arasinda birlikte
degisim varligini veya derecesini ortaya ¢ikarmayr hedeflemektedir (Karasar, 2013). Ogretmen adaylarinin
demografik degiskenlerinin merak ve kesfetme unsurlari ve bog zaman okuryazarliklariile iliskisi belirlenerek, bos

zaman okuryazarligi ile merak ve kesfetme arrikenasindaki genel durum bu dogrultuda incelenecektir.

Calisma Grubu

Arastirmaya 2020 giiz doneminde Ankara’daki devlet lniversitelerinin beden egitimi 6gretmenligi bolimlerinde
O0grenim goren 249 lisans Ogrencisi katilmistir. Veriler kolayda ornekleme yontemi ile elde edilmistir.
Katilimcilarin ¢ogunlugu erkek (%60,6), 2. Sinif 6grencisi (%29,3), gelir durumunu yetersiz olarak algilayan
(%51,4), aile yaninda ikamet eden (%49,8), glinlik bos zamanini yeterli bulan (%72, 7), ancak glinliik bos zamanini

verimli degerlendiremedigini diisiinen (%50,6) katilimcilardan olusmaktadir.
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Veri Toplama Araglari

Arastirmada yer alan veriler; katilimcilarin demografik 6zelliklerine yénelik bilgi formunun yani sira, Merak ve

Kesfetme Olgegi ve Bos Zaman Okuryazarlig Olgegi ile elde edilmistir.

Merak ve Kesfetme Olgegi (Trait Curiosity and Exploration Inventory-I1): Kashdan ve arkadaglari (2009) tarafindan
gelistirilen ve Acun, Kapikiran ve Kabasakal (2013) tarafindan Tirkge’ye cevirilerek gegerlik glivenirlik analizi
yapilan 6lgek 10 maddeli, esneklik ve belirsizligi kabul etme alt boyutlarindan olusan iki faktérli yapiya sahiptir.
Olgek maddelerinin toplaminda elde edilecek yiiksek puan yiiksek meraki ifade etmektedir. Olgekte, ters
puanlanan madde bulunmamaktadir. Merak ve kesfetme 0Olgegi i¢ tutarlilik katsayisi toplam puanlar igin .79,

esneklik alt boyutu igin .65 ve belirsizligi kabul etme alt boyutu icin .66 olarak belirlenmistir.

Serbest(Bos) Zaman Okuryazarligi Olcegi’'nden (Leisure Literacy Scale): Verilerin toplanmasinda Arslan (2018)
tarafindan gelistirilen, 21 sorudan olusan Serbest(Bos) Zaman Okuryazarhigi Olgegi’'nden (Leisure Literacy Scale)
de yararlanilmistir. Temel bos zaman okuryazarligi, islevsel bos zaman okuryazarligi ve eylemsel bos zaman
okuryazarlgi olmak Gzere 3 alt boyuttan olusan 6l¢iim araci icin i¢ glivenirlik katsayilari hesaplanmistir. Serbest
zaman okuryazarligi 6lgegi toplam puanlar igin i¢ glvenirlik katsayisi .95, temel okuryazarlik igin .95, islevsel

okuryazarlik igin .90 ve eylemsel alt boyut igin .83 olarak belirlenmistir.

Verilerin Analizi

Veriler normal dagihm goésterdigi (Tabachnick & Fidell, 2013) icin parametrik testler ile analizler
gergeklestirilmistir. Katimcilara yonelik betimsel istatistikler ylizde ve frekans hesaplamalariyla, ikili grup
karsilastirmalari bagimsiz 6rneklem t-testiyle ve li¢ ve lizeri grup karsilagtirmalari tek yonlii varyans analizi ANOVA
ile gerceklestirilmistir. Grup ici farkliliklar post hoc testleriyle degerlendirilirken, Tukey, LSD testlerinden
yararlaniimistir. Olcim araglari arasindaki iliski korelasyon analizi ve merak ve kesfetmenin bos zaman

okuryazarligina olan etkisi coklu regresyon analizi ile degerlendirilmistir.

