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ABSTRACT

The aim of this study is to examine teachers' and parents’ views about character education in
primary school in terms of various variables. In the study, in which the quantitative research
method was adopted, the survey model was used. The universe of the study consists of classroom
teachers working in the central districts of Gaziantep province in the 2018-2019 academic year and
parents of students with primary school age children. Its sample consists of 604 classroom teachers
and 630 parents. Data were collected with character education, teacher and parent scales
developed by the researcher. The data of the research were analyzed with the SPSS 24 package
program. While there was no significant difference according to gender in the "planning and
implementation" and "proficiency and effectiveness" dimensions of the character education
teacher scale, there was a significant difference in professional seniority and education status. In
the dimension of "method-technique and evaluation", there was no significant difference according
to gender and professional seniority, but a significant difference was found according to
educational status. While there was no significant difference according to gender and age in the
"school-family cooperation" dimension of the character education parent scale; significant
differences were found according to educational status and socioeconomic status. While there was
no significant difference according to gender, age and socioeconomic status in the dimension of
"efficacy and effectiveness"; A significant difference was found according to education level. While
there is no significant difference according to gender, age and socioeconomic status in the
dimension of "social environment"; A significant difference was found according to education level.
Considering the results of the research, while the views of teachers on character education in
primary schools do not differ according to gender and professional seniority, they differ according
to educational status. While the views of parents on character education in primary schools do not
differ according to gender and age; differed by education level.

Keywords: Character education, moral education, values education, teachers' opinions, parents'
opinions.

1 This article was produced from the doctoral thesis prepared by the first author under the supervision of the second author.
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INTRODUCTION

The individual first learns many skills, concepts, and values in the family. In other words, a large part of an
individual's character is shaped in the family. The first acquisition of values and the character of the individuals
in the family, that make up the society, which is one of the important elements of coexistence in society, shows

that the concepts of value and character cannot be considered independently from the family.

Family is the most effective institution in teaching children basic moral values in the character education process.
However, the school tries to meet family's deficiency in this area to a certain extent (Turan, 2014, p. 90). After
family, the character development of the individual continues in school. Character education is a growing
discipline with a deliberate initiative to optimize students' ethical behavior. Character education always produces
solid results and it prepares the society and the leaders of tomorrow. An action plan is required for the
implementation of character education. The education policy should lead to realizing moral education (Agboola
& Tsai, 2012, p. 163). According to Akin (1995, p. 7), children grow up without moral compasses and the home is
a big part of the problem in character education. Although the family is the first-degree responsible in the
character education, the character education is not conducted in many homes. The parents' work, the children
spending too much time in front of the television without parental supervision, and witnessing many negative
events cause the children to face negative moral models. According to Celik (2010), the family is personally
responsible for raising and educating children as well as bringing up the children for the continuation of the

human generation. The family shapes the character of the society together with the individual.

All over the world, as well as in Turkey, many cases that disrupt social peace increasingly have been seen and the
people who cause it has been understood that cannot be educated enough about the value. (Yazici, 2006, p. 500;
Tahiroglu, Kayabasi & Kayabasi, 2013). Increasing violence, drug use, lack of discipline, and other events that
affect society negatively have increased the importance of character education in schools. According to Ulusoy
(2019), character education is one of the most important stages during the education activities for the protection
and continuity of order and peace in the society. It is indispensable for the education process to provide the
character and the values of education in the best way and to transform them into the desired behaviors in the
students. Character education, which has become a popular concept today, first appeared in America. Not only
the collapse of the family institution, the problems in sharing moral values, the disturbing moral tendencies
observed in the youth, the inclusion of positivist thinking in schools in the West, but also the changes in the
society, and the negative effects of some social events on the children played an important role in the emergence

of the character education. (Turan, 2014, p. 90).

Today's events show that many parents and educators argue that academic success alone is not enough and that
the students' being equipped in terms of knowledge will not be enough for them to be successful in life.
Therefore, it has caused the student to think that he/she should have the basic values that he/she needs in social

life and that is why it requires studies on this subject. (Aydin, 2010, pp. 4-5)
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Character education is an inevitable process and potentially a powerful tool in which the schools should play a
central role in the critical process in child and adolescent development. Being proactive, inclusive, collaborative,
and scientific in this regard will increase the likelihood that the character education initiative will be more
effective. The future of our world depends on the character of youth and how it will manifest itself as an adult
citizen (Berkowitz, 2011). Lickona, Schaps, and Lewis (2002) also stated that effective character education
requires a deliberate, proactive, and comprehensive approach that promotes core values at all stages of school

life.

Educators should work in partnership with family and community to give students every opportunity to grow as
a person with a good character, and in particular, to avoid the potential negative effects on society. Character
education does not cure all the evil in the world, but it can equip students with the skills they will need to become

successful adults. Educators can raise awareness in every corner of the world (Singh, 2001).

Character education in general and in particular requires the involvement and information of parents and other
community members. In this participation process, the family can be an audience, a participant, or a partner in
the activities. School-family partnership is what should be in effective character education (Berkowitz, 2011;
Ulusoy, 2019). According to Agboola and Tsai (2012), education policy should lead to the realization of moral
education in the school system. Parents, teachers, and administrators should act together as stakeholders to
encourage students to manifest good values in life. In the study of Balci and Yanpar Yelken (2013), teachers stated
that the most important source of problems in value education is the social, cultural, and economic
characteristics of the family. For the solution to these problems, the first suggestion is “to make the child feel

valuable”.

Lockwood (1993) stated that there is no study showing a direct link between values and behavior. Similarly,
Hartshorne et al. (1929) could not find a systematic relationship between values and behavior (cited in Lockwood,
1993). In the basic principles of character education, it is seen that there is an approach that includes morality
not only in the dimension of knowledge but also in the dimension of emotion-behavior (Turan, 2014, p. 90). In a
study conducted by Kohlberg (1969, p. 392) with the high school and the university students, the students
verbally stated that honesty was right, cheating was a wrong behavior. However, in the experimental situation,
there was no positive relationship with honesty (Cited in Lockwood, 1993). Studies by Thoma and Rest (1986, pp.
134-135) show that there is a low but relatively consistent relationship between some moral judgment styles
and behavior. On average, these types of moral judgments make up 0.09 percent of the variance in behavior
(cited in Lockwood, 1993). In Gundogdu's (2010, p. 124) study, it was revealed that the teachers attach great
importance to the issues related to character education, but the occurrence level of these attitudes and
behaviors in the students remained at a medium level. As you can see, value is known more theoretically, but it
does not easily turn into a behavior. In character education, there is a transformation of values into feelings and
behaviors. However, this process is not an immediate one; it is a time-consuming and difficult process. One of
the important problems in achieving the goal of character education is the insufficiency of the social structure

that will support the moral character development in the society in which the child lives. The point that character
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educators emphasize expresses that the character education given at school has a response in society. In the

absence of this response, moral contradictions may arise in children (Turan, 2014, p. 90).

At every stage of the school process, values education should be carried out with the activities appropriate to
the programs, the lesson processes, and various social activities. One of the main goals of education is to educate
and shape students' characters within the framework of values education (Ulusoy & Dilmac, 2018). Values
education is of course important in schools. However, studies show that student has general knowledge about
values, but there are problems in converting them into behavior. Here, the importance of character education

emerges.

In the literature, it has been mentioned that character education is gained faster at younger ages. Character
education gained at an early age is important for the individual and the society. Studies on character education
are mostly done with teachers and students. There are few studies (Aslan, 2011; Ersoy, 2013) conducted with
the participation of the family. In this study, the teachers' and the parents' views on character education in the

primary schools were examined in terms of various variables.
The Purpose of the Study

The purpose of this study is to examine teachers' and parents' views on character education in primary school in
terms of various variables. In this context, answers were sought for the following sub-problems.

1. Do primary teachers' views on character education in primary school differ significantly in terms of gender,
professional seniority, and educational status?

2. Do parents' views on character education in primary school differ significantly in terms of gender, age,

educational status and socio-economic status?
METHOD
Research Pattern

This research, in which quantitative research method was adopted, was structured with a screening model. The
screening model aims to describe a past or present situation as it is. The person, the object, or the event subject
to the research is tried to be defined as it exists in its own conditions. In the screening model, no effort is made

to change or affect the person, the event, or the objects in any way (Karasar, 2012, p.77).
Population and Sample

The population of the study consists of 5758 classroom teachers working in the 554 primary schools in the central
districts of Gaziantep in the 2018-2019 academic year and the parents of the students who have primary school-
age children. The sample of the study, on the other hand, consists of 604 classroom teachers working in 28
schools in the districts of Sehitkamil and Sahinbey, which are the central districts of Gaziantep, and 630 parents
who have students in these schools. The sample of the study was determined by the maximum diversity sampling

method, one of the purposeful sampling methods. The purpose of the maximum diversity sampling method is to

1320



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

create a relatively small sample group and to reflect the diversity of people who can be a party to the problem
studied in this sample group (Yildirim & Simsek, 2013, p. 136).

Information on the demographic data of classroom teachers is as follows: half of the teachers (50%) are male,
half (50%) are female; 116 (19%) 1-5 years, 122 (20%) 6-10 years, 130 (22%) 11-15 year, 116 (19%) have 16-20
years, 120 (20%) have 16 years or more professional seniority; 8 (3%) were associate degree, 504 (83%) were

undergraduate, 72 (12%) were master’s degree, and 10 (2%) were doctoral graduates.

Information on the demographic data of the parents is as follows: 235 (37%) of the parents are male, 395 (63%)
are female; 124 (20%) of them 20-30 years old, 408 (65%) 31-40 years old, 66 (10%) 41-50 years old, and 32 (5%)
are 51 years and above; 160 (25%) of them primary school, 112 (18%) secondary school, 184 (29%) high school,
80 (13%) associate degree, 74 (12%) undergraduate, 20 ( 3%) have a master's degree; 510 (81%) of them have
low, 106 (17%) have middle, 14 (2%) have high income level.

Data Collection Tools and Data Collection
Data Collection Tools

In this study, in which quantitative and qualitative research designs were used, "Character Education Teacher
Scale" and "Character Education Parent Scale", prepared by the researcher, were applied to the parents and the
teachers. The first part of the scale includes personal information, and the second part includes the questions of

the scale.
Character Education Teacher Scale

The form prepared by the researcher consists of two parts: personal information and scale questions. In the

personal information form, there are questions about gender, professional seniority, and education status.

Character education teacher scale was developed by the researcher. In the first stage of the scale development,
the relevant literature was scanned and the studies to be done about character education in the primary schools
were determined according to the opinions of the teachers. In this context, expressions that can be used in the
scale for character education in primary schools were determined by examining both domestic and foreign
sources on the subject. While creating the item pool and writing the statements, the dimensions (planning and
implementation, competence and effectiveness, method-technique and assessment) predicted as a result of the
literature review were taken into consideration. In order to ensure the content validity of the trial form of the
scale, expert opinion was consulted and the statements were examined by 3 professors, 1 associate professor,
and 3 assistant professors, from the field of educational sciences, 2 experts in terms of measurement and
assessment criteria, and 2 Turkish teachers in terms of language and comprehensibility. Experts were asked to
examine the items of the scale in terms of content validity, language, and understandability, evaluate the
expressions by marking one of the “appropriate”, “partially appropriate”, “not appropriate” options, and point
out which items thought were similar expressions they would prefer. In line with the opinions and suggestions

of the experts, 8 items were removed from the trial form and 4 items were corrected. As a result, a trial form

with 32 items was created. In order to examine the items according to their comprehensibility, content validity,
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and reflecting the determined properties, the created trial form was presented to expert opinion again. The
opinions of 11 experts were taken and the specified arrangements were made in line with the feedback and

suggestions.

After the pilot application, for the explanatory factor analysis (EFA) of the scale, it was applied to 613 teachers
working in 28 schools in Sehitkamil and Sahinbey Central Districts of Gaziantep in the 2018-2019 academic year.
Instructions and personal characteristics were added to the upper part of the scale. Out of 670 scales distributed,
613 were returned, and EFA was performed on 604 scales after removing 9 scales that were missing or incorrectly

filled from the returned scales.

Before the analysis, the chi-square value at p <.001 level and the extreme values above the critical chi-square
value were cleared (Cokluk, Sekercioglu, & Buyukozturk, 2010). Then, the skewness and kurtosis coefficients
were calculated to determine whether the data were normally distributed. As a result of the analysis, it was
determined that the data took values between -1.5 and +1.5 and showed a normal distribution due to the

absence of excessive deviations (Tabachnick & Fidell, 2013).

By determining the item analysis of the scale with correlation-based item analysis, the Pearson Product Moment
Correlation Coefficient and item-scale correlations were examined. According to Buyukozturk (2012), items with
a correlation value of 0.30 and above have high discrimination. As a result of the analysis, it was determined that
the correlation values of the items were above 0.30. 8 items that were not loaded in any factor and had a factor
item loading below .30 were excluded from the analysis and EFA was repeated. As a result of EFA, it is seen that
the scale is gathered in three factors. It is seen that the factor loading of the items that make up the scale varies
between 0.50-0.76 for the first factor, 0.56-0.83 for the second factor, and 0.52-0.79 for the third factor. The
total variance explained by the three dimensions of the scale is 67.10%. Item-test correlations were 0.66-0.86
for the first factor, 0.52-0.77 for the second factor, and 0.55-0.80 for the third factor; common factor variances

differ between 0.48-0.78 for the first factor, 0.54-0.82 for the second factor and 0.55-0.76 for the third factor.

The Kaiser-Meyer-0lkin (KMO) test was performed to determine whether the sample size was sufficient for factor
analysis and the KMO value was calculated as 0.97. KMO value between .50 and .60 is 'bad’, between .61 and .70
is 'weak', when it is between .71 and .80 is 'moderate’, when it is between .81 and .90 is 'good', it is over .90 is
accepted as 'excellent' (Cokluk, Sekercioglu, & Buyukozturk, 2010). Therefore, it can be said that the sample size
is suitable for factor analysis. The statistical significance of the chi-square value (X2 = 17994.61; sd: 496, p <.001)
as a result of the Bartlett Sphericity test showed that some items were highly correlated in the correlation matrix

Based on these findings, it was decided that the data matrix was suitable for the factor analysis.

After the data matrix was determined to be suitable for the factor analysis, the rotation technique was used for
easy interpretation of the factor structures and to bring together the items with high correlation in a factor.
Explanatory factor analysis was performed using the maximum variability (Varimax) rotation technique, one of
the most commonly used techniques among the Principal Component Analysis method and orthogonal rotation

methods.
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Figure 1. Eigenvalue Scree Plot of the Teacher Scale

While deciding on the factor number of the scale, scree plot and explained total variance were used. As a result
of EFA, it was determined that the scale was gathered under 3 factors with eigenvalues greater than 1. The
variance explained by the first factor of the scale is 25.06%, the variance explained by the second factoris 21.24%,
the variance explained by the third factor is 20.80%, and the total variance explained by the three factors is

67.10%.
Findings Regarding Reliability

Cronbach's alpha internal consistency coefficient was calculated within the scope of reliability studies of the
scale. The internal consistency coefficient was .96 for the "Planning and Application" sub-dimension, .93 for the
"Competence and Effectiveness" sub-dimension, and .92 for the "Method-Technique and Assessment" sub-
dimension, and the internal consistency coefficient for the overall scale is determined as .97. The values obtained

show that the Character Education Teacher Scale is a reliable measurement tool.
Character Education Parent Scale

In the process of developing the Character Education Parent Scale developed by the researcher, the relevant
literature was examined at the first stage. While creating the item pool and writing the statements, the
dimensions predicted as a result of the literature review (school-family cooperation, competence, and
effectiveness, social environment) were taken into account. To ensure the content validity of the scale for which
the trial form was created, expert opinion was consulted and the statements that were thought to be included
in the scale were examined by 3 professors, 1 associate professor, and 3 assistant professors, from the field of
educational sciences, 2 experts in terms of measurement and assessment criteria, 2 Turkish teachers in terms of
language and comprehensibility. According to the opinions and suggestions of the experts, 5 items were removed
from the trial form and 2 items were corrected. As a result, a 14-item trial form was created. The created trial
form was submitted to expert opinion again in order to examine the items according to their comprehensibility,
content validity, and reflecting the determined features. Arrangements were made in line with the feedback and

suggestions of 11 experts whose opinions were consulted.
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After the expert assessment forms were examined one by one, the items deemed appropriate to be included in
the scale were determined by combining them in a single form. The 14-item scale form was piloted and applied
to 21 parents for the comprehensibility of the items, to identify the places that were not understood by the
respondents, and to determine the average response time. According to the feedback from the parents, the

necessary arrangements were made by giving the final form to the statements.

