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ABSTRACT

This study aimed to examine teacher candidates’ perceptions about distance education. In this
study, a phenomenology method was employed. The participants of the study were ten teacher
candidates. The data was collected through semi-structured interviews. The interview questions
were developed by the researcher. Content analysis and open coding method, which are among
qualitative data analysis techniques, were used in data analysis. According to the results, the
participants did not adopt distance education at a higher level and considered it as a necessity in
the current circumstance. In addition, the lack of communication, technical issues, technological
inadequacies, inability to achieve all objectives of a course, and the lack of equality among students
were identified as critical limitations of distance education. Despite of these limitations, the
participants also mentioned its advantages as comfort, continuous access to course materials, time
saving, and learning at self-pace. In addition, according to the participants, homework and quizzes
throughout a semester should be integrated in the measurement and evaluation process rather
than using only mid-term and end-term exams. In order for an effective distance education, the
participants stated that instructors should have sufficient professional knowledge and skills,
technical issues should be eliminated, intensive interaction should be supported, and equality
among students in term of access to technological tools should be ensured. As a result, it is
suggested that the course materials used in distance education programs should be interactive;
the measurement and evaluation process should be fair and realistic; and learning management
systems should allow interaction. In addition, the limitations of the study and suggestions for
future research are discussed.
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INTRODUCTION

Some technologies designed to ease human lives has become a necessity in life over time. Distance education
technologies are one of them. Although it was previously considered as an application to support education, it
became a necessity and even an obligation due to Covid-19 pandemic. isman (2011) stated that distance
education provides students with an independent, individual, and collaborative learning environment and
posited that educational institutions should be ready to integrate it to their structure in order to survive in the
next centuries. Indeed, what people are experiencing today in the field of education due to the pandemic is an
indicator of isman’s argument. In addition, the pandemic also enabled educators and researchers to determine
the deficiencies of distance education and critical steps were taken to eliminate those deficiencies. Gilani (2020)
stated that only about 60% of the world’s population has access to online environments. Although he considered
this as a digital disparity, he also argued that the pandemic is a great opportunity to be prepared in terms of
education for various threats such as natural disasters by eliminating the deficiencies in distance education.
Specifically, Can (2020) emphasized more investments in and more attention for alternative learning approaches
for open and distance education. It has also been stated that the quality of learning depends largely on the level

and quality of digital access (Gilani, 2020).

The United States Distance Learning Association (USDLA) defines distance education as a process of acquiring
information through various communication tools, which can be applied at different education levels (USDLA,
2021). Moore and Kearsley (2005) describe distance education as planned practices that are designed through
special teaching approaches and use of different technological tools for situations in which learners and
instructors are in different places. Distance education provides learning opportunities for everyone without any
place, time, and age limitations (Agaoglu, Imer, & Kurubacak, 2002). It may be designed as
individual/collaborative-based or synchronous/ asynchronous model (Romiszowski, 2004). These models have
both advantages and disadvantages (Midkiff & Dasilva, 2021; Taylor, 2002). Although it was expected that
distance education fills the gap between people living in small/medium-size cities and ones living in big cities
(Zaborova & Markova, 2021), researchers stated that the quality of distance education students receive is low
(Smolin, 2015; Zaborova, Markkova & Glazkova, 2017). This reveals that there exist problems in distance
education. Functionality of distance learning systems, use of video conferences, discussion boards, and use of

social networks for learning are critical for effective distance learning (Madiope & Mendy, 2021).

There exist many studies related to distance education (Coban, 2012; Dinger, 2006; Kaysi, 2018; Kaysi &Aydemir,
2017; Kirali & Alci, 2016; Kirik, 2014; Ozbay, 2015; Tutkun, Giir Erdogan & Demirtas, 2014). Some of them focused
on foreign language learning via distance education (Adiyaman, 2002), the features and standards of distance
education (Al & Madran, 2004), and web-based distance education systems for higher education (Bilgi¢ & Ttzin,
2015). Due to the Covid-19 pandemic, distance learning has become vital to continue education of students,
which encouraged researchers to conduct more studies with different samples. Although at the beginning of the

pandemic, distance education was considered as a short-term solution, with the increasing number of cases and
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the mutation of the virus, it is seen that distance education will continue. This experience revealed that it is
critical for education in extraordinary situations such as natural disasters. According to Human Development
Foundation (HDF), only 39% of the population in Turkey trust in distance education and 23% believed that this
system alone is sufficient (HDF, 2021). This situation points to the existence of problems of distance education
still worth examining. At this point, positive and negative aspects of distance education and its functions need to

be examined.

Distance education is seen among the most studied subjects during the pandemic period (Aras & Karakaya, 2020;
Can, 2020; Dikmen, 2020; Dikmen & Bahgeci, 2020; Karakus , Ucuzsatar, Karacaoglu, Esendemir &Bayraktar,
2020; Keskin & Ozer Kaya, 2020; Kiirtiincii & Kurt, 2020). Due to the fact that each university has a different
learning management system and regional and cultural differences, it is thought that this research, which was
conducted in a different sample, will provide a rich perspective to the literature. As a matter of fact, Yildirim and
Simsek (2011) emphasize that in qualitative studies, a small number of people are generally studied without
probability sampling and there is no concern about generalizing the results. This study aimed to examine
undergraduate students’ perspectives towards distance education. Considering the findings, this study sheds
light on detecting and modifying the negativities in distance education practices and improving the positive
aspects and using them to increase students’ learning. In addition, since this study included students from
different majors in teacher education programs, their perspectives provide insights based on various majors. As

a result, the following research questions were addressed:

¢ How do teacher candidates evaluate the delivery of the courses via distance education?

e What are the advantages of distance education according to teacher candidates?

e What are the limitations of distance education according to teacher candidates?

e How do teacher candidates evaluate course materials used in distance education?

e What do teacher candidates think about the measurement and evaluation process in distance
education?

e What are the positive and negative aspects of the learning management system according to teacher
candidates?

e According to teacher candidates, what should be done in order to increase the effectiveness of

distance education?
METHOD
Research Model
In this study, one of the qualitative research methods, the phenomenological method, was used. The method of
phenomenological design allows researchers to focus on a phenomenon that people do not have an in-depth

and detailed understanding although they are aware of the phenomenon (Mayring, 2000; Taylor & Bogdan,

1984). The data collection source of the study was the view of those who learned by distance education. With
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the interview method, it is tried to comprehend the events from the perspective of the person whose inner world

is entered (Patton, 1987).

Study Group

The participants of the study consisted of ten teacher candidates from a university located in the eastern part of
Turkey. The participants were recruited by using convenience sampling. Convenience sampling is used in
selecting the participants because of the ease of the researcher’s access to their willingness to participate in the
study (Cooksey & McDonald, 2011). In this study, since face-to-face education was not possible due to the Covid-
19 pandemic, the participants were selected among the students that the researcher could access from the

lectures under his supervision. Some demographic information about the participants is given in Table 1.

Table 1. Demographic Information about the Participants

Participants Participant code = Gender Grade Department

Participant 1 P1 Male 1 Turkish education

Participant 2 P2 Male 1 English language education
Participant 3 P3 Female 2 Elementary mathematics education
Participant 4 P4 Female 2 Elementary mathematics education
Participant 5 P5 Female 2 Physical education

Participant 6 P6 Female 3 Science education

Participant 7 P7 Female 3 Science education

Participant 8 P8 Female 3 Science education

Participant 9 P9 Female 4 Social studies education

Participant 10 P10 Female 4 Social studies education

As seen in the table, there are male and female students in the sample. These students are the students of the
department of Turkish education, the department of English language education, the department of elementary
mathematics education, the department of physical education, the department of science education and the
department of social studies education. In addition, students consist of freshmen, sophomores, juniors and

seniors.

Data Collection Process

For data collection, semi-structured interviews were conducted with the participants. The questions in the
interview were developed by the researcher. The researcher conducted an extensive literature review and
created a pool of seven questions. The items in the pool were reviewed by three experts. Content validity was
ensured by revising the questions in a more understandable way in line with the experts’ views. In the semi-
structured interview form; views on distance education, advantages-disadvantages of distance education,
materials used in distance education, evaluation in distance education and learning management system

dimensions are included. The open-ended questions used in the interviews are as follows:

1. What do you think about the delivery of the courses via distance education?

2. What do you think about the advantages of distance education?
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What do you think about the limitations of distance education?
What do you think about the course materials used in distance education?
How should be the measurement and evaluation process in distance education?

What are the positive and negative aspects of the learning management system?

N o v s~ 0w

What should be done in order to increase the effectiveness of distance education?

Before the real interviews, pilot interviews were conducted with three undergraduate students to determine
whether the questions are understandable, which enabled the research to ensure the reliability. In addition, the
researcher increased the validity and reliability of the study by avoiding subjectivity, informing participants about
confidentiality, and supporting the findings with direct quotes of the participants. The interviews took
approximately 25-30 minutes. During the interviews, the researcher used prompt questions if needed for
clarification purposes, which encouraged participants to provide more details (Ekiz, 2003). The questions were
asked to the participants in the same order to avoid confusion in the answers and increase the effectiveness of

the data analysis. (BUyukoztirk, Cakmak, Akgilin, Karadeniz, & Demirel, 2008).

Data Analysis

In the data analysis process, content analysis method and open coding method were employed. Content analysis
enables researchers to organize data within certain themes and concepts to be understandable for readers
(Yildirnm & Simsek, 2011). In other words, it is the reduction of the words in the research text to fewer content
categories (Creswell, 2013). In this context, first of all, the recorded interviews were transcribed and converted
into text. The obtained texts were sent to the participants and confirmed, and the analyzes were continued on
the returned texts. Thus, it was ensured whether the researcher perceived the data correctly or not. The
researcher paid attention not to reflect her thoughts on the process and to try to present the findings as they
are. The written data was transferred into electronic format. The data was screened three times to create codes.
In order for confidentiality, each participant was given a code (P1, P2...). The findings are presented in tables

along with the given codes of the participants and direct quotes from them.

