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ABSTRACT

The purpose of this study is to determine the instrument performance self-efficacy belief levels of
vocational music education students and to investigate whether they differ according to various
variables. The research is quantitative research based on a descriptive model. Therefore, the
relational survey method, one of the non-experimental quantitative research types, was employed
in the research. The study data were acquired from 255 people who received vocational music
education at Atatiirk University. “The Instrument Performance Self-Efficacy Belief Scale” and
personal information form were applied as data collection tools for the research. The frequency
and percentage methods among descriptive statistical methods, and the t-test and ANOVA
methods among predictive statistical methods were employed in order to analyze the acquired
data. The research concluded that the general self-efficacy beliefs of the students on instrument
performance were high. According to the sub-dimensions, on the other hand, it was observed that
the level of self-efficacy was high, the level of self-inefficacy was low, and the psychological
indicators were moderate. High scores from the self-efficacy sub-dimension and low scores from
the self-inefficacy sub-dimension support that students regard themselves as highly competent.
Furthermore, it can be suggested that the moderate scores obtained from the sub-dimension of
psychological indicators that express negative emotions such as anxiety, fear, agitation,
nervousness/tension may indicate that the students have nonignorable concerns about
performance even though they consider themselves as competent. Further studies can investigate
the relationships (cause-effect) between sociodemographic and/or pedagogical variables and self-
efficacy.
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INTRODUCTION

Instrument training, defined as the process of training provided in order to develop technical, affective and
psychomotor skills regarding an instrument (Ozen, 2004, p.60), is a challenging process comprising various
methods, approaches and behaviours. Akbulut suggests that primarily psychomotor behaviors and then,
subsequent to transforming these into skills, cognitive behaviors take place in instrument training (p.2). If
instrument training is approached on the basis of both theory and application, the concept of performance
stands out in the stage of exhibiting the acquired knowledge, skills and behaviors particularly for the application

aspect.

Performance is a word that means “the act of doing, performing, carrying out, representing, playing an
instrument” (Arikan et al., 2006). Music performance can be defined as the display of musical playing/singing,
solfeggio, leading (conducting) and other similar skills (Akgay, 2020). It is aimed to equip a person with certain
skills essential to play an instrument in the instrument training process. These skills can be listed as producing
correct and clear sound, maintaining the correct body posture which is suitable for the instrument, and having a
good mastery of the instrument. All of these skills and the systematic use of them constitutes instrument
performance (Atasoy-Karaduman, 2015, p.3). “The essential qualities that a musician must have in order to make
music in an effective, beautiful, uninterrupted and comfortable way are strength, coordination, endurance,
speed and improved reflexes during the instrument performance. Therefore, musicians who play instruments
must practice in to improve their techniques like athletes preparing for a race, unlike other people in the society,

and have skills such as endurance, flexibility, muscle strength and coordination” (Ciiceoglu-Onder, 2013, p.327).

Apart from psychomotor and cognitive behavioral features, affective behaviors such as attitude, interest, liking
are also prominent in instrument training. Instrument training is not only a technical (psychomotor) practice
process, but cognitive and affective behavioral features also serve a substantial function in the technical practice
process (Akbulut, 2000). One of the affective behaviors related to instrument performance is the individual’s

perceived self-efficacy towards instrument performance.

Bandura (1977) defines self-efficacy as “the belief that an individual can successfully perform the behavior
required to produce the result” (p.193). Based on this definition, self-efficacy can be defined as the belief that
one has the skills essential for success. In other words, self-efficacy is not the competence that an individual has,
but the belief about the competence they have. The self-efficacy of individuals can affect their attitudes,
perceptions and performances. Knowledge, changeable judgements and complementary skills are necessary but
not sufficient for successful performance. Principally, even when people know exactly what to do, they often
don’t act in the way they would perform best. This is caused by the fact that their thoughts about themselves
also play a role in the relationship between knowledge and action. Therefore, perceived self-efficacy affects the
motivations and behaviors of people (Bandura, 1982). According to Bandura (1994), self-efficacy is affected by
four main sources. These were identified as performance achievements, vicarious experiences, verbal

persuasion, and physiological states. “Self-efficacy beliefs are not a single tendency, but a multidimensional
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knowledge and differ based on functioning. For example, the effectiveness beliefs about the performance in an
instrument exam may be different from the effectiveness beliefs about a harmony exam” (Zimmerman, 2000).
Efficacy beliefs assist to determine how much effort people will put into an activity, how long they will endure
when they are faced with obstacles, and how resilient they are in the face of adversity. The greatness of the
effort, endurance and resistance to difficulties are directly proportional to the level of the sense of competence
(Pajares, 1996). Students with a high sense of self-efficacy can be more prepared to try and solve problems
independently (Hendricks, 2016). Individuals with high self-efficacy beliefs cope with challenging situations more
easily compared to individuals with low self-efficacy beliefs. Individuals who are confident in their personal
abilities consider challenging situations not as threats, but as situations to be overcome. However, people who
regard their personal abilities as inadequate perceive difficult situations as threats and try to avoid these
situations (Bayrakgi, 2007). Nevertheless, self-efficacy is not the only factor which determines success. An
individual may not be able to perform adequately if they lack the necessary knowledge and skills for success,
even if they have a high perception of self-efficacy. For instance, a musician may be highly effective in his
expressive or interpretive skills, but lack proficiency in their techniques. The reason for this is the fact that each
of these different aspects of musicianship requires different psychological and physical abilities with varying
degrees of difficulty. Furthermore, it is observed that self-efficacy for attaining skills or learning certain tasks can
be quite different from the belief of individuals in their capability to implement or perform them (Gill, 2020;

Schunk, 1996).

