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ABSTRACT

Many scientific studies have been conducted in reading and writing, which have great impacts on
the lives of individuals. The findings of such studies affect the subjects, approaches and trends of
further studies to be carried out in this field. Examining the research in the literature on literacy
instruction which shapes the education life of individuals, with a holistic approach to determine
their contribution to the field will guide further studies. Investigation of postgraduate theses that
are conducted as in-depth academic studies is significant to uphold the quality of on literacy
instruction and shed light on future research. Examining postgraduate theses in which in-depth
academic studies are carried out is important in terms of increasing the quality of primary literacy
teaching and shedding light on future research. This research aims to investigate postgraduate
theses on literacy between 2010-2020 in Turkey through thematic content analysis. To this end, a
total of 104 postgraduate theses accessed from the database of the Higher Education Council (YOK)
were analyzed through the thematic content analysis method. Postgraduate theses were
investigated by the parameters of the distribution of thesis types by years, aim, study group,
methodology, data collection tool, data analysis method, conclusion, and recommendations. The
remarkable results of the research; The number of postgraduate theses at doctorate level is low,
the number of theses in which student, parent and teacher working groups are carried out
together, and the mixed method is less preferred in theses. When the results about the purposes
for which the graduate theses are written are examined, the results of the theses are examined in
terms of students' literacy skills/school adaptation/school maturity, factors affecting literacy skills,
the effectiveness of various teaching methods/activities in primary literacy teaching, the
curriculum, the problems experienced in primary literacy teaching, textbooks/ eight categories
were reached, including CD/educational software, examination of teacher/pre-service teachers'
competencies/attitudes/concerns and other subjects. It has been determined that there is no
thesis that examines measurement and evaluation in depth in literacy teaching. The remarkable
findings regarding the results of the graduate theses are; It can be summarized as the students'
reading-writing skills are at a sufficient sufficient level, the students' vocabulary is sufficient and
the students show signs of anxiety in literacy teaching, and the problems experienced in literacy
teaching are mostly caused by the mother tongue problem/the inadequacy of Turkish and the
deficiencies of the curriculum.
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INTRODUCTION

Literacy instruction is a prerequisite for the achievement of many goals, such as the acquisition of logical and
consistent thinking as well as comprehension and expression skills, ensuring social and cultural continuity, and
academic success in all fields (Sulak, 2018). Children start learning to read and write systematically in the early
years of primary school. In this literacy instruction process, they acknowledge letter-sound relationships, expand
their vocabulary, acquire conceptual knowledge, learn the relationship between spoken and written language,
and acquire fluent reading skills for a specialized reading (Jacops, 2002). Therefore, teaching literacy forms the
basis of education. When literacy teaching is considered as a discipline field, it is interdisciplinary and versatile,
directly related to various disciplines such as education, anthropology, linguistics, economics, philosophy,
psychology, sociology, history and medicine (Glines, 2019).To improve the quality of reading and writing, which
has interactive relations with many fields, in the light of scientific developments (Ferah, 2007), it should be taught
starting from the first grade of primary school in accordance with social, cultural phenomena and the necessities

of the age.

Basic language skills (reading, writing, speaking and listening) function together to improve one another
(Johnson, 2008). Among these skills, reading and writing, despite being different skills, are very similar (Graham,
et al. 2018). There is a reciprocal and strong relationship between the two (Shanahan, 2016; Nelson, 2008).
Including similar mental processes and supporting each other, reading and writing are actually meaning-making

activities (Jacops, 2002).

Reading researchers put forth many definitions of reading throughout history. According to Gray (1975), reading
refers to comprehending a text written in the mother tongue. Razon (1982) adopts a mechanical approach to
reading with his definition of vocalizing written or printed signs in line with the rules. Haris and Sipay (1990)
address reading as a meaningful interpretation of the written language. Gunning (2015) defines it as an active
process in which text meaning is constructed by reading, emphasizing comprehension. In a similar vein, Tompkins
(2006) defines reading as a process through which the reader constructs and builds the meaning. Bearing a
different perspective, Johnson (2008) addresses reading as a practice of using text to create meaning and reports
that individuals can expertise in this skill by getting involved in the reading practice. With a process-based
approach, Giines (2019) defines reading to be a complex process, which consists of various functions of the eye,
sound and brain, such as seeing, perception, vocalization, understanding, and structuring in the brain. The mutual
factor in all these definitions is meaning. How and in which processes meaning can be created in reading are
discussed in Akyol (2020)’s definition of reading. Akyol (2020) defines reading as a meaning-making process that
is based on efficient communication between author and readers, takes place in a suitable environment in line

with a proper method and aim.

In the literature of literacy, researchers generally consider reading and writing as a whole and complementary to
each other (Tierney & Shanahan, 1991; Fitzgerald & Shanahan, 2000, Graham, et al., 2018). However, reading

skill is prioritized in education processes while writing is underestimated (Kellogg & Whiteford, 2009). Sparing
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little time on teaching writing skills in schools should be a concern (Troia & Graham, 2016). Writing and reading
should be taught together as of the first years of school (Giines, 2019). The way students start literacy is very
important since it affects the further stages (Altun, Ekiz & Odabasl, 2011). It is among the most fundamental skills
to master for students who aim to be successful in school, work and daily life. Writing is generally used as a tool
to encourage students to learn at schools (Grahan & Hebert, 2011) In the first grade of primary school, writing
education involves knowing the direction of the letters, drawing letters, converting sounds into letters,
combining letters, writing syllables, words and sentences in accordance with the rules (Glnes, 2019). In fact,
writing is an efficient skill area in which cognitive skills are put into use at the highest level while creating a

product (Tok and Potur, 2015).

Scientific research on education is of great importance to educate humanpower that can meet the needs of
society (Ciltas, Guler, & S6zbilir, 2012). Many scientific studies have been conducted in reading and writing, which
have great impacts on the lives of individuals. The findings of such studies affect the subjects, approaches and
trends of further studies to be carried out in this field. Examining the research in the literature on literacy
instruction which shapes the education life of individuals, with a holistic approach to determine their
contribution to the field will guide further studies. Investigation of postgraduate theses that are conducted as in-
depth academic studies is significant to uphold the quality of on literacy instruction and shed light on future
research. A good number of studies have examined the postgraduate theses conducted in the literature of on
literacy and Turkish language education, in Turkey so far. These studies are in Turkish language education and
language skills (Alver &Tasdemir, 2017; Coskun, Ozgakmak & Balci, 2011; Degirmenci Giindogmus, 2018; Dogan
& Ozcakmak, 2014; Girmen, Kaya & Bayrak, 2010; Sevim & iscan, 2012; Sahin, Kana & Varisoglu, 2013), primary
teacher education (Bagcl, 2012; Kiiciikoglu & Ozan, 2013; Sahin et al., 2013; Ozeng & Ozeng, 2013; Ozeng &
Ozeng, 2018; Unal & Arik, 2016), reading and/or writing (Ceren, Aydin & Onaricioglu, 2018; Géksu, 2016; Dogan,
2017; Elbir & Bagci, 2013; Elbir & Yildiz, 2012, Maden, 2020; Tok & Potur, 2015). Ozen¢ & Ozenc (2018)
investigated 140 postgraduate theses conducted between 2002-2018 in order to detect the tendency of
postgraduate theses in the Department of Primary Teacher Education at the Graduate School of Education
Sciences of Gazi University. As a finding of this research, it was reported that on literacy is one of the most rarely
studied topics in the field of primary education. There are a very limited number of studies that investigate the
postgraduate theses conducted in literacy in Turkey. In one of these researches, Kolag (2008) investigated 37
postgraduate theses conducted until 2017 on literacy through survey model and document review technique. In
another study, Kadioglu Ayes & Kadioglu (2017) conducted a descriptive analysis of 98 postgraduate theses on
literacy between 2005-2015 through survey model and document review technique. Yilmaz and Kaya (2020)
examined 249 graduate theses in literacy, and Turkish Language Teaching using content analysis, one of the
descriptive analysis methods. In another study, Cicek (2019) examined 108 graduate theses in literacy using the
document analysis method. However, there is no research that examines the postgraduate theses conducted in
literacy between 2010-2020 in a comprehensive way and synthesizes them with a qualitative evaluation. In this

regard, a thematic content analysis (meta-synthesis) to examine the theses in-depth as a whole, in on literacy

1220



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

instruction is believed to guide further studies. Bearing these reasons in mind, the present study aims to reveal
the thematic content analysis of the postgraduate theses conducted in on literacy instruction in Turkey. To this

end, the following questions are to be answered:

Among the postgraduate theses conducted in literacy instruction between 2010-2020, what are the;
1. distribution of thesis types by years,
distribution of the aims,
distribution of the study groups,

distribution of the research methods,

2
3
4
5. distribution of the data collection tools,
6 distribution of the data analysis methods,
7 conclusion,

8

recommendations?

METHOD

Research Model

Thematic content analysis involves the qualitative examination of the studies conducted on the same subject;
investigation of different, common and similar dimensions of the studies by creating themes and templates; and
synthesizing and interpreting the subject with a holistic and critical perspective (Calik & Sozbilir, 2014 ; Gul &
So6zbilir, 2015; Walsh & Downe, 2005). This study aims to synthesize and interpreter the postgraduate theses in
literacy based on the templates to be formed. Therefore, the thematic content analysis method is preferred in

the study.
Data Collection

Initially, the postgraduate theses conducted in on literacy between 2010-2020 were taken from YOK National
Thesis Center and included in the scope of the research. YOK National Thesis Center was scanned with the

”nou ” o«

keywords “literacy”, “literacy instruction” “first-grade Turkish language course”, “writing skills of first-grade

students”, “reading skills of first-grade students. Criteria for including theses into the research and limitations

are listed below.

Date: One criterion was the year interval, which was 2010-2020, for the theses to be completed. The search at
YOK National Thesis Center was carried out between 13.07.2010 and 13.11.2020 After then, theses conducted

in 2020 were not included in the scope of the study, which is a restriction.

Compatability with the research area: Another criterion for these to be included was the research area of literacy.
In cases when a thesis investigates both literacy and math achievements of students, the chapter examining

match achievements was excluded from the present study. Theses on school adaptation, school maturity, family
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literacy and family participation were included in the scope of the study only if these factors were examined in
terms of teaching literacy or literacy skills of students. Besides, theses examining the speaking and listening skills

of first-grade students and the findings related to these skills in the examined theses were excluded.
Only the theses with open-access permission at YOK National Thesis Center were included in the study.

Focusing on the main aim and conclusions of the postgraduate theses: The general aim and the conclusions
reached in line with the aim of the postgraduate theses are analyzed in the present study. Within the scope of
the sub-problems of the postgraduate thesis, as presented in Table 1, the opinions of the teachers were also
examined in terms of various variables (the type of alma mater, gender, etc.). However, these sub-problems were
not included in the section of aim in the template and the findings related to the sub-problems were not included
in the conclusion section in the template. In other words, one of the limitations of the present study is the

exclusion of the sub-problems and findings related to the sub-problems of the postgraduate theses.

Thus, the present study examines 104 postgraduate theses (with open-access permission) on literacy between

the abovementioned dates.
Data Analysis

The template presented in Table 1 was used for the analysis of the postgraduate theses. The criteria presented

in Table 1 also represent the themes that categorize the codes at the end of the content analysis.

Table 1. Template Used for the Analysis of the Postgraduate Theses

Year 2014

Thesis type Master

Aim To investigate the opinions of primary school teachers towards on literacy instruction in
the 4+4+4 school system.

Study group Teacher

Methodology Quantitative-Descriptive survey model

Data collection tool Questionnaire

Data analysis method  Frequency, percentage, Chi-Square tests

Conclusion It was concluded that teachers believe that the 4 + 4 + 4 school system adversely affects
the literacy process, additional resource books are needed in the teaching process, 60-66
month-old children have problems in adapting to school, 3-month period spared for
adaptation and preparation activities is long, students who received pre-school education
were more successful in literacy lesson.

Recommendation 3-month period spared for adaptation and preparation activities can be re-arranged.
Pre-school education can be compulsory.

Schooling age should be kept as it is.
Further studies can be conducted in different provinces, with more groups across Turkey.

Following the review of the postgraduate theses in accordance with the template presented in Table 1, the data
obtained was uploaded to qualitative data analysis software. The data was examined via the software and the
codes obtained were classified by the categories and sub-categories. Finally, theme maps created via qualitative

data analysis software are presented together with categories and sub-category frequencies. A thesis can be
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coded in multiple categories. Therefore, the total frequency values of the categories are higher than the total
number of the postgraduate theses examined in the study. Data regarding the measurement tools, conclusions
and recommendations is presented, explained, and interpreted in detail. In addition, similar and different studies
in the literature were also presented while interpreting and discussing the findings. Due attention is given not to

include the studies produced as a part of the postgraduate theses examined in the present study.

Validity and Reliability

All chapters related to the aim, method, conclusion, and recommendations of the examined postgraduate theses
have been carefully read and examined. The codes were formed based on the criteria (as well as themes) in the
template, but when the data was coded in the program, the full texts of the graduate theses were re-read, where
necessary. When the codes were classified by the categories and sub-categories under the themes, the theses
were re-examined when a new category was created. The internal consistency of the codes, themes, categories,
sub-categories, and their consistency with the aim of the research, findings, and the full texts of the postgraduate

theses were examined over and over again. The analysis and synthesis of the data lasted for 3 months.

For the reliability of coding, the researchers of the present study independently coded two theses selected
randomly. Afterward, another expert (in the field of Literacy and Turkish Education) coded the selected theses.
At the end of the coding, the data was compared and with the consensus of the researchers on most of the codes.
In addition, the researchers worked together in naming the categories and sub-categories as well as coding, and

discussing whether there were any inconsistencies, and made the necessary arrangements.

In this study, due attention was paid to the following points to ensure validity in meta-synthesis studies (Polat &
Ay, 2016): The data collection process, the criteria for including the data in the scope of the study, limitations of
the study, the number of postgraduate theses included are explained and also postgraduate theses are presented
in Annex 1. The way to analyze the data was described in detail and the time allocated for the analysis was

specified. It is believed that all these works are sufficient to ensure the validity and reliability of the research.

FINDINGS

The research findings are presented in line with the research questions. Findings are explained in detail with

figures prepared using qualitative data analysis software and tables to be more descriptive in some themes.

The data regarding the distribution of thesis types by years are presented in Figure 1.
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Figure 1: Distribution of Thesis Types by Years

As presented in Figure 1, of 104 postgraduate theses investigated in the research, 13 are PhD and 91 are master’s
theses. No PhD thesis was conducted in 2011 and 2017. Two PhD theses were conducted for each year of 2012,
2015, 2016 and 2018; one PhD thesis was conducted for each of the other years. It was found that the highest

number of the postgraduate theses were conducted in 2019 (f=24) and the lowest number was in 2017 (f=4).

The data including the distribution of the theses according to their purposes are presented in Figure 2.

A|ms of the theses

A NSNS

students' reading- factors ] C] ]
writing skills / affecting teachmg curriculum problems tireaboaiie tea}cher/pre- ‘ other (2)
school maturity / reading- methods (17) (16) er_icquntered /CDs/ service teachers
adaptation to writing skills ey educational campetencies/
school (24) (23) mt;t:c;;on SOFIAIE (18) attntude(jz/)anxlety

Figure 2. Aims of the Theses

As for the aims of the theses, 24 theses aimed to determine students' reading-writing skills/school maturity
/adaptation to school, 23 theses investigated the factors affecting reading-writing skills, 17 theses examined the
efficacy of various teaching methods/activities on literacy instruction, 16 theses analyzed the curriculum,13

theses revealed the problems encountered in literacy instruction, 12 theses investigated
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coursebooks/CDs/educational software, 12 theses examined teacher/pre-service teachers'

competencies/attitudes/anxiety, and 2 theses were conducted on other subjects.

