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ABSTRACT

The study aimed to examine the effect of the mindful attention awareness level of sports sciences
students on digital literacy. The study group consisted of 76 (39%) female and 119 (61%) male
participants who study at the sports sciences faculty of a public university in the 2020-2021
academic year. In the process of data collection, the "Mindful Attention Awareness Scale"
developed by Brown & Ryan (2003) and adapted to Turkish by Ozyesil, Arslan, Bigak and Deniz
(2011), and the "Digital Literacy Scale" developed by Ng (2012) and adapted into Turkish by
Ustiindag, Giines and Bahgivan (2017) were used. The internal consistency coefficient obtained
from the Mindful Attention Awareness Scale data was .83, and the coefficient obtained from the
Digital Literacy Scale data set was .84. This study, in which the effect of the mindful attention
awareness level of the students of the faculty of sports sciences on digital literacy was examined,
was designed with the relational screening model. SPSS 22 Package Program was used to analyse
the data and regression analysis, t-test and one-way ANOVA tests were performed. As a result, it
was determined that the mindful attention awareness and digital literacy of the participants did
not differ according to the gender variable. It was found that there was no statistically significant
difference between mindfulness attention awareness and digital literacy and time spent on the
internet. A positive and low-level relationship was found between the mindful attention awareness
and digital literacy results of the participants.
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INTRODUCTION

Information and technological development, which are the results of the changing and rapidly developing
information age, and many innovations that appear as communication technology are seen as an important
factor in shaping our lives. In today's world, which is also known as the digital age, the correct and conscious use

of technology is as important as it is for human beings.

Mindful attention awareness is considering the present moment with awareness and without judgment (Bravo,
Pearson & Kelley, 2018). Mindful attention awareness can be developed by directing attention in a specific way,
now and as far as possible without being reactive, judgmental and frank (Alidina, 2017). According to Armstrong
and Jackson (2015), mindful attention awareness is a versatile quality of consciousness that helps to develop
relationships with emotional, physical and cognitive self by recognizing the experience. Besides, it provides to be

less judgmental, less reactive to internal and external stimuli, and more attention to an object.

Mindful attention awareness increases compassion and empathy, and strengthens social relations and subjective
well-being, paving the way for the individual to serve more satisfying and meaningful goals. Moreover, it has a
positive effect on the organizational behavior characteristics of the individual (Kagay, Glingér, Yenel & Soyer,
2020). According to Kinay (2013), basic attitudes in conscious awareness are non-judgment, patience,
inexperienced mind, trust, effortlessness, acceptance, letting go. While the concept of mindfulness was initially
investigated in a clinical context, it has expanded into behavioral research, social areas and education in recent

years (Stanzus et al., 2017).

Mindful attention awareness, which is recommended for use in justice, health, education and workplaces for the
welfare of the society, is provided as training to the members of institutions and organizations, even in many
professional sports clubs, companies, educational institutions, and in the armies and parliaments of some
countries. Mindful attention awareness is also examined by separating into two as "an instant situation" and "a
personality trait". By "an instant situation", people can be encouraged to have more or less mindful attention
awareness. In this case, a temporary awareness arises and it is possible to manipulate and measure such

awareness in the laboratory environment or in the computer environment over the internet.

Mindful attention awareness as a "personality trait" refers to the tendency to have awareness continuously.
People with high personality trait think, act and pay more attention to their daily lives (Meier et al., 2017). At the
same time, they can show a difference in concentrating on their work, working in the focused target and adapting
to the changes in the environment (Gling6r, Kurtipek, &Tolukan, 2020). The literate individual's expressing
himself/herself in writing and verbally, understanding and evaluating the message he/she receives, affect
"perception" and "way of thinking" (Asici, 2009). In the literacy process, the ability to evaluate the text that the
individual reads within the context, meaning, event and time frame makes the act of "meaning construction"
important. Creating and constructing meaning is a process that requires the participation of cognitive processes,

including one's attention and skills. Meaning construction goes beyond the predetermined meaning and requires
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deduction, induction, grouping and synthesis skills, and the individual produces his/her own meaning in this way

(Potter, 2016).

Developments in the world have affected the concept of literacy and 'literacy' has gained deep meanings other
than basic skills. Over the years, the concept of literacy has changed according to the conditions of the day and
developing technologies have played an important role in reshaping literacy in economic and cultural changes.
Leu et al. (2013) have expressed the three social forces which force the concept of literacy to change as follows;
Global economic-based competition based on the effective use of information and communication technologies,
the rapid rise of the internet in professional life as well as in daily life, public policy initiatives that emphasize
literacy and internet use in education. Increasing developments in information and communication technologies

have brought the concepts of "internet literacy" and "digital literacy" (Livigstone, 2004).

Digital literacy consists of a combination of genres that have developed in recent centuries, including different
literacy such as traditional literacy, audiovisual literacy, and information literacy (Wu & Wang, 2011). When
digital-based learning environments are considered, it can be stated that digital literacy has a special importance
(Glingor & Kurtipek, 2020). Digital literacy is based on the ability to access information and generate knowledge.
Critical thinking skills such as research, questioning, seeking solutions to problems and having a critical
perspective are among the requirements of digital literacy. Digital literacy also includes competencies such as
using technological tools and computer programs effectively and sending e-mails (Duran &Ozen, 2018).
Knowledge and ability to use various digital media software and hardware devices, and the capacity to produce
information using technology are evaluated within digital literacy skills (Nelson, et al., 2011). In the digital world,
individuals have participated in digital culture by learning the use of content creation consisting of design, image
and sound as well as consuming content (Hobbs, 2010). In a critical sense, the user can evaluate and discuss the
ideology constructed within the media text in social, economic and cultural contexts and use media messages in
this direction (Wu & Wang, 2011). Based on the idea of whether mindful attention awareness affects digital
literacy, this study was conducted to investigate the effect of the mindful attention awareness level of the

students of the faculty of sports sciences on digital literacy.

