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ABSTRACT

Museums offer the opportunity to see and understand both the fundamental elements of a
culture and the things happened in the past with the help of tangible objects by exhibiting art
and scientific works. Museums are one of the places that can be used as an out-of-school
learning environment in social studies subject. In this direction, this study aiming to determine
the social studies prospective teachers’ opinions about using Caucasian Military History Museum
as an out-of-school learning environment within the scope of social studies subject, has been
carried out with 17 Social Studies prospective teachers. In this study where the qualitative
research method has been used, case study pattern has been used based on the purpose of the
study. In order to collect data, semi structured interview forms have been used. In order to
explain the qualitative data obtained and reach to relations, descriptive, inferential codes
emerging during the analysis have been used. In the study, according to study findings about
what can be the reason for Caucasian Military History Museum is called “Bloody Bastion”, the
fact that a great number of people were martyred in the past wars has been stated as the reason
for this naming by social studies prospective teachers is noteworthy. In the study, it has been
concluded that Caucasian Military and History Museum has contributed to social studies
prospective teachers and environment, in the case of used as an out-of-school learning
environment it can be beneficial to the students in several aspects.

Keywords: Social studies education, museum, out-of-school learning.
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INTRODUCTION

Even though social studies subject in our country is held in classroom environment, in terms of acknowledging
the cultural values of the environment we live in, out-of-school learning environments are quite significant.
One of the places as the first thing comes to mind when we say out-of-school learning environments is

museums.

Museums are representatives of concrete and abstract heritage with their history, culture art and natural
environments (Jensen, 2013). From this aspect museum can be used as practice school to provide an effective
education in history, culture, art and other fields (Mercin, 2003a). With the use of museums as school of
practice, students explore historical places and structure the information by using their sense organs. Thus, this
provides students the opportunity to get to know social history (Culha, 2006). Moreover, it helps students to
get to know themselves by learning their culture and prevents the emergence of alienation against the society
they live in (Kelly, 2007). Also the rich cultural heritage is offered through museums and it allows students to
access several resources directly (Monk, 2013). It is aimed to give the information desired to be given to
students not directly based on memorization but through museums by using their historical comprehension

and historical thinking skills (Yilmaz & Seker, 2011).

Museum visits can provide important historical thinking skills such as linking the past to the present, continuity
in history and comprehending the change (Yilmaz & Seker, 2011). They also offer practical skills such as

establishing empathy, critical thinking, and developing curiosity (Seidel & Hudson, 1999).

Through museum visits, students participate in the learning process actively, experience different things and
permanent behavioral change occur in the student. In addition to educating the students through museum
visits, richness of experience stimulating their emotions can be gained as well. Thus it allows opening new
horizons by improving students cognitively and affectively (Karasu Avci & Faiz, 2018). In this way, museums can
be considered as the environments where students can see, touch, feel and establish empathy and it can be
expressed as the environments providing access to information rather than directly transferring the
information. It is considered that due to their contribution to teaching process, it will be effective to use

museums in social studies subject as an out-of-school learning environment.

One of the courses, which museums can be used for education, is Social Studies course that ensures the
individual's adaptation to the society as a social entity and instills an awareness of culture and national history.
Since this course has a multi-disciplinary structure in terms of content, it has a very suitable structure to benefit
from elements and resources related to different fields. Museums appeal to the structure and spirit of this
course; therefore, it is possible to point out that museums with rich content and knowledge are an educational
environment which should be used frequently in social studies teaching. (Er & Yilmaz, 2020b). This is related to
the fact that valuable and accessible works exhibited in museums, which reflect the realities of our social

world, make it possible to establish connections with social studies subject matters (Boyer, 1996).
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Education with museums, which started to take place in the Social Studies curriculum with a circular issued in
2008 (Egliz & Kesten, 2012), also took its place in the Social Studies Curriculum published in 2018. In the “Issues
to be Considered in the Application of the Social Studies Curriculum” section of the program, it was emphasized
that the use of out-of-school learning environments in social studies teaching should be emphasized and that
museums were one of the places shown as an example for these environments. In addition, in the program, it
was recommended to make a museum visit with fourth-grade students in the “Culture and Heritage” learning
area (The Ministry of National Education, 2018). In addition, in Social Studies course, it is thought that
museums can be used for such objectives as making students become aware of the contributions of ancient
civilizations to the history of humanity, introducing cultural elements, shedding light on history, and giving

students a national identity.

In order to benefit effectively from museums, which are of great importance for the teaching of Social Studies
course as an out-of-school learning environment, teachers should have detailed information about such places,
which would start from the pre-service period. It is, for that reason, thought that it is significant to determine
the opinions of Social Studies teacher candidates who receive undergraduate education about how they can
effectively benefit from the museums in their vicinity. It is aimed to determine the opinions of social studies
prospective teachers about Caucasian Military History Museum and its use as an out-of-class learning
environment within the scope of social studies subject. In accordance with the aim of the study, a visit is
organized to Caucasian Military History Museum with social studies prospective teachers and they are asked

the following questions accordingly;

1. Whether they know the reason why Caucasian Military History Museum is called “Bloody Bastion” or
not

How they feel about the museum visit

What they think about the museum after the visit

What are the contributions of museum visit to themselves

What can be the contributions of Caucasian Military History Museum to the environment it is in

o v & w N

Their thoughts on using Caucasian Military History Museum as an out-of-school learning
environment within the scope of social studies subject
7. What can be the contributions of Caucasian Military History Museum as an out-of-school learning

environment to the students

METHOD

Research Model

Qualitative research method, where the researcher is involved in the process of collecting information actively
and where perceptions and events are presented in a realistic and holistic approach and in their natural

environment and in a form that is not written or in a verbal form is applied in the research (islamoglu, 2009;
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Yildinnm & Simsek, 2008). Unlike the studies on social theory and evaluation, case studies about education are
the studies carried out to understand the educational action (Gall, Borg & Gall, 1996). In this research it is
aimed to reach the information that will guide the review of using the museum in the study as an out-of-school
learning environment. The present study was conducted with the permission of Kafkas University Scientific

Research Ethics Committee within the scope of the decision numbered 14.07.2020/28644117-905.02/.

Study Group

The study group of the research is formed based on the appropriate case study group technique in accordance
with purposive sampling, the selection of individuals and groups to be researchedy (Sonmez & Alacapinar,
2014). The study group consists of 9 female, 8 male, total of 17 Social Studies prospective teachers receiving
education in spring term of 2018-2019 academic year in a state university in Turkey. The participants in the
study group were randomly selected among the second-year teacher candidates, who were studying under the
guidance of the teaching staff within the scope of “Out-of-School Learning Environments” course, according to
the easily accessible sampling method. The study was carried out in the Caucasian Front Military History

Museum in a period of 3 hours.

Application Environment

As the application environment in the research, Caucasian Military History Museum is chosen. The reason why
Caucasian Military History Museum is chosen is that museum building has bastions with important functions in
the defense of the city against the invasion of Russian armies in the 19th century and that repelling the Russian
attack in 1828, that winning the Kars Triumph in 1855 and that it is used for defense purposes during 1877-
1878 Russo-Turkish War. Bloody Bastion building is the one of the bastions built in 1803 under the name of
“New Bastion” during the reign of Sultan Selim IIl. In 1828, in a night raid during the Russians’ attacks on Kars
all the soldiers in the bastion were martyred, thus the name of this bastion is referred to the literature as
Bloody Bastion. Bloody Bastion building was built to protect the city of Kars from south front and has survived
to present day preserving its architectural features. After the Victory of Kars, also known as Battle of Bastions,
against Russians in 1855, Sultan Abdulmejid had 3.000 Kars Medals done and sent them to city of Kars.
Converted to Caucasian Military History Museum, Bloody Bastion building is one of the interactive museums in
Turkey. In 8 main halls located in the museum several important events from 1828 to the proclamation of the

Republic of Turkey are exhibited interactively (KaltUrportali, n.d.).

Data Collection

Before the data collection, literature review has been conducted and conceptual frame work has been created.
On the day of the museum visit, museum has been visited with social studies prospective teachers. After the
programmed museum visit, “Interview Form Stating Social Studies Prospective teachers’ Views After Museum

Visit” has been prepared. The interview has been conducted as semi structured.
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A different expert opinion about the interview form has been taken. Also pilot study has been conducted to
ensure that statements are clear and understandable and to determine the suitability of the group to be
interviewed. 3 social studies prospective teachers receiving education in a state university in Turkey in fall term
of 2018-2019 academic year have been participated in the pilot study. The prospective teachers participating in
the pilot study have been asked the questions in the semi structured draft interview form consisting of 7
questions. After the feedbacks have been received from prospective teachers, the questions have been asked
to prospective teachers without any editing. The study has been started with 17 social studies prospective
teachers receiving education in a state university in Turkey. The prospective teachers have been informed by
face to face interviews about how the study would be done. In order to prevent data loss and ensure reliability
of data, the interviews have been recorded on the voice recorder. During the interview the questions that have
not been understood by prospective teachers have been repeated. Qualitative data collected through open
ended questions in the semi structured interview form have been analyzed based on “descriptive analysis”

method.

Data Collection Tools

After the museum visit, social studies prospective teachers have been interviewed to learn their views about
the museum and the museum visit. As the data collection tool for applying the interview technique, with the
open ended questions prepared in advance, semi structured interview forms have been used to collect

participants’ views, emotions and thoughts on a subject (Basol, 2016, 92).

Data Analysis

In the research, data obtained from the interviews with the participants have been compiled and data have
been analyzed. Content analysis was conducted to reach concepts and relationships which could help explain
the collected data. With content analysis, data which are similar to each other are brought together within the
framework of certain concepts and themes, and interpreted in a way that the reader can articulate (Yildirm &
Simsek, 2008). After the application, answers given by prospective teachers to open ended questions have
been examined separately by both researchers and a specialist apart from researchers. In order to explain the
qualitative data obtained and correlate, descriptive and inferential codes that have emerged during the
analysis have been used. In order to improve reliability, interview analyses have been coded by 2 different
experts separately and reliability co-efficient has been calculated using the formula developed by Miles &
Huberman (1994) [(Reliability= Consensus/ (Consensus+disagreement)]. Reliability of the research has been

identified as 92%.

Codes and findings obtained from the research have been supported by direct quotations from prospective
teachers’ answers to the questions in the interview form. The names of the prospective teachers have not

stated and prospective teachers have been coded as PT1, PT2, PT3...PT17
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FINDINGS

Reasons why Caucasian Military History Museum is called “Bloody Bastion”

Social studies prospective teachers have been asked about their opinions about the reason why Caucasian

Military History Museum is called “Bloody Bastion”. According to the answers Table 1 has been created.

Table 1. Social Studies Prospective Teachers’ Opinions Regarding the Reason Why Caucasian Military History
Museum has been Called “Bloody Bastion”

The Reason why Caucasian Military History Museum is Called “Bloody Bastion” f
Having too many martyrs in this bastion 12
PT1, PT4, PT5, PT6, PT7, PT8, PT9, PT10, PT12, PT13, PT14, PT15
Being a museum about war 3
PT2, PT11, PT16

Tremendous struggle exhibited in the war 1

PT4
Being bloody massacre 1

PT17

When the Table 1 demonstrating the reason why Caucasian Military History Museum is called “Bloody Bastion”
according to social studies prospective teachers is analyzed, it is seen that prospective teachers mostly justify
having too many martyrs in The 93 War. Besides, some prospective teachers has stated that the reason why
the museum is called “Bloody Bastion” may be resulted from the fact that it is a museum about war. Examples

from social studies prospective teachers’ statements are below:

“This museum, having a strategic location for Kars defense, is called so after many of our soldiers
were martyred in the wars taking place in the past” (PT1).

“Due to too many casualties in Caucasian Front Line and too much blood shedded, it may be
called so” (PT5).

