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ABSTRACT

Pandemic; is that an epidemic exceeds a certain region and affects all humanity. The coronavirus
case seen in Wuhan, China in the last months of 2019, Covid 19, spread around the world in a
short time and affected all faith. Due to Covid 19, formal education was suspended in most of the
countries and in our country and distance education was started. The purpose of this study is to
determine the opinions of social studies teachers on values education in the distance education
process. The research has been studied with the holistic multi-case study method, which is one of
the basic qualitative research methods. Maximum diversity sampling, one of the purposeful
sampling methods, was used in the study. In the 2020-2021 academic year, 15 social studies
teachers working in a city in the Central Anatolia Region in the fall term constitute the study
group of the research. The research data were collected using semi-structured interview forms
that consist of open-ended questions developed by the researcher. Content analysis method was
used in the analysis of the collected data. The findings obtained within the scope of the research
show that values education is not effective in social studies lessons conducted on online
platforms. During the distance education period, it was determined that social studies teachers
used character education, moral reasoning and value indoctrination approaches from values
education approaches in values education. It has been found that the biggest problem that social
studies teachers experience in values education is absenteeism, and parents have an indifferent
attitude towards values education. Suggestions were made at the point of providing family-
school-teacher cooperation and communication on online platforms and completing the
technological deficiencies of the students.
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INTRODUCTION

"Coronovirus 2019", namely Covid-19, is a respiratory disease. This disease, which affects people negatively
due to its high contagious rate, first appeared in Wuhan, China at the end of 2019. With its emergence, it has
negatively affected life all over the world and caused the death of thousands of people. The negativities
experienced required an isolated life for all people. Covid-19 was declared as a "Pandemic" by the World
Health Organization (WHO) on March 11, 2020. Pandemic, on the other hand, is an epidemic in which the
number of deaths and patients is very high as a result of diseases that spread globally. This epidemic causes
people to lose their immunity. Pandemic; the countries of the world, regardless of their nation, culture, belief,
region and social status; It has caused chaos, confusion and crisis in the economy, trade, health and social life
systems (T.C. Saglk Bakanligi, 2020; Can, 2020). In order to prevent the epidemic, physical distance, mask and
hand hygiene were defined as a standard practice by the World Health Organization and many health
authorities (World Health Organization (WHO), 2020; Hellewell, Abbott, Gimma, Bosse, Jarvis, Russell, Munday,
Kucharski, and Edmunds, 2020) Of course, this definition has permanently brought along some challenges and
changes in daily life. Educational institutions and schools were also directly affected by the epidemic, as they
host thousands of students. 1,576,021,818 students were affected by the process and schools and universities

in more than 188 countries suspended education (UNESCO, 2020).

According to official sources, the first coronavirus case in our country was seen on March 10, 2020. Due to the
increase in the number of cases and the measures taken, schools have been suspended for two weeks from
March 16, 2020 by the Ministry of National Education. However, the opening of schools was delayed for 1
month due to the increase in the rate of spread of the disease and the increase in the number of positive cases.
At the end of the 1-month period, schools were not opened again during the spring semester of 2020, and
distance education activities started. Distance Learning is a contemporary teaching method in which the
lessons can be taught simultaneously and asynchronously without time and space limits, the lectures can be
watched again, and information technologies are used actively (Valentine, 2002; Esen & Bas, 2017; Ekinci;
2017). On September 21, 2020, in the fall semester, face-to-face training started gradually. After the 16-20
November mid-term holiday, face-to-face education was not provided in schools due to the increasing
coronavirus cases, and distance education started for 18 million students by expanding the infrastructure of the
Education Informatics Network (EBA) in order to prevent the interruption of the lessons. The Ministry of
National Education has also established three separate channels: EBA TV Primary School, EBA TV Secondary
School and EBA TV High School. In the channels; Courses broadcast for primary, secondary and high schools are

20-25 minutes each and lessons continue throughout the day (Milli Egitim Bakanligi, 2020).

Societies carry their existing social, political and cultural patterns to the future with the existence of various
structures. One of these structures is values. Values add meaning to people's behavior and make them
understandable. For this reason, they are known with the words ethics, moral and morality. Because the belief

that something is desirable or not reveals values (Polat, 2010). In addition, values are of vital importance in
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terms of passing culture to future generations (Yaylaci & Beldag, 2015). In a society, if the values are not given
importance and the necessary sensitivity is not shown, it is very difficult for that society to survive (Kaplan,
2016). The values that ensure the continuity of culture and constitute the infrastructure of attitudes, which
consist of historical accumulations, are agreed acceptances, although they are abstract (Yazici, 2006). These
assumptions guide life patterns by organizing daily life. This guidance is in the form of directing the individual to
the good, the beautiful and the important in his preferences. Because values are the set of social, moral,
aesthetic and psychological beliefs and thoughts adopted by the society (Akbas, 2008; Yesil & Aydin, 2007;
Cengelci, Hanci, & Karaduman, 2013).

On the other hand, values should be handled with the ontological structure of human. At this point, the
existence of the individual as a human is the most important value and is referred to as the "humanity" value.
In short, being human is a value in itself. However, being human comes with certain responsibilities and rights.
It is possible to develop these rights and responsibilities at a regular and acceptable level in all living areas of
the postmodern world (Polat, 2010). Here, the purpose of values education is to teach social and universal
values to students within the scope of a specific plan and program, and enable them to contribute to the well-
being of the whole world (Ulusoy & Dilmag, 2016). However, it is possible to say that it is more difficult to teach
values today and to do this teaching permanently compared to previous years. Because the extremely rapid
change brought about by globalization has broken the straight line between the past and the future, and the
number of stimuli that affect and change values has increased. Indeed, values are not neutral. With the
emergence of new rising values, the current situation also changes (Polat, 2010). At this point, the acquisition
and internalization of values should be carried out by control mechanisms so as not to be left to coincidences
(Gomleksiz, 2007; Bayir, Kose, & Deveci, 2016). The education system is not just a structure that provides
academic knowledge, skills and behaviors. Its main task is to raise individuals who adopt basic values. The main
purpose of our education system is to integrate individuals with our values and competencies; to equip them
with the necessary knowledge, skills and behaviors. As a matter of fact, values are expressed as the sum of
principles that make up the perspective of curricula. Social studies lesson is a value education lesson because it
has a historical content, focuses on different cultures and people, and aims to raise responsible and effective

citizens (Yasar & Cengelci, 2012). Values and value teaching is an important issue in the Social Studies program.

Values in the Social Studies Curriculum are justice, giving importance to family unity, independence, peace,
scientificity, diligence, solidarity, sensitivity, honesty, aesthetics, equality, freedom, respect, love, responsibility,
savings, patriotism, and benevolence (Social Studies Curriculum, 2018) Of course, these values will become
functional with social studies teachers. In this context, the purpose of the study is to determine the views of
social studies teachers on values education during the COVID-19 distance education period. Within the scope of

this main purpose, answers were sought for the following sub-goals:

1. What are social studies teachers’ views on the effectiveness of values education in the process of distance

education?
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2. What are the methods and techniques social studies teachers use for values education?
3. What are the problems social studies teachers encounter in values education?

4. What are the val values and suggestions of social studies teachers for the training to be more effective?

METHOD

Research Pattern

This research was designed with the holistic multi-case study method, one of the basic qualitative research
methods. Qualitative research is important in determining how individuals make sense of the experiences they
have gained in the world they establish (Glesne, 2013). In qualitative research, researchers examine and
interpret the characteristics and formation process of events and phenomena. Case studies are a type of
research that seeks answers to why and how questions in studies conducted on a current situation (Creswell,
2020). In this study, this method was chosen because it focused on social studies teachers' experiences of

values education in the distance education process and how they interpret these experiences.