METHOD

Research Model

This study, which examined the effect of the mindful attention awareness level of students of sports sciences on
digital literacy, was designed by the relational screening model. Relational survey models were one of the
research models that aimed to determine the presence and/or degree of co-change between two or more
variables (Karasar, 2013). However, it is used to determine the relationships between variables and to predict

possible outcomes. The aim here is to reveal the current situation clearly.
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Study Group

The study group consisted of 76 (39%) female and 119 (61%) male participants who were studying at the sports
science’s faculty of a public university in the 2020-2021 academic year. Sixty-eight of the participants (34.9%)
were studying in physical education and sports teaching, 90 (46.2%) were in sports management, and 37 (19%)
were in the coaching education department. The mean age of the study group was 19.8 + 3.45. The sampling

method, which was easily accessible among purposeful sampling methods, was used in sampling selection.

Data Collection Tools

Mindful Attention Awareness and Digital Literacy Scales were used during the collection of research data.

Mindful Attention Awareness Scale

Mindful Attention Awareness Scale was developed by Brown and Ryan (2003) and adapted to Turkish by Ozyesil,
Arslan, Bigak and Deniz (2011) and consisted of 15 items in total. Higher scores on the scale indicated an
increased level of mindful attention awareness. The internal consistency coefficient of the original form of the
scale was .80. The internal consistency coefficient obtained from the data set was determined as .83. The scale

has no sub-dimensions.

Digital Literacy Scale

Digital Literacy Scale was developed by Ng (2012) and adapted into Turkish literature by Ustiindag, Giines and
Bahgivan (2017). The scale, which was a 5-point Likert structure, included 10 items in total. As the score obtained
from the scale increased, the level of digital literacy was also increased. The internal consistency coefficient of
the original form of the scale was .86. The internal consistency coefficient obtained from the data set was .84.The

scale has no sub-dimensions.

Data Analysis

In the analysis of the data, firstly, the skewness and kurtosis values were taken into consideration in order to
determine whether the data set showed normal distribution or not. It was determined that the values for the
scales in the research were between -1.5 and +1.5. This result indicated that the data show a normal distribution
(Tabachnick & Fidell, 2013). Pearson Product Moment Correlation Coefficient (r) was used to determine the
relationship between variables. Linear regression analysis was performed between the variables of mindfulness
attention awareness and digital literacy. The mean scores obtained from the scales were described by using
descriptive statistics. Moreover, The T-test and One-Way ANOVA tests were also used in the research. Analyses

were performed using Excel Database and SPSS 22 Package Program.
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FINDINGS

The results obtained as a result of the analysis of the data were included in this section.

Table 1. Distribution of the Mean Scores of the Participants in the Mindful Attention Awareness and Digital
Literacy Scales

Scales N Min. Max. X S
Mindful Attention Awareness Scale 195 1.27 5.80 4.05 .76
Digital Literacy Scale 195 1.00 5.00 3.44 .60

While the mean score that can be obtained from the Mindful Attention Awareness Scale was (?:4.05), it was

(X=3.44) for the Digital Literacy Scale.

Table 2. T-Test Results of the Mean Scores Obtained from the Mindful Attention Awareness and Digital Literacy
Scales According to the Gender Variable

Scales Gender N X S sd t p
Female 76 4.04 .75 193 -13 .897
Mindful Attention Awareness
Male 119 4.06 .76
Female 76 3.36 .64 193 -1.5 125
Digital Literacy
Male 119 3.50 .57
Total 195

*p<.05

The mean score obtained by the female participants from the Mindful Attention Awareness Scale was (X=4.04),
and the mean score of male participants was (Y=4.06). However, the mean score obtained by female participants
from the Digital Literacy Scale was (X=3.36), and the mean score of male participants were determined as
(7=3.50). When the analysis results were examined, it was determined that the mindful attention awareness and
digital literacy of the participants did not differ according to the gender variable, t1(193) =-.13, p>.05; t2(193) =-
1.5, p>.05.

Table 3. One-Way ANOVA Results of the Mean Score Obtained from the Mindful Attention Awareness and
Digital Literacy Scales According to the Time Spent on the Internet Variable

Scales Duration N X SD F p

1-2 hours 27 3.75 17 2.47 .063
3-4 hours 59 4.20 .10
Mindful Attention 5-6 hours 53 4.14 .09

Awareness

7-8 hours 33 4.05 13
9 hours and more 23 3.81 .14
Total 195 4.05 .06

1-2 hours 27 3.32 .16 .50 742
3-4 hours 59 3.41 .07
Digital Literacy 5-6 hours 53 3.50 .07
7-8 hours 33 3.47 .07
9 hours and more 23 3.46 .15
Total 195 3.44 .04

*p<.05
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In Table 3, it was determined that there was no statistically significant difference between the mean scores from
the Mindful Attention Awareness and Digital Literacy Scales and the time spent on the Internet, F1(4, 190)=2.47,
p>.05; F2(4, 190)=.50, p>.05.

Table 4: Investigation of the Relationship Between Variables by the Pearson Product Moment Correlation

Digital Literacy
Mindful Attention Awareness .30"

**p<.01

When Table 4 was examined, it was found that there was a positive and low-level relationship between mindful

attention awareness and digital literacy (r=.30, p<.01).

