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ABSTRACT

Teachers have a significant role in educating the human power or resources needed by the society
and thus their perceptions are important. This study aims at identifying the relationships between
teachers’ organizational silence, stress, and job involvement perceptions. The study was designed
in relational screening model. 396 teachers working in state schools took part in the study.
Organizational Silence Scale, Stress Perception Scale and Job Involvement Scale were used for data
collection. Descriptive statistics and Pearson moment product correlation coefficient was used to
reveal the relationships between the variables. In addition, Structural Equation Model was used to
determine the direct predictors of teachers’ organizational silence and stress perceptions on their
job involvement perception. The bootstrapping through the Structural Equation Model was used
in order to determine the indirect predictive power of teachers’ perception of organizational
silence on their job involvement perception through their stress perception. The findings revealed
that there were both significant negative and positive relationships between teachers’
organizational silence, stress, and job involvement perceptions. It was found that teachers’
organizational silence perception significantly predicted stress perception positively (B = .36; p
<0.01) whereas it negatively and significantly predicted job involvement perception (p = -.03; p
<0.01). Besides, Teachers’ stress perceptions predicted their job involvement perceptions
negatively and significantly (B = -.25; p <0.01). In addition, it was indicated that teachers’
organizational perceptions had an indirect predictive effect on job involvement through stress
perception. As a result, it was determined that the theoretical model and hypotheses as to the
relationship between teachers’ organizational silence, stress and job involvement perceptions
were statistically verified.
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INTRODUCTION

Individuals’ perceptions of concepts are gradually changing in the present century. The rapid change processes
experienced nowadays is one of the reasons of this situation. This change is reflected significantly in the field of
education as well as various areas of society. Teachers, one of the important elements in the education system,
are also influenced by this change. Teachers can experience serious stress while trying to adapt to the busy way
of daily life and business life within this atmosphere of change. The experienced stress can also affect individuals’
perceptions. Based on this assumption, it has been stated in the literature that the relationship between the
teachers’ perception of organizational silence and their job involvement and stress should be an area of
investigation. People and organizations have a conflict between accepting the difficulties they face or struggling
against them when they experience such a situation, which paved the way for emergence of stress (Akgemci,
2001; Kaya & Kaya, 2007). Stress can be defined as a situation that is based on certain reasons and threatens the
existence of individuals and the reaction to this situation (Geng & Demird6gen, 2000). Stress, in most cases,
emerges in a state of imbalance existing in the changing system of the individuals and their environment, and
only this imbalance leads to changes in normal psychological happiness levels (Hart & Cooper, 2009). The origins
of the word stress come from French and Latin. In this regard, it was used as a concept in the field of science
before being used in its current meaning (Ulukus, 2003). Stress is stated as the reaction of the human organism
to an experienced general effect (Selye, 1956; cited in Giiglli, 2001). In addition, stress is the effort that people
put in above their physical and emotional limits as a result of the incompatible conditions in their environment
(Cliceloglu, 1994). Furthermore, it refers to a situation that appears when the physical and emotional boundaries
in the organism are threatened and forced (Baltas & Baltas, 2012). People are confronted by events that lead s
stress to occur as a result of the events they experience throughout their lives. Especially, the stress in the
working life exerts negative effects both in working and private life (Oriicii & Demir, 1999). People typically
experience stress when they face unexpected events in their lives, when their negative emotions arouse, and
when they have problems with their previous or existing plans. In addition, the problems people encounter in
working life, such as arguing with someone, lead to stress (Yilmaz, 2006). Stress, which is a part of working life
(Akinboye, Akinboye, & Adeyemo, 2002), is actually the reaction of our organism to what it experiences. At this
point, people experiencing stress may at first choose to react and sometimes act as if there is no problem. Even
though stress is evaluated negatively, sometimes completely eliminating the negative emotion people
experience may not result in positive consequences. Stress, which is experienced at a certain level and does not
lead to destructive consequences for the individual, may sometimes increase the resistance or effort of people

working in organizations against difficulties (Barutcugil, 2004).

Teachers are in constant interaction with administrators, teachers, school staff as well as students and parents.
Problems they face during this interaction or in the education and teaching process may lead to stress in teachers
(Civilidag & Sargin, 2011). While a certain level of stress during the delivery of educational services is acceptable,
excessive stress may cause some problems (Engin, Demirci, & Yeni, 2013). Teachers may experience stress while

performing educational and training services if sufficient opportunities are not provided. The teaching profession
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has its own unique stress sources (Aydin, 1993). Studies in the literature have shown that particular situations
lead to the stress in teachers. It has also been demonstrated that teachers usually experience administrative
stress, classroom stress and individual stress. In this sense, the reasons that cause stress in teachers can be
classified under the following headings: under administrative, class-based and personal (Forlin, 2001). Role
confusion, performance problems, and lack of interaction between individuals can lead to stress in teachers
(Edward, 1992). Problems such as their roles, excessive workload, management style, lack of specialist skills, low
wages, and deficiencies to support professional development can also lead to stress in teachers (Chen & Miller,
1997). In addition, student attitudes and behaviors can lead teachers to experience stress (Aslan, 1995). The
research by the American Stress Institute has revealed that the teaching profession is among the work groups
that make it difficult to deal with daily life problems effectively (Baspinar, Giiler, & Girbiiz, 2001). Stress is an
inevitable part of teachers’ lives. While stress is sometimes considered as a required factor for success, it can
sometimes lead to failure. There can be many variables that stress affects or is affected by. In consistence with

the studies in the literature, organizational silence was considered as one of these variables in the present study.

Organizational silence is the situation where employees purposefully avoid possible answers to events, problems
and questions in the organization. The desire not to be a problematic person and to conform to the opinions of
others is an approach that can be put forward by individuals who tend to be organizational silence. The wish not
to be regarded as a problematic person and to conform to others’ opinions is a behavior that can be displayed
by individuals who tend to be silent in the organization. Silent employees have a preference to remain silent,
thinking that their expressions will not be taken into consideration (Taskiran, 2011). In this context,
organizational silence is the state in which individuals do not share their opinions and concerns in an organization
(Morrison & Milliken, 2003). In other words, it refers to the preference of employees to withhold their ideas,
thoughts and concerns about organizational issues (Morrison & Milliken, 2000, p.707). The presence of
organizational silence indicates that employees are reluctant to express their opinions despite their self-
confidence and think that participating in discussions or speaking in public is risky. Conceptual information about
organizational silence first emerged first not in organizational theory concept but various disciplines such as
linguistics, sociology, communication and (Afsar, 2013). Studies on this concept were first defined by Hirschman
(1970) (Cakici, 2007). Organizational silence refers to situations where employees do not share their decisions
with their superiors after evaluating the work-related problem at behavioral, cognitive and emotional levels
(Pinder & Harlos 2001). The concept of organizational silence as a collective subject came into the literature in
2000 with the study of Morrison and Millikan (Ozdemir & Sarioglu Ugur, 2013). Silence is regarded in the
literature as a situation that prevents organizational change and development (Ellis & Dyne, 2009; Morrison &
Milliken, 2000). Morrison and Miliken (2000) define the concept of organizational silence as a phenomenon that
takes place in institutions when employees deliberately withhold information as to the contribution to the
solution of the organizations’ problems. They also argue that silence in an organization is a collective
phenomenon that occurs within an organization, and silence is partly due to the attitude and beliefs of the

manager (Morrison & Miliken 2000). In other words, a manager’s negative feedback on an employee’s opinion

283



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

lead to silence in organizations as the employee does not come up with ideas. Organizational silence is a potential
problem to organizational change and development for organizations (Durak 2012). Silence can be observed in
a lot of employees within the organization and can spread rapidly throughout the organization. Such a situation
can also be observed in schools and therefore among teachers. As a result of the climate and structure in schools,
teachers may remain silent with the anxiety that their ideas will not be taken into consideration or lead to any
change. The stress experienced by teachers may also be effective in this situation. In addition, concerns about
not being accepted may play a role in the emergence of silence. Especially the concern that their ideas are
regarded as being contradictory and not accepted by school administrators may lead teachers to remain silent.
However, teachers assigned with important responsibilities in educating future generations should put forward

ideas and thoughts free from these concerns.

Job involvement, also known as work commitment, begins when an individual considers his/her job as important.
Job involvement can also be defined as the degree of an individual’s sense of belonging and participation in their
work (Kanungo, 1982; Somers & Birnbaum, 1998). Work commitment has the following foundations:
performance, self-esteem and self-image. Job involvement is the self-esteem and self-worth an individual
perceives as a result of the effect of his/her performance level (Blau & Boal, 1987). Job involvement is defined as
the attitude of the individual towards his / her job and the integration of the individual's ego with the profession
(Ar1, Bal & Bal, 2010). It can be said that job involvement is related to benefits gained from the organization and
especially to performance. This concept is an important variable for organizations as it is mostly related to the
motivational aspect of the work. Brown (1996) stated that the existing relationship between job involvement
and performance was not satisfactorily revealed. There is a relationship between involvement in job and some
organizational behavior. In particular, there are studies revealing that job satisfaction, organizational
commitment, motivation and organizational citizenship are related to the involvement in job. In the light of these
studies, it can be expected that job satisfaction and commitment will be high when employees are highly involved
in their jobs (Difendorf, Brown, Kamin & Lord, 2002; Chen & Chiu 2009). Therefore, it can be argued that the job
involvement or the attitude which can be expressed as work commitment is an issue that should be emphasized
especially in schools since they are places where educational services are provided. The positive attitudes of
teachers towards their jobs will lead many other organizational behaviors to be positively affected. Since
variables such as stress, organizational commitment, job satisfaction and motivation have a significant effect on
job involvement, teachers’ job involvement depends on their perception of these variables. In this context, this
study aims to investigate the relationship between teachers’ perceptions of organizational silence, stress, and

job involvement. For this purpose, the following hypotheses were put forward:

Hi. Teachers' perception of organizational silence directly and positively affects their perception of stress.
Ha2. Teachers' perception of stress affects their perception ofjob involvement directly and negatively.
Hs. Teachers' perception of organizational silence directly and negatively affects their perception of job

involvement.
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Ha. The perception of stress has a mediating role between teachers' perceptions of organizational silence
and job involvement.

Ha
Job
involvement

Organizational
Silence

H;

Figure 1. Conceptual (Hypothesis) Model

METHOD

Research Model

This study was designed in a relational screening model to investigate the effects of teachers’ perceptions of
organizational silence and stress on their perceptions of job involvement. Relational screening model, a type of
screening model, is used for determining the existence and degree of changes between two or more variables
that are thought to be related (Cohen, Manion, & Morrison, 2000; Karasar, 2012; Christensen, Johnson, & Turner,
2015). In this sense, the relationships between variables were investigated using the Structural Equation Model
(SEM) which is a statistical analysis that integrates a number of statistical techniques and which investigates and
tests the predictive relationships between variables in a multidimensional way (Dursun & Kocagoz, 2010; Cokluk,
Sekercioglu, & Blylikoztirk, 2016; Simer, 2000). Consequently, the independent variables and the hypotheses

as regards to the dependent variables in the present study was tested through the SEM.