FINDINGS

In this section, the findings obtained as a result of the evaluation of the views of the participants in distance
education on distance education are presented within the framework of certain themes.

Delivery of the Courses Via Distance Education

According to the scope of the study, participants’ views in regard to the delivery of the courses via distance

education were examined. The results are provided in Table 2.
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Table 2. Participants’ Views about the Delivery of the Courses via Distance Education

Code Participant
Wrong decision P3, P5, P6, P7, P8
As it is should be P2, P4, P10
Must be decided based on the field P1, P2

As represented in the table, codes obtained from participant interviews: wrong decision, as it is should be, and
must be decided based on the field. While the majority of the participants saw distance education practices as
wrong, some expressed it as a necessity. It is seen that some of them think that it will not be suitable for every

field. Example quotes are provided below.

P2: Except for some majors, | think the shift to distance education was the right decision.
P5: The most important thing is our health. However, | do not think that it is the right decision to

close schools down but keep other places with higher risk open.

Advantages of Distance Education

The second research question was about the advantages of distance education. The participants’ views are

summarized in Table 3.

Table 3. Participants’ Views about the Advantages of Distance Education

Code Participant
Comfort P1, P2, P3, P4,P7, P9, P10
Time saving P1, P4, P5, P6, P9, P10
Continuous access to course videos P2, P3, P4, P9, P10
Lower cost P4, P7, P9
Access to ready-to use handouts P2, P7, P10
Learning at self-pace P9, P10
Learning how to search information P8
Learning how to learn P7
Supporting technological development P4

Based on the analysis, themes were emerged: Comfort, time saving, continuous access to course videos, lower
cost, access to ready-to use handouts, learning at self-pace, learning how to search information, learning how to

learn, and supporting technological development. Example quotes are provided below.

P1: Since we did not spend time for getting ready for school, we had so much time to study.

P4: We are more intertwined with technology and developing ourselves.

Limitations of distance education

The third research question was about the limitations of distance education. Table 4 provides the findings.
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Table 4. Participants’ Views about the Limitations of Distance Education

Code Participant
Lack of communication and interaction P1, P2, P3, P4, P5, P6, P9, P10
Inequality in terms of technological access P4, P5, P6, P7, P10
Issues in practice-based courses P3, P4, P8, P9
Issues in distance education system P1, P3, P9
Issues in attendance tracking P2, P6
Students' inability to maintain self-control P9, P10
Adaptation issues of freshmen P1
Failure to achieve affective and psychomotor goals P9
Shortened course length P5
Students’ and instructors’ technological inadequacies P4

Among the themes, the participants mainly complained about the lack of communication and interaction in
distance education. Also, participants mentioned the inequality in students’ access to technical devices and

internet. Example quotes are provided below.

P10: Failure to provide the required budget to provide the technological requirements and strong
internet infrastructure needed by every student in online courses is one of the factors that limit
distance education.

P9: It is not effective in developing skills and attitudes.

Course materials used in distance education

The next research question was about the course materials used in distance education. The findings are provided

in Table 5.

Table 5. Participants’ Views about the Course Materials Used in Distance Education

Code Participant
Insufficient P1, P2, P6, P10
Sufficient P5, P7, P8, P9

The participants responded this question based on their expectations from the course materials. According to
the results, while some of the participants responded sufficient, some stated that the course materials were
insufficient. In general, the participants stated that no material other than slides was used. some of the
participants stated that the existing slides met the need. Two participants’ views are provided below as an

example.

P1:1do not think that the presentations shared on the screen were insufficient.

P8: The presentations enriched the instruction.

Measurement and evaluation in distance education

Another research question was related to the measurement and evaluation process in distance education. The

findings are presented in Table 6.
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Table 6. Participants’ Views about the Measurement and Evaluation Process in Distance Education

Code Participant
Homework P1, P2, P3, P4, P6, P7, P10
Short exams throughout the semester P1, P2, P9, P10
Participation to the course P3

According to the results, the participants reported that they preferred homework for measurement and
evaluation. In addition, rather than mid- and end-term exams, they put emphasis on short exams throughout the
semester. One participant specifically mentioned that the participation to courses should be considered for

evaluation.

P1: Due to the time limitations of the exams and technical issues experienced during the exams, |
prefer to have short quizzes and homework that enables us to conduct research.
P3: | think it is better to consider participation to courses and completion of homework. However,

the instructor must ensure that there were no technical issues related to the system.

Learning management system in distance education

Another research question was about the system used for distance education. The findings are provided in Table

7.
Table 7. Participants’ Views about the System Used for Distance Education
Code Participant
Must be developed P3, P6, P10
Insufficient P1, P8
Sufficient P7

According to the findings, very few of the participants stated that the distance education system was sufficient.
Most of the participants stated that there were technical difficulties in the system, that the system was

inadequate and needed to be developed. Some example quotes are provided below.

P8: I generally had issues about the accesing the site, uploading homework to the system, visibility
of exams and homework uploaded to the system.
P6: | did not experience any issue in uploading homework. However, | do not think that the chat

feature of the system should be better designed.

Increase the effectiveness of distance education

The last research question aimed to determine participants’ views about how to increase the effectiveness of

distance education. The results are provided in Table 8.
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Table 8. Participants’ Views about How to Increase the Effectiveness of Distance Education

Code Participant
Instructors’ advanced Techno-Pedagogical Content Knowledge P2, P6, P7, P8, P10
(TPACK)
Increased learner-instructor and learner-learner interaction P1, P3, P4, P6, P10
Lack of technical issues P1, P4, P6
Concrete content P1, P3, P5
Use of laboratories in practice-based courses P2, K6, K8
Use of the pencil feature rather than presentations P2, P3, P4
Pre-preparation of the students P9, P10
Equality among students P4, P7

According to the findings, the participants stated that instructors should have sufficient techno-pedagogical
content knowledge, there should be learner-instructor and learner-learner interaction, the system should be free
of technical issues, the students should be provided with concrete content rather than abstract content, and
instructors should use the pencil feature of the system rather than just sharing their presentations. In addition,
they pointed out students’ responsibilities to get prepared before the class start. Also, they emphasized that
equality should be ensured among students in order for effective distance education. Example quotes are

provided as follows:

P3: Rather than just reading what is on the screen, the instructor should use the pencil feature to
emphasize important things. This is much better for effective learning.

P10: We as students should log in to the learning management system to follow up the course
materials uploaded. Also, participation to online courses and during the online courses is critical for

us. This will motivate us

CONCLUSION and DISCUSSION

In this study, perceptions of teacher candidates who experienced distance education during the Covid-19
pandemic about distance education were examined. The findings of the study are discussed below in line with
the studies in the literature. In this study, the participants considered adapting distance education for
continuation of education as a wrong decision, a must to do in such circumstance, or the necessity in adaptation
of distance education based on the course structure. In their study, Tuncer and Bahadir (2017) also found that
adaptation of distance education is not suitable for all courses. In addition, Karakus at al. (2020) conducted a
study with Turkish education teacher candidates and found that 62% of their participants did not accept the idea
of distance education, 33.7% suggested hybrid learning, and only 4.3% stated that they acknowledged distance
education. A similar conclusion was drawn in Sergcemeli and Kurnaz’s study (2020). Also, Gelisli (2015) stated that
different approaches should be employed for theoretical and practical courses. Therefore, based on the findings
of the current study and the other studies, it is concluded that distance education is unable to fulfill students’
needs and learners agree that it should not be adapted into education system if there is not required. In this
study, the participants stated that the advantages of distance education are comfort, time saving, continuous

access to course videos, lower cost, access to ready-to use handouts, learning at self-pace, learning how to search

1018



IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

information, learning how to learn, and supporting technological development. Similar findings were reported
by Sercemeli and Kurnaz (2020) and Tuncer and Bahadir (2017). Also, Kannadhasan at al. (2020) pointed out the
time savings and mobility as the most important advantages of distance education. They also emphasized that
distance education may become more effective in countries with low literacy rates due to its accessibility. In
conclusion, the advantages of distance education are comfort, continuous access to course materials, time

saving, and individual learning.

Also, it was revealed that the limitations of distance education are the lack of communication and interaction,
inequity among students, issues related to the practical courses, technical issues, issues about tracking of
students in terms of participation, students’ lack of self-management skills, freshmen’s adaptation issues, failure
to achieve affective and psychomotor goals, shortened course duration, and students’ and instructors’
technological inadequacies. Karakus at al. (2020) specifically reported the inequality among students in terms of
accessing to technological tools and its limitations in meeting students’ skill learning needs. In addition, Sercemeli
and Kurnaz (2020) put emphasis on the lack of communication and feeling of social isolation as the limitations of
distance education. Tuncer and Bahadir (2017) criticized distance education due to several factors: its
encouragement for memorization, connection issues, disregarded individual differences, being boring, and
instructors’ limited communication with students. Kannadhasan at al. (2020) emphasized the insignificant
learner-instructor interaction as a limitation of distance education. Also, limited/lack of access to technological
tools (Bashitialshaaer, Alhendawi & Lassoued, 2021; Thomas, Price, Paine & Richards, 2002) and deficiencies in
technological skills (Favale, Soro, Trevisan, Drago & Mellia, 2020) are the other limitations of distance education.
As emphasized in the other studies, communication issues, technical issues, deficiencies in technological skills,
issues in achieving course objectives, and inequity among learners are considered as the critical limitations in
distance education. In addition, although tracking students’ participation to online courses was considered as
another limitation in this study, Tuncer and Bahadir (2017) deliberated it as an advantage. However, considering
that the mentioned study was conducted before the pandemic, the distance education program students
attended was voluntary, which may influence their perception about attendance. As Ozalkan (2021) suggested,
distance education programs developed and adapted before the pandemic distinguishes from the emergency

remote education adopted today due to the pandemic.