Table 5. Regression Analysis Results on the Prediction of Digital Literacy

Variables Standardize B Standard Critical p R?
Error Rate
Mindful Attention Digital Literacy .24 .05 4.42 .000 .10

Awareness
*p<.05

When the analysis results were examined, it can be stated that there was a significant effect on the relationship
between mindful attention awareness and digital literacy (B1=.24; p<.05). According to the results of the
regression analysis performed in the study, it was concluded that 10% of digital literacy was explained by mindful

attention awareness.

CONCLUSION and DISCUSSION

In the study conducted with the aim of examining the effect of the mindful attention awareness level of sports

sciences students on digital literacy.

Mindful attention awareness and digital literacy were examined in terms of gender, and it was determined that
the mindful attention awareness and digital literacy of the participants did not differ according to the gender
variable. The mean score obtained by the female participants from the Mindful Attention Awareness Scale was
(X=4.04), and the mean score of male participants was (X=4.06). However, the mean score obtained by female
participants from the Digital Literacy Scale was (X=3.36), and the mean score of male participants were
determined as (Y=3.50). At this point, it was remarkable that the mean values of male and female participants
were very close to each other. Technological developments showed that the changing world provided female
with more education and participation in social life, and they experience the same conditions as male in many
areas with equal opportunities (Table 2). It has been observed that there is a significant difference in the digital
literacy levels of the pre-school and classroom teacher candidates of Yazicioglu, Yaylak and Geng (2020),
Karamanoglu Mehmetbey University and Ordu University in Ordu University according to the gender variable.
This difference is in favor of male teacher candidates studying at Ordu University. There was no difference in

digital literacy levels of pre-school and classroom teacher candidates in Karamanoglu Mehmetbey University

574



I.l E TSA R (International Journal of Education Technology and Scientific Researches)  Vol: 6, Issue: 14, 2021

according to the gender variable. In the study conducted by Kozan and Ozek (2019), it is seen that the digital
literacy levels of information technologies teacher candidates do not differ according to the gender variable.
Oztiirk and Budak (2019), in their study to determine the digital literacy of pre-service teachers, found that the
digital literacy scores of men were higher than women by gender. Cengiz, Serdar and Donuk (2016) did not find
differences in the conscious awareness of students by gender in their study on students studying at physical
education and sports colleges. Azak (2018), in his study to determine the conscious awareness levels of nursing
students, no difference was found in the conscious awareness levels of the students according to their gender.
Konan and Yilmaz (2020) examined the conscious awareness of university students and no difference was found

in the conscious awareness of university students according to gender.

The mean score of the participants obtained from mindful attention awareness and digital literacy scales was
analyzed according to the time spent on the Internet variable, and it was found that there was no statistically
significant difference between mindful attention awareness, digital literacy and time spent on the Internet (Table
3). Onursoy (2018) examined the digital literacy levels of university students, including their online activities,
social network usage, reliability, privacy, information source and content creation behaviors. The result of the
research conducted with 226 students between the ages of 19-25 showed that individuals did not use internet
technologies functionally and their digital literacy level was low. A positive and low-level relationship was found
between the mindful attention awareness and digital literacy levels of the participants in the study. (Table 4).
Conscious awareness strengthens social relationships and subjective well-being by increasing compassion and
empathy, along with a multifaceted quality of consciousness, including emotional, physical and cognitive, and

opening the way for the individual to serve more satisfying and meaningful goals (Armstrong & Jackson, 2015).

Concepts such as basic attitudes in mindful attention awareness, non-judgment, patience, inexperienced mind,
trust, effortlessness, acceptance, letting go (Kinay, 2013) were the elements used in digital literacy. In digital
literacy, critical thinking skills such as the ability to access and generate information, research, questioning,
seeking solutions to problems, and having a critical perspective were among the requirements of digital literacy
(Duran & Ozen, 2018). It was thought that the individual can make inferences by using mindful attention
awareness and digital literacy and there was a significant relationship between mindful attention awareness and
digital literacy accordingly. It was stated that mindful attention awareness had a significant effect on digital
literacy in the relationship between mindful attention awareness and digital literacy among the participants
(Table, 5). Considering the mean scores of the participants, it was thought that the mindful attention awareness
and digital literacy characteristics were high. Studies conducted with university students by Kurtipek, Glingor,
Esentiirk and Tolukan (2020) and Ari et al. (2020) also supported the results of this research. It was thought that
applying mindful attention awareness practices in schools and workplaces can contribute more sustainable ways
of living and more well-being (Ericson et al., 2014). Digital literacy, which had a cultural and symbolic meaning
for digital natives who consume digitized and ready-to-share content on the internet, spend most of their free
time in the digital environment, and also benefit from the opportunities offered by the internet, was required

for both learning motivation and being a competent individual in the digital age (Alvermann & Sanders, 2019). In
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another study examining the level of digital literacy, the learning habits of university students between the ages
of 18 and 22 were examined, and access to digital technologies, use of technology, frequency of use of web-
based technologies and learning new technologies, students performed their daily work over the internet and

use technology effectively. The result of this research supported our study.

As a result, it was determined that the mindful attention awareness and digital literacy of the participants did
not differ by gender. It was found that there was no statistically significant difference between mindful attention
awareness and digital literacy and time spent on the Internet. A positive and low-level relationship was found
between the mindful attention awareness and digital literacy values of the participants. In this period, in which
the time spent by students on the internet naturally increased after the transition to distance education and
some measures taken with the coronavirus disease (COVID-19) process seen in our country and in the world in
December 2019, the importance of digital literacy and conscious awareness increased. We think that the
inclusion of digital literacy courses in our education system, starting from secondary education, which started to
be given in 8 pilot universities in February 2019, will be important for our individual and social needs in the digital

age.