BULGULAR

Bu bolimde merak, kesifetme ve bos zaman okuryazarhgi dlgeklerinin ve demografik verilerin analizine iliskin

bulgulara yer verilmistir.

Tablo 1. Olciim Araclarina Dair Aritmetik Ortalama, Standart Sapma ve Basiklik Carpiklik Degerleri

Min. Max. X sd Skewness Kurtosis
Merak ve kegfetme 14,00 50,00 36,53 6,40 -0,201 0,483
Esneklik 10,00 30,00 22,08 3,86 -0,195 -0,014
Belirsizligi kabul etme 4,00 20,00 14,45 3,10 -0,132 0,233
Bog zaman okuryazarligi 23,00 105,00 88,17 14,96 -1,287 2,260
Temel bos zaman okuryazarhgi 11,00 50,00 44,10 7,64 -1,546 2,522
islevsel bos zaman okuryazarlhig 9,00 40,00 32,24 6,23 -0,856 0,685
Eylemsel bos zaman okuryazarhgi 3,00 15,00 11,82 3,04 -0,865 0,198
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Tablo 1 incelendiginde katilimcilarin toplam puanlarda (36,53+6,40), esenlik (22,08+ 3,86) ve belirsizligi kabul
etme (14,45% 3,10) alt boyutlarinda ortalama bir merak ve kesfetme diizeyi sergiledikleri gorilmustir. Bos zaman
okuryazarhgi incelendiginde ise yiksek bir bos zaman okuryazarhg sergileyen katilimcilar (88,17 14,96), en
yuksek bos zaman okuryazarligi diizeyini temel bos zaman okuryazarhiginda (44, 10+ 7,64), en disik bos zaman
okuryazarhg dizeyini ise eylemsel bos zaman okuryazarliginda (11,82+ 3,04) ortaya koymustur. Elde edilen
bulgular bos zaman okuryazarliginin kavramsal ve bilissel olarak algilandigini ancak davranissal boyuta

dokilemedigini gostermektedir.

Tablo 2. Ol¢iim Araglari ile Cinsiyet Degiskeni Arasindaki Bagimsiz Orneklem T-Testi Sonuglari

Cinsiyet n X sd t p
Merak ve kesfetme Erkek 151 37,17 6,76 1,970 0,050
Kadin 98 35,55 5,71
Esneklik Erkek 151 22,56 4,07 2,505 0,013*
Kadin 98 21,32 3,39
Belirsizligi kabul etme Erkek 151 14,60 3,14 0,955 0,341
Kadin 98 14,22 3,04
Bos zaman okuryazarligi Erkek 151 86,97 15,39 -1,574 0,117
Kadin 98 90,02 14,17
Temel bos zaman okuryazarligi Erkek 151 43,56 8,07 -1,362 0,175
Kadin 98 44,91 6,89
islevsel bos zaman okuryazarligi Erkek 151 31,87 6,39 -1,165 0,245
Kadin 98 32,81 5,98
Eylemsel bos zaman okuryazarligi Erkek 151 11,52 3,21 -1,923 0,056
Kadin 98 12,28 2,71

p<0,05*

Beden egitimi ve spor 6gretmen adaylarinin merak-kesfetme ve bos zaman okuryazarliklari ile cinsiyet degiskeni
arasinda yapilan bagimsiz drneklem t-testi bulgulari katilimcilarin cinsiyeti ile yalnizca merak ve kesfetme 6lgegi
alt boyutlarindan olan esneklik alt boyutunda anlamli fark ortaya koymustur (t=2,505; p<0,05). Elde edilen sonug
erkeklerin daha fazla esneklik diizeyi sergiledikleri yonindedir. Diger yandan anlaml fark olmamasina karsin
merak ve kesfetmede erkeklerin, bos zaman okuryazarliginda kiz 6grencilerin puanlarinin daha yiksek oldugu

belirlenmistir.