“Due to the blood shedded for the country, beloved martyrs shedding their blood by sacrificing
themselves for us for this cause and because of the fact that it is full of our martyrs’ blood”

(PT20).
Social Studies Prospective Teachers’ Feelings in the Caucasian Military History Museum Tour

Social studies prospective teachers have been asked what did they feel when they were visiting Caucasian

Military History Museum and accordingly Table 2 has been created based on the answers.
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Table 2. Social Studies Prospective Teachers’ Feelings about the Tour to Caucasian Military History Museum

Feelings about the Tour to Caucasian Military History Museum f
| was touched emotionally 12
PT1, PT2, PT3, PT4, PT6, PT7, PT8, PT10, PT11, PT12, PT14, PT16
| established empathy 5
PT5, PT7, PT8, PT9, PT16
My senses of gratitude improved 4
PT5, PT12, PT13, PT15
It was exciting 2
PT4, PT17
| was proud 2
PT14, PT15

Table 2 has been created based on Social Studies prospective teachers’ feelings they had when they were
visiting Caucasian Military History Museum. According to Table 2, prospective teachers have stated that they
are touched by the museum and by what they see in the museum, they establish empathy and their senses of
gratitude improve because of what happened in the past. Examples from social studies prospective teachers’

views are below:

1 would like to start this question like Mehmet Akif said. Just like he said “View not the soil you
tread on as mere earth, recognize it, and think about the shroudless thousands who lie so nobly
beneath you” just this, this was running through my mind in every step | took there” (PT1).

1 felt as if | was there at the front on that day.” (PT9).

‘Stop Wayfarer! Unbeknownst to you this ground you come and tread on, is where an epoch
lies.” Just like Necmettin Halil Onan said, we are virtually witnessing a spirit of Canakkale is being

experienced in Kars Bloody Bastion Museum.” (PT11).
Social Studies Prospective Teachers’ Thoughts on Caucasian Military History Museum

Social studies prospective teachers have been asked what did they think about the museum after the tour to

Caucasian Military History Museum. Table 3 has been created based on the answers given accordingly.

Table 3. Social Studies Prospective Teachers’ Thoughts after the Tour to Caucasian Military History Museum

Thoughts on the Museum f
It is historically informative
PT2, PT3, PT4, PT6, PT7, PT12, PT13, PT15, PT16, PT17 10
Impressive
PT5, PT7, PT10, PT13 4
Other*
PT1, PT2, PT4, PT8, PT9, PT11, PT14 10

* Taking the learning environment out of the class, lighting the way for future generations, seeing the actual
objects remaining from the war, practicing the theoretical subject, reaching the information first hand,
questioning why the tour was not organized before, awakening the national consciousness, introducing
patriotism, providing consistent information, learning the importance of the museum
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According to Table 3 demonstrating what did social studies prospective teachers think about the museum after
the tour to Caucasian Military History Museum, it is seen that prospective teachers found the museum

beneficial in several ways. Social studies prospective teachers’ opinions are below:

“The tour was quite beneficial especially for us to learn the history of the region we are in. It

helped us see the meaning and importance of the museum for our city” (PT12).

1 think the tour was quite beneficial. We had the chance to see the actual objects about the war.

We had the chance to read the letters of our soldiers with their families” (PT4).

1 think the tour we took was quite nice and meaningful. | believe it had a positive impact on our

years to come and professional life” (PT17).

Contributions of Caucasian Military History Museum Tour to Social Studies Prospective Teachers

Social Studies prospective teachers have been asked what are the new information obtained after Caucasian

Military History Museum and Table 4 has been created according to the answers given.

Table 4. Contributions of Caucasian Military History Museum Tour to the Social Studies Prospective Teachers

New information Obtained f
Learning about the technological opportunities of the era 9
PT3, PT4, PT8, PT9, PT11, PT14, PT15, PT16, PT17

Learning why it is called “Bloody Bastion” 8

PT2, PTS5, PT6, PT7, PT8, PT9, PT13, PT14
Understanding the importance of togetherness 5

PT1, PT3, PT10, PT11, PT14
Learning the purpose of secret tunnels 4
PT2, PT3, PT7, PT12
Learning the living conditions of the era 3
PT1, PT4, PT7
Recognizing the historical figures 2
PT2, PT13

According to the Table 4 demonstrating the contributions of Caucasian Military History tour to social studies
prospective teachers, prospective teachers have stated that they learned the technological opportunities of the
era, the reason why the museum is called “Bloody Bastion” and the importance of togetherness. Examples of

social studies prospective teachers’ views are below:

“Thanks to our soldiers’ letters | learned the living conditions. | had the chance to be informed
about the technological opportunities of the era thanks to their belongings.” (PT4).
“‘One of the information | learned during the tour is that there are secret passages inside the

bastion and they are used for exploration purposes” (PT12).
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“I learned that it is called bloody bastion because of the fact that a battalion of soldiers were
martyred in the Russo-Turkish War” (PT6).

1 once again realized that we have to keep our togetherness. | witnessed that seeing the
patriotism not superficially, but in the memories of our ancestors has a stronger impact and it

instills this consciousness better” (PT1).

Contributions of Caucasian Military History Museum to the Environment It is in

Social studies prospective teachers have been asked about what can be the contributions of Caucasian Military

History Museum to the Environment It is in and Table 5 has been created accordingly to the answers given.

Table 5. Contributions of Caucasian Military History Museum to the Environment It is in

Caucasian Military History Museum’s Contributions to the Environment f
Its impact on tourism 11
PT 1, PT2, PT3, PT5, PT7, PT8, PT11, PT12, PT15, PT16, PT17
Awakening spiritual feelings 6
PT4, PT6, PT10, PT11, PT12, PT13
Informing the public 5
PT3, PT7, PT9, PT14, PT16
Its economical contribution 3
PTS8, PT16, PT17
Awakening historical consciousness 1
PT17

According to social studies prospective teachers, in the Table 5 demonstrating the contributions of Caucasian
Military History Museum to the environment it is in, it has been stated that museum is especially beneficial in
terms of tourism. Besides that, they have mentioned the museum’s contributions such as awakening spiritual
feelings in the visitors and informing the public. Examples of social studies prospective teachers’ opinions are

below:

“Although the fact that such a bastion is considered as museum is quite pleasant, it is such a
shame to do it so late. | think it is influential in terms of tourism. Most people may not even know
that this is a museum, | am sure it will create an intense impact if the people are informed about
it” (PT1).

‘First of all, the bastion has a positive impact on environment in terms of tourism. Building the
bastion did not remain only in that time period of the event, but it led several people to learn by
surviving to the present day. Before the bastion, there were few people having the knowledge of
the subject. After the bastion, locals and people coming in were informed about it more” (PT7).
1t will definitely have a positive impact on its environment. It will contribute to the development
of tourism, transportation and economic activities in this environment. It will awake historical

consciousness” (PT17).
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The Use of Caucasian Military History Museum as an Out-of-School Environment within the Scope of Social

Studies Subject

When social studies prospective teachers have been asked about their opinions on the use of Caucasian
Military History Museum as out-of-school learning environment, all the prospective teachers have stated that
this museum can be used as out-of-school environment. They have been asked to explain these opinions and

Table 6 below has been created.

Table 6. Social Studies Prospective Teachers’ Opinions on the Reasons for Using Caucasian Military History

Museum as Out-of-School Learning Environment.

Reasons for Using Caucasian Military History Museum as Out-of-School Learning Environment f
Providing permanent learning 11
PT3, PT4, PTS5, PT6, PT7, PT8, PT9, PT11, PT12, PT 13, PT15

Connecting with the past 5

PT2, PT3, PT9, PT10, PT15
Providing embodying 5

PT4, PT6, PT7, PT8, PT15
Providing experience 4

PT4, PT5, PT9, PT11
Creating historical consciousness 3
PT12, PT13, PT14
Learning the culture 3
PT2, PT3, PT13
Establishing empathy skills 3
PT1, PT3, PT16
Creating national consciousness 2
PT1, PT14
Making the subject meaningful 1
PT17
Its relation to social studies 1
PT16

All of the social studies prospective teachers have stated that Caucasian Military History Museum can be used
as out-of-school learning environment. They have shown reasons such as the fact that museums provide
permanent learning, connecting with the past, embodying the theories, creating the historical consciousness.

Examples of social studies prospective teachers’ opinions are below:

1t allows students to learn by practicing and experiencing. It ensures the permanent learning”

(PT11).

“Social studies subject is a course with predominant history topics. History topics cover wars,
agreements, conquered places. Thus museums have an important place in this regard. Instead of
only lecturing, organizing tours to museums like this, it becomes easier to create both permanent

learning and historical consciousness” (PT12).
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‘Since there are elements directly witnessing the history, it makes it easier to teach some topics
in social studies subject. For instance it becomes tangible resource for teaching history topics”

(PT15).

Contributions of Caucasian Military History Museum as Out-of-School Learning Environment to the Students

Social studies prospective teachers have been asked what can the contributions of Caucasian Military History
Museum as out-of-school learning environment be to the students and Table 7 has been created based on the

answers given.

Table 7. Contributions of Caucasian Military History Museum to the Students

Contributions of Caucasian Military History Museums to the Students f
Embodying 11
PT2, PT3, PT4, PT5, PT7, PT9, PT11, PT12, PT15, PT16, PT17
Historical consciousness 6
PT1, PT7, PT8, PT11, PT14, PT16
The link with the past 4
PT2, PT3, PT10, PT11
Historical empathy 4
PT3, PT7, PT10, PT13
Internalization 4
PT4, PT6, PT9, PT16
Visualizing the events 2
PT1, PTS
Permanence 2
PT4, PT15
National consciousness 2
PT10, PT14
Conservation of historical heritage 1
PT12
Easy learning 1
PT7

In Table 7 demonstrating Caucasian Military History Museum’s roles may have in providing the students
historical and cultural values, it has been stated that the museum can especially contribute in terms of
embodying students’ theoretical information. Besides this, it has been identified that the museum can be
beneficial in areas such as creating historical consciousness, enabling students to connect with the past,
enabling students to establish historical empathy. Examples of social studies prospective teachers’ opinions are

below:

1t helps them to acknowledge this material they will use when living the moment and visualizing
that history and acquire this awareness” (PT1).

1 think it has a positive impact. Students see tangible objects of historical and cultural values
during the museum visit and commitment to these values is ensured. This allows students to
internalize these values through experience. In this way, historical and cultural values are

acquired permanently” (PT4).
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‘Students internalize the things they see rather than the things they hear. By seeing the war

ruins, they internalize the spirit of the past better” (PT9).

CONCLUSION and DISCUSSION

The Result and Discussion about the Reasons why Caucasian Military History Museum is Called “Bloody

Bastion”

In the study, according to study findings about what can be the reason for Caucasian Military History Museum
is called “Bloody Bastion”, the fact that a great number of people were martyred in the past wars has been
stated as the reason for this naming by social studies prospective teachers is noteworthy. The bastion building
used as Caucasian Military History Museum, was built in 1803 under the name of New Bastion in the period of
Sultan Selim IIl. After all the soldiers in the bastion were martyred when Russians attacked Kars during a night
raid in the year of 1828, this bastion started to be called as “Bloody Bastion” (Kiltlrportal, n.d.). In this
bastion, which was built to protect the eastern borders of the Ottoman Empire in the 1828 Ottoman-Russian
War, the Russians martyred the Ottoman soldiers in a raid. After the incident, this bastion started to be known
as “Bloody Bastion” among the public, and later it was restored and started to be used as a museum (Aslan &
Aktas, 2019). According to this it can be said that social studies prospective teachers have the knowledge of the

reason why Caucasian Military History Museum is called “Bloody Bastion”.

The Result and Discussion about Social Studies Prospective Teachers’ Feelings on the Tour to Caucasian

Military History Museum

Social studies prospective teachers have stated that when they were visiting Caucasian Military History
Museum they were touched emotionally, established empathy, their sense of gratitude to their ancestors
improved due to the past experiences. It can be said that the items exhibited in Caucasian Military History
Museum and design of the museum has impact on the reason why prospective teachers were especially
touched by the museum in the study. Because museums appeal to individuals’ cognitive aspects as well as
affective ones (Utku, 2008). They are places helping to understand the present and the past more closely and
sincerely by creating more emotional connections to the cultures and people of the past (Sahan, 2005). Kapan
(2011) has also mentioned the cognitive and affective positive impacts of museums in her study. Besides
meeting the modern museum architecture, further interpretation for increasing need for information,
communication and effectiveness, today’s museums needs to address emotions as a cultural institution and a
versatile center rather than an exhibition and a storage center (Erbay, 2001). Maccario (2002) has stated that
informing and telling a story about a piece in the museum before the visit enhances students’ imagination.
Prospective teachers in the study have been able to imagine what happened in that era both through the
information they obtained before the visit and by seeing the pieces exhibited in the museum and reading the
information about them. They have identified that due to what happened in the past, their senses of gratitude

improved by establishing empathy. Culha (2006) has also mentioned the effect of learning in historical places
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on the students’ positive attitude and developing the sense of empathy in her study. Similarly, there are studies
mentioning the contributions of teaching in museum to development of empathy in the literature (ilhan, Artar

& Okvuran, t.y. ; Kamgl, 2015; Seidel & Hudson, 1999; Uztemur, Ding & Acun, 2018).