RECOMMENDATIONS

With the rapid development of digital transformation in the covid -19 process, information technology, which is
a part of our daily life, has become an undeniable reality. In today's world, which we can say in the digital age, it
may be recommended to conduct studies that examine the digital literacy and conscious awareness of the habits
of university students such as education, entertainment, shopping, in terms of features such as universities and

faculties.
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SPOR BIiLIMLERi FAKULTESI OGRENCILERININ BiLINCLi FARKINDALIK
DUZEYiNiN DiJITAL OKURYAZARLIGA ETKiSi

0z

Bu arastirmanin amaci, spor bilimleri fakiltesi 6grencilerinin bilingli farkindahk dizeyinin dijital
okuryazarliga etkisini incelemektir. Arastirmanin ¢alisma grubunu, 2020-2021 akademik yilinda bir
kamu Universitesinin spor bilimleri faklltesinde 6grenim géren 76’s1 (%39) kadin, 119’u (%61) erkek
katilimcr olusturmaktadir. Arastirma verilerin toplanmasi siirecinde, Brown ve Ryan (2003)
tarafindan gelistirilip, Ozyesil, Arslan, Kesici ve Deniz (2011) tarafindan Tiirkgeye uyarlanan Bilingli
Farkindalik &lcegi ve Ng (2012) tarafindan gelistirilen, Ustiindag, Giines ve Bahgivan (2017)
tarafindan Tiirkge’ye uyarlanan Dijital Okuryazarlik Olgekleri kullanilmistir. Bilingli Farkindalik
Olgegi veri setinden elde edilen i tutarlik katsayisi ise .83, Dijital Okuryazarlik Olgegi veri setinden
elde edilen ig tutarlik katsayisi ise .84 olarak belirlenmistir. Spor bilimleri fakiltesi 6grencilerinin
bilingli farkindalik diizeyinin dijital okuryazarliga etkisinin incelendigi bu arastirma iliskisel tarama
modeli ile desenlenmistir. Verilerin analizinde SPSS 22 Paket Programi kullaniimis, regresyon
analizi, T-Testi ve One-Way Anova testleri yapilmistir. Sonug olarak, Spor bilimleri fakiltesi
ogrencilerinin bilingli farkindalik diizeyinin dijital okuryazarliga etkisini incelemek amaci ile yapilan
calismada; katilimcilarin bilingli farkindalklari ve dijital okuryazarliklarinin cinsiyet degiskenine
gore farklilasmadigi belirlenmistir. Bilingli farkindalik ve dijital okuryazarlik ile internette harcanan
zaman arasinda istatistiksel olarak anlamli bir farkhlik olmadig tespit edilmistir. Katilimcilarin,
bilingli farkindalik ile dijital okuryazarlik degerleri arasinda pozitif yonlu ve diisiik dizeyde bir iliski
tespit edilmistir.

Anahtar Kelimeler: Universite 6grencisi, bilingli farkindalik, dijital okuryazarlik.
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GiRiS

Degisen ve c¢ok hizli gelisen bilgi caginin sonuglar olarak kargimiza gikan bilisim ve teknolojik gelisim ile birlikte
iletisim teknoloji olarak karsimiza gikan birgok yenilikler hayatimizin sekillenmesinde énemli bir faktor olarak
gorilmektedir. Dijital cag olarak da anilan glinimiz diinyasinda teknolojinin insan igin 6nemi kadar dogru ve

bilingli kullanilmasi da 6nem arz etmektedir.

Bilingli farkindalik, yargilamadan ve farkina vararak mevcut ani dikkate almaktir (Bravo, Pearson & Kelley, 2018).
Bilingli farkindalik, dikkati 6zel bir sekilde, su anda ve miimkin oldugunca tepkisel olmadan, yargilamadan ve agik
yureklilikle yonlendirmek suretiyle gelistirilebilir (Alidina, 2017). Armstrong ve Jackson (2015)’a gore bilingli
farkindalik; yasanan deneyimin farkina vararak, duygusal, fiziksel ve bilissel 6zle iliski gelistirmeye yarayan cok
yonli bir biling kalitesidir. Daha az yargilayici olmayi, i¢ ve dis uyaranlara daha az tepkisel yaklasmayi, bir objeye

daha fazla dikkat toplayabilmeyi saglamaktadir.

Bilingli farkindalik, sefkat ve empatiyi artirarak sosyal iligkileri ve 6znel iyi olma halini giiglendirmekte, bireyin
daha tatmin edici ve anlamli amaglara hizmet etmesinin yolunu agmaktadir. Ayrica; bireyin sergilemis oldugu
orgltsel davranis 6zelliklerine de olumlu etkisi bulunmaktadir (Kagay, Giingér, Yenel & Soyer, 2020). Kinay (2013)
bilingli farkindaliktaki temel tutumlari; yargilayici olmama, sabir, acemi zihni, giiven, ¢abasizlik, kabul, oluruna
birakmaktir. Bilingli farkindalik kavrami orijinalinde klinik baglamda arastirilirken son vyillarda davranissal

arastirmaya, toplumsal alanlara ve egitime dogru genislemistir (Stanzus vd., 2017).

Toplumun refahi icin adalet, saglik, egitim alanlarinda ve isyerlerinde kullaniimasi 6nerilmis olan bilingli
farkindalk; pek cok profesyonel spor kuliibl, sirket, egitim kurumu hatta kimi Ulkelerin ordularinda ve
parlamentolarinda dahi kurum ve kurulus mensuplarina egitim olarak verilmektedir. Bilingli farkindalik, “o anhk
bir durum” ve “bir kisilik 6zelligi” seklinde ikiye ayrilarak da incelenmektedir. “O anlik bir durum” olarak insanlar,
daha az veya c¢ok bilingli farkindaliga sahip olma konusunda cesaretlendirilebilirler. Bu durumda gegici bir
farkindalik ortaya ¢ikmaktadir ve bu tir bir farkindaligi laboratuvar ortaminda veya internet lizerinden bilgisayar

ortaminda manipile edip 6lgmek mimkindur.