Participants

396 teachers working in state schools participated in this study. The data collection was carried out in the spring
semester of 2019 academic year. The teachers participated in the study by signing the informed consent form.
Appropriate sampling method was used in the selection of the participants. This method is preferred by
researchers due to the fact that it minimizes time and labor loss (Cohen, 2007; Bliylikoztirk, Kilig Cakmak, Akgin,
Karadeniz, & Demirel, 2018). In line with the appropriate sampling method, the data were obtained from

teachers within the immediate reach of the researchers.
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Of the 396 teachers participating in the study 255 (64.4%) were male and 141 (35.6%) were female. With regard
to professional seniority, 186 of the teachers (46.9%) had an experience between 1-10 years, 116 (29.3%)
between 11-20 years and 94 (23.8%) 21 years or more. In addition, 156 (39.4%) of the participants were 21-30
years old, 141 (35.6%) were 31-40 years old, 99 (25%) were 41 and over. 357 (90.1%) of the teachers had
undergraduate education whereas 39 (9.9%) had graduate education level. 175 of the teachers (44.2%) had been
working in their schools for 1-5 years, 135 (34.1%) for 6-10 years, and 86 for 11 years or more. Finally, with regard
to school type, 39 (9.8%) teachers worked in kindergarten, 69 (17.4%) in primary school, 154 (38.9%) in secondary
school and 134 (33.8%) in high school.

Data Collection Tools

Similar scales in the literature were reviewed during the selection of the data collection tools. The available scales
were examined in terms of criteria such as their acceptance in the literature, the features they measure,
usefulness, dimensions, number of items, suitability to the methodology of the research and response time.
Finally, the decision with regard to which scales to be included in the study was made. As a result, short scales
of Organizational Silence, Stress and Job involvement scales were used to collect the data. Short scales are
developed for reasons such as intense case values, use for screening purposes, investigating the phenomena
with more variables, obtaining sincerer answers of the participants, and reduced application time (Mumpower,
1964; Smith, McCarthy, & Anderson, 2000). Short scales not only make the original scale more efficient and
sufficient, but also significantly reduce the application time without a significant decrease in reliability and
validity (Donders, 1997). These practical expectations and benefits make short scales more preferable (Cole,
Rabin, Smith, & Kaufman, 2004). Two important issues need to be taken into consideration in creating a short
scale. The first is that not all short scales will be useful since their usability is related to the relative weakness and
strength of the short scale. The other is the way short scales are developed. It is possible to develop better short
scales by considering some psychometric methods. In this context, two ways of developing a short scale is worth
mentioning. The first way is to identify some sub-dimensions in multidimensional scales and exclude others. The
second way is to develop the short scale by selecting items (Silverstein, 1990; Butcher & Hostetler, 1990; Smith
& McCarthy, 1995; Smith, McCarthy & Anderson, 2000; Cole et al, 2004). In this study, the second method was

adopted and the items were selected without damaging the content validity.

Organizational Silence Scale: The Organizational Silence Scale (OSS), which was used in the studies of Dyne, Ang,
& Botero (2003) and Briensfield (2009) and adapted to Turkish by Alparslan (2010), was used to investigate the
organizational silence level of the participants. It consists of three dimensions and 29 items. The short scale of
the scale was used in the present study. Based on the principles of developing a short scale, 3 items were
determined considering the content validity, representation of the dimension structure of the scale, item factor
loads and reliability coefficients as a result of the exploratory factor performed for the adaptation of the scale to
Turkish by Alparslan (2010). This structure was also tested by Confirmatory Factor Analysis, which validated that

the scale had a single-factor structure. In addition, the internal consistency coefficient of the scale was found to

286



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

be .86, which means that the internal consistency coefficient of the scale used in this study is sufficient. It was
also found that the factor loadings of the three items that construct the single factor varied between 0.51 and
0.69. In addition, it was determined that the fit values of the single-factor structure were acceptable (x*: 41.75,

df: 19.62, x? / df: 2.07, RMSEA: .05, SRMR: .02).

Stress Scale: The Perceived Stress Scale (PSS), developed by Cohen et al. (1983) and adapted into Turkish by Eskin,
Harlak, Demirkiran & Dereboy (2013), was used to measure the stress level of teachers. This 14-item, 5-point
Likert-type scale was designed to measure how people perceive certain situations in their life. PSS was used as
short scale in this study. Based on the principles of developing a short scale, 4 items were determined considering
the content validity, representing the dimension structure of the scale, item factor loadings and reliability
coefficients as a result of the exploratory factor analysis performed for the adaptation study of the scale to
Turkish. This structure was also tested by Confirmatory Factor Analysis, which validated that the scale had a
single-factor structure. In addition, the internal consistency coefficient of the scale was found to be .80, which
means that the internal consistency coefficient of the scale used in this study is sufficient. It was also found that
the factor loadings of the three items that construct the single factor varied between 0.47 and 0.73. Finally, it
was determined that the fit values of the single-factor structure were acceptable (x*: 54.18, df: 30.81, x? / df:
1.75, RMSEA: .04, SRMR: .02).

Job Involvement Scale: The Job Involvement Scale (JIS), developed by Kanungo (1982) and adapted to Turkish by
Gakir (2001), was used. The scale consists of 10 Likert-type items ranging from (1) none to (5) always. JIS was
used as short scale in this study. Based on the principles of developing a short scale, 4 items were determined
considering the content validity, representing the dimension structure of the scale, item factor loadings and
reliability coefficients as a result of the exploratory factor analysis performed for the adaptation study of the
scale to Turkish. This structure was also tested by Confirmatory Factor Analysis, which validated that the scale
had a single-factor structure. The internal consistency coefficient of the scale was found to be .87, indicating that
the internal consistency coefficient of the scale used in this study is sufficient. It was also found that the factor
loadings of the three items that construct the single factor varied between 0.50 and 0.79. Finally, it was
determined that the fit values of the single-factor structure were acceptable (x%: 36.71, df: 15.07, x* / df: 2.43,
RMSEA: .04, SRMR: .03).

Data Collection

Participant approval was achieved by informing the teachers through the Informed Voluntary Approval Form at
the schools where the teachers worked. Accordingly, the researchers explained the aim and method of the study,
the principles of confidentiality and the voluntariness of participation in the schools. Subsequently, data were
obtained from teachers who agreed to take part in the study. Personal information form, Organizational Silence
Scale (0SS), Perceived Stress Scale (PSS) and Job Involvement Scale (JIS) were distributed to teachers. The

teachers were supplied with short information about the aim of the study and the related concepts. Afterwards,
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they were requested to mark the most appropriate option in the five-point Likert scale. Some of the scales were
collected on the same day whereas others were collected a few days after they were delivered by the researcher,

and all the participants were thanked for their participation.

Data Analysis

First of all, the data were examined with regard to missing or incorrect values and outliers were removed. SEM
was used to find out the effect of teachers’ perceptions of organizational silence on job involvement through
their perception of stress. SEM verifies the compatibility of relationships in a structural model with data and
examines measurement errors (Meydan & Sesen, 2015). In this sense, it was determined that all measurement
tools suitable for the created model were compatible with the data set used in this study. SEM including analysis
was applied to determine the existence and significance of relationships between the independent variables and
the dependent variable in the constructed model. A number of assumptions are required to be met to use
structural equation modeling in the analysis of data, which are the normal distribution of observable and latent
variables, the absence of multiple linear connections between variables, and the removal of outliers in the data
set (Cokluk, Sekercioglu & Buytikoztiirk, 2016; Stimer, 2000; Simsek, 2007). The normality of the data was
investigated using Kolmogorov-Smirnov (KS) test, skewness and kurtosis coefficients and Z values. In order for
the data to be normally distributed, it is expected that the p-value of the Kolmogorov-Smirnov (KS) test should
be greater than .05, and the skewness and kurtosis values should be between "-2" and "+2" (Tabachnick & Fidell,
2007; Sumer, 2000; George & Mallery, 2010; Cokluk et al., 2016). These assumptions must be met in order to
perform SEM analysis. In this context, normality values of all variables were examined. The kurtosis and skewness
values of the variables showed that the scores obtained from the scales were normally distributed (organizational
silence scale: skewness = -.146, kurtosis = -.589; stress scale: skewness = .161, kurtosis = -.632; job involvement
scale: skewness = .14, kurtosis = -.49). Pearson moment product correlation coefficient was used to reveal the
relationships between the scores obtained from the scale. The fact that the Variance Increase Factor is less than
10 (VIF <10), the tolerance value is greater than .10 (TV>.10), and the condition indices are less than 30 (CI <30)
in the relationships between variables indicate that there is no multicollinearity problem. (Simer, 2000; Kline,
2015; Cokluk, Sekercioglu, & Bliytikoztirk, 2016). In this regard, it was ascertained that the correlation values
between variables were not greater than .43, and VIF, TV and Cl values met the expected conditions. In addition,
there are some goodness-of-fit indices that are recommended to be reported and interpreted in SEM for the
model tested in determining the relationships between variables. These include Chi-Square (x2), Root Mean
Square Error (RMR), Root Mean Square Error of Approximation (RMSEA), Comparative Fit Index (CFl), Excess Fit
Index (IF1), Goodness Fit Index (GFl) and adjusted Good Fit Index (AGFI) (Jéreskog & Sérbom, 1993; Siimer, 2000;
Kline, 2015; Tabachnick & Fidell, 2007; Cokluk et al., 2016). A path analysis was performed within the framework
of SEM in order to find out the direct and indirect predictive power of the independent variables in which these
values are taken into account on the dependent variable. In addition, “ordinary least-squares regression”
proposed by Hayes (2012) was used in determining the mediating role of the model tested in the present study,

and bootstrap was applied to support the regression analysis results. It is stated that the Sobel test, widely used
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by researchers in mediation tests, should be avoided for the reason that it performs on the basis of the
assumption that the sample distribution is normal (Hayes & Roockwood, 2020). Therefore, the examination of
95% confidence intervals in Bootstrapping can give more reliable results as regards whether there is a mediating
effect. For the mediation test, PROCESS macro plug-in, which can be used with the analysis program, was used.
With the PROCESS macro plug-in, mediation and regulatory tests can be performed using the Bootstrapping
method. The Bootstrap is frequently used due to the fact that it minimizes the Type 1 error rate and provides the
opportunity to control the factors that may affect the relationships between variables (Preacher & Hayes, 2008).
Bootstrap analysis was performed using Model 4 via PROCESS Macro. The significance of the indirect effect is
tested by the absence of a zero value between the lower and upper limits of the confidence interval (Hayes,

2013).

FINDINGS

The descriptive statistics and the relationships between the scores were calculated. These findings are presented

in Table 1.