Tablo 3. Olciim Araglari ile Sinif Degiskeni Arasindaki Tek Yénlii Varyans Analizi ANOVA Testi Sonuglari

Sinif n X sd F p

Merak ve kesfetme 1 23 35,17 9,82 2,386 0,052
2 73 38,20 5,63
3 66 36,28 6,08
4 58 36,32 6,23
5 ve Uzeri 29 34,41 5,22
Toplam 249 36,53 6,40

Esneklik 1 23 21,43 5,76 2,408 0,050
2 73 22,98 3,49
3 66 22,06 3,71
4 58 22,00 3,65
5 29 20,51 3,25
Toplam 249 22,08 3,86

Belirsizligi kabul etme 1 23 13,73 4,69 1,780 0,133
2 73 15,21 2,72
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3 66 14,22 3,01
4 58 14,32 3,06
5 ve lzeri 29 13,89 2,52
Toplam 249 14,45 3,10
Bos zaman okuryazarligi 1 23 87,52 22,99 1,091 0,362
2 73 89,12 15,30
3 66 85,34 12,41
4 58 90,68 12,53
5 ve lzeri 29 87,68 15,95
Toplam 249 88,17 14,96
Temel bos zaman okuryazarlig 1 23 43,21 11,65 0,456 0,768
2 73 44,46 8,02
3 66 43,48 6,94
4 58 44,98 6,04
5 ve Uzeri 29 43,51 7,47
Toplam 249 44,10 7,64
islevsel bos zaman okuryazarlig 1 23 32,39 8,79 1,625 0,168
2 73 32,76 5,90
3 66 30,80 5,43
4 58 33,44 5,62
5 ve lzeri 29 31,68 7,23
Toplam 249 32,24 6,23
Eylemsel bos zaman okuryazarligi 1 23 11,91 3,56 1,703 0,150
2 73 11,89 3,40
3 66 11,06 2,80
4 58 12,25 2,69
5 ve (izeri 29 12,48 2,65
Toplam 249 11,82 3,04

p<0,05%*; a>b

Katiimcilarin sinif degiskeni ile merak-kesfetme ve bos zaman okuryazarliklari arasinda yapilan tek yonli varyans
analizi ANOVA testi sonuglarina gore sinif degiskeninin olgciim araglarini anlamli bicimde farklilastirmadigi

belirlenmistir.

Tablo 4. Olciim Araglari ile Algilanan Gelir Degiskeni Arasindaki Bagimsiz Orneklem T-Testi Sonuglari

Alg'llanan n % sd ¢ 0
gelir
Merak ve kesfetme Yeterli 121 36,60 6,71 0,156 0,876
Yetersiz 128 36,47 6,12
Esneklik Yeterli 121 22,06 4,02 -0,056 0,955
Yetersiz 128 22,09 3,72
Belirsizligi kabul etme Yeterli 121 14,53 3,23 0,391 0,696
Yetersiz 128 14,38 2,99
Bos zaman okuryazarhgi Yeterli 121 89,89 16,33 1,770 0,078
Yetersiz 128 86,54 13,41
Temel bos zaman okuryazarlig Yeterli 121 44,76 8,29 1,326 0,186
Yetersiz 128 43,47 6,96
islevsel bos zaman okuryazarhig Yeterli 121 33,16 6,63 2,282 0,023*
Yetersiz 128 31,37 5,72
Eylemsel bos zaman okuryazarhg Yeterli 121 11,96 3,30 0,702 0,483
Yetersiz 128 11,69 2,79

p<0,05*

Lisans 6grencisi ve beden egitimi ve spor 6gretmeni adayi olan 6rneklem grubunun merak-kesfetme ve bos
zaman okuryazarliklari dizeyinin algiladiklari gelire gore degisim gosterme durumunun incelendigi bagimsiz

orneklem t-testi bulgulari; katiimcilarin yalnizca bos zaman okuryazarligi alt boyutlarindan islevsel bos zaman
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okuryazarhg alt boyutunda anlamli farklihk ortaya koydugu belirlenmistir. Elde edilen bulgu islevsel bos zaman
okuryazarhiginin gelirini yeterli olarak algilayan katilimcilarin, algilamayanlara oranla daha yiksek islevsel bos

zaman okuryazarligi diizeyi gosterdigi yonindedir (t=2,282; p<0,05).