“Bir kisilik 6zelligi” olarak bilingli farkindalik ise streklilik arz eden sekilde farkindaliga sahip olma egilimini ifade
etmektedir. Bu kisilik 6zelligi yiksek olan insanlar, giindelik hayatlarinda daha “farkinda” olarak distinir, davranir
ve dikkat gosterirler (Meier vd., 2017). Ayni zamanda yaptiklari islere konsantre olmada, belirlenen hedef
odaginda calisabilme ve ortamdaki degisimlere adapte olmada farklilik yaratmaktadirlar (Glingor, Kurtipek &
Tolukan, 2020). Okuryazar bireyin yazili ve sozli olarak kendini ifade etmesi, aldigi mesaji anlamasi ve
degerlendirmesi ‘algilama’ ve ‘diislinme bicimini’ etkilemektedir (Asici, 2009). Okuryazarlik siirecinde bireyin
okudugu metni, baglam, anlam, olay ve zaman cercevesinde degerlendirebilmesi ‘anlam kurma (meaning
construction)’ eylemini énemli hale getirmektedir. Anlam olusturma ve kurma, kisinin dikkat ve becerilerini

iceren bilissel slireclerin katilimini gerektiren bir siiregtir. Anlam kurma, 6nceden belirlenmis anlamin otesine
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gecerek timdengelim, tiimevarim, gruplama ve sentez becerileri gerektirmekte, birey bu sekilde kendi anlamini

Uretmektedir (Potter, 2016).

Diinyada yasanan gelismeler okuma - yazma kavramini etkilemis ve ‘okuryazarlik’ temel becerilerin disinda daha
genis anlamlar kazanmistir. Yillar icerisinde okuryazarlik kavrami glintin sartlarina gore degisime ugramis, gelisen
teknolojiler, ekonomik ve kiiltiirel degisimlerde okuryazarligin yeniden sekillenmesinde énemli bir rol oynamistir.
Leu ve ark. (2013), okuryazarlik kavramini degisime zorlayan (g sosyal giicl su sekilde ifade etmektedir; bilgi ve
iletisim teknolojilerinin etkin kullanimina dayanan kiresel ekonomik temelli rekabet, internetin glindelik hayatin
yani sira profesyonel hayatta da devam eden hizli ylkselisi, egitimde okuryazarlik ve internet kullanimini 6n plana
¢ikaran kamu politikasi girisimleri. Bilgi ve iletisim teknolojilerinde artan gelismeler, “internet okuryazarhg1” ve

“dijital okuryazarhk” kavramlarini beraberinde getirmistir (Livigstone, 2004).

Dijital okuryazarlk, geleneksel okuryazarlk, gorsel- isitsel okuryazarlik ve bilgi okuryazarhg gibi farkh
okuryazarliklar dahil olmak Gzere son yizyillarda gelistirilen tirlerin birlesiminden olusmaktadir (Wu & Wang,
2011). Dijital tabanli 6grenme ortamlar daslinildigilinde dijital okuryazarligin ayri bir 6nem tasidigi ifade
edilebilir (Glingor ve Kurtipek, 2020). Dijital okuryazarligin temelinde bilgiye erisme ve bilgi Gretme becerileri
vardir. Arastirma, sorgulama, problemlere ¢6zim arama ve elestirel bir bakis agisina sahip olma gibi elestirel
disinme becerileri dijital okuryazarhigin gereklilikleri arasinda yer almaktadir. Dijital okuryazarlk ayni zamanda
teknolojik aletler ve bilgisayar programlarini etkin kullanma, e-posta génderme gibi yeterlilikleri de igermektedir
(Duran & Ozen, 2018). Cesitli dijital medya yazihmlarini ve donanim cihazlarini kullanma bilgi ve becerisi,
teknolojiyi kullanarak bilgi tGretme kapasitesi dijital okuryazarlik becerileri icerisinde degerlendiriimektedir
(Nelson, vd., 2011). Dijital diinyada bireyler igerik tiiketmenin yani sira tasarim, gériinti ve sesten olusan igerik
Uretme kullanimlarini 6grenerek dijital kiilttire katilim saglamaktadir (Hobbs, 2010). Elestirel anlamda kullanici
medya metninin icinde insa edilen ideolojiyi, sosyal, ekonomik ve kiltirel baglamda degerlendirip tartisabilme
ve bu dogrultuda medya mesajlarini kullanabilmektedir (Wu & Wang, 2011). Bilingli farkindaligin dijital
okuryazarhgl etkileyip etkilemedigi disiincesine dayanarak, spor bilimleri fakiltesi 6grencilerinin bilingli

farkindalik diizeyinin dijital okuryazarliga etkisi arastiriimasi amaci ile bu ¢alisma yapilmistir.
YONTEM
Arastirma Modeli

Spor bilimleri fakiltesi 6grencilerinin bilingli farkindalik diizeyinin dijital okuryazarliga etkisinin incelendigi bu
arastirma, iliskisel tarama modeli ile desenlenmistir. iliskisel tarama modelleri, iki ve daha cok sayida degisken
arasinda birlikte degisim varligini ve/veya derecesini belirlemeyi amaglayan arastirma modelleridir (Karasar,
2013). Bununla beraber, degiskenler arasindaki iliskileri belirlemek ve muhtemel sonuglari tahmin igin kullanihr.