Working Group

In this study, maximum diversity sampling, one of the purposeful sampling methods, was used. In this sample,
the aim is to create a relatively small sample. In this sample, it is able to reflect the diversity of individuals who
can be a party to the researched problem at the maximum level (Yildirim & Simsek, 2011). At this point, while
determining the social studies teachers, the variables of age, gender, seniority, place of residence, and
education level were taken into consideration in the study. Thus, it was aimed to provide diversity in the
answers to the research problem. Accordingly, in the 2020-2021 academic year, 15 social studies teachers
working in a city in the Central Anatolia Region in the fall term constitute the study group of the research.

Personal information for social studies teachers is given in Table 1.

Table 1. Demographic information of Social Studies Teachers

Participants Age Gender Seniority Settlement Degree
K1 32 Female 7 Years Town BA
K2 28 Female 3 Years Village BA
K3 47 Male 22 Years City BA
K4 52 Female 27 Years City BA
K5 36 Male 8 Years City BA
K6 41 Male 19 Years Town BA
K7 38 Female 13 Years Town MA
K8 48 Female 23 Years City BA
K9 42 Male 19 Years City BA
K10 42 Male 16 Years Town BA
K11 33 Female 6 Years Town BA
K12 56 Male 30 Years City BA
K13 35 Female 10 Years Town MA
K14 43 Female 20 Years City BA
K15 30 Male 7 Years Village BA
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Data Collection Tools

The data of the research were collected with a semi-structured interview form consisting of open-ended
questions developed by the researcher. The interview form consists of two parts. In the first part, questions
about personal information are included. In the second part, there were semi-structured questions for the
purpose of the research.. A conceptual framework and a pool of questions were created to examine teachers'
views on values education during the COVID-19 pandemic in the interview forms created within the scope of
the study. The questions in the pool were asked to two experts working on qualitative research. Some
guestions were removed in line with the feedback received, and probes were added to some questions. The

questions were finalized with a revision made by two faculty members who are experts in their field.

Data Collection and Analysis

The research data were collected from the participants included in the study group with remote live connection
and phone calls due to the pandemic period between dates 04.01.2021 and 19.01.2021.. The interviews lasted
12-15 minutes. Participants were informed about the purpose and importance of the study, and they were
informed about the confidentiality of the answers. The responses received during the interviews were noted in
writing. Content analysis method was used in the analysis of the collected data. Content analysis is used in
“gathering similar data within the framework of certain themes and concepts and organizing and interpreting
them in a way that the reader can understand” (Yildirrm & Simsek, 2011, p.227). In the content analysis, first,
the raw data was carefully read. At the end of the reading, different expressions and repeated expressions
were determined. After these determinations, codes were created in line with the opinions of the participants.
Themes and sub-themes were created by bringing together the codes that are related to each other. The

participants were given codes as K1, P2...K15, and their opinions were directly conveyed.

At the point of ensuring validity and safety in qualitative research; credibility, confirmability, consistency and
transferability are important (Merriam, 2013). Detailed descriptions are included in the credibility of the
research. In order to ensure confirmability, two of the teachers in the study group were informed about the
findings and the result. Confirmation was obtained from the teachers by asking whether the findings and
results reflected the facts that the teachers wanted to tell. For the consistency of the research, the content and
face validity were obtained from the experts for the semi-structured form, which is the data collection tool. In
the research, the information of the study group, the data collection process and the analysis of the data were
explained in detail and transferability was ensured. In order to ensure the reliability of the research, intercoder
reliability data for the themes obtained were calculated. The codes, themes and sub-themes determined for
this were calculated with the formula of Miles and Huberman (1994) (Agreement/Agreement + Disagreement)

x 100. As a result of the calculation, a value of .89% was obtained.
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FINDINGS
1. Findings Regarding Sub-Problem

In the first sub-problem of the research, the views of social studies teachers on the effectiveness of values
education in the distance education process were examined. The findings were presented in the category of
effectiveness in the theme of values education, in line with the views of social studies teachers. The codes that
make up the theme and the direct views that make up the codes are also included. In this direction, Table 2

presents the views of social studies teachers on the effectiveness of values education in the distance education

process.
Table 2. What are His Views on the Effectiveness of Values Education?
Theme Category Codes F
Efficiency Ineffective 9
Values Education Effective 4
Partly Effective 2

What are your views on the effectiveness of values education in the distance education process? When the
answers given by social studies teachers to the question were examined, it was found that the teachers
answered as ineffective (9), effective (4) and partially effective (3). K13 explained its opinion on this category as
follows. “Unfortunately it was not very effective. | try to carry out values education in a short period of time
after the lesson or in subjects related to the lesson, but it is also insufficient. K4 said “I have been teaching for
many years. | had everything on right track at school, in the school environment. We were seeing bad behavior,
and giving importance to love, respect and tolerance alive. Now the students do not even turn on the camera, |
try to teach the subjects in the lessons. In short, it was not effective. K11 said “I conveyed the values to the
students attending the course through stories or videos within the subject. | think it was as effective as in

formal education. "

2. Findings Regarding Sub-Problem

The second sub-problem of the research is to determine the methods and techniques that social studies
teachers use in values education in the distance education process. The findings are gathered under three
themes, namely character education, moral reasoning and value indoctrination, and presented in Table 3 with

categories and codes. Teachers' opinions were also included directly.

Table 3. What are the Methods and Techniques They Use in Values Education?

Theme Category Codes
Family

Character Education Role Model Teacher
Environment

Moral Reasoning Discussion
Analysis Problem Solving
Advise

Value Suggestion Story
Empaty Video

(OB - W W NIWwUum
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What are the methods and techniques you apply in values education in the distance education process? When
the answers given by social studies teachers to the question were examined, it was seen that answers about
family (5), teacher (3), environment (3) were given in the sample person category in accordance with the values
education approaches. K6 coded teacher explained his opinion on this category as follows. “Like elders,
grandparents, uncles living in the family. | give homework to interview these people. What was the memory
that impressed you the most during the conversation you had with your family elders? | am asking questions.
We are talking live over the answers. " In the analysis category, teachers stated that they used the methods of
discussion (2), problem solving (3) and giving advice (3). The teacher coded K5 explained his opinion regarding
this category as follows: “Due to the limitations of distance education, | try to realize values education with
visuals and speeches. We show the image on the screen and discuss it on the image. " In the empathy category,
teachers stated that they used the story (4) and video (5) method. The K9 coded teacher explained his opinion
on this category as follows. “We did not have much time to implement values education. Only the values that
coincide with the outcomes of the curriculum were included verbally during the lesson, the story was told and

tried to be associated with daily life.

3. Findings Regarding Sub-Problem

The third sub-problem of the research aims to determine the problems experienced by social studies teachers
in values education in the distance education process. In order to achieve this aim, the answers of social studies
teachers were examined; three themes, family, course and student; three categories were reached, attitude,
time and individual. Themes and categories are presented in Table 4 together with the generated codes.

Teachers' opinions were also included directly.

Table 4. What are the Problems They Face in Values Education?