After the pilot application, for the explanatory factor analysis (EFA) of the scale, it was applied to 647 parents
who have students in 28 schools in Gaziantep Province Sehitkamil and Sahinbey Central Districts in the 2018-
2019 academic year. The instructions and personal characteristics were added to the upper part of the scale. Of
the 690 scales distributed, 647 were returned, and EFA was performed on 630 scales after missing or incorrectly

filled 17 scales were removed from the returned scales.

Before the analysis, the chi-square value at p <.001 level and the extreme values above the critical chi-square
value were cleared (Cokluk, Sekercioglu, & Buyukozturk, 2010). Then, the skewness and kurtosis coefficients
were calculated to determine whether the data were normally distributed. As a result of the analysis, it was
determined that the data took values between -1.5 and +1.5 and showed a normal distribution due to the

absence of excessive deviations (Tabachnick & Fidell, 2013).

By determining the item analysis of the scale with correlation-based item analysis, the Pearson Product Moments
Correlation Coefficient and item-scale correlations were examined. According to Buyukozturk (2012), items with
a correlation value of 0.30 and above have high discrimination. As a result of the analysis, it was determined that
the correlation values of the items were above 0.30. In order to determine whether the sample size is sufficient
for factor analysis, Kaiser-Meyer-Olkin (KMO) test was performed and the KMO value was calculated as 0.93. The
KMO value between .50 and .60 is 'bad’, between .61 and .70 is 'weak', between .71 and .80 is 'moderate’, when
it is between .81 and .90 is 'good’, it is over .90 is accepted as 'perfect' (Cokluk, Sekercioglu, & Buyukozturk,
2010). Therefore, it can be said that the sample size is suitable for the factor analysis. The fact that the Chi-square
value was statistically significant (X2 = 5795.20; sd: 91, p <.001) as a result of Bartlett's Sphericity test showed
that some items were highly correlated in the correlation matrix. Based on these findings, it was decided that
the data matrix was suitable for the factor analysis. The fact that the Chi-square value was statistically significant
(X2 = 5795.20; sd: 91, p <.001) as a result of Bartlett's Sphericity test showed that some items were highly

correlated in the correlation matrix.

Explanatory factor analysis was performed using the maximum variability (Varimax) rotation technique, which is
one of the most used techniques among the Principal Component Analysis method and orthogonal rotation
methods. 5 items that were not loaded in any factor and had a factor item loading below .30 were excluded from
the analysis and EFA was repeated. As a result of EFA, it was determined that the scale was gathered under 3
factors with eigenvalues greater than 1. In addition, when deciding on the factor number of the scale, scree plot

and explained total variance were examined.
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Figure 2. The Eigenvalue Scree plot of the Parent Scale

The variance explained by the first factor of the scale is 27.47%, the variance explained by the second factor is
23.64%, the variance explained by the third factoris 19.56%, and the total variance explained by the three factors
is 70.67%. Item-test correlations vary between 0.68-0.79 for the first factor, 0.54-0.71 for the second factor, and
0.59-0.72 for the third factor.

Parent Character Scale Reliability Analysis

Cronbach's alpha internal consistency coefficient was calculated within the scope of reliability studies of the
scale. The internal consistency coefficient for the “school-family collaboration” sub-dimension was .90, the
internal consistency coefficient for the “competence and effectiveness” sub-dimension was .86, and the internal
consistency coefficient for the “method-technique and assessment” sub-dimension was .85 for the whole scale
is determined as .93. The values obtained show that the Character Education Parent Scale is a reliable

measurement tool.
Collection of Data

Data collection tools were applied to 604 teachers working in primary schools in the province of Gaziantep and
630 parents whose students were studying in these schools. After reaching a sufficient number at the data
collection stage, a total of 9 scale forms, including 6 scale forms that were not suitable for the analysis and 3
scale forms that were filled in incorrectly or incompletely, were removed from the scales collected from the
teachers, and analyzes were carried out on 604 suitable scales. From the scales collected from the parents, a
total of 17 scale forms, including 12 scale forms that were not suitable for the analysis, and 5 scale forms that

were incomplete or incorrectly filled, were removed, and analyzes were conducted on 630 suitable scales.
Data Analysis

The analysis of the research data was made using the SPSS 24.0 statistics package program. First, by making
descriptive statistics, demographic data about the personal characteristics of teachers and parents were
revealed. The percentage (%) and frequency (n) distributions of each measured variable as well as the arithmetic
mean and standard deviations were calculated. At the stage of interpretation of the arithmetic means, 5 "I

completely agree", 4 "I agree", 3 "I am undecided", 2 "I disagree", 1 "l absolutely disagree" was determined in
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the 5-point Likert scale. After that, Pearson Product Moment Correlation Analysis was performed. In order to
determine to what extent the response given to an item in the scales was consistent with other items in the same

group, Cronbach's Alpha internal consistency coefficients were examined.
FINDINGS
Findings Regarding the First Sub-Problem of the Study

The opinions of the classroom teachers about the character education process in the primary school were
examined according to the dimensions of “Planning and Application; Competence and Effectiveness; Method-

Technique and Assessment”.

The result of the independent sample t-test analysis related to the gender difference in the planning and

implementation of the character education process in the primary schools is presented in Table 1.

Table 1. Independent Sample t-Test Analysis Result of the Classroom Teachers' Character Education, Planning,
and Application Dimension in Primary School Regarding the Gender

Gender n X Ss t o r
Male 302 2.68 .87
Female 302 2 60 o 1.00 32 95 p>0.05

When the results regarding the difference in planning and implementation of the character education process in
the primary schools by gender were examined, no significant difference was found between the male and the

female teachers (p <0.05). In other words, there was no significant difference (p <0.05) between the average of

male classroom teachers (K= 2.68) and the average of female classroom teachers (K= 2.60). Accordingly, it can
be stated that the male and the female classroom teachers have similar views about character education

planning and implementation in primary school.

The result of the independent sample t-test analysis regarding the difference in the effectiveness and

competence of the character education process in primary schools by gender is presented in Table 2.

Table 2. Independent Sample t-Test Analysis Result of Classroom Teachers' Character Education, Effectiveness,
and Competence Dimensions in Primary School Regarding Gender

Gender n X Ss t b F
Male 302 2.26 83
Female 302 221 75 87 38 1.78 p>0.05

When the results of the difference in the effectiveness and competence of the character education process in
primary schools of the classroom teachers were examined, no significant difference was found between the male

and the female teachers (p <0.05).

The result of the independent sample t-test analysis regarding the difference in the method, technique, and

assessments according to gender is presented in Table 3.
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Table 3. Independent Sample t-Test Analysis Result of the Classroom Teachers' Character Education, Method,
Technique and Assessment Dimension in Primary School Regarding the Gender

Gender n X Ss t p .
Male 302 2.85 .83
Female 302 2.96 74 1.69 .09 2.43 p>0.05

When the results regarding the difference in method, technique, and assessment dimensions of the character
education process of the classroom teachers in primary school according to the gender were examined, no

significant difference was found between the male and the female teachers (p <0.05).
Findings Regarding the Second Sub-Problem of the Study

The result of one-way analysis of variance regarding the difference of the classroom teachers in planning and
applying the character education process in primary schools according to the professional seniority is presented
in Table 4.

Table 4. One-Way Variance Analysis Results of the Classroom Teachers' Character Education, Planning and
Application Dimension in Primary School Regarding the Professional Seniority

Q n X s Sou.rce of Sum of squares SD Average of r Significant
Variance Squares Difference

A 116 251 .93 Between group 7.94 4 1.99 2.80 .03 B-C

B 122 281 .99 Within group 424.41 599 .71

cC 130 251 .79 Total 432.35

D 116 2.69 .69

E 120 2.69 .78

A:1-5years B:6-10years C:11-15years D:16-20years E: 21 yearsand above

When examining the results regarding the difference of the classroom teachers in planning and applying the

character education process in primary schools according to their professional seniority, the average of teachers
with professional seniority between 1-5 years (X= 2.51), the average of 6-10 years (X= 2.81), 11-15 the average
for the years (X= 2.51), the average for the 16-20 years (X= 2.69) and the average for 21 years and over were

calculated as (i= 2.69). There was a significant difference (p <0.05) in the planning and implementation of the
character education process in primary schools of classroom teachers according to professional seniority.
Considering the significant difference in the dimension of planning and implementation of character education
in primary school, according to the professional seniority, there was a significant difference between the teachers
with professional seniority of 6-10 years and the teachers with professional seniority of 11-15 years. The result
of one-way variance analysis regarding the examination of the competence and effectiveness dimension of the
character education process in primary schools in terms of the professional seniority of the classroom teachers

is presented in Table 5.
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Table 5. One-Way Variance Analysis Results of the Classroom Teachers' Character Education in Primary School,
Competence and Effectiveness Dimension Regarding the Professional Seniority

Q n X s Source of Variance sum of SD Average of Squares F P Slgnlflcant
squares Difference

A 116 2.17 .78 Between group 9.09 4 2.27 3.68 .01 B-C

B 122 242 1.01  Within group 370.41 599 .62

C 130 2.09 .67 Total 379.50

D 116 2.18 .60

E 120 2.33 .80

A:1-5years B:6-10years C:11-15years D:16-20years E: 21 years and above

When the results regarding the difference in the competence and effectiveness dimensions of the character

education process of the primary school teachers in terms of the professional seniority are examined, the average
of the teachers with 1-5 years of professional seniority (X= 2.17), the average for 6-10 years (X= 2.42), the
average for 11-15 years (X= 2.09), the average for 16-20 years (X= 2.18), and the average for 21 years and over

were calculated as (i=2.33). There was a significant difference (p <0.05) in the competence and effectiveness
dimensions of the primary school character education process of the classroom teachers according to the
professional seniority. Considering the significant difference in the dimension of character education
competence and effectiveness in the primary school, according to professional seniority, a significant difference
was observed between teachers with professional seniority of 6-10 years and teachers with professional seniority

of 11-15 years.

The result of one-way analysis of variance related to the difference of method, technique, and assessment
dimension of the character education process in primary schools according to professional seniority is presented
in Table 6.

Table 6. Results of One-Way Variance Analysis of the Classroom Teachers' Character Education, Method,
Technique and Assessment Dimension in Primary Schools Regarding the Professional Seniority

Q n )_( S Source of Variance sum of Average of F P
squares Squares

A 116 2.90 .82 Between group 4.17 4 2.27 1.66 .16

B 122 3.05 .96  Within group 374.99 599 .62

C 130 2.82 .76 Total 379.15

D 116 2.84 71

E 120 2.92 .67

A:1-5years B:6-10years C:11-15years D:16-20years E: 21 years and above

When the results regarding the difference in method, technique, and assessment dimensions of the character

education process of classroom teachers in the primary schools in terms of professional seniority are examined,
the average of the teachers with professional seniority between 1-5 years (K= 2.90), the average of 6-10 years (
X 3.05), the average for 11-15 years (X= 2.82), the average for 16-20 years (X= 2.84), and the average for 21

years and over were calculated as (K= 2.92). There was no significant difference (p <0.05) in terms of method,
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technique, and assessment dimensions of the character education process of classroom teachers in primary

schools.
Findings Regarding the Third Sub-Problem of the Study

The result of one-way analysis of variance regarding the difference of the classroom teachers in planning and
applying the character education process in the primary schools according to their educational status is
presented in Table 7.

Table 7. Results of One-Way Analysis of Variance of the Classroom Teachers’ Character Education, Planning and
Application Dimension in Primary Schools Regarding the Educational Status

S Source of Average of Significant
Q n X s Variance sum of squares SD Squares F P Difference
A 18 2.84 1.06 Between group 17.62 3 5.87 8.50 .00 B-C
B 504 2.57 .80 Within group 414.73 600 .69
C 72 3.04 .93 Total 432.351
D 10 3.16 1.19
A: Associate Degree B: Undergraduate C: Master's D: Doctorate

When the results of the classroom teachers' planning of the character education process in the primary schools
and the difference of the application dimension according to their educational status are examined, the average
X.

of the classroom teachers with an associate degree education (<*= 2.84), the average of the classroom teachers

with an undergraduate education (X= 2.57), the average of the classroom teachers with a master's degree (X=

3.04), the average of the classroom teachers with a doctoral degree were calculated as (X= 3.16). There was a
significant difference (p <0.05) in the planning and implementation of the character education process in the
primary schools by the classroom teachers according to their educational status. Considering the meaningful
difference of the classroom teachers' planning and implementation dimension of the character education in a
primary school according to their educational status, a significant difference was observed between the teachers

with the undergraduate education and the teachers with the master’s education status.

The result of one-way analysis of variance regarding the difference of the competence and effectiveness
dimension of the character education process in the primary schools of the classroom teachers according to their
educational status is presented in Table 8.

Table 8. The Results of One-Way Analysis of Variance of Primary School Teachers' Character Education,
Competence and Effectiveness Dimensions Regarding the Educational Status

Q n X s Sou.rce of Sum of squares SD Average of F Significant
Variance Squares Difference

A 18 2.78 1.03 Between group 10.53 3 3.51 5.70 .00 A-B

B 504 2.19 .75 Within group 368.97 600 .62

C 72 2.42 .84 Total 379.50

D 10 2.63 1.35

A: Associate Degree B: Undergraduate C: Master's D: Doctorate
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When examining the results regarding the difference in the competence and effectiveness dimensions of the

character education process of primary school teachers according to their educational status, the average of the
classroom teachers with an associate degree education ( = 2.78), the average of classroom teachers with the
undergraduate degree ( =2.19), the average of the classroom teachers with the master's degree ( =2.42), the

average of classroom teachers with the doctoral degree were calculated as ( = 2.63). There was a significant
difference (p <0.05) according to the level of competence and effectiveness of the classroom teachers' character
education process in the primary schools. Considering the significant difference in the dimension of the character
education competence and effectiveness in the primary school, there is a significant difference between the

teachers with the associate degree education and the teachers with the undergraduate education status.

The result of one-way analysis of variance regarding the difference of the method, technique, and assessment
dimension of the character education process in the primary schools of the classroom teachers according to their
educational status is presented in Table 9.

Table 9. Result of One-Way Analysis of Variance of Primary School Teachers' Character Education, Method,
Technique and Assessment Dimension Regarding the Educational Status

Qa N % s Sou.rce of Sum of squares SD Average of r p Significant
Variance Squares Difference

A 18 3.10 .94 Between group 20.00 3 6.67 11.14 .00 B-C

B 504 2.84 .75 Within group 359.15 600 .60 B-D

C 72 3.22 .87 Total 379.15 A-D

D 10 2.89 74

A: Associate Degree B: Undergraduate C: Master's D: Doctorate

When the results regarding the difference in method, technique, and evaluation dimensions of the character

education process of the primary school teachers according to their education level are examined, the average
of the classroom teachers with the associate degree education (X= 3.10), the average of the classroom teachers
with the undergraduate education (X= 2.84), the average of the classroom teachers with the master's degree (

X 3.22), the average of the class teachers with the doctoral degree were calculated as (X= 2.89). There was a
significant difference (p <0.05) according to the method, technique, and assessment dimension of the character

education process of the classroom teachers in the primary schools.
Findings Regarding the Fourth Sub-Problem of the Study

The parents' opinions on the character education process in the primary school has been analyzed according to

the dimensions of “School-Family Cooperation; Competence and Effectiveness; Social Environment”.

The result of the independent sample t-test analysis regarding the difference of the character education of

parents in primary schools according to the gender is presented in Table 10.
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Table 10. Independent Sample t-Test Analysis Result Regarding the Difference of Parents' Character Education
in Primary Schools of the Dimension of School-Family Cooperation According to Gender

Gender n X Ss T p F
Male 235 2.63 .90
Female 395 2.45 86 2.45 .02 1.50 p>0.05

When the results regarding the difference between the parents' character education process in the primary
schools in terms of school-family cooperation by gender were examined, a significant difference was observed

between female and male parents (p <0.05). In other words, there was a significant difference between the
average of male parents (K= 2.63) and the average of female parents (‘T"‘?‘= 2.45) (p <0.05) in favor of male parents.

The result of the independent sample t-test analysis regarding the difference of the parents' character education

competence and effectiveness dimension in the primary schools is presented in Table 11.

Table 11. Independent Sample t-Test Analysis Results Regarding the Difference of Parents' Character Education
Competence and Effectiveness Dimensions in the Primary Schools According to Gender

Gender n X Ss T p F

235 2.12 .82
Male 47 65 1.70 p>0.05
Female 395 2.09 .74

When the results regarding the difference between parents' character education process in the primary schools
in terms of competence and effectiveness according to gender were examined, no significant difference was

found between male and female parents (p <0.05). In other words, there was no significant difference (p <0.05)
between the average of male parents (X=2.12) and the average of female parents (x=2.09).