Buradaki amag, mevcut durumu acik¢a ortaya koymaktir.
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Calisma Grubu

Arastirmanin calisma grubunu, 2020-2021 akademik yilinda bir kamu Universitesinin spor bilimleri fakiltesinde
O0grenim goren 76’s1 (%39) kadin, 119’u (%61) erkek katiimci olusturmaktadir. Katilimcilarin 68’i (%34.9) beden
egitimi ve spor 6gretmenligi, 90’1 (%46.2) spor yoneticiligi ve 37’si (%19) antrenorliik egitimi bolimiinde 6grenim
gérmektedir. Calisma grubuna ait yas ortalamasi 19.8+3.45’dir. Orneklem segiminde ise, amacgh drneklem

yontemlerinden kolay ulasilabilir 6rnekleme metodundan faydalaniimistir.

Veri Toplama Araglari

Arastirma verilerin toplanmasi stirecinde Bilingli Farkindalik ve Dijital Okuryazarlik Olgeklerinden yararlanilmistir.

Bilingli Farkindalik Olgegi

Olgek; Brown ve Ryan (2003) tarafindan gelistirilip, Ozyesil, Arslan, Kesici ve Deniz (2011) tarafindan Tiirkceye
uyarlanmistir ve toplamda 15 maddeden olusmaktadir. Olgekten alinan yiiksek puan bilingli farkindalik
seviyesinin arttigini gdéstermektedir. Olgegin orijinal formuna ait i¢ tutarlik katsayisi .80’dir. Veri setinden elde

edilen i¢ tutarlik katsayisi ise .83 olarak belirlenmistir. Olcegin alt boyutu bulunmamaktadir.

Dijital Okuryazarhk Olcegi

Dijital Okuryazarlik Olgegi; Ng (2012) tarafindan gelistirilmis olup, Ustiindag, Giines ve Bahgivan (2017) tarafindan
Tirkce literatiire kazandirilmistir. 5’li likert bir yapida olan 6lcekte toplamda 10 madde yer almaktadir. Olgekten
alinan puanin artmasi, dijital okuryazarlik diizeyinin artmasi anlamina gelmektedir. Olgegin orijinal formuna ait ig
tutarlik katsayisi .86°dir. Veri setinden elde edilen i¢ tutarlik katsayisi ise .84’diir. Olgegin alt boyutu

bulunmamaktadir.

Verilerin Analizi

Verilerin analizinde 6ncelikle veri setinin normal dagilim gosterip gostermedigini belirleyebilmek amaciyla
carpiklik ve basiklik degerleri dikkate alinmistir. Arastirmada yer alan olgekler igin bu degerlerin -1.5 ile +1.5
araliginda oldugu belirlenmistir. Bu sonug verilerin normal dagihm gosterdigini ifade etmektedir (Tabachnick &
Fidell, 2013). Degiskenler arasindaki iliskinin belirlenebilmesi amaciyla Pearson Momentler Carpim Korelasyon
Katsayisi (r) kullanilmistir. Bilingli farkindalik ve dijital okuryazarlik degiskenleri arasinda dogrusal regresyon
analizi gerceklestirilmistir. Bununla beraber, betimsel istatistiklerden yararlanilarak olg¢eklerden alinan puan
ortalamalari betimlenmistir. Ayrica, T-testi ve One Way Anova testleri de arastirmada kullaniimistir. Analizler,

Excel Veri Tabani ve SPSS 22 Paket Programi kullanilarak gergeklestirilmistir.
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BULGULAR
Arastirmanin bu bélimunde verilerin analizi sonucunda elde edilen bulgulara yer verilmistir.

Tablo 1. Katilimcilarin Bilingli Farkindalik ve Dijital Okuryazarlk Olgeklerinden Aldiklari Ortalama Puanlarin

Dagilimi
Olgekler N Min. Maks. X S
Bilingli Farkindalik Olgegi 195 1.27 5.80 4.05 .76
Dijital Okuryazarlik Olgegi 195 1.00 5.00 3.44 .60

Katilimcilarin Bilingli Farkindalik Olceginden aldiklari ortalama puan (X=4.05); Dijital Okuryazarlik Olceginden ise

(X=3.44) olarak belirlenmistir.

Tablo 2. Bilingli Farkindalik ve Dijital Okuryazarlk Olgeklerinden Alinan Ortalama Puanin Cinsiyet Degiskenine
Gore T-Testi Sonuglari

Olcekler Cinsiyet N X S sd t p

Kadin 76 4.04 .75 193 -.13 .897
Bilingli Farkindahk

Erkek 119 4.06 .76

Kadin 76 3.36 .64 193 -1.5 125
Dijital Okuryazarhk

Erkek 119 3.50 .57

Toplam 195

*p<.01

Kadin katiimcilarin Bilingli Farkindalk Olgeginden aldiklari ortalama puan (X=4.04), erkek katilimcilarin
(7=4.06)’d|r. Bununla beraber kadin katilimcilarin Dijital Okuryazarlik Olgeginden aldiklari puan ortalamasi
(X=3.36), erkek katiimcilarin ise (X=3.50) olarak belirlenmistir. Analiz sonuglari incelendiginde katilimcilarin
bilingli farkindaliklari ve dijital okuryazarliklarinin cinsiyet degiskenine gore farklilasmadigi belirlenmistir,

t1(193)=-.13, p>.05; t2(193)=-1.5, p>.05.