The Result and Discussion about Social Studies Prospective Teachers’ Thoughts on Caucasian Military History

Museum

It has been concluded that after the tour, social studies prospective teachers has found Caucasian Military
History Museum informative and impressive with regard to history. Besides consolidating the information
learned at school, museums contribute to learning new information. Because museums are places allowing its
visitors to meet social history and obtain and build information by using sense organs (Culha, 2006; Utku,
2008). Studies carried out has indicated that museums can bring out positive impacts on its visitors (Aktas,
Elyildinnm & Aslan, 2020; Ata, 2002; Filiz, 2010; Hein, 2004; Kisa, 2012; Kogak, 2010; Yilmaz, Kaya & Colak, 2009).
One of the researchers reaching the similar results like this study, Kisa (2012) in her study, where she tackles
teachers’ and students’ opinions on teaching social studies in terms of various variables, has concluded that
museum tours contributes to students in terms of information, visuality and general knowledge. In order to be
informed more through museum visit, it would be useful to organize events triggering motivational activities
for pre-visit learning. Hein (2004) has stated that one of the main elements in the learning process is
motivation. Arousing curiosity about the museum to be visited and the items exhibited in the museum can be
effective on generating motivation for learning through museum visit. Likewise the museum itself also has the
ability of increasing curiosity among students. Filiz (2010) has stated that besides increasing the curiosity
among students, museum events and experiences also increases the interest in social studies subject. Another
suggestion that will contribute to be informed through museum visits, can be that visits may be conducted with
a museum staff and docent. In this way more detailed information can be obtained. The things museum staff or
docent tells about the items exhibited in the museum may seem more interesting for students. Also Ekmekgi
(2015), Kervankiran (2014), Kisa (2012), Oner and Cengelci Kése (2009), Yilmaz & Seker (2011) have stated that

visits with museum docents are more productive.

Besides being informational especially on historical themes, Caucasian Military History Museum is a museum
that sheds light on the past in terms of the items it exhibits and it arouses intense feelings on people with its
design and atmosphere. 90 pairs of sandals are exhibited for the 90 thousand soldiers martyred during
“Sarikamis Operation”. Besides this, it has an atmosphere where the soldiers who were frozen during Sarikamis
Operation, are revived behind the frosted glass, with kitchen and surgery room displaying the possibilities or
impossibilities of the period, touching its visitors with injured soldiers statues made with beeswax. Also in
museum’s garden, it is possible to see the White Carriage given as a gift to 15th Corps Commander Admiral
Kazim Karabekir by Russian Generals who came to Kars for 13 October 1921 Treaty of Kars. In this context, it

can be said that the museum offers its visitors the opportunity to both reflect and understand the past.
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The Result and Discussion about the New information Social Studies Prospective Teachers Obtained through

Caucasian Military History Museum

After Caucasian Military History Museum tour, it has been seen that the new information obtained by social
studies prospective teachers generally focuses on the topics such as the technological possibilities of the era,
the reason why museum is called “Bloody Bastion” by the public and living conditions of the era. Museums are
one of the institutions both serving to the public and supporting other educational institutions. Nowadays,
rather than being a place where artifacts are preserved and exhibited, museums have taken on the task of
education by introducing cultural heritage (Hunter, 1998). Children can consolidate their learning at school in
museums where the learning environment is enriched by touching, seeing and hearing (Shabbar, 2001). Sahan
(2005) has concluded that museums help to understand the present and the past more closely and sincerely by
creating more emotional connections to the cultures and people of the past in her study. Also, museums allow
students to see the changes experienced in various areas from past to present and connect with them (ilhan,
2017; Levy, 2001; Paykog¢ & Baykal, 2000; Uztemur, Ding & Acun, 2018). They help to understand the relation
between people, historical events and the items exhibited (Onder, Abaci & Kamaraj, 2009; Payko¢ & Baykal,
2000). They are the institutions that enable learning through the past (Lubar, 2001). However, in some studies,
the teacher candidates stated that museums were not used sufficiently. In the study of Selanik Ay & Kurtdede
Fidan (2014) conducted with social studies teacher candidates, teacher candidates stated that museums were
in a very good educational situation and that museums could not, however, be used sufficiently because they
did not provide appropriate information. For this reason, museum staff should be more conscious. In the study
of Glleg & Alkis (2003), teachers similarly stated that in order for museums to serve more effectively in terms
of education, museum staff should prepare a suitable environment for education, take care of students and

make explanations appropriate to the student level.

The Result and Discussion about Contributions of Caucasian Military History Museums to the Environment It

isin

As the contributions of Caucasian Military History Museum to the environment it is in, social studies
prospective teachers has listed them as its contribution to tourism, spiritual feelings it creates on visitors,
informing the public and economical contribution to the city. Museums contribute to the environment they are
in in many ways. Nowadays, museums are not only seen as the places art objects are exhibited, they serve as
cultural and intellectual event centers (Pekgozlu Karakus, 2011). Also, through exhibitions, events, publications
and research, museums are “public realms with cultural orientation”. Museums contribute in terms of urban
restructuring and economical reorganization with a social and economic understanding (Kramer, 2001).
Museums should take on the role of improving the quality of life of individuals living in the region and
attracting people from all walks of life in terms of social and educational aspect. Museum should be an
important part of urban life (Fleming, 2001). The fact that museums do this duty fully is by providing the visitor

with a good experience. In various museums, needs of public combines with education and demand for
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education services increases (Erbay, 2001). A fine social history museum can be interesting not only for the
people living in that area, but also for the tourists and visitors coming from outside. It helps to introduce the

region and its people stated and to put them in a wider historical perspective (Knowles, 2001).

The Result and Discussion about using Caucasian Military History Museum as an Out-of-School Learning

Environment within the Scope of Social Studies Subject

All of the social studies candidate teachers have stated that Caucasian Military History Museum can be used as
an out-of-school learning environment. They have shown the reasons such as the fact that museums provide
permanent learning, connecting with the past, embodying abstract information, creating historical
consciousness. Museums are the places where people’s lifestyles, beliefs, values, traditions and art are
exhibited and seen as the meeting point of cultures. Museums are also educational institutions consolidating
and supporting the learnings at school. According to Hooper and Greenhill (1999) when conducted to support

the curriculum, museum visits have unique value in improving children’s learning experiences.

As a result of the needs in modern education, the demand for providing various learning methods have
emerged which is active in museum environments, and triggering the student (Gogebakan, 2018). In this way
permanence also increases in the things students learn. Aslan & Aktas (2019), Ata (2002), Egiliz (2011), Epik
(2004), Yazicioglu (2010), Yilmaz, Kaya & Colak (2009) have stated in their studies that learning through the
museums appeal to more sense organs and because it is based on student-centered education, the information
obtained is more permanent. Another important aspect of museums is that their contribution to learning the
past is undeniable. Harrison (1963) has expressed that the items exhibited in the museums are not only
perceived by students, but they also demonstrate the existing connections between items and time which is

something that books and courses cannot deliver clearly.

Museums allow students to see the changes experienced in various areas from past to present and connect
with them (ilhan, 2017; Levy, 2001; Payko¢ & Baykal, 2000; Uztemur, Din¢ & Acun, 2018). They help to
understand the relation between people, historical events and the items exhibited (Onder, Abaci & Kamaraj,
2009; Paykoc & Baykal, 2000). They are the institutions that enable learning through the past (Lubar, 2001).
Sahan (2005) has concluded that museums help to understand the present and the past more closely and
sincerely by creating more emotional connections to the cultures and people of the past in her study. Another
positive aspect of museums is that they embody the abstract information obtained. ilhan (2017) has stated that
besides enabling objects to be perceived with their material and ideal values, museums also provide human life

to be perceived as a concrete and authentic document.

Another contribution of museums is that creating and developing historical consciousness. Utku (2008) has
identified that the learning taking place in museums opens new horizons and by contributing to individual with
richness of experiences it provides individual with cognitive and affective aspects and essential history and

environment consciousness. Barton & Levstik (2004), Er & Yilmaz (2020a), Gregg & Leinhardt (2002), Kaschak

1096



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

(2004), Marcus (2008), Marcus et al. (2012), Todd & Brinkman (2007), Waite & Leavell (2006) have identified
that students can acquire a sense of history and citizenship through the experiences and the things exhibited in
the museum. Students can find the opportunity to get to know each other and cultural values better and
socialize by gathering at different events in museums (Gogebakan, 2018). Students also explore same different

places in museums and connect with these places and their own surroundings (Hunter 1993).

Result and Discussion about the Contribution of Caucasian Military History Museum as an Out-of-School

Learning Environment to the Students

According to social studies prospective teachers, there can be several contributions of Caucasian Military
History Museum as an out-of-school learning environment to students such as embodying the information they
obtain, creating historical consciousness, providing connection with the past and providing the establishment
of historical empathy skill. It is a fact that one of the basic functions of museums is education. Whether directly
to the science and information or towards emotions and intuition, this education opens new horizons with
richness of experiences for the individual. It equips the individual cognitively and affectively and directs
individual to a more creative life. It gives individual the necessary history and environment consciousness. For
this reason, museums are environments where cognitive learning as well as affective and experiential learning

are provided (Utku, 2008).

In the studies conducted, it has been identified that museum visits contribute to the students in various topics.
For instance, Kisa (2012) has stated in her study that museum visits contribute to the students in terms of
information, visuality and general knowledge, increase their interest in different disciplines and contribute to
the students more in cherishing the past and preserving cultural values. In their study conducted with social
studies teacher candidates, Selanik Ay & Kurtdede Fidan (2014) and Er & Yilmaz (2020) pointed out that
museum visits in social studies teaching contributed to students in terms of ensuring the permanence of the
knowledge, reaching first-hand evidence, embodying some concepts, providing skills and value development in
students, enhancing students' awareness, making connections between the past and present, and enabling
learning by doing and experiencing. There are also other studies about the contribution of the education
through museum visit: Ata (2002) and Eglz (2011) have identified that students enjoy the subject taking place
in the museum through educational museum visits and learning with museum contributes to the permanent
learning. After the museum visit, it is required to carry out practices that will support the museum event
conducted with children. Accordingly when they go back to the class, this experience should be reminded,

discussed and evaluated. Otherwise most of what is obtained can be lost (Hooper-Greenhill, 1999).
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RECOMMENDATIONS

Based on the results from the study, the following suggestions are presented:

Within the scope of “Out-of-School Learning Environments” course, the social studies teacher
candidates should be encouraged to do research on the Caucasian Front Military History Museum
which is one of the museums in their immediate vicinity.

Within the scope of “Out-of-School Learning Environments” course, the social studies teacher
candidates should be asked to share about the Caucasian Front Military History Museum and its
impact on them in the classroom environment.

Within the scope of “Art and Museum Education” and ”Out-of-School Learning Environments”
courses subject in the social studies undergraduate program, nearby museums should be visited with
the prospective teachers.

” on

Within the scope of “Art and Museum Education” ”Out-of-School Learning Environments” courses
subject in the social studies undergraduate program, planning practices about museum visit should be
done by prospective teachers.

Prospective teachers can be asked to create events such as drama and educational games related to
the museum visit.

By preparing introductory leaflets about Caucasian Military History Museum which is the subject of
the story, public and students can be informed.

Specific days in a year (such as 1 day or 2 days in a month) can be determined in Caucasian Military
History Museum and in those days students should be educated in the museum accompanied by a
museum docent. Also in those days, learning studies with various events can be conducted in the
museum.