Tablo 5. Ol¢ciim Araglari ile ikamet Edilen Yer Degiskeni Arasindaki Tek Yonlii Varyans Analizi ANOVA Testi

Sonuglari
lkamet edilen n % sd F p
yer
Merak ve kesfetme Aile yani 124 36,48 6,51 0,223 0,881
Yurt 38 36,78 5,87
Ev 74 36,72 6,31
Diger 13 35,23 7,94
Toplam 249 36,53 6,40
Esneklik Aile yani 124 22,04 3,80 0,011 0,998
Yurt 38 22,15 3,41
Ev 74 22,10 4,04
Diger 13 22,07 5,00
Toplam 249 22,08 3,86
Embracing Aile yani 124 14,44 3,18 0,872 0,456
Yurt 38 14,63 3,41
Ev 74 14,62 2,74
Diger 13 13,15 3,41
Toplam 249 14,45 3,10
Bog zaman okuryazarligi Aile yani 124 88,99 14,98 1,124 0,340
Yurt 38 86,97 15,84
Ev 74 86,44 15,04
Diger 13 93,69 10,74
Toplam 249 88,17 14,96
Temel bos zaman okuryazarhgi Aile yani 124 44,57 7,47 1,093 0,353
Yurt 38 43,78 8,21
Ev 74 43,04 7,89
Diger 13 46,53 5,76
Toplam 249 44,10 7,64
islevsel bos zaman okuryazarligi Aile yani 124 32,27 6,29 0,332 0,802
Yurt 38 32,10 6,25
Ev 74 31,98 6,30
Diger 13 33,84 5,62
Toplam 249 32,24 6,23
Eylemsel bog zaman okuryazarhg Aile yani 124 12,14 2,90 2,737 0,044*
Yurt 38b 11,07 3,29
Ev 742 11,41 3,20
Diger 13¢ 13,30 1,75
Toplam 249 11,82 3,04

p<0,05%*; a>b

Tablo 5 incelendiginde 6gretmen adaylarinin 6grenim gordikleri mevcut sire zarfinda ikamet ettikleri yer
degiskeni ile 6lcim araglari arasindaki farkliligin belirlenmeye c¢alisildigl gorilmektedir. Elde edilen bulgular
eylemsel bos zaman okuryazarligl ve ikamet edilen yer arasinda istatistiksel olarak anlamli diizeyde farkhlik
oldugunu gostermektedir (F=2,737; p<0,05). Yapilan grup ici karsilastirmalar yurt, ev ve diger alanlarda ikamet
eden katilimcilar arasinda grup igi farklilik oldugu yéniindedir. Bu dogrultuda yurtta kalan katilimcilarin diger

ikamet alanlarinda kalan katilimcilara oranla daha yiliksek eylemsel bos zaman okuryazarligi gosterdigini
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nitelemektedir. Yurt gibi alanlarda gesitli sorumluluklarin diger alanlarda yasamaya oranla nispeten daha az olusu

bu bulgunun ortaya koyulmasinda etken faktor olabilir.

Tablo 6. Olciim Araglari ile Giinliik Bos Zaman Yeterliligi Degiskeni Arasindaki Bagimsiz
Orneklem T-Testi Sonuglari

Giinliik bos zaman -
i n X sd t p
yeterliligi
Merak ve kegfetme Yeterli 181 36,35 6,07 -0,719 0,473
Yetersiz 68 37,01 7,23
Esneklik Yeterli 181 21,97 3,76 -0,718 0,473
Yetersiz 68 22,36 4,13
Belirsizligi kabul etme Yeterli 181 14,38 2,92 -0,589 0,557
Yetersiz 68 14,64 3,55
Bos zaman okuryazarlhigi Yeterli 181 88,03 15,50 -0,230 0,818
Yetersiz 68 88,52 13,55
Temel bos zaman okuryazarlig Yeterli 181 44,04 7,96 -0,189 0,850
Yetersiz 68 44,25 6,78
islevsel bos zaman okuryazarligi Yeterli 181 32,28 6,27 0,151 0,880
Yetersiz 68 32,14 6,19
Eylemsel bos zaman okuryazarligi Yeterli 181 11,71 3,19 -0,968 0,334
Yetersiz 68 12,13 2,61

p<0,05*

Gunlik bos zaman siresinin yeterli olup olmama durumunun merak ve kesfetme dizeyini ve bos zaman
okuryazarhgini anlamh dizeyde degistirmedigi goriilmektedir. Ancak genel olarak giinlik bos zaman siiresini
yetersiz bulan katilimcilarin daha yiiksek ortalamalar ortaya koymasi zaman algisinin bos zamanlardaki durumunu

gozler 6nline sermektedir.