The complex decisions of a musician on the music they learn and perform feed on various factors such as personal
experiences, the observations and beliefs of the environment, and their own beliefs about their own musical
performance abilities. Self-efficacy is directly related to the self-confidence and previous experiences of a person
(Timur et al., 2013). Self-efficacy belief may vary based on the context of a situation and may be affected by the
environment (audience, setting), performance type (evaluated/not evaluated), repertoire demands, and
perceived importance of the event by the performer (Papageorgi et al.,, 2007; Ritchie & Williamon, 2010;
Zimmerman, 2000). Self-efficacy belief, which has a substantially critical place in terms of performance, also has
a considerable role in music education. The self-efficacy belief becomes even more prominent when musical
performance must be performed in front of an ensemble. However, the concept of self-efficacy in music is a
phenomenon frequently encountered in all processes related to instrument performance. “The most important
predictor of the performance and exam success of young musicians is self-efficacy” (McPherson & McCormick,
2006; Sakiz, 2013). Ozmentes (2008) investigated the utilization of self-regulated learning tactics in instrument
training by students and expressed that self-efficacy belief is the leading quality among the affective features in

the pre-performance stage.

Regarding the literature on instrument performance and self-efficacy in the field of music, it is observed that
studies can be classified into 4 groups: 1) Scale development, 2) Measuring self-efficacy, 3) The effect of self-
efficacy on musical performance, and 4) Self-efficacy among performance-related dimensions. The studies in the

first group were aimed at developing a self-efficacy scale for instrument performance (Can & Yorulmaz-Birdal,

1573



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

2021; Ekici, 2013; Girgin, 2015; GiUn & Yildiz, 2014; Kalay-Meydan & Cilden, 2020; Seker, 2016; Ritchie &
Williamon, 2010; Zelenak, 2010) and developing a self-efficacy scale for individual instrument teaching (Koca,
2014). It has been observed that the studies in the second group focused on the investigation of instrument self-
efficacy of pre-service music teachers (Coskun-Sentiirk & Bolek, 2019; Ciftcibasi, 2021), the determination of
piano performance self-efficacy levels of pre-service music teachers (Babacan & Babacan, 2017), the
investigation of music performance anxiety and piano performance self-efficacy levels of pre-service music
teachers (Jelen, 2017), the relationship between the perceived self-efficacy for piano performance and the test
anxiety of music education department students (Durak, 2020), research on self-efficacy of the students for piano
courses in professional music education in terms of different variables (Unal & Bulut, 2019), the investigation of
self-efficacy beliefs of the students in the classical guitar division of the music teaching department about
individual instrument performance in terms of various variables (Ak, 2018), the effect of performance anxiety
and perceived self-efficacy on instrument success in the institutions of vocational music education (Iskin, 2018),
the investigation of the relationship between instrument performance self-efficacy beliefs and personality traits
of pre-service music teachers (Girgin, 2017a) and various variables (Girgin, 2017b), the investigation of the
relationship between the anxiety levels and self-efficacy beliefs of pre-service music teachers (Sarikaya &
Kurtaslan, 2018), the investigation of the relationship between individual instrument practice habits and
instrument performance self-efficacy beliefs in Fine Arts High School students (Piji-Kiiglik & Turan-Engin, 2021),
self-efficacy as a predictor of burnout in instrument training in Fine Arts High Schools (Girgin, 2020), the
investigation of the instrument performance self-efficacy beliefs of Fine Arts High School violoncello students
(Albayrak & Bulut, 2020). The studies in the third group have been observed to focus on the role of self-efficacy
in musical performance (McCormick & McPherson, 2003; McPherson & McCormick, 2006), the effect of various
practices aimed at increasing self-efficacy on performance (Ezra, 2019), explaining the relationship between
musical performance anxiety and self-efficacy (Dempsey & Comeau, 2019; Egilmez, 2015; Topoglu, 2014; Zarza-
Alzugaray et al., 2020), increasing musical performance self-efficacy through psychological skills training (Gill,
2020), the change in the perceived self-efficacy for instrument performance by time (Hendricks, 2014; Hendricks
et al., 2016). In the studies in the fourth group, instrument training and performance were discussed in various
aspects, and the concept of self-efficacy was indirectly mentioned. Some of these studies have been observed to
be conducted on the function of performance experience in instrument training (Duruer, 2017), student
motivation and performance in instrument training (Ozmentes, 2013), the investigation of individual instrument
performance success in music education students according to psychological and personal characteristics.
(Yondem et al., 2019), the effects of mental preparation on violin performance (Sever, 2011), the effect of
metacognition on guitar performance success (Yokus, 2010), the relationship between the levels of attitude

towards instrument study, personal traits and performance (Ozmentes & Ozmentes, 2009).

Based on the literature, it can be suggested that one of the factors affecting the success of students in individual
instrument lessons is perceived self-efficacy. “Practicing self-efficacy in music education can help musicians,

teachers, and researchers better understand the motivation and attendance processes, so that musicians can
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reach higher levels of mastery” (Hendricks et al., 2016, p.918). An instrument trainer can plan the educational
process by being aware of the self-efficacy belief levels of their students, and can include different strategies to
motivate students with low self-efficacy beliefs regarding the instrument and instrument lesson. Furthermore,
they can predict the success levels of students by examining the harmony of instrument study methods,
strategies and habits, and other factors that affect success, such as motivation. Therefore, it is critical to

determine the levels of perceived self-efficacy of students in individual instrument lessons.