Event plans should be prepared by collaborating with universities, museums and schools. In this way

bureaucratic obstacles can be reduced.
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SOSYAL BILGILER EGiTiMiNDE MUZE GEZiSi: KAFKAS CEPHESiI HARP TARiHi MUZESi
ORNEGI

0z

Sanat ve bilim eserlerinin sergilenmesiyle hem bir kiltire ait temel 6geleri hem de gegmiste
yasanilanlari somut nesneler yardimiyla gérme ve anlama imkani sunan mizeler, sosyal bilgiler
dersinde okul digi 6grenme ortami olarak kullanilabilecek mekanlarin basinda gelir. Sosyal bilgiler
dersinin 6zel amaglari arasinda yer alan, 6grencilerin “Tirk kiltlirind ve tarihini olusturan temel
oge ve siregleri kavrayarak milli bilincin olugmasini saglayan kiiltiirel mirasin korunmasi ve
gelistirilmesi gerektigini kabul etmeleri” amacini gergeklestirmek igin miizelerden yararlanilabilir.
Bu dogrultuda sosyal bilgiler 6gretmen adaylarinin Kafkas Cephesi Harp Tarihi Mizesi'nin sosyal
bilgiler dersi kapsaminda sinif disi 6grenme ortami olarak kullanilmasina yonelik gorislerinin
belirlenmesinin amaglandigl bu ¢alisma, 17 Sosyal Bilgiler 6gretmen adayi ile gergeklestirilmistir.
Nitel arastirma yonteminin kullanildigi bu calismada g¢alismanin amacina uygun olarak durum
calismasi deseni kullanilmistir. Calismada verilerin toplanmasi icin yari yapilandirilmis goérisme
formu kullanilmistir. Toplanan nitel verileri agiklayabilmek ve iliskilere ulasabilmek icin analiz
esnasinda ortaya ¢ikan aciklayici, gikarimsal kodlar kullaniimistir. Calismada; Kafkas Cephesi Harp
Tarihi Mizesi'nin, sosyal bilgiler 6gretmen adaylarina ve gevreye katki sagladigi ve okul disi
O6grenme ortami olarak kullanilmasi durumunda 6grencilere pek ¢ok acgidan faydali olacagi
sonucuna ulasiimistir.

Anahtar kelimeler: Sosyal Bilgiler egitimi, mlze, okul disi 6grenme.
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GiRiS

Ulkemizde sosyal bilgiler dersi her ne kadar sinif ortaminda gergeklestiriliyor olsa dahi icinde yasadigimiz
cevrenin kiltirel degerlerini tanimamiz agisindan okul disi 6grenme ortamlari énemli bir yer tutmaktadir. Okul

disi 6grenme ortamlari denince akla ilk gelen yerlerden birisi muzelerdir.

Miizeler tarih, kiltir, sanat ve dogal ortamlariyla somut ve soyut mirasin temsilcisi konumundadir (Jensen,
2013). Miizeler bu yoniyle tarih, kiiltir, sanat ve diger alanlarda etkili bir egitimi saglamak icin uygulama okulu
olarak kullanilabilmektedir (Mercin, 2003a). Muzelerin uygulama okulu olarak kullanilmasiyla 6grenciler tarihsel
mekanlari kesfeder ve duyu organlarini kullanarak bilgiyi yapilandirir ve boylece 6grencilerin sosyal tarihle
tanismalarina imkan saglanir (Culha, 2006). Dahasi 6grencilerin kendi kiltirini 6grenerek aslinda kendilerini
tanimasina (Kelly, 2007) ve icinde yasadiklari topluma yonelik yabancilasmanin ortaya ¢ikmasini engellemeye
yardimci olur. Ayni zamanda zengin kiltlirel miras, mizeler sayesinde 6grencilere sunulur ve 6grencilerin birgok
kaynaga bizzat dogrudan ulasmasina (Monk, 2013) olanak tanir. Muzeler vasitasiyla 6grencilere verilmek
istenen bilgilerin dogrudan ezbere dayali olarak degil, tarihsel anlama ve tarihsel disinme becerilerini

kullanarak verilmesi hedeflenir (Yilmaz & Seker, 2011).

Miuze ziyaretleri, 6grencide gegmisle glinimiz arasinda baglanti kurma ve tarihte streklilik ve degisimi anlama
gibi 6nemli tarihsel disiinme becerilerinin yani sira (Yilmaz & Seker, 2011), empati yapma, elestirel bakma,

merak duygusunu gelistirme gibi pratik beceriler kazandirmayi (Seidel & Hudson, 1999) da saglayabilmektedir.

Miize ziyaretleriyle 6grenciler 6grenme siirecine aktif olarak katilir, farkli deneyimler kazanir ve 6grencide kalici
davranis degisikligi meydana gelir. Miize ziyaretleri vasitasiyla 6grencilere bilginin 6gretilmesinin yani sira
onlarin duygularini harekete gecirecek yasantisal zenginlikler de kazandirilabilir. Boylece 6grencileri bilissel ve
duyussal agidan donatarak, onlara yeni ufuklar agilmasina imkan saglar (Karasu Avci & Faiz, 2018). Bu sayede
mizeler o6grencilerin gorebildigi, dokunabildigi, hissedebildigi ve empati kurabildigi ortamlar olarak

disindlebilir ve bilgiyi dogrudan aktaran degil bilgiye ulasmayi saglayan ortamlar olarak ifade edilebilir.

Miuzelerin egitim ve 6gretim amach kullanilabilecegi derslerden biri, bireyin sosyal bir varlik olarak topluma
uyumunu saglayan ve onlara kiiltlir ve milli tarih bilinci asilayan sosyal bilgiler dersidir. Zira bu ders, igerik
anlaminda c¢ok disiplinli bir yapiya sahip oldugundan farkh alanlara iliskin unsur ve kaynaklardan yararlanmak
icin oldukca uygun bir yapiya sahiptir. Bu dersin yapisina ve ruhuna hitap etmesinden dolayi, zengin icerik ve
birikimlere sahip olan miuzelerin, sosyal bilgiler 6gretiminde siklikla kullaniimasi gereken bir egitim ortami
oldugunu séylemek mimkindir (Er & Yilmaz, 2020b). Clinkii mizelerde sergilenmekte olan, sosyal diinyamizin
gerceklerini yansitan degerli ve ulasilabilir eserler sosyal bilgiler konulari ile baglanti kurulmasini olanakh kilar

(Boyer, 1996).

2008 yilinda yayimlanan bir genelge ile sosyal bilgiler 6gretim programinda yer almaya baslayan miize ile egitim

(Egliz & Kesten, 2012), 2018 yilinda yayimlanan Sosyal Bilgiler Ogretim Programi’nda da yerini almistir.
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Programda yer alan “Sosyal Bilgiler Dersi Ogretim Programinin Uygulanmasinda Dikkat Edilecek Hususlar’
bolimiinde sosyal bilgiler 6gretiminde okul disi 6grenme ortamlarindan yararlanilmasina énem verilmesi
gerektigi vurgulanmis bu ortamlara 6rnek olarak gosterilen yerlerden biri de muzeler olmustur. Ayrica
programda 4. Sinif “Kultir ve Miras” 6grenme alaninda miize gezisi yapilmasi 6nerilmistir (MEB, 2018). Bunun
yani sira sosyal bilgiler dersinde eski uygarliklarinin insanlik tarihine katkilarini fark ettirme, kiltiirel 6geleri
tanitma, tarihe stk tutma ve Ogrencilere milli kimlik kazandirma gibi amaglar icin muzelerden

faydalanilabilecegi diisinilmektedir.

Sosyal bilgiler dersinin 6gretimi i¢in olduk¢a biyilik 6neme sahip olan mizelerden, okul disi 6grenme ortami
olarak etkin bir sekilde yararlanilabilmesi icin, 6gretmenlerin hizmet 6ncesi donemden itibaren bu mekanlar
hakkinda detayl bilgi sahibi olmalari gerekmektedir. Bu nedende lisans egitimi almakta olan sosyal bilgiler
O0gretmen adaylarinin yakin cevrelerindeki mizelerden etkili bir bicimde nasil yararlanabileceklerine iliskin
goruslerinin belirlenmesinin 6nemli oldugu dusiintilmektedir. Bu galismada sosyal bilgiler 6gretmen adaylarinin,
yakin gcevrelerindeki bir miize olan Kafkas Harp Tarihi Miizesi’ne ve bu mizenin sosyal bilgiler dersi kapsaminda
sinif digi 6grenme ortami olarak kullanilmasina yonelik goruslerini belirlemek amag¢ edinmistir. Calismanin
amacina uygun olarak sosyal bilgiler 6gretmen adaylari ile Kafkas Harp Tarihi Mizesi'ne bir gezi diizenlenmis ve

bu dogrultuda Sosyal Bilgiler 6gretmen adaylarina;

Kafkas Cephesi Harp Tarihi Mizesi’'ne “Kanli Tabya” denmesinin sebebini bilip bilmedikleri,
Miize gezisi esnasinda neler hissettikleri,

Miize gezisi sonrasinda miize hakkinda ne dusindikleri,

Muze gezisinin kendilerine ne gibi katkilari oldugu,

Kafkas Cephesi Harp Tarihi Mizesi’nin iginde bulundugu gevreye sagladigi katkilarin neler olabilecegi,

AN L o o

Kafkas Cephesi Harp Tarihi Mizesi'nin, sosyal bilgiler dersi kapsaminda okul disi 6grenme ortami
olarak kullanilmasi hakkindaki diistinceleri,
7. Kafkas Cephesi Harp Tarihi Mizesi'nin okul disi 68renme ortami olarak 6grencilere saglayabilecegi

katkilarin neler olabilecegi sorulmustur.

YONTEM

Arastirmanin Modeli

Calismada, arastirmacinin bilgi toplama siirecinde aktif olarak yer aldigi, algi ve olaylarin dogal ortaminda
gercekei bir bicimde ve butlincll bir bakis agisiyla, yazili olmayan ya da s6zIli bir formda ortaya kondugu
(islamoglu, 2009; Yidirm & Simsek, 2008) nitel arastirma ydntemi kullanilmistir. Egitimle ilgili durum
¢alismalari, sosyal kuram ve degerlendirmeye yonelik ¢alismalardan farkh olarak egitimsel bir eylemi anlamak
icin yapilan calismalardir (Gall, Borg & Gall, 1996). Bu arastirmada, galismada ele alinan mizenin okul disi
ogrenme ortami olarak kullaniminin  gézden gecirilmesine rehberlik edecek bilgilere ulasiimasi

hedeflenmektedir.
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Calisma Grubu

Arastirmanin ¢alisma grubu, amagli 6rneklemenin, (zerinde kolayca arastirma yapilacak kisi ve gruplarin
secilmesine dayall (S6nmez & Alacapinar, 2014) uygun durum galisma grubu teknigine gbre olusturulmustur.
Calisma grubunu, 2018-2019 egitim-6gretim yili bahar déneminde Tirkiye’de bir devlet liniversitesinde egitim
alan 9 kadin, 8 erkek toplam 17 Sosyal Bilgiler 6gretmen adayi olugturmaktadir. Calisma grubunu olusturan
katilimcilar, “Okul Disi Ogrenme Ortamlari” dersi kapsaminda, uygulama 6gretim (iyelerinin rehberliginde 2.
sinifta 6grenim goérmekte olan 6gretmen adaylarinin arasinda kolay ulasilabilir 6rnekleme yéntemine gore

rastgele segilmistir. Calisma 3 saatlik bir zaman diliminde Kafkas Harp tarihi muzesinde gergeklestirilmistir.