Another critical finding of the current study was about the significance level of the course materials. According
to the results, half of the participants pointed out the insignificance of the course materials. A similar result was
found in another study conducted by Eroglu and Kalayci (2020). On the other hand, an opposite result was
provided by Oztas and Kili¢ (2017). The disagreement between the participants may be due to variation of
materials used for different courses. Also, since they were exposed to emergency remote education rather than
distance education during the pandemic, this may cause them to consider the materials insufficient. In this study,
it was also found that the measurement and evaluation process should include homework and short quizzes

throughout a semester. In addition, one participant revealed that the participation to an online course should be
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taken into account during the measurement and evaluation process. Eroglu and Kalayci (2020) concluded that
the measurement and evaluation process is problematic in distance education. In a similar study, Bashitialshaaer,
Alhendawi and Lassoued (2021) revealed that multiple-choice tests are not reliable in distance education. Also,
Balta and Tirel (2013) discussed the importance of feedback in terms of individual differences of students and
the measurement and evaluation process and suggested the use of random mixed tests, quizzes or open-book
exams in order to decrease the possibility of cheating. Yaman (2015) stated that students’ participation to online
courses and homework that are provided to students on a regular base should be taken into account in distance
education. Therefore, based on the findings of this study and the others in the literature, it is suggested that
random mixed tests and homework should be integrated into distance education rather than administering only

mid- and end-term exams in order to increase the effectiveness of the measurement and evaluation process.

This study also revealed that while only one participant considered the learning management system sufficient,
the other participants reported its insufficiency and suggested it to be developed. Since this finding is only related
to the learning management system that is used at the university at which the study was conducted, the finding
is not discussed. Indeed, it is not possible to identify a learning management system as sufficient while
considering the rapid change in technology. Since each user may have different expectations from a learning
management system, they may perceive it as insufficient. Thus, it is suggested that learning management
systems should be improved on a regular basis in order to meet learners’ needs. The last critical finding of the
present study is related to the ways to improve effectiveness of distance education. The participants emphasized
the importance of instructors’ advanced TPACK skills, learner-instructor and learner-learner interaction, lack of
technical issues, use of concrete content, use of laboratories in practice-based courses, use of the pencil feature
rather than just presentations, equality among students in terms of technical aspects, and students’ awareness
of their own responsibilities. The studies in the literature discussed the deficiencies of distance education in
terms of use of different teaching methods (Eroglu & Kalayci, 2020), interaction, (Al & Madran, 2004; Karakus et
al., 2020), and equality among students (Oztiirk, 2005). Elcil and Sahiner (2014) posited that distance education
should be examined in a holistic way by considering technological, institutional, social, and communicative
aspects together. As a result, in order for an effective distance education program, instructors should enhance
their TPACK skills, the system-related issues should be fixed, the level of interaction should be increased, and the
necessary support should be provided to eliminate inequalities among learners. In addition, distance education
should not be used alone as a learning type. More specifically, as Sergcemeli and Kurnaz (2020) suggested, it

should be implemented in a way that supports formal education.

RECOMMENDATIONS

The participation to the current study was voluntary based and there was inequality among the participants in
terms of gender. In addition, since face-to-face education was not possible due to the Covid-19 pandemic, the
participants were selected among the students that the researcher could access from the lectures under his

supervision. These two situations are considered as limitations of the study. The results of this study, in which
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students' perceptions were evaluated qualitatively, revealed how to increase the effectiveness of distance

education. Based on the findings, the following suggestions are derived:

The way of teaching the course in distance education should be arranged according to the field.

e Practical courses should be done by using simulations developed by field experts to allow the student
to practice.

e The instructor should design interactive course materials.

e Fair and realistic assessment and evaluation techniques should be employed.

e The learning management systems should support interaction among users.

e Experimental and observational studies should be conducted in order to obtain more detailed data on
the effectiveness of distance education.

e Meta-analysis studies should be conducted to reveal the common effects of similar studies in order to

determine the common factors affecting the efficiency of distance education.

ETHICAL TEXT

In this article, the journal writing rules, publication principles, research and publication ethics, and journal ethical
rules were followed. In addition, this research was found ethically appropriate with the decision numbered 03-
12 taken at the session numbered 03, dated 26/02/2021, of the Human Research Ethics Committee of Erzincan

Binali Yildirim University.

Author (s) Contribution Rate: The author’s contribution to this article is to 100%.

REFERENCES

Adiyaman, Z. (2002). Teaching foreign languages via distance education. The Turkish Online Journal of
Educational Technology, 1(11), 92-97.

Agaoglu, E., imer, G., & Kurubacak, G. (2002). A case study of organizing distance education: Anadolu University,
Turkish Online Journal of Distance Education, 3(1), 45-51.

Al, U.,, & Madran, O. (2004). Web-based distance education systems: required features and standards
Information World, 5(2), 259-271. https://doi.org/10.15612/BD.2004.491

Aras, E., & Karakaya, Y. E. (2020). E-learning in sports education institutions in Turkey. MOJES: Malaysian Online
Journal of Educational Sciences, 8(1), 14-26.

Balta, T., & Tirel, Y.K. (2013). An examination on various measurement and evaluation methods used in online
distance education. Turkish Studies, 8(3), 37-45.

Bashitialshaaer, R., Alnendawi, M., & Lassoued, Z. (2021). Obstacle comparisons to achieving distance learning
and applying electronic exams during covid-19 pandemic. Symmetry, 13(1), 1-16.

https://doi.org/10.3390/sym13010099

1021


https://doi.org/10.15612/BD.2004.491

IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

Bilgic, H.G., & Tlzln, H. (2015). Yiksekogretim kurumlari web tabanl uzaktan egitim programlarinda yasanan
sorunlar [Problems experienced in higher education institutions web-based distance education
programs]. Agikégretim Uygulamalari ve Arastirmalari Dergisi [Journal of Open Education Practices and
Research], 1(3), 26-50.

Biiyuikoztirk, S., Kilic Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2008). Bilimsel arastirma yéntemleri
[Scientific research methods]. Pegem Academy.

Can, E. (2020). Coronaviriis (Covid-19) pandemisi ve pedagojik yansimalari: Tiirkiye'de agik ve uzaktan egitim
uygulamalari [Coronavirus (Covid-19) pandemic and its pedagogical reflections: Open and distance
education practices in Turkey]. Acikégretim Uygulamalari ve Arastirmalari Dergisi [Journal of Open
Education Practices and Research], 6(2), 11-53.

Cooksey, R. & McDonald, G. (2011). Surviving and Thriving in Postgraduate Research, Prahran, VIC, Tilde
University Press.

Goban, S. (2012, 7-9 Kasim). Uzaktan ve Teknoloji Destekli Egitimin Gelisimi. [Development of Distance and
Technology Supported Education]. XVII. Tirkiye'de internet Konferansi [XVII. Internet Conference in
Turkey]. Anadolu University, Faculty of Communication Sciences, Yunus Emre Campus, Eskisehir

Dikmen, M. (2020). An examination of the attitude of university students towards distance education in terms of
various variables. In H. Sahin (Ed.), Educational sciences theory, current researches and new trends (pp.
1-13). Cetinje-Montenegro: IVPE

Dikmen, S., & Bahgeci, F. (2020). Strategies of higher education institutions for distance education in the covid-
19 pandemic process: Example of Firat university. Turkish Journal of Educational Studies, 7(2), 78-98.

Dinger, S. (2006, Subat 9-11). Bilgisayar destekli egitim ve uzaktan egitime genel bir bakis [An overview of
computer assisted education and distance education]. VIII. Akademik Bilisim Konferansi [VIII. Academic
Informatics Conference]. Pamukkale University, Denizli.

Ekiz, D. (2003). Egitimde arastirma yéntem ve metodlarina giris [Introduction to research methods and methods
in education]. Ani Publishing.

Elcil, S., & Sahiner, D. S. (2014). Uzaktan egitimde iletisimsel engeller. [Communication barriers in distance
education]. Sosyal ve Beseri Bilimler Dergisi [Journal of Social and Human Sciences], 6(1), 21-33.

Eroglu, F., & Kalayci, N. (2020). Comparative evaluation of the distance and face-to-face education practices in
the required Turkish language course at universities. Journal of MotherTongueEducation, 8(3), 1001-

1027. https://doi.org/10.16916/aded.710396

Favale, T., Soro, F., Trevisan, M., Drago, ., & Mellia, M. (2020). Campus traffic and e-Learning during COVID-19
pandemic. Computer Networks, 176, 107290. https://doi.org/10.1016/j.comnet.2020.107290

Geligli, Y. (2015). Practices of distance education for teacher training: history and development. Journal of
Research in Education and Teaching, 4(3), 313-321.

Gilani, I. (2020, 16 Subat). Coronavirus pandemic reshaping global education system?
https://www.aa.com.tr/en/education/coronavirus-pandemic-reshaping-global-

educationsystem/1771350.

1022


https://doi.org/10.16916/aded.710396
https://doi.org/10.1016/j.comnet.2020.107290

IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

HDF, (2021, 17 Subat). Remote Learning Exacerbates Inequalities? https://ingev.org/en/news/on-attitudes-
towards-distance-education-a-study-from-ingev-and-istanbul-bilgi-university/

isman, A. (2011). Uzaktan egitim[Distance Learning]. Pegem Academy.

Kannadhasan, S., Nagarajan, R., Shanmuganantham, M., & Deepa, S. (2020). Future proofing higher education
challenges in open and distance learning. International Journal of Scientific Research and Engineering
Development, 3(6), 1239-1245.