The data regarding the study group of the theses are presented in Figure 3.

@]
/Studygroup
] el ] ] ] ]
teacher (47) student (22) teacher and teacher, pre-service  document (4) teacherand teacher, student, studentand  document
student (11)  student and teacher (5) parent (3) parent and school parent(1) and
parent (9) administrators (1) teacher(1)

Figure 3. Study Groups of the Theses

As presented in Figure 3, study groups of the theses consisted of teachers mostly (f=47), which is followed by

students (f=22).

The data regarding the methods of the theses are presented in Figure 4.
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(64) \
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observation experimental ]
sy (0 M d (12) descriptive
review(39)
Cll €] ]
special case urispecified descriptive
study (3) @2) S o mixed (24)
convergent Bl
parallel (1) enrichened (2)
. el | ]
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research (1) amiedded unspecified descriptive

(5) (10) @

Figure 4. Research Methods of the Theses
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As presented in Figure 4, 24 of 104 theses used mixed methods. Except for the qualitative and quantitative
methods used in mixed methods, the qualitative method was used in 40 theses and the quantitative method was
used in 40 theses. In most qualitative theses (f=22), the research design was not clarified. In other theses (f=15),
a descriptive survey model was specified. In most quantitative theses (f=39), a descriptive survey model was used

as a research model.

Data regarding the data collection tools in theses are presented in Figure 5.

@]

Data collection tool

4N

@] measurement €] €] @]

measurement tools to ) 2 ) measurement shisrvation ‘ ]
assess language skills interview questionnaire tools applied . — tools for resgarchers attitude other (3)
(89) form (48) (35) to teachers/ (11 adaptat]on to dlary (7) scales (6)
pre-service school/ readiness
teachers(18) (1)

Figure 5. Data Collection Tools in the Theses

The most used data collection tool was found to be measurement tools to assess language skills (f=85), interview

forms (f=48) and questionnaires (f=35). Detailed data regarding the measurement tools are presented in the

table below.
Table 2. Detailed Data Regarding the Measurement Tools Used in the Theses
Measurement tools f Measurement tools F
The scale of reading skill 10 8 Self-efficacy scale of literacy instruction 6
>
The scale of writing skill 9 $ Academic achievement scale of literacy instruction 2
g course
Comprehension test 9 E Perception scale of sound-based sentence method 2
(]
<
Inventory of examining spelling errors 8 5 Teacher self-efficacy scale 1
The scale of dictation skill 8 P Anxiety scale of literacy 1
Evaluation scale of reading-writing skills 8 % The measurement tool of detecting metaphors 1
Reading rate measurement text 5 '_é School anxiety scale-teacher form 1
Reading errors 3 : Metacognitive awareness inventory 1
Reading-writing readiness scale 3 E Evaluation scale of Turkish language education 1
= program
(]
<
Visual reading scale 3 g g Thinking styles inventory 1
g
The scale of drawing line activities 2 S § Curriculum commitment scale 1
Prosodic reading scale 2 § @ g GE’ Metropolitan school maturity test 4

Measurement tools to assess language skills
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Legibility scale 2 Teacher evaluation scale of adaptation to school
Writing rate detection form The scale of social competence and adaptation to
2 school

Primary school readiness scale 1
The scale of transition time to reading- 2 ” Attitude scale towards reading 2
writing %
Peabody picture vocabulary test i Attitude scale of literacy instruction
Phonologic awareness scale =) Cursive writing attitude test
Detection scale of feeling the sound § Attitude towards using computer

Family literacy scale
Socioeconomic level scale

Turkish language course notes
Expressive and receptive language test

Other

Visual perception test Homework assessment chart

Written expression assessment scale

I e N S = N NI N}

N S N = N S N

The data regarding the data analysis methods of the theses are presented in Figure 6.
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| Cl
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document (o

°)
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@ 7) other (5)
]
comparative ) @:I
analysis (2) e parametric it correlation
o normali
urspedfied  ooAC2) roste (163’ analyses(13) (5] @]
@] descriptive ) ]
. Post Hoc factor
analysis (22) ; ’
content non-parametric tests tests(22) analysis (5)

analysis (35) (46)
Figure 6. Data Analysis Methods in the Theses

As for the data analysis method used in the theses, content analysis (f=35) and descriptive analysis (f=22)
methods were mostly used in qualitative data analysis, while in quantitative data analysis descriptive statistics

(f=197) and parametric tests (f=65) were used mostly.

The data regarding the conclusions of the theses are presented in Figure 7.
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Figure 7. Conclusions Reached in the Theses

The theses examined reached 56 conclusions on determining students' reading and writing skills, school maturity
and adaptation to school; 49 on factors affecting reading and writing skills; 36 on the effectiveness of various
teaching methods in literacy instruction, 33 on examining the curriculum, 65 on problems in literacy instruction;
17 on coursebooks/for  CD/educational software, 20 on teacher/pre-service  teachers'
competencies/attitudes/anxiety, and 2 on other issues. The data regarding the categories formed under the

theme titled conclusion is presented in tables.

Table 3. Category of Detecting Students’ Reading-Writing Skills/School Maturity/Adaptation to School

Sub- Conclusions f

categories

Schooling As the schooling age increases, the reading-writing success of students increases. 12

age As the schooling age increases, the school maturity level of students increases. 5
As the schooling age increases, adaptation to school and the social competence level of students 2
increases.

Reading- The reading-writing skills of students are at a satisfactory level. 6

writing skills  Students with high school maturity have higher reading-writing success. 3
The reading-writing maturity of students is at a satisfactory level. 1
The writing rate of students is below the average. 1
Right-handed students have a high writing skills. 1
Students are more successful in upright writing. 1
There is a positive correlation between cursive writing skill and writing rate. 1

Reading- The most common writing error made by students is not leaving an appropriate space at theend 1

writing of lines and writing letters too close to each other.

errors The most common read-aloud error made by students is to re-reading the syllable. 1
In writing, gifted students mostly make the error of starting the sentence with lower case. 1
In reading, gifted students mostly make the error of skipping. 1

Pre-school Students who received pre-school education have higher reading-writing language skills. 8

education Students who received pre-school education have higher levels of social competence and 2
adaptation to school.

Vocabulary As students’ vocabulary increases, literacy instruction achievement increases. 2
Students’ vocabulary differs by demographic characteristics. 1
Students’ vocabulary is above the average. 1

Anxiety Students with fewer indicators of anxiety are more successful in reading-writing. 1
Students feel more anxiety in emphasizing sound. 1
Older students have fewer indicators of anxiety. 1

Other Family cooperation and gender variables are the indicators of adaptation to school. 1
Students’ visual perception levels are at the medium level. 1
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According to the findings obtained this category, the students' reading-writing skills and vocabulary level are
found sufficient, their visual perceptions are at a medium level; the students show signs of anxiety in the reading

and writing learning process; school maturity, adaptation to school and reading-skills vary by the schooling age.

Data regarding the category of factors affecting reading and writing skills is presented in Table 4.

Table 4. Category of Factors Affecting Reading and Writing Skills

-

Sub-categories Conclusions
Factors affecting reading Socio-cultural and economic characteristics of family
and writing skill Pre-school education
Schooling age
School maturity
Nearby examples of good reading and writing skills
Family participation
School attendance
Teacher experience
Peer collaboration
Village schools/ multigrade classrooms
Curriculum
Parent informing program
Meaning affiliated to reading concept
Factors affecting writing Visual perception level
skill The rank of the child in the family
Hand used in writing
Number of siblings
Gender

=
N

URPr P PR ERPNNNWO UV

R R R R

49

According to the findings obtained from the theses in this category, the factors affecting the reading and writing
skills are mainly the socio-economic status of the family (f=11), preschool education (f=7), schooling age (f=5)

and school maturity (f =5).

Data regarding the category of methodology is presented in Table 5.

Table 5. Data Regarding The Category of Teaching Methods

Sub-categories Conclusions f
Game-based Teaching Method This method led to a significant difference in reading skills. 4
Teachers and students shared their positive opinions about this method.
It did not cause any significant difference in reading and writing skills.
Game-based teaching makes the course more pleasurable.

Action activity towards It has been effective in students’ acquiring reading habits. 2
Acquiring Reading Habit It has been effective to involve teachers and parents in the process.

Interactive book reading It positively affected the development of basic language skills. 1
Montessori method It contributes to the cooperation between students, teachers and parents. 4

It positively affects school readiness.
It improves reading and writing skills.
It improves thinking skills.

Drama Teaching Method It provides permanent learning. 2
Teachers use the drama method in literacy instruction.
Family Literacy Program Teachers and parents shared their positive opinions about the program. 4

It positively affected students’ reading and writing skills.
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It improved parents’ interest in reading.
It improved parents’ literacy skills.

Reading activities with prosody and It is effective in accurate reading, reading rate, prosodic reading and 1

meaning units. comprehension.

Sound Knowledge Awareness Itis effective in the development of vocabulary and reading-writing words. 2

Program Sound knowledge awareness is effective in writing awareness and alphabet
knowledge.

Individualized Portfolio Teachers and parents found IPI effective in terms of following the 2

development of students.
IPI has caused a positive effect on the development of cursive writing skills.

Implementation (IPI)

It is effective in dictation skills. 2
It is effective in reading skills.

Interactive Material-Aided Teaching

Teachers reported that its efficacy is lost, where used frequently. 3
Teachers reported that education software is beneficial for students.
It has a positive effect on comprehension and reading rate.

Education Software/Morpa Campus

Adaptation and Preparatory It has a positive effect on attention, readiness and visual perception. 2

Program It has a positive effect on reading, writing, speaking and listening skills.

Structured Homework Time-consuming homework leads to the unwillingness of students. 2
Homework positively affected reading and writing skills.

Computer Aided Education (CAE) Teachers experience problems in using CAE. 2
CAE has a positive effect on the reading-writing skills of students.

Alternative sound sorting It did not cause a significant difference in reading skills. 2
It caused a significant difference in dictation skills.

Support education It positively contributed to students’ school readiness. 1
Total 36

As presented in Table 5, the theses, which examined the efficacy of a specific teaching method, activities, or
program in line with an experimental method, action research, or teacher opinions, concluded that the variable

addressed generally has positive effects.

Data regarding the category of the curriculum is presented in Table 6.

Table 6. Data Regarding the Category of Curriculum

Sub-categories Conclusions f
Curriculum According to teachers’ views, program objectives are reachable. 2
(general) The curriculum is not suitable for bilingual students. 2
Teachers have a positive opinion about the implementation of the curriculum. 1
Parents are not informed well about the curriculum. 1
The curriculum in Turkey is more detailed than the one in New Jersey, USA. 1
Teachers are not informed well about the curriculum. 1
Visual reading and presentation acquisitions are suitable to the students’ level. 1
4+4+4 school adversely affected the literacy process. 1
The curriculum is not suitable for 60-66 month-old students’ level. 1
Sound-based This method accelerates the transition to reading. 4
sentence method Teachers prefer this method over the analysis method. 3
It has an adverse effect on the reading rate and comprehension skills of the students. 1
Cursive writing  Teachers prefer upright writing over cursive writing. 5
program Teachers shared their negative opinions about cursive writing education. 2
According to teachers, students write faster with cursive writing. 1
Letter-writing change in the curriculum did not cause any positive effect on writing skills. 1
Adaptation program  Adaptation and preparatory activities are suitable for 60-66 month-old students. 2
Adaptation activities last shorter for those who received pre-school education. 2
According to teachers, the time allocated for the adaptation program is too long. 1
Total 33
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As presented in Table 6, teachers reported having positive opinions about curriculum acquisitions,
implementation of the curriculum and sound-based sentence method. However, it was found that there were
also negative opinions regarding the suitability of the curriculum for 60-66 month-old and bilingual students. It
was concluded that the sound-based sentence method was preferred more than the analysis method; and that
the former method temporarily accelerated reading, as well as having negative effects on students' reading
speed and reading comprehension skills. Besides, it was also concluded that cursive writing increases the writing
rate of students; and upright writing is preferred over cursive writing. In the last subcategory, the adaptation

program was found suitable for 60-66-month-old students and for those who received pre-school students.

Data regarding the category of problems encountered in literacy instruction are presented in Table 7.

Table 7. Data on the Category of Problems Encountered in Literacy Instruction.

-

Sub-categories Conclusions
Environment The problem of mother tongue/insufficiency of Turkish
Immigration-related problems
Negativities of the social environment
Curriculum Disadvantages of the curriculum
Disadvantages of the sound-based sentence method
Disadvantages of cursive writing education
Family Families’ lack of information
Low socioeconomic status of the family
Inadequate family involvement
Teacher Teachers' lack of experience
Insufficient pre-service training
Negative psychology of teachers
School School / classroom equipment deficiency
Crowded classes
Disadvantages of multigrade classroom
Wrong attitudes of the school administration
Student Low level of school readiness of students
Total

=
o

NP, NNNUORNBWWRSPEPLOWER

o))
(9]

As presented in Table 7, the category regarding the problems encountered in literacy instruction was restricted
with 6 sub-categories, being environment, curriculum, family, teacher, school, and student-related problems.
The problems encountered in literacy instruction were reported to be mostly related to the mother tongue
problem / insufficiency of Turkish (f=10), deficiencies of the curriculum (f=9), low level of school readiness of
students (f=7), lack of school / classroom equipment (f=5), families' lack of knowledge. lack of experience (f =4)

and teachers' lack of experience (f =4).

Another category acquired under this theme is Coursebooks/CD/educational software. The data obtained for

this category is presented in Table 8.
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Table 8. Data on Coursebooks/CD/Educational Software Category.

Sub-categories Conclusions f

Coursebooks Teachers found the literacy book sufficient. 3
The texts in the coursebook are not suitable for the cognitive development of the students. 1
Additional resources are needed in literacy instruction 1
Measurement and evaluation activities in the coursebooks should be improved. 1
There are errors and deficiencies in the content, language and expression style of the books. 1
Books should be more functional and understandable. 1
The use of derivational affixes in coursebooks is limited. 1
Images The images in the coursebooks ensure learning, but can be improved. 3
The images in the coursebooks are appealing. 2
In regards to feeling the sound skill, the position of the sound in the images changes by sounds. 1

Education Teachers shared their positive opinions on educational software. 1

Software

()] According to the teachers, literacy CDs are sufficient. 1
Total 17

As presented in Table 8, the theses concluded that teachers shared their positive opinions about educational

software; and reported some deficiencies in literacy CDs in coursebooks.

The data regarding the teacher/pre-service teacher category in the theme of conclusion are presented in Table
9.

Table 9. Data Regarding The Category of Teacher/Pre-Service Teachers

Sub-categories Conclusions f

»

Self-efficacy levels literacy instruction is high.

Teachers Their level of commitment to the curriculum is high.

It is not enough to determine school maturity.

They feel incompetent in literacy instruction in a multigrade classroom.
They think the pre-service training for literacy instruction is insufficient.
They have a positive attitude towards computer-assisted literacy instruction.

B RN R R

[N

There is a moderate positive relationship between commitment to the curriculum and self-
efficacy towards literacy instruction.

Pre-service teachers  They have high attitudes towards literacy instruction.
Teachers’ self-efficacy levels are high.
They are concerned about literacy instruction.

As their knowledge level about literacy instruction increases, their positive attitudes
towards literacy instruction increase.