Tablo 3. Bilincli Farkindalik ve Dijital Okuryazarlk Olgeklerinden Alinan Ortalama Puanin internette Harcanan
Zaman Degiskenine Gore One-Way Anova Sonuglari

Olgekler Siire N X SS F p

1-2 Saat 27 3.75 .17 2.47 .063
3-4 Saat 59 4.20 .10
Bilingli Farkindahk 5-6 Saat 53 4.14 .09
7-8 Saat 33 4.05 13
9 Saat ve Ustii 23 3.81 14
Toplam 195 4.05 .06

1-2 Saat 27 3.32 .16 .50 742
3-4 Saat 59 3.41 .07
Dijital Okuryazarhk 5-6 Saat 53 3.50 .07
7-8 Saat 33 3.47 .07
9 Saat ve Ustii 23 3.46 .15
Toplam 195 3.44 .04

*p<.01
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Tablo 3’te Bilingli Farkindalik ve Dijital Okuryazarlk Olgeklerinden alinan ortalama puanlar ile internette harcanan
zaman arasinda istatistiksel olarak anlamh bir farkhlik olmadig tespit edilmistir, F1(4, 190)=2.47, p>.05; F2(4,
190)=.50, p>.05.

Tablo 4. Degiskenlerarasi iliskinin Pearson Momentler Carpimi Korelasyonu ile incelenmesi

Dijital Okuryazarhk
Bilingli Farkindahk 30"

**p<.01

Tablo 4 dikkate alindiginda, bilingli farkindalik ile dijital okuryazarlik arasinda pozitif yonli ve diisiik diizeyde bir
iliski goralmektedir (r=.30, p<.01).

Tablo 5. Dijital Okuryazarligin Yordanmasina iliskin Regresyon Analizi Sonuglari

Degiskenler Standardize 8 Standart Hata Kritik p R2
Oran
Bilingli Farkindalik D. Okuryazarlk .24 .05 4.42 .000 .10

*p<.05

Analiz sonuglari incelendiginde, bilingli farkindaligin dijital okuryazarlk ile iliskisinde anlamli bir etki oldugu ifade
edilebilir (B1=.24; p<.05). Arastirmada gercgeklestirilen regresyon analizi sonucuna gore dijital okuryazarligin

%10’unun bilingli farkindalk tarafindan agiklandigi sonucuna ulagiimistir.
TARTISMA ve SONUC

Spor bilimleri fakiltesi 6grencilerinin bilingli farkindalik diizeyinin dijital okuryazarhiga etkisini incelemek amaci

ile yapilan galismada;

Bilingli farkindalik ve dijital okuryazarlik cinsiyet degiskenine gore incelenmis, katilimcilarin bilingli farkindaliklari
ve dijital okuryazarliklarinin cinsiyet degiskenine gore farklilasmadigi belirlenmistir. Kadin katihmcilarin Bilingli
Farkindalik Olceginden aldiklari ortalama puan (X=4.04), erkek katiimcilarin (X=4.06)dir. Kadin katilimcilarin
Dijital Okuryazarlik Olceginden aldiklari puan ortalamasi (X=3.36), erkek katiimcilarin ise (X=3.50) olarak
belirlenmistir. Bu noktada, kadin ve erkek katilimcilarin ortalama degerlerinin birbirine ¢cok yakin olmasi dikkat
cekicidir. Teknolojik gelismeler, degisen diinya kadinin daha fazla egitim almasi sosyal hayata katilimini saglamis,
firsat esitligi ile bircok alanda erkeklerle ayni sartlari yasadiklarini gostermektedir (Tablo-2). Yazicioglu, Yaylak ve
Geng (2020) tarafindan yapilan arastirmada, Karamanoglu Mehmetbey Universitesi ve Ordu Universitesi
okuldncesi ve sinif 6gretmeni adaylarinin dijital okuryazarlk dizeylerinin cinsiyet degiskenine gore Ordu
Universitesi’nde anlamli bir fark oldugu gériilmistir. Bu farkhlik Ordu Universitesi’nde dgrenim gdren erkek
dgretmen adaylari lehinedir. Karamanoglu Mehmetbey Universitesi okuldncesi ve sinif dgretmeni adaylarinin
dijital okuryazarlik diizeylerinin cinsiyet degiskenine gore farklilik olmadigi belirlenmistir. Kozan ve Ozek (2019)
tarafindan yapilan ¢alismada da bilisim teknolojileri 6gretmen adaylarinin dijital okuryazarlik diizeylerinin cinsiyet
degiskenine gore farklilasmadigi goriilmektedir. Oztirk ve Budak (2019), &gretmen adaylarinin dijital

okuryazarliklarinin tespitine yonelik calismalarinda ise cinsiyete gore erkeklerin kadinlara gore dijital okuryazarlk
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puanlarinin daha yiiksek oldugunu tespit etmislerdir. Cengiz, Serdar ve Donuk (2016) yapilan arastirmada, beden
egitimi ve spor yiksekokulunda 6grenim goéren 6grencilerin bilingli farkindaliklarinda cinsiyete gore farkhhklarinin
olmadig tespit edilmistir. Azak (2018) tarafindan hemsirelik 6grencilerinin bilingli farkindahk dizeylerinin
belirlenmesine yonelik g¢alismada, 6grencilerin cinsiyetlerine gore bilingli farkindalik diizeylerinde farklilik
gorilmemistir. Konan ve Yilmaz (2020)'da Universite 6grencilerinin bilingli farkindaliklarini incelemisler ve

cinsiyete gore Universite 6grencilerinin bilingli farkindaliklarinda farkllik olmadigi sonucuna ulasmislardir.