Karakus, N., Ucuzsatar, N., Karacaoglu, M. O., Esendemir, N., & Bayraktar, D. (2020). Turkish teacher candidates’
views on distance education. Rumelide Journal of Language and Literature Studies, (19), 220-241.

https://doi.org/10.29000/rumelide.752297

Kaysi, F. (2018). An Analysis of Capstone Courses Given Through Distance Education in Turkey. International
Journal of Distance Education Technologies, 16(3), 1-17., Doi: 10.4018/1JDET.2018070101

Kaysi, F., & Aydemir, E. (2017). Assessment of interaction dimensions in distance education processes. The
Journal of Social Sciences, 4(11), 778-790.

Keskin, M., & Ozer Kaya, D. (2020). Evaluation of students’ feedbacks on web-based distance education in the
covid-19 process. izmir Katip Celebi University Faculty of Health Sciences Journal, 5(2), 59-67.

Kirali, F. N., & Alci, B. (2016). University student opinions regarding the perception of distance education. Journal
of istanbul Aydin University, 8(30), 55-83.

Kirik, A. (2014). Historical development of distance education and the situation in Turkey. Marmara University
Journal of Communication, (21), 73-94. https://doi.org/10.17829/20142110299

Kurtlncl, M., & Kurt, A. (2020). Problems of nursing students in distance education in the covid-19 pandemia
period. Eurasian Journal of Researches in Social and Economics, 7(5), 66-77.

Madiope, M., & Mendy, J. (2021). Analysis of current trends in distance education during covid19: a south african
higher education context. The Online Journal of Distance Education and e-Learning, 9(1), 1-7.

Markova, T., Glazkova, I., & Zaborova, E. (2017). Quality issues of online distance learning. Procedia-Social and
Behavioral Sciences, 237, 685-691. https://doi.org/10.1016/j.sbspro.2017.02.043

Mayring, P. (2000). Nitel sosyal arastirmaya giris [Introduction to qualitative social research] (Trans. A. Gimus ve
M. S. Durgun). Baki.

Midkiff, S. P. & Dasilva, L. A. (2021, 18 Subat). Leveraging the Web for Synchronous Versus Asynchronous
Distancelearning.
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.5.3925&rep=rep1&type=pdf

Moore, M., & Kearsley, G. (2005). Distance Education : A System View. Wadsworth.

Ozalkan, G. S. (2021). Measurement and evaluation in distance education: rethinking social sciences education
during the pandemic. International Journal of Economics Administrative and Social Sciences, (4), 18-26.

Ozbay, O. (2015). The current status of distance education in the world and Turkey. International Journal of

Education Sciences, (5), 376-394.

1023


https://doi.org/10.29000/rumelide.752297

IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

Oztas, S., & Kilig, B. (2017). The evaluation of university students' opinions of teaching the Atatiirk’s principles
and history of revolution course with distance education (Kirklareli University sample). Turkish History
Education Journal, 6(2), 268-293.

Oztiirk, L. (2005). Turkiye’de dijital esitsizlik: Tiibitak-bilten anketleri tizerine bir degerlendirme [Digital inequality
in Turkey: An evaluation on Tubitak-bilten surveys]. Erciyes University Journal of the Faculty of
Economics and Administrative Sciences, 24(1), 111-131.

Romiszowski, A. (2004). How's the E-learning Baby? Factors Leading to Success or Failure of an Educational
Technology Innovation. Educational Technology, 44(1), 5-27.

Sercemeli, M., & Kurnaz, E. (2020). A research on students' perspectives to distance education and distance
accounting education in the covid-19 pandemia period. International Journal of Social Sciences
Academic Researches, 4(1), 40-53.

Taylor, R. W. (2002). Pros and cons of online learning - a faculty perspective. Journal of European Industrial
Training, 1(26), 24-37. https://doi.org/10.1108/03090590210415876

Taylor, S. J., Bogdan, R. (1984). Introduction to qualitative research methods: The search for meaning (2nd ed.).
John Wiley & Sons.

Thomas, P., Price, B., Paine, C., & Richards, M. (2002). Remote electronic examinations: Student experiences.
British Journal of Educational Technology. 5(33), 537-549. https://doi.org/10.1111/1467-8535.00290

Tuncer ve Bahadir (2017). Evaluation of the distance education programs according to student views that learned
in these programs. The Journal of Edcational Reflections, 1(2), 29-38.

Tutkun, O. F., Giir Erdogan, D., & Demirtas, Z. (2014). The Opinions of Students toward Curriculum of Distance
Education Non-Thesis Master. International Online Journal of Educational Sciences, 6(2), 307-318. DOI:
http://dx.doi.org/10.15345/iojes.2014.02.005

USDLA (2021, 23 Subat). Definition of Distance Learning. http//www.usdla.org.

Yaman, i. (2015). Pros and cons of offering compulsory english courses (5i) through distance education at
universities. Turkish Studies, 10(7), 967-984. http://dx.doi.org/10.7827/TurkishStudies.8108.

Yildirnm, A., & Simsek, H. (2011). Sosyal bilimlerde nitel arastirma yéntemleri [Qualitative research methods in
the social sciences] (8. baski). Seckin Publisher.

Zaborova, E., & Markova, T. (2021). Distance Education in Higher Education: The Perspective of Key Social
Actors. KnE Social Sciences, 5(2), 200-208. https://doi.org/10.18502/kss.v5i2.8353

1024


https://doi.org/10.1111/1467-8535.00290
https://doi.org/10.18502/kss.v5i2.8353

IJ E TSA R (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

COViD-19 PANDEMIi SURECINDE OGRETMEN ADAYLARININ UZAKTAN EGITIME YONELIK
ALGILARI

oz

Bu arastirmada, Ogretmen adaylarinin uzaktan egitime yonelik algilarinin incelenmesi
amaglanmistir. Nitel arastirma yontemlerinden fenomenoloji deseni kullanilan arastirmanin
katiimcilarini 10 Ogretmen adayr olusturmaktadir. Arastirma verileri yari yapilandiriimig
gorismelerle toplanmistir. Goérisme sorulari arastirmaci tarafindan gelistirilmistir. Arastirma
verilerinin ¢éziimlenmesinde, nitel veri analizleri tekniklerinden icerik analizi ve acgik kodlama
yontemi kullanilmistir. Arastirma sonuglarina gore 06grencilerin uzaktan egitimi c¢cok fazla
benimsemedikleri ve zorunluluk olarak goérdikleri ortaya g¢ikmistir. Ayrica, iletisim eksikligi,
sistemsel sikintilar, teknolojik yetersizlikler, bir dersin tiim hedeflerine ulasamama ve 6grenciler
arasinda firsat esitliginin olmayisi uzaktan egitimin énemli sinirhliklari olarak belirlenmistir. Bu
sinirhliklara ragmen 6grenciler uzaktan egitimi rahatlk, ders materyallerine surekli erisim, zaman
tasarrufu ve kendi hizinda 6grenme gibi acgilarindan avantajli bulmaktadirlar. Uzaktan egitimde
degerlendirmenin 6dev ve kisa sinavlarla birlikte, siire¢ degerlendirmeye yonelik olmasi gerektigi
ifade edilmistir. Ayica uzaktan egitimin daha etkili olabilmesi icin; 6greticinin mesleki bilgi ve
becerileri noktasinda kendini gelistirmesi, teknik problemlerin ortadan kaldiriimasi, yogun
etkilesim saglayan uzaktan egitim sistemlerin tasarlanmasi ve teknolojik araglara erisimde
ogrenciler arasinda esitligin saglanmasi noktalarinda iyilestirme yapilmasi gerektigi sonuglarina
ulasiimistir. Sonug olarak, uzaktan egitimde etkilesime dayali ders materyallerinin kullanilmasi, adil
ve gercekei 6lgme degerlendirme tekniklerinin kullanilmasi, iletisim ve etkilesime dayali 6grenme
yonetim sistemlerinin kullanilmasi 6nerilmistir. Ayrica c¢alismanin sinirliliklari ve gelecek
arastirmalar icin 6neriler tartisilmistir.

Anahtar kelimeler: Uzaktan egitim, covid-19, pandemi, gcevrimici egitim.
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GiRIS

insan yasamini kolaylastirmak igin gelistirilmis olan bazi teknolojiler, zamanla yasamda zorunluluk haline
donlsmuslerdir. Uzaktan egitim teknolojileri de bunlardan birisidir. Uzaktan egitim, 6nceleri egitimde sadece
Ogretimi zenginlestiren bir uygulama olarak gorilse de, Covid-19 pandemi siirecinde bir gereklilik hatta
zorunluluk haline déniismistiir. isman (2011) bu egitim tiriinin égrencilere bagimsiz, bireysel ve isbirlikgi
calisma ortami sagladigini belirtmekte ve egitim kurumlarinin gelecek yizyillarda ayakta kalabilme sartini, ilgili
kurum ve kuruluslarin uzaktan egitime gerekli ilgiyi gdstermelerine baglamaktadir. Dinya ¢apinda gelinen nokta
aslinda bunun bir gostergesi olup, yapilan tim faaliyetlerin egitimi ayakta tutabilme ¢abasi oldugu goriilmektedir.
Diger bir agidan bakildiginda pandemi dénemi, uzaktan egitimin eksik yonlerinin daha net goriilmesini ve bu
eksikliklerin tamamlanmasi yolunda adimlar atilmasini saglamistir. Gilani (2020), dinya nifusunun yalnizca
yaklasik % 60'Inin ¢evrimic¢i ortamlara erisim sagladigini belirtmekte ve bu durumu dijital ugurum olarak
vurgulamaktadir. Covid-19 pandemisinin bu eksikliklerin giderilerek, pandeminin dogal afetler gibi cesitli
tehditlere egitim agisindan hazirlikli olunmasi noktasinda firsat sagladigini ifade etmistir. Bu noktada agik ve
uzaktan egitime daha fazla yatirim yapilmasi gerektigi, geleneksel agik ve uzaktan egitim gibi alternatif 6grenme
yaklasimlarina daha ¢ok 6nem verilmesi gerektigi vurgulanmistir (Can, 2020). Ayrica 6grenmenin kalitesinin

biyuk olclide dijital erisimin seviyesine ve kalitesine baglh oldugu ifade edilmistir (Gilani, 2020).