The result of the independent sample t-test analysis regarding the difference in the social environment

dimension of the character education of the parents in the primary schools is presented in Table 12.

Table 12. Independent Sample t-Test Analysis Results Regarding the Difference of the Parents' Character
Education in the Primary Schools Social Environment Dimension According to Gender

Gender n X Ss T b F
Male 235 2.58 .88
Female 395 539 50 2.81 .01 5.10 p>0.05

When the results regarding the difference in the social environment dimension of the character education
process of the parents in the primary schools according to the gender were examined, a significant difference

was found between the female and the male parents (p <0.05). In other words, a significant difference was found

between the average of male parents (}"r'= 2.58) and the average of female parents (K= 2.39) (p <0.05) in favor

of the male parents.
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Findings Regarding the Fifth Sub-Problem of the Study

The result of one-way analysis of variance regarding the difference of the parents' character education in the

primary schools, the dimension of school-family cooperation by age is presented in Table 13.

Table 13. One-Way Analysis of the Variance Related to the Difference in the School-Family Cooperation
Dimension of the Parents' Character Education Process in the Primary Schools According to Age

Q n X S f/::il;c:czf Sum of squaresSD ?:j;ig: of P
A 124 2.53 .87 Between group 4.15 3 1.39 1.80 14
B 408 2.48 .87 Within group 478.63 626 77

C 66 2.62 .75 Total 482.79

D 32 2.81 1.16

A:20-30yearsold B:31-40yearsold C:41-50 yearsold D: 51 and over

When the results regarding the difference between the parents' character education process in the primary

schools and the dimension of the school-family cooperation are examined, The average of the parents aged 20-
30 (K= 2.53), the average of the parents aged 31-40 (X= 2.48), the average of the parents aged 41-50 (x=2.62),

the average of the parents aged 51 and over were calculated as (x=2.81). There was no significant difference in
terms of age (p <0.05) in the dimension of the school-family cooperation in the character education process of

the parents in the primary schools.

The result of one-way variance analysis related to the difference in the competence and effectiveness dimension

of the character education process of the parents in the primary schools is presented in Table 14.

Table 14. Results of One-Way Analysis of Variance Regarding the Difference in the Competence and
Effectiveness of the Parents' Character Education Process in the Primary Schools According to Age

Q n X s Source of Variance Sum of squares SD Average of F P
Squares
A 124 2,23 ,78 Between group 3,97 3 1,32 2,23 ,08
B 408 2,09 ,78 Within group 371,89 626 ,59
C 66 1,93 ,61 Total 375,86
D 32 2,13 ,97
A: 20-30 years old B: 31-40 yearsold  C: 41-50 years old D: 51 and over

When examining the results regarding the difference in the dimensions of the competence and effectiveness of

the character education process of the parents in the primary schools by age, the average of the parents aged
20-30 (x=2.23), the average of the parents aged 31-40 (x=2.09), the average of the parents aged 41-50 (x=1.93),

the average of the parents aged 51 and over were calculated (X=2.13). There was no significant difference in
terms of competence and effectiveness by age (p <0.05) in the character education process of the parents in the

primary schools. The result of the one-way analysis of the variance regarding the difference in the social
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environment dimension of the character education process of the parents in the primary schools according to

the age is presented in Table 15.

Table 15. One-Way Analysis of the Variance Related to the Difference of the Social Environment Dimension of
the Parents' Character Education Process in the Primary Schools According to the Age

Q n X s Source of Variance Sum of squares SD Average of F P
Squares

A 124 2.55 .77 Between group 3.90 3 1.30 1.88 1.33

B 408 2.44 .84 Within group 433.61 626 .69

C 66 2.32 .62 Total 437.50

D 32 2.67 1.20

A:20-30yearsold B:31-40yearsold C:41-50 years old D: 51 and over

When the results regarding the difference in the social environment dimension of the character education
process of the parents in the primary schools are examined, the average of the parents aged 20-30 (X=2.55), the
average of the parents aged 31-40 (X=2.44), the average of the parents aged 41-50 (x=2.32), the average of the

parents aged 51 and over were calculated as (K=2.67). In the process of the character education of the parents

in the primary schools, there was no significant difference in the social environment dimension by age (p <0.05).
Findings Regarding the Sixth Sub-Problem of the Study

The result of the one-way variance analysis regarding the difference in the school-family cooperation dimension
of the parents' character education process in the primary schools according to their educational status is
presented in Table 16.

Table 16. Results of the One-Way Analysis of Variance Regarding the Difference in the School-Family

Cooperation Dimension of the Character Education Process in the Primary Schools According to Their
Educational Status

Q n X s Sou.rce of Sum of squares SD Average of F p Slgnlflcant
Variance Squares Difference
A-
A 160 2.18 .73 Between group 43.26 5 8.65 12.28 .00 A—(I;
B 112 2.32 .70 Within group 439.53 624 .70 A-E
C 184 2.66 .93 Total 482.79 A-F
D 80 2.78 .87 B-C
E 74 2.84 1.00 B-D
B-E
F 20 2.92 .78 B-F

A: Primary School  B: Secondary School C: High School  D: Associate Degree
E: Undergraduate F: Master's

When the results regarding the difference between the parents' character education process in the primary

schools and the dimension of the school-family cooperation are analyzed, the average of the primary school
graduate parents (x=2.18), the secondary school graduate parents (x=2.32), the high school graduate parents (
x=2.66), the associate degree graduate parents (x=2.78), the undergraduate parents' average (K=2.84), and

the average of graduate parents was calculated as (x=2.92). In the process of character education of the parents
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in the primary schools, a significant difference was observed in the dimension of the school-family cooperation

according to their educational status (p <0.05).

The result of the one-way analysis of the variance regarding the difference in the competence and effectiveness
dimension of the character education process of the parents in the primary schools according to their educational
status is presented in Table 17.

Table 17. Results of the One-Way Analysis of the Variance Regarding the Difference of the Competence and

Effectiveness Dimensions of the Parents' Character Education Process in the Primary Schools According to Their
Educational Status

- Source of Average of Significant
Q n X S Variance Sum of squares SD Squaris F P Digfference
A 160 1.98 .53 Between group 9.07 5 1.81 3.09 .00 A-E
B 112 2.10 .73 Within group 366.79 624 .59
Cc 184 2.13 .84 Total 375.86
D 80 2.14 .84
E 74 2.36 .98
F 20 1.85 .62

A: Primary School  B: Secondary School C: High School  D: Associate Degree
E: Undergraduate F: Master's

When examining the results regarding the difference of the parents' character education process in the primary
schools in terms of competence and effectiveness, the average of the primary school graduate parents (i=1.98),
the secondary school graduate parents' average (i=2.10), the high school graduate parents' average (i=2.13),
the associate degree parents’ average (i=2.14), the undergraduate parents' average (i=2.36), and the average

of graduate parents was calculated as (x=1.85). There was a significant difference (p <0.05) in terms of
competence and efficacy in the character education process of the parents in the primary schools according to

their educational status.

The result of the one-way variance analysis regarding the difference of the social environment dimension of the
character education process of the parents in the primary schools according to their education level is presented
in Table 18.

Table 18. One-Way Analysis of the Variance Regarding the Difference of the Social Environment Dimension of
the Parents' Character Education Process in the Primary Schools According to Their Educational Status

Q n X s Source of Variance Sum of squares SD Average of F P S|gn|f|cant
Squares Difference

A 160 2.27 .70 Between group 17.71 5 3.54 5.27 .00 A-D

B 112 2.33 77 Within group 419.79 624 .67 A-E

Cc 184 2.51 .89 Total 437.50 B-E

D 80 2.65 .78

E 74 2.76 .95

F 20 2.33 .89

A: Primary School  B: Secondary School  C: High School  D: Associate Degree
E: Undergraduate F: Master's
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When the results regarding the difference of the social environment dimension of the character education

process of the parents in the primary schools according to their education level are examined, the average of the
primary school graduate parents (x=2.27), the secondary school graduate parents’ average (x=2.33), the high
school graduate parents' average (x=2.51), the associate degree graduate parents’ average (x=2.65), the

undergraduate parents' average (x=2.76), and the average of graduate parents was calculated as (x=2.33). In
the process of character education of the parents in the primary schools, a significant difference was observed

in the social environment dimension according to their education level (p <0.05).
Findings Regarding the Seventh Sub-Problem of the Study

The result of the one-way analysis of the variance regarding the difference in the school-family cooperation
dimension of the character education process of the parents in primary schools according to socioeconomic
status is presented in Table 19.

Table 19. Results of the One-Way Analysis of the Variance Regarding the Difference of the School-Family

Cooperation Dimension of the Parents' Character Education Process in the Primary Schools According to the
Socioeconomic Status

Q n b4 S Sou.rce of Sum of squares SD Average of r p Slgnlflcant
Variance Squares Difference

A 106 2.51 .86 Between group 11.13 2 5.57 7.40 .00 AC

B 510 2.55 .88 Within group 471.66 627 .75 B-C

cC 14 1.64 41 Total 482.79

A: Lower Income Level B: Middle Income Level C: Upper Income Level

When the results regarding the difference between the parents' character education process in primary schools

and the dimension of school-family cooperation according to the socioeconomic status are examined, the
average of parents with the lower income level (X=2.51), the average of the parents with the middle-income

level (x=2.55), the average of the parents with the upper-income level was calculated as (x=1.64). In the process
of the character education of the parents in the primary schools, a significant difference was observed in the

dimension of school-family cooperation according to the socioeconomic status (p <0.05).

The result of the one-way analysis of the variance regarding the difference in the competence and effectiveness
dimension of the character education process of the parents in the primary schools according to the
socioeconomic status is presented in Table 20.

Table 20. Result of the One-Way Analysis of the Variance Regarding the Difference of the Competence and

Effectiveness Dimension of the Parents' Character Education Process in the Primary Schools According to the
Socioeconomic Status

Q N X S Source of VarianceSum of squaresSD Average of F P
Squares

A 106 2.23 .73 Between group  2.83 2 1.42 2.38 .09

B 510 2.09 .78 Within group 373.02 627 .60

c 14 1.82 .70  Total 375.86

A: Lower Income Level B: Middle Income Level C: Upper Income Level

1335



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

When the results regarding the difference in the dimensions of the competence and effectiveness of the

character education process of the parents in the primary schools are examined, the average of parents with
lower income level (  =2.23), the average of the parents with a middle-income level ( =2.09), the average of the

parents with an upper-income level was calculated as ( =1.82). There was no significant difference in the
competence and efficacy dimension of the parents' character education process in the primary schools according

to the socioeconomic status (p <0.05).

The result of the one-way analysis of the variance related to the difference in the social environment dimension
of the character education process of the parents in the primary schools according to the socioeconomic status
is presented in Table 21.

Table 21. One-Way Analysis of the Variance Regarding the Difference of the Social Environment Dimension of
the Parents' Character Education Process in the Primary Schools According to the Socioeconomic Status

Q n X s Source of Variance Sum of squares SD Average of F P
Squares

A 106 2.42 77 Between group 1.37 2 .68 .98 .38

B 510 2.48 .85 Within group 436.14 627 .70

Cc 14 2.18 .58 Total 437.51

A: Lower Income Level B: Middle Income Level C: Upper Income Level

When the results regarding the difference in the social environment dimension of the character education

process of the parents in the primary schools according to the socioeconomic status are examined, the average
of parents with a lower income level (K=2.42), the average of the parents with a middle-income level (X=2.48),

the average of the parents with an upper-income level was calculated as (x=2.18). During the character
education process of the parents in the primary schools, there was no significant difference in the social

environment dimension according to the socioeconomic status (p <0.05).
DISCUSSION AND CONCLUSION
Regarding the Character Education Teacher Scale

When the gender difference was examined under the headings of the opinions of the classroom teachers on the
character education in the primary schools (planning and implementation, competence and effectiveness,
method-technique and evaluation), no significant difference was found in all headings according to the gender.
In other words, it is understood that the male and the female classroom teachers have similar views about

character education in primary school.

In the studies of Totan, Aysan and Bektas (2010) examining the temperament, the character, and the identity
traits of the preservice teachers, no significant difference was found in the identity scale according to gender.
Donmez and Avci (2011), in their study examining the self-efficacy of the social studies teachers in character
education, concluded that the teachers' self-efficacy in character education did not differ significantly according

to the gender. While these research results are similar to the results of Totan, Aysan, and Bektas (2010), Donmez
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and Avci (2011), Demirel (2009), and Budumlu Akkiprik (2007); it differs from the research results of Yolcu (2015),
Aslan (2011) and Silay (2010).

The views of the classroom teachers on the character education in the primary schools show a significant
difference in favor of the teachers with 6-10 years of professional seniority in terms of "planning and
implementation" and "competence and effectiveness" dimensions. There was no significant difference in the
opinions of the classroom teachers on character education in the primary schools in the "method-technique and
assessment" dimension according to the professional seniority. It can be said that the reason for the difference
in "planning and implementation", "competence and effectiveness" dimensions of the teachers with 6-10 years

of professional seniority are the addition of the professional experience to the current knowledge of the

classroom teachers in undergraduate education and the productivity of the teachers in this period.

Donmez and Avci (2011), in their study examining social studies teachers’ self-efficacy in character education,
found that social studies teachers' self-efficacy in character education did not differ significantly according to the
professional seniority. While the results obtained in "planning and implementation" and "competence and
effectiveness" dimensions of the research and the study results of Yolcu (2015), Gundogdu (2010) and Agboola
and Tsai (2012) are similar; the results obtained in the "method-technique and assessment" dimension are similar

to the study results of Donmez and Avci (2011), Demirel (2009) and Aslan (2011).

When the "planning and implementation" dimension of the classroom teachers' views on the character
education in the primary schools is examined according to their education level, it is found that among the
undergraduate and the master’s degree graduate teachers, in favor of the master’s degree graduate teachers;
when the competence and effectiveness dimensions were examined according to their educational status, a
significant difference was observed between the associate degree graduate teachers and the undergraduate
teachers in favor of the associate degree graduate teachers. When the method-technique and assessment
dimensions are examined according to the educational status, it is seen that there was a significant difference
between the associate degree graduate teachers and the PhD graduate teachers, in favor of the associate degree
teachers; between the undergraduate teachers and the master’s degree graduate teachers in favor of the
master’s degree graduate teachers; between the undergraduate teachers and the PhD graduate teachers in favor
of the PhD graduate teachers. The reason for the significant difference in the planning and implementation
dimension in favor of the master’s degree graduate teachers can be expressed by the fact that the methodology
courses are more in the master’s degree courses and the teachers who are the master’s degree graduate teachers
are more open to practice. While the research results are similar to the results of Eksi and Okudan's (2011)

studies; it differs with the research results of Avci (2011).
Results Regarding the Character Education Parent Scale

When the parents' views on character education in primary schools (school-family cooperation, competence,
and effectiveness, social environment) were examined in terms of gender, a significant difference was observed

in favor of the male parents by gender in the dimensions of the school-family cooperation and the social
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environment. In terms of competence and effectiveness, no significant difference was observed between the
male and the female parents by gender. It can be said that the reason for the significant difference in favor of
the male parents in terms of the school-family cooperation and the social environment is that the male parents

have a higher level of cooperation with the school than the female parents.

As a result of Yildirim's (2007) study on the character education program model at the primary education level
and its applicability, when the level of the need to apply the character education model in the primary schools
was examined in terms of gender variable, it was observed that there was a significant difference in favor of the
female between the views of the female and the male groups. The results of this study differ from the results of

Yildirim's (2007) study.

The parents' views on character education in the primary schools (school-family cooperation, competence, and
effectiveness, social environment) were examined under the headings according to age. As a result of the
analysis, no significant difference was found in all headings by age. In other words, it is understood that the

parents of all age groups have similar views on character education in primary school.

Aslan (2011) did not find a significant difference in the planning and implementation dimension in terms of age
in his study, in which he examined the parents' views on character education. When looked at by age, it was seen
that seven of the ten most preferred values of the parents (being honest, reliable, patriotic, and responsible,
believing in God, being diligent, and respecting elders) were common and there was no significant difference due

to the age. The results of this study are similar to those of Aslan's (2011) studly.

When the views of the parents on character education in the primary schools were examined in terms of the
"competence and effectiveness" dimension according to their education level, a significant difference was found
between the primary school graduates and the undergraduate parents in favor of the undergraduate parents.
Considering the significant difference in the dimensions of character education competence and effectiveness of
the parents in the primary school, there was a significant difference between the primary school graduates and
the associate degree parents, between the primary school graduates and the undergraduate parents, and
between the secondary school graduates and the undergraduate parents. Considering the meaningful difference
of the "social environment" dimension of the character education of the parents in the primary school according
to their education status, there was a significant difference between the primary school graduate parents and
the associate degree graduate parents; between the primary school graduate parents and the undergraduate
parents in favor of the undergraduate parents; between the secondary school graduate parents and the

undergraduate parents in favor of the undergraduate parents.