Tablo 7. Olgiim Araglari ile Verimli Bog Zaman Degerlendirme Degiskeni Arasindaki Bagimsiz Orneklem T-Testi

Sonuglari
Verimli bog zaman -
deéerlendisrme n X sd t P
Merak ve kesfetme Evet 123 37,87 6,56 3,326 0,001*
Hayir 126 35,23 5,99
Esneklik Evet 123 22,86 3,92 3,210 0,002*
Hayir 126 21,31 3,66
Belirsizligi kabul etme Evet 123 15,01 3,22 2,843 0,005*
Hayir 126 13,91 2,89
Bos zaman okuryazarhigi Evet 123 90,86 15,17 2,840 0,005*
Hayir 126 85,54 14,34
Temel bos zaman okuryazarhgi Evet 123 44,76 7,75 1,355 0,177
Hayir 126 43,45 7,51
islevsel bos zaman okuryazarhig Evet 123 33,98 6,16 4,511 0,000*
Hayir 126 30,54 5,85
Eylemsel bos zaman okuryazarligi Evet 123 12,11 3,05 1,470 0,143
Hayir 126 11,54 3,02

p<0,05*; p<0,01*

Katiimcilarin bos zamanlarini verimli kullanma algilarinin merak ve kesfetme ile bos zaman okuryazarligini
anlaml bicimde farklilastirdigi Tablo 8 de gorilmektedir. Bos zamanlarini verimli kullandigini dislinen
katilimcilarin merak ve kesfetme toplam puanlarinda (t=3,3266; p<0,01), esneklik alt boyutunda (t=3,210;

p<0,01) ve belirsizligi kabul etme alt boyutlarinda (t=2,843; p<0,01) bos zamanlarini verimli kullanmadiklarini
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ifade eden katilimcilara oranla daha yliksek merak ve kesfetme diizeyi sergiledikleri saptanmistir. Bos zaman
okuryazarligl toplam puanlarinda (t=2,840;p<0,01) ve islevsel bos zaman okuryazarligi (t=4,511;p<0,01) alt
boyutlarinda yine bos zamanlarini verimli kullandigini belirten katihmcilarin bos zamanlarini verimli
kullanmadigini  belirten katiimcilara oranla daha yiksek bos zaman okuryazarhig ortaya koydugunu

gostermektedir. Elde edilen bulgular bos zamanlarin verimli degerlendirilmesinin dnemini ortaya koymaktadir.

Tablo 8. Olgiim Araclari Arasindaki Pearson Korelasyon Analizi Sonuglar!

Merak ve kesfetme 1
Esneklik .936** 1
Belirsizligi kabul etme .898** .686** 1
Bos zaman okuryazarhgi A75%* A438** A34%* 1
Temel bos zaman okuryazarhg 374%* .352%* .335%* .928%** 1
islevsel bos zaman okuryazarlig .508** A74%* .5458** .893** .703** 1
Eylemsel bos zaman okuryazarligi .354%** .301** .355%* 755** .609** .576** 1

p<0,05*; p<0,01*

Olgiim araglari arasindaki iliskinin incelendigi korelasyon analizi bulgulari merak ve kesfetme toplam puanlari ile
bos zaman okuryazarhgl toplam puanlari arasinda pozitif yonli orta dizeyde anlaml iliski oldugunu ortaya
koymaktadir (r=0,475). Merak ve kesfetmenin temel bos zaman okuryazarligiyla (r=0,374), islevsel bos zaman
okuryazarhgiyla (r=0,508) ve eylemsel bos zaman okuryazarligiyla (r=0,354) istatistiksel olarak anlamh sekilde

pozitif ve orta dizeyde iliskisi oldugunu géstermektedir.