Amerika Birlesik Devletleri Uzaktan Egitim Birligi (USDLA) uzaktan egitimi, her tiirli teknolojiyi iceren ve farkli
egitim kademlerinde uygulanabilen, egitim ve bilginin aktarimini saglayan, gesitli medya araglariyla bilgi edinme
slreci olarak agiklamaktadir (USDLA, 2021). Moore ve Kearsley (2005) ise uzaktan egitimi, 6grenci ve
ogretmenlerin farkli mekanlarda bulunup, cesitli teknolojiler kullanilarak, 6zel tasarim ve yontemlerle
gerceklestirdikleri planh uygulamalar olarak ifade etmektedir. Uzaktan egitim yer, zaman, yas vb. sinirlari
olmaksizin herkese egitim imkani saglamaktadir (Agaoglu, imer ve Kurubacak, 2002). Uzaktan egitim, bireysel
veya isbirligine dayah bir grup aktivitesi olabilecegi gibi senkron (es zamanli) ve asenkron (es zamanli olmayan)
modeller olarak da yuritulebilmektedir (Romiszowski, 2004). Bu modellerin kendilerine gbre avantaj ve
sinirliliklart bulunmaktadir (Midkiff ve DaSilva, 2011; Taylor, 2002). Uzaktan egitimin kiglik ve orta blyuklukteki
sehirlerde yasayanlar ile biyik kentlerde yasayanlar arasindaki egitim ugurumunun kapanmasina olanak tanidigi
belirtiimesine ragmen (Zaborova & Markova, 2021), bazi arastirmacilarin 6grencilerin aldiklari uzaktan egitim
kalitesinin diisiik oldugunu ifade etmeleri (Smolin, 2015; Zaborova, Markkova & Glazkova, 2017) uzaktan
egitimin sorunlarinin oldugunu géstermektedir. Bu noktada; uzaktan 6grenme sisteminin daha islevsel olmasi,
o6grencilerde etkilesimi artiracak video konferanslarin gelistirilmesi, 6grencilerin tartismalarina ve her tili
goruslerini belirtmelerine olanak taniyacak tartisma panolarinin hazirlanmasi, sosyal aglarin 6grenme amagli

kullaniimasi gerektigi ifade edilmektedir (Mediope & Mendy, 2021).

Uzaktan egitime yonelik alanyazinda birgok arastirma bulunmaktadir (Coban, 2012; Dinger, 2006; Kaysi, 2018;
Kaysi &Aydemir, 2017; Kirali & Alci, 2016; Kirik, 2014; Ozbay, 2015; Tutkun, Giir Erdogan & Demirtas, 2014).

Bunlar; uzaktan egitim yoluyla yabanci dil 6gretimi uygulamalarini (Adiyaman, 2002), uzaktan egitim
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sistemlerinin sahip olmasi gereken 6zellikleri ve standartlari (Al ve Madran, 2004), Yiksekdgretim kurumlari web
tabanli uzaktan egitim programlarini (Bilgi¢ ve Tizilin, 2015) konu alan arastirmalar olarak siralanabilir. Pandemi
sureci ile birlikte daha da yayginlagsan uzaktan egitim uygulamalari sayesinde arastirmacilar, daha genis ve farkli
orneklemlerde calisma firsati edinmislerdir. Salginin ilk donemlerinde gegici bir ¢6ziim olarak ortaya konan
uzaktan egitim siirecinin, artan vaka sayilari ve virlisin mutasyona ugramasi ile devam edecegi goriilmektedir.
Uzaktan egitim 6nemli bir uygulama olmasi ile birlikte, salgin gibi olaganisti durumlarda egitim 6gretim
faaliyetlerinin saglikli bir sekilde yiritiilmesi agisindan hayati bir dnem tagimaktadir. insani Gelisme Vakfinin
(INGEV) yapmis oldugu arastirma; Tiirkiye’de toplumun yalnizca %39’unun uzaktan egitim sistemine giivendigini
ve yalnizca %23’liniin bu sistemin tek basina yeterli oldugunu diisindigiinii belirtmislerdir (INGEV, 2021). Bu
durum uzaktan egitimin hala arastiriimaya deger problemlerinin varlig§ina isaret etmektedir. Bu noktada, bu

sistemin ve sistemde yer alan tiim unsurlarin olumlu ve olumsuz yénlerinin arastiriimasi gerekmektedir.

Uzaktan egitim pandemi doneminde en ¢ok ¢alisilan konular arasinda gorilmektedir (Aras & Karakaya, 2020; Can,
2020; Dikmen, 2020; Dikmen & Bahgeci, 2020; Karakus , Ucuzsatar, Karacaoglu, Esendemir &Bayraktar, 2020;
Keskin & Ozer Kaya, 2020; Kiirtiincii ve Kurt, 2020). Her Gniversitenin farkli grenme y&netim sisteminin olmasi,
bolgesel ve kilturel farkhliklarin olmasi nedeniyle farkl bir 6rneklemde yapilan bu arastirmanin alanyazina zengin
bir bakis agisi sunacagi duslintlmektedir. Nitekim, Yildirrm ve Simsek (2011) nitel arastirmalarda olasilikh
ornekleme yapilmadan genellikle az sayida kisiyle calisildigi ve sonuglarin genellenmesi gibi bir kayginin
olmadigini vurgulamaktadir. Bu arastirma belirli bir Gniversite bazinda yiritllerek, 6grencilerin uzaktan egitime
yonelik olumlu ve olumsuz gorusleri ainmistir. Bu gorislere dayanarak ortaya cikan bulgularla uzaktan egitim
uygulamalarindaki olumsuzluklarin tespit edilip duzeltilmesi, olumlu durumlarin ise gelistirilip 6grencilerin
o6grenmelerini artirmada kullanilabilmesi agsindan bu arastirma énemli goriilmektedir. Ayrica arastirmanin farkh
bolimlerden katilimci icermesi, her bireyin kendi alanindaki sikintilara deginmesini saglayarak, alana iliskin

eksikleri ortaya koyabilecegi distiniilmektedir. Bu baglamda arastirmada asagidaki sorulara yanit aranmistir.

o (Ogretmen adaylari, derslerin uzaktan egitimle verilmesini nasil degerlendirmektedirler?

e Ogretmen adaylarina goére uzaktan egitimin avantajlari nelerdir?

e (Opretmen adaylarina gére uzaktan egitimin sinirhliklari nelerdir?

e Ogretmen adaylari, uzaktan egitimde kullanilan ders materyallerini nasil degerlendirmektedirler?
o (Ogretmen adaylarina gére uzaktan egitimde dlgme ve degerlendirme siireci nasil olmalidir?

e (Ogretmen adaylarina gére 6grenme ydnetim sisteminin olumlu ve olumsuz yénleri nelerdir?

Ogretmen adaylarina gére uzaktan egitimin etkililigini artirmak igin neler yapilmahdir?
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YONTEM

Arastirma Deseni

Bu arastirmada nitel arastirma yontemlerinden olgubilim (fenomenoloji) deseni kullanilmistir. Olgubilim
¢alismalari farkinda olunmasina ragmen, derinlemesine ve ayrintili bir anlayisa yeterince sahip olunamayan
olgulara odaklanmaktadir (Mayring, 2000; Taylor ve Bogdan, 1984). Arastirmanin veri toplama kaynagi, uzaktan
egitimle 6grenenlerin gorisleridir. Gériisme yontemi ile olaylar, i¢ diinyasina girilen kisinin bakis agisindan

kavranmaya calisilir (Patton, 1987).

Calisma Grubu

Arastirmanin  katilimcilarini - Tlrkiye’nin  dogusunda bulunan bir ({niversiteden 10 Ogretmen adayi
olusturmaktadir. Katiimcilar kolay o6rnekleme yontemi ile secilmistir. Arastirmacinin arastirmaya katilma
istekliligine erisiminin kolay olmasi nedeniyle katilimcilarin segiminde kolay érnekleme yontemi kullanilmistir
(Cooksey ve McDonald, 2011). Bu ¢alismada, Covid-19 pandemisi nedeniyle ylz ylize egitim mimkin
olmadigindan katilimcilar, arastirmacinin gézetimindeki derslerden ulasabilecegi 6grenciler arasindan segilmistir.

Katilimcilara iliskin bazi demografik bilgiler Tablo 1'de verilmistir.

Tablo 1. Katilimcilara iliskin Demografik Bilgiler

Katilimcilar Katilimci kodu Cinsiyet Sinif Boliim

Katilimer 1 K1 Erkek 1 Tirkge Ogretmenligi

Katilimci 2 K2 Erkek 1 ingilizce Ogretmenligi

Katilimei 3 K3 Kadin 2 ilkdgretim Matematik Ogretmenligi
Katihmci 4 K4 Kadin 2 ilkdgretim Matematik Ogretmenligi
Katilmer 5 K5 Kadin 2 Beden Egitimi ve Spor Ogretmenligi
Katiimci 6 K6 Kadin 3 Fen Bilgisi Ogretmenligi

Katilimer 7 K7 Kadin 3 Fen Bilgisi Ogretmenligi

Katihmci 8 K8 Kadin 3 Fen Bilgisi Ogretmenligi

Katiimei 9 K9 Kadin 4 Sosyal bilgiler 6gretmenligi
Katilimei 10 K10 Kadin 4 Sosyal bilgiler 6gretmenligi

Tabloda goéruldigi gibi 6rneklemde kiz ve erkek 6grenciler bulunmaktadir. Bu 6grenciler Tirkge egitimi bolimi,
ingilizce egitimi bélimi, ilkégretim matematik egitimi béliimi, beden egitimi b&liimi, fen bilgisi egitimi bélimii
ve sosyal bilgiler egitimi bolumiu 6grencileridir. Ayrica 6grenciler birinci, ikinci, kiicik ve son siniflardan

olusmaktadir.