The parents' views on character education are in favor of the parents with a high level of education in all
dimensions. This situation can be interpreted as the higher the education level, the higher the school-family-
cooperation, and the higher the education level, the more conscious families about establishing ties with the

school.
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According to Ozturk's (2012) study, the education levels of the parents are effective in the students' character
acquisition. In the study of Demirel, Ozmat, and Ozkan Elgun (2016), teachers think that students who cannot
get enough support from their families can have positive characteristics thanks to the intensive communication
and cooperation between the school-family and the teachers. Almost all of the studies conducted are similar to

the results of this study.

When the views of the parents on character education in the primary schools are examined according to the
socioeconomic status of the "school-family cooperation" dimension, it is understood that the parents with the
lower, middle, and upper-income levels have similar views on the "competence and effectiveness" and the

"social environment" dimensions of the parents' views on character education in the primary schools.

In the studies of Balci and Yanpar Yelken (2013), the teachers stated that the primary source of the problem in
the value education is the socioeconomic status of the family. In Aslan's (2011) study, it was revealed that the
parents whose average monthly income is low have more positive views. While the studies performed show
similarities with the results obtained in the dimension of the school-family cooperation, they differ in the results

obtained in the dimension of "competence and effectiveness" and "social environment".
RECOMMENDATIONS

Based on the research findings, the following recommendations can be made:

1. In schools, character education should be given importance as much as academic success and
cooperation should be made with the families. The number of the schools should be increased by the
Ministry of Education and the activities should be carried out to reduce the number of crowded classes.

2. Inorder to eliminate the problems in character education, character education commissions should be
established in the schools. These commissions should identify the problems encountered in character
education, make suggestions to solve them, and put these suggestions into practice. The families should
be made aware, and they should keep their children away from TV programs, the social environments,
etc. that may set negative examples for them. In order for the learned to be transformed into behavior,
the school and the family should be in close cooperation and consistent in the behavior of both the
teachers and the parents.

3. The values in the curriculum and the character traits expected from the students should be clearly
determined, and the values and the character traits that the students should pay attention to should be

emphasized in the course and the textbooks.
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iLKOKULDA KARAKTER EGIiTiMINE iLiSKiN SINIF OGRETMENLERi VE VELi GORUSLERININ
CESIiTLi DEGISKENLER ACISINDAN iNCELENMESi?

0z

Bu ¢alismanin amaci, ilkokulda karakter egitimine iliskin sinif 6gretmenleri ve veli géruslerini cesitli
degiskenler agisindan incelemektir. Nicel arastirmada yonteminin benimsendigi calismada tarama
modeli kullanilmistir. Calismanin evrenini Gaziantep ili merkez ilgelerinde 2018-2019 egitim
ogretim yilinda gorev yapan sinif 6gretmenleri ve ilkokul ¢aginda ¢ocugu olan 6grenci velileri
olusturmaktadir. Orneklemini ise 604 sinif 6gretmeni ve 630 veli olusturmaktadir. Veriler
arastirmaci tarafindan gelistirilen karakter egitimi 6gretmen ve veli 6lgekleriyle toplanmistir.
Arastirmanin verileri SPSS 24 paket programi ile analiz edilmistir. Karakter egitimi 6gretmen 6lgegi
“planlama ve uygulama” ve “yeterlilik ve etkililik” boyutunda cinsiyete gére anlaml farklilik
gorulmezken mesleki kidem ve egitim durumunda anlaml farkhhk gorilmistir. “Yontem-teknik ve
degerlendirme” boyutunda ise cinsiyet ve mesleki kideme gore anlaml farkhlik bulunmazken,
egitim durumuna gore anlamli farklililk bulunmustur. Karakter egitimi veli 6l¢egi “okul-aile isbirligi”
boyutunda cinsiyet ve yasa goére anlamh farkhlik bulunmazken; egitim durumu ve sosyoekonomik
duruma gore anlamli farkhlik bulunmustur. “Yeterlilik ve etkililik” boyutunda cinsiyet, yas ve
sosyoekonomik duruma goére anlamli farkhlk bulunmazken; egitim durumuna gore anlamli farklilik
bulunmustur. “Sosyal gevre” boyutunda cinsiyet, yas ve sosyoekonomik duruma gore ve anlamh
farkhihk bulunmazken; egitim durumuna gére anlamli farkhlik bulunmustur. Arastirma sonuglarina
bakildiginda genel olarak 6gretmenlerin ilkokullarda karakter egitimine iliskin goérisleri cinsiyet ve
mesleki kideme gore farklilasmazken, egitim durumuna goére farkhlik géstermektedir. Velilerin
ilkokullarda karakter egitimine iliskin gorUsleri cinsiyet ve yasa gore farklilasmazken; egitim
durumuna gore farkhlik géstermistir.

Anahtar Kelimeler: Karakter egitimi, ahlak egitimi, degerler egitimi, 6gretmen gorisleri, veli
gorisleri.

2 Bu makale birinci yazarin ikinci yazar danismanliginda hazirladigi doktora tezinden tretilmistir.
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GiRiS

Birey, hayatta bircok beceri, kavram ve degeri ilk olarak ailede 6grenmektedir. Baska bir deyisle bireyin
karakterinin blylk bir bolimu ailede sekillenmektedir. Toplumda bir arada yasamanin énemli unsurlardan biri
olan degerlerin ve toplumu olusturan bireylerin karakterinin ilk olarak ailede kazanilmasi, deger ve karakter

kavramlarinin ele alinirken aileden bagimsiz diigiiniilemeyecegini géstermektedir.

Aile karakter egitimi slirecinde ¢cocuklara temel ahlaki degerlerin kazandirilmasinda en etkili kurumdur. Ancak
okul ailenin bu alandaki eksikligini belirli 6l¢lide karsilamaya ¢alismaktadir (Turan, 2014, s. 90). Bireyin karakter
gelisimi aileden sonra okulda devam etmektedir. Karakter egitimi, 6grencilerin etik davranislarini optimize
etmeye yonelik kasith olarak girisimle biyiyen bir disiplindir. Karakter egitimi her zaman saglam sonuglar verir,
yarinin toplumunu ve liderlerini hazirlar. Karakter egitiminin uygulanmasi icin bir eylem plani gerekmektedir.
Egitim politikasi ahlaki egitimi gergeklestirmeye onciilik etmelidir (Agboola & Tsai, 2012, s. 163). Akin’a (1995, s.
7) gore cocuklar ahlaki pusulalar olmadan buyiimektedirler ve karakter egitiminde ev problemin biylk bir
parcasidir. Aile karakter egitiminde birinci derece sorumlu olmasina ragmen bircok evde karakter egitimi
yapilmamaktadir. Anne ve babanin galismasi, ¢ocuklarin ebeveyn denetimi olmadan televizyon karsisinda ¢ok
fazla zaman gegirmesi ve bir¢ok olumsuz olaya taniklik etmesi cocuklarin olumsuz ahlak modelleri ile karsi karsiya
kalmasina neden olmaktadir. Celik’'e (2010) gore aile insan neslinin devami i¢in ¢ocuk dinyaya getirmenin
yaninda onlarin biyitilmesinden ve terbiyesinden de bizzat sorumludur. Aile, bireyle birlikte toplumun

karakterini de sekillendirmektedir.

Tim diinyada oldugu gibi Tlrkiye’de de gittikge artan ve toplumsal huzuru bozan birgok olay goérilmekte ve bu
olaylari gerceklestiren kisilerin degerler konusunda yeterince egitilemedikleri anlasiimaktadir (Yazici, 2006, s.
500; Tahiroglu, Kayabasi & Kayabasi, 2013). Glinimizde giderek artan siddet olaylari, uyusturucu kullanimi,
disiplinsizlikler ve toplumu olumsuz yonde etkileyen diger olaylar okullarda da karakter egitiminin énemini
arttirmistir. Ulusoy’a (2019) gore, karakter egitimi, toplumda diizen ve huzurun korunmasi ve devamliligi igin
egitim faaliyetleri sirasinda 6nem arz eden en dnemli asamalarin basinda gelmektedir. Karakter ve degerler
egitiminin en iyi sekilde verilmesi ve 6grencilerde istendik davraniglara dénistirilmesi egitim sirecinin vaz
gecilmezidir. Ginimuzde popdler bir kavram haline gelmis olan karakter egitimi ilk olarak Amerika’da ortaya
cikmustir. Aile kurumunun ¢okisi, ahlaki degerlerin paylasiminda yasanan sorunlar, genclikte gérilen rahatsiz
edici ahlaki egilimler, Bat'daki okullarda 6zellikle pozitivist disiinceye yer verilmesi, toplumda meydana gelen
degisimler ve bazi toplumsal olaylarin ¢ocuklar izerinde olusturdugu olumsuz etkiler karakter egitiminin ortaya

¢ikmasinda 6nemli rol oynamistir (Turan, 2014, s. 90).

GUnUmiz olaylari birgok veli ve egitimcinin, akademik basarinin tek basina yeterli olmadigini; 6grencinin bilgi
anlaminda donanimli olmasinin onu hayatta basarili olmasina yetmeyecegini; 6grencinin sosyal hayatta ihtiyaci
olan temel degerlere sahip olmasi gerektigini diisinmesine neden olmus ve bu konuda ¢alismalar yapmaya

itmistir (Aydin, 2010, s. 4-5).
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Karakter egitimi, cocuk ve ergen gelisimindeki kritik slregte, okullarin merkezi bir rol oynamasi gereken
kacginilmaz bir siregtir ve potansiyel olarak giicli bir aragtir. Bu konuda proaktif, kapsamli, isbirlik¢i ve bilimsel
olmak, karakter egitimi girisimini daha etkili olma olasiligini arttiracaktir. Dinyamizin gelecegi, gengligin
karakterine ve yetiskin bir vatandas oldugunda kendini nasil gosterecegine baglidir (Berkowitz, 2011). Lickona,
Schaps ve Lewis (2002) de etkili karakter egitiminin, okul yasaminin tiim asamalarinda temel degerleri tesvik eden

kasith, proaktif ve kapsamli bir yaklasimi gerektirdigini belirtmistir.

Egitimciler, 6grencilere iyi karakterli insan olarak yetismek icin her firsati sunmak ve 0Ozellikle de toplumun
potansiyel olumsuz etkilerini dnlemek igin aile ve toplumla ortaklasa ¢alismahdir. Karakter egitimi diinyadaki tim
kotalukleri iyilestirmez, ancak 6grencileri basarili yetiskinler olmalari icin ihtiya¢ duyacaklari becerileri

kazandirabilir. Egitimciler dinyanin her késesinde bir farkindalik olusturabilir (Singh, 2001).

Genelde ve 6zelde karakter egitimi, ebeveynler ve diger toplum uyelerinin katilimini ve bilgilendirilmesini
gerektirir. Bu katiim siirecinde aile seyirci, etkinliklere katilan veya ortak roliinde olabilir. Etkili karakter
egitiminde olmasi gereken okul aile ortakhgidir (Berkowitz, 2011, Ulusoy, 2019). Agboola ve Tsai’'ye (2012) gore
egitim politikasi okul sisteminde ahlaki egitimi gergeklestirmeye oncilik etmelidir. Ebeveynler, 6gretmenler ve
yoneticiler, 6grencileri yagamdaki iyi degerleri tezahir ettirmeye tesvik etmek igin paydas olarak birlikte hareket
etmelidir. Balci ve Yanpar Yelken’in (2013) arastirmasinda 6gretmenler deger egitiminde en 6nemli sorun
kaynaginin ailenin sosyal, kiltiirel ve ekonomik 6zellikleri oldugunu belirtmislerdir. Bu sorunlarin ¢éziimi igin ise

ilk sirada “cocuga degerli oldugunu hissettirmek” dnerisi yer almaktadir.

Lockwood (1993) degerler ve davranis arasinda dogrudan bir baglanti gésteren bir arastirmaya rastlamadigini
belirtmistir. Benzer sekilde Hartshorne ve arkadaslari (1929) da degerler ve davranis arasinda sistematik bir iliski
bulamamislardir (Akt., Lockwood, 1993). Karakter egitiminin temel ilkelerinde, ahlaki sadece bilgi boyutunda
ogrenilen degil, ayni zamanda duygu-davranis boyutunu da iceren bir yaklagimin benimsendigi gorilmektedir
(Turan, 2014, s. 90). Kohlberg’in (1969, s. 392) lise ve (iniversite 6grencileri ile yaptigi calismada 6grenciler
diristligin dogru, hile yapmanin yanlis bir davranis oldugunu sozel olarak ifade etmislerdir. Fakat deneysel
durumda durustlik ile ilgili pozitif bir iliski bulunamamistir (Akt., Lockwood, 1993). Thoma ve Rest (1986, s. 134—
135) tarafindan yapilan ¢alismalar, bazi ahlaki yargilama bicimleri ile davranis arasinda dislk fakat géreceli olarak
tutarh bir iliski oldugunu gostermektedir. Ortalama olarak, bu ahlaki yargi tirleri davranistaki varyansin yizde
0,09'unu olusturmaktadir (Akt., Lockwood, 1993). Glindogdu’nun (2010, s. 124) calismasinda da 6gretmenlerin
karakter egitimiyle ilgili konulari ¢ok 6nemsedikleri, ancak bu tutum ve davraniglarin 6grencilerde ortaya ¢ikma
dizeyinin orta diizeyde kaldigi ortaya ¢ikmistir. Gorildigl lGzere deger daha ¢ok teorik anlamda bilinmekte fakat
davranisa kolay kolay donismemektedir. Karakter egitiminde ise degerlerin duygu ve davranisa donisimi soz
konusudur. Fakat bu stire¢ hemen olacak bir siire¢ degil, uzun zaman alan ve zor bir siregtir. Karakter egitiminin
amacina ulagsmasinda énemli sorunlardan birisi, cocugun icinde bulundugu toplumda ahlaki karakter gelisimini

destekleyecek toplumsal yapinin yetersiz olmasidir. Karakter egitimcilerinin Gizerinde durdugu bu husus, okulda
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verilen karakter egitimin toplumda bir karsiliginin olmasini ifade etmektedir. Bu karsili§in olmamasi durumunda

ise, cocuklarda ahlaki geliskiler ortaya ¢ikabilmektedir (Turan, 2014, s. 90).

Okul silrecinin her asamasinda degerler egitimi programlara uygun etkinlik, ders siregleri ve gesitli sosyal
faaliyetlerle gerceklestirilmelidir. Egitim 6gretiminin ana hedeflerinden birisi de degerler egitimi cercevesinde
ogrencilerin karakterlerini egitip sekillendirmektir (Ulusoy & Dilmag, 2018). Okullarda degerler egitimi elbette
onem arz etmektedir. Fakat calismalar degerler konusunda 6grencinin genel olarak bilgi sahibi oldugunu fakat
bunlari davranisa donistirme konusunda sorunlar yasandigini gostermektedir. Burada karakter egitiminin dnemi

ortaya ¢tkmaktadir.

Literatlrde karakter egitiminin kilicik yaslarda daha hizli kazanildigina deginilmistir. Kiiclik yaslarda kazanilan
karakter egitimi birey ve toplum i¢in 6nem arz etmektedir. Karakter egitimi ile ilgili yapilan ¢alismalar daha ¢ok
Ogretmen ve 6grenci ile yapilan galismalardir. Ailenin de katilimiyla gergeklestirilen az sayida galisma (Aslan,
2011; Ersoy, 2013) bulunmaktadir. Bu ¢calismada ilkokullarda karakter egitimine iliskin 6gretmen ve veli gorisleri

cesitli degiskenler agisindan incelenmistir.

Aragtirmanin Amaci

Bu ¢alismanin amaci, ilkokulda karakter egitimine iliskin 6gretmen ve veli goriislerini gesitli degiskenler agisindan

incelemektir. Bu kapsamda asagidaki alt problemlere cevap aranmistir.

1. Sinif 6gretmenlerinin ilkokulda karakter egitimi konusundaki gorisleri cinsiyet, mesleki kidem,
0grenim durumu yoninden anlamli farklilik géstermekte midir?
2. Velilerin ilkokulda karakter egitimi konusundaki gorUsleri cinsiyet, yas, 6grenim durumu ve

sosyoekonomik durum yoéniinden anlamli farkhhk géstermekte midir?