Table 1. Descriptive Statistics and Correlation Coefficient Values of Organizational Silence, Stress and Job
Involvement Scores

R Descriptive Statistics Correlation Coefficient
Variables =
X Ss 1 2 3
Organizational Silence 1,90 ,541
Stress 2,23 ,662 2747
Job Involvement 3,53 ,745 -, 154" -,189™" -

N=396, **p<.01, * p<.05

As shown in Table 1, the average scores of the organizational silence scale is X = 1.90, Ss = .541, the average
scores of the stress scale is X = 2.23, Ss = .662, and the average scores of the job involvement scale is X = 3.53. Sd
= .745. The analysis of the correlation showed that there was a positive significant relationship between
organizational silence and stress (r = 0.27; p <.001). Furthermore, a low but significant negative relationship was
found between organizational silence and job involvement (r = -.15; p <.005). In addition, a significant negative
correlation was found between stress and job involvement (r =-.19; p <.001). The tested model and standardized
beta values for the mediation of stress in the relationship between organizational silence and job involvement

perceptions are presented in Figure 1.
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CMIN=52,874; DF=32; p=.008; CMIN/DF=1,687, RMSEA=,042; RMR=,030; NFI=,950; CFI=,970; IFI=,079; GFI=974; AGFI=.056

Figure 1. Standardized diagram of the structural model

Table 2. Theoretical Model Fit Indexes

Good Fit Acceptable Fit Fit Values Fit

x2/df <2 3<x2/df <5 1.687 Good
RMSEA < 0.05 0.06 < RMSEA < 0.08 0.04 Good

RMR <.050 .050 < RMR <.080 0.03 Good

NFI > 0.95 0.90 < NFI <0.94 0.95 Acceptable
CFl >0.95 0.90 < CFI < 0.95 0.98 Good

IFI > 0.95 0.90 < IFI < 0.95 0.98 Good
GFI>0.90 0.85 < GFI < 0.89 0.97 Good

AGFI > 0.90 0.85 < AGFI < 0.89 0.95 Good

(Hu & Bentler, 1999; Sumer, 2000; Tabachnick & Fidell, 2007; Kline, 2015)

As seen in Table 2, the created model meets the required fit criteria. The fit indices of the model revealed that
x2 / df = 1.68, RMSEA = .04, RMR = .03, CFl =.98, IFI = .98, GFI = .97, AGFI = .95 values showed excellent fit
(Barbara, 2010; Kline, 2015; Schumacker & Lomax, 2004; Stimer, 2000; Tabachnick & Fidell, 2007), whereas NFI
= .95 value demonstrated acceptable fit (Meydan & Sesen, 2011). In other words, it can be argued that the
developed theoretical model is compatible with the data. Furthermore, the mathematical model for structural
equations between variables is presented in Table 3.

Table 3. Findings of the Mediating Effect of Teacher Stress in the Model
Bootstrapping

Product of Coefficients

95% (BCa)
Prediction Estimates SH Prediction Estimates SH
Indirect effect .24 .02 .000 .239 119
Direct effect .21 .07 .000 722 .206
Total effect .45 .07 .000 .023 .269

290



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

The findings in Table 3 demonstrates that the partial mediating role of stress in the relationship between
organizational silence and job involvement was statistically significant. This shows that H4 hypothesis was
confirmed. In other words, the difference between the total and direct predictiveness of teachers’ organizational
silence on their interest in their work was found to be statistically significant [(Indirect Effect = .06; p = 00) and

95% Confidence Interval (.239, .1192)].

CONCLUSION an DISCUSSION

The findings of this study, the aim of which was to investigate the relationship between teachers’ perceptions of
organizational silence, stress, and job involvement, revealed that that teachers’ job involvement perceptions
were high. This indicates that the participant in this study involved in their jobs. It was also found that that
teachers’ organizational silence and stress perceptions were low. These results are promising as regard to the
efficiency of the education system. As one of the important elements of the education system, teachers’ high
level of job involvement may pave the way for their stress and silence perceptions to be low. It is anticipated that
teachers who are not satisfied with their job may avoid expressing their opinions about the tasks or activities in
schools. On the basis of the answers of the participants, this result demonstrates that the teachers expressed
their opinions and agreed with the decisions as they had low silence perceptions in their organizations, namely

their schools. In addition, it is a significant that teachers’ stress level was found to be low.

Although a number of factors such as today’s working conditions, society’s expectations of education system and
the changing needs of students may lead to stress effects, it is a positive result that teachers’ stress level was
found to be low. The studies in the literature are both in line with and contrary to findings of the present study
(Alparslan, 2010; Ruglar, 2013; Cicek-Saglam & Yiksel, 2015; Dal, 2017; Algin, 2014; Kurudirek, 2016). Studies on
the organizational silence showed that teachers had low or medium organizational silence perceptions (Cakal,
2016; Karaman, 2015; Dasgl, 2014; Kolay, 2012). It has also been revealed that organizational silence is affected
by a number of different factors such as the school climate, administrator’s leadership style, and teachers’
working conditions (Aydin, 2016; Batmunkh, 2011; Kutlay, 2012; Dal & Atanur-Baskan, 2018; Bayram, 2010). It
was as a result of the present study that teachers’ stress perception was low as well, which can be considered as
a positive result for education and training services. Studies in the literature have reported conflicting results on
this issue. While parallel results were found in some of them, others concluded that teachers’ stress level was
high. It has been stated that many variables are related to the stress level of teachers and thus the stress level
will have a negative effect on teachers (Dak, 2019; Ozbas, 2019). It was found in the present study that teachers’
job involvement was high, which can be regarded as the result of low perception of organizational silence and
stress. Elci, Karabay Erdilek, Alpkan, and Sener (2014), found that the low organizational silence perception
among teachers decreased their intention to quit, which in turn may increase the perception of job involvement.
All these indicates that the results of the present study as to the perceptions of organizational silence, stress and
job involvement are both line with and contrary to studies in the field. Especially in recent years, the complex

organizational structure in educational settings may have lead teachers to experience stress. In addition, the
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intensity of work life, society’s expectations from the education system and differing living standards may have
resulted in teacher stress, which may pave the way for organizational silence. Such a situation can be considered
as a factor that leads to lower levels of teachers’ job involvement. However, the fact that the participants’
organizational silence and stress perceptions were low and their job involvement was high in the present study
allows us to make positive projections regarding the present and future of a profession which plays a significant

role in the education of next generations.

It was found, as a result of the correlation analysis on the relationship between the perceptions of organizational
silence, stress and interest in work, that as the organizational silence perceptions of the teachers increased, their
perception of stress increased. In addition, it was demonstrated that as organizational silence and stress
perception decreased, job involvement perceptions increased. These findings reveal that teachers’
organizational silence and stress perceptions should be low in order for them to be involved in their jobs.
Especially with the decrease in the stress perceptions of teachers, it can be expected that their organizational
silence perception will decrease, which is likely to result in higher levels of job involvement. These findings are
also in line with other studies in the literature. These studies have indicated that organizational silence
perception increases as burnout perception increases (Aktas & Simsek, 20015). It is anticipated that increased
organizational silence will have negative effects on the school (Ozgan, Kiilek¢i & Ozkan, 2012). In addition,
administrator management style in schools also play a role in organizational silence (Dascl, 2014). Leadership
based on democratic principles may prevent the emergence of organizational silence. In addition, the increase
in silence perception of teachers lead to an increase in their stress perception. It has also been revealed that the
increase in stress perception negatively predicts a large number of positive teacher perceptions such as job
satisfaction (Ozbas, 2019). Teachers’ low of organizational silence perception will result in a high job involvement
perception, which can be considered as vital with regard to efficiency of education. Besides, the relationship
between stress and organizational silence is also important in this sense due to the fact that the correlation
coefficient between both variables showed a positive relationship. With the increase in the stress perception,
the organizational silence perception will increase or vice versa. Therefore, if teachers are expected to be
involved in their job, their stress and organizational silence perception should be taken into account. High level

of job involvement can be regarded as a positive situation in terms of efficiency and effectiveness in education.

Another finding of this study is that the tested model had excellent, good or acceptable fit values. In addition,
the standardized regression coefficients between teachers’ organizational silence, stress, and job involvement
perceptions were also found to be significant. The hypotheses included in the theoretical model of the research
was tested in this stage. The standardized regression coefficients showed that organizational silence had a
predictive power of .36 on stress. On the basis of this finding, H1 hypothesis including the statement There is a
positive relationship between teachers’ organizational silence and their perception of stress was accepted.
Furthermore, it was identified that teachers’ stress perceptions had a predictive power of -.25 on their job
involvement perception. Thus, H2 hypothesis including the statement There is a negative relationship between

teachers’ perceptions of stress and job involvement was accepted. The standardized regression coefficients in the
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model indicated that organizational silence perceptions had a predictive power of -.21 on job involvement
perception. In other words, H2 hypothesis including the statement There is a negative relationship between
teachers’ organizational silence and their perception of job involvement was accepted. The finding that
correlation analysis and the regression coefficient included in the model confirmed the hypotheses in the
conceptual model is an expected result. Especially, as expected, the negative effect of organizational silence on
job involvement is a significant finding indicating the importance of job involvement perception of teachers. This
shows that teachers who withhold their opinions in situations such as decision-making processes and activity
processes within the institution, who do not take responsibility and become silent, tend to have lower levels of
job involvement. In addition, the predictive power of the job involvement perception by stress perception
demonstrates that being away from stress is an important factor for job involvement. Another conclusion drawn
in the present study is that the perception of stress has a mediating role on organizational silence and job
involvement perceptions. The findings show that organizational silence had a direct effect on job involvement
whereas as well as an indirect one through stress. While organizational silence had a direct effect of .37, this rate
was .24 with the mediating effect of stress. Stress can increase the negative effect of organizational silence on
job involvement by positively influencing organizational silence. This reveals that stress perception has a
mediating role between teachers’ organizational silence and individual performance perceptions. Thus, H4
hypothesis including the statement The relationship between teachers’ perceptions of organizational silence and
job involvement has a mediating role in the perception of stress was accepted. It can be seen that organizational
silence, on its own, have a negative impact on job involvement and even it can lead to a higher a negative effect

than that of the mediation of stress.

It is anticipated that the study will make contributions to the field since it examined different variables on the
subject and deal these with a structural model. However, similar to other empirical studies, this study has some
limitations. First, the participants of this study were selected only from public schools. Therefore, future studies
should consider involving teachers working in private schools due to the fact that work intensity, working
conditions, and personal rights in private schools differ from public schools. Second, the participation was on
voluntary basis and thus only voluntary teachers were included in the study. However, this may influence the
external validity of the study. In this sense, the existence of teachers who did not participate or did not want to
participate in the present study indicates that the answers given to the scales may differ. Third, the participants
were limited to Elazig. Hence, the findings of this study can be generalized only to the teachers having similar
conditions with the participants in the present study. Future studies should include participants from different
cities. In this way, the findings would be more generalizable. Last but not least, it was assumed that the
participants sincerely and honestly answered to the questions in the measurement tools used in this study
(Organizational Silence Scale, Stress Perception Scale and Job Involvement Scale). However, future studies should
consider including qualitative data collection tools or using mixed method. As a result, aforementioned

limitations of the present study should be taken into consideration while generalizing the results.
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RECOMMENDATIONS