Purpose

The main purpose of this study is to determine the instrument performance self-efficacy belief levels of
vocational music education students. In the research, the answer to the question “What is the level of instrument
performance self-efficacy beliefs of vocational music education students?” was sought. Within the framework of
the main question of the research, it was investigated whether the instrument performance self-efficacy beliefs
of the participants differ according to certain variables. The variables determined within the scope of the
research are gender, age, high school graduated, faculty, grade level, instrument type, the presence of the
student’s own instrument, the proper environment for practising the instrument (home, dormitory, etc.) and the
time allocated to practice individual instruments (hour/day). In order to determine the instrument performance
self-efficacy belief levels of the participants, the total student scores obtained from the scale and the student

scores obtained from the sub-dimensions of the measurement tool were reviewed separately.

METHOD

Research Model

The research is a quantitative research based on descriptive model. Therefore, the relational survey method, one
of the non-experimental quantitative research types, was employed in the research. The scanning method is the
scanning arrangements made on the whole population or a group of parts of the population in order to carry out
a general assessment and draw inferences about the population. The event, individual or object of the study is
aimed to be defined in its own conditions and as it is (Karasar, 2008, p.79). Relational screening model is a
research design in which two or more variables are investigated to determine the relationships between them
(Buylkozturk et al., 2013, p.178). This method facilitates the determination of the information regarding the
attitudes, self-efficacy, beliefs, opinions and such of individuals (McMillan & Schumacher, 2006). One of the data
collection techniques frequently employed in quantitative research is data collection through scale. The scale is
defined as a data collection tool with construct validity which was developed to assess a construct with cognitive,
affective and behavioral aspects and can be utilized to acquire a total score from a general scale or sub-
dimensions. Likert-type questions are frequently applied in social sciences in order to determine psychological
characteristics such as attitudes and beliefs, and conclude opinions on a certain subject (Cited in Kisa, 2020,

pp.109-112).
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Participants

The study data were gathered from 255 participants that students in the Atatilrk University, Fine Arts Faculty
[FAF] Music Sciences Department (n=108), Kazim Karabekir Education Faculty [EF] Music Education Department
(n=85) and Turkish Music State Conservatory [TMSC] (n=62), in the spring semester of the 2018-2019 academic
year. The descriptive statistics results regarding the variables determined within the scope of the research are
presented in Table 1.

Table 1. Distributions of Variables

Variables f %
Female 127 49.8
Gender Male 128 50.2
Total 255 100
Less than 20 11 431
20-24 213 83.53
Age 25-29 26 10.2
30 and above 5 1.96
Total 255 100
FAHS! 119 46.7
High school graduated Other 136 53.3
Total 255 100
FFA 108 42.4
Faculty EF 85 33.3
TMSC 62 24.3
Total 255 100
1st grade 62 24.3
2nd grade 64 25.1
Grade level 3rd grade 63 24.7
4th grade 64 25.1
Unspecified 2 0.8
Total 255 100
Piano 17 6.7
Guitar 22 8.6
Violin 50 19.6
Viola 14 5.5
Cello 14 5.5
Flute 14 5.5
Singing 11 4.3
Instrument type Baglama 7 302
Tamboura 4 1.6
Qanun 6 2.4
Oud 15 5.9
Mey 2 0.8
Nay 6 2.4
Other 2 0.8
Unspecified 1 0.4
Total 255 100
Yes 217 85.1
, . No 30 11.8
The presence of the student’s own instrument Unspecified 3 31
Total 255 100
The proper environment for practice the instrument Yes 180 70.6
(at home, at the dormitory, etc.) No 73 28.6

1 Fine Arts High School
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Unspecified 2 0.8
Total 255 100
Less than 1 hour 12 4.7
1-3 hours 190 74.5
The time allocated to practice (hour/day) More than 3 hours 34 13.3
Unspecified 19 7.5
Total 255 100

Table 1 reveals that the groups are close to each other according to the variables of gender, type of high school
graduated and grade level. According to the age variable, it was determined that the majority of the participants
(83.53%) were between the ages of 20-24. The instruments of the highest number of participants were baglama
(30.2%), violin (19.6%) and guitar (8.6%). A majority of the participants had their own individual instrument
(85.1%) and a suitable environment to practice (70.6%). Most of the participants stated that they spend 1 to 3

hours (74.5%) a day to practice their individual instruments.

Data Collection and Analysis

In the research, the “Instrument Performance Self-Efficacy Belief Scale” prepared by Girgin (2015) and the
Personal Information Form prepared by the researchers to determine the demographic characteristics of the
participants were employed as data collection tools. The validity and reliability analyses of the instrument
performance self-efficacy belief scale were carried out by Girgin, and the validity and reliability of the scale were
established. “The exploratory factor analysis concluded that the scale is constituted by three sub-dimensions,
which are self-efficacy (first sub-dimension), self-inefficacy (second sub-dimension) and psychological indicators
(third sub-dimension) and 20 five-point Likert type questions. The Cronbach Alpha reliability coefficients of the
scale have been determined to be.86 for the self-efficacy sub-dimension, .76 for the self-inefficacy sub-dimension
and .61 for the sub-dimension of psychological indicators. The score that can be obtained from the scale has
been established as 100 points as the highest and 20 points as the lowest. The scale also includes reverse-scored

items” (pp.111-112).

The data collected by means of the personal information form in the research were analyzed with frequency and
percentage methods among the descriptive statistics tests, and the results were exhibited in tables. First, the
Kolmogorov-Smirnov normality test was applied to the data acquired from the scale for individual instrument
practising habits. Then, the t-test and ANOVA (Uysal, 2020, p.159), which are predictive statistics tests, were
applied to determine whether there was a difference according to demographic variables. The outcomes of
paired comparison (Scheffe and Tukey) and descriptive statistics were reviewed in order to determine the type

of differences and the groups which the differences existed between (Durmus et al., 2016).