YONTEM

Arastirma Deseni

Nicel arastirma yonteminin benimsendigi bu arastirma tarama modeli ile yapilandiriimigtir. Tarama modeli
gecmiste veya su anda var olan bir durumu oldugu sekliyle betimlemeyi amaglamaktadir. Arastirmaya konu olan
kisi, nesne veya olay kendi sartlari icinde var oldugu gibi tanimlanmaya calisiimaktadir. Tarama modelinde kisi,

olay veya nesneleri herhangi bir bicimde degistirme veya etkileme cabasi gosterilmez (Karasar, 2012, s. 77).

Evren ve Orneklem

Calismanin evrenini Gaziantep ili merkez ilgelerinde yer alan 554 ilkokulda 2018-2019 egitim-6gretim yilinda
gorev yapan 5758 sinif 6gretmeni ve ilkokul ¢caginda ¢ocugu olan 6grenci velileri olusturmaktadir. Calismanin
orneklemi ise Gaziantep merkez ilgeleri olan Sehitkamil ve Sahinbey ilgcelerinde 28 okulda gorev yapan 604 sinif

o0gretmeni ve bu okullarda 6grencisi olan 630 veliden olusmaktadir. Arastirmanin 6rneklemi amacgh 6rnekleme
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yontemlerinden maksimum ¢esitlilik 6rnekleme ydntemiyle belirlenmistir. Maksimum gesitlilik 6rnekleme
yonteminin amaci, goreli olarak kigik bir 6rneklem grubu olusturmak ve bu 6rneklem grubunda ¢alisilan

probleme taraf olabilecek kisilerin gesitliligini en Ust diizeyde yansitmaktir (Yildirim & Simsek, 2013, s. 136).

Sinif gretmenlerin demografik verilerine iliskin bilgiler su sekildedir: Ogretmenlerin yarisi (%50) erkek, yarisi
(%50) kadindr;116’s1 (%19), 1-5 yil, 122’si (%20) 6-10 yil, 130’u (%22) 11-15 yil, 116’s1 (%19) 16-20 yil, 120’si (%20)
16 yil ve Gzeri mesleki kideme sahiptir; 8'i (%3) 6nlisans, 504’0 (%83) lisans, 72’si (%12) ylksek lisans, 10'u (%2)

ise doktora mezunudur.

Velilerin demografik verilerine iliskin bilgiler su sekildedir: Velilerin 235i (%37) erkek, 395’i (%63) kadindir; 124’0
(%20) 20-30 yas, 408'i (%65) 31-40 yas, 66’s1 (%10) 41-50 yas, 32'si (%5) 51 yas ve Uzeridir; 160’1 (%25) ilkokul,
112’si (%18) ortaokul, 184’0 (%29) lise, 80'i (%13) 6nlisans, 74’0 (%12) lisans, 20’si (%3) yuksek lisans mezunudur;
510'u (%81) alt, 106’sI (%17) orta, 14’0 (%2) Ust gelir dizeyine sahiptir.

Veri Toplama Araglari ve Verilerin Toplanmasi

Veri Toplama Araglari

Nicel ve nitel arastirma desenlerinin kullanildigi bu calismada veli ve 6gretmenlere arastirmaci tarafindan
hazirlanan “Karakter Egitimi Ogretmen Olgegi” ve “Karakter Egitimi Veli Olgegi” uygulanmistir. Olgegin ilk

boliminde kisisel bilgilere ikinci bolimiinde 6lgek sorularina yer verilmistir.

Karakter Egitimi Ogretmen Olcedi

Arastirmaci tarafindan hazirlanan form kisisel bilgiler ve 6lgek sorulari olmak tzere iki kisimdan olusmaktadir.

Kisisel bilgi formunda; cinsiyet, mesleki kidem ve 6grenim durumu ile ilgili sorular yer almaktadir.

Karakter Egitimi 6gretmen &lcegi arastirmaci tarafindan gelistirilmistir. Olgek gelistirmenin ilk asamasinda, ilgili
alanyazin taranarak 6gretmenlerin gorlslerine gore ilkokullarda karakter egitimi ile ilgili yapilmasi gereken
¢alismalar belirlenmistir. Bu kapsamda konuyla ilgili gerek yurtici gerekse yurtdisi kaynaklar incelenerek
ilkokullarda karakter egitimine yonelik Olcekte kullanilabilecek ifadeler tespit edilmistir. Madde havuzu
olusturulurken ve ifadeler yazilirken alan yazin incelemesi sonucu 6ngorilen boyutlar (planlama ve uygulama,
yeterlilik ve etkililik, ydntem-teknik ve degerlendirme) géz dniinde bulundurulmustur. Olgegin deneme formunun
kapsam gecerliliginin saglanmasi icin uzman goérisiine basvurulmus ve ifadeler, egitim bilimleri alanindan 3
profesor, 1 dogent ve 3 doktor 6gretim Uyesi, 6lcme ve degerlendirme kriterleri agisindan 2 uzman, dil ve
anlasilirhigr bakimindan ise 2 Tiirkge 6gretmeni tarafindan incelenmistir. Uzmanlarin 6lgek maddelerini kapsam
gecerligi, dil ve anlasilabilirlik bakimindan incelemeleri, ifadeleri “uygun”, “kismen uygun”, “uygun degil”,
seceneklerinden birini isaretleyerek degerlendirmeleri ve benzer ifadeler oldugunu disilindikleri maddelerin
hangisini tercih edeceklerini belirtmeleri istenmistir. Uzmanlarin goriis ve onerileri dogrultusunda 8 madde

deneme formundan cikarilmis, 4 madde ise diizeltiimistir. Sonu¢ olarak 32 maddelik deneme formu
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olusturulmustur. Maddelerin anlasilirlik, kapsam gecerligi, ve belirlenen 6zellikleri yansitma durumlarina gore
incelenmesi igin, olusturulan deneme formu yeniden uzman gorisine sunulmustur. 11 uzmandan goris alinmis,

gelen doniitler ve 6neriler dogrultusunda belirtilen dizenlemeler yapilmistir.

Pilot uygulamanin sonrasinda o6lgek agimlayici faktér analizi (AFA) igin, 2018-2019 egitim-6gretim yilinda
Gaziantep ili Sehitkamil ve Sahinbey Merkez ilcelerindeki 28 okulda gérev yapan 613 dgretmene uygulanmstir.
Olgegin Ust kismina yonerge ve kisisel 6zellikler eklenmistir. Dagitilan 670 6lgekten, 613 adedi geri ddnmis, geri

donen olgeklerden eksik veya hatali doldurulan 9 6lgek gikarildiktan sonra 604 6lgek tzerinde AFA yapilmistir.

Analiz 6ncesinde, p<.001 diizeyinde ki-kare degeri, kritik ki-kare degerinin lizerindeki u¢ degerler temizlenmistir
(Cokluk, Sekercioglu ve Buyikoztiirk, 2010). Daha sonra, verilerin normal dagilip dagilmadiginin belirlenmesi
amaciyla carpiklk ve basiklik katsayilari hesaplanmistir. Analiz sonucunda, verilerin -1,5 ile +1,5 arasinda deger
aldigi ve asiri sapmalar goriilmemesi nedeniyle de normal dagilim gosterdigi belirlenmistir (Tabachnick ve Fidell,

2013).

Korelasyona dayall madde analizi ile 6lcegin madde analizi belirlenerek, Pearson Carpim Momentler Korelasyon
Katsayisi ile madde-6lgek korelasyonlari incelenmistir. Bliylikoztlirk’e (2012) gore, korelasyon degeri 0.30 ve Uzeri
olan maddelerin ayirt ediciligi ylksektir. Analiz sonucunda da maddelere ait korelasyon degerlerinin 0.30’un
Gzerinde oldugu tespit edilmistir. Herhangi bir faktérde yiiklenmeyen ve faktér madde yikd .30’un altinda olan
8 madde analizden cikarilmis ve AFA tekrarlanmistir. AFA sonucunda Olgegin (¢ faktérde toplandig
gorilmektedir. Olgegi olusturan maddelerin faktdr yiikleri birinci faktor icin 0,50-0,76, ikinci faktér icin 0,56-0,83,
tglinci faktor icin ise 0,52-0,79 arasinda degistigi gérilmektedir. Olgegin lic boyutu tarafindan agiklanan toplam
varyans ise % 67,10’dur. Madde-test korelasyonlari, birinci faktor icin 0,66-0,86, ikinci faktor icin 0,52-0,77,
Uglincu faktor igin ise 0,55-0,80; ortak faktor varyanslari birinci faktérde 0,48-0,78, ikinci faktor igin 0,54-0,82,

Uglincu faktor igin ise 0,55-0,76 arasinda degismektedir.

Orneklem biiyikliigiinin faktdr analizi icin yeterli olup olmadigini tespit etmek amaci ileKaiser-Meyer-Olkin
(KMO) testi yapilmis ve KMO degeri 0.97 olarak hesaplanmistir. KMO degerinin .50-.60 arasinda olmasi ‘koti’,
.61-.70 arasinda olmasi ‘zayif’, .71-.80 arasinda olmasi ‘orta’, .81-.90 arasinda olmasi ‘iyi’, .90 lizerinde olmasi ise
‘mikemmel’ olarak kabul edilmektedir (Cokluk, Sekercioglu ve Buylikoztirk, 2010). Dolaysiyla 6rneklem
blyukliginin faktér analizi icin uygun oldugu soylenebilir. Bartlett Kiiresellik testi sonucunda ise ki-kare
degerinin istatistiksel olarak anlamli olmasi (X?=17994,61; sd: 496, p<.001), korelasyon matrisinde baz
maddelerin yiksek diizeyde iliskili oldugunu goéstermistir. Bu bulgulara dayali olarak, veri matrisinin faktor

analizine uygun olduguna karar verilmistir.

Veri matrisinin faktor analizi igin uygun oldugu belirlendikten sonra, faktor yapilarinin kolay yorumlanmasi ve bir
faktordeki birbiriyle yilksek iliski veren maddeleri bir araya getirmek icin dondirme (rotation) teknigi
kullanilmistir. Temel Bilesenler Analizi yontemi ve dik dondiirme yontemlerinden en g¢ok kullanilan tekniklerden,

maksimum degiskenlik (Varimax) dondiirme teknigi kullanilarak agimlayici faktor analizi yapilmistir.
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Sekil 11. Ogretmen Olgegine Ait Ozdeger Yamag-Birikinti Grafigi

Olgegin faktdér sayisina karar verilirken, yamac birikinti grafigi (screeplot) ve agiklanan toplam varyansa
bakilmistir. AFA sonucunda &lcegin 6zdegeri 1’den biiyiik olan 3 faktér altinda toplandigi belirlenmistir. Olgcegin
1. faktoranin agikladigr varyans %25.06, ikinci faktortin acgikladigl varyans %21.24, tglincl faktérin agikladig
varyans %20.80, lg faktorin agikladigl toplam varyans ise %67.10’dur.

Giivenirlige iliskin Bulgular

Olgegin giivenirlik calismalari kapsaminda Cronbach Alfa i¢ tutarlihk katsayisi hesaplanmistir. “Planlama ve
Uygulama” alt boyutu igin i¢ tutarlilik katsayisi .96, “Yeterlilik ve Etkililik” alt boyutu igin i¢ tutarlilik katsayisi .93
ve “Yontem-Teknik ve Degerlendirme” alt boyutu igin i¢ tutarhlk katsayisi .92, dlgegin geneline ait ig tutarlilik
katsayisi ise .97 olarak belirlenmistir. Elde edilen degerler, Karakter Egitimi Ogretmen Olgeginin giivenilir bir

Olgme araci oldugunu gostermektedir.
Karakter Egitimi Veli Olgegi

Arastirmaci tarafindan gelistirilen Karakter Egitimi Veli Olgegi'nin gelistirilmesi siirecinde, ilk asamada ilgili
alanyazin incelenmistir. Madde havuzu olusturulurken ve ifadeler yazilirken alan yazin incelemesi sonucu
ongorulen boyutlar (okul-aile isbirligi, yeterlilik ve etkililik, sosyal cevre) dikkate alinmistir. Deneme formu
olusturulan o6lgegin kapsam gecerliliginin saglanmasi amaciyla uzman goérisiine basvurulmus ve Olgekte yer
almasi gerektigi duslinilen ifadeler, egitim bilimleri alanindan 3 profesor, 1 dogent ve 3 doktor 6gretim Uyesi,
olcme ve degerlendirme kriterleri agisindan 2 uzman, dil ve anlasilirigi bakimindan ise 2 Tirkce 6gretmeni
tarafindan incelenmistir. Uzmanlardan gelen goriis ve 6nerilere gére 5 madde deneme formundan gikariimis, 2
madde ise diuzeltilmistir. Bunun sonucunda 14 maddelik deneme formu olusturulmustur. Olusturulan deneme
formu maddelerin anlasilirhk, kapsam gecerligi ve belirlenen 6zellikleri yansitma durumlarina gére incelenmesi
icin yeniden uzman gorisiine sunulmustur. Gorlslerine basvurulan 11 uzmandan gelen doniitler ve Oneriler

dogrultusunda diizenlemeler yapilmigstir.

Uzman degerlendirme formlari tek tek incelendikten sonra tek formda birlestirilerek 6lgcekte yer almasi uygun

goriilen maddeler belirlenmistir. Maddelerin anlasilabilirligi, cevaplayicilar tarafindan anlasilmayan yerlerin
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tespit edilmesi ve ortalama cevaplama siiresinin belirlenmesi icin 14 maddeden olusan o6lgek formu, pilot
uygulama yapilarak 21veliye uygulanmistir. Velilerden gelen donitlere gore de ifadelere son sekli verilerek

gerekli dizenlemeler yapilmistir.

Pilot uygulamanin sonrasinda olgek agimlayici faktér analizi (AFA) igin, 2018-2019 egitim-6gretim yilinda
Gaziantep ili Sehitkamil ve Sahinbey Merkez ilgelerindeki 28 okulda &grencisi bulunan 647 veliye uygulanmistir.
Olgegin Ust kismina yonerge ve kisisel 6zellikler eklenmistir. Dagrtilan 690 6lcekten, 647 adedi geri ddnmiis, geri

donen olgeklerden eksik veya hatali doldurulan 17 6lgek cikarildiktan sonra 630 6lgek tizerinde AFA yapiimistir.

Analiz 6ncesinde, p<.001 diizeyinde ki-kare degeri, kritik ki-kare degerinin lizerindeki u¢ degerler temizlenmistir
(Cokluk, Sekercioglu, & Buyukoztirk, 2010). Daha sonra, verilerin normal dagilip dagilmadiginin belirlenmesi
amaciyla carpiklik ve basiklk katsayilari hesaplanmistir. Yapilan analiz sonucunda, verilerin -1,5 ile +1,5 arasinda
deger aldigi ve asiri sapmalar gorilmemesi nedeniyle, normal dagilim gosterdigi belirlenmistir (Tabachnick &

Fidell, 2013).

Korelasyona dayali madde analizi ile 6lcegin madde analizi belirlenerek, Pearson Carpim Momentler Korelasyon
Katsayisi ile madde-6lgek korelasyonlari incelenmistir. Bliylikoztlirk’e (2012) gore, korelasyon degeri 0.30 ve lzeri
olan maddelerin ayirt ediciligi ylksektir. Analiz sonucunda da maddelere ait korelasyon degerlerinin 0.30’un
Uzerinde oldugu tespit edilmistir. Orneklem biyikliginin faktdr analizi igin yeterli olup olmadigini belirlemek
icin Kaiser-Meyer-Olkin (KMO) testi yapilmis ve KMO degeri 0,93 olarak hesaplanmistir. KMO degerinin .50-.60
arasinda olmasi ‘kétid’, .61-.70 arasinda olmasi ‘zayif’, .71-.80 arasinda olmasi ‘orta’, .81-.90 arasinda olmasi ‘iyi’,
.90 uzerinde olmasi ise ‘mikemmel’ olarak kabul edilmektedir (Cokluk, Sekercioglu ve Buyiikoztirk, 2010).
Dolaysiyla orneklem buytklagtinin faktor analizi icin uygun oldugu soylenebilir. BartlettKiiresellik testi
sonucunda ise Ki-kare degerinin istatistiksel olarak anlaml olmasi (X?=5795,20; sd:91, p<.001), korelasyon
matrisinde bazi maddelerin yiiksek diizeyde iliskili oldugunu gostermistir. Bu bulgulara dayal olarak, veri
matrisinin faktor analizine uygun olduguna karar verilmistir. Bartlett Kiiresellik testi sonucunda ise Ki-kare
degerinin istatistiksel olarak anlamli olmasi (X?>=5795,20; sd:91, p<.001), korelasyon matrisinde bazi maddelerin

yuksek diizeyde iliskili oldugunu goéstermistir.