Tablo 9. Olciim Araglari Arasindaki Coklu Regresyon Analizi Sonuclari

Zero- Partial r
B Std.Error B t p order r
Constant 19,225 2,128 9,033 0,000*
Temel bos zaman okuryazarlig -0,002 0,069 -0,003 -0,033 0,974 0,374 -0,002
islevsel bos zaman okuryazarligi 0,468 0,082 0,456 5,712 0,000* 0,508 0,343
Eylemsel bos zaman okuryazarligi 0,195 0,151 0,093 1,294 0,197 0,354 0,082
R=0,513 R?=0,263
F(29,198)=0,000* p<0,000

Bagimli dedisken: Merak ve kesfetme

Merak ve kesfetmenin bos zaman okuryazarligi tizerindeki etkisinin incelendigi regresyon analizi bulgulari Tablo
10’da yer almaktadir. Buna gore; merak ve kesfetmenin bos zaman okuryazarligina etkisini agiklamada 3
degiskenin toplam varyansin %26’sini acikladigi saptanmistir. Merak ve kesfetme islevsel bos zaman
okuryazarhigini istatistiksel olarak anlamli bicimde yordamaktadir (B = 0,456, t =5, 712; p <0.05). Bulgular merak

ve kesfetmenin bos zaman okuryazarligi Gizerinde anlamli etkisi oldugunu dogrulamaktadir.
TARTISMA ve SONUC

Bu calismada beden egitimi 6gretmen adaylarinin merak ve kesfetme egilimlerinin bos zaman okuryazarligina
olan etkisinin cesitli degiskenler araciligi ile incelenmesi amaglanmistir. Bu kapsamda arastirma bulgulari beden
egitimi 6gretmen adaylarinin orta diizeyde merak ve kesfetme egilimi sergilediklerini, yliksek oranda ise bos
zaman okuryazarligi diizeyi sergilediklerini gostermektedir. Benzer bir arastirmada 6gretmenlerin merak ve
kesfetmeye yonelik olumlu bir goriise sahip olduklarini ve hatta bu 6zelligi tesvik etme konusunda ebeveynlere

gore daha istekli olduklarini géstermistir (Chak, 2007). Bu durumun beden egitimi 6gretmenlerinde ve 6gretmen
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adaylarinda alanlariyla igili almig olduklari egitim siireclerinde ve yasantilarinda dogru bos zaman etkinliklerine
katilimla, diger meslek gruplarindan farkli olarak beden egitimi 6gretmeni olmanin getirdigi avantajlarla ortaya

ciktig1 soylenebilir.

Arastirma bulgulari; cinsiyet, algilanan gelir, ikamet edilen yer ve verimli bos zaman gegirme durumlari ile merak
ve kesfetme ve bos zaman okuryazarligi arasinda anlamli farkliliklar oldugunu, sinif ve glinliik bos zaman siiresi
yeterliliginin 6lgim araglarini anlamli bigcimde degistirmedigini géstermektedir. Kisinin gelir durumunun orta ve
yuksek olmasinin, kisiyi bos zamanlarini verimli hale getirebilmesinde etkisinin oldugu (Oncescu & Neufeld, 2019;
Oncescu & Neufeld, 2020) ve meraklilik diizeyini etkiledigi (Cihan & Arag ligar, 2018), yine yasadigi cevrenin kisiye
olan etkileri disunildiginde bu durumun merak, kesfetme ve bos zaman okuryazarligini etkiledigi ifade
edilebillir (Chen & Hsu, 2021; Dai ve dig., 2019; Fredman, 1990; Gerber, 2009; Reio & Wiswell, 2000; Stebbins,
2017). Yine cinsiyetle ilgili kadin ve erkek arasindaki biyolojik farkliliklardan kaynakli olarak bu durumun degisiklik
gosterdigi belirtilebilir. Bos zaman okuryazarliginin Gniversite 6grencilerinde bos zaman egzersizlerine etkisinin
incelenmesine yonelik yapilan calismada kadinlarin erkeklere oranla daha yiksek bos zaman okuryazarlig
sergiledikleri gorilmektedir (Ayyildiz Durhan, 2020). Yapilan farkh arastirmalarda da mevcut arastirma
bulgulariyla benzer sekilde cinsiyetin merak ve kesfetme dizeyini farkhlastirdigini géstermektedir (Kapikiran &

Susar Kirmizi, 2019; Litman & Spielberger, 2003; Simbdl, Asma &Yildiz, 2019).