Table 2. Normality Test Results of Instrument Performance Self-Efficacy Belief Scale Scores

Kolmogorov-Smirnov

Statistic df Sig.
Overall total 132 255 .000
Self-efficacy .053 255 .077
Self-inefficacy .084 255 .000
Psychological indicators .070 255 .004
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The Kolmogorov-Smirnov normality test results revealed that the self-efficacy sub-dimension scores had a
normal distribution (p>0.05) while the total scores and other sub-dimension scores did not exhibit a normal
distribution. In the Q-Q Plot chart (Graph 1), it was observed that all the data obtained from the scale had an
acceptable normal distribution. In the normality test performed to collect data with questionnaires in the field
of social sciences, it is considered important to determine whether the minimum normal distribution is achieved
by examining the Q-Q graph since the probability of the p-value of being greater than 0.05 is quite difficult
(Durmus et al., 2016).

Normal Q-Q Plot of The Overall Scores Normal Q-Q Plot of Self-efficacy
.
A B
2
2
5 = v
E E
£ H
e o o
z z
= v v
g H
= x
w oy
2
2
3
T T T T T T T T T T T T T
o 20 “0 60 a0 100 1o Q " 0 30 0 0 &0
Observed Value Observed Value
Normal Q-Q Plot of Self-inefficacy Normal Q-Q Plot of Psychological indicators
8 3
C D

Expected Normal
]
Expected Normal
<

o

H 10 i 0
Observed Value

T T T T T T o
o 5 10 15 20 5 30
Observed Value

Figure 1. Q-Q Plot Charts of Instrument Performance Self-Efficacy Belief Scale Scores. They present the
normality of A) Overall Scores Obtained from the Whole Scale, B) Scores of the Self-Efficacy Sub-dimension, C)
Scores of the Self-Inefficacy Sub-dimension, and D) Scores of the Psychological Indicators Sub-dimension.

The independent samples t-test was conducted in order to determine whether the normally distributed scale
data differs according to the variables with two subgroups (gender, graduated high school, the presence of the
student’s own instrument, and the proper environment for practising the instrument) and one-way analysis of
variance (ANOVA) was performed in order to determine whether they differ according to the variables with more
than two independent subgroups (age, faculty, grade level, instrument type, and time allocated to practice the
instrument). Independent samples t-test is a parametric test that is employed to test whether the means of two
independent samples are different in comparison. Since the results of this test will differ according to the equality
of the variance between the groups, the Levene statistic, which tests the equality of the variances, was applied

before the t-test was performed. The statistical analysis that is used to test whether the means of more than two
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independent samples are different from each other is called One-Way Analysis of Variance (ANOVA). Similar to
the independent samples t-test, the Levene test is applied to determine the equality of the variances of the
groups in also ANOVA, and the variances of the groups are required to be homogeneous (equal) (Durmus et al.,

2016).

FINDINGS

Table 3 exhibits the general sum of the scores acquired from the individual instrument performance self-efficacy

belief scale by the study-participant students and the distributions for each sub-dimension.

Table 3. Distribution of Mean Scores

N Mean (k) Sd.
Overall total 255 63.74 14.432
Self-efficacy 255 32.49 9.671
Self-inefficacy 255 12.93 5.739
Psychological indicators 255 14.38 5.062

The data in Table 3 reveals that the general instrument performance self-efficacy beliefs of the students are high
(x=63.74). It is observed in the sub-dimensions of the scale that the level of self-efficacy (x=32.49) is high, the

level of self-inefficacy (x=12.93) is low, and the level of psychological indicators (x=14.38) is moderate.

According to the variances of the scores obtained from the instrument performance self-efficacy belief scale
between gender groups, the variance values of the groups were found to be pr=0.331>0.05, p1=0.197>0.05,
p2=0.610>0.05 and p3=0.945>0.05. This indicates that the mean scores obtained from the instrument
performance self-efficacy belief scale by the male and female students are equal. In other words, it can be

suggested that instrument performance self-efficacy beliefs do not differ significantly according to gender.

The variances of instrument performance self-efficacy beliefs were determined to be homogeneous according
to age (pr=0.924>0.05, p1=0.573>0.05, p2=0.374>0.05 and p3=0.485>0.05). The ANOVA value of the instrument
performance self-efficacy belief scale overall total scores was determined to be p=0.340>0.05. The scores
obtained from the sub-dimensions concluded that the ANOVA values were p1=0.638>0.05, p>=0.194>0.05 and

p3=0.581>0.05. Accordingly, no statistical difference was observed between the age groups.

The intergroup variance values of the scores acquired from the instrument performance self-efficacy belief scale
regarding the type of high school graduated were determined to be pr=0.413>0.05, p1=0.459>0.05,
p2=0.547>0.05 and p3=0.210>0.05. This indicates that the mean scores of the students who graduated from a
Fine Arts High School [FAHS] and other kinds of high schools from the instrument performance self-efficacy belief
scale are equal. In other words, instrument performance self-efficacy belief does not yield a significant difference

according to the type of high school graduated.

According to the faculty variable, by means of the Levene test regarding instrument performance self-efficacy

belief scale scores, the variances of the overall total and first sub-dimension scores were determined to be not
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homogeneous (pt=0.000<0.05 and p1=0.001<0.05), and the variances between the groups regarding the second
and third sub-dimension scores were determined to be homogeneous (p2=0.646>0.05 and p3=0.806>0.05).
ANOVA values of the scores satisfying the assumption of equal variances were determined to be p2=0.112>0.05
and p3=0.186>0.05. The Welch test (Durmus et al., 2016, p.133), which is used instead of ANOVA, was applied
for the general scores and the first sub-dimension scores for which variance equality was not achieved. The Welch
test results (pr=0.022<0.05, p1=0.013<0.05;) revealed a significant difference in instrument performance self-
efficacy belief scale scores according to the faculty variable. The outcomes of paired comparison (Scheffe and
Tukey) and descriptive statistics were reviewed in order to determine the type of differences and the groups
which the differences existed between (Durmus et al., 2016). Accordingly, on the basis of general scores and the
first sub-dimension scores, the Fine Arts Faculty students were determined to have the highest (urar=66.60), and
the Education Faculty students were determined to have the lowest (Ler=60.62) means. No significant difference

was found in other sub-dimensions.