Temel Bilesenler Analizi yontemi ve dik dondirme ydntemlerinden en ¢ok kullanilan tekniklerden, maksimum
degiskenlik (Varimax) dondiirme teknigi kullanilarak agimlayici faktor analizi yapilmistir. Herhangi bir faktorde
yuklenmeyen ve faktér madde yika .30’un altinda olan 5 madde analizden gikarilmis ve AFA tekrarlanmistir. AFA
sonucunda olcegin 6zdegeri 1'den biylk olan 3 faktor altinda toplandigi belirlenmistir. Ayrica 6lgegin faktor

sayisina karar verilirken, yamag birikinti grafigi (screeplot) ve agiklanan toplam varyansa bakilmistir.
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Sekil 2. Veli Olgegine Ait Ozdeger Yamag-Birikinti Grafigi

Olgegin 1. faktériiniin acikladigi varyans %27,47, ikinci faktériin acikladigl varyans %23,64, lglincl faktoriin
acikladigi varyans %19.56, li¢ faktoriin agikladigi toplam varyans ise %70,67’dir. Madde-test korelasyonlari, birinci
faktor icin 0,68-0,79, ikinci faktor icin 0,54-0,71, Gglncu faktor icin ise 0,59-0,72 arasinda degismektedir.

Veli Karakter Olgegi Giivenirlik Analizi

Olgegin giivenirlik calismalari kapsaminda Cronbach Alfa ig tutarlilik katsayisi hesaplanmistir. “okul-aile igbirligi”
alt boyutu icin i¢ tutarlilik katsayisi .90, “yeterlilik ve etkililik” alt boyutu icin i¢ tutarhlik katsayisi .86 ve “yontem-
teknik ve degerlendirme” alt boyutu icin i¢ tutarhlik katsayisi .85 6lgegin geneline ait i¢ tutarlilik katsayisi ise .93
olarak belirlenmistir. Elde edilen degerler, Karakter Egitimi Veli Olgeginin giivenilir bir 6lgme araci oldugunu

gostermektedir.

Verilerin Toplanmasi

Veri toplama araglari, 6rnekleme alinan Gaziantep ilindeki ilkokullarda gorev yapan 604 6gretmene ve 6grencileri
bu okullarda 6grenim goéren 630 veliye uygulanmistir. Veri toplama asamasinda yeterli saylya ulasildiktan sonra
o6gretmenlerden toplanan olceklerden, analiz icin uygun olmayan 6 6lgek formu ile hatali ya da eksik doldurulan
3 Olgek formu olmak Uzere toplamda 9 6lgek formu cikarilmis, analizler uygun olan 604 6lgek Gzerinden
yapilmistir. Velilerden toplanan o6lgeklerden, analiz igin uygun olmayan 12 o6lgek formu ile eksik ya da hatal
doldurulan 5 o6lcek formu olmak tzere toplamda 17 6lgek formu cikarilmis, analizler uygun olan 630 6lgek

lzerinden yapilmistir.

Verilerin Analizi

Arastirma verilerinin analizi SPSS 24.0 istatistik paket programi kullanilarak yapilmistir. ilk olarak betimsel
istatistikler yapilarak 6gretmenlerin ve velilerin kisisel 6zellikleri ile ilgili demografik veriler ortaya cikariimistir.
Olgiilen her bir degiskenin yiizde (%) ve frekans (n) dagilimlarinin yani sira aritmetik ortalama ve standart
sapmalari hesaplanmistir. Aritmetik ortalamalarin yorumlanmasi asamasinda 5’li likert dereceleme 6lgeginde, 5
“Tamamen katiliyorum”, 4 “Katihlyorum”, 3 “Kararsizim”, 2 “Katilmiyorum”, 1 “Kesinlikle katilmiyorum” olarak

belirlenmistir. Daha sonra Pearson Momentler Carpimi Korelasyon Analizi yapilmistir. Olgeklerdeki bir maddeye
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verilen yanitin, ayni tlr grupta bulunan diger maddelerle ne diizeyde tutarl oldugunu belirlemek igin, Cronbach’s

Alfa ic tutarlilik katsayilarina bakilmistir.
BULGULAR
Arastirmanin Birinci Alt Problemine iliskin Bulgular

Sinif 6gretmenlerinin ilkokulda karakter egitimi sirecine iliskin gorigleri “Planlama ve Uygulama; Yeterlilik ve

Etkililik; Yontem-Teknik ve Degerlendirme” boyutlarina gore incelenmistir.

Sinif 6gretmenlerinin ilkokullarda karakter egitimi slrecini planlamasinda ve uygulamasinda cinsiyete gore

farkhhgina iliskin bagimsiz 6rneklem t-testi analizi sonucu Tablo 1'de sunulmustur.

Tablo 1. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Planlama ve Uygulama Boyutunun Cinsiyete iliskin
Bagimsiz Orneklem T-Testi Analiz Sonucu

Cinsiyet n X Ss t p F
Erkek 302 2.68 .87 .95
Kadin 302 2.60 .82 1.00 32 p>0.05

Sinif 6gretmenlerinin ilkokullarda karakter egitimi silirecinin planlanmasi ve uygulanmasinin cinsiyete gore

farkhihgina iliskin sonuglar incelendiginde, kadin ve erkek Ogretmenler arasinda (p<0.05) anlamh farklilik
gorialmemistir. Diger bir ifadeyle, erkek sinif 6gretmenlerinin ortalamasi (X=2,68) ile kadin sinif 6gretmenlerinin

ortalamasi ( X =2,60) arasinda (p<0.05) anlamli farkliik goridlmemistir. Buna gore erkek ve kadin sinif
o6gretmenlerinin ilkokulda karakter egitimi planlama ve uygulamasina iliskin benzer gorislere sahip oldugu ifade

edilebilir.

Sinif 6gretmenlerinin ilkokullarda karakter egitimi strecinin etkililigi ve yeterliliginin cinsiyete gore farkliligina

iliskin bagimsiz 6rneklem t-testi analizi sonucu Tablo 2’de sunulmustur.

Tablo 2. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Etkililik ve Yeterlilik Boyutunun Cinsiyete iligkin
Bagimsiz Orneklem T-Testi Analiz Sonucu

Cinsiyet n X Ss t p F
Erkek 302 2.26 .83
Kadin 302 2.21 .75 87 .38 1.78 p>0.05

Sinif 6gretmenlerinin ilkokullarda karakter egitimi strecinin etkililigi ve yeterliliginin cinsiyete gore farkhligina

iliskin sonuglar incelendiginde, kadin ve erkek 6gretmenler arasinda (p<0.05) anlamli farklilik gérilmemistir.

Sinif 6gretmenlerinin ilkokullarda karakter egitimi strecinde kullanilan yontem teknik ve degerlendirmelerin

cinsiyete gore farkhiligina iliskin bagimsiz 6rneklem t-testi analizi sonucu Tablo 3’te sunulmustur.
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Tablo 3. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Yontem, Teknik ve Degerlendirme Boyutunun
Cinsiyete iliskin Bagimsiz Orneklem T-Testi Analiz Sonucu

Cinsiyet n X Ss t p F
Erkek 302 2.85 .83
1.69 .09 2.43 p>0.05
Kadin 302 2.96 74

Sinif 6gretmenlerinin ilkokullarda karakter egitimi sirecinin yontem, teknik ve degerlendirme boyutunun
cinsiyete gore farklihigina iliskin sonuglar incelendiginde, kadin ve erkek 6gretmenler arasinda (p<0.05) anlamh

farkhhk géralmemistir.
Arastirmanin ikinci Alt Problemine iliskin Bulgular

Sinif 6gretmenlerinin ilkokullarda karakter egitimi sirecini planlamasinda ve uygulamasinda mesleki kideme gore

farkhhgina iliskin tek yonli varyans analizi sonucu Tablo 4’te sunulmustur.

Tablo 4. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Planlama ve Uygulama Boyutunun Mesleki Kideme
iliskin Tek Y6nlii Varyans Analizi Sonucu

< Varyansin Kareler

Q n X S . Kareler toplami  SD F P Anlaml Fark
Kaynagi Ortalamasi

A 116 2.51 .93 Gruplararasi 7.94 4 1.99 280 .03 B-C

B 122 281 .99 Grupigi 424.41 599 71

C 130 251 .79 Toplam 432.35

D 116 2.69 .69

E 120 269 .78

A:1-5yil B: 6-10 yil C:11-15yil D: 16-20 yil E: 21 yil ve Uzeri

Sinif 6gretmenlerinin ilkokullarda karakter egitimi siirecini planlamasinda ve uygulamasinda mesleki kideme gore
farkhihgina iliskin sonuglar incelendiginde, 1-5 yil arasi mesleki kideme sahip 6gretmenlerin ortalamasinin (X

=2,51), 6-10 yil arasi ortalamasinin (x=2,81), 11-15 yil arasi ortalamasinin (x=2,51), 16-20 yil arasi ortalamasinin

(i=2,69) ve 21 yil ve lizeri ortalamasinin (}_{:2,69) olarak hesaplanmistir. Sinif 6gretmenlerinin ilkokullarda
karakter egitimi sirecini planlamasinda ve uygulamasinda mesleki kideme goére (p<0.05) anlamli farkhhk
gorilmustar. Sinif 6gretmenleri ilkokulda karakter egitimi planlama ve uygulama boyutunun mesleki kideme gore
anlamli farklihiga bakildiginda, 6-10 yil arasi mesleki kideme sahip 6gretmenler ile 11-15 yil arasi mesleki kideme

sahip 6gretmenler arasinda anlamli farkhlik gérilmastdr.

ilkokullarda karakter egitimi siirecinin yeterlilik ve etkililik boyutunun sinif dgretmenlerinin mesleki kidemleri

acisindan incelenmesine iliskin tek yonli varyans analizi sonucu Tablo 5’te sunulmustur.
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Tablo 5. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Yeterlilik ve Etkililik Boyutunun Mesleki Kideme iliskin
Tek Yonli Varyans Analizi Sonucu

Q n X S Varyansin Kaynagi Kareler SD  Kareler Ortalamasi F P Anlamh Fark
toplami

A 116 2.17 .78 Gruplararasi 9.09 4 2.27 3.68 .01 B-C

B 122 242 1.01 Grupigi 370.41 599 .62

C 130 2.09 .67 Toplam 379.50

D 116 2.8 .60

E 120 2.33 .80

A:1-5yil B: 6-10 yil C:11-15yil D: 16-20 yil E: 21 yil ve Gzeri

Sinif 6gretmenlerinin ilkokullarda karakter egitimi siirecinin yeterlilik ve etkililik boyutunun mesleki kideme gore

X

farkhhgina iliskin sonuglar incelendiginde, 1-5 yil arasi mesleki kideme sahip 6gretmenlerin ortalamasinin (
=2,17), 6-10 yil arasi ortalamasinin (x=2,42), 11-15 yil arasi ortalamasinin (x=2,09), 16-20 yil arasi ortalamasinin

(}_{:2,18) ve 21 yil ve lzeri ortalamasinin (}_{:2,33) olarak hesaplanmistir. Sinif 6gretmenlerinin ilkokullarda
karakter egitimi sirecinin yeterlilik ve etkililik boyutunda mesleki kideme goére (p<0.05) anlamli farklihk
gorialmustar. Sinif 6gretmenleri ilkokulda karakter egitimi yeterlilik ve etkililik boyutunun mesleki kideme gore
anlamli farkliiga bakildiginda, 6-10 yil arasi mesleki kideme sahip 6gretmenler ile 11-15 yil arasi mesleki kideme

sahip 6gretmenler arasinda anlamli farklihk gérilmustur.

Sinif 6gretmenlerinin ilkokullarda karakter egitimi stirecinin yontem, teknik ve degerlendirme boyutunun mesleki

kideme gore farkliligina iliskin tek yonli varyans analizi sonucu Tablo 6’da sunulmustur.

Tablo 6. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Yontem, Teknik ve Degerlendirme Boyutunun Mesleki
Kideme iliskin Tek Y&nli Varyans Analizi Sonucu

— . Kareler

Q n X S Varyansin Kaynagi Kareler toplami SD Ortalamas| F P
A 116 2.90 .82 Gruplararasi 4.17 4 2.27 1.66 .16
B 122 3.05 .96 Grupigi 374.99 599 .62
C 130 2.82 .76 Toplam 379.15
D 116 2.84 71
E 120 2.92 .67

A:1-5yil B: 6-10 yil C:11-15yil D: 16-20 yil E: 21 yil ve Uzeri

Sinif 6gretmenlerinin ilkokullarda karakter egitimi sirecinin yontem, teknik ve degerlendirme boyutunun mesleki

kideme gore farkhhgina iliskin sonugclar incelendiginde, 1-5 yil arasi mesleki kideme sahip Ggretmenlerin
ortalamasinin (x=2,90), 6-10 yil arasi ortalamasinin (X=3,05), 11-15 yil arasi ortalamasinin (x=2,82), 16-20 yil

arasl ortalamasinin (x=2,84) ve 21 yil ve (zeri ortalamasinin (X=2,92) olarak hesaplanmistir. Sinif
ogretmenlerinin ilkokullarda karakter egitimi sirecinin yontem, teknik ve degerlendirme boyutunda mesleki

kideme gore (p<0.05) anlamli farkhlik gériilmemistir.
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Arastirmanin Ugiincii Alt Problemine iligskin Bulgular

Sinif 6gretmenlerinin ilkokullarda karakter egitimi sirecini planlamasinda ve uygulamasinda 6grenim

durumlarina gore farkliigina iliskin tek yonlii varyans analizi sonucu Tablo 7’de sunulmustur.

Tablo 7. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Planlama ve Uygulama Boyutunun Ogrenim
Durumlarina iliskin Tek Yonlii Varyans Analizi Sonucu

Q n X S Varyansin Kaynagi Kareler toplami SD  Kareler Ortalamasi  F P Anlamli Fark
A 18 2.84 1.06 Gruplararasi 17.62 3 5.87 8.50 .00 B-C
B 504  2.57 .80 Grupigi 414.73 600 .69
C 72 3.04 .93 Toplam 432.351
D 10 3.16 1.19
A : Onlisans B: Lisans C: Yuksek Lisans D: Doktora

Sinif 6gretmenlerinin ilkokullarda karakter egitimi siirecinin planlamasinda ve uygulama boyutunun Ogrenim

durumuna goére farkhhgina iliskin sonuglar incelendiginde, oOnlisans 6grenim durumuna sahip sinif
O6gretmenlerinin ortalamasi (X=2,84), lisans 6grenim durumuna sahip sinif 6gretmenlerinin ortalamasi (x=2,57),
yuksek lisans 6grenim durumuna sahip sinif 6gretmenlerinin ortalamasi (x=3,04), doktora 6grenim durumuna

sahip sinif 6gretmenlerinin ortalamasi (i=3,16) olarak hesaplanmistir. Sinif 6gretmenlerinin ilkokullarda karakter
egitimi slirecini planlamasinda ve uygulamasinda 6grenim durumuna gore (p<0.05) anlaml farkhhk gérilmustar.
Sinif 6gretmenleri ilkokulda karakter egitimi planlama ve uygulama boyutunun 6grenim durumuna gore anlamh
farkhhga bakildiginda, lisans 6grenim durumuna sahip 6gretmenler ile yiksek lisans 6grenim durumuna sahip

6gretmenler arasinda anlamli farklilik gérilmustir.

Sinif 6gretmenlerinin ilkokullarda karakter egitimi sirecini yeterlilik ve etkililik boyutunun 6grenim durumlarina

gore farkliligina iliskin tek yonli varyans analizi sonucu Tablo8’de sunulmustur.

Tablo 8. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Yeterlilik ve Etkililik Boyutunun Ogrenim Durumlarina
iliskin Tek Y®nli Varyans Analizi Sonucu

- Varyansin Kareler Anlamli
Q n X > Kaynagi Kareler toplami 5D Ortalamasi Fark
A 18 2.78 1.03 Gruplararasi 10.53 3 3.51 5.70 .00 A-B
B 504 2.19 .75 Grupigi 368.97 600 .62
C 72 2.42 .84 Toplam 379.50
D 10 2.63 1.35
A : Onlisans B: Lisans C: Yiiksek Lisans D: Doktora

Sinif 6gretmenlerinin ilkokullarda karakter egitimi siirecinin yeterlilik ve etkililik boyutunun 6grenim durumuna

gore farklihgina iliskin sonuclar incelendiginde, Onlisans 6grenim durumuna sahip sinif 6gretmenlerinin

ortalamasi (x=2,78), lisans 6grenim durumuna sahip sinif 6gretmenlerinin ortalamasi (X=2,19), yuksek lisans

o6grenim durumuna sahip sinif 6gretmenlerinin ortalamasi (x=2,42), doktora 6grenim durumuna sahip sinif

ogretmenlerinin ortalamasi (x=2,63) olarak hesaplanmistir. Sinif 6gretmenlerinin ilkokullarda karakter egitimi
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strecini yeterlilik ve etkililik boyutu 6grenim durumuna goére (p<0.05) anlamh farkhhk gorulmustir. Sinif
ogretmenleri ilkokulda karakter egitimi yeterlilik ve etkililik boyutunun 6grenim durumuna goére anlamh farklihga
bakildiginda, 6nlisans 6grenim durumuna sahip 6gretmenler ile lisans 6grenim durumuna sahip 6gretmenler

arasinda anlamli farklilik goralmustir.