In sum, it is required to avoid environments of organizational silence and stress since job involvement of teachers
in their working life will contribute to the achievement of educational goals. Teachers should be included in the
decision-making processes of the schools, and democratic environments where they can freely express their
opinions should be provided. Finally, minimizing the factors that lead teachers to experience stress in their

schools is another important issue for their job involvement.
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OGRETMENLERIN ORGUTSEL SESSIZLiK, STRES VE iSE DUYULAN iLGi ALGILARI
ARASINDAKI ILISKIYE YONELIK YAPISAL BiR MODEL

oz

Toplumun ihtiyaci olan insan glicinln yetistirilmesinde dnemli bir rolii olan 6gretmenlerin algilar
onem arz etmektedir. Bu ¢alisma, 6gretmenlerin 6rgitsel sessizlik, stres ve ise duyulan ilgi algilar
arasindaki iliskilerin tespit edilmesi amaciyla yapilmistir. Calisma iliskisel tarama modelinde
tasarlanmistir. Resmi devlet okullarinda gérev yapan 396 6gretmen arastirmanin katilimcilarini
olusturmaktadir. Katilimcilardan veriler elde edilirken “Orgiitsel sessizlik 6lgegi”, “Stres Olgegi” ve
“Ise Duyulan ilgi Olcegi” kullanilmistir. Elde edilen veriler lizerinden betimleyici istatistikler ve
degiskenler arasindaki iliskiyi tespit etmek igcin pearson momentler carpim korelasyon katsayisi
hesaplanmistir. Ayrica 6gretmenlerin 6rgitsel sessizlik algisiile stres algilarinin ise duyulanilgi algisi
Gzerindeki dogrudan yordayicihgini belirlemek icin yapisal esitlik modeli araciligiyla analizler
yapiimistir. Ogretmenlerin 6rgiitsel sessizlik algisinin stres algisi lizerinden 6gretmenlerin ise
duyulan ilgi algisini Gzerindeki dolayli yordayicilik gliciini tespit etmek amaciyla da yapisal esitlik
modeli lzerinden bootstrapping yontemi kullanilmistir. Yapilan analizler goéstermistir ki;
ogretmenlerin orglitsel sessizlik, stres ve ise duyulan ilgi algilari arasinda negatif veya pozitif yonde
anlaml iliskiler oldugu tespit edilmistir. Ogretmenlerin drgiitsel sessizlik algilarinin stres algisini
pozitif yonde anlamli bir bigcimde yorduyorken (B=.36; p<0.01), ise duyulan ilgi algisini da negatif
yonde ve anlamli bir sekilde yordamaktadir (B= -.03; p<0.01). Ogretmenlerin stres algilari ise ise
duyulan ilgi algilarini negatif yonde ve anlamli bir sekilde yordamaktadir (B= -.25; p<0.01). Ayrica
o6gretmenlerin orglitsel sessizlik algilarinin stres algisi Gzerinden ise duyulan ilgi algisini dolayli
olarak yordayicilik etkisine sahip oldugu da gorilmuistir. Yapilan bu ¢alismanin sonucunda
O0gretmenlerin orgltsel sessizlik, stres ve ise duyulan ilgi algilari arasindaki iliskiye dair kurulan
teorik modelin ve hipotezlerin istatistiksel olarak dogrulandigi tespit edilmistir.

Anahtar kelimeler: Orgiitsel sessizlik, stres, ise duyulan ilgi, 5gretmen, yapisal model.

300



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

GiRiS

icinde bulundugumuz yiizyilda bireylerin kavramlara dair sahip olduklar algilari giderek farklilasmaktadir. Bu
durumun nedenlerinden biri yasanan hizli degisim suregleridir. Bu degisim toplumun birgok alanini etkiledigi gibi
egitim alaninda da ciddi bir sekilde hissedilmektedir. Egitimin dnemli 6gelerinden biri olan 6gretmenler de bu
degisimden etkilenmektedir. Ogretmenler giinliik yasamin ve is hayatinin yogun temposuna ve bu degisim
atmosferine uyum saglamaya c¢alisirken ciddi diizeyde stres yasayabilmektedirler. Yasanilan stres beraberinde
bazi algilari da etkileyebilmektedir. Bu varsayimdan yola ¢ikarak 6gretmenlerin 6rgitsel sessizlik algisi ve islerine
duyduklari ilgi ile stres arasindaki iliski arastiriimaya deger bir durum olarak belirlenmistir. insanlar ve &rgiitler
yasanan degisimlere uyma ihtiyacini karsilagtiklari gliclikleri kabullenmek ya da onlara karsi miicadele etmek
arasinda bir geliski yasamaktadirlar. Bu durumda stresin ortaya ¢ikmasinda etkilidir (Akgemci, 2001; Kaya ve
Kaya, 2007). Sozlik anlami olarak Stres, belirli sebeplere dayanan ve bireylerin varligini tehdit eden durum ve bu
duruma karsl ortaya konulan tepkidir (Geng ve Demird6gen, 2000). Stres daha gok kisilerle gevrelerine iligkin
degisici sistem iginde var olan bir dengesizlik durumunda ortaya ¢ikar ve yalnizca bu dengesizlik durumu
insanlarin normal psikolojik mutluluk seviyelerinde degismelere neden olur (Hart ve Cooper, 2009). Stres kavrami
kelime kokeni olarak Fransizca ve de Latinceden gelmektedir. Bu bakimdan ginimizdeki anlamiyla
kullanilmadan 6nce fen bilimleri ¢ergevesinde bir kavram olarak degerlendirilmistir (Ulukus, 2003). Stres insan
organizmasinin yasadigl genel bir etkiye karsi gostermis oldugu tepki diye belirtiimektedir (Selye, 1956; akt.
Gugld, 2001). Stres insanlarin yasadigi cevredeki uyumsuz kosullar nedeniyle, var olan fiziksel ve duygusal
sinirlarinin Usttinde ortaya koydugu ¢abadir (Cliceloglu, 1994). Stres organizmadaki bedeni ve duygusal sinirlarin
tehdit edilmesi ve zorlanmasiyla ortaya ¢ikan bir durumdur (Baltas ve Baltas, 2012). insanlar yasamlari boyunca
yasadiklari cercevesinde stresin ortaya ¢ilkmasina neden olan olaylarla karsilasmaktadirlar. Ozellikle calisma
hayatlarinda var olan stres, c¢alisanlarin hem is yasaminda hem de is disindaki yasamlarinda olumsuz etkiler
meydana getirmektedir (Oriicii ve Demir, 1999). Hayatimizda beklenmedik olaylarla karsilastigimiz zaman,
olumsuz duygularimizin ortaya ¢iktigi zaman, daha 6nce planladigimiz veya var olan planlamalarimizda aksakliklar
yasadigimizda hep stres yasariz. Biri ile herhangi bir konu hakkinda tartistigimizda, is yasamimizda karsilastigimiz
problemler de bize stres duygusunu yasatir (Yilmaz, 2006). is yasantisinin bir pargasi olan (Akinboye, Akinboye,
& Adeyemo, 2002) stres aslinda organizmamizin karsilastiklarina gosterdigi tepkidir. Bu noktada stresle karsilasan
kisiler, ilk basta tepki vermeyi sectikleri gibi bazen de yokmus gibi bir tavir icinde olabilirler. Stres olumsuz
anlamda degerlendirilir; fakat bazen kisilerin yasadigi bu olumsuz duygunun varliginin ortadan tamamen
kaldirilmasi, olumlu sonuglar dogurmayabilir. Belirli bir diizeyde yasanan ve kiside yikici sonuglar yaratmayan
stres, bazen orglitlerde ¢alisan kisilerin zorluklar karsisinda direnclerinin veya gayretlerinin artmasina neden

olabilir (Barutgugil, 2004).

Ogretmenler yoneticiler, dgretmenler, diger okul calisanlari, dgrenciler ve veliler ile siirekli bir etkilesim
icerisindedir. Bu etkilesim siirecinde yasanan aksakliklar veya egitim 6gretim gorevlerini yerine getirirken bazi
problemler 6gretmenlerde stres halinin ortaya ¢cikmasina neden olabilir (Civilidag ve Sargin, 2011). Egitim 6gretim

hizmetlerinin gerceklesebilmesi igin stresin belli bir diizeyde olmasi kabul edilebilirken, asiri stres hali sorunlarin
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ortaya ¢ikmasina neden olur (Engin, Demirci ve Yeni, 2013). Ogretmenler egitim 6gretim hizmetlerini yiritiirken
yeterli olanaklarin bulunamamasi durumunda stres yasayabilir. Ogretmenlik mesleginin kendine has stres
sebepleri bulunmaktadir (Aydin, 1993). Yapilan galismalara bakildiginda 6gretmenlerde stres halinin ortaya
¢ikmasina bazi durumlar neden olmaktadir. Yapilan galismalar gostermektedir ki 6gretmenler genellikle
yonetimsel stres, sinif ortaminda karsilasilan stres ve bireysel stres yasamaktadir. Bu sebeple 6gretmenlerde stres
olusturan sebepleri yénetimsel, sinif tabanli ve kisisel basliklarinda siniflandirabiliriz (Forlin, 2001). Rol karmasasi,
performans sikintisi, kisiler arasindaki etkilesim eksiklikleri 6gretmenlerde stres halinin ortaya ¢ikmasina sebep
olabilir (Edward, 1992). Sahip oldugu roller, is yikinin fazlahgi, yonetim bigimi, uzmanlik becerisi eksikligi;
tcretlerin azhg), mesleki anlamda gelismeyi destekleyecek eksiklikler gibi problemler de 6gretmenlerde stres
halinin ortaya ¢ikmasina neden olabilir (Chen ve Miller, 1997). Ayrica 6grenci tutum ve davranislari da
Ogretmenlerde stres yasanmasina neden olabilmektedir (Aslan, 1995). Amerikan Stres Enstitlsiniin yaptig
arastirmalardan elde edilen sonuglara gore 6gretmenlik meslegi, glinliik hayat problemleri ile etkili bicimde basa
cikmay!i zorlastiran is gruplari icinde yer almaktadir (Baspinar, Giler ve Glirbliz, 2001). Stres 6gretmenler igin
hayatin kaginilmaz bir gergegidir. Stres bazen basari igin gerekli bir etken olarak gorilirken bazen de basarisizliga
sebep olabilir. Stresin etkilendigi veya etkiledigi bircok degisken olabilir. Literatur i1siginda ve ¢alisma amaci

dogrultusunda bu degiskenlerden biri 6rgitsel sessizlik olarak belirlenmistir.

Orgiitsel sessizlik calisanlarin organizasyondaki olaylara, sorunlara, sorulara verebilecek olasi cevaplardan kasitli
olarak kaginma istegidir. Sorunlu kisi olmama ve baskalarinin géruslerine uyma arzusu orgitsel sessizlik egilimi
gosteren bireylerin ortaya koyabilecegi bir yaklasimdir. Sessizlik egiliminde olan galisanlar ifade ettikleri
disuncelerinin 6nemsiz gorulerek dikkate almayacagini diisiinerek sessiz kalmayi tercih ederler (Taskiran, 2011).
Bu baglamda orgitsel sessizlik, insanlarin bir o6rgutteki bireylerin gorlis ve endiselerini paylasmama
durumudur(Morrison ve Milliken, 2003). Diger bir ifadeyle galisanlarin 6rgitsel konularla ilgili fikirlerini,
disuncelerini ve endiselerini gizleme tercihidir (Morrison & Milliken, 2000, s. 707). Premo ve Bedein'e (2003)
gore orgitsel sessizligin varligi calisanlarin 6zglivenlerine ragmen disilincelerini dile getirmekte tereddit
ettiklerini ve tartismalara katilmanin veya agikga konusmanin riskli oldugunu disiindiiklerini gdstermektedir.
Orgiitsel sessizlige dair kavramsal bilgiler ilk olarak dilbilim, sosyoloji, iletisim gibi gesitli disiplinlerde ve 6rgiitsel
kuram disindaki alanlarda ortaya ¢cikmistir (Afsar, 2013). bu kavrama dair ¢alismalar da ilk olarak Hirschman
(1970) tarafindan tanimlanmistir (Cakici, 2007; Ozdemir ve Sarioglu Ugur, 2013). Orgiitsel sessizlik, calisanlarin is
problemini davranissal, bilissel ve duygusal dizeyde degerlendirdikten sonra kararlarini Ustleriyle
paylasmamalari olarak ifade edilmektedir (Pinder ve Harlos 2001). Kolektif bir konu olarak orgiitsel sessizlik
kavrami, 2000 yilinda Morrison ve Millikan'in arastirmasiyla literatiire girmistir (akici, 2007; Ozdemir ve Sarioglu
Ugur, 2013). Yapilan calismalarda sessizlik, orgilitsel degisimi ve gelisimi engelleyen bir durum olarak
gorulmektedir (Ellis ve Dyne, 2009; Morrison ve Milliken, 2000). Morrison ve Miliken (2000) 6rgltsel sessizlik
kavramini; kurumun sorunlari hakkinda c¢alisanlarin kasith olarak ¢6ziime katki sunmamasi olarak tanimlarlar.
Ayrica s6z konusu arastirmacilara gore, bir organizasyondaki sessizlik, bir organizasyon icinde meydana gelen