Uygulama Mekani

Arastirmada uygulama mekani olarak Kars’'ta bulunan Kafkas Cephesi Harp Tarihi Miizesi tercih edilmistir.
Kafkas Cephesi Harp Tarihi Miizesi’nin tercih edilmesinin nedeni, mize binasinin, 19. yiizyilda, Rus ordularinin
istilasina karsi sehrin savunulmasinda énemli islevleri olan tabyalara sahip olmasi ile 1828'deki Rus saldirisinin
puskirtilmesi, 1855'teki Kars Zaferi'nin kazanilmasi ve 1877-1878 Osmanli-Rus Savasi sirasinda savunma amagli
kullanilmis olmasidir. Kanli Tabya binasi, 1803'te Padisah Ill. Selim déneminde "Yeni Tabya" ismiyle yapilmis
tabyalardandir. 1828 vyilinda, Ruslarin Kars’a yaptiklari saldirilarda, bir gece baskini sirasinda tabyadaki
askerlerin tamami sehit edildigi icin bu tabyanin adi literatiire Kanh Tabya olarak ge¢mistir. Kanli Tabya binasi,
Kars sehrini gliney cepheden korumak igin yapilmis ve gilinimiize kadar mimari 0Ozelliklerini koruyarak
ulagsmistir. Ruslara karsi 1855 vyilinda Tabyalar Savasiolarak da bilinen Kars Zaferi'nden sonra Padisah
Abdilmecid 3.000 Kars Madalyasi yaptirip Kars sehrine gondermistir. Kafkas Cephesi Harp Tarihi Miizesi'ne
donisturilen Kanli Tabya binasi, Turkiye’de bulunan interaktif muzeler arasinda yer almaktadir. Mizenin
icerisinde yer alan 8 ana salonda 1828 yilindan Cumhuriyet’in ilanina kadar olan bazi énemli olaylar interaktif

olarak sergilenmektedir (Kulturportali, t.y.)

Verilerin Toplanmasi

Arastirma verileri toplanmaya baslanmadan once literatlir taramasi yapilmis ve kavramsal c¢erceve
olusturulmustur. Miize ziyaretinin yapilacagi glin sosyal bilgiler 6gretmen adaylariyla birlikte miizeye gidilmistir.
Yapilan programli miize ziyareti sonrasi “Sosyal Bilgiler Ogretmen Adaylarinin Miize Ziyareti Sonrasi Tutumlarini

Belirleyici Gorlisme Formu” hazirlanmistir. Gorisme yari yapilandirilmis olarak gerceklestirilmistir.

Gortisme formu ile ilgili bir farkli uzman goérisi alinmistir. Ayrica ifadelerin acgik ve anlasilirhigl saglamak ve
gorisilecek gruba uygunlugunu tespit etmek amaciyla pilot galisma yapilmistir. Pilot ¢alismaya 2018-2019
egitim-6gretim yihinin gliz yariyitlinda Tirkiye’de bir devlet liniversitesinde egitim alan 3 sosyal bilgiler 6gretmen
adayr katilmigtir. Pilot c¢alismaya katilan Ogretmen adaylarina 7 sorudan olusan taslak haldeki yari
yapilandiriimis gériisme formunda yer alan sorular sorulmustur. Ogretmen adaylarindan alinan déniitler

sonrasinda sorular tGzerinde herhangi bir diizeltme yapilmadan 6gretmen adaylarina sorulmus ve Tirkiye’de bir
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devlet Universitesinde egitim alan 17 sosyal bilgiler 6gretmen adayi ile calismaya baglanmistir. Ogretmen
adaylariyla ylz ylze gérisme yapilarak galismanin nasil yapilacagl hakkinda bilgi verilmistir. Veri kaybini
onlemek ve verilerin givenirligini saglamak amaciyla gérismeler ses kayit cihazina kayit edilmistir. Gorlisme
sirasinda 6gretmen adaylari tarafindan anlasilmayan sorular tekrar edilmistir. Arastirmada yari yapilandiriimis
gorisme formunda yer alan agik uglu sorular yardimiyla toplanan nitel veriler ‘betimsel analiz’ ydéntemine gore

analiz edilmistir.
Veri Toplama Araci

Miize ziyareti sonrasi muizeye ve yapilan mize ziyaretine yonelik géruslerini 6grenmek amaciyla sosyal bilgiler
O0gretmen adaylariyla gériisme yapilmistir. Gorlisme tekniginin uygulanmasi icin veri toplama araci olarak, agik
uclu sorularin 6nceden hazirlanmasiyla, ylz yiize gorisilen katilimcinin bir konudaki goérusleri, duygu ve

dusiincelerinin toplanmaya ¢alisildigi (Basol, 2016, 92) yari yapilandiriimis gériisme formlari kullaniimigtir.
Verilerin Analizi

Arastirmada katilimcilarla yapilan gorismelerden elde edilen verilerin dokimi yapilmis ve veriler analiz
edilmistir. Toplanan verileri aciklayabilecek kavramalara ve iliskilere ulasmak icin icerik analizi yapilmistir. icerik
analizi ile birbirine benzeyen veriler belirli kavramlar ve temalar gergevesinde bir araya getirilir ve bunlar
okuyucunun anlayabilecegi sekilde yorumlanir (Yildinm & Simsek, 2008). Uygulama sonrasinda, 6gretmen
adaylarinin agik-uclu sorulara verdikleri cevaplar hem arastirmacilar, hem de arastirmacilar disinda bir uzman
tarafindan ayri ayri incelenmistir. Toplanan nitel verileri agiklayabilmek ve iliski kurabilmek icin analiz sirasinda
ortaya ¢ikan agiklayici ve gikarimsal kodlar kullaniimistir. Glvenirligi artirmayi saglamak icin gdriisme analizleri 2
farkli uzman araciligiyla ayri ayri kodlanmis ve Miles & Hubermen (1994)'in gelistirilen formul [(GUvenirlik=
Gorls birligi/ (Goras birligi + Gorls ayrilig)] kullanilarak giivenirlik katsayisi hesaplanmistir. Arastirmanin

guvenirligi %92 olarak belirlenmistir.

Arastirma da elde edilen kodlar ve bulgular 6gretmen adaylarinin gorisme formundaki sorulara verdigi
yanitlardan dogrudan alintilar yapilarak desteklenmistir. Ogretmen adaylarinin isimleri kullaniimamis ve

dgretmen adaylari 0A1, OA2, OA3...0A17 olarak kodlanmistir.

BULGULAR

Kafkas Cephesi Harp Tarihi Miizesine “Kanli Tabya” Denilmesinin Sebepleri

Sosyal bilgiler 6gretmen adaylarina Kafkas Cephesi Harp Tarihi Miizesine “Kanl Tabya” denilmesinin sebebinin
ne olabilecegi konusundaki gorisleri sorulmustur. Bu dogrultuda verilen cevaplara gore Tablo 1

olusturulmustur.
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Tablo 1. Kafkas Cephesi Harp Tarihi Muzesine “Kanh Tabya” Denilmesinin Sebebine Yonelik Sosyal Bilgiler
Ogretmen Adaylarinin Gériisleri

Kafkas Cephesi Harp Tarihi Miizesine “Kanli Tabya” Denilmesinin Sebebi f
Bu tabyada ¢ok fazla sehit verilmesi 12
0A1, 0A4, OA5, OA6, OA7, OA8, OA9, OA10, OA12, OA13, OA14, OA15
Savagsla ilgili miize olmasi 3
0A2, 0A11, OAl6

Savasta biiyik miicadele sergilenmesi 1

0OA4
Kanli katliam olmasi 1

0A17

Sosyal Bilgiler 6gretmen adaylarina gore Kafkas Cephesi Harp Tarihi Mizesine “Kanli Tabya” denilmesinin
sebebini gosteren Tablo 1 incelendiginde 6gretmen adaylarinin ¢ogunlukla 93 harbinde c¢ok fazla sehit
verilmesinin gerekge gosterildigi gorilmektedir. Bunun yani sira bazi 6gretmen adaylari mizenin, “Kanl Tabya”

olarak anilmasinin sebebinin, savasla ilgili miize olmasindan kaynakl olabilecegini ifade etmislerdir. Asagida

sosyal bilgiler 6gretmen adaylarinin ifadelerinden 6rnekler yer almaktadir:

“Kars savunmasi igin stratejik konumda olan bu miize, ge¢mis tarihte yasanan savaslarda fazlaca

askerimizin sehit diismesi {izerine béyle bir adlandirma almistir” (0A1).

“Kafkas cephesinde cok fazla yaralilar oldugundan, dokiilen kanin fazla oldugundan dolayi

olabilir” (OAS5).

“Cinki{ gegmiste yapilan cesur ve vatan igin dokilen kanlar, bizler igin kendilerini bu ugurda feda

ederek kanlarini dokmis aziz sehitlerimizin kanlariyla ve o dénemde yasanilan, vermis oldugumuz

sehitlerimizin kanlariyla dolu olmasi” (OA10).
Kafkas Cephesi Harp Tarihi Miizesi’'ne yapilan gezide, sosyal bilgiler 6gretmen adaylarinin hisleri

Sosyal bilgiler 6gretmen adaylarina Kafkas Cephesi Harp Tarihi Miizesi’'ni gezerken neler hissettikleri sorulmus

ve alinan yanitlar dogrultusunda Tablo 2 olusturulmustur.

Tablo 2. Sosyal Bilgiler Ogretmen Adaylarinin Kafkas Cephesi Harp Tarihi Miizesi’ne Yapilan Geziye Dair Hisleri

Kafkas Cephesi Harp Tarihi Miizesi’ne Yapilan Geziye Dair Hisler f
Duygusal yonden etkilendim 12
0A1, 0A2, OA3, OA4, OA6, OA7, OAS8, OA10, OA11, OA12, OA14, OA16
Empati kurdum 5
0A5, OA7, OA8, OA9, OA16
Minnet duygularim artti 4
0A5, 0A12, OA13, OA15
Heyecan vericiydi 2
0A4, 0A17
Gurur duydum 2
0A14, OA15
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Sosyal Bilgiler 6gretmen adaylarinin Kafkas Cephesi Harp Tarihi Miizesi’ni gezerken yasadiklari hislere yonelik
Tablo 2 olusturulmustur. Tablo 2’ ye gbore O6gretmen adaylari, duygusal anlamda mizeden ve miizede
gordiklerinden ¢ok etkilendiklerini, empati kurduklarini ve gegmiste yasananlardan dolayl minnet duygularinin
arttigini ifade etmektedirler. Asagida sosyal bilgiler 6gretmen adaylarinin goérigslerinden o&rnekler yer

almaktadir:

“Bu soruya Mehmet Akif'in dedigi gibi baslamak isterim. Hani Mehmet Akif diyor ya “bastigin
yerleri toprak diyerek gegme tani, disin altinda binlerce kefensiz yatani” iste bu orada attigim

her adimda aklimin iginde déniip durdu” (OA1).
“Kendimi o giin orada o cephede hissettim” (OA9).

“Dur! Yolcu, bilmeden gelip bastigin bu topraklar bir devrin battigi yerdir.” Necmettin Halil
Onan’in dedigi gibi adeta bir Canakkale ruhunun, Kars Kanli Tabya miizesinde de yasandigina

tanik olmaktayiz” (OA11).
Kafkas Cephesi Harp Tarihi Miizesi’'ne y6nelik sosyal bilgiler 6gretmen adaylarinin diisiinceleri

Sosyal bilgiler 6gretmen adaylarina Kafkas Cephesi Harp Tarihi Miizesi’ne yapilan gezi sonrasi miize hakkinda ne

disindikleri sorulmustur. Bu dogrultuda verilen cevaplara gore Tablo 3 olusturulmustur.

Tablo 3. Kafkas Cephesi Harp Tarihi Miizesi Gezisinden Sonra Sosyal Bilgiler Ogretmen Adaylarinin Diistinceleri

Miizeye Yonelik Duslinceler f

Tarihi agidan bilgilendirici

0A2, 0A3, OA4, OA6, OA7, OA12, OA13, OA15, OA16, OAL17 10
Etkileyici
0A5, 0A7, OA10, OA13 4
Diger*
OA1, 0A2, OA4, OA8, OA9, OA11, OA14 10

* Ogrenme ortaminin sinif disina ¢ikmasi, gelecek nesillere 1sik tutulmasi, savastan kalan gercek nesnelerin
gorilmesi, teorik dersi uygulama, ilk elden kaynaklara ulasma, daha o6nce neden gezi yapilmadigini
sorgulama, milli bilincin uyandirilmasi, vatan-millet sevgisinin yerlesmesi, kalici bilgi saglanmasi, miizenin
oneminin 6grenilmesi

Sosyal bilgiler 6gretmen adaylarinin Kafkas Cephesi Harp Tarihi Miizesi'ne yapilan gezi sonrasi miize hakkinda

ne distndiklerini gosteren Tablo 3’e gore 6gretmen adaylarinin mizeyi bircok agidan faydali bulduklari

gorilmektedir. Asagida sosyal bilgiler 6gretmen adaylarinin gérislerinden érnekler yer almaktadir:

“Yapilan gezi 6zellikle bulundugumuz bdlgenin tarihini 6grenmemiz agisindan ¢ok yararl oldu.