R = N W

[N

Academic success in the course of literacy instruction is high.
Learning styles and metacognitive awareness levels are not effective in predicting 1
academic achievement in literacy instruction.

Total 20

As presented in Table 9, the majority of the teachers have high self-efficacy levels of literacy instruction (f=4).
However, two of the theses concluded that the teachers reported being incompetent in literacy instruction in
multigrade classrooms. The findings regarding pre-service teachers show that majority of pre-service teachers

have high self-efficacy levels of literacy (f=3) and high attitudes towards literacy instruction (f=3).

The data regarding the category of other under the theme conclusion is presented in Table 10.

1232



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

Table 10. Data Regarding the Category of Other

Sub-categories Conclusions f
Developing A measurement tool has been developed to determine reading and writing readiness. 1
measurement tool
Document review The postgraduate theses accessed with the keyword "literacy" between the years 1
2005-2017 were examined under seven categories by their subjects.
Total 2

The category of other involve results showing that the measurement tool for determining reading and writing
readiness was developed. Besides the postgraduate theses accessed with the keyword, "literacy" between 2005-

2017 were examined under seven categories by their subjects.

Data regarding the recommendations of the theses are presented in Figure 8.

\\@

] to NGOs (5)

to administrators

]

. recommendatior)\\\

a e & &

to pre-school
to MoNE  to teachers (121) to the :
(198) 0 1eSANCNETS 45 parents (68) facultiesof ~ education ()
(83) >
education (12)
(37)

Figure 8. Data Regarding the Recommendations Made in Theses

As presented in Figure 8, majority of the recommendations are made for MoNE (Ministry of National Education)
(f=198) and teachers (f=121) in the theses. In addition, there are recommendations to researchers (f=83), parents
(f=68), faculties of education (f=37), pre-school education (f =12), school administrators (f =6), non-governmental

organizations (NGOs) (f=5). Detailed data regarding the recommendations is presented in Table 11.

Table 11. Data Regarding the Categories of Recommendations Made in Theses

Categories Suggestions f Categories Suggestions f
To teachers Organizing various teaching 60 To MoNE Implementing program 38
activities development studies
Use of course equipment / 18 Launching in-service training 38
materials programs
Out-of-class applications (trip, 18 Development of coursebooks 34
homework, meeting)
Experience  / knowledge 9 Disseminating pre-school 34
sharing education/involvement of pre-

school education within the scope
of compulsory education

Teacher’s role-modeling 5 Increasing school / classroom 25
equipment
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Following student 3 Arranging school enrollment 13
development
Measurement and evaluation 3 Reducing class sizes 9
Content development 3 Separate  program / school 4
implementation for bilingual
children
Postgraduate education 2 Development of educational 2
software
To pre-school Increasing preparation 5 Increasing mobile education 1
education activities towards reading and
writing
Focusing on activities that 3 To school Launching complementary courses 2
support language administrators
development
Focusing on primary school 2 Activities on students' school 1
adaptation activities attendance
Focusing on the preparatory 1 Providing classroom equipment 1
studies for cursive handwriting
Focusing on activities that 1 Organizing activities that increase 1
improve visual perception family participation
To the Enriching the course contents 15 Improving physical conditions of 1
Faculties  of schools
Education Increasing the practical lessons 14  To parents Participation in family education 31
/ studies programs
Adding new courses to the 4 Increasing the attendance of 15
curriculum children
Revision of the teacher training 4 Supporting school-family 10
program cooperation
To NGOs Supporting  children and 5 To researchers Alternative research topics for 83
families with low further studies

socioeconomic status

As presented in Table 11, the theses examined made recommendations for MoNE to carry out program
development studies (f=38) and to launch in-service training programs (f =38); for teachers to organize various
teaching activities (f=60); for researchers about alternative research topics that study on in the future (f = 83);
for parents to participate in family education programs (f=31), for pre-school education to increase the
preparatory activities towards reading and writing (f =5); for faculties of education to enrich the course content
(f =15); for school administrators to focus on launching complementary courses (f=2); for NGOs to support

children and families with low socioeconomic levels (f =5).

CONCLUSION, DICUSSION AND RECOMMENDATIONS

In this section, the findings obtained from the postgraduate theses examined within the scope of the present
research are interpreted and discussed in line with the research questions, themes and categories. Besides,

recommendations are made to practitioners, faculties of education, MoNE and researchers studying in this field.

As for the distribution of postgraduate theses types by years, it was found that the number of PhD theses is lower

than master’s theses. This finding may result from the higher number of master's programs than doctoral
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programs.? Similar results were obtained in the studies where postgraduate theses were examined in other fields
(Aydin, Selvitopu & Kaya, 2018; Sahin et. al., 2013). Other factors that are possibly effective in this finding are
the low number of doctoral programs in the field of primary teacher education in Turkey or new doctoral
programs opened after the completion of the present research; current doctoral programs have not produced
graduates yet and the researchers preferred to work in other subjects in of primary teacher education. The
increase in postgraduate theses in 2019 (f=23) can also be explained by the increase in master and doctoral

programs compared to previous years.

When the findings regarding the aims for which graduate theses were written in the study were examined, the
factors affecting the students' literacy skills/school adaptation/school readiness, literacy skills, the effectiveness
of various teaching method/activities in teaching literacy, the curriculum, the problems encountered in teaching
literacy, coursebooks/CD/educational software, teacher/prospective teachers'
competencies/attitudes/concerns, and other subjects. In terms of the categories, there is no thesis that aims to
examine the subject of measurement and evaluation in literacy instruction. Despite the existence of studies in
the literature that examine the qualifications of primary school teachers in terms of measurement and evaluation
(Gelbal & Kelecioglu 2007; Kilmen & Demirtas Cikrikgl, 2009; Ozeng¢ & Cakir, 2015), no study was found on the
subject of measurement and evaluation in literacy instruction in depth. Records of reading and writing examples
that are used by teachers in evaluating literacy instruction checklists on reading and writing skills, portfolios of
students are important documents to provide feedback about the curriculum and implementations (Beers, Beers,
& Smith, 2009). For this reason, it is believed that further postgraduate theses that will examine how teachers
measure and evaluate students' skills in the literacy process and the measurement tools they use will contribute

to the literature.

When the data regarding the study group of the theses is examined, it was found that that the theses were
mostly conducted on teachers (f=47). There is less number of theses (f=22) conducted on students. In addition,
the number of theses conducted on teacher and student (f=11), teacher, student and parent (f=9), teacher and
parent (f 1), student and parent (f =1), teacher, student parent and school administrators (f =1) study groups is
less than conducted on teachers. It can be suggested that further studies are needed to be conducted on student,
teacher and parents together, which is called “the three pillars of success in education” (Babayigit, 2018) to reveal

the factors that affect education such as success and problems in the field of literacy instruction in-depth.

As for the methods used in the theses, it was found that the mixed method (f=24) is less preferred than the
qualitative (f=40) and quantitative (f=40) methods. It may be more difficult for researchers to opt for the mixed
method, since a research design in mixed methods and the analysis of the data require the use of different

approaches and methods together (Caracelli & Greene, 1993). Considering that mixed studies increase the

1 According to the statistics of YOK in 2020-2019, there are 5422 doctoral and 12650 graduate programs in state and
foundation universities in general (file: /// C: /Users/hp/Downloads/2020_T107.pdf).
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quality of research by bringing together the strengths of quantitative and qualitative research (Johnson &

Christensen, 2014), it may be suggested to include more mixed studies in postgraduate theses.

The theses examined report that the descriptive survey method is preferred more in quantitative and qualitative
research. However, when the literature is examined (Creswel, 2016; Johnson & Christensen, 2014; Patton, 2015),
descriptive scanning is not included as a qualitative research design in qualitative research. While studies
examining an ongoing situation in qualitative research should be qualified as a case study, the concept of
"descriptive survey" was used. There are also theses in which research design / model is not specified (f=38). In
addition, it was determined that descriptive statistics (f =197) were used mostly in the quantitative data analysis
while content analysis (f=35) was preferred in qualitative data analysis. Evrekli et al. (2011) also reached similar
findings in their study investigating methodological and statistical problems in the postgraduate theses in science
education. Reporting the research process in accordance with the scientific criteria in these theses (Fazel & Shi,
2015; Flowerdew, 2016) is important for the development of the discipline, improving scientific value and guiding
new researchers (Evrekli et al., 2011; Horzum, et al., 2016). Therefore, as suggested by Deniz and Karagol (2017),
more attention can be given to academic writing courses in postgraduate programs and thesis writing guides can

be written more explanatory at universities.

When the findings regarding the data collection tools were examined, it was found that the most commonly used
tools were measurement and evaluation tools towards students' reading-writing skills (f=85). On the other hand,
considering that observation forms (f=12) and research diaries (f=7) were used less as data collection tools, it can
be suggested that studies based on observing the process in literacy instruction are insufficient. However, there
is increasing evidence showing that student success depends on students' experiences in the classroom and
qualified teachers, and therefore classroom observations are important in terms of examining how success is
achieved (Pianta & Hamre, 2009). Furthermore, Wong, Valentine, and Miller-Bains (2017) emphasize that the
observational study is an important method in evaluating the effectiveness of curriculum along with the findings

obtained from the use of standardized tests in experimental studies.

Conclusions of the theses were also discussed by 8 categories reached according to the aims of the theses. In the
category of students' reading and writing skills / school maturity / adaptation to school, the conclusions of the
theses can be summarized as; students' reading-writing skills are at a sufficient level, students' vocabulary is
sufficient, and students show signs of anxiety in reading and writing education. In addition, in this category,
results also show that students' pre-school education status and schooling age are effective on school adaptation,
school readiness and reading and writing skills. In parallel, in the category of factors affecting literacy skills, the
theses concluded that the variables of socioeconomic status of the family, in particular, schooling age, school
readiness and pre-school education status are the main factors. These conclusions of the these are in conformity
with the results obtained from the studies on the socioeconomic status of the family ( Hemmerechts, Agirdag, &
Kavadias, 2017; Hartas, 2011), schooling age (Bayat, 2015; Crone & Whitehurst, 1999; Oztiirk & Uysal, 2013) and

pre-school education status (Cetin, Gllhan, & Katranci , 2018; Kusdemir Kayiran & Katirci Agackiran; 2018) as
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important variables that affect reading and writing skills. Primary school teachers can take into account the
individual differences of disadvantaged children and can minimize difficulties by dealing with them individually.
However, in order to support disadvantaged children, policy-makers in education, MoNE and NGOs should work

collaboratively.

The category of the methodology consists of the theses in which a teaching method, activities or a program were
examined by experimental studies, action research or teachers' opinions. It was found that 16 theses were
conducted on different methods / programs while 2 theses were on teaching with games. It was concluded that
the method/program discussed in these theses has generally positive effects on students' reading and writing
skill/school maturityliteracy instruction. It is believed that the emphasis on postgraduate theses that will examine
the effectiveness of an applied teaching method or activity program on literacy instruction will contribute to the

increase of quality by bringing new perspectives to researchers and teachers in the field.

According to the results obtained from the theses in the category of curriculum, teachers have positive opinions
about the learning program outcomes, the implementation of the program and the sound-based sentence
method. However, there were also negative opinions about the suitability of the curriculum to 60-66 month-old
students and bilingual students, the sound-based sentence method, the cursive writing and the adaptation
program. Likewise, the theses where coursebooks/CDs/Educational software were examined conclude that
teachers have positive opinions about educational software and literacy CDs; while there are deficiencies in
coursebooks. These results conform with the findings obtained from similar studies in the literature (Aslan &
Altinova, 2019; Korkmaz, 2016). Currently, there is no perfect curriculum completed, and curricula and
coursebooks are open to continuous improvement. Taking a stand from this point, projects should be developed
for literacy instruction curriculum and the process, measuring student achievement / outcomes, and evaluating
them in-depth in large sample groups based on teacher and expert opinions. These projects should be supported

by organizations such as MoNE, TUBITAK and so on.

According to the results obtained from the theses in the category of problems encountered in literacy instruction,
the most common problems are the mother language problem/insufficiency of Turkish (f=10), the deficiencies
of the curriculum (f=9), the low level of students' readiness (f=7), school/classroom equipment deficiency (f=5),
families' lack of knowledge (f=4), teachers' lack of experience (f=4). Many studies in the literature (Ates,
Cetinkaya, Yildirim, 2014; Erbasan & Erbasan, 2020; Kan &Yesiloglu, 2017; Kirmizi, Ozcan & Sencan, 2016;
Korkmaz, 2006; Ozcan & Ozcan, 2016; Yilmaz & Sekerci, 2016) are in parallel to these findings of the theses. It is
important to identify the problems in increasing the quality of teaching. It is much more important for decision-
makers to take into account the suggestions (as explained under the theme of recommendations) presented for

the solution of the problems in research.

According to the results obtained from theses about teacher / pre-service teachers, pre-service teachers’ and

teachers’ self-efficacy in literacy instruction are high. Pre-service teachers’ attitudes towards literacy instruction
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are high. These findings conform with the findings obtained from the studies on teachers’/pre-service teachers'
self-efficacy (Helfrich, & Clark, 2016; Martinussen et. al., 2015; Raymond-West & Rangel, 2020) and attitudes
(Aytan, 2017; Goziik Kuglik, 2018; Kartal, 2018) in the literature. In this scope, the conclusions reached are
promising, however, it can be recommended to add more practical courses in literacy instruction in consideration
of the findings suggesting: teachers find themselves incompetent in teaching literacy in multigrade classrooms

and find their pre-service training insufficient, pre-service teachers are concerned about literacy instruction.

Under the theme of conclusions, the category of other consists of results under 7 categories reached by the
measurement tool to determine reading-writing readiness and the subjects of the postgraduate theses between

the years 2005-2017 as searched with “literacy” keywords.

Lastly, theme of the recommendation includes recommendations of the postgraduate theses to MoNE (f=198),
teachers (f=121), researchers (f=83), parents (f=68), preschool education (f=12), school administrators (f=6) and
the NGOs (f=5). Developing recommendations in theses in line with the results obtained from the research
findings is important to uphold the quality of literacy instruction and developing the discipline of literacy.
However, as mentioned above while discussing the problems encountered in literacy, it is much more important
that decision-makers take into consideration these recommendations presented in scientific studies. For
example, it is noteworthy that two theses from 2011 (Yildiz, 2011) and 2019 (Ozdemir, 2019) recommended
making pre-school education compulsory. Another issue is about the extend of reaching these recommendations
towards upholding the quality of literacy to teachers. In this context, to what extent primary school teachers
follow postgraduate theses or other scientific studies related to their fields and to what extent they reflect the

knowledge they have acquired on their practices may be examined in another study.