Katihmcilarin, bilingli farkindalik ve dijital okuryazarlik 6lgeklerinden alinan ortalama puaninin, internette
harcanan zaman degiskenine gore incelenmis, bilingli farkindalik ve dijital okuryazarlik ile internette harcanan
zaman arasinda istatistiksel olarak anlamli bir farkhihk olmadig tespit edilmistir (Tablo 3). Onursoy (2018),
Universite 6grencilerinin ¢evrimici etkinlikleri, sosyal ag kullanimlari, gtivenirlik, gizlilik, bilgi kaynagi ve icerik
Uretme davraniglarini kapsayan, 19- 25 yas araligindaki 226 6grencinin dijital okuryazarlik diizeylerini inceledigi
arastirmasinda, bireylerin internet teknolojilerini islevsel bir sekilde kullanmadiklar, dijital okuryazarlk diizeyinin
disik oldugu sonucunu elde etmistir. Katihmcilarin, bilingli farkindalik ile dijital okuryazarlk degerleri arasinda
pozitif yonli ve dusuk diizeyde bir iliski tespit edilmistir (Tablo 4). Bilingli farkindalk, duygusal, fiziksel ve bilissel
olmak Uzere ¢ok yonli bir biling kalitesi ile birlikte sefkat ve empatiyi artirarak sosyal iliskileri ve 6znel iyi olma
halini giiclendirmekte, bireyin daha tatmin edici ve anlamli amaglara hizmet etmesinin yolunu agmaktadir

(Armstrong & Jackson, 2015).

Bilingli farkindaliktaki temel tutumlar, yargilayici olmama, sabir, acemi zihni, gliven, ¢abasizlik, kabul, oluruna
birakmak (Kinay, 2013) gibi kavramlar, dijital okuryazarlikta kullanilan unsurlardir. Dijital okuryazarlikta bilgiye
erisme ve bilgi (iretme becerisi, arastirma, sorgulama, problemlere ¢6ziim arama ve elestirel bir bakis agisina
sahip olma gibi elestirel disiinme becerileri, dijital okuryazarligin gereklilikleri arasinda yer almaktadir (Duran ve
Ozen, 2018). Birey, bilingli farkindalik ve dijital okuryazarligi kullanarak kendine gére ¢ikarimlar sagladigi ve buna
bagh olarak bilingli farkindalik ile dijital okuryazarhk arasinda anlamliiliski oldugu diisinilmektedir. Arastirmaya
katilan katilimcilarin, bilingli farkindalk ve dijital okuryazarlk iliskisinde, bilingli farkindalgin dijital okuryazarhk
Uzerinde anlamli bir etkisi oldugu ifade edilebilir (Tablo, 5). Katilimcilarin 6lgeklerden aldiklari puan ortalamalari
dikkate alindiginda, bilingli farkindalik ve dijital okuryazarhk 6zelliklerinin yiksek oldugu belirlenmistir. Kurtipek,
Glingor, Esentlirk ve Tolukan (2020) ile Ari vd., (2020) tarafindan Universite 6grencileri ile ylritilen ¢alismalar
da arastirma sonuglarini destekler niteliktedir. Bilingli farkindalik uygulamalarinin okullarda ve isyerlerinde
uygulanmasinin daha siirdirilebilir yasamanin yollarina ve daha fazla iyilik haline katki saglayacagi
belirtiimektedir (Ericson vd., 2014). Sayisallastiriimis ve internette paylasilmaya hazir icerikleri tiiketen, serbest
zamanlarinin biyik kismini dijital ortamda gegiren, ayni zamanda internetin sundugu firsatlardan da yararlanan
dijital yerliler igin kiltiirel ve sembolik bir anlam tasiyan dijital okuryazarlik hem 6grenme motivasyonu hem de
dijital cagda yetkin bir birey olma acisindan gerekli goérilmektedir (Alvermann & Sanders, 2019). Dijital
okuryazarlik diizeyinin incelendigi bir baska calismada, 18- 22 yas araligindaki tGniversite 6grencilerinin 6grenme
aliskanlari incelemis ve dijital teknolojilere erisim, teknoloji kullanimi, web tabanh teknolojilerin kullanim sikhgi

ve yeni teknolojileri 6grenmede, 6grencilerin giindelik islerini internet Gzerinden yiriittiglini ve teknolojiyi etkin
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bir sekilde kullandigini tespit etmistir (Ng, 2012). Bu arastirmada elde edilen sonuglar, yapilan arastirma bulgulari

ile ortlistigu soylenebilir.

Sonug¢ olarak, katihmcilarin bilingli farkindaliklari ve dijital okuryazarliklarinin cinsiyet degiskenine gore
farklilasmadig belirlenmistir. Bilingli farkindalik ve dijital okuryazarlik ile internette harcanan zaman arasinda
istatistiksel olarak anlaml bir farkliik olmadig tespit edilmistir. Katihmcilarin, bilingli farkindalik ile dijital
okuryazarlik degerleri arasinda pozitif yonli ve distk dizeyde bir iliski tespit edilmistir. 2019 Aralik ayinda
Ulkemizde ve diinyada gorilen kiresel salgin (Covid-19 Pandemisi) siireci ile birlikte uzaktan egitime gecilmesi ve
alinan birtakim tedbirler sonrasi 6grencilerin internet ortaminda gegirdikleri zamanin dogal olarak arttigi, bu
donemde dijital okuryazarhk ve bilingli farkindaliklarinin da énemli hale geldigi soylenebilir. Subat 2019’da
belirlenen 8 Universitenin programinda yer alan dijital okuryazarhk dersinin, ortadgretimden baslayarak daha
kapsaml olarak egitim sistemimizde yer almasinin, birey ve toplum gereksinimlerimiz icin dnemli olacagi

soylenebilir.

ONERILER

Dijital donlistmun covid -19 slrecinde daha hizl gelismesi ile birlikte giinliik yasantimizin bir parcasi olan bilisim
teknolojisi inkar edilemez bir gergek haline déntsmiustir. Dijital ¢agda diyebilecegimiz gliniimiiz dliinyasinda
Universite 06grencilerinin egitim, eglence, alisveris gibi aliskanliklarinin dijital okuryazarhk ve bilingli

farkindaliklarina Universite, fakilte gibi 6zellikleri bakimindan ineceleyen galismalarin yapilmasi dnerilebilir.
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