The Levene test regarding the scale scores according to the grade level variable determined the variance values
to be pr=0.000<0.05, p1=0.391>0.05; p2=0.878>0.05 and p3=0.605>0.05. Accordingly, the ANOVA value between
the groups of overall total score was determined to be p1=0.021<0.05. Considering the scores acquired from the
sub-dimensions, the ANOVA values were found to be p1=0.118>0.05, p2=0.000<0.05 and p3=0.010<0.05. These

results concluded that there were differences between the grade-level groups.

Table 4 Descriptive Distributions of the Mean Scores Regarding the Grade Level

Grade Level N Mean (x) Sd.

1 63 60.00 9.976

2 64 63.05 14.645

Overall total 3 63 63.94 16.173
4 65 67.85 15.304

Total 255 63.74 14.432

1 63 33.29 8.237

2 64 30.56 10.071

Self-efficacy 3 63 31.71 10.292
4 65 34.38 9.717

Total 255 32.49 9.671

1 63 15.84 5.407

2 64 12.23 5.474

Self-inefficacy 3 63 11.78 5.557
4 65 11.92 5.641

Total 255 12.93 5.739

1 63 12.70 4.811

2 64 14.88 4.907

Psychological indicators 3 63 14.32 4,983
4 65 15.58 5.196

Total 255 14.38 5.062

It was observed according to the results of the paired comparison (Scheffe and Tukey) and descriptive statistics
that the fourth-grade students had the highest (Lth grade=67.85) mean, the first-grade students had the lowest
(Mast grade=60.00) mean, and there was no significant difference in the mean scores of the second- and third-grade

students. Considering the sub-dimensions, it was observed that the lowest mean in the self-efficacy sub-

1580



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

dimension was in the second-grade (2nd grade=30.56) students, and there was no significant difference between
the mean scores of other grade levels. It was found that the first-grade students had the highest mean in the
self-inefficacy sub-dimension (st grade=15.84) and the lowest mean in the sub-dimension of psychological
indicators (st grade=12.70), and there was no significant difference between the mean scores of the other grade
level. Since the scores of the sub-dimension of psychological indicators were calculated inversely, the low score

observed here means that the level of psychological indicators is high.

The variance values of the scale scores according to the instrument type were determined to be pt=0.918>0.05,
p1=0.296>0.05, p2=0.512>0.05 and p3=0.681>0.05. The ANOVA values of the scores regarding the instrument
type were determined to be pr=0.272>0.05, p1=0.072>0.05, p>=0.744>0.05 and p3=0.697>0.05. In this regard, it
can be suggested that there is no difference between the instrument type groups. This can be caused by the fact

that the number of students in the individual instrument type groups is not close to each other (see Table 1).

Based on the presence of the student’s own instrument revealed that the variance test results related to the
scale scores were pr=0.000<0.05, p1=0.046<0.05, p>=0.128>0.05 and ps=0.134>0.05. This indicates that the
variances of the total scores and the first sub-dimension scores are not equal, and the variances of the scores
obtained from the other sub-dimensions are equal. According to the group statistics results, it was observed that
the average of the total scores of the students who had an instrument of their own (1=64.18) was higher
compared to the ones who do not have their own instruments (u=62.03). In the self-efficacy sub-dimension, the
situation is the exact opposite. Even though these results revealed a statistical difference between the groups,
they were not determined to be significant since the number of individuals in the groups was not equal (see

Table 1).

The variances related to whether the students had a suitable environment (home, dormitory, etc.) to practice
their individual instruments were determined to be pr=0.473>0.05, p1=0.241>0.05, p2=0.112>0.05 and
p3=0.159>0.05. According to these results, it can be suggested that instrument performance self-efficacy beliefs
do not exhibit a significant difference according to whether or not they have a suitable environment to practice

instruments.

The variance test results of the daily time allocated by the students to practice their individual instruments were
determined to be pr=0.328>0.05, p1=0.649>0.05, p>=0.769>0.05 and p3=0.630>0.05. These results revealed no

significant difference between the groups according to the variable of the time allocated to practice.

CONCLUSION and DISCUSSION

The research concluded that the general self-efficacy beliefs of the students on instrument performance were
high. The conclusions of other studies in the literature indicate that the instrument performance self-efficacy
beliefs of vocational music education students are moderate (Albayrak & Bulut, 2020; Babacan & Babacan, 2017;

Durak, 2020; Girgin, 2020; Iskin, 2018; Piji-Kiiglk & Turan-Engin, 2021) and high (Coskun-Sentirk & Bolek, 2019;
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Kurtuldu, 2017). According to the sub-dimensions, on the other hand, it was observed that the level of self-
efficacy was high, the level of self-inefficacy was low, and the psychological indicators were moderate. High
scores from the self-efficacy sub-dimension and low scores from the self-inefficacy sub-dimension support that
students regard themselves as highly competent. Furthermore, it can be suggested that the moderate scores
obtained from the sub-dimension of psychological indicators that express negative emotions such as anxiety,
fear, agitation, nervousness/tension may indicate that the students have nonignorable concerns about
performance even though they consider themselves as competent. These results are similar to the results of the
study conducted by Albayrak and Bulut (2020). In the literature, there are studies that argue that there is a
significant negative relationship between instrument performance self-efficacy belief and musical performance
anxiety levels (Dempsey & Comeau, 2019; Egilmez, 2015; McCormick & McPheson, 2003; McQuade, 2008;
Sarikaya, 2018; Topoglu, 2014). Low performance abilities and feeling incompetent may be caused by the internal
fears of students and their tendency to focus on threats to themselves (Sarikaya, 2018). Therefore, it is possible

to suggest that self-efficacy belief increases as the level of anxiety decreases.