In this study, postgraduate theses on literacy were analyzed with thematic content analysis. A similar study can
be carried out on articles in the same field. Besides, studies that examine first-year students' reading and writing

skills can be examined through the meta-analysis method.
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ILKOKUMA YAZMA OGRETiMi ALANINDA YAPILAN LiISANSUSTU TEZLERIN TEMATIK
ICERIK ANALIZ

0z

Bireylerin yasamini biyik o6lglide etkileyen okuma ve yazma alaninda birgok bilimsel ¢alisma
yapilmakta, elde edilen sonuglar bu alanda yiritilecek diger calismalarin konu, yaklasim ve
egilimlerini etkilemektedir. Bireylerin egitim hayatini sekillendiren ilkokuma yazma Ogretimi
Uzerine yapilmig arastirmalarin da butincil bir bakis agisiyla incelenmesi hem ilkokuma yazma
alanindaki gelisimlerin belirlenmesi hem de bundan sonra yapilacak galismalara rehberlik etmesi
acisindan onemlidir. Akademik anlamda derinlemesine ¢alismalarin gergeklestirildigi lisanstistu
tezlerin incelenmesi, ilkokuma yazma Ogretiminin niteliginin artirlmasi ve gelecekteki
arastirmalara stk tutmasi bakimindan o6nemli bulunmaktadir. Bu diisiinceden hareketle
arastirmada, Tiirkiye’de 2010-2020 yillari arasinda ilkokuma ve yazma alaninda yapilan lisansisti
tezlerin, tematik icerik analizi yéntemiyle incelenmesi amaclanmistir. Yiiksek Ogretim Kurumu
(YOK) veri tabanindan ulasilan toplam 104 lisansiistii tez calismasi, tematik icerik analizi yontemiyle
incelenmistir. Lisanslstl tezler; yillara gére tez dagilimi tiirii, amag, ¢calisma grubu, yéntem, veri
toplama araci, veri analiz yéntemi, sonug ve éneri parametreleri dikkate alinarak incelenmistir.
Arastirmada dikkat ¢eken sonuglar; doktora diizeyinde lisansiistl tezlerin sayisinin az oldugu,
Ogrenci, veli ve 6gretmen c¢alisma grubunun bir arada ylrittldigi tezlerin sayisinin az oldugu,
tezlerde karma yontemin daha az tercih edildigidir. Lisansiistl tezlerin hangi amaglarla yazildigina
iliskin sonuglar incelendiginde tezlerin 6grencilerin okuma yazma beceresi/okula uyum/okul
olgunlugunun, okuma-yazma becerilerine etki eden faktorlerin, ilkokuma yazma 6gretiminde cesitli
Ogretim yontem/etkinliklerin etkililigin, 6gretim programinin, ilkokuma yazma 06gretiminde
yasanan sorunlarin, ders kitaplari/CD/egitim yazilimlarinin, 6gretmen/6gretmen adaylari
yeterlik/tutum/kaygilarinin incelenmesi ve diger konular olmak lzere sekiz kategoriye ulasiimistir.
ilkokuma yazma dgretiminde dlgme ve degerlendirme konusunu derinlemesine inceleyen bir tezin
bulunmadigl tespit edilmistir. Lisansistl tezlerin sonuglarina iliskin dikkat ¢eken bulgular ise;
ogrencilerin okuma-yazma becerilerinin yeterli diizeyde oldugu, 6grencilerin kelime dagarciklarinin
yeterli oldugu ve 6grencilerin okuma yazma 6gretiminde kaygi belirtileri gosterdigi ve ilkokuma
yazma O6gretiminde yasanan sorunlarin daha ¢ok anadil sorunu/Tirkgenin yetersizligi, 6gretim
programinin eksikliklerinden kaynaklandigi seklinde 6zetlenebilir.

Anahtar kelimeler: ilkokuma yazma, ilkokuma yazma 6gretimi, lisansisti tezler, tematik icerik
analizi,
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GiRiS

Okuma yazma 6gretimi; mantikh ve tutarli diisiinme becerisinin kazanilmasi, anlama ve anlatma etkinliginin
basariya ulasabilmesi, sosyal ve kiiltiirel devamliligin saglanmasi ve tim alanlardaki akademik basarinin
saglanmasi gibi birgok amacin gergeklesmesinin 6n kosuludur (Sulak, 2018). Cocuklar sistemli bir sekilde okuma
ve yazma 6grenmeye ilkokulun ilk yillarinda baslarlar. ilkokuma ve yazma 6gretimi olarak adlandirilan bu siirecte
harf-ses iliskilerini tanirlar, kelime bilgilerini genisletirler, kavramsal bilgiler edinirler, s6zIu ve yazili dil arasindaki
iliskiyi 6grenirler ve uzmanlasmis bir okuma igin akici okuma becerisi kazanirlar (Jacops, 2002). Bu nedenle okuma
yazma 6gretimi egitimin temelini olusturur. Okuma yazma 6gretimi bir disiplin alani olarak ele alindiginda basta
egitim olmak Uzere antropoloji, dilbilim, ekonomi, felsefe, psikoloji, sosyoloji, tarih, tip gibi ¢esitli bilim dallariyla
dogrudan iliskili disiplinler arasi genis kapsamli ve ¢ok yonludur (Glnes, 2019). Birgok disiplin alanini etkileyen ve
bu disiplin alanlarindan etkilenen okuma yazmanin nitelikli hale getirilmesi igin bilimsel gelismeler isiginda (Ferah,
2007), sosyal, kilturel olgulara ve ¢agin gerekliliklerine uygun olarak ilkokul birinci siniftan itibaren 6gretilmesi

gerekmektedir.

Temel dil becerileri (okuma, yazma, konusma ve dinleme) birbirlerini gelistirmek icin birlikte calisirlar (Johnson,
2008). Bu beceriler arasinda 6n plana ¢ikan okuma ve yazma, farkli beceriler olsalar da olduk¢a benzerdir
(Graham, et all. 2018). Bu iki beceri arasinda ¢ift yonlu gliglu bir iliski vardir (Shanahan, 2016; Nelson, 2008).
Benzer zihinsel siiregleri igeren ve birbirini destekleyen okuma ve yazma gergekte anlam olusturma etkinlikleridir

(Jacops, 2002).

Okuma arastirmacilari, tarihsel siireg icinde okuma ile ilgili birgok tanim ortaya atmistir. Gray’e (1975) gore
okuma, ana dilde yazilmis bir metni okuyup anlamaktir. Razon (1982) ise okumaya mekanik bir bakis acisiyla
yaklasmis, yazili veya basili isaretleri, belli kurallara uyarak seslendirme olarak ele almistir. Haris ve Sipay (1990)
okumayi yazih dilin anlamh bir sekilde yorumlanmasi olarak agiklamislardir. Gunning (2005) de anlamayi 6n plana
¢ikararak okumayi, metnin anlaminin okuyucu tarafindan yapilandirildigi aktif bir streg¢ olarak tanimlamistir.
Benzer bir yaklasimla Tompkins (2006) okumayi, okuyucunun anlami yapilandirdigi ve anlam kurdugu bir sireg
olarak tanimlamustir. Farkh bir bakis acisiyla Johnson (2008) okumayi, anlam olusturmak i¢in metni kullanma
pratigi olarak degerlendirmis ve bireylerin okuma pratigi yaptik¢a bu beceride ustalasacagini belirt mistir. Glines
(2019) stire¢ temelli yaklasarak okumayi, gérme, algilama, seslendirme, anlama, beyinde yapilandirma gibi goz,
ses ve beynin cesitli islevlerinden olusan karmasik bir slire¢ olarak tanimlamistir. Yapilan tanimlarda ortak
noktanin anlam boyutu oldugu goriilmektedir. Ancak okumada anlamanin nasil ve hangi slreglerde
olusturulacagina Akyol’un (2020) okuma taniminda deginilmistir. Akyol (2020) okumayi, 6n bilgilerin kullanildigi,
yazar ve okuyucu arasindaki etkili iletisime dayali, uygun yontem ve amacg dogrultusunda, uygun bir ortamda

gerceklestirilen anlam kurma sireci olarak tanimlamistir.

Okuma yazma alaninda ¢alisan arastirmacilar, genelde okuma ve yazmayi bir biitiin ve birbirinin tamamlayicisi
olarak ele almislardir (Tierney & Shanahan, 1991; Fitzgerald & Shanahan, 2000, Graham, et all, 2018). Ancak

Ogretim sureclerinde 6ncelik okuma becerisine verilerek yazma genelde ikinci plana atiimaktadir (Kellogg &
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Whiteford, 2009). Okullarda yazma becerisinin kazandiriimasi i¢in ¢ok az zaman harcanmasi endise duyulacak bir
durumdur (Troia & Graham, 2016). Yazma ve okuma, okulun ilk yillarindan itibaren birlikte 6gretilmelidir (Giines,
2019). Ogrencinin okuma yazmaya baslama sekli sonraki dénemleri etkiledigi icin cok &nemlidir (Altun, Ekiz ve
Odabasl, 2011). Okulda, iste ve glnliik yasamda basarili olmak isteyen 6grencilerin ustalasmasi gereken en temel
becerilerden biri yazma becerisidir. Okulda, yazma genellikle &grencilerin 6grenmesini tesvik etmek ve
belirginlestirmek igin kullaniimaktadir (Graham & Hebert, 2011). ilkokul birinci sinifta ise yazma &gretimi,
harflerin yazilis yonini bilme, harfleri ¢cizme, sesleri harfe ¢cevirme, harfleri birlestirme, hece, kelime ve climleleri
kurallarina uygun yazma islemlerini kapsamaktadir (Glines, 2019). Esasen yazma, bir (riin ortaya koyma

siirecinde bilissel becerilerin (st diizeyde kullanildigi etkin bir beceri alanidir (Tok ve Potur, 2015).

Toplumun ihtiyacglarina cevap verebilecek insan giicliniin egitilmesi icin oOzellikle egitim konusunda yapilan
bilimsel arastirmalar buyik 6nem tasimaktadir (Ciltas, Guler ve Sozbilir, 2012). Bireylerin yasamini biiyiik élgtide
etkileyen okuma ve yazma alaninda birgok bilimsel calisma yapilmakta, elde edilen sonuglar bu alanda
yuratulecek diger calismalarin konu, yaklasim ve egilimlerini etkilemektedir. Bireylerin egitim hayatini
sekillendiren ilkokuma ve yazma 6gretimi Uzerine yapilmig arastirmalarin da bitiincil bir gozle incelenerek alana
katkilarinin belirlenmesi, bundan sonra yapilacak c¢alismalara rehberlik edecektir. Akademik anlamda
derinlemesine calismalarin gerceklestirildigi lisanststi tezlerin incelenmesi, ilkokuma yazma 6gretiminin
niteliginin artirilmasi ve gelecekteki arastirmalara isik tutmasi bakimindan énemlidir. Alanyazin incelendiginde
Tirkiye’de okuma yazma ve Tirkce Ogretimi alaninda yapilmis lisanststli tezlerin degerlendirildigi cesitli
arastirmalar bulunmaktadir. Bu arastirmalarin, Tirkge egitimi ve dil becerileri alaninda (Alver ve Tasdemir, 2017;
Coskun, Ozcakmak ve Balci, 2011; Degirmenci Giindogmus, 2018; Dogan ve Ozcakmak, 2014; Girmen, Kaya ve
Bayrak, 2010; Sevim & iscan, 2012; Sahin, Kana ve Varisoglu, 2013), sinif 8gretmenligi alaninda (Bagci, 2012;
Kigiikoglu ve Ozan, 2013; Sahin, Calp, Bulut ve Kusdemir. 2013; Ozeng ve Ozeng, 2013; Ozeng ve Ozeng, 2018;
Unal ve Arik, 2016), okuma ve/ veya yazma alaninda (Ceren, Aydin ve Onaricioglu, 2018; Géksu, 2016; Dogan,
2017; Elbir ve Bagci, 2013; Elbir ve Yildiz, 2012, Maden, 2020; Tok ve Potur, 2015) oldugu gorilmektedir. Ozeng
ve Ozeng (2018), Gazi Universitesi Egitim Bilimleri Enstitiisii Sinif Ogretmenligi Bilim Dal’nda gerceklestirilen
lisansusti egitim tezlerinin yonelimlerini belirlemek amaciyla 2002-2018 yillari arasinda yapilan 140 lisansisti
tezi incelemislerdir. Arastirmalarinin sonucunda sinif egitimi alaninda en az galisilan konulardan birinin ilkokuma
ve yazma 6gretimi oldugunu belirtmislerdir. Tirkiye’de ilkokuma ve yazma alaninda lisansiisti tezlerin incelendigi
arastirmalarin sayisi oldukga azdir. Bu arastirmalardan birinde Kolag (2008) 2007 yilina kadar tamamlanmis olan
ilkokuma yazma alaninda 37 lisansusti tezi, tarama yontemiyle ve dokiiman incelemesi teknigiyle incelemistir.
Diger bir calismada Kadioglu Ates ve Kadioglu (2017) 2005-2015 yillari arasinda ilkokuma ve yazma alaninda
yapilmis 98 lisansiistii tezi yine tarama yéntemi ve dokiiman incelmesi teknigiyle betimsel agidan incelemislerdir.
Yilmaz ve Kaya (2020), arastirmalarinda ilkokuma yazma ve Tiirkge Ogretimi alaninda yapilmis 249 lisansiistii tezi
betimsel analiz yontemlerinden icerik analizi kullanarak incelemislerdir. Diger bir calismada Cicek (2019)
ilkokuma yazma alaninda 108 lisansiisti tezi dokiiman incelemesi yontemiyle incelemistir. Ancak Tirkiye’'de

ilkokuma ve yazma 6gretimi kapsaminda 2010- 2020 yillari arasinda Uretilen lisansisti tezleri detayh bir sekilde
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inceleyen ve nitel olarak degerlendirerek sentezleyen bir ¢alisma bulunmamaktadir. Bu baglamda ilkokuma
yazma 0Ogretimi alaninda yapilacak bir tematik icerik analizi (meta-sentez) arastirmasi, ¢alismalari bir bitlin
halinde derinlemesine inceleyerek gelecekte yapilacak arastirmalara rehberlik edecektir. Bu gerekgeler
kapsaminda, eldeki arastirmanin amaci, Turkiye’de ilkokuma yazma 6gretimi alaninda yapilmis lisansiistii tezlerin

tematik igerik analizini ortaya koymaktir. Bu amag dogrultusunda su sorulara cevap aranmistir;

ilkokuma yazma 6gretimi alaninda 2010-2020 yillari arasinda yapilan lisansiistii tezlerin;
1. VYillara gore tez tirlerinin dagilimi,

Amaglarinin dagihmi,

Galisma gruplarinin dagilimi,
Arastirma yontemlerinin dagilimi,
Veri toplama araglarinin dagilimi,
Veri analiz yontemlerinin dagihmi

Ulasilan sonuglar,

© N o v B~ w DN

Yapilan 6neriler nasildir?

YONTEM

Arastirma Modeli

Tematik igerik analizi (meta-sentez) ayni konuda yapilmis arastirmalarin nitel bir anlayisla ele alinip, olusturulan
tema ve sablonlardan yola ¢ikarak konunun farkl, ortak ve benzer boyutlarinin irdelenmesini, konunun biitlnsel
ve elestirel bir bakis agisiyla sentezlenmesini ve yorumlanmasini icerir (Calik ve Sézbilir, 2014; Gl ve Sozbilir,
2015; Walsh ve Downe, 2005). Bu calismada ilkokuma yazma 6gretimi alaninda yazilan lisansisti tezlerin
olusturulan sablondan yola ¢ikarak sentezlenmesi ve yorumlanmasi amaglanmistir. Bu nedenle ¢alismada tematik

icerik analizi yontemi kullaniimistir.
Verilerin Toplanmasi

Verilerin toplanmasi igin YOK Ulusal Tez Merkezinde 2010-2020 tarihleri arasinda ilkokuma yazma alaninda
yazilmis lisansiisti tezler arastiriimistir. YOK Ulusal Tez Merkezinde “ilkokuma yazma”, “birinci sinif Tiirkce dersi”,
“birinci sinif 6grencileri yazma becerisi”, “birinci sinif 6grencileri okuma becerisi” anahtar kelimeleri ile tarama

yapilmistir. Tezlerin arastirma kapsamina alinmasinda kullanilan élgutler ve arastirmanin sinirhliklari sunlardir:

Tarih: YOK Ulusal Tez Merkezinde 2010-2020 tarihleri arasinda yazilmis olmasi 8lgiitii ele alinmistir. Aramalara
13.07.2020 tarihinde baslanmis, 30.10.2020 tarihinde son verilmistir. Bu tarihten sonra yazilan 2020 yilina ait

tezlerin kapsam disi birakilmis olmasi arastirmanin sinirhhigidir.