Miizenin sehrimiz icin anlam ve énemini gérmemize yardimci oldu” (OA12).

“Gezinin ¢ok faydali oldugunu disiniyorum. Savasla ilgili gercek nesneler gérme firsatimiz oldu.

Askerlerimizin aileleriyle olan mektuplarini okuma firsatimiz oldu” (OA4).
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“Yaptigimiz gezinin ¢ok glizel ve ¢ok anlamli oldugunu diistiniyorum. Gelecek yillar ve mesleki

yasantimiza olumlu etki ettigini diistiniiyorum” (OA17).

Kafkas Cephesi Harp Tarihi Miizesi Gezisinin Sosyal Bilgiler Ogretmen Adaylarina Katkilari

Sosyal Bilgiler 6gretmen adaylarina Kafkas Cephesi Harp Tarihi Mizesi gezisinin ardindan edindikleri yeni

bilgilerin neler oldugu sorulmus ve alinan yanitlar dogrultusunda Tablo 4 olusturulmustur.

Tablo 4. Kafkas Cephesi Harp Tarihi Miizesi Gezisinin Sosyal Bilgiler Ogretmen Adaylarina Katkilari

Edinilen Yeni Bilgiler

Donemin teknolojik imkanlarini 6grenme 9
0A3, 0A4, OA8, OA9, OA11, BA14, OA15, OA16, OAL17
Neden “Kanl Tabya” dendigini 6grenme 8
0A2, OA5, OA6, OA7, OA8, OA9, OA13, OA14
Birlikteligin 6nemin anlama 5
0A1, 6A3, OA10, OA11, OA14,
Gizli tlinellerin amacini 6grenme 4
0A2, 0A3, OA7, OA12
Donemin yasam sartlarini 6grenme 3
0A1, OA4, OA7
Tarihi sahsiyetleri tanima 2
0A2, 6A13

Kafkas Cephesi Harp Tarihi Mizesi gezisinin sosyal bilgiler 6gretmen adaylarina katkilarinin neler oldugunu
gosteren Tablo 4’e gére 6gretmen adaylari dénemin teknolojik kosullari ile mizeye “Kanli Tabya” denmesinin
sebebini 6grendiklerini ve birlikteligin 6nemini daha iyi anladiklarini ifade etmislerdir. Asagida sosyal bilgiler

O0gretmen adaylarinin goruslerinden érnekler yer almaktadir:

“Askerlerimizin mektuplari sayesinde yasam sartlarini 6grendim. Esyalari sayesinde dénemin

teknolojisi hakkinda bilgi edinme firsatim oldu” (OA4).

“Gezi sirasinda 6grendigim bilgilerden biri tabya icerisinde gizli gegitlerin bulundugu bu gecitlerin

kesif amacgli kullanildigi oldu” (OA12).

“Osmanli-Rus savasinda bir tabur askerin sehit olmasi nedeni ile kanli tabya olarak adlandirildigini

dgrendim” (OA6).

“Birlikteligimizi korumamiz gerektigini bir kez daha gérmis oldum. Vatan millet sevgisini kuru
kuru degil, bu ugurda bir seyler feda eden ecdadimizin hatiralarinda gérmek daha gticlii bir etkiye

sahip oldugunu ve bu bilinci daha iyi asiladigina sahit oldum” (OA1).

Kafkas Cephesi Harp Tarihi Miizesi’nin icinde Bulundugu Cevreye Sagladigi Katkilar

Sosyal bilgiler 6gretmen adaylarina Kafkas Cephesi Harp Tarihi Mizesi’nin i¢cinde bulundugu cevreye sagladigi

katkilarin neler olabilecegi sorulmus ve alinan yanitlar dogrultusunda Tablo 5 olusturulmustur.
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Tablo 5. Kafkas Cephesi Harp Tarihi Miizesi’nin icinde Bulundugu Cevreye Katkilari

Kafkas Cephesi Harp Tarihi Miizesi’'nin Cevreye Katkilari f
Turizme etkisi 11
0OA 1, 0A2, OA3, OA5, OA7, OA8, OA11, OA12, OA15, OAl6, OAL7
Manevi duygular uyandirmasi 6
OA4, OA6, OA10, OA11, OA12, OA13

Halki bilgilendirmesi 5

0A3, OA7, OA9, OA14, OA16
Ekonomik katkisi 3

0As, OA16, OA17
Tarih bilinci uyandirmasi 1
0OA17

Sosyal bilgiler 6gretmen adaylarina gore Kafkas Cephesi Harp Tarihi Mizesi'nin igcinde bulundugu cevreye
sagladig katkilari gésteren Tablo 5'te miizenin, 6zellikle turizm agisindan faydali oldugu ifade edilmektedirler.
Bunun yaninda mizenin, ziyaretgilerinde manevi duygular uyandirmasi ve halki bilgilendirmesi gibi
katkilarindan bahsetmektedirler. Asagida Sosyal Bilgiler 6gretmen adaylarinin goérislerinden ornekler yer

almaktadir:

“Boyle bir tabyanin miize olarak dislinilmesi ne kadar glizelse bu kadar geg yapilmasi da bence o
kadar aci. Turizm agisindan etkili bence. Cogu kisi buranin miize oldugundan haberi bile

olmayabilir, bu konuda insanlar bilgilendirilirse yogun bir etki yaratacagina eminim” (OA1).

“Oncelikle tabya turistlik acidan cevre lizerinde olumlu bir etkiye sahiptir. Tabyanin yapilmasi
orada yasanan olayin sadece o zaman diliminde kalmayip glinimuze kadar gelip bir¢ok kisinin
o0grenmesine vesile oldu. Tabyadan 6nce konuyla alakal bilgisi az olan kisi vardi. Tabyadan sonra

yore halki ve gelen kisiler konuyla ilgili daha ¢ok bilgilendi” (OA7).

“Cevresine kesinlikle olumlu etkisi olacaktir. Turizm, ulasim ve ekonomi faaliyetlerinin bu ¢evrede

gelismesine katki saglayacaktir. Tarih bilinci uyandiracaktir” (OA17).

Kafkas Cephesi Harp Tarihi Miizesi’nin, Sosyal Bilgiler Dersi Kapsaminda Okul Disi Ogrenme Ortami Olarak

Kullanilmasi

Sosyal bilgiler 6gretmen adaylarina Kafkas Cephesi Harp Tarihi Miizesi'nin okul disi 6grenme ortami olarak
kullanilmasina yonelik goriusleri soruldugunda, 6gretmen adaylarinin tim{ bu miizeden okul disi 6grenme
ortami olarak faydalanilabilecegini ifade etmislerdir. Bu gorislerini agiklamalari istenmis ve asagida Tablo 6

olusturulmustur.
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Tablo 6. Kafkas Cephesi Harp Tarihi Miizesi’nin Okul Digi Ogrenme Ortami Olarak Kullanilabilmesinin
Gerekgelerine Yénelik Sosyal Bilgiler Ogretmen Adaylarinin Goriisleri

Kafkas Cephesi Harp Tarihi Miizesi’nin Okul Digi Ggrenme Ortami Olarak Kullanilabilmesinin f
Gerekgeleri
Kalici 6grenmeyi saglamasi 11
0A3, 0A4, OA5, OA6, OA7, 0A8, OA9, OA11, OA12, OA 13, OA15

Gegmisle baglanti kurulmasi 5

0A2, 0A3, OA9, OA10, OA15
Somutlastirmayi saglamasi 5

0A4, 06, OA7, OA8, OA15
Yasanti saglamasi 4

0A4, OA5, OA9, OA11
Tarih bilinci kazandirma 3
0A12, 6A13, OA14
Kaltara 6grenme 3
0A2, 0A3, OA13
Empati becerisi kazandirma 3
0A1, 6A3, OA16
Milli biling kazandirma 2
0A1, OA14
Dersi anlamli hale getirmesi 1
0A17
Sosyal bilgilerle ilgili olmasi 1
0OA16

Sosyal bilgiler 6gretmen adaylarinin timi Kafkas Cephesi Harp Tarihi Miizesi’'nden okul disi 6grenme ortami
olarak faydalanilabilecegini ifade etmislerdir. Bu duruma, miuzelerin kalict 6grenmeyi, gecmisle baglanti
kurmayi, soyut bilgileri somutlastirmayi, tarih bilinci olusturmayi saglamasi gibi gerekgeler gostermislerdir.

Asagida sosyal bilgiler 6gretmen adaylarinin gérislerinden érneklere yer verilmistir:

“Ogrencilerin yaparak ve vyasayarak ogrenebilmesine olanak saglar. Kalici &grenmenin

gerceklesmesini saglar” (OA11).

“Sosyal bilgiler dersi tarih konulari agir basan bir derstir. Tarih konulari savaslari, anlasmalari,
fethedilen yerleri kapsamaktadir. Dolayisiyla mizeler bu konuda énemli bir yere sahiptir. Dersi
yalnizca anlatmak yerine, bunun gibi mizelere gezi dizenleyerek hem kalici 6grenme hem de

tarih bilinci olusturmak daha kolay hale gelmektedir” (0A12).

“Muzede tarihe birebir taniklik eden o6geler oldugu icin sosyal bilgilerdeki bazi konularin

dgretiminde kolaylik saglar. Ornegin tarih konularinin 8gretimi igin somut kaynak olur” (OA15).

Okul Disi &grenme Ortami Olarak Kafkas Cephesi Harp Tarihi Miizesi’nin Ogrencilere Saglayabilecegi

Katkilar

Sosyal bilgiler 6gretmen adaylarina okul disi 6grenme ortami olarak Kafkas Cephesi Harp Tarihi Mizesi’'nin,
Ogrencilere saglayabilecegi katkilarin neler olabilecegi sorulmus ve alinan yanitlar dogrultusunda Tablo 7

olusturulmustur.
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Tablo 7. Kafkas Cephesi Harp Tarihi Miizesi’'nin Ogrencilere Katkilari

Kafkas Cephesi Harp Tarihi Miizesi’nin Ogrencilere Katkilari f
Somutlastirma 11
0A2, OA3, OA4, BAS5, OA7, OA9, BA11, BA12, OA1S5, OAl6, OAL7
Tarih bilinci 6
0A1, OA7, OA8, OA11, OA14, OAL6

Gegmisle baglanti 4

0A2, 0A3, OA10, OA11
Tarihsel empati 4

0A3, 0A7, OA10, OA13
i¢sellestirme 4

0A4, OA6, OA9, OAl6
Olaylari zihinde canlandirma 2

OA1, OA5
Kahcilik 2
0A4, OA15
Milli biling 2
0A10, OA14
Tarihi mirasa sahip ¢tkma 1
0A12
Ogrenmenin kolay olmasi 1
OA7

Sosyal bilgiler 6gretmen adaylarina gére Kafkas Cephesi Harp Tarihi Mizesi'nin 6grencilere tarihi ve kilturel
degerleri kazandirmada sahip olabilecegi rolleri gosteren Tablo 7' de mizenin, 6zellikle, 6grencilerin soyut
bilgilerini somutlastirmasi agisindan katki saglayabilecegi belirtilmistir. Bunun yani sira miizenin 6grencilerde
tarih bilinci olusturma, 6grencilerin gegcmisle baglanti kurmalarini saglama, 6grencilere tarihsel empati
kazandirma gibi noktalarda faydali olabilecegi ifade edilmistir. Asagida sosyal bilgiler 6gretmen adaylarinin

gorislerinden 6rnekler yer almaktadir:

“Ani yasayip o tarihi zihinlerinde canlandirmalarinda kullanacaklari malzemeyi tanimalarina ve bu
bilinci kazanmalarina yardimei olur ” (OA1).

“Olumlu bir etkisi oldugunu diisiiniiyorum. Ogrenciler miize gezisi sirasinda tarihi ve kiltiirel
degerlere ait somut nesneler goriir ve bu degerlere baglilk saglanir. Ogrencilerin yasanti yoluyla
bu degerleri igsellestirmesi saglanir. Bu sekilde tarihi ve kiltirel degerler kalici sekilde
kazandiriimis olur” (OA4).