Theme Category Codes F
Family Attitude Indifference 4
Lesson Time Insufficient Course Hours 5
Readiness 4
Misconception 3
Student Individual Discontinuity 5
Lack of Emotion 4

They expressed the problems that social studies teachers experienced in the distance education process
regarding values education as indifference in the attitude category (4). This indifference is that families do not
pay enough attention to their children about lessons. K2 coded teacher explained his opinion on this category
as follows: “Children should turn off the phone and tablet and chat with family members. Especially if there are
elders in the family. Examples and conversations in daily life are more effective. But families don't do that
much. " In the time category, teachers stated that the course hours were less (5). K11 coded teacher explained
his opinion regarding this category as follows: “Apart from the effort to train the curriculum, to evaluate the
feedback received and to identify the deficiencies, extra time should be spent. Unfortunately, there is no time
left for that either. " In the individual category, teachers stated that students had readiness (4), misconceptions

(3), absenteeism (5) and lack of emotion (4). K14 coded teacher explained his opinion regarding this category as
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follows: “Due to the place where | work, students mostly do not attend classes. Sometimes | teach with 3 and
sometimes 4 students. The lack of internet and computers puts students in a difficult situation. Of course,
helping their families is extra. " K10 coded teacher explained his opinion as follows: “I want to be eye to eye
with my students. | want to explain most things by living. It was a problem not to see the facial expressions of
the students and sometimes not to perceive their reaction to the exemplary event. But especially in the 5th
grade, students had difficulties in learning the concepts about values. Although | made a statement, most
values remained abstract. " K6 coded teacher explained his opinion as follows: “The students had a shortage of
equipment. He attended the lesson from time to time. Because it is a crowded family, he uses the computer

with other siblings. In this case, we had a lot of trouble. "

4. Findings Regarding Sub-Problem

The fourth sub-problem of the research is what are the suggestions of social studies teachers for the realization
of values education more effectively in the distance education process. The suggestions reached in line with
the answers given by the teachers were grouped under three themes as reconciliation, awareness and digital,
and in three categories as immediate environment, continuity and example. Themes and categories are

presented in Table 5 together with the generated codes. Teachers' opinions were also included directly.

Table 5. What are the Values that Suggest Education to be more Effective?

Theme Category Codes f
Compromise Immediate School-Family-Teacher Cooperation 5
Environment
Awareness Continuity Project 2
Attendance 4
Short film 3
Digital Example Video 3
Animation 1

In order for values education to be more effective in distance education, social studies teachers stated that
school-parent-teacher cooperation (5) is necessary in the close environment category. K13 coded teacher
explained his opinion regarding this category as follows: “Communication between family, school and student
should be strong. Emotions that cannot be communicated face to face are conveyed to the student in this way.
Meetings should also be held with the family in the digital environment. " In the continuity category, teachers
stated that values education will be more effective with the projects (2) and attendance (4). The teacher coded
K18 explained his opinion regarding this category as follows: “I think that interactive projects are produced and
awareness is created in the digital environment. The involvement of students in projects, even digitally, will
make them more active. Unfortunately, in the Covid-19 period, educational activities are not the same as
before. " In the sample category, the teachers suggested that examples of values education could be presented
to students with short films (3), videos (3) and animation (1). The teacher coded K8 explained his opinion
regarding this category as follows: “Short films and videos are effective. They can get bored with long videos.

Even once a week, a short video can be watched and discussed. "
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CONCLUSION and DISCUSSION

The pandemic has caused fundamental changes in education, as in all areas of life. As in most of the countries,
distance education activities that started in our country have started to be implemented in a way to support
formal education. However, it is thought that this support will become the basis of education by forming the
basis of education in the future (Telli Yamamoto & Altun 2020; Can, 2020). The future of a society depends on
the ownership, application and realization of its values. (Social Studies Curriculum, 2018). The findings obtained
within the scope of the research show that values education is not effective in social studies lessons conducted
on online platforms. Despite the social presence in the classrooms, the transfer of emotions in the digital
environment could not be fully realized and empathy could not be achieved. It is possible to say that this

situation causes students to memorize values without internalizing them and try to apply them without feeling.

In the study, it was determined that social studies teachers used methods and techniques such as character
education, moral reasoning and value suggestion of value education approaches in the distance education
period. The results of the research are similar to the results of Yildirim and Caliskan (2018) and Bartan (2018)
and Baysal (2013) in the literature. This similarity is important in terms of showing that teachers fulfill their
responsibilities towards values education as in formal education. As a matter of fact, distance education is one
of the most useful methods to prevent education interruptions in crisis situations such as epidemic and war.
However, in this process, it is necessary to increase the attention paid to students and to increase the
psychological and social support as well as the academic content (Bozkurt & Sharma, 2020). If this situation is
not taken into account, the cognitive and affective difference between students may increase. A student who is
emotionally neglected is lacking in values, beliefs and preferences (Dilmag & Eksi, 2007). In times of crisis, such
as a pandemic, affective needs take precedence over pedagogical needs. During this period, students will
remember what they felt rather than what they learned (Bozkurt & Sharma, 2020). Based on the findings of the
research, it can be said that by using value education approaches, social studies teachers are trying to

contribute to the affective dimension of students and to guide them to success cognitively.

With the pandemic, for the first time, students and parents faced with the distance education system instead
of formal education. In this process, interruption of face-to-face education and curfews increased the
responsibilities of parents. Parents have come to the fore in the education of children (Erol & Erol, 2020). In
their research findings, teachers stated that parents displayed an uninterested attitude in terms of values
education. In line with this finding, it is possible to say that parents are not able to fully manage the process,
and they are not aware of what kind of change their children are faced with during the distance education
process. Because the teachers stated that they did not meet the expectations of the parents in solving the
problems encountered in values education. They stated that there should be cooperation between family,
school and teacher for a solution. The positive cooperation to be provided on various platforms will make it
possible to reach the desired values education goals in distance education. In the study of Yalar and Yelken

(2011), teachers expressed their views on family-teacher cooperation and student participation in order to
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improve value education. At this point, it can be said that the cooperation of parents, teachers and parents is a

necessity in distance education and value education.

In addition, social studies teachers stated that in order for values education to be more effective in distance
education, it is necessary to provide the opportunity for students to find the interest and empathy they need
with projects, short films presented to the whole classroom in digital media, videos and animations. Of course,
the realization of all these in a continuous and synchronized way depends on the infrastructure and equipment
required for distance education. Because the biggest problem teachers experience in values education is
students' absenteeism. The reasons for absenteeism are lack of device and problems with internet connection.
Yilmaz, Mutlu, Giiner, Doganay, and Yilmaz (2020) and Keles, Atay, and Karanfil (2020) also found that students
experienced the same problems in their studies. Based on the thought that the effect of pandemic may last for

a long time (Azevedo, Hasan, Goldemberg, Igbal & Geven, 2020), these needs of the students should be met.

RECOMMENDATIONS

In the light of the results obtained, the following suggestions can be made:

¢ Family-school-teacher cooperation should be established on various platforms for values education in
distance education.

¢ Parents should be informed about the psycho-social changes students experience in distance education.

¢ Support should be provided to complete the equipment that students lack for distance education.