Arastirma alanina uygun olmasi: Lisansisti tezlerin ilkokuma yazma alinda yazilmis olmasi 6l¢iiti ele alinmustir.

Ornegin ayni tezde dgrencilerin hem ilkokuma yazma becerileri hem de matematik basarilari incelenmis ise
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matematik becerilerin incelendigi bollim kapsam disi birakilmistir. Okula uyum, okul olgunlugu, aile okuryazarligi
ve aile katilimi konularinda yazilan tezler ilkokuma yazma 6gretimi ya da 6grencilerin ilkokuma yazma becerileri
acisindan irdelenmis ise arastirma kapsamina dahil edilmistir. Ayrica birinci sinif 6grencilerinin konusma ve
dinleme becerilerini incelemeye doniik tezler ve incelenen tezlerdeki bu becerilere iliskin bulgular kapsam disi

birakilmistir.

Tam metinlerin erisime agik olmasi: YOK Ulusal Tez Merkezinde tam metinlerine ulasilabilen tezler arastirma

kapsamina alinmstir.

Lisanstistii tezlerin ana amag ve sonuglarina odaklaniimasi: Lisansustu tezlerin genel amaci ve genel amacina
yonelik ulasilan sonuglar analizlerde ele alinmistir. Tablo 1’de sunulan ornekteki lisanslstlii tezin alt
problemlerinde 6gretmenlerin gorusleri gesitli degiskenler (mezun olunan okul tiri, mezun olunan lise, cinsiyet
vb.) agisindan da incelenmistir. Ancak alt problemleri, sablondaki amag boéliimiine ve alt problemlerine iliskin
sonuglar sablondaki sonug béliminde islenmemistir.  Bagka bir deyisle arastirmanin sinirhliklarindan biri

lisansusti tezlerin alt problemleri ve alt problemlerine iliskin sonugclarinin kapsam disi birakilmis olmasidir.

Boylece arastirmada belirlenen tarihlerde erisime agik olan, ilkokuma yazma alinda yazilmis 104 lisansUsti tez

incelenmistir.

Verilerin Analizi

Arastirmaya dahil edilen lisansiisti tezlerin analizinde Tablo 1’de sunulan sablondan yararlaniimistir. Tablo 1'de

verilen kriterler ayni zamanda igerik analizi sonucunda kodlarin siniflandirildigi temalari olugsturmaktadir.

Tablo 1. Lisansiistii Tezlerin Analizi icin Kullanilan Sablon

Yili 2014

Tez tird Yiksel lisans

Amag 4+4+4 okul sisteminde sinif 6gretmenlerinin ilkokuma yazma 6gretim siirecine yonelik
gorislerinin incelenmesi.

Calisma grubu Ogretmen

Yontem Nicel- Betimsel tarama modeli

Veri toplama araci Anket

Veri analiz yontemi Frekans, yiizde, Kay-Kare iliski Testi (Chi-Square Tests)

Sonug Ogretmenlerin; 4+4+4 okul sisteminin ilkokuma yazma siirecini olumsuz etkiledigi,

ilkokuma yazma 6gretim slirecinde ek kaynak kitaba ihtiya¢ duyuldugu, 60-66 aylik
¢ocuklarin okula uyum saglamada sorun yasadigi, uyum ve hazirlik galismalarinda verilen
3 aylik siirenin fazla oldugu, okul 6ncesi egitimi alan 6grencilerin ilkokuma yazma
dersinde daha basarili oldugu gorisiinde olduklari sonuglarina ulagilmistir.

Oneri Uyum ve hazirlik galismalarinda verilen 3 aylik siire dlizenlenebilir.
Okul 6ncesi egitimi zorunlu hale getirilebilir.
Okula baslama yasi eskisi gibi devam etmelidir.
Arastirma; degisik illerde, daha fazla guruplarda ve Tirkiye genelinde yapilabilir.
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Lisanslstu tezler Tablo 1’de sunulan sablona gore incelendikten sonra elde edilen veriler nitel veri analiz
yazilimina yiklenmistir. Bu asamadan sonra program yardimiyla incelenen verilerden elde edilen kodlar, analiz
sonucunda olusturulan kategorilere ve alt kategorilere gore siniflandiriimistir. Son asamada nitel veri analiz
yazlimindan yararlanilarak olusturulan tema haritalari altinda kategoriler ve alt kategoriler frekanslari ile birlikte
sunulmustur. Bir tez olusturulan birden fazla kategoride kodlanabilmektedir. Bu nedenle kategorilere iligkin
frekans degerlerinin toplami incelenen toplam lisansiistii tez sayilarindan daha fazladir. Olgme araglari sonuglar
ve Onerilere iliskin veriler tablolarda ayrintili bir bicimde sunularak veriler agiklanis ve yorumlanmistir. Ayrica
bulgularin yorumlanmasi ve tartisiimasinda literatlirde benzer ve farkli ¢alismalar sunulurken, galismalarin

arastirma kapsamindaki lisansisti tezlerden tretilmemis olmasina dikkat edilmistir.

Gegerlik ve Giivenirlik

incelenen lisansiistii tezlerin amag, ydntem, sonug ve dnerilerine iligkin bélimlerin tamami dikkatli bir bicimde
okunmus ve incelenmistir. Kullanilan sablonda yer alan olgltler (ayni zamanda temalar) temel alinarak
kodlamalar yapilmistir ancak veriler programda kodlanirken gerekli goriildigi durumlarda lisansisti tezlerin tam
metinlerine donilerek de incelemeler yapilmistir. Kodlar temalarin altinda olusturan kategori ve alt kategorilere
gore siniflama yapilirken ¢cogu zaman ulagilan yeni bir kategori oldugunda geriye donip incelenen tezler bu yeni
kategori agisindan tekrar incelenmistir. Kod, tema, kategori, alt kategorilerin kendi icindeki tutarliigi ve
arastirmanin amaci, bulgulari ve lisansisti tezlerin tam metinleri ile tutarligi geri dénusler yapilarak tekrar tekrar

incelenmistir. Verilerin analizi ve sentezlenmesi U¢ ay slirmustur.

Kodlamanin giivenirligi icin lisansiistu tezlerden rastgele segilen iki tezi bu ¢alismanin arastirmacilari birbirinden
bagimsiz olarak kodlamistir. Daha sonra baska bir uzman (ilkokuma Yazma ve Ogretimi alan uzmani) segilen
tezleri kodlamistir. Kodlama sonucunda veriler karsilastiriimig ve biiylik gogunlugunda arastirmacilarin fikir birligi
icinde oldugu gorilmistir. Ayrica ¢alismanin arastirmacilari kategori ve alt kategorilerin isimlendirilmesinde,
kodlamalarda birlikte calismis, tutarsizlik olup olmadigi birlikte incelenerek tartisilmis ve gerekli diizenlemeler

yaptmistir.

Bu ¢alismada meta-sentez arastirmalarinda gegerligin saglanmasi igin dikkat edilmesi gereken (Polat ve Ay, 2016)
su hususlar ele alinmistir: Veri toplanma sireci, verilerin arastirmaya dahil edilme olgitleri, calismanin
sinirhihklari, ulasilan lisanststi tezlerin sayisi agiklanmis ve ayrica Ek 1'de lisansustii tezler sunulmustur. Verilerin
nasil analiz edildigi ayrintilariyla betimlenmis ve analizlerin yapilmasi icin ayrilan zaman belirtilmistir. Yapilan tim

bu calismalarin, arastirmanin gegerlik ve glivenirligini saglamada yeterli oldugu disilmektedir.

BULGULAR

Arastirma bulgulari arastirma sorulari dogrultusunda sunulmustur. Analiz edilen veriler nitel veri analiz programi
kullanilarak hazirlanan sekiller ve bazi temalarda daha agiklayici olmasi igin tablolar ile detayli bir sekilde

aciklanmistir.
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Tez tiirlerinin yillara gére dagihmina iligskin veriler Sekil 1'de sunulmustur.

]

Yillara Gore Tez Turu

1 &g ad g @ @ @d e e

2010 (7) 2011(6) 2012 (10) 2013 (8) 2014 (9) 2015(8) 2016 (7) 2017 (4) 2018(13) 2019(24) 2020 (8)

ylksek Uksek

yuksek i . [ yuksek yuksel ylkse yuksek yiksek  yliksek lisans yliksek lisans | ylksek
lisans (6) Isans:(6) i5an5 8)  isans(7)  lisans(8) lisans(5) lisans (5)| lisans (4) an egree (23) | lisans (7)
doktora (1) doktora (1)

doktora(2) ~ doktora (1)

doktora)(2) doktora (1) doktora (1) doktora(2) doktora(2)

Sekil 1. Yillara Gére Tez Tirli Dagilimina iliskin Veriler

Sekil 1’den gorildigi gibi arastirma kapsaminda incelenen 104 tezin 13’( doktora tezi, 91’i yliksek lisans tezidir.
2011 ve 2017 yillarinda doktora tezi yazilmamistir. 2012, 2015, 2016 ve 2018 yillarinda 2’ser diger yillarda ise 1’er
doktora tezi yazildigi gérilmektedir. Lisansusti tezlerin en ¢ok (f=24) 2019 yillinda en az (f=4) 2017 yazildigi tespit

edilmistir.

Tezlerin amaglarina gore dagilimini iceren veriler Sekil 2’de sunulmustur.

Amac

[\

] ] ] ] ]
Ogrencilerin Okuma Ogretim Ogretim ilkokuma Ogretmen/ Ders Diger (2)
okuma- yazma yontemi/ programi yazma ogretmen kitaplari/CD/
yazma becerilerine etkinlikler (16) ogretiminde adaylari Egitim
becerileri/ etki eden 17) yasanan yeterlikleri/ Yazilim (12)
okul faktorler sorunlar (13) tutum/kaygi
olgunlugu/ (23) (12)
okula
uyumu (24)

Sekil 2. Tezlerin Amaglarina iliskin Veriler
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Tezler amaglarina goére incelendiginde 6grencilerin okuma-yazma becerileri/okul olgunlugu/okula uyumunun
belirlenmesini amaglayan 24 tez, okuma-yazma becerilerine etki eden faktorlerin arastirildigi 23 tez, ilkokuma
yazma Ogretiminde cesitli 68retim yontem/etkinliklerin etkililigin incelendigi 17 tez, Ggretim programinin
incelendigi 16 tez, ilkokuma yazma 6gretiminde yasanan sorunlarin arastirildigi 13 tez, ders kitaplari/CD/egitim
yazilimlarinin incelendigi 12 tez, 6gretmen/6gretmen adaylari yeterlik/tutum/kaygilarinin incelendigi 12 tez ve

diger konularda ¢alisilan 2 tez bulunmaktadir.

Tezlerin ¢alisma grubuna iliskin veriler Sekil 3’de sunulmustur.

i
> » R . ' ) N - S
@] | (Gl ] Gl (Gl ] @] ] ]
Ogretmen  Ogrenci (22) Ogretmenve  Ogretmen, Ogretmen  Dokiiman (4)  Ogretmen ve Ogretmen, Ogrenci ve  Dokiiman ve
(47) oégrenci (11)  égrenci ve aday (5) veli (3) ogrenci, veli veli (1) o6gretmen (1)
veli (9) ve okul
yoneticisi (1)

Sekil 3. Tezlerin Calisma Gruplarina iliskin Veriler

Sekil 3’den gorildugi gibi arastirma kapsaminda incelenen tezlerin ¢alisma grubunu en ¢ok (f=47) 6gretmen ve

ikinci sirada 6grenci (f=22) olusturmaktadir.

Tezlerin arastirma yontemlerine iliskin veriler Sekil 4’te sunulmustur.
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o S
/@,_/»/—’ Yontem/Desen/Model \*“—nnn\\@
///""//Nit/el (.64\)\ /N/I ool (64)
/,_.,/ P4 ‘(: \ / \
& : [ AN /
Fenomonoloji (2) ‘ /& \ \ / @
= = \ ] ] Belirtilmemis / Higklee]
/ Dokiiman | tarama (7)
Durum (14) ./ \ lem (6) \
inceleme (2) | Dogal ©] \
aragtymas|
Biitiincl tek / / \ (3\ inceleme (1) Deneysel (12) ]
Durum - Betimsel
deseni (1) @] ] @] @] tarama (39)
Betimsel R " .
Aksiyon (1) tarama (15) Ozel durum  Belirtiimemis
3) ex)
s gl \ ~c]
Yakinsayan / / Gomiili (2)
paralel (1) P .
F. / L\ &
] @] ] 1 Zenginlestirilmig
Sirall Cesitleme (1) . @ Siral @
aratinci (1) I¢-ice karma g itiimenis agiklayic (4)

(10)
Sekil 4. Tezlerin Arastirma Yéntemine iliskin Veriler

Sekil 4’de gorildugi gibi incelenen 104 tezin 24’Gnde karma yontem kullaniimigtir. Karma yontemde birlikte
kullanilan nitel ve nicel ydntemin disinda 40 nitel, 40 nicel tez yer almaktadir. Nitel yéntemlerde arastirma deseni
belirtilmemis (f=22) olanlar ¢ogunluktadir bunun disinda tezlerde arastirmacilar nitel yontemlerinin betimsel
tarama modelinde (f=15) oldugunu belirtmislerdir. Nicel yontemlerin ise arastirma modeli daha ¢ok betimsel

tarama modeline (f=39) dayanmaktadir.

Tezlerde kullanilan veri toplama araglarina iliskin veriler Sekil 5.de sunulmustur.

@]

Veri toplama araclari

(c @] ]
Dil becerileri " B Ogretmen/ Gézlem (G| Okula uyum/ @] @] @
degerlendirme 6lcme Goriisme Anket (35) dgretmen formu (12) Dokiiman hazirbulunugluk A[a§F_'fTac' ) Tuturﬁ Diger (3)
araclari (85) formu (48) adaylarina an 6lgme araglan glnligu (7)  Olcekleri (6)
uygulanan (11)
dlgme

araglan (18)

Sekil 5. Tezlerde Kullanilan Veri Toplama Araglarina iliskin Veriler
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Veri toplama araglarina iliskin veriler incelendiginde daha ¢ok dil becerilerini degerlendirme 6l¢gme araglarinin
(f=85), gorisme formlarinin (f=48) ve anketlerin (f=35) kullanildigi goriilmektedir. Kullanilan 6lgme araglarina

iliskin ayrintili veriler tabloda sunulmustur.