Sinif 6gretmenlerinin ilkokullarda karakter egitimi siireci yontem, teknik ve degerlendirme boyutunun 6grenim

durumlarina gore farklihigina iliskin tek yonlii varyans analizi sonucu Tablo9’da sunulmustur.

Tablo 9. Sinif Ogretmenlerinin ilkokulda Karakter Egitimi, Yontem, Teknik ve Degerlendirme Boyutunun
Ogrenim Durumlarina iliskin Tek Y6nlii Varyans Analizi Sonucu

< Varyansin Kareler

Q N X S . Kareler toplami SD F P Anlamli Fark
Kaynagi Ortalamasi
A 18 3.10 .94 Gruplararasi 20.00 3 6.67 11.14 .00 B-C
B 504 2.84 .75 Grupigi 359.15 600 .60 B-D
C 72 3.22 .87 Toplam 379.15 A-D
D 10 2.89 .74
A: Onlisans B: Lisans C: Yuksek Lisans D: Doktora

Sinif 6gretmenlerinin ilkokullarda karakter egitimi siirecinin yontem, teknik ve degerlendirme boyutunun

O0grenim durumuna gore farkliigina iliskin sonuglar incelendiginde, 6nlisans 6grenim durumuna sahip sinif
O0gretmenlerinin ortalamasi (X=3,10), lisans 6grenim durumuna sahip sinif 6gretmenlerinin ortalamasi (x=2,84),
yuksek lisans 6grenim durumuna sahip sinif 6gretmenlerinin ortalamasi (x=3,22), doktora 6grenim durumuna

sahip sinif 6gretmenlerinin ortalamasi (x=2,89) olarak hesaplanmistir. Sinif 6gretmenlerinin ilkokullarda karakter
egitimi slrecini yontem, teknik ve degerlendirme boyutu 6grenim durumuna gore (p<0.05) anlamli farklilik

gorialmustar.
Arastirmanin Dordiincii Alt Problemine iliskin Bulgular

Ogrenci velilerinin ilkokulda karakter egitimi siirecine iliskin gérisleri “Okul-Aile isbirligi; Yeterlilik ve Etkililik;

Sosyal Cevre” boyutlarina gére incelenmistir.

Velilerin ilkokullarda karakter egitimi okul-aile isbirligi boyutunun cinsiyete goére farkliligina iliskin bagimsiz

orneklem t-testi analizi sonucu Tablo10’da sunulmustur.

Tablo 101. Velilerin ilkokullarda Karakter Egitimi Okul-Aile isbirligi Boyutunun Cinsiyete Gére Farkliligina iliskin
Bagimsiz Orneklem T-Testi Analizi Sonucu

Cinsiyet n X Ss t p F
Erkek 235 2.63 .90
Kadin 395 5 a5 6 2.45 .02 1.50 p>0.05

Velilerin ilkokullarda karakter egitimi slrecini okul-aile isbirligi boyutunda cinsiyete gore farkhiligina iliskin

sonuglar incelendiginde, kadin ve erkek veliler arasinda (p<0.05) anlamh farkhihk gértlmustar. Diger bir ifadeyle,
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erkek velilerin ortalamasi (x=2,63) ile kadin velilerin ortalamasi (x=2,45) arasinda (p<0.05) erkek veliler lehine
anlamli farklilik gorilmiustir.
Velilerin ilkokullarda karakter egitimi yeterlilik ve etkililik boyutunun cinsiyete gore farkhhgina iliskin bagimsiz

orneklem t-testi analizi sonucu Tablo 11’de sunulmustur.

Tablo 112. Velilerin ilkokullarda Karakter Egitimi Yeterlilik ve Etlililik Boyutunun Cinsiyete Gére Farklihgina
iliskin Bagimsiz Orneklem T-Testi Analizi Sonucu

Cinsiyet n X Ss t p F
Erkek 235 2.12 .82
Kadin 395 509 P 47 65 1.70 p>0.05

Velilerin ilkokullarda karakter egitimi sirecini yeterlilik ve etkililik boyutunda cinsiyete gore farkhhgina iligkin

sonuglar incelendiginde, kadin ve erkek veliler arasinda (p<0.05) anlamli farklilik gériilmemistir. Diger bir ifadeyle,
erkek velilerin ortalamasi (X=2,12) ile kadin velilerin ortalamasi (x=2,09) arasinda (p<0.05) anlamh farklilik

gorilmemistir.

Velilerin ilkokullarda karakter egitimi sosyal gevre boyutunun cinsiyete gore farkliligina iliskin bagimsiz 6rneklem

t-testi analizi sonucu Tablo 12’de sunulmusgtur.

Tablo 12. Velilerin ilkokullarda Karakter Egitimi Sosyal Cevre Boyutunun Cinsiyete Gére Farklihgina iliskin
Bagimsiz Orneklem T-Testi Analizi Sonucu

Cinsiyet n X Ss T p F
Erkek 235 2.58 .88
Kadin 395 239 80 2.81 .01 5.10 p>0.05

Velilerin ilkokullarda karakter egitimi stirecinin sosyal ¢evre boyutunun cinsiyete gore farkliligina iliskin sonuglar

incelendiginde, kadin ve erkek veliler arasinda (p<0.05) anlamli farklilik gérilmistir. Diger bir ifadeyle, erkek

velilerin ortalamasi (X=2,58) ile kadin velilerin ortalamasi (x=2,39) arasinda (p<0.05) erkek veliler lehine anlamli

farklilik gérilmastar.
Aragtirmanin Besinci Alt Problemine iliskin Bulgular

Velilerin ilkokullarda karakter egitimi, okul-aile isbirligi boyutunun yasa gore farkliligina iliskin tek yonli varyans

analizi sonucu Tablo 13’te sunulmustur.

Tablo 3. Velilerin ilkokullarda Karakter Egitimi Siirecinin Okul-Aile isbirligi Boyutu Yasa Gére Farkliligina iliskin
Tek Yonll Varyans Analizi Sonucu

Q n X S Vz;z/izgln Kareler toplami  SD Orlizzae:i;m F P
A 124 2.53 87 Gruplararasi 4.15 3 1.39 1.80 .14
B 408 2.48 87 Grupigi 478.63 626 77
C 66 2.62 75 Toplam 482.79
D 32 2.81 1.16

A :20-30vyas B: 31-40 yas C: 41-50 yas D: 51 ve Uzeri yas
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Velilerin ilkokullarda karakter egitimi streci okul-aile isbirligi boyutunun yasa gére farkhihgina iliskin sonuglar
incelendiginde, 20-30 yas arasi velilerin ortalamasi (X=2,53), 31-40 yas arasi velilerin ortalamasi (X=2,48), 41-50

yas aras! velilerin ortalamasi (x=2,62), 51 yas ve Ustl velilerin ortalamasi (x=2,81) olarak hesaplanmistir.
Velilerin ilkokullarda karakter egitimi siirecinde okul-aile isbirligi boyutunda yasa gore (p<0.05) anlaml farkhhk

gorilmemistir.

Velilerin ilkokullarda karakter egitimi siirecinin yeterlilik ve etkililik boyutu yasa gore farkhhgina iliskin tek yonli

varyans analizi sonucu Tablo 14’te sunulmustur.

Tablo 14. Velilerin ilkokullarda Karakter Egitimi Siirecinin Yeterlilik ve Etkililik Boyutunun Yasa Gore Farkhligina
iliskin Tek Y6nlii Varyans Analizi Sonucu

_ . Kareler
Q n X S Varyansin Kaynagi Kareler toplami SD Ortalamasi F P
A 124 2,23 ,78 Gruplararasi 3,97 3 1,32 2,23 ,08
B 408 2,09 ,78 Grupigi 371,89 626 ,59
C 66 1,93 ,61 Toplam 375,86
D 32 2,13 ,97
A:20-30vyas B: 31-40 yas C:41-50 yas D: 51 ve Uzeri yas

Velilerin ilkokullarda karakter egitimi siireci yeterlilik ve etkililik boyutunun yasa goére farkhligina iliskin sonuglar
incelendiginde, 20-30 yas arasi velilerin ortalamasi (x=2,23), 31-40 yas arasi velilerin ortalamasi (x=2,09), 41-50

yas aras! velilerin ortalamasi (X=1,93), 51 yas ve Ustl velilerin ortalamasi (X=2,13) olarak hesaplanmistir.
Velilerin ilkokullarda karakter egitimi siirecinde yeterlilik ve etkililik boyutunda yasa gore (p<0.05) anlamli farkhlik

gorilmemistir.

Velilerin ilkokullarda karakter egitimi sirecinin sosyal ¢evre boyutunun yasa gore farklihgina iliskin tek yonlu

varyans analizi sonucu Tablo 15’te sunulmustur.

Tablo 15. Velilerin ilkokullarda Karakter Egitimi Siirecinin Sosyal Cevre Boyutunun Yasa Gére Farkliligina iligkin
Tek YonlU Varyans Analizi Sonucu

= . Kareler
Q n X S Varyansin Kaynagl Kareler toplami SD Ortalamasi F P
A 124 2.55 77 Gruplararasi 3.90 3 1.30 1.88 1.33
B 408 2.44 .84 Grupigi 433.61 626 .69
C 66 2.32 .62 Toplam 437.50
D 32 2.67 1.20
A :20-30vyas B: 31-40 yas C: 41-50 yas D: 51 ve Uzeri yas

Velilerin ilkokullarda karakter egitimi slireci sosyal ¢evre boyutunun yasa gore farklihigina iliskin sonuglar

incelendiginde, 20-30 yas arasi velilerin ortalamasi (X=2,55), 31-40 yas arasi velilerin ortalamasi (X=2,44), 41-50
X_

yas arasi velilerin ortalamasi (¥*=2,32), 51 yas ve ustl velilerin ortalamasi (x=2,67) olarak hesaplanmistir.
Velilerin ilkokullarda karakter egitimi sirecinde sosyal ¢evre boyutunda yasa gore (p<0.05) anlamh farklilik

gorialmemistir.
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Arastirmanin Altinci Alt Problemine iligkin Bulgular

Velilerin ilkokullarda karakter egitimi sirecinin okul-aile isbirligi boyutu 6grenim durumuna gore farkhligina iliskin

tek yonli varyans analizi sonucu Tablo 16’da sunulmustur.

Tablo 16. Velilerin ilkokullarda Karakter Egitimi Siirecinin Okul-Aile isbirligi Boyutu Ogrenim Durumuna Gore
Farkhhgina iliskin Tek Y6nlii Varyans Analizi Sonucu

Varyansin Kareler

Q n X S . Kareler toplami SD F P Anlamh Fark
Kaynagi Ortalamasi
A 160 2.18 .73 Gruplararasi 43.26 5 8.65 12.28 .00 ::g
B 112 2.32 .70 Grupigi 439.53 624 .70 A-E
C 184 2.66 .93 Toplam 482.79 A-F
D 80 2.78 .87 B-C
E 74 2.84 1.00 B-D
B-E
F 20 2.92 .78 B-F
A : ilkokul B: Ortaokul C:Lise D:Onlisans E:Llisans F: Yiiksek Lisans

Velilerin ilkokullarda karakter egitimi slreci okul-aile isbirligi boyutunun 6grenim durumuna goére farkliligina
iliskin sonuglar incelendiginde, ilkokul mezunu velilerin ortalamasi (x=2,18), ortaokul mezunu velilerin
ortalamasi (x=2,32), lise mezunu velilerin ortalamasi (x=2,66), Onlisans mezunu velilerin ortalamasi (x=2,78),

lisans mezunu velilerin ortalamasi (x=2,84), yuksek lisans mezunu velilerin ortalamasi (x=2,92) olarak
hesaplanmistir. Velilerin ilkokullarda karakter egitimi surecinde okul-aile isbirligi boyutunda 6grenim durumuna

gore (p<0.05) anlamh farkhhk gorilmastar.

Velilerin ilkokullarda karakter egitimi slrecinin yeterlilik ve etkililik boyutunun 6grenim durumuna gore

farkliligina iliskin tek yonlu varyans analizi sonucu Tablo 17'de sunulmustur.

Tablo 174. Velilerin ilkokullarda Karakter Egitimi Siirecinin Yeterlilik ve Etkililik Boyutunun Ogrenim Durumuna
Gore Farkliligina iliskin Tek Y&nlii Varyans Analizi Sonucu

Q n X S Varyansin Kaynagi Kareler toplami SD Orlfc:aEIme;m F P Anlamli Fark
A 160 1.98 .53 Gruplararasi 9.07 5 1.81 3.09 .00 A-E

B 112 2.10 .73 Grupigi 366.79 624 .59

C 184 2.13 .84 Toplam 375.86

D 80 2.14 .84

E 74 2.36 .98

F 20 1.85 .62

A: ilkokul B: Ortaokul ~ C:Llise D:Onlisans E:Lisans F: Yiiksek Lisans

Velilerin ilkokullarda karakter egitimi sireci yeterlilik ve etkililik boyutunun 6grenim durumuna gore farkhhgina
iliskin sonuglar incelendiginde, ilkokul mezunu velilerin ortalamasi (X =1,98), ortaokul mezunu velilerin
ortalamasi (x=2,10), lise mezunu velilerin ortalamasi (x=2,13), Onlisans mezunu velilerin ortalamasi (x=2,14),

lisans mezunu velilerin ortalamasi (x=2,36), yuksek lisans mezunu velilerin ortalamasi (X=1,85) olarak
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hesaplanmistir. Velilerin ilkokullarda karakter egitimi siurecinde yeterlilik ve etkililik boyutunda 6grenim

durumuna gore (p<0.05) anlamli farklilik gérilmstr.

Velilerin ilkokullarda karakter egitimi stirecinin sosyal ¢evre boyutunun 6grenim durumuna gore farkliligina iliskin

tek yonli varyans analizi sonucu Tablo 18’de sunulmustur.

Tablo 185. Velilerin ilkokullarda Karakter Egitimi Siirecinin Sosyal Cevre Boyutunun Ogrenim Durumuna Gére
Farkhligina iliskin Tek Y&nlii Varyans Analizi Sonucu

< Varyansin Kareler Anlamli
Q n X S Kaynagi Kareler toplami SD Ortalamasi F Fark
A 160 2.27 .70 Gruplararasi 17.71 5 3.54 5.27 .00 A-D
B 112 2.33 77 Grupigi 419.79 624 .67 A-E
C 184 2.51 .89 Toplam 437.50 B-E
D 80 2.65 .78
E 74 2.76 .95
F 20 2.33 .89
A : ilkokul B: Ortaokul C:Lise D:Onlisans E:Llisans F: Yiiksek Lisans

Velilerin ilkokullarda karakter egitimi siireci sosyal ¢cevre boyutunun 6grenim durumuna goére farkliligina iliskin
sonuglar incelendiginde, ilkokul mezunu velilerin ortalamasi (x=2,27), ortaokul mezunu velilerin ortalamasi (X

=2,33), lise mezunu velilerin ortalamasi (x=2,51), onlisans mezunu velilerin ortalamasi (X=2,65), lisans mezunu

velilerin ortalamasi (X=2,76), yuksek lisans mezunu velilerin ortalamasi (X=2,33) olarak hesaplanmistir. Velilerin
ilkokullarda karakter egitimi stirecinde sosyal ¢cevre boyutunda 6grenim durumuna gére (p<0.05) anlamli farklilik

gorilmustar.
Arastirmanin Yedinci Alt Problemine iliskin Bulgular

Velilerin ilkokullarda karakter egitimi stirecinin okul-aile isbirligi boyutu sosyoekonomik duruma gore farkliligina

iliskin tek yonli varyans analizi sonucu Tablo 19’da sunulmustur.