“Ogrenciler duyduklarindan daha ¢ok gérdiiklerini benimser. Ogrenciler savasin kalintilarini

gdrerek gegmisin ruhunu daha iyi benimser” (OA9).

SONUC ve TARTISMA

Kafkas Cephesi Harp Tarihi Miizesine “Kanli Tabya” Denilmesinin Sebeplerine Yonelik Sonug ve Tartisma

Calismada Kafkas Cephesi Harp Tarihi Miizesine “Kanli Tabya” denilmesinin sebebinin ne olabilecegine yonelik
¢alisma bulgularina gore, sosyal bilgiler 6gretmen adaylarinin bu adlandirmaya ¢ogunlukla ge¢miste yapilan
savaslarda, bu tabyada ¢ok sayida sehit verilmesini gerekce gosterdikleri dikkat ¢cekmektedir. Kafkas Cephesi

Harp Tarihi Miizesi olarak kullanilan tabya binasi 1803 yilinda Padisah lll. Selim déneminde Yeni Tabya ismiyle
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yapilmistir (Kiltarportali, t.y.). 1828 Osmanli-Rus Savasi'nda Osmanli Devleti'nin dogu sinirlarini korumak igin
insa edilen bu tabyada, Ruslar bir baskinla Osmanh askerlerini sehit etmislerdir. Olaydan sonra bu tabya halk
arasinda “Kanh Tabya” olarak anilmaya baslanmis ve daha sonra restore edilerek miize olarak kullanmaya
baslanmistir (Aslan & Aktas, 2019). Buna gore sosyal bilgiler 6gretmen adaylarinin, Kafkas Cephesi Harp Tarihi

Miizesi’'ne “Kanli Tabya” denmesinin sebebi hakkinda bilgi sahibi olduklari séylenebilir.

Kafkas Cephesi Harp Tarihi Miizesi’ne Yapilan Gezide, Sosyal Bilgiler Ogretmen Adaylarinin Hislerine Yénelik

Sonug ve Tartisma

Sosyal bilgiler 6gretmen adaylar, Kafkas Cephesi Harp Tarihi Mizesi'ni gezerken duygusal ydnden
etkilendiklerini, empati kurduklarini, gegmiste yasananlardan dolayi atalarina olan minnet duygularinin arttigini
ifade etmislerdir. Calismada 6gretmen adaylarinin 6zellikle duygusal olarak mizeden etkilenmesine Kafkas
Cephesi Harp Tarihi Miizesi'nde sergilenen Uriinler ve mizenin tasariminin etkisi oldugu soylenebilir. Zira
muizeler, bireylerin bilissel oldugu kadar duyussal yanina da hitap eden (Utku, 2008), geg¢misin kilturlerine ve
insanlarina karsi daha duygusal baglar olusturarak bugini ve gecmisi daha yakindan ve icten anlamaya
yardimci olan (Sahan, 2005) mekanlardir. Kapan (2011) da ¢alismasinda mizelerin bilissel ve duyussal olarak
olumlu etkilerinden s6z etmistir. Gliniimiiz miizelerinin, modern miize mimarisi, artan bilgi ihtiyaci icin daha
fazla yorumu, iletisim ve etkinligi karsilamasinin yaninda sergileme ve saklama merkezinden c¢ok, kiltir kurumu
ve ¢ok amacgh merkez olarak duygulara hitap etmesi gerekmektedir (Erbay, 2001). Maccario (2002) mize
ziyaretinden 6nce mizede bulunan bir eserler ilgili bilgi verme ve hikdye anlatmanin 6grencilerin hayal glicini
arttirdigini ifade etmistir. Calismada 6gretmen adaylari, hem ziyaret 6ncesi edindikleri bilgiler yoluyla hem de
miizede sergilenen (riinleri gbrerek ve onlarla ilgili bilgileri okuyarak o dénem yasananlari hayal edebilmistir.
Bu sayede tarihsel empati kurarak, ve gegmiste yasananlardan dolayi atalarina besledikleri minnet duygularinin
arttigini ifade etmislerdir. Culha (2006) da galismasinda tarihi mekanlarda 6grenmenin 6grencilerde olumlu
tutum sergilemeye ve empati duygusunun gelismesine etkisinden s6z etmektedir. Benzer sekilde literatiirde
miizede gerceklesen egitimin empati gelisimine katkilarindan bahsedilen calismalar mevcuttur (ilhan, Artar &

Okvuran, t.y. ; Kamgl, 2015; Seidel & Hudson, 1999; Uztemiir, Ding & Acun, 2018).

Kafkas Cephesi Harp Tarihi Miizesi’ne Yénelik Sosyal Bilgiler Ogretmen Adaylarinin Diisiincelerine Yoénelik

Sonug ve Tartisma

Gergeklesen gezi sonrasi genel olarak sosyal bilgiler 6gretmen adaylarinin Kafkas Cephesi Harp Tarihi Mizesi’ni
tarihi agidan bilgilendirici ve etkileyici bulduklari sonucuna ulasiimistir. Miizelerin okulda 6grenilen bilgileri
pekistirmenin yaninda yeni bilgiler edinmeyi saglama gibi bir katkisi vardir. Clinkii muzeler, ziyaretgilerinin,
sosyal tarihle tanismalarini ve duyu organlarini kullanarak bilgiye ulasmalarini ve bilgiyi yapilandirmalarini
saglayan (Culha, 2006; Utku, 2008) mekanlardir. Yapilan galismalar (Aktas, Elyildirnm & Aslan, 2020; Ata, 2002;
Filiz, 2010; Hein, 2004; Kisa, 2012; Kogak, 2010; Yilmaz, Kaya & Colak, 2009), miizelerin ziyaretcilerinde olumlu

etkiler ortaya cikarabilecegini gostermektedir. Bu c¢alismanin sonuglariyla benzer sonuglara ulasan
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arastirmacilardan Kisa (2012), sosyal bilgiler 6gretiminde mize kullanimina iliskin 6gretmen ve 6grenci
gorislerini gesitli degiskenler agisindan ele aldigi ¢alismasinda, miize gezilerinin 6grencilere bilgi, gorsellik ve
genel kiltir agisindan katki sagladigi sonucuna ulagsmistir. Mize ziyareti yoluyla daha fazla bilgi edinilmesini
saglamak icin hem ziyaret oncesi 6grenme icin tetikleyici olan motivasyonu arttirici etkinlikler diizenlemek
faydali olacaktir. Hein (2004), 6grenme siirecinde ana unsurlardan birinin motivasyon oldugunu ifade etmistir.
Ziyaret edilecek miize ve miizede sergilenen esyalar hakkinda 6grencilerde merak uyandirmak miize ziyareti ile
0grenme motivasyonunu saglamada etkili olabilir. Ayni sekilde mizenin kendisi de Ogrencilerde merak
duygusunu artirici 6zellige sahiptir. Filiz (2010), mize ortaminin, mizedeki etkinliklerin ve miuzedeki
yasantilarinin 6grencilerde merak duygusunun artmasinin yaninda sosyal bilgiler dersine olan ilginin de arttigini
ifade etmistir. Miize ziyaretleri ile bilgi edinmeye katki saglayacak bir diger 6neri ise ziyaretlerin bir mize
¢alisani ve rehberle yapilmasi olabilir. Béylece daha detayli bilgiler edinilebilir. Miize ¢alisaninin ya da rehberin
muzede sergilenen egyalar ile ilgili anlattiklari 6grenciler icin daha ilgi cekici goriinebilir. Ekmekgi (2015),
Kervankiran (2014), Kisa (2012), Oner & Cengelci Kése (2009), Yilmaz & Seker (2011) de ¢alismalarinda, miize

rehberleri ile yapilan gezilerin daha verimli oldugunu ifade etmislerdir.

Kafkas Cephesi Harp Tarihi Mizesi, ozellikle tarihsel konularda bilgilendirici olmasinin yani sira sergiledigi
nesneler agisindan ge¢mise 1sik tutan, tasarimi ve sahip oldugu atmosferi ile insanlara yogun duygular yasatan
bir mizedir. Mizede, Sarikamis Harekati sirasinda sehit olan 90 bin asker icin 90 cift carik sergilenmektedir.
Bunun yani sira miize, Sarikamis harekati sirasinda donan askerlerin bugulu camin ardinda canlandirildigl,
doénemin olanaklarini ya da olanaksizliklarini gézler éniine seren mutfagi ve ameliyathanesi, balmumundan
yapilmis yarali asker heykelleri ile ziyaretcilerini duygulandiran bir atmosfere sahiptir. Ayrica mizenin
bahgesinde 15. Kolordu Komutani Kazim Karabekir Pagsaya 13 Ekim 1921 Kars Antlasmasi igin Kars’a gelen Rus
Generalleri tarafindan hediye edilen Beyaz Vagon’u da gormek mimkiindiir. Bu anlamda miize, ziyaretgilerine

hem geg¢misi yansitma hem de ge¢misi anlama firsati sunmaktadir denebilir.

Kafkas Cephesi Harp Tarihi Miizesi Gezisi ile Sosyal Bilgiler Ogretmen Adaylarinin Edindikleri Yeni Bilgilere

Yoénelik Sonug ve Tartisma

Kafkas Cephesi Harp Tarihi Mizesi gezisinin ardindan, sosyal bilgiler 6gretmen adaylarinin edindikleri yeni
bilgilerin genellikle, donemin teknolojik imkanlari, mizenin halk tarafindan “Kanli Tabya” olarak anilmasinin
sebebi, donemin yasam sartlari gibi konular Gzerinde yogunlastigi gérilmektedir. Mizeler, hem topluma hizmet
eden hem de diger egitim kurumlarina destek veren kurumlarindan biridir. Ginimuzde mizeler arkeolojik
eserlerin muhafaza edilip sergilendigi yer olmaktan cok kiltiirel mirasi tanitarak egitim gorevini Gstlenmislerdir
(Hunter, 1998). Cocuklar dokunarak, gorerek ve isiterek 6grenme ortaminin zenginlestirildigi muzelerde
okuldaki 6grenmelerini pekistirebilmektedir (Shabbar, 2001). Sahan (2005), ¢alismasinda muizelerin gegmisin
kiltlrlerine ve insanlarina yonelik daha duygusal baglar olusturarak bugiinii ve ge¢misi daha yakindan ve icten
anlamaya yardimci oldugu sonucuna ulasmistir. Ayrica mizeler, 6grencilerin gecmisten glniimize cesitli

alanlarda yasanan degisimi gérmelerine ve bag kurmalarina (ilhan, 2017; Levy, 2001; Payko¢ & Baykal, 2000;
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Uztemur, Ding & Acun, 2018), insanlar ve tarihsel olaylar ile sergilenen esyalar arasindaki iliskiyi anlamalarina
(Onder, Abaci, Kamaraj, 2009; Payko¢ & Baykal, 2000) yardimci olan ve bugiinii ge¢cmis yoluyla égrenmeyi
saglayan (Lubar, 2001) kurumlardir. Ancak yapilan bazi ¢alismalarda 6gretmen adaylari miizelerden yeterli
dizeyde yararlaniimadigini ifade etmislerdir. Selanik Ay & Kurtdede Fidan (2014)'in sosyal bilgiler 6gretmen
adaylar ile yurittukleri ¢calismalarinda, 6gretmen adaylari muzeleri egitsel agidan oldukga iyi bir durumda
oldugunu ancak mizelerden miize goérevlerinin uygun bicimde bilgi vermemelerinden dolayl yeterince
yararlanilamadigini ifade etmislerdir. Bu nedenle mize gorevlilerinin daha bilingli olmalari gerekmektedir.
Gule¢ & Alkis (2003)'in g¢alismalarinda da 6gretmenlerin mizelerin egitimsel acidan daha etkin bir sekilde
hizmet verebilmeleri igcin, miize ¢alisanlarinin egitim i¢in uygun ortam hazirlamalari, 6grencilerle ilgilenmeleri ve

ogrenci dlizeyine uygun aciklamalar yapmalari gerektigini ifade etmislerdir.