Tablo 2. Tezlerde Kullanilan Olgme Araglarina iliskin Ayrintil Veriler

Olgme araglar f Olgme araglari
Okuma becerisi olgegi 10 ilkokuma yazma dgretimi 6z yeterlilik dlgegi

Yazma becerisi 6lgegi

Okudugunu anlama testi

Yazim hatalarini inceleme envanteri
Dikte becerisi Olcegi

Okuma-yazma becerini degerlendirme
Olgegi

Okuma hizi 6lgme metni

Okuma hatalar

Okuma-yazma hazirbulunuslugu
belirleme odlgegi

Gorsel okuma olgegi

Cizgi calismasi Olgegi
Prozodik okuma olgegi
Okunaklik dlgegi

Yazma hizi belirleme formu

Dil becerilerini degerlendirme 6lgme araglari

Okuma-yazmaya gegis zamani Olgegi
Peabody resim kelime testi
Fonolojik farkindahk olgegi

Sesi hissetme belirleme 6lcegi

Tirkce ders notlari
ifade edici ve alici dil testi
Gorsel algi testi

0

araclari

ilkokuma yazma 6gretimi dersi akademik basari
Olgegi

Ses temelli ciimle yontemine iliskin algi 6lgegi
Ogretmen 6z yeterlik 6lcegi

ilkokuma yazma 6gretimi kaygi 6lcegi
Metafor belirleme 6lgme araci

Okul kaygisi 6lgegi-0gretmen formu
Bilisdtesi farkindalik envanteri
Tirkge dersi 6gretim programini degerlendirme

Olgegi
Dastnme stilleri envanteri

Ogretim programina baglilik dlcegi

Okula uyum ve |Ogretmen/6égretmen adaylarina uygulanan dlgme

okul
olgunlugunu

belirleme

Metropolitan okul olgunlugu testi
Okula uyum 6gretmen degerlendirme olgegi

Sosyal yeterlik ve okula uyum olgegi
ilkokula hazirbulunusluk 6lcegi

Tutum
oOlgekleri

Okumaya yonelik tutum olgegi
ilkokuma yazma 6gretimi tutum dlgegi
Bitisik egik yazi tutum testi

Bilgisayar kullanmaya yonelik tutum
Aile okuryazarhgi olgegi
Sosyoekonomik diizey Olgegi

Odev degerlendirme cizelgesi

w

R R R R RN NREN

R R PR R NNNN
Diger

Yazili anlatim degerlendirme 6lgegi

Tezlerde yararlanilan veri analiz yontemlerine iliskin veriler Sekil 6’da sunulmustur.
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]

Veri analiz yontemi

] ]
@/Nitel Nicel
Dokiiman
analizi (1) Betimsel
istatistikler @:l
cm 2 Diger (5)
Karsilastirmali CH ' @ @
analiz (2) ] Parametrik ) Korelasyon
Cll testler (65) Normallik lizleri (13
Belirtmemig testleri (16) analizlen (13) ] ]
@ Betimsel (1) @ - ",
A . analiz (22) Non- trik Post Hoc aktor analizi
Icerik analizi otn ;:Iara(rzg) ri testleri (22) )
(35) estler

Sekil 6. Tezlerde Kullanilan Veri Analiz Yontemine iliskin Veriler

Tezlerde kullanilan veri analiz ydntemine iliskin veriler incelendiginde nitel veri analizlerinde daha ¢ok igerik
analizi (f=35) ve betimsel analiz (f=22) yontemlerinin kullanildigi, nicel veri analizinde ise daha ¢ok betimsel

istatistiklerin (f=197) ve parametrik testlerin (f=65) kullanildig gérilmektedir.

Tezlerin sonuglarina iligkin veriler Sekil 7’de sunulmustur.

S\
]
Ogrencilerin Okuma ] @] Cl] - (CHl

okuma- yazma Ogretim Ogretim ilkokuma . Ul Ogretmen/ Diger (2)
yazma becerilerine yontemi/ programi yazma k|taplz.ar‘|/CD/ 69' retmen °
becerileri/ etki eden etkinlikler (33) dgretiminde egiim agdaylan
okul faktorler (49) (36) kargilagilan  Y3Zihmi (17) yeterlik/
OIQ(;JEJ:;QU/ sorunlar (65) tutum/kayg
uyumlari (56) o

Sekil 7. Tezlerde Ulasilan Sonuglara iliskin Veriler
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Tezlerin sonuglarina iliskin veriler incelendiginde; 6grencilerin okuma-yazma becerileri, okul olgunlugu ve okula
uyumlarinin belirlenmesine iliskin 56, okuma yazma becerilerine etki eden faktorlere iliskin 49, ilkokuma yazma
Ogretiminde cesitli yontem/etkinliklerin etkililigine iliskin 36, 6gretim programinin incelenmesine iliskin 33,
ilkokuma yazma 6gretiminde yasanan sorunlara iliskin 65, ders kitaplari/CD/egitim yazilimlarina iliskin 17,
Ogretmen/6gretmen adaylarn yeterlik/tutum/kaygilarina iliskin 20 ve diger konularda iliskin 2 sonug elde

edilmistir. Sonug temasinda ulasilan kategorilere iliskin veriler tablolarla sunulmustur.

Tablo 3. Ogrencilerin Okuma-Yazma Becerileri/Okul Olgunlugu/Okula Uyumlarinin Belirlenmesi Kategorisine

iliskin Veriler
Alt Sonuglar f
kategoriler
Okula Okula baglama yasi artikga 6grencilerin okuma-yazma basarisi artmaktadir. 12
baglama Okula baglama yasi arttikga 6grencilerin okul olgunlugu diizeyi de artmaktadir. 5
yasl Ogrencilerin okula baslama yasi arttikga okula uyum ve sosyal yeterlik diizeyi artmaktadir. 2
Okuma- Ogrencilerin okuma-yazma becereli yeterli diizeydedir. 6
yazma Okul olgunlugu yiksek olan 6grencilerin okuma-yazma basarisi daha yiksektir. 3
becerileri Ogrencilerin okuma-yazma olgunlugu yeterli diizeydedir. 1
Ogrencilerin yazma hizi ortalamanin altindadir. 1
Sag elini kullanan 6grencilerin yazma becerisi ylksektir. 1
Ogrenciler dik temel yazida daha basarilidir. 1
Ogrencilerin bitisik egik yazi yazma becerisi ile yazma hizi arasinda pozitif iliski vardir. 1
Okuma- Ogrencilerin en ¢ok yaptigl yazma hatasi satir sonlarinda uygun bosluk birakmama ve harfleri 1
yazma birbirine yakin yazma hatasidir.
hatalar Ogrencilerin en sik yaptigi sesli okuma hatasi heceyi tekrar okuma hatasidir. 1
Ustiin zekali 6grenciler en ¢ok ciimleye kiigiik harfle baslama hatasi yapmaktadir. 1
Ustiin zekali 6grenciler en cok okurken atlama okuma hatasi yapmaktadir. 1
Okul oncesi  Okul 6ncesi egitim alan 6grencilerin okuma-yazma dil becerileri daha yuksektir. 8
egitim Okul 6ncesi egitim alan 6grencilerin sosyal yeterlik ve okula uyum diizeyleri daha yuksektir. 2
Kelime Ogrencilerin kelime dagarcig arttikga ilkokuma yazma basarisi da artmaktadir. 2
dagarcig Ogrencilerin kelime dagarcigi demografik ézelliklere gére degismektedir. 1
Ogrencilerin kelime dagarcigi ortalamanin lstiindedir. 1
Kaygi Daha az kaygi belirtisi gésteren 6grenciler ilkokuma yazma basarisi yiksektir. 1
Ogrenciler sesi hissettirme asamasinda daha ¢ok kaygi duymaktadir. 1
Yasi biliylik 6grenciler daha az kaygi belirtisi gdstermektedir. 1
Diger Aile isbirligi ve cinsiyet degiskenleri okula uyumun yordayicisidir. 1
Ogrencilerin gorsel algi diizeyleri orta seviyededir. 1
56

Bu kategoride elde edilen sonuglar incelendiginde 6grencilerin okuma-yazma becerilerinin, kelime dagarciklarinin
yeterli diizeyde oldugu, gorsel algi dizeylerinin orta seviyede oldugu, 6grencilerin okuma-yazma 6grenme
slirecinde kayg belirtileri gésterdikleri, okul olgunlugu, okula uyum ve okuma-becerilerinin okul 6ncesi egitim

alma ve okula baslama yasina gore degisiklik gosterdigi belirlemistir.

Okuma yazma becerilerine etki eden faktorler kategorisine iliskin veriler Tablo 4’de sunulmustur.
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Tablo 4. Okuma Yazma Becerilerine Etki Eden Faktdrler Kategorisine iliskin Veriler

-

Alt kategoriler Sonuglar
Okuma ve yazma Ailenin sosyo-kiiltiirel ve ekonomik durumu
becerisine  etki eden  Okul 6ncesi egitim
faktorler Okula baslama yasi
Okul olgunlugu
Cevresinde giizel okuma yazma konusundaki 6rnekler
Aile katilimi
Okula devam
Ogretmen deneyimi
Akran igbirligi
Koy/birlestirilmis sinifli okullar
Ogretim programi
Veli bilgilendirme programi
Okuma kavramina ylklenen anlam
Yazma beceresine etki Gorsel algi diizeyi
eden faktorler Ailede kaginci gocuk olunusu
Yazi yazarken kullanilan el
Kardes sayisi
Cinsiyet

=
N

VR, P PR ERPNNNWO OO

Y

49

Bu kategoride tezlerden ulasilan sonuglar incelendiginde okuma yazma becerilerine etki eden faktérlerin ailenin
sosyoekonomik durumu (f=12), okul éncesi egitim (f=8), okula baslama yasi (f=5) ve okul olgunlugunda (f=5)

yogunlastigi gorilmektedir.

Ogretim yontemi kategorisine iliskin veriler Tablo 5.’de sunulmustur.

Tablo 5. Ogretim Yéntem Kategorisine iliskin Veriler

Alt kategoriler
Oyunla Ogretim Yoéntemi

Sonuglar f
Okuma becerilerinde anlamli fark yaratmistir. 4
Ogretmen ve 6grenciler olumlu gériis belirtmistir.

Okuma-yazma becerilerinde anlamli fark yaratmamistir.

Oyunla 6gretim dersi zevkli hale getirmektedir.

Okuma Aliskanligi Kazandirlmasina  Ogrencilere okuma aligkanhig kazanmasinda etkili olmustur. 2
yonelik .
Eylem calismasi Ogretmenlerle velilerin siirece dahil olmasi etkili olmustur.

Etkilesimli kitap okuma Temel dil becerileri gelisimini pozitif yonde etkilemistir. 1
Montessori yontemi Ogrenci-6gretmen-veli isbirligine katki saglamaktadir. 4
Hazirbulunuslugu olumlu etkilemektedir.

Okuma yazma becerilerini gelistirmektedir.

Dustinme becerileri gelismektedir.
Drama Yontemi Ogrenmede kalicihgi saglamaktadir. 2
Ogretmenler drama ydnetimini ilkokuma yazma 6gretiminde kullanmaktadir.
Aile Okuryazarligi Programi Ogretmen ve veliler program hakkinda olumlu gériis belirtmistir. 4
Ogrencilerin okuma-yazma becerilerini olumlu etkilemistir.
Velilerin okumaya karsi ilgilileri artmigtir.
Velilerin aile okuryazarlk becerileri gelismistir.
Prozodi ve anlam (Uniteleri ile Dogru okuma, okuma hizi, prozodik okuma ve okudugunu anlama etkilidir. 1
okuma etkinlikleri
Ses Bilgisi Farkindalik programi Kelime bilgisi ve kelime okuma-yazma gelisimine etkilidir 2
Ses bilgisi farkindaligi, yazi farkindaligi, alfabe bilgisinde etkilidir.
Bireysellestirilmis Portfolyo  Ogretmen ve veliler BUP’ni dgrencilerin gelisim takibi agisindan etkili 2

Uygulamasi (BPU)

bulmuslardir.
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BPU 6grencilerin bitisik egik yazi yazma becerisinin gelisiminde olumlu etki

yaratmistir.

Etkilesimli Materyal Destekli  Dikte becerisinde etkilidir. 2

Ogretim Okuma becerisinde etkilidir.

Egitim Yazihmi/Morpa Kampls Ogretmenler sik kullanilirsa etkililigini yitirdigini belirtmistir. 3
Ogretmenler egitim yazilimlarinin 8grenciye faydali oldugunu belirtmistir.
Okudugunu anlama ve okuma hizina olumlu etkisi vardir.

Uyum ve Hazirlik Programi Dikkat, hazirbulunusgluk ve gorsel algiya olumlu etkisi vardir. 2
Okuma, yazma, konusma ve dinleme becerilerine olumlu etkisi vardir.

Yapilandirilmis Ev Odevleri Zaman alici 6devler 6grencileri isteksiz kilmaktadir. 2
Ev 6devleri okuma ve yazma becerilerini olumlu etkilemistir.

Bilgisayar Destekli Egitim (BDO) Ogretmenler BDO' kullanmakta fakat sorun yasamaktadir. 2
BDO 6grencilerin ilkokuma yazma becerileri tizerinde olumlu etkiye sahiptir.

Alternatif ses siralamasi Okuma becerisinde anlamali fark yaratmamustir. 2
Dikte becerisinde anlamh fark yaratmistir.

Destek egitimi Ogrencilerin hazirbulunusluguna olumlu katki saglamistir. 1
Toplam 36

Tablo 5 incelendiginde deneysel yontem, eylem arastirmasi ve Ogretmen gorislerine gore bir 6gretim

yonteminin, etkinliklerin ya da programin etkililigin incelendigi tezlerde genel olarak ele alinan degiskenin pozitif

etkilerinin oldugu sonuglarina ulasiimis oldugu gorialmektedir.

Ogretim programi kategorisine iliskin veriler Tablo 6.’da sunulmustur.

Tablo 6. Ogretim Programi Kategorisine iliskin Veriler

Alt kategoriler Sonuglar f

Ogretim  programi Ogretmen goriislerine gére programin amaglari ulasilabilir diizeydedir. 2

(genel) Ogretim programi iki dilli 6grenciler icin uygun degildir. 2
Ogretmenler 6gretim programin uygulanmasina yénelik olumlu gériise sahiptir. 1
Veliler program hakkinda yeterli bilgiye sahip degildir. 1
Tirkiye'deki 6gretim programi Amerika New Jersey’deki programa gore daha ayrintilidir. 1
Ogretmenlerin dgretim programi hakkindaki bilgileri yeterli degildir. 1
Gorsel okuma ve sunu kazanimlari 6grenci seviyesine uygundur. 1
4+4+4 okul sisteminin ilkokuma yazma sirecini olumsuz etkilemistir. 1
Ogretim programi 60-66 aylik 6grencilerin seviyesine uygun degildir. 1

Ses temelli climle Ses temelli cimle yontemi okumaya gegisi hizlandirmaktadir. 4

yéntemi Ogretmenler ses temelli ciimle ydntemini ¢dziimleme yéntemine gore daha cok tercih 3
etmektedir.
Ses temelli cimle yonteminin 6grencilerin okuma hizi ve okudugunu anlama becerisine 1
olumsuz etkisi vardir.

Bitisik egik yazi Ogretmenler tarafindan bitisik egik yaziya gére dik temel yazi uygulamasi tercih 5

programi edilmektedir.
Ogretmenler bitisik yazi 6gretimi ile ilgili olumsuz gériis belirtmektedir. 2
Ogretmen gorislerine gére dgrencilerin bitisik yazi ile yazma hizi daha fazladir. 1
Ogretim programinda harf yazimindaki degisiklik 6grencilerin yazma becerilerinde 1
olumlu etki yaratmamistir.