¢ In order to meet the affective needs of students, activities should be carried out on various platforms outside

of class hours.
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COViD-19 PANDEMi SURECINDE SOSYAL BiLGILER OGRETMENLERiNIN DEGERLER
EGITIMINE YONELIK GORUSLERI

0z

Pandemi; bir salginin belirli bir bolgeyi asarak tiim insanligi etkilemesidir. 2019 yilinin son aylarinda
Cin’in Wuhan sehrinde gorilen koronavirls vakasi, Covid 19, kisa stirede diinya geneline yayilmis ve
tim inanligi etkilemistir. Covid 19 nedeniyle (lkelerin ¢cogunda ve Ulkemizde 6rgiin egitime ara
verilmis ve uzaktan egitime gegcilmistir. Gergeklestirilen bu arastirmanin amaci ise uzaktan egitim
surecinde sosyal bilgiler 6gretmenlerinin degerler egitimine yonelik goruslerini belirlemektir.
Arastirma temel nitel arastirma yontemlerinden biitlncil g¢oklu durum calismasi ydntemiyle
desenlenmigtir. Arastirmada, amach ornekleme yontemlerinden maksimum cesitlilik 6rneklemesi
kullanilmistir. 2020-2021 egitim &gretim yilinda, giiz déneminde i¢ Anadolu Bélgesi’nde bir ilde
gorev yapan 15 sosyal bilgiler 6gretmeni arastirmanin c¢alisma grubunu olusturmaktadir.
Arastirmanin verileri, arastirmaci tarafindan gelistirilen, agik ucglu sorulardan olusan yar
yapilandiriimis gorisme formlari ile toplanmistir. Toplanan verilerin analizinde, icerik analizi
yontemi kullaniimistir. Arastirma kapsaminda elde edilen bulgular, online platformlarda
gerceklestirilen sosyal bilgiler dersinde degerler egitiminin etkili olmadig yonindedir. Uzaktan
egitim doneminde, sosyal bilgiler 06gretmenlerinin degerler egitiminde, deger egitimi
yaklasimlarindan karakter egitimi, ahlaki muhakeme ve deger telkini yaklasimlarini kullandiklari
belirlenmistir. Sosyal bilgiler 6gretmenlerin degerler egitiminde yasadiklari en biyik sorunun
devamsizlik oldugu, degerler egitimi noktasinda ebeveynlerin ilgisiz bir tutum sergiledikleri
bulgusuna ulasilmistir. Aile-okul-6gretmen isbirligi ve iletisiminin online platformlarda saglanmasi,
ogrencilerin teknolojik eksikliklerinin tamamlanmasi noktasinda énerilerde bulunulmustur.

Anahtar kelimeler: Degerler, Degerler Egitimi, Uzaktan Egitim, Sosyal Bilgiler, Sosyal Bilgiler
Ogretmeni.
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GiRiS

“Coronovirlis 2019” yani Covid-19, bir solunum vyolu hastaligidir. Bulasici hizinin oldukga yiiksek olmasi
nedeniyle insanlari olumsuz olarak etkileyen bu hastalik, ilk olarak 2019 yili sonunda Cin’in Wuhan sehrinde
ortaya ¢ikmistir. Ortaya ¢cikmasiyla birlikte tim diinyada yasami olumsuz etkilemis ve binlerce insanin 6limine
neden olmustur. Yasanan olumsuzluklar, tim insanlar igin izole bir yasami gerektirmistir. Covid-19, 11 Mart
2020 tarihinde Diinya Saghk Orgitii (DSO) tarafindan “Pandemi” olarak ilan edilmistir. Pandemi ise kiiresel
olarak yayilim gosteren hastaliklar sonucunda 6lim ve hasta sayisinin ¢ok yiksek oldugu salgindir. Bu salgin
insanlarin dokunulmazliklarini kaybetmesine neden olur. Pandemi; millet, kiltir, inang, bolge ve sosyal statliye
bagli olmaksizin diinya ilkelerinin; ekonomi, ticaret, saglk ve sosyal hayat sistemlerinde kaos, karmasa ve kriz
yasanmasina neden olmustur. Bu krizleri azaltmak igin tim Ulkeler acil ve radikal kararlar alarak uygulamaya
baslamislardir (T.C. Saglik Bakanligi, 2020; Can, 2020). Salginin énlenmesi icin ilk etapta Diinya Saghk Orgiitii ve
bircok saglik otoritesi tarafindan fiziksel mesafe, maske ve el hijyeni standart bir uygulama olarak
tanimlanmistir (World Health Organization (WHO), 2020; Hellewell, Abbott, Gimma, Bosse, Jarvis, Russell,
Munday, Kucharski, and Edmunds, 2020) Elbetteki bu tanimlama glinlik yasamda bazi zorluklari ve degisiklikleri
kalici olarak beraberinde getirmistir. Egitim kurumlari ve okullar da binlerce 6grenciyi blinyesinde barindirdigi
icin salgindan dogrudan etkilenmistir. 1.576.021.818 6grenci suregten etkilenmis, 188’den fazla lilkede okullar

ve Universiteler egitime ara vermistir (UNESCO, 2020).

Resmi kaynaklara gore tlkemizde ilk koronaviriis vakasi 10 Mart 2020 tarihinde gorialmustir. Vaka sayisindaki
artis ve alinan dnlemler nedeniyle Milli Egitim Bakanligl tarafindan 16 Mart 2020 tarihinden itibaren iki hafta
sireyle okullar tatil edilmistir. Ancak hastaligin yayilma hizinin artmasi ve pozitif vaka sayisindaki artis nedeniyle
okullarin agilmasi 1 ay stireyle ertelenmistir. 1 aylik stire sonunda ise okullar 2020 yili bahar déneminde
boyunca bir daha agilmamis, uzaktan egitim faaliyetleri baslamistir. Uzaktan egitim; zaman ve mekan siniri
olmadan, es zamanli-es zamansiz sekilde derslerin islenebildigi, islenilen derslerin tekrar izlenebildigi, bilgi
teknolojilerinin aktif bir sekilde kullanildigl cagdas bir 6gretim yontemidir (Valentine, 2002; Esen ve Bas, 2017;
Ekinci, 2017). 21 Eylal 2020 tarihinde, gliz doneminde, ise yiz yiize egitim asamali ve seyreltilmis olarak
baglamistir. 16-20 Kasim ara tatili sonrasinda ise artan coronoviriis vakalari nedeniyle okullarda yiiz ylze egitim
yapilmamis, derslerin aksamamasi igin Egitim Bilisim Agi (EBA)'nin altyapisini genisleterek 18 milyon 6grenci igin
uzaktan egitime baslamistir. Milli Egitim Bakanligi ayrica EBA TV ilkokul, EBA TV Ortaokul ve EBA TV Lise olarak
Ug ayri kanal kurmustur. Kanallarda; ilkokul, ortaokul ve liseler igin ders yayinlari 20-25’er dakikadir ve giin boyu

dersler devam etmistir (Miili Egitim Bakanlhigi, 2020).

Uzaktan veya ylizylize yapilan derslerde amag toplumda var olan sosyal, siyasal ve kiiltlrel yapiyi ¢esitli unsurlar
ile gelecege tasimaktir. Bu unsurlardan biri de degerlerdir. Degerler insanlarin davranislarina anlamlar yiklerek
davranislari anlasilr kilarlar. Bu nedenle etik, moral ve ahlak kelimeleri ile anilirlar. Clinki bir seyin arzu
edilebilir ya da arzu edilemez oldugu hakkindaki inanci degerler ortaya koyar (Polat, 2010). Ayrica degerler,

kiltirin gelecek nesillere aktariimasi agisindan hayati 6Gneme sahiptir (Yaylaci ve Beldag, 2015). Bir toplumda
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degerlere 6nem verilmiyor ve gerekli hassasiyet gosterilmiyorsa o toplumun varli§ini siirdiirmesi de oldukga
zordur (Kaplan, 2016). Tarihi birikimlerden olusarak kdltirin devamhhigini saglayan, tutumlarin alt yapisini
olusturan degerler, soyut olmasina ragmen (izerinde goéris birligine varilan kabullerdir (Yazici, 2006). Bu
kabuller glinlik hayati organize ederek yasam orintilerine rehberlik ederler. Bu rehberlik bireyi tercihlerinde
iyiye, glizele, 6nemli olana yonlendirme seklinde olur. Cuinki degerler toplum tarafindan benimsenen sosyal,
ahlaki, estetik ve psikolojik inang ve dislnceler butlinidir ( Akbas, 2008; Yesil ve Aydin, 2007; Cengelci, Hanci

ve Karaduman, 2013).