Veri Toplama Siireci

Verilerin toplanmasinda katilimcilarla yari yapilandirilmis gorismeler yapilmistir. Gérismede yer alan sorular
arastirmaci tarafindan gelistirilmistir. Arastirmaci kapsamli bir alanyazin taramasi yaparak yedi soruluk bir havuz
olusturmustur. Havuzdaki maddeler li¢ uzman tarafindan incelenmistir. Sorular uzman gorusleri dogrultusunda

daha anlasilir bir sekilde revize edilerek kapsam gecerliligi saglanmistir. Yari yapilandirilmis gériisme formu;
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uzaktan egitime iliskin gorisler, uzaktan egitimin avantajlari-dezavantajlari, uzaktan egitimde kullanilan
materyaller, uzaktan egitimde degerlendirme ve 6grenme yonetim sistemi boyutlarindan olusmaktadir.

Gorusmelerde kullanilan agik uglu sorular asagidaki gibidir:

Derslerin uzaktan egitim yoluyla verilmesi hakkindaki gérisleriniz nelerdir?
Uzaktan egitimin avantajlari hakkinda ne diisiiniyorsunuz?

Uzaktan egitimin sinirhliklari hakkinda ne disliniiyorsunuz?

Uzaktan egitimde kullanilan ders materyalleri hakkinda ne dislinuyorsunuz?
Uzaktan egitimde 6lgme ve degerlendirme siireci nasil olmahdir?

Ogrenme yénetim sisteminin olumlu ve olumsuz yonleri nelerdir?

N oo ok~ W N

Uzaktan egitimin etkililigini artirmak icin neler yapilmahdir?

Gergek goérismelerden 6nce (g lisans 6grencisi ile sorularin anlasilir olup olmadigini belirlemek icin pilot
gorismeler yapilmis ve bu durum arastirmanin givenirligini saglamistir. Ayrica arastirmaci, 6znellikten kaginarak,
katiimcilan gizlilik konusunda bilgilendirerek ve bulgularn katiimcilarin dogrudan alintilariyla destekleyerek
¢alismanin gegerlik ve glivenirligini artirmigtir. Gortismeler yaklasik 25-30 dakika siirmustiir. Goriismeler sirasinda
arastirmaci, gerektiginde acgiklama amaciyla sondaj sorular kullanarak katilimcilarin daha fazla ayrinti vermelerini
saglamistir (Ekiz, 2003). Cevaplarda kafa karigikligini 6nlemek ve veri analizinin etkililigini artirmak icin sorular

katilimcilara ayni sirayla sorulmustur (Buyukoéztirk, Cakmak, Akgiin, Karadeniz ve Demirel, 2008).

Verilerin Analizi

Arastirma verilerinin ¢6zimlenmesinde, nitel veri analizleri tekniklerinden igerik analizi ve agik kodlama yontemi
kullanilmistir. igerik analizi, “birbirine benzeyen verileri belirli temalar ve kavramlar gercevesine bir araya
getirilmesi ve okuyucunun anlayabilecegi bicimde dizenlenerek yorumlanmasidir” (Yildirrm ve Simsek, 2011,
s.227). Bir baska deyisle arastirma metnindeki kelimelerin daha az sayida igerik kategorisine indirgenmesidir
(Creswell, 2013). Bu baglamda oncelikle kayith gorismeler yaziya dokilerek metne donlstirilmustir. Elde
edilen metinler katilimcilara gonderilip teyit ettirilerek analizler geri donis yapilan metinler Uzerinden
sardirialmustar. Boylece arastirmacinin eldeki verileri dogru algilayip algilamadigi saglanmistir. Arastirmaci,
surece iliskin duslincelerini yansitmamaya ve bulgulari oldugu gibi sunmaya 6zen gostermistir. Yazilan veriler
elektronik formata aktariimistir. Kodlar olusturulurken veriler t¢ kez taranmistir. Gizlilik amaciyla her katilimciya
bir kod verilmistir (K1, K2...). Bulgular, katihmcilardan elde edilen kodlar ve dogrudan alintilarla birlikte tablolar

halinde sunulmustur.

BULGULAR

Bu bolimde, uzaktan egitime katilanlarin uzaktan egitime iliskin algilarinin degerlendirilmesi sonucunda elde

edilen bulgular belirli temalar ¢ergevesinde sunulmustur.
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Derslerin uzaktan egitim yoluyla verilmesi

Arastirma kapsaminda dncelikle derslerin uzaktan egitimle verilmesine iliskin gorisler arastirilmistir. Buna iliskin

katilimci gorisleri Tablo 2'de goriilmektedir.

Tablo 2. Derslerin Uzaktan Egitimle Verilmesine iliskin Katilimci Gorusleri

Kod Katilimcai
Yanlig bir uygulama K3, K5, K6, K7, K8
Boyle olmasi gerekiyor K2, K4, K10
Alana gore uzak veya 6rgun egitim olmali K1, K2

Tabloda gosterildigi gibi katiimci gorislerinden elde edilen kodlar; yanhs bir uygulama, boyle olmasi gerekiyor
ve alana gore uzak veya 6rgln egitim olmal seklindedir. Katihmcilarin ¢ogunlugu uzaktan egitim uygulamalarini
yanlis gorirken, bazilan bir gereklilik olarak ifade etmistir. Bir kisminin ise, her alan igin uygun olmayacagi

dislincesinde olduklari gorilmektedir. Bu noktada katilimcilardan bazilarinin gérusleri asagida belirtildigi gibidir.

K2: Universitelerin bazi béliimler hari¢ uzaktan editime ge¢mesini ¢cok dogru buluyorum.
K5: Saghgimiz her seyden daha 6nemlidir tabii ki fakat bu siirecte egitim kurumlarinin kapali olup

daha fazla risk tasiyan yerlerin agik olmasi benim icin dogru alinmis bir karar degildir.

Uzaktan egitimin avantajlari

Arastirmada incelenen diger bir nokta, uzaktan egitimin getirdigi avantajlarin neler oldugudur. Bu duruma

iliskin katihmci gorisleri Tablo 3’de 6zetlenmistir.

Tablo 3. Uzaktan Egitimin Avantajlarina iliskin Katilimci Gérisleri

Kod Katihimci
Rahatlhk K1, K2, K3, K4, K7, K9, K10
Zamandan tasarruf saglanmasi K1, K4, K5, K6, K9, K10
Ders videolarina sirekli erigim K2, K3, K4, K9, K10
Diislik maliyet K4, K7, K9
Kullanima hazir ders notlarina erisim K2, K7, 10
Kendi hizinda 6grenme K9, K10
Bilgiyi nasil arayacagini 6grenme K8
Ogrenmeyi 6grenme K7
Teknolojik gelisim saglamasi K4

Bulgulara bakildiginda, uzaktan egitimin avantajlari en ¢ok; rahatlik, zamandan tasarruf, ders videolarina strekli
erisim, duslik maliyet ve kullanima hazir ders notlarina erisim olarak belirtilmistir. Ayrica katilimcilar uzaktan
egitimin kendi hizinda 6grenme, arastirmayi 6gretmesi, 6grenmeyi 6gretmesi, teknolojik gelisim saglamasi gibi
ogrencilerin kisisel olarak gelisim saglayacaklari avantajlarina vurgu yapmislardir. Bu noktada katilimcilardan

bazilarinin gorisleri asagida belirtildigi gibidir.

K1: Okul icin harcanacak bir vakit olmadigi i¢in daha ¢ok ders ¢alisma vakti oldu.

K4: Teknolojiyle daha i¢ ige olup kendimizi gelistiriyoruz.
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Uzaktan egitimin sinirliliklari

Arastirmada uzaktan egitimin getirdigi avantajlarla birlikte sinirliliklarin da neler oldugu incelenmistir. Bu

duruma iliskin katihmci gérisleri Tablo 4’de 6zetlenmistir.

Tablo 4. Uzaktan Egitimin Sinirliliklarina iliskin Katilimci Gériigleri

Kod Katimai

iletisim ve etkilesim eksikligi K1, K2, K3, K4, K5, K6, K9,
K10

Teknolojiye erisimde yetersizlik K4, K5, K6, K7, K10
Uygulamali derslerle ilgili sorunlar K3, K4, K8, K9
Uzaktan egitim sistemindeki sikintilar K1, K3, K9
Devam takibinin olmamasi K2, K6
Ogrencilerin 6z denetim saglayamamasi K9, K10
Birinci siniflarin sinifa adapte olamamasi K1
Duyussal ve Psikomotor hedeflere ulasamama K9
Ders siiresinin kisa olmasi K5
Ogrenci ve dgreticilerin teknolojik yetersizlikleri K4

Temalar arasinda katiimcilar agirlkl olarak uzaktan egitimde iletisim ve etkilesim eksikliginden yakinmislardir.
Ayrica katilimcilar, 6grencilerin teknik cihazlara ve internete erisimlerindeki esitsizligi dile getirmislerdir. Bu

noktada katilimcilardan bazilarinin gorisleri asagida belirtildigi gibidir.

K10: Online derslerde her Ggrencinin ihtiyaci olan teknolojik gereksinimleri ve gliglii internet
altyapisini saglamak icin gerekli olan maliyetin saglanamamasi uzaktan egitimi sinirlayan faktérler
arasindadir.

K9: Beceri ve tutuma yénelik davranislarin gergeklestiriimesinde etkili degildir.

Uzaktan egitimde kullanilan ders materyalleri

Diger bir arastirma sorusu uzaktan egitimde kullanilan ders materyalleridir. Bu duruma iliskin katilimci gérasleri

Tablo 5’de 6zetlenmistir.