kolektif bir fenomendir ve sessizlik davranisi kismen yoneticinin “tutum ve inanglarindan” kaynaklanmaktadir
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(Morrison ve Miliken 2000). Baska bir deyisle, bir ydneticiden bir ¢alisanin goriisii hakkinda olumsuz geri bildirim,
organizasyonlarda sessizlige neden olur giinkii calisan fikir tiretmez. Orgiitsel sessizlik, katihmci kuruluslar igin
orgitsel degisim ve gelisim icin potansiyel bir engeldir (Durak 2012). Sessizligin 6rgit icinde pek ¢ok c¢alisanda
gorulebilir ve orglitte hizla yayilabilir. Bu durum okullarda da ve dolayisiyla 6gretmenler arasinda da gorulebilir.
Okullarda olusturulan iklim ve yapinin etkisi ile 6gretmenler fikirlerinin 6nemsenmeyecegi veya fikirlerinin
herhangi bir degisme yol agmayacagi kaygisi ile sessizlik davranisi sergileyebilirler. Bu durumun ortaya ¢ikmasinda
ogretmenlerin yasamis oldugu stres de etkili olabilir. Bir diger sebep olarak da kabul gormeme kaygisi olabilir.
Ozellikle okul yéneticileri tarafindan fikirlerinin aykiri bulunmasi ve kabul gérmemesi endisesi 6gretmenlerde
sessizlik davranisinin sergilenmesine yol agabilir. Oysaki gelecek nesillerin yetismesinde 6nemli gérevler lstlenen

ogretmenlerin bu kaygilardan uzak fikirler ve distinceler Gretmesi gereklidir.

ise duyulan ilgi ya da bir diger adiyla ise baglilik, bireyin isini 6nemli gérmesi ile baslar. ise duyulan ilgi bireyin
isine yonelik kendini ait hissetme ve islere katilma derecesi olarak da tanimlanabilir (Kanungo,1982; Blau ve Boel,
1987; Somers and Birnbaum,1998). Lodahl ve Kejner (1965) ve Morrow (1983,) ise baghhgi iki temele
dayandirmaktadirlar. Birinci olarak, ise duyulan ilgiyi performans ve 6z saygiya dayandirmaktadirlar. ikinci olarak
da sahip olunan benlik imajinin bir parcasi oldugunu iddia ederler. ise duyulan ilgi, kisinin sergiledigi performans
diizeyinin etkisi ile algiladigl 6zsaygi ve 6z degerdir (Blau ve Boal,1987, 5.290). Chusmir (1982, s.596) ise baglhgi
bireyin isine dair tutumu, bireyin benliginin isi ile biitiinlesmesi olarak aciklamaktadir (Ari vd, 2010). ise karsi ilgi
orgitten elde edilen kazanglarla 6zellikle de performansla iliskili oldugu séylenebilir. Bu kavram ilgili alan yazinda
ilk kez Lodahal ve Kejner (1965) tarafindan dillendirilmis ve Kanungo (1982) tarafindan genis anlamda
incelenmistir. Bu kavram, daha c¢ok isin motivasyon yon ile ilgili oldugundan, érgitler icin 6nemli bir degiskendir.
Brown (1996), ise karsi ilgi ve is performansi arasindaki var olan iliskinin yeterince ortaya konulmadigini
belirtmistir. ise duyulan ilgi ile bazi 6rgiitsel davranislar arasinda iliski vardir. Ozellikle is doyumu, érgiitsel baghlik,
motivasyon ve orgilitsel vatandaslik davranislarinin, ise duyulan ilgi ile arasinda iliski oldugu sonucunu ortaya
koyan galismalar mevcuttur. Bu ¢alisma sonuglari dikkate alindiginda, ise duyulan ilginin ylksek olmasi halinde is
doyumu, baglilik gibi davranislarinda yiiksek olmasi beklenebilir (Difendorf, vd. 2002; Chen ve Chiu 2009). Bu
bilgiler 1s1ginda, ise duyulan ilginin veya ise baglilik olarak da ifade edebilecegimiz tutumun, egitim hizmetleri
olmasi agisindan 6zellikle okullarda Gzerinde durulmasi gereken bir konu oldugunu séylemek mimkiindr.
Ogretmenlerin islerine karsi tutumlarinin olumlu yénde olmasiyla beraber, pek cok diger 6rgiitsel davranislarinin
da olumlu etkilenmesine sebep olacaktir. Stres, orgitsel baghlk, is doyumu, motivasyon gibi degiskenler, ise
duyulan ilgi tGzerinde 6nemli derecede etkili olduklarindan, 6gretmenlerin islerine ilgi duymalari islerine bagli
olmalari bu degiskenlere dair olan algilarina da baghdir. Bu baglamda g¢alismanin amaci 6gretmenlerin 6rgitsel
sessizlik, stres ve ise duyulan ilgi algilari arasindaki iliskiyi belirlemektir. Bu amagla asagidaki hipotezler

belirlenmistir.

Hi. Ogretmenlerin sahip olduklari érgiitsel sessizlik algisi stres algisini dogrudan ve pozitif olarak etkiler.

H.. Ogretmenlerin sahip olduklari stres algisi ise duyulan ilgi algisini dogrudan ve negatif olarak etkiler.
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Hs. Ogretmenlerin sahip olduklari 6rgiitsel sessizlik algisi ise duyulan ilgi algisini dogrudan ve negatif olarak
etkiler.

Ha. Ogretmenlerin sahip olduklar érgiitsel sessizlik ve ise duyulan ilgi algilari arasinda stres algisinin
aracilik rolt vardir.

Ha
ise Duyulan
ilgi

Orgiitsel
Sessizlik

v

H;

Sekil 1. Kavramsal (Hipotez) model

YONTEM

Arastirmanin modeli

Bu calisma 6gretmenlerin Orgutsel sessizlik ve stres algilarinin, ise duyulan ilgi algilar Gzerindeki etkisini
incelemek Uizere iliskisel tarama modelinde tasarlanmistir. Tarama modelinin bir tiirt olan iliskisel tarama modeli
aralarinda iliski oldugu dusindlen, iki ya da daha fazla degiskenin degisimlerinin varhgini ve derecesini
belirlemede kullanilir (Cohen, Manion ve Morrison, 2000; Karasar, 2012; Christensen, Johnson, & Turner, 2015).
Bu baglamda degiskenler arasindaki iliskiler yapisal esitlik modeli araciligiyla incelenmistir. Yapisal esitlik modeli
cok sayida istatistik teknigini biinyesinde barindirarak degiskenler arasindaki yordayici iliskileri cok boyutlu ele
alip sinayan bir istatistiksel analizdir (Dursun ve Kocagoz, 2010; Cokluk, Sekercioglu ve Bliylikoztiirk, 2016; Simer,
2000). Bu sebeple calisma kapsaminda ele alinan bagimsiz degiskenler ve bagimli degiskenlere dair ortaya

konulan hipotezler yapisal esitlik modeli yardimiyla test edilecektir.
Katilimcilar

Calismaya 2019 egitim Ogretim yilinin bahar doneminde resmi devlet okullarinda gérev yapan 396 6gretmen
katilmistir. Ogretmenlerin ¢alismaya dahil olmasinda bilgilendirilmis géniillii onay formunun imzalanmasi dikkate
alinmistir. Katihmcilarin belirlenmesinde uygun 6rnekleme yontemi dikkate alinmistir. Bu yontem zaman ve is
glicu kaybindan sagladigi kazang sayesinde arastirmacilar tarafindan tercih edilmektedir (Cohen, 2007;
Blylikozturk, Kiig Cakmak, Akgiin, Karadeniz, & Demirel, 2018). Bu dogrultuda uygun érnekleme yontemi ile

olgme araglarinin cevaplanmasi yakin ¢evre ve mesafede olan 6gretmenlerden veriler elde edilmistir.
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Bu ilkeler dogrultusunda arastirmaya katilan 396 Ogretmenin 255’i (%64,4) erkek, 141’i (%35,6) kadindir. Mesleki
kidem olarak 6gretmenlerin 186’si (%46,9) 1-10 yil arasi, 116’si (%29,3) 11-20 yil arasi ve 94’U (%23,8) 21 yil ve
tstl bir kkdeme sahiptirler. Yas kategorisinde ise 156’s1 (%39,4) 21-30 yas, 141’i (%35,6) 31-40 yas, 99'u (%25) 41
ve st bir yastadirlar. Ogretmenlerin 357’si (%90,1) lisans, 39’u (%9,9) lisansiistii egitim diizeyine sahiptir.
Ogretmenlerin 175’i (%44,2) 1-5 yil arasi, 135’i (%34,1) 6-10 yil arasi ve 86’si 11 yil ve daha fazla bir siiredir
calismakta olduklari okulda gorev yapmaktadirlar. Okul tlrG bakimindan 39’u (%9,8) anaokulunda, 69'u (%17,4)
ogretmen ilkokulda, 154’ (%38,9) ortaokulda ve 134 (%33,8) 6gretmen de lisede gérev yapmaktadir.

Veri Toplama Araglar

Arastirmanin amacina uygun olarak veri toplama araglari belirlenirken, alanyazindaki benzer o&lgekler
belirlenmistir. Belirlenen 6lgekler; literatlirde kabul gérmesi, ol¢tigi ozellikler, kullanishligl, boyutlari, madde
sayisl, arastirmanin metodolojisine uygunlugu ve cevaplama siresi gibi Olgltler agisindan incelenmis ve
arastirmada hangilerinin kullanilacagina karar verilmistir. Arastirma verilerinin toplanmasi amaciyla, Orgiitsel
Sessizlik, stres ve ise duyulan ilgi olgeklerinin kisa formlari kullanilmistir. Kisa formlar; yogun olgu degerleri,
tarama amagli kullanim, daha fazla degiskenle arastirmalarin yapilabilmesi, katilimcilarin daha igten cevaplar
vermesi, uygulama siiresini kisaltma gibi sebeplerle gelistiriimek istenmektedir (Mumpower, 1964; Smith,
McCarthy ve Anderson, 2000). Kisa formlar, bir bakimdan orijinal halini, yani uzun formu daha etkin ve yeterli
hale getirirken, diger yandan da glvenilirlik, gecerlilik degerlerinde dikkate deger bir disis yasanmaksizin,
uygulama siresinde belirgin oranda tasarruf saglamaktadir (Donders, 1997). Belirtilen bu pratik beklenti ve
yararlar da kisa formlari daha ¢ok istenir duruma getirmektedir (Cole vd, 2004). Kisa form olusturmaya yonelik
iki 6nemli noktaya dikkat etmek gerekir. Bunlardan ilki, her kisa testin kullanish olacagi anlamina gelmedigi,
konunun éneminin testin gorece zayiflik ve gicglilugi ile ilgili oldugudur. Diger 6nemli nokta ise kisa formlarin
gelistiriime seklidir. Bu noktada bazi psikometrik yontemlerin dikkate alinmasi ile daha saglikli kisa formlarin
gelistiriimesi mimkindur. Bu noktalarin dikkate alinmasi ile kisa form olusturmanin iki yolundan bahsedilebilir.
Birinci yol, cok boyutlu dlceklerde bazi alt boyutlarin belirlenmesi ve digerlerinin disarida birakilmasidir. ikinci yol
ise, madde segerek kisa formu olusturmaktir (Silverstein, 1990; Butcher vd, 1990; Smith ve McCarthy, 1995;
Smith, McCarthy ve Anderson, 2000; Cole vd, 2004). Bu arastirmada ikinci yol benimsenmis ve uzun form

olceklerden kapsam gecerliligine zarar vermeyecek sekilde madde se¢me yontemine gidilmistir.