Diger taraftan degerler, insanin ontolojik yapisi ile de ele alinmalidir. Bu noktada bireyin insan olarak var olmasi
en 6nemli degerdir ve “insanlk” degeri olarak anilir. Kisacasi insan olmak basl basina bir degerdir. Ancak insan
olmak belirli sorumluklari ve haklari da beraberinde getirir. Bu hak ve sorumluluklarin postmodern diinyanin
tiim yasam alanlarinda dizenli ve kabul edilebilir diizeyde olusup gelismesi degerler egitimi ile mimkindir
(Polat, 2010). iste degerler egitiminin amaci, belirli bir plan ve program kapsaminda égrencilere toplumsal ve
evrensel degerleri 6greterek tim diinyanin iyiligine katkida bulunmalarini saglamaktir (Ulusoy ve Dilmag, 2016).
Ancak giinimiizde degerlerin 6gretilmesinin ve kalict bir hal almasinin gegmis yillara gére daha zor oldugunu
soylemek mimkiindir. Cinkl kiiresellesmenin getirdigi asiri hizli degisim, gegcmis ile gelecek arasinda diz
seyreden ¢izgiyi kirmis, degerleri etkileyen ve degistiren uyaranlarin sayisini artmistir. Nitekim degerler notr
degildir. Yikselen yeni degerlerin ortaya ¢ikmasiyla birlikte mevcut durum da degismektedir (Polat, 2010). Bu
noktada degerlerin kazanilmasi ve igsellestirilmesi rastlantilara birakilmayacak sekilde kontrol mekanizmalari
tarafindan gergeklestirilmelidir (G6mleksiz, 2007; Bayir, Kése ve Deveci, 2016). Egitim sistemi sadece akademik
bilgi, beceri ve davranislari kazandiran bir yapi degildir. Asli gorevi, temel degerleri benimsemis bireyler
yetistirmektir. Egitim sistemimizin temel amaci da bireyleri degerlerimiz ve yetkinliklerle bitinlestirmek;
gerekli bilgi, beceri ve davraniglarla donatmaktir. Nitekim degerler, 6gretim programlarinin perspektifini
olusturan ilkeler toplami olarak ifade edilmektedir. Sosyal bilgiler dersi, tarihsel icerige sahip olmasi, farkli
kiltdrleri ve insanlari konu almasi, sorumlu ve etkin vatandas yetistirme amaci tasimasi nedeniyle deger egitimi
dersidir (Yasar ve Cengelci, 2012). Sosyal bilgiler programinda degerler ve deger 68retimi 6nemle lzerinde
durulan bir konudur. Sosyal Bilgiler Dersi Ogretim Programi’nda yer alan degerler; adalet, aile birligine dnem
verme, bagimsizlik, baris, bilimsellik, caliskanlik, dayanisma, duyarliik, dariastlik, estetik, esitlik, 6zgtrlik,
saygl, sevgi, sorumluluk, tasarruf, vatanseverlik, yardimseverliktir (Sosyal Bilgiler Dersi Ogretim Programi, 2018)
Elbette ki budegerler sosyal bilgiler 6gretmenleri ile islevsel hale gelecektir. Bu kapsamda arastirmanin amaci
COVID-19 uzaktan egitim déneminde sosyal bilgiler 6gretmenlerinin degerler egitimine yénelik gorislerini
belirlemektir. Bu ana amag¢ kapsaminda su alt amaglara cevap aranmistir: Uzaktan egitim sirecinde sosyal
bilgiler 6gretmenlerinin;

1.Degerler egitiminin etkililigine yonelik gorisleri nelerdir?

2. Degerler egitimine yonelik uyguladiklari yontem ve teknikler nelerdir?

3.Degerler egitiminde yasadiklari sorunlar nelerdir?

4.Degerler egitimin daha etkili olmasi igin onerileri nelerdir?
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YONTEM

Arastirma Deseni

Gergeklestirilen bu arastirma temel nitel aragtirma yontemlerinden bitincil ¢oklu durum galismasi yontemiyle
desenlenmistir. Nitel arastirmalar, bireylerin kurduklar diinya igerisinde kazandiklari deneyimleri nasil
anlamlandirdiklarini belirlemesi yéniinden énem tasir (Glesne, 2013). Nitel arastirmalarda arastirmacilar olay ve
olgularin niteliklerini ve olusum sirecini inceleyerek yorumlar. Durum galismalari ise glincel bir duruma yonelik
gerceklestirilen arastirmalarda nigin ve nasil sorularina cevap arayan arastirma tiridar (Creswell, 2020). Bu
arastirmada, sosyal bilgiler 6gretmenlerinin uzaktan egitim sirecinde, degerler egitimi deneyimlerine ve bu

deneyimleri nasil yorumladiklarina odaklanildigi igin bu yontem tercih edilmistir.

Calisma Grubu

Aastirmada, calisma grubu olusturulurken amach 6rnekleme yéntemlerinden maksimum cesitlilik 6rneklemesi
kullanilmigtir. Bu 6rneklemde amag goreli olarak kigik bir 6rneklem olusturmaktir. Olusturulan bu érneklemde
arastirilan probleme yonelik taraf olabilecek bireylerin gesitliligini maksimum derecede yansitabilmektir
(Yildirim ve Simsek, 2011).Bu noktada arastirmada sosyal bilgiler 6gretmenleri belirlenirken yas, cinsiyet, kidem,
yerlesim yeri, egitim dlzeyi degiskenleri dikkate alinmistir. Boylece arastirmanin problemine yonelik cevaplarda
cesitliligi saglamak amaclanmistir. Buna gére 2020-2021 egitim 6gretim yilinda, giiz déneminde i¢ Anadolu
Bolgesi'nde bir ilde gorev yapan 15 sosyal bilgiler 6gretmeni arastirmanin ¢alisma grubunu olusturmaktadir.

Sosyal bilgiler 6gretmenlerine yonelik kisisel bilgiler Tablo 1’de verilmistir.

Tablo 1. Sosyal Bilgiler Ogretmenlerine Ait Demografik Bilgiler

Katilimcilar Yas Cinsiyet Kidem Yerlesim Yeri Egitim Diizeyi
K1 32 Kadin 7 yil ilce Lisans
K2 28 Kadin 3yil Koy Lisans
K3 47 Erkek 22 yil il Lisans
K4 52 Kadin 27 yil il Lisans
K5 36 Erkek 8 yil il Lisans
K6 41 Erkek 19 yil ilce Lisans
K7 38 Kadin 13 yil ilce Ylksek Lisans
K8 48 Kadin 23 yil il Lisans
K9 42 Erkek 19 yil il Lisans
K10 42 Erkek 16 yil ilce Lisans
K11 33 Kadin 6 yil ilge Lisans
K12 56 Erkek 30 yil il Lisans
K13 35 Kadin 10 yil ilge Ylksek Lisans
K14 43 Kadin 20yl il Lisans
K15 30 Erkek 7yl Koy Lisans

Veri Toplama Araglari

Arastirmanin verileri, arastirmaci tarafindan gelistirilen, agik uglu sorulardan olusan yari yapilandiriimis
goriasme formu ile toplanmistir. Gorlisme formu iki bélimden olusmustur. Birinci bolimde kisisel bilgilere

yonelik sorulara yer verilmistir. ikinci bélimde ise arastirmanin amacina yénelik yari yapilandirilmis sorular yer
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almigtir. Arastirma kapsaminda olusturulan gorisme formunda 6gretmenlerin COVID-19 pandemi dénemindeki
degerler egitimine iliskin gorlslerini inceleme amaci ile kavramsal ¢ergeve ve soru havuzu olusturulmustur.
Havuzda yer alan sorular nitel arastirmalar konusunda calismalar yapan iki uzmana sorulmustur. Alinan
donutler dogrultusunda tekrara neden olabilecegi icin bazi sorular gikarilmis, ifadeler agik ve anlasilir hale
getirilmis, bazi sorulara da sondalar eklenmistir. Sorulara alaninda uzman iki 6gretim Uyesi tarafindan yapilan

revizyon ile son hali verilmistir.