Arastirma bulgulari sinif degiskeninin merak, kesfetme ve bos zaman okuryazarligini anlamh bigimde
degistirmedigini ortaya koymaktadir. Merakin derin bir baghliga ve daha Ustiin performansa dogru ittigini ifade
eden bir diger arastirma bulgulari degerlendirildiginde liniversite birinci sinif 6grencilerinin diger siniflara oranla
daha yiksek merak duygusu barindirdigini ve bu dogrultuda daha ¢ok zevk alarak, yiiksek notlar aldiklarini ifade
etmektedir (Kashdan ve dig., 2018). Diger taraftan merak ve kesfetme egilimine ve bos zaman okuryazarligina
olan ilgiyi hemen hemen her sinifta esit sartlarda elde edebilen 6grencilerin; bu farkindaligi okula bagladig ilk
glinden son giine kadar yasayabilecegi 6ngorilmektedir. Elde edilen bulgular, sinifin bu 6ngori cergevesinde fark
yaratmadigini géstermektedir. Her sinifta uygulanan farkli ders programlari, 6gretmen yaklasimlari ve cevre
kaynaklariyla merak, kesfetme ve bos zaman okuryazarliginin tiim siniflarda 6grencilere ulasabilecegini ve

yasamlarinda fark yaratabilecegini soylemek miimkindr.

Gunlik bos zaman siresinin yeterli olma durumunun Olgcim araclarini anlamli bicimde degistirmedigi
belirlenmistir. Benzer sekilde bir diger arastirmada da bos zaman okuryazarligi agisindan bos zaman siresi
degiskenin temel etkisinin anlamh olmadigi sonucuna ulasiimistir (Cengiz ve Satilmis, 2020). Alanyazinda bos
zaman suresi degiskenin farkli parametlerle ilisikili olmadigini gosteren ¢alismalar bulunmaktadir (Gim{s ve dig.,
2018; Sevig ve Eskiler, 2020; Yilmaz ve dig., 2019). Bu ¢alismalarin ortak 6zellikleri ise bos zamanlarin varligindan
ziyade verimli kullanmanin gerekliligine vurgu yapmalaridir. Mevcut arastirma bulgulari, katilimcilarin verimli bos
zaman kullanmalari ile merak ve kesfetme durumlarinin gelistigi, ayni zamanda bos zaman okuryazarliklarinin da

olumlu yonde farkhlastigini gostermektedir. Bu dogrultuda bireylerin dogru bos zaman degerlendirme
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aliskanliklari kazanmasinin gerekli oldugu degerlendirilmektdir ve merak ile kesfetmenin yarattigi 6grenme

ortamlarinin 6gretmenlerce dizenlenerek ilgili aliskanhklarin kazandiriimasi 6nem teskil etmektedir.

Bu arastirmada, merak ve kesfetme ile bos zaman okuryazarligi arasinda pozitif yonli anlamliiliski oldugu, merak
ve kesfetmenin bos zaman okuryazarligini agiklamada anlamli etkisi oldugu belirlenmistir. Arastirma sonuglari
merak ve kesfetme unsurlarinin bos zaman okuryazarligi gelistirmenin 6nemine vurgu yapmaktadir. Turan ve Kog
(2019) beden egitimi 6gretmen adaylari Gizerinde yaptigi arastirmada merak ve kesfetme ile motivasyon arasinda
pozitif ydonde anlamh bir iliski bulmustur. Ayni zamanda merak ve kesfetme ile farkli parametreler arasinda yine
pozitif yonlt anlamli iliskiler saptanmaktadir (Leonard ve Harvey, 2007; Litman ve Jimerson, 2004; Reio ve
Wiswell, 2000; Schutte ve Malouff, 2019; Ye, Yim ve Wang, 2015). Diger yandan merakin, mutlulugun ve fiziksel
aktivitenin arttig1 giinlerde daha fazla oldugu (Lydon-Staley, Zurn ve Bassett, 2020) dolayisiyla aktif ve verimli bir
bos zaman degerlendirme s6z konusu oldugunda merak unsurlarinin da olumlu beslendigi sdylenebilir. Bu
dogrultuda verimli bos zaman degerlendirmenin merak ve kesfetme ile paralel bir ivme gosterdigi arastirmalar

ile desteklenmektedir.