In the study, the relationship between the instrument performance self-efficacy beliefs of the students according
to the gender variable revealed no difference between the gender groups. Apart from the studies in the literature
claiming that instrument performance self-efficacy beliefs do not differ based on gender (Babacan & Babacan,
2017; Dempsey & Comeau, 2019; Jelen, 2017; Kurtuldu, 2017; Piji-Klicik & Turan-Engin, 2021), there are also
studies which found a difference between gender groups. Girgin (2017b) concluded in her study on university
students that both the general level of instrument performance self-efficacy beliefs and the self-inefficacy and
psychological indicators sub-dimension levels of women were lower compared to men. Iskin (2018) suggests that
general self-efficacy belief levels of women are lower compared to men, and their levels of psychological
indicators are accordingly higher. Other related studies determined that female jazz musicians (Wher-Flowers et
al., 2006) and pre-service female music teachers had low perceived self-efficacy for instrument performance (Ak,
2018; Ciftcibasi, 2021; Coskun-Sentiirk & Bolek, 2019; Egilmez, 2015; Sarikaya, 2018). On the other hand, there
are also studies that conclude that the perceived self-efficacy of pre-service music teachers regarding piano
performance are in favour of women (Durak, 2020; Pirlibeylioglu, 2015; Unal & Bulut, 2019). The effect of the
four main sources on self-efficacy identified by Bandura (1994) is more of a determinant rather than the effect
of the gender variable. In the study which was conducted by Hendricks et al. (2016) and emphasized these four
main sources of efficacy, they reveal the gender differences in the perceived self-efficacy of high school students
regarding instrumental performance during a three-day orchestra festival where students competed with each
other for a hierarchical seating arrangement and then rehearsed. In the aforementioned study, it was revealed
that the self-efficacy belief levels which were in favor of men on the first day of the festival turned in favor of
women later, which proved that they were fed on the self-efficacy source defined as the effective mastery
experience at the highest level. Therefore, it is not possible to draw a clear inference about whether instrument

performance self-efficacy beliefs differ according to gender.
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Considering the type of high school which they graduated from, it was determined that perceived self-efficacy of
students regarding instrument performance did not exhibit any difference. This result also coincides with the
conclusions of several studies in the literature (Ak, 2018; Babacan & Babacan, 2017; Giin, 2014; Kurtuldu, 2017;
Pirlibeylioglu, 2015). Nevertheless, in the study conducted by Egilmez (2015), it was observed that, compared to
FAHS graduates, the perceived self-efficacy regarding piano performance of students who graduated from other
high schools were higher. Some researchers (Ciftcibasi, 2021; Durak, 2020; Unal & Bulut, 2019) concluded that
the perceived self-efficacy of pre-service music teachers who graduated from a FAHS were higher compared to
those who graduated from other high schools. In the study of Iskin (2018), it was found that the level of
psychological indicators of FAHS and conservatory (high school) graduate students was higher compared to high
school graduate students. Therefore, it is controversial whether instrument performance self-efficacy beliefs
differ based on the type of high school graduated. Since FAHS graduates receive four more years of instrument
training, it is expected that they would feel more competent in terms of their command of the instrument
considering the time they spend with the instrument (Coskun-Sentiirk & Bolek, 2019). However, it is argued that
the self-efficacy also increases in accordance with the quality of the time spent, not the duration of the time
spent with the instrument (Ozmentes, 2014). Therefore, it can be suggested that the instrument performance
self-efficacy belief is related to both the amount and quality of the time allotted to the instrument rather than

having played an instrument in the high school they graduated.

Considering the faculty variable, the scale scores revealed a significant difference between the groups. According
to the total scores obtained from the scale and the scores of the self-efficacy sub-dimension, it was observed
that the Fine Arts Faculty students had the highest mean and the Education Faculty students had the lowest. No
significant difference was found in other sub-dimensions. It was observed that the participants of related studies
in the national literature were constituted by the Fine Arts High School (Albayrak & Bulut, 2020; Girgin, 2020;
Piji-Klicik & Turan-Engin, 2021) and the Music Education Department of Education Faculty (Ak, 2018; Babacan &
Babacan, 2017; Ciftcibasi, 2021; Coskun-Sentirk & Bélek, 2019; Egilmez, 2015; Girgin, 2017a and 2017b; Gin,
2014; Jelen, 2017; Pirlibeylioglu, 2015; Sarikaya, 2018) students. Only two studies (Iskin, 2018; Unal & Bulut,
2019) included students from three different vocational music education programs. In those studies, no
difference was found based on the type of program. Therefore, there is not sufficient data in the national
literature on whether there is a difference according to the faculty type. In a study conducted to make an
investigation based on the faculty type in the international literature, it was determined that the musical
performance self-efficacy beliefs of conservatory students were higher compared to other music education
students (Ritchie & Williamon, 2010). In this regard, it can be suggested that there is a need for further studies
investigating whether instrument performance self-efficacy beliefs differ according to the type of university

faculty/program.