Verilerin Toplanmasi ve Analizi

Arastirma verileri, pandemi déneminde olunmasi nedeniyle, ¢alisma grubuna dahil olan katihmcilardan
04.01.2021- 19.01.2021. tarihleri arasinda, uzaktan canl baglanti ve telefon gorlismeleri ile toplanmistir.
Gortismeler 12-15 dakika sdrmustir. Katiimcilara g¢alismanin amacinin ve 6nemi hakkinda bilgilendirme
yapilmis, yanitlarin gizliligi konusunda bilgi verilmistir. Gorlismeler esnasinda alinan cevaplar yazili olarak not
edilmistir. Toplanan verilerin analizinde, igerik analizi yéntemi kullanilmistir. igerik analizi, “birbirine benzeyen
verileri belirli temalar ve kavramlar cercevesine bir araya getirme ve okuyucunun anlayabilecegi bicimde
diizenlenerek yorumlanmada” kullanilmaktadir (Yildirim ve Simsek, 2011, 5.227). icerik analizinde ilk olarak ham
veriler dikkatle okunmustur. Okuma sonunda farkli ifadeler ve tekrarlanan ifadeler belirlenmistir. Bu
belirlemelerin ardindan katilimcilarin gérisleri dogrultusunda kodlar olusturulmustur. Birbiri ile iligkili olan
kodlar bir araya getirilerek temalar ve alt temalar olusturulmustur. Katihmcilara K1, K2...K15 seklinde kodlar

verilmis, gorisleri dogrudan aktarilirmigtir.

Nitel arastirmalarda gecgerlik ve gilivenligi saglama noktasinda; inandiricilik, teyit edilebilirlik, tutarhk,
aktarilabilirlik 6nemlidir (Merriam, 2013). Arastirmanin inandiriciigl noktasinda ayrintili betimlemelere yer
verilmistir. Teyit edilebilirligin saglanmasi amaciyla ¢alisma grubunda yer alan 6gretmenlerden iki tanesine
ulasilan bulgular ve sonug hakkinda bilgi verilmistir. Bulgu ve sonuglarin 6gretmenlerin anlatmak istedikleri
gercekleri yansitip yansitmadigi sorularak 6gretmenlerden teyit alinmistir. Arastirmanin tutarhigl icin veri
toplama araci olan yar yapilandiriimis form icin uzmanlardan kapsam ve goriinis gecerligi alinmistir.
Arastirmada ¢alisma grubuna ait bilgiler, verilerin toplanma siireci ve verilerin analizi ayrintili olarak agiklanarak
aktarilabilirlik saglanmistir. Arastirmanin givenirliginin saglanmasi amaciyla elde edilen temalara yonelik
kodlayicilar arasi glvenirlik verisi hesaplanmistir. Bunun igin belirlenen kodlar, tema ve alt temalar Miles ve
Huberman’in (1994) (Gorus birligi/Gorus Birligi + Gorus Ayrihgl) x 100 formill ile hesaplanmistir. Hesaplama

sonucunda %.89 degeri elde edilmistir.
BULGULAR

1.Alt Probleme Yonelik Bulgular

Arastirmanin birinci alt probleminde uzaktan egitim slrecinde sosyal bilgiler 6gretmenlerinin degerler
egitiminin etkililigine yonelik gorusleri incelenmistir. Elde edilen bulgular, sosyal bilgiler 6gretmenlerinin

gorisleri dogrultusunda, deger egitimi temasinda etkililik kategorisinde sunulmustur. Temayi olusturan kodlar
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ve kodlari olusturan dogrudan gorislere de yer verilmistir. Bu dogrultuda Tablo 2’de sosyal bilgiler
o6gretmenlerinin uzaktan egitim siirecinde degerler egitiminin etkililigine yonelik gérusleri verilmistir.

Tablo 2. Degerler Egitiminin Etkililigine Yonelik Gorisleri Nelerdir?

Tema Kategori Kodlar f
Etkililik Etkisiz 9

Deger egitimi Etkili 4
Kismen etkili 2

Uzaktan egitim sirecinde degerler egitiminin etkililigine yonelik gérusleriniz nelerdir? sorusuna sosyal bilgiler
ogretmenlerinin verdikleri cevaplar incelendiginde, 6gretmenlerin etkisiz (9), etkili (4) ve kismen etkili oldugu(3)
yoniinde cevap verdigi ortaya ¢ikmistir. Bu kategoriye iliskin K13 gorlsiini soyle agiklamistir. “Maalesef gok
etkili olmadi. Degerler egitimini dersten arta kalan zamanda ya da ders ile alakali konularda kisa bir zaman
diliminde gergeklestirmeye c¢alisiyorum ama o da yetersiz.” K4 “Uzun yillardir 6gretmenlik yapiyorum. Okulda,
okul ortaminda her seyi rayina oturtmustum. Kot davraniglari, sevgiyi, sayglyi, hosgoriyl canl olarak goériyor
ve uyguluyorduk. Simdi kamera bile agmiyor 6grenciler, derslerde konulari yetistirmeye calisiyorum. Kisacasi
etkili olmadi.” K11 “Derse devam eden 6grencilere degerleri konu icerisinde hikayeler veya videolar ile

aktardim. Bence 6rgin egitimdeki gibi etkili oldu.”

2.Alt Probleme Yonelik Bulgular

Arastirmanin ikinci alt problemi uzaktan egitim slrecinde sosyal bilgiler 6gretmenlerinin degerler egitiminde
uyguladiklari yontem ve tekniklerin neler oldugunu belirlemeye ydneliktir. Ulasilan bulgular karakter egitimi,
ahlaki muhakeme ve deger telkini temalari olmak tizere (¢ temada toplanmis, olusturulan kategori ve kodlar ile

Tablo 3’te sunulmustur. Ogretmen goériislerine de dogrudan yer verilmistir.

Tablo 3. Degerler Egitiminde Uyguladiklari Yontem ve Teknikler Nelerdir?