Kafkas Cephesi Harp Tarihi Miizesi’'nin i¢inde Bulundugu Cevreye Sagladigi Katkilara Yénelik Sonug ve

Tartisma

Sosyal Bilgiler 6gretmen adaylari Kafkas Cephesi Harp Tarihi Mizesi’nin icinde bulundugu cevreye sagladigl
katkilari genel olarak, turizme katkisi, ziyaretgilerinde olusturdugu manevi duygular, halki bilgilendirmesi ve
sehre olan ekonomik katkisi olarak siralamiglardir. Mizelerin igcinde bulundugu cevreye pek ¢ok agidan katkisi
vardir. GUnlimuizde mizeler sadece sanat nesnelerinin sergilendigi yerler olarak goriilmemekte, kiltlrel ve
entelektiel etkinlik merkezleri olarak hizmet vermektedir (Pekgozli Karakus, 2011). Ayrica muzeler, sergiler,
etkinlikler, yayinlar ve arastirmalar yoluyla, “kiltirel yénelimli bir kamu alani”dir. Miizeler, toplumsal ve
ekonomik bir anlayisla kentsel yeniden yapilanma ve ekonomik yeniden orgiitlenme konusunda katkilar
sunmaktadir (Kramer, 2001). Miizeler, bulundugu yorede yasayan bireylerin yasam kalitesini artirma ve
toplumsal ve egitim agisindan her kesimden insani kendine ¢gekme gorevi Gstlenmelidir. Miize kent yasaminin
o6nemli bir pargasi olmalidir (Fleming, 2001). Muzelerin bu goérevini tam olarak yerine getirebilmesi, ziyaretgiye
iyi bir deneyim yasatmasiyla olur. Birgcok miizede halkin ihtiyaclari, egitimle birlesmekte ve egitim hizmetleri
konusunda talep artmaktadir (Erbay, 2001). iyi bir toplumsal tarih miizesi sadece o yérede yasayan insanlar igin
degil, disaridan gelen ziyaretgiler ve turistler icin de ilging olabilir. S6z konusu yore ve halkini daha iyi tanitmaya

ve bunlari daha genis bir tarihsel perspektife oturtmaya yardimci olur (Knowles, 2001).

Kafkas Cephesi Harp Tarihi Miizesi’nin, Sosyal Bilgiler Dersi Kapsaminda Okul Disi Ogrenme Ortami Olarak

Kullanilmasina Yonelik Sonug ve Tartisma

Sosyal bilgiler 6gretmen adaylarinin timi Kafkas Cephesi Harp Tarihi Miizesi’'nden okul disi 6grenme ortami
olarak faydalanilabilecegini ifade etmislerdir. Bu duruma, miizelerin kalict 6grenmeyi, gecmisle baglant
kurmayi, soyut bilgileri somutlastirmayi, tarih bilinci olusturmayi saglamasi gibi gerekceler gostermislerdir.
Muzeler, insanlarin yasam tarzlarinin, inanglarinin, degerlerinin, geleneklerin ve sanatin sergilendigi ve
kiltarlerin bulusma noktasi olarak goriilen mekanlardir. Miizeler ayni zamanda okuldaki 6grenmeleri pekistiren

ve destekleyen egitim kurumlarindandir. Hooper & Greenhill (1999)'e goére; “Mize ziyaretleri mifredati
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desteklemek igin yapildiginda muzeler, gocuklarin 6grenme deneyimlerini ileriye tagsimakta egsiz degere

sahiptir.

Cagdas egitimde duyulan ihtiyaglarin bir neticesi olarak mize ortamlarinda aktif, 6grenciyi etkin hale getiren,
cok gesitli 6grenme yontemlerinin saglanmasi talebi ortaya ¢ikmistir (Gogebakan, 2018). Boylelikle 6grencilerin
ogrendiklerinde kalicihk da artmaktadir. Aslan & Aktas (2019), Ata (2002), Egliz (2011), Epik (2004), Yazicioglu
(2010), Yilmaz, Kaya & Colak (2009) calismalarinda mizeler yoluyla gerceklesen 6grenmelerin daha ¢ok duyu
organina hitap ettigi ve 6grenci merkezli egitimi temel aldig icin edinilen bilgilerin daha kalici oldugunu ifade
etmislerdir. Mizelerin bir bagka 6nemli yani ise gegmisi 6grenme konusunda katkisinin yadsinamaz olmasidir.
Harrison (1963), mizelerde sergilenen eserlerin sadece 6grencilere gériinmekle yetinmedigini, kitaplarin ve

derslerin agik¢a ortaya koyamadigi, esyalarla zaman arasindaki mevcut baglari gésterdigini ifade etmistir.

Miizeler, 6grencilerin gecmisten glinUmuze gesitli alanlarda yasanan degisimi gérmelerine ve bag kurmalarina
(ilhan, 2017; Levy, 2001; Payko¢ & Baykal, 2000; Uztemur, Ding & Acun, 2018), insanlar ve tarihsel olaylar ile
sergilenen esyalar arasindaki iliskiyi anlamalarina (Onder, Abaci, Kamaraj, 2009; Payko¢ & Baykal, 2000)
yardimci olan ve buglini ge¢mis yoluyla 6grenmeyi saglayan (Lubar, 2001) kurumlardir. Sahan (2005),
¢alismasinda muzelerin gegcmisin kiltirlerine ve insanlarina karsi daha duygusal baglar olusturarak bugiini ve
gecmisi daha yakindan ve icten anlamaya yardimci oldugu sonucuna ulasmistir. Mizelerin bir baska olumlu yani
da edinilen soyut bilgileri somutlastirmalaridir. ilhan (2017), miizelerin, nesnelerin maddi veya ideal degerleri
ile algilanmasinin yani sira, insan yasaminin somut ve otantik bir belgesi olarak algilanmasini sagladigini ifade

etmistir.

Miuzelerin bir baska katkisi ise tarih bilincinin olusmasini ve gelismesini saglamaktir. Utku (2008), miizelerde
gerceklesen egitimin bireye kattigl yasantisal zenginliklerle ona yeni ufuklar agarak onu bilissel ve duyussal
acidan donattigini ve bireylere gerekli tarih ve gevre bilincini sagladigini ifade etmistir. Barton & Levstik (2004),
Er & Yilmaz (2020a), Gregg & Leinhardt (2002), Kaschak (2004), Marcus (2008), Marcus vd. (2012), Todd &
Brinkman (2007), Waite & Leavell (2006) ise 6grencilerin mizede sergilenenler ve miizedeki yasantilari yoluyla
tarih bilinci ve yurttashk anlayisi kazanabileceklerini ifade etmistir. Ogrenciler miizelerde farkli etkinliklerde bir
araya gelerek birbirlerini ve kiltirel degerlerini daha iyi tanima imkani ve kaynasma firsati bulabilirler
(Gogebakan, 2018). Ayrica miizede 6grenciler ayni uzak yerleri kesfeder ve bu yerlerle kendi ¢cevreleri arasinda

baglantilar kurarlar (Hunter 1993).

Okul Disi Ogrenme Ortami Olarak Kafkas Cephesi Harp Tarihi Miizesi’nin Ogrencilere Saglayabilecegi

Katkilara Yonelik Sonug ve Tartisma

Sosyal Bilgiler 6gretmen adaylarina gore okul disi 6grenme ortami olarak Kafkas Cephesi Harp Tarihi Miizesi’nin
ogrencilere, edindikleri bilgileri somutlastirma, tarih bilinci olusturma, geg¢misle baglanti kurmayi saglama,
tarihsel empati becerisi kurmayi saglama gibi pek cok katkisi olabilir. Miizelerin temel islevlerinden birinin

egitim oldugu bir gercektir. Bu egitim ister dogrudan bilime ve bilgiye, ister duygu ve sezgilere yonelsin bireye
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kattigl yasantisal zenginliklerle ona yeni ufuklar agar. Onu bilissel ve duyugsal agidan donatir, daha yaratici bir
yasama yoneltir. Bireye gerekli tarih ve ¢evre bilincini verir. Bu nedenle miizeler bilissel 6grenmenin yani sira

duyussal ve yasantisal 6grenmenin de saglanacagi ortamlardir (Utku, 2008).

Yapilan calismalarda miize ziyaretlerinin dgrencilere cesitli konularda fayda sagladigi ifade edilmistir. Ornegin
Kisa (2012) sosyal bilgiler 6gretmenleri ile ylruttigl calismasinda, mize gezilerinin bilgi, gorsellik ve genel
kiltir acgisindan 6grencilere katki sagladigini, 6grencilerin degisik bilim dallarina olan ilgilerini arttirdigini,
ogrencilerde gegmise deger vermede, kiltlirel degerleri korumada daha fazla katki sagladigini ifade etmistir.
Selanik Ay & Kurtdede Fidan (2014) ve Er & Yilmaz (2020) sosyal bilgiler 6gretmen adaylariyla yuritikleri
¢alismada ise miize gezilerinin sosyal bilgiler 6gretiminde kaliciligi saglama, birinci elden kanitlara ulasma, bazi
kavramlarin somutlastiriimasi, 6grencilerde beceri ve deger gelisimini saglama, 6grencilerin farkindaliklarini
gelistirme, ge¢misle glnimiz arasinda baglanti kurma, yaparak-yasayarak o6grenmeyi saglama gibi
katkilarindan s6z etmislerdir. Miize ziyareti ile gergeklesen egitimin 6grencilere katkisi ile ilgili baska ¢alismalar
da mevcuttur: Ata (2002) & Egiiz (2011) ise mizede gerceklesen egitimin 6grencilerin egitsel mize ziyaretleri
aracihigiyla dersten zevk aldiklarini ve miize ile egitimin kalici 6§renmeye katki sagladigini ifade etmistir. Miize
ziyareti sonrasinda gocuklarla yapilan miize etkinligini destekleyecek ve 6grenmelerinin kalicihigini saglayacak
uygulamalarin gergeklestiriimesi gerekmektedir. Dolayisiyla sinifa donildigiinde bu deneyim animsatiimali,

tartisiimali ve degerlendirilmeli, aksi takdirde kazanilanin ¢ogu kaybedilebilir (Hooper-Greenhill, 1999).
ONERILER
Calismadan elde edilen sonuglara gore asagidaki 6neriler sunulmustur:

1. “Okul Disi Ogrenme Ortamlar” dersi kapsaminda sosyal bilgiler 6gretmen adaylarinin yakin
cevrelerinde bulunan mizelerden biri olan Kafkas Cephesi Harp Tarihi Muzesi hakkinda arastirma
yapmalari saglanmalidir.

2. “Okul Disi Ogrenme Ortamlari” dersi kapsaminda sosyal bilgiler 6gretmen adaylarinin Kafkas Cephesi
Harp Tarihi Miizesi ve onlarda biraktigi etki ile ilgili olarak sinif ortaminda paylasimlarda bulunmalari
istenmelidir.

3. Sosyal bilgiler lisans programinda yer alan “Sanat ve Miize Egitimi” ve “Okul Disi Ogrenme Ortamlari”
dersleri kapsaminda 6gretmen adaylariyla yakin ¢evredeki miizeler ziyaret edilmelidir.

4. Sosyal bilgiler lisans programinda yer alan “Sanat ve Miize Egitimi” ve “Okul Disi Ogrenme Ortamlar”
dersleri kapsaminda 6gretmen adaylarina miize gezisi ile ilgili planlama ¢alismalari yaptirilmahdir.

5. Ogretmen adaylarindan miize gezisi ile ilgili drama ve egitsel oyun gibi etkinlik tasarlamalari
istenebilir.

6. Calismaya konu olan Kafkas Cephesi Harp Tarihi Mizesi ile ilgili tanitici brosirler hazirlanarak halkin

ve 6grencilerin bilgilendirilmesi saglanabilir.
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7. Kafkas Cephesi Harp Tarihi Miizesi'nde, yil iginde belirli glinler (6rnegin ayda 1 veya 2 gin)
belirlenerek o giinlerde miizedeki bir rehber esliginde O6grencilere mizede egitim verilmesi
saglanmalidir. Hatta bu glinlerde miizede gesitli etkinliklerle 6grenme galismalari yapilabilir.

8. Universite, miize ve okullar arasinda ishirligi diizenlenerek, birlikte etkinlik planlamalari

hazirlanmalidir. Boylece birokratik engeller de azaltiimig olacaktir.
Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazar %50, ikinci yazar %50 oraninda katkida

bulunmustur.
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