Considering the grade level variable, it was determined that there was a difference between the groups of
different grade level. Based on the total score acquired from the scale, it was observed that the fourth-grade

students had the highest mean and the first-grade students had the lowest mean. Considering the sub-
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dimensions, it was observed that the self-efficacy levels of the second-grade students were at the lowest level.
It was determined that first-grade students have the highest level of self-inefficacy and psychological indicators.
This situation can be interpreted that the instrument performance self-efficacy belief also increases in
accordance with the grade level, and the fourth-grade students regard themselves as more competent than other
grade levels. In addition to studies that found no significant difference regarding instrument performance self-
efficacy beliefs according to the grade level (Babacan & Babacan, 2017; Girgin, 2017b; Giin, 2014; Iskin, 2018;
Kurtuldu, 2017; Unal & Bulut, 2019), there are also studies that supported the finding of increased self-efficacy
beliefs in accordance with the grade level (Ak, 2018; Coskun-Sentiirk & Bolek, 2019; Durak, 2020; Egilmez, 2015;
Jelen, 2017; Sarikaya, 2018). McCormick and McPherson (2003) define the grade level as a negative predictor of
self-efficacy. Researchers stated that as the grade level increases, tasks that become more challenging tend to
decrease self-efficacy. However, the researchers who emphasized that it was crucial to evaluate the grade level
and instrument practice time together, and suggested that the relevant exams would be longer and more difficult
in accordance with the grade level, and therefore more practice was required. Therefore, the increase in the
grade level and practice time may lead to an increase in the perceived self-efficacy of students since it will

inherently increase technical mastery and competence of the instrument.

According to the results of the time spent on instrument study, no significant difference was found between the
instrument performance self-efficacy beliefs of the students. This result does not coincide with the results of
studies (Ak, 2018; Durak, 2020; Giin, 2014; Pirlibeylioglu, 2015) revealing that students with the highest
instrument performance self-efficacy belief level have a daily practice routine of at least 2 hours. Other studies
in the literature also reveal that as the time spent on instrument practice increases, the instrument performance
self-efficacy belief also increases (Babacan & Babacan, 2017; Girgin, 2017b; Piji-Kl¢ik & Turan-Engin, 2021).
Since self-efficacy beliefs have the effect of a determinant on how much effort individuals will exert for an
activity, how long they will endure when they face obstacles, and how resistant they are in the face of negative
situations; the effort, endurance and resistance to challenges are directly proportional to the sense of
competence (Pajares, 1996). However, since the quality of that time is important rather than the time spent with
the instrument (Ozmentes, 2014), it can be suggested that the specialization effect originating from the content
of their practice routines also increases the self-efficacy beliefs of the students with a high amount of practice
time. It is possible for students with high self-efficacy to become more consolidated to practice for long periods,
and their self-efficacy increases in accordance with the practice time. Undoubtedly, more data is required on this

subject because there is not sufficient evidence to distinguish between the cause and the effect.

No significant difference was observed between the groups according to the variables of instrument performance
self-efficacy beliefs, age, instrument type and whether the presence of the student’s own instrument and having
a suitable environment to practice their instruments. Upon reviewing other studies, it was observed that in the
study of Demsey and Comeau (2019), instrument performance self-efficacy belief did not differ according to age.

In Pirlibeylioglu’s (2015) study, which concluded that the self-efficacy beliefs of students differed according to
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whether they had their own instruments, it was revealed that students who had their own piano had higher self-

efficacy beliefs.

RECOMMENDATIONS

It has been observed that the results acquired in this study coincide with the literature in terms of certain
variables while they differ with the literature regarding other variables. Musical self-efficacy serves a critical
function as a way to improve music education (Zarza-Alzugaray et al., 2020). The factors that have an active role
in the development of self-efficacy beliefs are parental support, peer network, teacher-student relationship
(Martin, 2012; Zarza-Alzugaray et al., 2020). In future studies, the relationship between self-efficacy (cause-
effect) and the sociodemographic (family support, social environment and peer influence, economic level, etc.)
and/or pedagogical (educational environment, materials, teacher-student relations, etc.) variables can be

investigated.
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MESLEKi MUZiK EGiTiMi ALAN OGRENCILERIN CALGI PERFORMANSINA
YONELIK OZ-YETERLIK iNANGLARI

0z

Bu arastirmanin amaci, mesleki mizik egitimi alan 6grencilerin, ¢algi performansi 6z-yeterlik inang
diizeylerini belirlemek ve gesitli degiskenlere gore farkhlik gosterip gostermedigini incelemektir.
Arastirma, betimsel modele dayali nicel bir arastirmadir. Bu nedenle arastirmada, deneysel
olmayan nicel arastirma tirlerinden iliskisel tarama yontemi kullanilmistir. Arastirmanin verileri
Atatiirk Universitesi'nde mesleki miizik egitimi alan 255 kisiden elde edilmistir. Arastirmada veri
toplama araci olarak “Calgi Performansi Oz-yeterlik inanci Olcegi” ve kisisel bilgi formu
kullanilmigtir. Elde edilen veriler betimsel istatistik yontemlerinden frekans ve yiizde, kestirimsel
istatistik yontemlerinden t-testi ve ANOVA kullanilarak analiz edilmistir. Arastirma sonucunda,
ogrencilerin genel calgi performansi 6z-yeterlik inanglarinin yiiksek oldugu belirlenmistir. Alt
boyutlara bakildiginda ise kendini yeterli gorme dizeylerinin yiksek, kendini yetersiz gérme
diizeylerinin disiik ve psikolojik gdstergelerinin de orta diizeyde oldugu gériilmistir. Olgegin
kendini yeterli gorme boyutundan alinan puanlarin yiiksek ve kendini yetersiz gorme boyutundan
alinan puanlarin disik olmasi, 6grencilerin kendilerini yiksek dizeyde yeterli gordiiklerini
desteklemektedir. Bunun yaninda, kaygi, korku, heyecan, sinir/gerginlik gibi olumsuz duygulari
ifade eden psikolojik gostergeler boyutundan alinan puanlarin orta diizeyde olmasi, 6grencilerin
kendilerini yeterli gérdiikleri halde performans konusunda goéz ardi edilemeyecek endiselere sahip
olduklari anlamina gelebilir. Yeni yapilacak c¢alismalarda sosyodemografik ve/veya pedagojik
degiskenler ile 6z-yeterlik arasindaki iliskiler (neden-sonug) incelenebilir.