Uyum programi Uyum ve hazirlik galismalari 60-66 aylik 6grenciler igin uygundur. 2
Okul 6ncesi egitim alanlar uyum ¢alismalarini kisa stirede tamamlamaktadir. 2
Ogretmenle gére uyum programi igin verilen siire fazladir. 1
Toplam 33

Tablo 6 incelendiginde 6gretmenlerin 6gretim programi kazanimlarina, programin uygulanmasina ve ses temelli
climle yontemine iliskin olumlu gorislere sahip olduklari belirlenmistir. Ancak 6gretim programinin 60-66 aylik

ogrencilere ve iki dilli 6grencilere uygunluguna iliskin olumsuz gorislerin de oldugu belirlenmistir. Ses temelli
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climle yonteminin ¢dzimleme ydntemine gore daha ¢ok tercih edildigi ve bu ydntemin okumayi gegici
hizlandirdigina iliskin sonuglarin yani sira 6grencilerin okuma hizi ve okudugunu anlama becerilerinde olumsuz
etkilerinin oldugu sonuglarina ulasilmistir. Bitisik egik yazinin 6grencilerin yazma hizini arttirdigina iliskin sonug
disinda bitisik egik yaziya gore dik temel yazinin tercih edildigi sonuglari yer almaktadir. Son alt kategoride uyum
programinin 60-66 aylk ogrenciler icin uygunken ve okul 6ncesi egitim alan 6grenciler igin uygun olmadig

sonuglari elde edilmistir.

ilkokuma yazma 6gretiminde karsilasilan sorunlar kategorisine iliskin veriler Tablo 7’de sunulmustur.

Tablo 7. ilkokuma Yazma Ogretiminde Karsilasilan Sorunlar Kategorisine iliskin Veriler

—h

Alt kategoriler Sonuglar

Cevre Anadil sorunu/Turkgenin yetersizligi
Goglin getirdigi sorunlar
Sosyal ¢evrenin olumsuzluklari

Ogretim programi Ogretim programinin dezavantajlari
Ses temelli cimle yontemi dezavantajlari
Bitisik egik yazi 6gretiminin dezavantajlari

Aile Aile bilgi eksikligi
Ailenin disik sosyoekonomik durumu
Aile katiliminin yetersizligi

Ogretmen Ogretmenlerin deneyim eksikligi
Hizmet dncesi egitimin yetersizligi
Ogretmenlerin olumsuz psikolojisi

Okul Okul/sinif donanim eksikligi
Sinif mevcudunun kalabalik olusu
Birlestirilmis siniflarin dezavantajlari
Okul idaresinin yanls tutumlari

Ogrenci Ogrencilerin hazirbulunusluk diizeyinin diisikligi
Toplam

=
o

NP NNOORFRENRWWRSPEEDOWER

[e)]
(9]

Tablo 7'de goruldigu gibi ilkokuma yazma 6gretiminde karsilasilan sorunlara iliskin kategori; cevre, 6gretim
programi, aile, 6gretmen okul ve Ogrencilerden kaynaklanan sorunlar olmak Uzere 6 alt kategoride
siniflandirilmistir. ilkokuma yazma dgretiminde yasanan sorunlarin daha gok anadil sorunu/Tiirkgenin yetersizligi
(f=10), O6gretim programinin eksiklikleri (f=9), 6grencilerin hazirbulunusluk duzeylerinin dustkligu (f=7),
okul/sinif donanim eksikligi (f=5), ailelerin bilgi eksikligi (f=4), 6gretmenlerin deneyim eksikligi (f=4) nedenleri ile

yasandigi belirlenmistir.

Bu tema altinda elde edilen bir diger kategori Ders kitaplari/CD/ egitim yazihmidir. Bu kategoriye iliskin elde

edilen veriler Tablo 8'de sunulmustur.
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Tablo 8. Ders Kitaplari/CD/ Egitim Yazilimi Kategorine iliskin Veriler

Alt kategoriler Sonuglar f
Ders kitaplari Ogretmenler ilkokuma yazma kitabini kismen yeterli bulunmaktadir. 3
Ders kitabindaki metinler 6grencilerin biligsel gelisimine uygun degildir. 1
ilkokuma yazma 6gretiminde ek kaynaklara ihtiya¢ duyulmaktir. 1
Ders kitaplarindaki 6lgme degerlendirme etkinlikleri gelistirilmedir. 1
Kitaplarin igeriginde ve dil, anlatim Uslubunda hata ve eksiklikler vardir. 1
Kitaplar daha islevsel ve anlasilir olmalidir. 1
Ders kitaplarda yapim eklerinin kullaniminda sinirli kalinmistir 1
Gorseller Ders kitaplarindaki gorseller 6grenmeyi saglamaktadir fakat gelistirilebilir. 3
Ders kitaplarindaki gorseller dikkat gekicidir. 2
Sesi hissetme becerinde sesin gorseldeki konumu seslere gore degismektedir 1
Egitim Yazilimi Ogretmenler egitim yazilimlarina olumlu gériis belirtmislerdir. 1
CcD Ogretmenlere gore ilkokuma-yazma CD'leri yeterli niteliktedir. 1
Toplam 17

Tablo 8.’de incelendiginde tezlerde, 6§retmenlerin egitim yazilimlari ve ilkokuma yazma CD’leri ile ilgili olumlu
goris belirttigine dair sonuglara ve ders kitaplari ile ilgili eksikliklerin olduguna dair sonuglara ulasildig

gorilmektedir.

Sonug temasinda 6gretmen/6gretmen adaylari kategorisine iligkin veriler Tablo 9.”de sunulmustur.

Tablo 9. Ogretmen/Ogretmen Adaylari Kategorisine iliskin Veriler

Alt kategoriler Sonuglar

Ogretmenler ilkokuma yazma 6gretimi 6z yeterlik diizeyleri yiiksektir.
Ogretim programina baghlik diizeyleri yiiksektir.
Okul olgunlugunu belirlemede yeterli degildir.
Birlestirilmis siniflarda ilkokuma yazma 6gretiminde kendilerini yeterli bulmamaktadir.
ilkokuma yazma &gretimine yonelik aldiklari hizmet &ncesi egitimi yeterli bulmamaktadir.
Bilgisayar destekli ilkokuma yazma 6gretime iliskin olumlu tutuma sahiptir.
Ogretim programina baghlik ile ilkokuma yazma 6gretimi 6z yeterlikleri arasinda orta
dizeyde pozitif iligki vardir.

Ogretmen Adaylari  ilkokuma yazma 6gretimi tutumlari yiiksektir.
Ogretmen 6z yeterlik diizeyleri yiiksektir.
ilkokuma yazma 6gretimine yénelik kaygi duymaktadir.
ilkokuma yazma 6gretimine iliskin bilgi diizeyleri arttik¢a ilkokuma yazma 6gretimine
iliskin olumlu tutumlari da artmaktadir.
ilkokuma yazma 6gretimi dersi akademik basarilari yiiksektir.

R R R NP R M

= P, N W

=

ilkokuma yazma 6gretimi dersi akademik basarilarini yordamada dgrenme stilleri ve 1
bilististli farkindalik diizeyleri etkili degildir.
Toplam 20

Tablo 9incelendiginde bu kategoride 6gretmenlerin ilkokuma yazma 6z yeterlilik diizeylerinin yiksek oldugu (f=4)
sonucu c¢ogunluktadir. Ancak iki tezde 6gretmenlerin birlestirilmis siniflarda ilkokuma yazma 6gretiminde
kendilerini yeterli bulmadigina iliskin sonug elde edilmistir. Ogretmen adaylarina iliskin sonuglar incelendiginde
ilkokuma yazma 0z yeterlik (f=3) ve ilkokuma yazma 6gretimine iliskin tutumlarinin (f=3) ytiksek oldugu sonuglari

cogunluktadir.
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Sonug temasinda diger kategorisine iliskin veriler Tablo 10.’da sunulmustur.

Tablo 10. Diger Kategorisine iliskin Veriler

Alt kategoriler Sonuglar f
Olgme araci  Okuma-yazma hazirbulunusluk belirleme 6lgme araci gelistirilmistir. 1
gelistirme

Dokiman inceleme  2005-2017 yillari arasindaki “ilk okuma yazma” anahtar kelimesi ile ulasilan lisanststi 1
tezler konularina gore yedi kategoride incelenmistir.
Toplam 2

Diger kategorisinde okuma-yazma hazirbulunusluk belirleme 6lgme araci gelistirildigine ve 2005-2017 vyillar
arasindaki “ilkokuma yazma” anahtar kelimesi ile ulasilan lisansistl tezler konularina gére yedi kategoride

incelendigine iligkin sonuglar yer almaktadir.

Tezlerin 6nerilerine iligskin veriler Sekil 8'de sunulmustur.

(CHQ
Oneri
/ @
@ @ @ @ @ @ Sivil toplum

® ; giti kuruluslarina
o Okul Oncesi Egitim Okul
MEB (198) Ogretmenlere  Arastirmacilara  Ailelere (68) egitime (12) Fakultelerine ydntecilerine (5)
(121) (83) 37 ©

Sekil 8. Tezlerde Yapilan Onerilere iliskin Veriler

Sekil 8. incelendiginde tezlerde MEB’e (f=198) ve 68retmenlere (f=121) yonelik 6nerilerin yogunlukta oldugu
gorilmektedir. Bunun yani sira tezlerde arastirmacilara (f=83), ailelere (f=68), okul 6ncesi egitime (f=12), Egitim
fakiltelerine (37), okul yoneticilerine (f=6), sivil toplum kuruluslarina (STK) (f=5) yonelik éneriler yer almaktadir.

Onerilere iliskin ayrintil veriler Tablo 11’de sunulmustur.

Tablo 11. Tezlerde Yapilan Oneriler Kategorilerine iliskin Veriler

Kategoriler Oneriler f Kategoriler Oneriler f
Ogretmen Cesitli  6gretim  etkinlikleri 60 MEB Program  gelistirme  ¢alismalarinin 38
diizenlenmesi yapilmasi
Ders arag-gere¢/ materyal 18 Hizmet igi egitim programlarin agilmasi 38
kullanimi
Sinif disi uygulamalar (gezi, 18 Ders kitaplarinin gelistirilmesi 34
6dev, toplanti)
Deneyim/bilgi paylagimi 9 Okul oncesi egitiminin 34
yayginlastirilmasi/zorunlu egitim

kapsamina alinmasi
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Ogretmenin rol model 5 Okul/sinif donanimin artirilmasi 25
olmasina
Ogrenci gelisimimin takibi 3 Okula kayit islemlerin diizenlenmesi 13
Olgme ve degerlendirmeye 3 Sinif mevcutlarinin dasidlmesi 9
donik
icerik gelistirmeye doéniik 3 iki dilli gocuklar igin ayri program/okul 4
uygulamasi
Lisansisti egitime doniik 2 Egitim yazihmlarinin gelistirilmesi
Okul  Oncesi Okuma- yazmaya hazirlik 5 Tagimali egitimin artirilmasi 1
egitim etkinliklerinin gogaltiimasi
Dil  gelisimini  destekleyen 3 Okul yoneticisi  Tamamlayici kurslar agma 2
etkinliklere agirlik verilmesi
ilkokula uyum etkinliklerine 2 Ogrencilerin okula devami ile ilgili 1
agirhk verilmesi calismalar
Bitisik egik vyaziya hazirhk 1 Sinif donanimi saglama 1
¢alismalarina agirlik verilmesi
Gorsel algiyi gelistirici etkinlere 1 Aile  katihmimi  artiran  etkinlikler 1
agirhk verilmesi diizenleme
Egitim Ders iceriklerinin 15 Okul fiziki sartlarini iyilestirme 1
Fakultesi zenginlestirilmesi
Uygulamaya donik 14  Aile Aile egitimi programlarina katihm 31
ders/calismalarin artiriimasi
Programa yeni derslerin 4 Cocuklarinin  egitimine  katihminin 15
eklenmesi artirilmasi
Ogretmen yetistirme 4 Okul-aile isbirliginin desteklenmesi 10
programinin revize edilmesi
STK Sosyoekonomik dizeyi disik 5 Arastirmaci Gelecekte  vyapilabilecek  alternatif 83
gocuk ve ailelerin arastirma konulari

desteklenmesi

Tablo 11 incelendiginde MEB’e y6nelik 6nerilerin program gelistirme ¢alismalarinin yapilmasi (f=38) ve hizmet igi
egitim programlarinin acgilmasi (f=38), Ogretmenlere yonelik onerilerin cesitli 6gretim etkinliklerinin
dizenlenmesi (f=60), arastirmacilara yonelik onerilerin gelecekte yapilabilecek alternatif arastirma konularin
sunumu (f=83), ailelere yonelik 6nerilerin aile egitim programlarina katihm (f=31), okul 6ncesi egitime yonelik
Onerilerin okuma- yazmaya hazirlik etkinliklerinin ¢cogaltiimasi (f=5), egitim fakdiltelerine yonelik 6nerilerin ders
iceriklerinin zenginlestirilmesi (f=15), okul yoneticilerine yénelik 6nerilerin tamamlayici kurslar agma (f=2), STK'ye
yonelik onerilerin sosyoekonomik diizeyi disiuk ¢ocuk ve ailelerin desteklenmesi (f=5) dnerilerinde yogunlastigi

gorilmektedir.

TARTISMA, SONUC VE ONERILER

Bu bolimde arastirma kapsaminda incelenen lisansistii tezlerden elde edilen bulgular arastirma sorulari, tema
ve kategoriler dogrultusunda yorumlanmis ve tartisilmistir. Ayrica uygulayicilara, egitim fakiiltelerine, MEB’e ve

bu alanda ¢alisan arastirmacilara yonelik 6neriler sunulmustur.

Lisanslistl tezlerin yillara gore tez tlrl dagilimina iliskin bulgular incelendiginde doktora diizeyinde yazilan

tezlerin sayisinin yiksek lisans tezlerine gore disik oldugu gorilmektedir. Bu durum yiiksek lisans programlarinin
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doktora programlarindan fazla? olusu ile agiklanabilir. Lisansiistii tezlerin baska alanlarda incelendigi (Aydin,
Selvitopu ve Kaya, 2018; Sahin, Calp, Bulut ve Kusdemir, 2013) calismalarda da benzer sonuglara ulasildig
gorilmektedir. Ayrica llkemizde sinif 6gretmenligi alaninda doktora programlarinin sayisi ya da doktora
programlarin arastirmanin yapilisindan sonra agilmis olmalar, heniz mezun vermemis olmalar ve
arastirmacilarin sinif 6gretmenligi alaninda bagka konularda galismayi tercih etmis olmalari alanda doktora duzeyi
lisansisti tezlerin sayinin az olusuna neden olmus olabilir. Lisansistl tezlerde 2019 (f=23) yilinda artis olmasi

da yine yuksek lisans ve doktora programlarinin 6nceki yillara gére artmis olmasi ile agiklanabilir.

Arastirmada lisansustu tezlerin hangi amaglarla yazildigina iliskin bulgular incelendiginde tezlerin 6grencilerin
okuma yazma beceresi/okula uyum/okul olgunlugunun, okuma-yazma becerilerine etki eden faktorlerin,
ilkokuma yazma 6gretiminde cesitli 6gretim yontem/etkinliklerin etkililigin, 6gretim programinin, ilkokuma
yazma Ogretiminde yasanan sorunlarin, ders kitaplari/CD/egitim yazihmlarinin, 6gretmen/6gretmen adaylari
yeterlik/tutum/kaygilarinin incelenmesi ve diger konular olmak lzere sekiz kategoriye ulagiimistir. Kategoriler ele
alindiginda ilkokuma yazma 6gretiminde 6lgme ve degerlendirme konusunu incelemeyi amaclayan bir teze
rastlanmamistir. Literatlirde sinif 6gretmenlerinin 6lgme degerlendirme konusunda yeterliklerini (Gelbal ve
Kelecioglu 2007; Kilmen ve Demirtag Cikrikgi, 2009; Ozeng ve Cakir, 2015) inceleyen ¢alismalar mevcutken
ilkokuma yazma 0Ogretiminde Olgme ve degerlendirme konusunu derinlemesine inceleyen bir calismaya
rastlanmamistir. Ogretmenlerin ilkokuma yazma 6gretimini degerlendirmede kullandiklari okuma-yazma
orneklerine iliskin kayitlar, okuma-yazma becerilerine iliskin kontrol listeleri, 6grencilerin okuryazarlik portfoyleri
Ogretim programi ve uygulamalari hakkinda donit veren 6nemli dokiimanlardir (Beers, Beers ve Smith, 2009).
Bu nedenle 6gretmenlerin ilkokuma yazma siirecinde 6grencilerin becerilerini nasil 6lctip degerlendirdiklerini ve

kullandiklari 6lgme araglarini inceleyecek lisansisti tezlerin alana katki saglayacagi distinilmektedir.