Orgiitsel Sessizlik Olcegi

Akademik personelin 6rgitsel sessizlik diizeylerini tespit etmek igin, Dyne ve arkadaslari (2003) ve Briensfield’in
(2009) yapmis olduklari ¢alismalarda kullandiklar, Tirkce’ye uyarlama galismasi Alparslan (2010) tarafindan
yapilan Orgiitsel Sessizlik Olcegi kullaniimistir. Olgek, iic boyut ve 29 maddeden olusmaktadir. Orgiitsel Sessizlik
Olgegi kisa form olarak kullaniimistir. Kisa formlarin olusturulmasi ile ilgili ilkeler géz déniinde bulundurularak,
olcegin Alparslan (2010) tarafindan Tirkge'ye uyarlama calismasi formu icin yapilan agimlayici faktor analizi

sonucunda kapsam gecerligi, lcegin boyut yapisini temsil etme, madde faktor yiikleri ve givenirlik katsayilari
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gbdz onlnde bulundurularak 3 madde belirlenmistir. Belirlenen bu yapi dogrulayici faktor analizi ile de test
edilmistir. Yapilan dogrulayici Faktor Analizine gore, olgek tek faktorli olarak dogrulanmistir. Bu arastirmada
olgegin i¢ tutarlik katsayisinin “.86” oldugu gorilmustir. Yani orgitsel sessizlik 6lceginin bu ¢alismadaki i¢ tutarlik
katsayisi yeterli dizeydedir. Tek faktori olusturan G¢ maddenin faktér yiklerinin, “0.51” ile “0.69” arasinda
degistigi tespit edilmistir. Ayrica tek faktorli yapinin uyum degerlerinin ise kabul edilebilir uyum gosterdigi tespit

edilmigtir (X?: 41.75, sd: 19.62, X?/sd: 2.07, RMSEA: .05, SRMR: .02).

Stres Olgegi

Ogretmenlerin stres diizeyini 6lcmek icin Cohen vd. (1983) tarafindan gelistirilen ve Eskin vd. (2013) tarafindan
Tiirkge’ye uyarlanan Algilanan Stres Olgegi (ASO) kullaniimistir. ASO 6lcegi 14 maddeden olusmakta ve kisinin
hayatindaki birtakim durumlarini nasil algiladiklarini élciimlemek igin tasarlanmistir. Olcek 5’li Likert tipinde
hazirlanmistir. Stres Olgegi, kisa form (short scale) olarak kullanilmistir. Kisa formlarin olusturulmasiile ilgili ilkeler
gbz 6nuinde bulundurularak, élgegin Tiirkce’ye uyarlama galismasi yapilan haliigin yapilan agimlayici faktér analizi
calismasi sonucunda kapsam gegerligi, 6lcegin boyut yapisini temsil etme, madde faktor yikleri ve giivenirlik
katsayilari gbz 6niinde bulundurularak 4 madde belirlenmistir. Belirlenen bu yapi dogrulayici faktor analizi ile de
test edilmistir. Yapilan dogrulayici Faktor Analizine gore, 6lgek tek faktorli olarak dogrulanmistir. Bu arastirmada
olgegin i¢ tutarlik katsayisinin “.80” oldugu gorilmistir. Yani stres olgeginin bu ¢alismadaki i¢ tutarlik katsayisi
yeterli diizeydedir. Tek faktori olusturan Gi¢ maddenin faktor yiklerinin, “0.47” ile “0.73” arasinda degistigi tespit
edilmistir. Ayrica tek faktorlii yapinin uyum degerlerinin ise kabul edilebilir uyum gésterdigi tespit edilmistir (X?:

54.18, sd: 30.81, X?/sd: 1.75, RMSEA: .04, SRMR: .02).

ise Duyulan ilgi Oicegi

Akademik personelin yaptiklari ise iliskin ilgilerini 6lgmek amaciyla Kanungo’nun (1982) gelistirdigi, Cakir'in
(2001) Tiirkceye uyarladigi “ise Duyulan ilgi Olcegi” kullanilmistir. Olgekte, Likert tipi (1) hig ile (5) her zaman
arasinda degisen 10 madde yer almaktadir. ise Duyulan ilgi Olcegi, kisa form (short scale) olarak kullaniimistir.
Kisa formlarin olusturulmasi ile ilgili ilkeler géz 6niinde bulundurularak, dlgegin Tirkce’ye uyarlama galismasi
yapilan hali igin yapilan agimlayici faktor analizi ¢alismasi sonucunda kapsam gegerligi, 6lgegin boyut yapisini
temsil etme, madde faktor yikleri ve giivenirlik katsayilari géz éniinde bulundurularak 4 madde belirlenmistir.
Belirlenen bu yapi dogrulayici faktor analizi ile de test edilmistir. Yapilan dogrulayici Faktor Analizine gore, 6lgek
tek faktorli olarak dogrulanmistir. Bu arastirmada 6lgegin i¢ tutarlik katsayisinin “.87” oldugu gorilmuastir. Yani
ise duyulan ilgi 6lceginin bu calismadaki i¢ tutarlk katsayisi yeterli diizeydedir. Tek fakt6ri olusturan ti¢ maddenin
faktor yiklerinin, “0.50” ile “0.79” arasinda degistigi tespit edilmistir. Ayrica tek faktorli yapinin uyum
degerlerinin ise kabul edilebilir uyum gésterdigi tespit edilmistir (X2 36.71, sd: 15.07, X?/sd: 2.43, RMSEA: .04,
SRMR: .03).
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Verilerin Toplanmasi

Bu arastirmada katilimci onayl 6gretmenlerin gérev yaptiklari okullarda “Bilgilendirilmis Géndillii Onay Formu”
aracihgiyla arastirmaci tarafindan o6gretmenleri bilgilendirmesi ile gergeklestirilmistir. Bu dogrultuda
arastirmacilar 6gretmenlerin gorev yaptiklari okullarda bu arastirmanin amaci, ydontemi, arastirmanin gizlilik ve
katilimin génullaligine dair ilkeleri agiklamislardir. Bu agiklamalardan sonra bu ilkeleri kabul eden ve arastirmaya
katilmaya goniillii olan dgretmenlerden veriler elde edilmistir. Kisisel bilgi formu ile Orgiitsel Sessizlik Olgegi
(0S0), Stres Olcegi (SO) ve ise Duyulan ilgi Olgeginin (iDi) yer aldigi uygulama formlari, 6gretmenlere dagitilmistir.
Ogretmenlere arastirmanin amaci ve kavramlar hakkinda kisa bilgi verilmis daha sonra besli likert élceginden
kendilerine en uygun olan secenegi isaretlemeleri istenmistir. Formlarin bazilari ayni giin igerisinde bazilari ise
verildikten birka¢ gin sonra arastirmaci tarafindan okullara gidilerek geri toplanmis, katkilarindan dolayi

katilimcilara da tegekkiir edilmistir.

Verilerin Analizi

Oncelikle elde edilen veriler eksik ya da hatali deger bakimindan incelenmis ve aykiri degerler ayiklanmistir.
Arastirmada 6gretmenlerin orgiitsel sessizlik algilarinin stres algilari araciligiyla ise duyulan ilgi tizerindeki etkisini
belirlemek amaciyla yapisal esitlik modelinden (YEM) yararlaniimistir. YEM, yapisal bir modeldeki iliskilerin veri
ile uyumunu dogrular ve de 6lglim hatalarini inceler (Meydan ve Sesen, 2015). Bu dogrultuda olusturulan modele
uygun tim o6lgme araglarinin c¢alismada kullanilan veri setiyle uyumlu oldugu tespit edilmistir. Kurgulanan
modelde bagimsiz degiskenler ile bagimh degisken arasindaki iliskilerin varligi ve anlamli olup olmadigini
belirlemek i¢in YEM uygulanmistir. Verilerin analizinde yapisal esitlik modellemesinin kullanilabilmesi icin bazi
varsayimlarin karsilanmasi gerekmektedir. S6z konusu varsayimlar; gézlenebilen ve ortik degiskenlerin normal
dagihm gostermesi, degiskenler arasinda ¢oklu dogrusal baglantilarin olmamasi ve veri setindeki aykiri degerlerin
(outliers) ayiklanmasidir (Cokluk, Sekercioglu ve Buyukoztiirk, 2016; Stimer, 2000; Simsek, 2007). Daha sonra
olcekten alinan puanlarin normal dagilim gosterip gostermedigi kontrol edilmistir. Bu amagla Kolmogorov-
Smirnov (KS) testi, carpiklik (skewness) ve basiklik (kurtosis) katsayilarina ve Z degerleri dikkate alinmistir.
Verilerin normal dagilim géstermesi icin Kolmogorov-Smirnov (KS) testi sonucunda p degerinin “.05” ten blyiik
olmasi, carpiklik ve basiklik degerlerinin “-2” ile “+2” araliginda olmasi beklenir (Tabachnick ve Fidell, 2007;
Simer, 2000; George ve Mallery, 2010; Cokluk vd, 2014). YEM analizinin yapilabilmesi bu varsayimlarin
karsilanmasi olduk¢a 6nemlidir. Bu kapsamda tiim degiskenlerin normallik degerleri incelenmistir. Degiskenlerin
basiklik ve carpiklik degerlerine bakildiginda olgekten alinan puanlarin normal dagilim gosterdigi gozlenmistir
(6rgutsel sessizlik 6lceginin skewness degeri “-.146”, kurtosis degeri “-.589”, stres dlceginin skewness degeri
“161”, kurtosis degeri “-.632”, ise duyulan ilgi dlceginin skewness degeri “.14”, kurtosis degeri “-.49”). Olcekten
alinan puanlar arasindaki iliskilerin ortaya konulmasinda pearson momentler ¢arpimi korelasyon katsayisi
kullanilmistir. degiskenler arasi iliskilerde varyans artis faktérii degerinin 10’dan kuglk (VIF < 10), tolerans
degerinin .10’dan biyilk (TV > .10) ve kosul indekslerinin 30’dan kiigiik (Cl < 30) olmasi, ¢oklu baglanti sorunun
olmadigina isaret etmektedir (Simer, 2000; Kline, 2011; Cokluk, Sekercioglu ve Buyukoztiirk, 2016). Bu