Cevremizdeki sosyal dunyayla etkilesim igin 6nemli bir baglanti kuran okuryazarlik deneyimlerinde (Ferdman,
1990) ilginin de 6nemli bir araci oldugu (Durik, Vida ve Eccles, 2006) ve 6grencilere rehberlik eden 6gretmenlerin
yapilandirmaci uygulamalar ortaya koymalari gerektigi diistintilmektedir. Bu noktada, 6gretmenlerin farkindalk
ve empatik beceri diizeylerinin yiiksek olmasi 6nem tasimaktadir (Glingér, Kurtipek ve Tolukan, 2020). Merak ve
kesfetme yaklasimlarina dayali bos zaman degerlendirme faaliyetleri kurgulamak ve uygulamak 6gretmen
adaylarinin 6grencilere aktaracagl bilgi, beceri ve deneyimleri eglenceli bicimde vermelerine kolaylik
saglayacaktir. Ayni zamanda cesitli ipuclariyla dislinerek, yaparak, yasayarak 6grenen 6grenciler (Ruan, Hsee ve

Lu, 2018) daha fazla keyif alarak derslere ve uygulamalara olan ilgilerini arttiracaktir.

Sonug olarak beden egitimi 6gretmen adaylarinin merak ve kesfetme egilimlerinin bos zaman okuryazarligina
olan etkisinin cesitli degiskenler araciligi ile incelenmesi amaclanan bu calismada beden egitimi 6gretmen
adaylarinin merak ve kesfetme egilimlerinin bos zaman okuryazarligi diizeyini etkiledigi sdylenebilir. Cinsiyet,
algilanan gelir, ikamet edilen yer ve verimli bos zaman gegirme durumlari 6gretmen adaylarinda bu durumu
etkileyen faktorler arasindadir. Bu kapsamda beden egitimi 6gretmen adaylarina yonelik asagida Oneriler

sunulmustur;

Universite dgrencilerinin bos zamanda eylemsel acidan olumlu davranis sergileyebilmeleri igin bos zamanin
okuryazarliginin ve merak ve kesfetme unsurlarinin 6nemi gerekli egitim ve 6gretim programlarinca vurgulanmali
ve bir kiiltiir olarak saglanmalidir. Ogretmen adaylarinin formasyonlari; cesitli ipuglariyla disiinerek, yaparak,
yasayarak &grenen &grenciler gelistirmeleri yéniinde saglanmalidir. Ogretmen adaylarina dogru bos zaman
degerlendirme aliskanliklari kazandirilmaldir ve bu noktada 6n plana ¢ikmasi gereken 6gretmen yeterlilikleri
vasitasiyla, ogrencilerin merak ve kesfetme duygularini tetiklemek ve gelistirmek Uzere cesitli stratejiler

benimsenmelidir. Bu stratejilerden biri olan bos zaman okuryazarligini gelistirmek, 6grencileri gelecek yasama
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hazirlayacak énemli bir unsur olarak degerlendirilmektedir. Gelecek arastirmalarda farkli 6rneklem gruplari ile
bos zaman okuryazarligi ve merak, kesfetme fenomenleri incelenerek cesitli parametreler ile iliskisi arastirilarak
alana katki saglanmasi gerektigi diistiniilmektedir. Ayni zamanda bos zaman okuryazarliginin ve dolayisiyla merak
ve kesfetme egilimlerinin gelistiriimesi agisindan uygulamada yasanan kisitlarin 6niine gecilecek program

onerileri gelistirilmelidir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyanu: ilk yazarin bu makaleye katki orani % 60, ikinci yazarin bu makaleye katki orani %

40'tir.
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