Tezlerin galisma grubuna iliskin veriler incelendiginde lisansistlu tezlerin daha ¢ok 6gretmenler Uzerinde
yiritildigi tespit edilmistir. Ogrenciler Gizerinde yiiriitiilen tezlerin sayisi daha azdir. Bunun yani sira 8gretmen
ve 6grenci, 6gretmen, 6grenci ve veli 6gretmen ve veli 6grenci ve veli 6gretmen, 6grenci veli ve okul mudiri
calisma gruplarinda yiiriitiilen tezlerin orani da dgretmenler tizerinde yiiriitiilen tezlere gére daha azdir. ilkokuma
yazma Ogretimi alaninda 6gretimin, basarinin, yasanan glgliklerin vb. 6gretimi etkileyen unsurlarin daha
derinlemesine ortaya konmasi icin “égretimde basarinin li¢c sacayagir” (Babayigit, 2018) diye nitelendirilen

Ogrenci, 6gretmen ve velinin birlikte yurttildigi calismalara ihtiyag duyuldugu sdylenebilir.

Tezlerde kullanilan yontemler ele alindiginda karma yontemin nitel ve nicel yénteme gore daha az tercih edildigi
belirlenmistir. Karma yoéntemlerde arastirma deseninin olusturulmasi ve verilerin analizi farkli yaklasim ve
yontemlerin bir arada kullaniimasini gerektirdiginden (Caracelli ve Greene, 1993) arastirmacilar i¢in karma

yontemde galismak daha gli¢ olabilir. Karma arastirmalarin, nicel ve nitel arastirmalarin glicli yanlarinin bir araya

22020-2019 YOK istatistik verilerine gére genel olarak devlet ve vakif iiniversitelerinde 5422 doktora, 12650 lisansiistii
programi yer almaktadir (file:///C:/Users/hp/Downloads/2020_T107.pdf).
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getirilmesi ile arastirmalarin niteligini arttirdiklari (Johnson ve Christensen, 2014) distinildigiinde lisansiistu

tezlerde karma arastirmalara daha fazla yer verilmesi 6nerilebilir.

Tezlerde nicel ve nitel arastirmalarda daha ¢ok betimsel tarama yénteminin tercih edildigi belirtilmistir. Oysa
literatlir incelendiginde (Creswel, 2016; Johnson ve Christensen, 2014; Patton, 2015) nitel arastirmalarda
betimsel tarama bir nitel arastirma deseni olarak yer almamaktir. Nitel arastirmalarda var olan bir durumun
incelendigi calismalar, bir durum calismasi olarak nitelendirilmesi gerekirken “betimsel tarama” kavrami
kullanilmistir. Ayrica arastirma desen/modeli belirtiimemis tezler de bulunmaktadir. Ayrica incelen tezlerde nitel
veri analizinde daha ¢ok igerik analinizin nicel veri analizinde betimsel istatistiklerin kullanildig tespit edilmistir.
Evrekli, inel, Denis ve Balim da (2011) fen egitimi alanindaki lisansiistii tezlerdeki yéntemsel ve istatistiksel
sorunlari inceledikleri calismalarinda benzer sonuglara ulasmislardir. Tezlerde arastirma siirecinin bilimsel
Olglitlere gore rapor edilmesi (Fazel ve Shi, 2015; Flowerdew, 2016) disiplin alaninin gelisimi, bilimsel degerin
artmasi ve yeni arastirmacilara yol géstermesi agisindan 6nemlidir (Evrekli ve dig., 2011; Horzum, Sahin, Gok ve
dig., 2016). Bu nedenle Deniz ve Karagol'in de (2017) belirttigi gibi lisanststiu programlarda akademik yazma

derslerine agirlik verilebilir ve Universitelerde tez yazim kilavuzlari daha agiklayici yazilabilir.

Veri toplama araglarina iliskin bulgular incelendiginde 6grencilerin okuma-yazma becerilerini degerlendirme
olgme araclarinin en ¢ok kullanilan araglar oldugu tespit edilmistir. Buna karsin gézlem formlarin ve arastirmaci
glinltklerin veri toplama araci olarak daha az kullanildigl g6z 6niine alinirsa yazilan tezlerde ilkokuma yazma
Ogretiminde siirecin gozlemlenmesine dayal ¢alismalarin yeterli olmadigi séylenebilir. Oysa 6grenci basarisinin
ogrencilerin siniftaki deneyimlerine ve nitelikli 6gretmenlere bagh oldugu gosteren kanitlar artmaktadir ve bu
nedenle sinif gbzlemleri basarinin nasil elde edildiginin irdelenmesi agisindan énemlidir (Pianta ve Hamre, 2009).
Ayrica Wong, Valentine ve Miller-Bains (2017) deneysel galismalarda standart testlerin kullanimindan elde edilen
bulgularin yani sira gézlem ¢alismasinin 6gretim programin etkililigini degerlendirmede énemli bir ydntem oldugu

vurgulanmaktadir.

Tezlerin amaglarina gére ulasilan 8 kategoriye gére tezlerde ulasilan sonuglar da ele alinmistir. Ogrencilerin
okuma-yazma becerileri/okul olgunlugu/okula uyumuna iliskin kategoride tezlerden elde edilen sonuglar
ogrencilerin okuma-yazma becerilerin yeterli diizeyde oldugu, 6grencilerin kelime dagarciklarinin yeterli oldugu
ve oOgrencilerin okuma yazma 6gretiminde kaygi belirtileri gosterdikleri seklinde 6zetlenebilir. Ayrica bu
kategoride 6grencilerin okul 6ncesi egitim alma durumunun ve okula baslama yasinin okula uyum, okul olgunlugu
ve okuma yazma becerilerinde etkili olduguna iliskin sonuglar da yer almaktadir. Buna paralel sekilde okuma
yazma becerilerine etki eden faktorler kategorisinde de lisansisti tezlerden elde edilen sonuglar incelendiginde
ailenin-sosyoekonomik durumu ¢ogunlukta olmak lizere okula baslama yasi, okul olgunlugu ve okul 6ncesi egitim
degiskenlerin okuma-yazma becerilerine etki eden faktorlerin basinda oldugu sonucuna ulasilmistir. Literatiirde
ailenin sosyoekonomik durumunun (Hemmerechts, Agirdag ve Kavadias, 2017; Hartas, 2011), okula baslama
yasinin (Bayat, 2015; Crone ve Whitehurst, 1999; Oztiirk ve Uysal, 2013) ve okul dncesi egitim alma durumunun

(Cetin, Gllhan ve Katranci, 2018; Kusdemir Kayiran ve Katirci Agackiran; 2018) okuma-yazma becerileri izerinde
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etki eden o6nemli degiskenler olduguna iliskin ¢alismalar lisansiisti tezlerden elde edilen sonuglar ile
ortismektedir. Sinif 6gretmenleri dezavantajli ¢ocuklarin bireysel farkliliklarini dikkate alarak onlarla bire bir
ilgilenip gliclikleri en aza indirebilirler. Ancak dezavantajli ¢cocuklarin desteklenmesi icin egitim politikasini

olugturalar, MEB ve sivil toplum kuruluslari birlikte ¢aligmahdir.

Yontem kategorisinde bir 6gretim yonteminin, etkinliklerin ya da bir programin deneysel arastirmalar, eylem
arastirmalari ya da 6gretmen gorislerine incelendigi tezler yer almaktadir. Tezlerde oyunla 6gretim yonteminde
2 tez olmak Uuzere 16 farkl yoéntem/programin cahlsildigi tespit edilmistir. Bu tezlerde ele alinan
yontem/programin genel olarak 6grencilerin okuma yazma becerilerine/okul olgunluguna/ilkokuma yazma
Ogretimine olumlu etkilerinin oldugu sonuglarina ulasiimistir. Uygulan bir 6gretim yonteminin ya da etkinlik
programinin ilkokuma yazma 6gretimi Gzerindeki etkililigin incelenecegi lisansiistu tezlere agirlik verilmesinin,
alandaki arastirmacilara ve 6gretmenlere yeni bakis agilari kazandirarak ilkokuma yazma 6gretiminde niteliginin

arttirilmasina katki saglayacagi disunilmektedir.

Ogretim programi kategorisinde tezlerden elde edilen sonuglara gore 6gretmenlerin 6gretim programi
kazanimlarina, programin uygulanmasina ve ses temelli ciimle yéntemine iliskin olumlu gériislere sahip olduklari
belirlenmistir. Ancak 6gretim programinin 60-66 aylik 6grencilere ve iki dilli 6grencilere uygunlugu, ses temelli
climle yontemi, bitisik egik yazi programi ve uyum programi ile ilgili olumsuz gérislerin de oldugu belirlenmistir.
Yine Ders kitaplari/CD/Egitim yazilimlarinin incelendigi tezlerde 6gretmenlerin egitim yazilimlari ve ilkokuma
yazma CD’leri ile ilgili olumlu goris belirttigine dair sonuglara ve ders kitaplari ile ilgili eksikliklerin olduguna dair
sonuglara ulasildigi gériilmektedir. Alanda yapilan benzer ¢alismalardan (Aslan ve Altinova, 2019; Korkmaz, 2016)
elde edilen sonuglar lisansistl tezlerden ulasilan sonuglar ile paralellik géstermektedir. Halihazirda bitmis
mikemmel bir 6gretim programi yoktur ve 6gretim programlari ile buna bagli olarak ders kitaplari siirekli
gelistiriimeye agiktir. Bu noktadan hareketle ilkokuma yazma 6gretim programinin; 6gretim sirecinin
gozlemlenmesi, 68renci basari/erislerinin 6lglilmesi, 6gretmen ve uzman goérislerinin alinmasina dayal genis
drneklem gruplarinda derinlemesine degerlendirilmesi igin projeler gelistirilmeli ve bu projeler MEB, TUBITAK vb.

kuruluslarca desteklenmelidir.

ilkokuma yazma égretiminde yasanan sorunlar kategorisinde tezlerden elde edilen sonuclara gére 6gretmenlerin
ilkokuma yazma 6gretiminde yasanan sorunlarin daha ¢ok anadil sorunu/Tiirkgenin yetersizligi (f=10), dgretim
programinin eksiklikleri (f=9), 6grencilerin hazirbulunusluk duzeylerinin dustklagi (f=7), okul/sinif donanim
eksikligi (f=5), ailelerin bilgi eksikligi (f=4), 6gretmenlerin deneyim eksikligi (f=4) nedenleri ile yasandig
belirlenmistir. Literatlirde tezlerden elde edilen sonuglar ile 6rtiisen bircok calisma (Ates, Cetinkaya, Yildirim,
2014; Erbasan ve Erbasan, 2020; Kan ve Yesiloglu, 2017; Kirmizi, Ozcan ve Sencan, 2016; Korkmaz, 2006; Ozcan
ve Ozcan, 2016; Yilmaz ve Sekerci, 2016) bulunmaktadir. Ogretimde niteligin artirlmasinda sorunlarin tespiti
o6nemlidir ancak arastirmalarda sorunlarin ¢éztimiine iliskin sunulan dnerileri (6neri temasi altinda acikladigi gibi)

karar alicilarin dikkate almasi ¢ok daha 6nemlidir.
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Ogretmen/dgretmen adaylari ile ilgili tezlerden elde edilen sonuglara gére égretmen adaylari ve dgretmenlerin
ilkokuma yazma 6z yeterliklerinin ylksek oldugu ve 6gretmen adaylarinin ilkokuma yazma 6gretimine iliskin
tutumlarinin yiiksek oldugu belirlenmistir. Literatlirde 6gretmen/6gretmen adaylarinin 6z yeterlik (Helfrich, ve
Clark, 2016; Martinussen, Ferrari, Aitken ve Willows, 2015; Raymond-West ve Rangel, 2020) ve tutumlarinin
(Aytan, 2017; Gozukiigik, 2018; Kartal, 2018) incelendigi ¢alismalardan elde edilen sonuglar bu arastirma
sonuglari ile 6rtismektedir. Bu baglamda ulasilan sonuglar umut vericidir ancak 6gretmenlerin birlestirilmis
siniflarda ilkokuma 6gretiminde kendilerini yeterli bulmamalarina ve ilkokuma yazma 6gretimine iligskin aldiklari
hizmet dncesi egitimi yetersiz bulduklarina ayrica 6gretmen adaylarinin ilkokuma yazma 6gretimine iliskin kaygi
duyduklarina iliskin sonuglar ele alinirsa ilkokuma yazma 6gretiminde uygulamaya doniik derslerin eklenmesi

Onerilebilir.

Sonuglar temasinda diger kategorisinde okuma-yazma hazirbulunusluk belirleme 6l¢me araci gelistirildigine ve
2005-2017 yillari arasindaki “ilkokuma yazma” anahtar kelimesi ile ulasilan lisansistii tezler konularina gore yedi

kategoride incelendigine iliskin sonuglar yer almaktadir.

Son olarak ele alinan éneri temasinda lisansusti tezlerde MEB (f=198) basta olma lizere 6gretmenlere (f=121)
arastirmacilara (f=84), ailelere (f=68), okul oncesi egitime (f=12), okul yoneticilerine (f=6), STK’na (f=5) yonelik
Oneriler yer almaktadir. Tezlerde arastirma bulgularindan elde edilen sonuglar dogrultusunda o6nerilerin
gelistiriimesi ilkokuma yazma 6gretiminde niteligin arttirilmasi ve bir disiplin alani olarak ilkkokuma yazma alaninin
gelistirilmesi agisindan énemlidir. Ancak ilkokuma yazma alaninda yasanan sorunlar tartigilirken deginildigi gibi
bilimsel calismalarda sunulan énerilerin karar alicilar tarafindan dikkate alinmasi ¢ok daha &nemlidir. Ornegin
hem 2011 (Yildiz, 2011) yilinda yazilan hem de 2019 (Ozdemir, 2019) yilinda yazilan iki ayri lisansiistii tezde okul
oncesi egitimin zorunlu egitim kapsamina alinmasi 6nerisinin varligi diistindiriicidir. Bir baska husus da tezlerde
ilkokuma yazma 6gretiminin niteligini arttirmaya déniik 6gretmenlere sunulan énerilerin 6gretmenlere ne kadar
ulastigi sorudur. Bu baglamda sinif 6gretmenlerinin alanlari ile ilgili lisanststl tezleri ya da diger bilimsel
calismalari ne diizeyde takip ettikleri ve edindikleri bilgileri uygulamalarina ne dilizeyde yansittiklari ayri bir

¢alisma konusu olabilir.

Bu c¢alismada ilkokuma yazma alaninda yazilmis lisanstistl tezler tematik icerik analizi ile incelenmistir. Benzer
bir calisma ilkokuma yazma alaninda yazilmis makaleler tzerinde yiratulebilir. Birinci sinif 6grencilerinin okuma

ve yazma becerilerini inceleyen ¢alismalar meta-analiz yontemiyle incelenebilir.
Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.”

Yazar(lar)in Katki Orani Beyani: Bu arastirmada birinci yazar %60 ikinci yazar %40 oraninda katkida bulunmustur.
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