307



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

dogrultuda degiskenler arasindaki korelasyon degerlerinin “.43”den biylk olmadigi, VIF, TV ve Cl degerlerinin
varsayllan kosullari sagladigi saptanmistir. Bununla birlikte arastirmada degiskenler arasindaki iliskilerin
belirlenmesinde Calismada test edilen modele iliskin yapisal esitlik modellemesinde rapor edilmesi ve
yorumlanmasi onerilen birtakim uyum iyiligi indeksleri bulunmaktadir. Bunlar; Ki-Kare (x2), Standart Ortalama
Hatalarin Karekokii (SRMR), Yaklasik Hatalarin Ortalama Karekokii (RMSEA), Karsilastirilmali Uyum indeksi (CFl),
Fazlalik Uyum indeksi (IFl), fyilik Uyum indeksi (GFI) ile Diizenlenmis lyilik Uyum indeksi (AGFI) degerlerinden
olusmaktadir (Joreskog ve Sérbom, 1993; Simer, 2000; Kline, 2011; Tabachnick ve Fidell, 2013; Cokluk vd., 2014).
Bu degerlerin dikkate alindigi bagimsiz degiskenlerin, bagimli degisken lzerindeki dogrudan ve dolayh yordayicilik
glclniin belirlenmesi igin yapisal esitlik modellemesi (YEM) gercevesinde analiz yapilmistir. Ayrica ¢calismada test
edilen modelin aracilik rolini belirlemede Hayes (2012) tarafindan onerilen “siradan en kiguk kareler
regresyonu” olarak adlandirilan yaklasim kullaniimis, regresyon analizi sonuglarini desteklemek icin bootstrap
islemi uygulanmistir. Aracilik testlerinde arastirmacilar tarafindan yaygin olarak kullanilan Sobel testinin
orneklem dagiliminin normal oldugu varsayimindan hareketle analiz yaptigl icin kaginilmasi gerektigi
belirtiimektedir (Hayes ve Roockwood, 2020). Dolayisiyla bootsrapping analizindeki %95 dizeyindeki given
araliklarinin incelenmesi, aracilik etkisinin olup olmadigina iliskin daha saglikl sonuglar verebilmektedir. Aracilik
testi icin analiz programiyla birlikte kullanilabilen PROCESS makro eklentisi kullaniimistir. PROCESS makro
eklentisi ile bootstrapping metodu kullanilarak aracilik ve dizenleyicilik testleri yapilabilmektedir. Bootstrap
islemi TiP 1 hata oranini en aza indirmesi, degiskenler arasindaki iliskileri etkileme olasiligi olan faktérleri kontrol
altinda tutma imkani saglamasi nedeniyle siklikla kullanilmaktadir (Preacher ve Hayes, 2008). Bootstrap analizleri,
PROCESS Macro araciligiyla “Model 4” kullanilarak gergeklestirilmistir. Dolayl etkinin anlamli olup olmamasi

guven araliginin alt ve Ust sinirlari arasinda bir sifir degerinin bulunmamasi ile test edilir (Hayes, 2013).
BULGULAR

Arastirmada kullanilan 6lgme araglarinin betimsel istatistikleri ve elde edilen puanlar arasi arasindaki iliskiler

hesaplanmistir. Elde edilen bulgulara Tablo 1’de yer verilmistir.

Tablo 1. Orgitsel Sessizlik, Stres ve ise Duyulan ilgi Puanlarinin Betimsel istatistikleri ve Korelasyon Katsayisi

Degerleri
Degiskenler Betimsel istatistikler Korelasyon katsayisi
X Ss 1 2 3
Orgiitsel Sessizlik 1,90 ,541 -
Stres 2,23 ,662 2747 ---
ise Duyulan ilgi 3,53 ,745 -,154* -,189** -

N=396, **p<.01, * p<.05

Tablo 1’de gérildugi gibi érgitsel sessizlik dlceginden alinan puanlarin ortalamasi X= 1,90, Ss=,541, stres dlcegi
puanlarinin ortalamasi X= 2,23, Ss= ,662, ise duyulan ilgi puanlarinin ortalamasi X= 3,53, Ss= ,745 olarak
bulunmustur. Korelasyon analizleri ele alindiginda orgiitsel sessizlik ile stres (r = 0.27; p < .001) arasinda pozitif
yonde anlamli iliski oldugu gozlenmektedir. Bununla birlikte 6rgitsel sessizlik ile ise duyulan ilgi arasinda (r = -

.15; p <.005) negatif yonli disik ancak anlamh bir iliski bulunmustur. Stres ile ise duyulan ilgi arasinda ise (r = -
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.19; p < .001) negatif yonli anlaml bir iliski bulunmustur. Ogretmenlerin &rgiitsel sessizlik ve ise duyulan ilgi

algilari arasindaki iliskide stres’in araciligina dair test edilen model ve standardize beta degerlerine Sekil 1’de yer

[Stress1| [Stress2| |Stress3| |Stress4|

verilmistir.

Job_invahvement

R e e C)

CMIN=53,074; DF=32; p=.008; CMIN/DF=1,687, RMSEA=,042; RMR=,030; NFI=,950; CFI=,970; IFI=,079; GFI=,074; AGFI=,056

Sekil 1. Yapisal modelin standardize edilmis diyagrami

Tablo 2. Kuramsal Model Uyum indeksleri

iyi uyum KABUL edilebilir uyum Uyum Degerleri Uyum

x2/sd <2 3<x2/sd <5 1.687 iyi

RMSEA < 0.05 0.06 < RMSEA < 0.08 0.04 iyi

RMR < .050 .050 < RMR < .080 0.03 iyi

NFI > 0.95 0.90 < NFI <0.94 0.95 Kabul edilebilir
CFl >0.95 0.90 < CFI <0.95 0.98 iyi

IFI >0.95 0.90 < IFI <0.95 0.98 iyi

GFl >0.90 0.85 < GFI <0.89 0.97 iyi

AGFI > 0.90 0.85 < AGFI < 0.89 0.95 iyi

(Hu & Bentler, 1999; Simer, 2000; Tabachnick & Fidell, 2001; Kline, 2005)

Tablo 2’deki uyum indekslerine gére olusturulan modelin gerekli uyum 6élgitlerini sagladigi gorilmistir. Modelin
iyilik uyum indeksleri incelendiginde X2/sd = 1.68, RMSEA = .04, RMR = .03, CFl=. 98, IFl = .98, GFI=.97, AGFI= .95
degerlerinin mikemmel uyum (Byrne Barbara, 2010; Kline, 2015; Schumacker ve Lomax, 2004; Stimer, 2000;
Tabachnick ve Fidell, 2007), NFI= .95 (Meydan ve Sesen, 2011; Secer, 2013) degerinin ise kabul edilebilir uyum
gosterdigi saptanmistir. Diger bir ifadeyle kurulan teorik modelin elde edilen verilerle uyumlu oldugu ifade
edilebilir. Bununla birlikte degiskenler arasindaki yapisal esitliklere iliskin matematiksel model Tablo 3’te

verilmistir.
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Tablo 3. Ogretmen Stresinin Modeldeki Aracilik Etkisine iliskin Bulgular

Bootstrapping
%95 Giiven Arahigi

Katsayilar Carpimi

Etkiler Nokta Tahmini SH p Diisiik Yiksek
Dolayli Etki 24 .02 .000 .239 .119
Dogrudan Etki 21 .07 .000 722 .206
Toplam Etki 45 .07 .000 .023 .269

Tablo 3’teki bulgular incelendiginde, stresin, orgltsel sessizlik ve ise duyulan ilgi arasindaki iliskide kismi aracihk
roliiniin istatistiksel olarak anlamli oldugu saptanmistir. Bu bulgu dérdinci hipotezi dogrulamaktadir. Baska bir
ifadeyle, O0gretmenlerin Orgitsel sessizliginin, islerine duyduklar ilgileri (izerindeki toplam ve dogrudan
yordayiciligi arasindaki fark istatiksel olarak anlamli bulunmustur [(Dolayh Etki = .06; p = 00) ve % 95 Guven Aralig
(.239, .1192)].

TARTISMA ve SONUC

Ogretmenlerin érgiitsel sessizlik, stres ve ise duyulan ilgi algilarn arasindaki iliskiyi konu alan bu ¢alismada elde
edilen bulgular isiginda 6gretmenlerin ise duyulan ilgi algilarinin yiiksek oldugu sonucuna ulasiimistir. Bu sonug
arastirmaya katillan égretmenlerin islerine dair ilgili oldugunu ortaya koymaktadir. Ogretmenlerin 6rgiitsel
sessizlik algilari ile stres algilarinin ise disik seviyede oldugu ulasilan bir diger sonugtur. Calismadan elde edilen
bu sonuglar egitim sisteminin verimliligi adina umut vericidir. Egitim sisteminin énemli unsurlarindan biri olan
o6gretmenlerin islerine dair ilgililerinin yiksek olmasi streslerinin ve sessizlik algilarinin diisik olmasina sebep
olmus olabilir. Bilinmektedir ki isinden memnun olmayan 6gretmenler okullardaki calismalar veya faaliyetlere
dair fikir bildirmekten kaginacak bir tutum iginde olabilir. Bu sonug katilimcilarin verdigi cevaplardan yola gikarak
O0gretmenlerin 6rgltlerinde yani okullarinda sessizlik algilarinin disiik olmasindan dolayi fikirlerini beyan
ettiklerini kararlara katildiklarini gostermektedir. Ayrica ¢alismanin bulgulari neticesine 6gretmenlerin stres
diizeyinin disiik olmasi da manidar bir sonugtur. icinde bulundugumuz dénemin ¢alisma kosullari toplumun
egitim siteminden beklentileri, 6grenci ihtiyaglarinin her gegen giin farklilagsmasi gibi birgok unsur stres etkisi
yaratabiliyorken bu calisma sonucunda 6gretmenlerin stres diizeyinin disik olmasi sevindirici bir sonuctur.
Yapilmis olan diger calismalar incelendiginde bu sonuca benzer veya farkh sonuclara ulasildigi gorilmektedir (
Aydin,2016; Batmunkh, 2011; Cigcek-Saglam ve Yiksel, 2015; Dal, 2017; Dal ve Atanur-Baskan, 2018; Karaman,
2015; Kurudirek, 2016). Konu ile ilgili yapilan ¢alismalarda 6gretmenlerin orgiitsel sessizlik algilarinin distk ve
ortay dizeyde oldugu goérilmektedir (Cakal, 2016; Dascl, 2014; Kolay, 2012). Yapilmis olan calismalarda da
orgutsel sessizlige okulun iklimi, yéneticinin liderlik stili, 6gretmenlerin ¢alisma kosullari gibi farkli unsurlarin etki
ettigi gorulmistur (Alparslan, 2010; Ruglar, 2013; Kutlay, 2012; Algin, 2015; Bayram, 2010). Yapilan bu galisma
sonucunda O6gretmenlerin stres algisi da diisiik diizeydedir. Bu sonug egitim 6gretim hizmetleri adina olumlu
degerlendirilecek bir sonuctur. Yapilmis olan baska galismalar incelendiginde bu sonugla paralel sonuglara
ulasildigi gibi 6gretmenlerin stres dlizeyinin yiksek oldugu sonucuna ulasilan ¢alismalarda mevcuttur (Kyte, 1994;
Yamug ve Tiirker, 2015). Ogretmenlerin stres diizeyinin bircok degiskenler ilgili oldugu belirtilen calismalarda;

stres halinin dgretmenler (izerinde olumsuz etkisinin olacagi bir gercektir ( Baytak, 2015; Dak, 2019; Ozbas, 2019).
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Yapiimis olan bu c¢alismada orgltsel sessilizlik ve stres algisinin diisik olmasinin da bir sonucu olarak
degerlendirilebilecegimiz sekilde 6gretmenlerin islerine olan ilgileri yliksek olarak tespit edilmistir. Elci, Karabay
Erdilek, Alpkan ve Sener (2014) tarafindan yapilan galismada 6gretmenlerin orgitsel sessizlik algisinin disik
olmasi isten ayrilma niyetini duslirdiglint dolayisiyla da bu durumun ise duyulan ilgi algisini da arttiracagi
muhtemel sayilabilir. Tim bu hususlar géstermektedir ki arastirmada orgitsel sessizlik, stres ve ise duyulan ilgi
algilarina dair ulasilan sonuglarin alanda yapilan ¢alismalar ile benzerlikler ve farkliliklar icerdigini géstermektedir.
Ozellikle son yillarda egitim ortamlarindaki karmasik 6rgiit yapisi 6gretmenlerin stres duygusu yasamalarina
neden olmus olabilir. Is yasaminin yogunlugu toplumun egitim sisteminden beklentileri farklilasan yasam
standartlari 6gretmenlerin stres duygusunun artmasina ve bu durumda 6gretmenlerin 6rgiitsel olarak da sessizlik
egilimi gbstermesine neden olabilir. Bu durum 6gretmenlerin ise duyulan ilgilerinin beklenen seviyede olmasinin
onlinde de bir engel olarak kabul edilebilir. Fakat ¢calisma sonucunda katiimcilarin orgiitsel sessizlige ve strese
dair algilarinin disik, ise duyulan ilgi algilarinin yiksek olmasi 6gretmenlik toplumu olusturan nesillerin
yetistirilmesinde 6nemli etkisi olan bir meslegin bugiinii ve gelecegi adina olumlu degerlendirmeler yapmamiza

imkan veren bir durumdur.