Tablo 5. Uzaktan Egitimde Kullanilan Ders Materyallerine iliskin Katilimci Gérisleri

Kod Katilimci
Yetersiz K1, K2, K6, K10
Yeterli K5, K7, K8, K10

Katiimcilar bu soruyu ders materyallerinden beklentilerine gére yanitlamislardir. Elde edilen sonuglara gore,
katilimcilarin bir kismi ders materyallerini yeterli olarak ifade ederken, bir kismi ders materyallerinin yetersiz
oldugunu ifade etmistir. Katihmcilar genel olarak slayt disinda herhangi bir materyal kullaniimadigini
belirtmislerdir. Katihmcilarin bir kismi ise mevcut slaytlarin ihtiyaci karsiladigini belirtmislerdir. Asagida 6rnek

olarak iki katihmcinin gorisi verilmistir.

K1: Ekrana yansitilan slaytin yetersiz oldugunu diisiiniiyorum.

K8: Sunumlar derse zenginlik katiyor.
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Uzaktan egitimde 6l¢gme ve degerlendirme

Arastirmada katilimcilarin uzaktan egitimde kullaniimasi istenilen 6lgme ve degerlendirme tercihleri arastirilan

diger bir durumdur. Bu durma iliskin katihmci goriigleri Tablo 6’da 6zetlenmistir.

Tablo 6. Uzaktan Egitimde Olgme ve Degerlendirme Siirecine iliskin Katilimei Gérusleri

Kod Katilimci
Odevlendirmeyle K1, K2, K3, K4, K6, K7, K10
Sirecte yapilan kisa sinavlarla K1, K2, K9, K10
Derse olan katilimla K3

Bulgulara goére katiimcilarin en ¢ok o&devle degerlendirilmeyi tercih ettikleri goriilmektedir. Ayrica
degerlendirmenin, dénem sonu sinavlari olarak degil siirecte birden fazla sinav seklinde yapilmasi gerektigi ifade
edilmistir. Ayrica 6grencilerin derslere olan katilimlarinin da degerlendirme niteligi tasimasi gerektigi ifade

edilmistir. Bu noktada katilimcilardan bazilarinin gorisleri asagida belirtildigi gibidir.

K1: Ben sinavlarda yasanan siire sikintisi ve sistemsel hatalardan dolayi sinav yerine ders aninda
minik quizler ve egitim hayatimizda isimize yarayacak arastirma édevleri olmasini isterdim.
K3: Bence édrencinin derse girmesi, katilmasi, verilen édevleri yapmasiyla dederlendiriimeli ama

bunlari yaparken sistemle alakali sikinti olup olmadigini bilmek gerekir.

Uzaktan egitimde 6grenme yénetim sistemi

Arastirmada katilimcilarin kullandiklari uzaktan 6grenme yénetim sitemine yonelik gérisleri de incelenmistir.

Buna iligkin katilimci gérusleri Tablo 7'de 6zetlenmistir.

Tablo 7. Uzaktan Egitimde Kullanilan Ogrenme Yénetim Sistemine iliskin Katilimci Goriigleri

Kod Katilimci
Geligtirilmeli K3, K6, K10
Yetersiz K1, K8
Yeterli K7

Elde edilen bulgulara gore, katihmcilarin ¢ok azi uzaktan egitim sisteminin yeterli oldugunu ifade etmistir.
Katihmcilarin ¢cogu sistemde teknik aksakliklar oldugunu, sistemin yetersiz oldugunu ve gelistirilmesi gerektigini

belirtmislerdir. Bu noktada katilimcilardan bazilarinin gorisleri asagida belirtildigi gibidir.

K8: Cogu kez sisteme girememe, yaptigimiz 6devleri sisteme yiikleyememe, aktif sinav ve verilen
odevleri ggrememe
K6: Odev yiiklemelerini yaptigimiz zamanda da rahatlikla yapabiliyoruz. Fakat canli derslerde

sohbet kisminin olmasi gerektigi gibi olmadigini diisiiniiyorum

Uzaktan editimin etkililigini artirma

Arastirmada son olarak uzaktan egitimin daha faydali olmasi igin katiimcilarin gérusleri alinmigtir. Bu duruma

iliskin katihmci gorisleri Tablo 8’de 6zetlenmistir.
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Tablo 8. Uzaktan Egitimin Etkililiginin Nasil Artinlacagina iliskin Katilimci Gorisleri

Kod Katihmci
Ogreticiler Teknopedagojik Alan Bilgisi (TPAB) agidan yerli K2, K6, K7, K8, K10
olmalidir
Ogrenci-6gretici ve 6grenci-dgrenci etkilesimi saglanmalidir K1, K3, K4, K6, K10
Sistemsel sikintilar giderilmelidir K1, K4, K6
Ogrenciye somut icerik sunulmalidir K1, K3, K5
Uygulamali derslerde laboratuvar ortamlari kullanilmahdir K2, K6, K8
Ders islerken sunu yerine tahta kullaniimalidir K2, K3, K4
Ogrenci hazirhkli olmalidir K9, K10
Firsat esitligi saglanmalidir K4, K7

Elde edilen bulgulara gore katilimcilar, 6greticilerin yeterli tekno-pedagojik alan bilgisine sahip olmasi, 6grenen-
Ogretici ve 6grenen-6grenen etkilesiminin olmasi, sistemin teknik sorunlardan uzak olmasi, 6grencilere somut
icerik sunulmasi, Ogreticilerin sunu yansitmak yerine tahta kullanmasi gerektigini belirtmiglerdir. Ayrica,
ogrencilerin ders oncesinde hazirlikli olmalari konusunda sorumluluk almalarina dikkat ¢cekmislerdir. Bunlara
ilaveten uzaktan egitimin etkili olabilmesi icin Ogrenciler arasinda esitligin saglanmasi gerektigini

vurgulamislardir. Bu noktada katilimcilardan bazilarinin gérisleri asagida belirtildigi gibidir.

K3: Derste sunulan sunularin sadece okumak yerine sunun lizerine gerektiginde yazi yazmanin daha
yararh olacagini diisiiniiyorum.

K10: Odrenme yénetim sistemimizi diizenli kontrol ederek yiiklenen materyalleri temel alarak
saglikh bir 6grenme planlayabiliriz. Ayrica sanal siniflara diizenli katilim saglamak ve ders esnasinda

aktif bir sekilde rol almak bizleri daha motive ederek ders konusundaki verimimizi arttiracaktir.

SONUC ve TARTISMA

Bu arastirmada, covid-19 pandemi siirecinde uzaktan egitim alan 6gretmen adaylarinin, uzaktan egitime yonelik
algilari degerlendirilmistir. Arastirma sonucu elde edilen bulgular alanyazinda ki ¢alismalar ile tartisilmigtir. Bu
arastirmada katilimcilar, Derslerin uzaktan egitimle verilmesine iligskin; yanlis bir uygulama, bdyle olmasi
gerekiyor ve alana gére uzak veya 6rgin egitim olmali seklinde goris bildirmislerdir. Tuncer ve Bahadir (2017)
benzer sekilde uzaktan egitimin her ders icin uygun olmayacagini vurgulamislardir. Karakus vd, (2020) Tirkce
o6gretmen adaylariyla yaptiklari arastirmada 6grencilerin %62 sinin uzaktan egitimi benimsemediklerini, %33,7
sinin egitimin hibrit olarak yapilmasini ve yalnizca %4,3 iniin uzaktan egitimi benimsediklerini belirtmislerdir.
Benzer sonuca Sercemeli ve Kurnaz’in (2020) calismasinda da rastlanmistir. Gelisli (2015) ise teorik ve uygulamal
dersler igin farkh uygulamalarin gelistirilmesinin faydal olabilecegini belirtmektedir. Mevcut ¢alismanin ve diger
calismalarin bulgularindan hareketle uzaktan egitimin birgok alandaki egitim ihtiyacini karsilamadigi sonucuna
varilmis ve 6grenenler zorunluluk olmadik¢a uzaktan egitimin kullanilmamasi gerektigini diisinmektedirler. Bu
arastirmada katilimcilar uzaktan egitimin avantajlarini rahatlk, zamandan tasarruf, ders videolarina sirekli
erisim, diisik maliyet ve kullanima hazir ders notlarina erisim, kendi hizinda 6grenme, bilgiyi nasil arayacagini
6grenme, 6grenmeyi 6grenme, teknolojik gelisim saglamasi olarak belirtmislerdir. Benzer bulgular Sergemeli ve

Kurnaz (2020) ve Tuncer ve Bahadir (2017) tarafindan da bildirilmistir. Ayrica Kannadhasan vd, (2020) uzaktan
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egitimin en bliylik avantajlari olarak zamandan tasarruf ve hareketlilige dikkat ¢cekmistir. Okuma yazma orani
disuk olan ulkelerde, daha ¢ok kisiye erisim agisindan oldukca etkili olabilecegini de vurgulamislardir. Sonug
olarak uzaktan egitim rahatlik, ders materyallerine sirekli erisim, zaman tasarrufu ve bireysel 6grenmeler

saglamasi agisindan 6zellikle avantaj olarak goruldigu soylenebilir.