Tema Kategori Kodlar

Aile
Karakter Egitimi Ornek Kisi Ogretmen
Cevre

Ahlaki Muhakeme Tartisma
Analiz Problem Cozme
Ogiit verme

Deger Telkini Hikaye
Empati Video

(Sl - W wNWwUu=

Uzaktan egitim siirecinde degerler egitiminde uyguladiginiz yontem ve teknikler nelerdir? Sorusuna sosyal
bilgiler 6gretmenlerinin verdikleri cevaplar incelendiginde degerler egitimi yaklasimlarina uygun olarak 6rnek
kisi kategorisinde aile (5), 6gretmen (3), cevre (3) ile ilgili cevaplarin verildigi goriilmistir. Bu kategoriye iliskin
K6 kodlu 6gretmen gorlisini soyle agiklamistir. “Ailede yasayan blylkler, dedeler, nineler, amcalar gibi. Bu
kisiler ile roportaj yapmalari icin 6dev veriyorum. Aile blyukleriniz ile yaptiginiz sohbette sizi en ¢ok etkileyen
anisi ne idi? Sorusunu soruyorum. Cevaplar (zerinden canli yayinda konusuyoruz.” Analiz kategorinde
O0gretmenler tartisma (2), problem ¢ézme (3) ve 6giit verme (3) yontemlerini kullandiklarini belirtmislerdir. Bu

kategoriye iliskin K5 kodlu 6gretmen gorisiini soyle agiklamistir. “Uzaktan egitimin getirdigi kisitlamalar nedeni
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ile gorseller ve konugmalarla degerler egitimini gerceklestirmeye ¢alisiyorum. Gorseli ekranda gosterip goérsel
Uzerinde tartisiyoruz.” Empati kategorisinde Ogretmenler hikaye (4) ve video (5)yontemini kullandiklarini
belirtmislerdir. Bu kategoriye iliskin K9 kodlu 6gretmen goértsini soyle aciklamistir. “Degerler egitimini
uygulayacak zaman dilimimiz ¢ok olmadi. Sadece miifredat kazanimlari ile 6rtlisen degerlere ders esnasinda

sozIU olarak yer verildi, hikaye anlatildi ve glindelik hayatla iliskilendirilmeye ¢ahsildi.”

3.Alt Probleme Yo6nelik Bulgular

Arastirmanin Uglnci alt problemi uzaktan egitim stirecinde sosyal bilgiler 6gretmenlerinin degerler egitiminde
yasadiklari sorunlarin belirlenmesini amaglamaktadir. Bu amaca ulagsmak icin sosyal bilgiler 6gretmenlerinin
cevaplari incelenmis; aile, ders ve 6grenci olmak Uzere (¢ temaya; tutum, zaman ve bireysel olmak lzere Ug
kategoriye ulasiimistir. Tema ve kategoriler olusturulan kodlar ile birlikte Tablo 4’te sunulmustur. Ogretmen
gorislerine de dogrudan yer verilmistir.

Tablo 4. Degerler Egitiminde Yasadiklari Sorunlar Nelerdir?

Tema Kategori Kodlar
Aile Tutum ilgisizlik
Ders Zaman Ders saati az

Hazirbulunugluk

Kavram Yanilgisi
Ogrenci Bireysel Devamsizlik

Duygu Eksikligi

E N B VS I S O S )

Uzaktan egitim siirecinde sosyal bilgiler 6gretmenlerinin degerler egitimine yonelik yasadiklari sorunlari tutum
kategorisinde ilgisizlik (4) olarak ifade etmislerdir. Bu ilgisizlik ise ailelerin ¢ocuklarina karsi ders konusunda
yeterince ilgilenmedikleri seklindedir. Bu kategoriye iliskin K2 kodlu 6gretmen gorisiini soyle agiklamistir.
“Telefon ve tableti kapatip aile Uyeleri ile sohbet etmeli ¢ocuklar. Ailede aile biyikleri varsa 6zellikle. Ginliik
hayattaki 6rnekler, konusmalar daha etkili olur. Ama aileler bunu pek yapmiyor.” Zaman kategorisinde
Ogretmenler ders saatinin az (5) oldugunu belirtmislerdir. Bu kategoriye iliskin K11 kodlu 6gretmen goriisiinu
soyle aciklamistir. “Mifredati yetistirme cabasi, alinan doénitleri degerlendirme ve eksikleri belirlemenin
haricinde fazladan zaman ayirmak gerekir. Maalesef buna da zaman kalmiyor.” Bireysel kategorisinde
ogretmenler 6grencilerin hazirbulunusluk (4), kavram yanilgisi yasadiklarini (3), devamsizlik yaptiklarini (5) ve
duygu eksikligi (4) yasadiklarini ifade etmislerdir. Bu kategoriye iliskin K14 kodlu 6gretmen gorisini soyle
aciklamistir. “Calistigim yer itibariyle 6grenciler cogunlukla derse katilmiyor. Bazen 3 bazen de 4 68renci ile ders
yaplyorum. internet ve bilgisayar eksikligi 6grencileri zor durumda birakiyor. Tabi ailelerine yardim etmeleri de
ekstra.” K10 kodlu 6gretmen gériisiini sdyle agiklamistir. “Ogrencilerimle géz géze olmak istiyorum. Yasayarak
anlatmak istiyorum ¢ogu seyi. Ogrencilerin yiiz ifadelerini gdrememek, drnek olaya verdikleri tepkiyi bazen
algilayamamak sikinti oldu. Ama o0zellikle 5. Sinifta degerlere yonelik kavramlari 6grenmede 6grenciler
zorladilar. Her ne kadar acgiklama yapsam da soyut kaldi ¢ogu deger.” K6 kodlu 6gretmen gorisini soyle
aciklamistir. “Ogrencilerin techizat sikintisi oldu. Zaman zaman derse katildi. Kalabalik aile oldugu icin diger

kardeslerle birlikte kullaniyor bilgisayari. Bu durumda bayagi zorlandik.”
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4.Alt Probleme Yonelik Bulgular

Arastirmanin dordiinci alt problemi, uzaktan egitim siirecinde degerler egitiminin daha etkili gergeklestirilmesi
icin sosyal bilgiler 6gretmenlerinin 6nerilerinin neler oldugu yéniindedir. Ogretmenlerin verdikleri cevaplar
dogrultusunda ulasilan 6neriler; uzlasma, farkindalik ve dijital olmak lizere (¢ temada, yakin gevre, streklilik ve
ornek olmak Uzere U¢ kategoride toplanmistir. Tema ve kategoriler olusturulan kodlar ile birlikte Tablo 5’te

sunulmustur. Ogretmen gériislerine de dogrudan yer verilmistir.

Tablo 5. Degerler Egitimin Daha Etkili Olmasi icin Onerileri Nelerdir?

Tema Kategori Kodlar f
Uzlasma Yakin Cevre Okul-Aile-Ogretmen isbirligi 5
Farkindalik Sureklilik Proje 2
Derse Devam 4
Kisa Film 3
Dijital Ornek Video 3
Anime 1

Uzaktan egitimde degerler egitiminin daha etkili olmasi igin sosyal bilgiler 6gretmenleri; yakin cevre
kategorisinde okul-aile-6gretmen isbirliginin (5) gerekli oldugunu belirtmislerdir. Bu kategoriye iliskin K13 kodlu
O0gretmen gorusini soyle agiklamistir. “Aile, okul, 6grenci arasinda iletisim gligli olmali. Ylz yize iletilemeyen
duygular bu sekilde 6grenciye iletilmis olur. Dijital ortamda aile ile de goriismeler yapilmal.” Sdreklilik
kategorisinde 6gretmenler, degerler egitiminin gerceklestirilecek olan projeler (2) ve derse devam (4) ile daha
etkili olacagini belirtmislerdir. Bu kategoriye iliskin K18 kodlu 6gretmen gorisiini soyle agiklamistir. “Etkilesimli
projeler Uretilip dijital ortamda farkindalik yaratilir diye diisiiniiyorum. Ogrencilerin projelerde dijital de olsa yer
almasi onlari daha aktif hale getirecektir. Maalesef Covid-19 doneminde egitim faaliyetleri eskisi gibi olmuyor.”
Ogretmenler, 6rnek kategorisinde kisa film (3), video (3) ve anime(1) ile 6grencilere degerler egitimi ile ilgili
orneklerin sunulabilecegi onerisinde bulunmuslardir. Bu kategoriye iliskin K8 kodlu 6gretmen gorisiinii soyle
aciklamistir. “Kisa film ve videolar etkili olur. Uzun siiren videolardan sikilabilirler. Haftada bir giin de olsa kisa

bir video izleyip tzerine tartisma yapilabilir.”