Arastirmada orglitsel sessizlik, stres ve ise duyulan ilgi algilari arasindaki iliskiye yénelik yapilmis olan korelasyon
analizi neticesinde dgretmelerin 6rgiitsel sessizlik algisi arttikga stres algilari da artmaktadir. Orgiitsel sessizlik ve
stres algisi azaldik¢a ise duyulan ilgi algilarinin arttigi sonucuna ulasiimistir. Bu sonug¢ gostermektedir ki
O0gretmenlerin islerine dair ilgililerinin olabilmesi icin orgiitsel sessizlik ve stres algilarinin disik olmasi gereklidir.
Ozellikle &gretmenlerin stres algilarinin azalmasi ile érgiitsel sessizlik algilarinin da azalmasi beklenebilir. Bu
sayede Ogretmenlerin islerine olan ilgileri artacaktir. Elde edilen bu bulgular benzer degiskenlerin yer aldig
arastirma sonuglariyla da tutarlidir. Konu ile ilgili yapilan benzer galismalara gore orguitsel sessizlik algisi arttikca
tiikenmislik algisinin arttigi sonucuna ulasiimistir (Aktas ve Sahin, 2005). Orgiitsel sessizligin artmasinin okul igine
olumsuz etkilerinin olacagi bilinmektedir ( Ozgan ve Kilekgi, 2012). Ayrica okullarda yoneticilerin sergiledigi
yoneticilik tarzlari da 6rgutsel sessizlik Gzerinde etkilidir (Dasci, 2014). Demokratik ilkeleri temele alan liderlik
tarzlan orgutsel sessizligin ortaya ¢ikmasina engel olabilir. Ayrica 6gretmenlerin sessizlik algisinin artmasi stres
algisinin da artmasina neden olmaktadir. Konu ile ilgili okul idarecilerin miikemmeliyetci yaklasimlarinin stres
diizeyinin artmasina neden olabilecegi de belirtiimektedir (Baytak, 2015). Ayrica stres algisinin artmasi
dgretmenlerin is doyumu gibi bircok olumlu algisini da negatif yénde yordadigi da tespit edilmistir (Ozbas, 2019).
Ogretmenlerin rgiitsel sessizlik algisinin diisiik olmasi ise duyulan ilgi algisinin yiiksek olmasina neden olacaktir.
Egitimde verimlilik adina 6gretmenlerin islerine duyduklari ilgi 6nem arz etmektedir. Ayrica stres ile orgiitsel
sessizlik arasindaki iliski de bu anlamda énemlidir. ¢linkQi her iki degisken arasindaki korelasyon katsayisi
gostermektedir iki aralarinda pozitif yonlu bir iliski mevcuttur. Stres algisi arttikga 6rgitsel sessizlik algisi artacak
aksine stres algisi azaldikca da orglitsel sessizlik algisi azalacaktir. Dolaysiyla 6gretmenlerin islerine karsi ilgili
olmasi bekleniyorsa stres ve érgiitsel sessizlik algisini da dikkate almak gereklidir. Ogretmenlerin islerine ilgisinin

yiiksek olmasi egitimde verimlilik ve etkililik adina olumlu bir durum olarak degerlendirilebilir.

311



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 14, 2021

Arastirmada ki bir diger bulgu da, test edilen modelin miikemmel, iyi veya kabul edilebilir uyum degerlerine sahip
olmasidir. Ayrica 6gretmenlerin orgiitsel sessizlik, stres ve ise duyulan ilgi algilari arasindaki standartlastiriimis
regresyon katsayilari da anlamh bulunmustur. Arastirmanin kuramsal modelinde yer alan hipotezlerde bu asama
da test edilmistir. Standartlastirilmis regresyon katsayilarina gore orgitsel sessizligin stres lzerinde “.36”
diizeyinde bir yordama giiciine sahiptir. Bu sonug ile “Ogretmenlerin sahip olduklari érgiitsel sessizlik ile stres
algilari arasinda pozitif bir iliski vardir.” ifadesini iceren H1 hipotezi kabul edilmistir. Ogretmenlerin stres algilari,
ise duyulan ilgi algilari tizerinde “-.25” diizeyinde yordama giiciine sahiptir. Bdylece “Ogretmenlerin sahip
olduklari stres ile ise duyulan ilgi algilari arasinda negatif bir iliski vardir.” ifadesinin yer aldigi Hz hipotezi kabul
edilmistir. Modelde yer alan standartlastirilmis regresyon katsayilarina gore orgutsel sessizlik algilari ise duyulan
ilgi algilan tizerinde “-.21” diizeyinde bir yordama giiciine sahiptir. Yani “Ogretmenlerin sahip olduklari érgiitsel
sessizlik ile ise duyulan ilgi algilari arasinda negatif bir iliski vardir.” ifadesinin yer aldigi Hs hipotezi de kabul
edilmistir. Yapilan korelasyon analizinin ve modelde yer alan regresyon katsayisinin sonuglari kavramsal model
de yer alan hipotezleri dogrular sonuglarda olmasi beklenen bir durumdur. Ozellikle ise duyulan ilgi tizerine
orgutsel sessizligin beklenildigi gibi negatif etkisi 6gretmenlerin ise duyulan ilgi algilarinin ne derece 6nem arz
ettigini gbsteren ¢arpici bir sonugtur. Bu sonug géstermektedir ki kurum iginde karar alma siireglerinden faaliyet
sureclerine kadar fikir beyan etmekten kaginan, sorumluluk Ustlenmeyip sessizlesen 6gretmenler islerine ilgi
duymaktan uzaklasiyorlar. Ayrica ise duyulan ilgi algisinin stres algisi tarafindan yordama glici de gostermektedir
ki 6gretmenlerin islerine ilgi duyabilmeleri igin stres yasamaktan uzak olmalari énemli bir etkendir. Calisma
bulgulari neticesinde ulasilan bir diger sonug stres algisinin orgiitsel sessizlik ve ise duyulan ilgi algisi tizerinde
aracilik roltiniin oldugudur. Elde edilen bulgular gostermektedir ki orgiitsel sessizlik dogrudan ise duyulan ilgi
tizerinde etki yaratiyorken stres {izerinden dolayl olarak da etki yaratabiliyor. Orgiitsel sessizlik dogrudan “.21”
oraninda etki yaratabiliyorken bu oran tiikenmisligin aracilik etkisiyle “.24” diizeyinde gergeklesiyor. Stres
duygusu oOrgiitsel sessizlige pozitif yonde etki ederek ise duyulan ilgi Gzerindeki olumsuz etkisini
arttirabilmektedir. Bu durum stres algisinin 6gretmenlerin 6rgitsel sessizlik ile bireysel performans algilar
arasinda aracilik roliiniin oldugunu ortaya koymaktadir. Béylece “Ogretmenlerin sahip olduklari érgiitsel sessizlik
ve ise duyulan ilgi algilari arasindaki iliski de stres algisinin aracilik rolii vardir.” ifadesinin yer aldigi Hs hipotezi
kabul edilmistir. Goriilmektedir ki 6rglitsel sessizlik tek basina ise duyulan ilgiyi olumsuz yonde etkiliyorken stres

aracihgindan daha yiiksek bir oranda olumsuz yonde etki olusturabilmektedir.

Ele alinan degiskenler agisindan farkliliklar igermesi ve yapisal bir model ile ele alinmasi yoniyle ¢alismanin alana
katkilar saglayacagl umulmaktadir. Her arastirmada oldugu gibi elbette bu arastirmanin da bazi sinirliliklari var.
Arastirmaya katilan 8gretmenlerin sadece devlet okullarinda segilmesi bu ¢alisma igin bir sinirliliktir. Ozellikle 6zel
okullardaki galisma kosullarinin, is yogunlugu ve 6zliik haklar gibi unsurlarin devlet okullarina gore farklilik
icermesi nedeniyle Ozel okullarda gorev yapan dgretmenlerin gériislerinin alindigi bir baska calisma alana katki
saglayacaktir. Arastirmanin bir diger sinirliligi da calismaya sadece gonilli 6gretmenlerin dahil edilmis olmasidir.
Bu durum galismanin dis gegerliligini etkileyebilir. Bu nedenle arastirmaya katilmayan veya arastirmaya katilmak

istemeyen Ogretmenlerin varligi, ilgili 6lgme araglarina verilen yanitlarin farkli olabileceginin bir kanitidir. En
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onemli sinirliliklardan biri ¢calismada katilimcilarin Elazig ile sinirli olmasidir. Bu nedenle elde edilen bulgularin
genellenebilirligi, calisma grubunu olusturan benzer kosullarda ve cografyadaki katilimcilarla sinirlandiriimistir.
Calismanin katihmcilari farkli sehirlerin de dahil edilmesi ile birlikte genisletilebilir. Boylece elde edilen bulgularin
daha genellestirilebilir olmasi muhtemeldir. Ayrica bu arastirmada kullanilan 6lgme araglarinin (Orgiitsel Sessizlik
Olgegi, Stres Olgegi ve ise Duyulan ilgi Olcegi) 6gretmenlerin ilgili alandaki davranis, tutum ve inanglara iliskin
samimi ve icten degerlendirmelerini yansitacagl varsayimi da bir diger sinirhliktir. Bu dogrultuda nitel veri
toplama araglari kullanilarak karma yontem dogrultusunda benzer calismalarin yapilmasi 6nerilebilir. Bu

nedenlerledir ki arastirma sonuglarinin genellenmesinde arastirmanin belirtilen sinirlliklari dikkate alinmalidir.
ONERILER

Ogretmenlerin calisma hayatinda islerine karsi ilgili olmalari egitimin amaclarina ulasmasina katki
saglayacagindan hem orgltsel sessizlik hem de stres algisi olusturacak ortamlardan mimkin oldugunca uzak
durulmasi gereklidir. Ogretmenler okulun ilgili birimlerinden karar siireclerine dahil edilmeli, fikirlerini agik bir
sekilde beyan edecegi demokratik ortamlar olusturulmalidir. Bu sonugla birlikte 6gretmenlerin stres yasamasina
neden olacak faktorlerin en azindan okul ortaminda minimum diizeyde tutulmasi, 6gretmenlerin islerine ilgi

duymalari adina 6nemli olan bir diger konudur.
ETIK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlaller tarafima aittir.
Yazar(lar) Katki Orani: Yazarin bu makaleye katki orani %100'dar.
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