Tablo 19. Velilerin ilkokullarda Karakter Egitimi Siirecinin Okul-Aile isbirligi Boyutunun Sosyoekonomik Duruma
Gore Farkliligina iliskin Tek Yonlii Varyans Analizi Sonucu

< Varyansin Kareler Anlamli
Q n X S Kaynagi Kareler toplami 5D Ortalamasi Fark
A 106 2.51 .86 Gruplararasi 11.13 2 5.57 7.40 .00 A-C
B 510 2.55 .88 Grupigi 471.66 627 .75 B-C
C 14 1.64 41 Toplam 482.79

A: Alt Gelir Duzey B: Orta Gelir Diizey C: Ust Gelir Diizey

Velilerin ilkokullarda karakter egitimi stireci okul-aile isbirligi boyutunun sosyoekonomik duruma gére farkliligina
iliskin sonuglar incelendiginde, alt gelir diizeyine sahip velilerin ortalamasi (X=2,51), orta gelir diizeyine sahip

velilerin ortalamasi (x=2,55), Ust gelir diizeyine sahip velilerin ortalamasi (x=1,64) olarak hesaplanmistir.
Velilerin ilkokullarda karakter egitimi slirecinde okul-aile isbirligi boyutunda sosyoekonomik duruma gore

(p<0.05) anlamh farklhihk géralmustar.
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Velilerin ilkokullarda karakter egitimi strecinin yeterlilik ve etkililik boyutu sosyoekonomik duruma gore

farkhhgina iliskin tek yonli varyans analizi sonucu Tablo 20’de sunulmustur.

Tablo 20. Velilerin ilkokullarda Karakter Egitimi Siirecinin Yeterlilik ve Etkililik Boyutunun Sosyoekonomik
Duruma Gére Farkliligina iligkin Tek Y&nli Varyans Analizi Sonucu

Q n X S Varyanim Kareler toplami  SD Kareler F P
Kaynagi Ortalamasi
A 106 2.23 .73 Gruplararasi 2.83 2 1.42 2.38 .09
B 510 2.09 .78 Grupigi 373.02 627 .60
C 14 1.82 .70 Toplam 375.86
A: Alt Gelir Dizey B: Orta Gelir Dlizey C: UstGelir Diizey

Velilerin ilkokullarda karakter egitimi sireci yeterlilik ve etkililik boyutunun sosyoekonomik duruma gore
farkliligina iliskin sonuglar incelendiginde, alt gelir diizeyine sahip velilerin ortalamasi (X=2,23), orta gelir

diizeyine sahip velilerin ortalamasi (x=2,09), st gelir diizeyine sahip velilerin ortalamasi (X=1,82) olarak
hesaplanmistir. Velilerin ilkokullarda karakter egitimi stirecinde yeterlilik ve etkililik boyutunda sosyoekonomik

duruma gére (p<0.05) anlamli farklilik gériilmemistir.

Velilerin ilkokullarda karakter egitimi siirecinin sosyal ¢evre boyutu sosyoekonomik duruma gore farkhligina

iliskin tek yonli varyans analizi sonucu Tablo 21’de sunulmustur.

Tablo 21. Velilerin ilkokullarda Karakter Egitimi Siirecinin Sosyal Cevre Boyutunun Sosyoekonomik Duruma
Gore Farkliligina iliskin Tek Y&nlii Varyans Analizi Sonucu

S Kareler
V K g1 Karel | D F P
Q n X S aryansin Kaynagi Kareler toplami S Ortalamasi
A 106 2.42 77 Gruplararasi 1.37 2 .68 .98 .38
B 510 2.48 .85 Grupigi 436.14 627 .70
C 14 2.18 .58 Toplam 437.51
A: Alt Gelir Diizey B: Orta Gelir Diizey C: UstGelir Diizey

Velilerin ilkokullarda karakter egitimi siireci sosyal ¢evre boyutunun sosyoekonomik duruma gore farkhhgina
iliskin sonuglar incelendiginde, alt gelir diizeyine sahip velilerin ortalamasi (X=2,42), orta gelir diizeyine sahip

velilerin ortalamasi (x=2,48), Ust gelir diizeyine sahip velilerin ortalamasi (x=2,18) olarak hesaplanmistir.
Velilerin ilkokullarda karakter egitimi siirecinde sosyal ¢evre boyutunda sosyoekonomik duruma gére (p<0.05)

anlamli farklilik goérilmemistir.

TARTISMA VE SONUGC

Karakter Egitimi Ogretmen Olgegine iliskin Sonuglar

Sinif 6gretmenlerinin ilkokullarda karakter egitimine iliskin gorusleri (planlama ve uygulama, yeterlilik ve etkililik,
yontem-teknik ve degerlendirme) basliklari altinda cinsiyet agisindan farkliligi incelendiginde tim basliklarda da
cinsiyete gore anlamli bir fark goriilmemistir. Baska bir ifadeyle erkek ve kadin sinif 6gretmenlerinin ilkokulda

karakter egitimine iliskin benzer gorislere sahip oldugu anlasilmaktadir.
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Totan, Aysan ve Bektas’in (2010) 6gretmen adaylarinin mizag, karakter ve kimlik 6zelliklerini inceledigi
¢alismalarinda kimlik 6lgeginde cinsiyete gore anlamli fark bulunmamistir. Donmez ve Avci (2011) sosyal bilgiler
ogretmenlerinin karakter egitimine dair 6z-yeterliklerini inceledikleri ¢alismalarinda 6gretmenlerin karakter
egitimine iliskin 6zyeterliklerinin cinsiyete gére anlamli fark gdstermedigi sonucuna varilmistir. Bu arastirma
sonuglari Totan, Aysan ve Bektas (2010), Dénmez ve Avci (2011), Demirel (2009) ve Budumlu Akkiprik’in (2007)
arastirma sonuglari ile benzerlik gosterirken; Yolcu (2015), Aslan (2011) ve Silay’in (2010) arastirma sonuglari ile

farkhhk gostermektedir.

Sinif 8gretmenlerinin ilkokullarda karakter egitimine iliskin gorisleri “planlama ve uygulama” ve “yeterlilik ve
etkililik” boyutlari mesleki kideme gére 6-10 yil mesleki kideme sahip 6gretmenler lehine anlamh farklilik
gostermektedir. Sinif 6gretmenlerinin ilkokullarda karakter egitimine iliskin gorisleri mesleki kideme gore
“yontem-teknik ve degerlendirme” boyutunda ise anlamli farklilik gérilmemistir. 6-10 yil mesleki kideme sahip
O0gretmenlerde “planlama ve uygulama”, “yeterlilik ve etkililik” boyutlarinda farklilik gériilmesinin nedeninin, sinif

o6gretmenlerin lisans egitimindeki giincel bilgi birikimlerine mesleki tecribenin eklenmesi ve bu dénemde

O0gretmenlerin Uretkenliginin daha fazla olmasindan kaynaklandigi séylenebilir.

Donmez ve Avci (2011) sosyal bilgiler 6gretmenlerin karakter egitimine iliskin 6zyeterliklerini inceledikleri
calismalarinda sosyal bilgiler 6gretmenlerin karakter egitimine iliskin 6zyeterliklerinin mesleki kideme goére
anlamh fark géstermedigi sonucuna ulagsmislardir. Arastirmanin “planlama ve uygulama” ve “yeterlilik ve etkililik”
boyutlarinda elde edilen sonuglar ile Yolcu (2015), Giindogdu (2010) ve Agboola ve Tsai'nin (2012) ¢alisma
sonuglari benzerlik gosterirken; “yontem-teknik ve degerlendirme” boyutunda elde edilen sonuglar Donmez ve

Avci (2011), Demirel (2009) ve Aslan’in (2011) ¢alisma sonuglariyla benzerlik gostermektedir.

Sinif 6gretmenlerinin ilkokullarda karakter egitimine iliskin gorisleri “planlama ve uygulama” boyutu 6grenim
durumuna gore incelendiginde lisans mezunu ile yiiksek lisans mezunu 6gretmenler arasinda yiiksek lisans
mezunu 6gretmenler lehine; yeterlilik ve etkililik boyutu 6grenim durumuna goére incelendiginde Onlisans
mezunu Ogretmenler ile lisans mezunu 6gretmenler arasinda 6nlisans mezunu 6gretmenler lehine anlaml
farkhhk gorilmustar. Yontem-teknik ve degerlendirme boyutu 6grenim durumuna gore incelendiginde ise
Onlisans mezunu 6gretmenler ile doktora mezunu 6gretmenler arasinda 6nlisans mezunu 6gretmenler lehine;
lisans mezunu 6gretmenler ile yiksek lisans mezunu 6gretmenler arasinda yiiksek lisans mezunu 6gretmenler
lehine; lisans mezunu 6gretmenler ile doktora mezunu 6gretmenler arasinda doktora mezunu 6gretmenler
lehine anlamli farklilik gérilmstir. Planlama ve uygulama boyutunun yiksek lisans mezunu 6gretmenler lehine
anlamh farkhlik gdstermesinin nedeni, yiiksek lisans derslerinde metodoloji derslerinin daha fazla olmasi ve
yuksek lisans yapan 6gretmenlerin uygulamaya daha acik olmasi ile ifade edilebilir. Arastirma sonuglari Eksi ve
Okudan’in (2011) galismalarinin sonuglari ile benzerlik gosterirken; Avci’nin (2011) arastirma sonuglari ile farklilik

gostermektedir.
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Karakter Egitimi Veli Olgegine iliskin Sonuglar

Velilerin ilkokullarda karakter egitimine iliskin gorisleri (okul aile isbirligi, yeterlilik ve etkililik, sosyal ¢evre)
basliklar altinda cinsiyet agisindan farkliligi incelendiginde okul aile isbirligi ve sosyal ¢evre boyutlarinda cinsiyete
gore erkek veliler lehine anlamli bir farklihk goralmustir. Yeterlilik ve etkililik boyutunda ise kadin ve erkek veliler
arasinda cinsiyete gore anlamli farklihk gérilmemistir. Okul-aile isbirligi ve sosyal ¢evre boyutunda erkek veliler
lehine anlamli farklilik gérilmesinin nedeni olarak erkek velilerin kadin velilere gore okulla isbirliginin daha yiksek

diizeyde oldugu soylenebilir.

Yildirim’in (2007) ilkégretim dizeyinde bir karakter egitimi programi modeli ve uygulanabilirligi Gzerine yaptig
¢alisma sonucunda karakter egitimi modelinin ilkégretim okullarinda uygulanmasina ihtiya¢ duyma duzeyleri,
cinsiyet degiskeni agisindan incelendiginde, kadin ve erkek gruplarinin gorisleri arasinda kadinlar lehine anlamh
farkhhk oldugu gorilmustir. Bu arastirmanin sonuglari ile Yildinm’in (2007) arastirmasinin sonuglari farkhhk

gostermektedir.

Velilerin ilkokullarda karakter egitimine iliskin gorusleri (okul aile isbirligi, yeterlilik ve etkililik, sosyal ¢evre)
basliklar altinda yasa gore farkhhgi incelenmistir. Yapilan analiz sonucunda tim basliklarda da yasa gore anlamli
bir fark gértlmemistir. Bagka bir ifadeyle tiim yas grubundaki velilerin ilkokulda karakter egitimine iliskin benzer

gorislere sahip oldugu anlasiimaktadir.

Aslan (2011) karakter egitimine iliskin veli gérislerini inceledigi calismasinda planlama ve uygulama boyutunda
yasa gore anlamli bir farkhlik bulunmamistir. Yasa gore bakildiginda velilerin en gok tercih edilen on degerden
yedisinin (diirUst olma, glivenilir olma, vatansever olma, sorumluluk, Allah’a inanma, galiskan olma ve blyuklere
saygili olma) ortak oldugu ve yasa bagl 6nemli bir farklilasmanin olmadigi goriilmistir. Bu ¢alismanin sonuglari

ile Aslan’in (2011) ¢alismasinin sonuglari benzerlik géstermektedir.

Velilerin ilkokullarda karakter egitimine iliskin gorusleri “yeterlik ve etkililik” boyutu 6grenim durumuna goére
incelendiginde ilkokul mezunu veliler ile lisans mezunu veliler arasinda lisans mezunu veliler lehine anlamli
farkhihk goralmustar. Velilerin ilkokulda karakter egitimi yeterlilik ve etkililik boyutunun 6grenim durumuna gore
anlamli farkhhgina bakildiginda, ilkokul mezunu veliler ile 6nlisans mezunu veliler arasinda, ilkokul mezunu veliler
ile lisans mezunu veliler arasinda, ortaokul mezunu veliler ile lisans mezunu veliler arasinda anlaml farklilk
gorulmustar. Velilerin ilkokulda karakter egitimi “sosyal ¢evre” boyutunun 6grenim durumuna gore anlamli
farkhhgina bakildiginda, ilkokul mezunu veliler ile 6nlisans mezunu veliler arasinda énlisans mezunu veliler lehine,
ilkokul mezunu veliler ile lisans mezunu veliler arasinda lisans mezunu veliler lehine, ortaokul mezunu veliler ile

lisans mezunu veliler arasinda lisans mezunu veliler lehine anlamli farkhlik gérilmistar.

Velilerin karakter egitimine iliskin gorusleri bitiin boyutlarda egitim seviyesi yiksek olan veliler lehinedir. Bu
durum egitim seviyesi arttik¢a okul aile-isbirliginin arttigi ve egitim seviyesi ylksek olan ailelerin okulla bag kurma

konusunda daha bilingli oldugu seklinde yorumlanabilir.
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Oztiirk’iin (2012) calismasina gére anne ve babanin egitim diizeyleri 6grencilerin karakter kazaniminda etkilidir.
Demirel, Ozmat ve Ozkan Elgiin’iin (2016) calismasinda dgretmenler, ailesinden yeterince destek alamayan
ogrencilerin, okul-aile ve 6gretmenler arasindaki yogun iletisim ve isbirligi sayesinde olumlu 6zelliklere sahip
olabilecegini diisinmektedirler. Yapilan galismalarin neredeyse tamami bu galismanin sonuglariyla benzerlik

gostermektedir.

Velilerin ilkokullarda karakter egitimine iliskin gorisleri “okul aile isbirligi” boyutu sosyoekonomik duruma gore
incelendiginde, velilerin ilkokullarda karakter egitimine iliskin gorisleri “yeterlik ve etkililik” ve “sosyal ¢evre”

boyutlarinda alt, orta ve st gelir diizeyine sahip velilerin benzer goruslere sahip oldugu anlagiimaktadir.

Balci ve Yanpar Yelken’in (2013) calismalarinda da 6gretmenler deger egitiminde ilk siradaki sorun kaynaginin
ailenin sosyoekonomik durumu oldugunu belirtmislerdir. Aslan’in (2011) calismasinda ortalama aylik geliri az olan
velilerin daha olumlu goruse sahip olduklari ortaya ¢ikmistir. Yapilan ¢alismalar bu ¢alismanin okul aile isbirligi
boyutunda elde edilen sonuglar ile benzerlik gdstermekte iken “yeterlik ve etkililik” ve “sosyal cevre” boyutunda

elde edilen sonuglar ile farklilik géstermektedir.
ONERILER

Arastirma bulgularina dayanarak su 6nerilerde bulunulabilir:

1. Okullarda akademik basari kadar karakter egitimine de 6nem verilmeli, ailelerle isbirligi yapilmalidir. Milli
Egitim Bakanligi tarafindan okul sayilari arttirilmali ve kalabalik siniflarin sayisini azaltmaya yonelik faaliyetler
yaptimalidir.

2. Karakter egitimindeki sorunlari ortadan kaldirmak icin okullarda karakter egitimi komisyonlari kurulmalidir.
Bu komisyonlar karakter egitiminde karsilagilan sorunlari tespit ederek ¢6ziimine yonelik 6nerilerde
bulunmali ve bu onerileri uygulamaya gegirmelidir. Aileler bilinglendirilmeli, ¢ocuklar igin olumsuz 6rnek
olusturabilecek TV programlari, sosyal ortam vb.’den uzak tutulmalidir. Ogrenilenlerin davranisa déniismesi
icin okul ve ailenin siki isbirligi icerisinde olmasi ve hem 6gretmenlerin hem de velilerin davranislarinda tutarli
olmasi gerekmektedir.

3. Miifredat icerisinde yer alan degerler ve o6grencilerden beklenen karakter oOzellikleri net bir sekilde
belirlenmeli, derste ve ders kitaplarinda 6grencilerin dikkat etmesi gereken degerler ve karakter 6zelliklerine

vurgu yapilmalidir.

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirll ihlallerde sorumluluk yazarlara aittir. Arastirmanin etik kurul
izni Atatiirk Universitesi Egitim Bilimleri Etik Kurulundan alinmistir (Tarih: 31.05.2021 — Sayi: E-56785782-
050.02.04-2100138748).

Yazarlarin Katki Orani Beyani: Bu arastirmaya birinci yazar % 50, ikinci yazar %50 oraninda katkida
bulunmustur.
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