TARTISMA ve SONUC

Pandemi, yasamin tiim alanlarda oldugu gibi egitim alaninda da kokli degisimlere neden olmustur. Pandemi
sirecinde, dlkelerin ¢ogunda oldugu gibi lGlkemizde de baslayan uzaktan egitim faaliyetleri 6rgiin egitimi
desteleyecek sekilde uygulanmaya baslanmistir. Ancak bu destegin ilerleyen sirecte egitimin temelini
olusturarak birincil duruma gelecegi de disliniimektedir (Telli Yamamoto ve Altun 2020; Can, 2020). Bir
toplumun gelecegi ise degerlerine sahip ¢ikmasi, uygulamasi ve hayata gegirmesine baghdir (Sosyal Bilgiler
Ogretim Programi, 2018). Arastirma kapsaminda elde edilen sonuclar dogrultusunda, online platformlarda
gerceklestirilen sosyal bilgiler dersinde, degerler egitiminin etkili olmadigl sonucuna ulasiimistir. Clinkd; dijital
siniflarda sosyal buradalik saglanmasina karsin, duygu aktarimi tam olarak gercgeklestiriiememis ve empati
duyma saglanamamistir. Bu durumun ise 6grencilerin degerleri i¢sellestirmeden ezberlemelerine, hissetmeden

uygulamaya calismalarina neden oldugunu séylemek miimk{indr.
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Arastirmada, uzaktan egitim déneminde, sosyal bilgiler 6gretmenlerinin degerler egitiminde, deger egitimi
yaklasimlarindan karakter egitimi, ahlaki muhakeme ve deger telkini yaklasimlarini kullandiklari belirlenmistir.
Arastirma sonuglari alanyazinda Baysal (2013), Yildirirm ve Caliskan (2018) ve Bartan (2018)'in sonuglari ile
benzemektedir. Bu benzerlik 6gretmenlerin 6rgin egitimdeki gibi degerler egitimine yonelik sorumluluklarini
yerine getirdiklerini gbdstermesi agisindan énemlidir. Nitekim salgin, savas gibi kriz durumlarinda egitim
kesintilerini 6nlemek icin uzaktan egitim en faydal yontemlerden biridir. Ancak bu siirecte 6grencilere 6zen
gostermenin yani sira akademik icerigin, psikolojik ve sosyal destegin de arttirilmasi gereklidir (Bozkurt &
Sharma, 2020). Eger bu durum géz 6niine alinmazsa 6grenciler arasinda var olan bilissel ve duyussal fark
artabilir. Duyussal olarak ihmal dilen bir 6grenci degerler, inanglar ve tercihler yéniinden eksik kalir (Dilmag ve
Eksi, 2007). Pandemi gibi kriz zamanlarinda duyussal ihtiyaglar pedagojik ihtiyaglarin 6niine gecer. Bu donemde
Ogrenciler ne 6grendiklerinden ziyade ne hissettiklerini hatirlayacaklardir (Bozkurt & Sharma, 2020). Arastirma
bulgularindan hareketle sosyal bilgiler 6gretmenlerinin degerler egitimi yaklagimlarini kullanarak 6grencilerin

duyussal boyutuna katki saglamaya ve bilissel olarak onlari basariya yonlendirmeye calistiklari séylenebilir.

Pandemi ile 6grenciler ve veliler ilk defa 6rglin egitim yerine uzaktan egitim sistemi ile karsi karsiya kalmiglardir.
Bu siirecte yiz ylize egitime ara verilmesi, sokaga ¢ikma kisitlamalarinin olmasi ebeveynlerin gocuklarina karsi
olan sorumluluklarini arttirmistir. Cocuklarin egitimi konusunda ebeveynler 6n plana ¢ikmistir (Erol ve Erol,
2020). Arastirma kapsaminda ebeveynlerin degerler egitimi noktasinda cocuklarina karsi ilgisiz bir tutum
sergiledikleri bulgusuna ulasiimistir. Elde edilen bu bulgu dogrultusunda ebeveynlerin slreci tam olarak
yuritemediklerini, uzaktan egitim siirecinde ¢ocuklarinin nasil bir degisiklikle karsi karsiya kaldiklarinin farkinda
olmadiklarini sdylemek muimkiindir. Cunkid Ogretmenler, degerler egitiminde karsilasilan sorunlarin
¢6zlimiinde de velilerin beklentilerini karsilamadigini belirtmislerdir. Cozim igin aile, okul ve 6gretmen
ishirliginin olmasi gerektigini ifade etmislerdir. Bu noktada, cesitli platformlarda saglanacak olumlu isbirligi
istendik degerler egitimi hedeflerine ulasmayi uzaktan egitimde mimkuin kilacaktir. Yalar ve Yelken (2011)'nin
arastirmasinda da 6gretmenler deger egitiminin iyilestiriimesi icin aile-6gretmen isbirligi ve 6grenci katilimina
yonelik gorls belirtmislerdir. Bu noktada uzaktan egitimde, deger egitiminde; aile, 6gretmen ve veli isbirliginin

gereklilik oldugu soylenebilir.

Ayrica, sosyal bilgiler 6gretmenleri uzaktan egitimde degerler egitiminin daha etkili olmasi igin
gerceklestirilecek olan projelerle, dijital ortamlarda tim sinifa sunulan kisa filmlerle, videolar ve animelerle
ogrencilerin ihtiyaci olan ilgi, sorumluluk ve empatiye yonelik firsatin sunulmasi gerektigini belirtmislerdir.
Elbette ki tim bunlarin devamli ve senkronize bir sekilde gerceklemesi uzaktan egitim icin gerekli alt yapi ve
donanimlara baghdir. Clinkii 6gretmenlerin degerler egitiminde yasadiklari en biyilk sorun 6grencilerin
devamsizlik yapmalari olmustur. Devamsizligin nedeni ise cihaz yetersizligi ve internet baglantisinda yasanan
sikintilardir. Yilmaz, Mutlu, Giner, Doganay ve Yilmaz (2020) ve Keles, Atay ve Karanfil (2020) de ¢alismalarinda
ogrencilerin ayni sikintilari yasadiklari bulgusuna ulasmislardir. Pandeminin etkisinin uzun zaman sirebilecegi
disincesinden (Azevedo, Hasan, Goldemberg, Igbal & Geven, 2020) hareketle 6grencilerin bu ihtiyaglarinin

giderilmesi gerekmektedir.
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ONERILER

Elde edilen sonuglar i1siginda su éneriler getirilebilir:

e Uzaktan egitim siirecinde, degerler egitimi kapsaminda, aile-okul-6gretmen isbirligi ve iletisimi online
platformlarda saglanmalidir.

e Uzaktan egitimde slrecinde Ogrencilerin yasadiklari psiko-sosyal degisimler hakkinda ebeveynlere
o6gretmenler ve uzman kisilerce bilgilendirme yapilmahdir.

e Ogrencilerin, uzaktan egitim icin gerekli olan techizatlarindan eksik olanlarin tamamlanmasi icin destek
saglanmalidir.

e Ogrencilerin duyussal ihtiyaclarinin giderilmesi icin ders saati disinda cesitli platformlarda etkinlikler

yapilmahdir.
ETIK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.
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