Ayrica, uzaktan egitimin sinirliliklari iletisim ve etkilesim eksikligi, 6grenciler arasi esitsizlik, uygulamali derslerle
ilgili sorunlar, teknik sorunlar, derse katilim agisindan 6grenci takibi ile ilgili sorunlar, 6grencilerin 6z yénetim
eksikligi, birinci sinif 6grencilerinin uyum sorunlari, duyussal ve psikomotor hedeflere ulasamama, ders siresinin
kisalmasi ve 6grenci ve Ogreticilerin teknolojik yetersizlikleri olarak belirlenmistir. Karakus vd. (2020) 6zellikle
teknolojik araglara erisim agisindan 6grenciler arasindaki esitsizlik oldugunu ve beceri 6gretimi noktasinda
uzaktan egitimin eksik kaldigini belirtmektedirler. Sercemeli ve Kurnaz (2020) uzaktan egitimin sinirhliklarini
iletisim eksikligi ve sosyal yalitiimis hissi olarak vurgulamislardir. Tuncer ve Bahadir (2017) uzaktan egitimi; ezbere
tesvik etmesi, baglanti sorunlarinin olmasi, bireysel farkliliklari dikkate almamasi, sikici olmasi, 6greticilerin
ogrencilerle sinirli iletisim kurmasi gibi cesitli faktorler nedeniyle elestirmislerdir. Kannadhasan vd. (2020) 6grenci
ile 6gretici arasindaki iletisimin olmayisini sinirlilik olarak vurgulamaktadirlar. Ayrica, teknolojik araglara erisimin
sinirli olmasi (Bashitialshaaer, Alhendawi & Lassoued, 2021; Thomas, Price, Paine & Richards, 2002) ve teknolojik
becerilerdeki eksiklikler (Favale, Soro, Trevisan, Drago & Mellia, 2020) diger sinirhliklar olarak belirtiimektedir.
Diger ¢alismalarda da vurgusu yapilan iletisim eksikligi, teknik sorunlar, teknolojik becerilerdeki eksiklikler, ders
hedeflerine ulasmadaki sorunlar ve 6grenenler arasindaki esitsizlik uzaktan egitimin en 6nemli sinirhliklari olarak
gorilmektedir. Ayrica bu arastirmada devam takibinin olmamasi sinirllik olarak belirtilmesine ragmen, Tuncer
ve Bahadir (2017) gcalismalarinda bu durumu avantaj olarak ifade etmislerdir. Ancak, s6z konusu ¢alismanin
pandemi 6ncesinde yapildigl gbz 6nline alindiginda, 6grencilerin katildigi uzaktan egitim programina gondalli
olmasi devam konusundaki algilarini etkileyebilir. Ozalkan’in (2021) da &ne siirdiigii gibi yerlesik olarak yiriitiilen
uzaktan egitim faaliyetleri, buglin uygulanan acil uzaktan egitim olarak vurgulanan zorlayici sebep ve siireglerden

bircok yoniyle ayrilabilmektedir.

Mevcut ¢calismanin bir diger kritik bulgusu da ders materyallerinin 6nem diizeyi ile ilgili olmustur. Sonuclara gére
katilimcilarin yarisi ders materyallerinin yetersizligine dikkat cekmistir. Benzer bir sonug Eroglu ve Kalayci (2020)
tarafindan yapilan baska bir ¢alismada da bulunmustur. Ote yandan Oztas ve Kilig (2017) tarafindan tam tersi bir
sonug elde edilmistir. Katilimcilar arasindaki anlasmazlik, farkli dersler icin kullanilan materyallerin farkli
olmasindan kaynaklanabilir. Bunun disinda pandemi déneminde acil olarak uzaktan egitime gecis materyallerin
yetersiz gorilme nedeni olarak gosterilebilir. Bu ¢calismada da 6lgme ve degerlendirme sirecinin bir donem
boyunca ddev ve kisa quizleri igermesi gerektigi tespit edilmistir. Ayrica bir katimci gevrimigi bir kursa katilimin
o6lgme ve degerlendirme siirecinde dikkate alinmasi gerektigini ortaya koymustur. Eroglu ve Kalayci (2020)
uzaktan egitimde o6lgme ve degerlendirmenin yetersiz oldugunu belirtmislerdir. Benzer bir galismada
Bashitialshaaer, Alhendawi & Lassoued (2021) uzaktan egitimde yapilan ¢oktan se¢meli testleri givenli

bulmamaktadir. Ayrica, Balta ve Tirel (2013) stre¢ degerlendirmeyi geri dénut, 6grenme hizindaki farkhliklar ve
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degerlendirme sonucu olusan 6grenme kalitesi agisindan 6nemli bulmakta ve olgme ve degerlendirmede
kopyaciligl en aza indirmek veya engellemek icin, rastgele karisik test, kisa sinav veya acik kitap sinavlarinin
yapilabilecegini belirtmistir. Yaman (2015) uzaktan egitimde 6grencilerin dersleri takip dizeylerinin ve belirli
araliklarla verilecek olan 6devlerin degerlendirmeye katilmasi gerektigini ifade etmistir. Bu nedenle, bu
calismanin ve literatlirdeki diger bulgulardan hareketle, uzaktan egitime sadece ara ve final sinavlarin
uygulanmasi yerine 6lgme ve degerlendirme slrecine rastgele karma testler ve ddevlerin entegre edilmesi

gerektigi dstiintilmektedir.

Bu arastirmada 6grenme yonetim sistemini katilimcilardan sadece bir kisi yeterli goriirken, digerleri yetersiz ve
gelistiriimesi gerektigini belirtmislerdir. Bu bulgu sadece arastirmanin yapildigi Gniversitenin 6grenme yonetim
sisteminin degerlendirilmesini icerdiginden tartisiimamistir. Siirekli gelisen teknolojide, teknik bir uygulamanin
yeterli olarak ifade edilerek bir sinirlandirmanin yapilamayacagi acik bir gergektir. Yani 6grenme ydnetim sitemi
kullanici ihtiyacina gore degisebilmektedir. Bu noktada her kullanicinin farkli beklentileri olacagindan genellikle
yetersiz veya gelistiriimeli olarak algilanabilecegi distniiimektedir. Bu nedenle, 6grenenlerin ihtiyaglarini
kargilamak igin 6grenme yénetim sistemlerinin diizenli olarak iyilestirilmesi gerekmektedir. Bu ¢alismanin son
kritik bulgusu, uzaktan egitimin etkililigini artirmanin yollariyla ilgilidir. Katihmcilar 6greticilerin gelismis TPAB
becerilerinin, 6grenen-6gretici ve 6grenen-6grenen etkilesiminin, teknik konularin eksikliginin, somut icerik
kullaniminin, uygulamali derslerde laboratuvar kullaniminin, 6greticilerin sunu yerine tahta kullanmasinin, teknik
acidan Ogrenciler arasinda esitlik ve 6grencilerin kendi sorumluluklarinin bilincinde olmalarinin 6nemini
vurgulamislardir. Eroglu ve Kalayci (2020) 6gretim elemanlarinin uzaktan egitimde kullandiklari 6gretim yontem
ve teknikleri noktasinda eksik olduklarini belirtmislerdir. Al ve Madran (2004) uzaktan egitimde etkilesimin
onemli olduguna dikkat cekmektedir. Karakus vd. (2020) uzaktan egitimle verilen derslerde 6gretim lyeleri ve
dgrenciler arasinda iletisim ve etkilesimin &nemli oldugunu vurgulamistir. Oztiirk (2005) ise firsat esitligine 5nem
vererek, olusan bu esitsizlikten dogan dijital ugurumun bilgi edinememe gibi derin bir problem olusturacagini
ifade etmistir. Elcil ve Sahiner (2014) uzaktan egitim uygulamalarinin; teknolojik, kurumsal, sosyal ve iletisimsel
boyutlariyla bitinsel bir yaklasimla ele alinmasi gerektigini belirtmistir. Bu noktada etkili bir uzaktan egitim
programi icin 6greticinin TPAB becerilerini gelistirmeleri, sistemle ilgili sorunlarin giderilmesi, etkilesim dizeyinin
artirllmasi ve 6grenenler arasindaki esitsizliklerin giderilmesi icin gerekli destegin saglanmasi gerekmektedir.
Ayrica uzaktan egitim bir 6grenme tiru olarak tek basina kullanilmamalidir. Sergcemeli ve Kurnaz’in (2020) da
belirttigi gibi uzaktan egitimin Orgln egitimi destekleyecek sekilde uygulanmasinin daha dogru olacagi

diisinulmektedir.

ONERILER

Bu arastirmanin katihmcilari gondlli olarak segilmistir ve katilimcilarin cinsiyet agisindan dengeli bir sekilde
dagiimadigi gorilmektedir. Ayrica yiiz ylze egitim déoneminde olunmadigi icin katihmcilar arastirmacinin girdigi

derslerden ulasabildigi 6grencilerden secilmistir. Bu iki durum arastirmanin sinirliliklari olarak ifade edilmektedir.
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Nitel olarak 6grenci gorislerinin degerlendirildigi bu arastirmanin sonuglari uzaktan egitimin etkisini ortaya

koymaktadir. Arastirma bulgularina dayanarak asagida bazi 6nerilerde bulunulmustur.

e Uzaktan egitimde dersin islenis sekli alana gore duzenlenmelidir.

e Uygulamali dersler, alan uzmanlari tarafindan gelistirilen similasyonlar kullanilarak 6grencinin pratik
yapmasina olanak taniyacak sekilde yapilmalidir.

o Ogretici interaktif ders materyalleri tasarlamalidir.

e Adil ve gercekgci 6lgme degerlendirme teknikleri kullaniimalidir.

e Ogrenme y6netim sistemi kullanicilar arsindaki etkilesimi desteklemelidir.

e Uzaktan egitimin etkililigi konusunda daha detayl veriler elde etmek i¢cin deneysel ve gozlemsel
calismalar yapilmalidir.

e Uzaktan egitimin verimliligini etkileyen ortak faktorleri belirlemek icin benzer g¢alismalarin ortak

etkisini ortaya koyacak meta-analiz galismalari yapilmalidir.

ETiK METIN

Bu makalede dergi yazim kurallari, yayin ilkeleri, arastirma ve yayin etigi, dergi etik kurallari takip edilmistir.
Ayrica bu arastirma Erzincan Binali Yildirim Universitesi insan Arastirmalari Etik Kurulu'nun 26/02/2021 tarih 03

sayill oturumunda alinan 03-12 sayili kararla etik agidan uygun bulunmustur.

Yazar(lar)in Katki Orani: Yazarin bu makaleye katkisi %100'dir.
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