Anahtar kelimeler: Mesleki mizik egitimi, calgi egitimi, performans, kendini yeterli/yetersiz
gorme.
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GiRiS

Bir calgiya iligkin teknik, duyussal ve psikomotor &zellikleri kazandirmak amaciyla verilen egitim siireci olarak
tanimlanan (Ozen, 2004, s.60) calg! egitimi; cesitli yontem, yaklasim ve davranislari kapsayan zorlu bir siirectir.
Akbulut’a (2000) gore calgl egitiminde oncelikle psikomotor davranislar, ardindan bunlarin beceriye
donisturilmesiyle bilissel davranislar yer almaktadir (s.2). Calg! egitimi, teorik ve uygulamaya dayali olarak iki
yoniyle ele alindiginda 6grenilen bilgi, beceri ve davranislarin sergilenmesi asamasinda 6zellikle de uygulama

boyutunda performans kavrami éne ¢ikmaktadir.

Performans, “yapmak, icra etmek, yerine getirmek, temsil etmek, ¢algi calmak” anlamlarina gelen bir s6zciktir
(Arikan vd., 2006). Muzik performansi ise muzikal ¢alma/séyleme, solfej, yonetim (seflik) vb. becerilerin
sergilenmesi olarak tanimlanabilir (Akgay, 2020). Calgi 6grenme slirecinde, calgiyi galabilmek igin gerekli olan
birtakim becerilerin kisiye kazandiriimasi hedeflenmektedir. Bu beceriler; dogru ve temiz ses tretebilme, calgiya
uygun dogru bedensel durusun saglanmasi, ¢algiya hakimiyet saglama olarak siralanabilir. Bu becerilerin biutini
ve sistemli bir sekilde kullaniimasi ¢algi performansini olusturur (Atasoy-Karaduman, 2015, s.3). “Calgi
performansi sirasinda; kuvvet, koordinasyon, dayaniklilik, hiz, gelismis refleksler; etkili, glizel, kesintisiz ve rahat
muzik yapabilmek i¢in bir mizisyende olmasi gereken ozelliklerdir. Bu nedenle, galgl ¢alan miuzisyenler
tekniklerini gelistirebilmek icin toplumdaki diger insanlardan farkl olarak, tipki yarisa hazirlanan atletler gibi
calismali, dayaniklilik, esneklik, kas giicii ve koordinasyon gibi becerilere sahip olmalidirlar” (Ciiceoglu-Onder,

2013, 5.327).

Calgi egitiminde psikomotor ve biligsel davranig 6zelliklerinin yaninda tutum, ilgi, begeni vb. duyussal davranislar
da onemlidir. Calgi egitimi yalnizca teknik (psikomotor) bir calisma sirecinden ibaret olmayip, teknik ¢alisma
sirecinde bilissel ve duyussal davranis 6zelliklerinin de 6nemli Olgiide roli vardir (Akbulut, 2000). Calgi

performansina iliskin duyussal davranislardan biri de bireyin calgl performansina yonelik 6z-yeterlik algisidir.

Bandura (1977) 6z-yeterligi “bireyin sonucu Uretmek icin gereken davranisi basariyla gergeklestirebilecegine
inanmasi” olarak tanimlamaktadir (s.193). Bu tanimdan hareketle 6z-yeterlik, basari icin gereken yeteneklere
sahip olma inanci seklinde tanimlanabilir. Bir diger ifadeyle 6z-yeterlik, bireyin sahip oldugu yeterlik degil, sahip
oldugu vyeterlik hakkindaki inancidir. Bireylerin 06z-yeterlikleri tutumlarini, algilarini ve performanslarini
etkileyebilmektedir. Bilgi, degistirilebilir hiikimler ve tamamlayici yetenekler, basarili bir performans icin gerekli,
ancak yeterli degildir. Aslinda insanlar ne yapmalari gerektigini tam olarak bilseler bile, genellikle en iyisini
yapacaklari sekilde davranmazlar. Bunun nedeni kendileri hakkindaki diisiincelerinin de bilgi ve eylem arasindaki
iliskide rol oynamasidir. Dolayisiyla 6z-yeterlik algilari insanlarin motivasyonlarini ve davranislarini etkilemektedir
(Bandura, 1982). Bandura’ya (1994) gore 6z-yeterlik dort ana kaynaktan etkilenmektedir. Bunlar, performans
basarilari, dolayli deneyimler, sdzel ikna ve fizyolojik durumlar olarak tanimlanmistir. “Oz-yeterlik inanglari tek
bir egilim degil, cok boyutlu bir bilgidir ve isleyis alani temelinde farklilik gosterir. Ornegin, bir ¢alg! sinavinda
performans gostermeyle ilgili etkililik inanglari, armoni sinavina yonelik etkililik inanglarindan farkh olabilir”

(Zimmerman, 2000). Yeterlik inanglari, insanlarin bir faaliyet icin ne kadar ¢aba sarf edeceklerini, engellerle
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karsilastiklarinda ne kadar sire dayanacaklarini ve olumsuz durumlar karsisinda ne kadar direngli olduklarini
belirlemeye yardimci olur. Yeterlik duygusu ne kadar yiksekse; ¢aba, dayaniklilik ve gligliiklere karsi direng o
kadar buyuk olur (Pajares, 1996). Yiiksek Oz-yeterlik hissine sahip 6grenciler, problemleri bagimsiz olarak
calismaya ve ¢ézmeye daha hazirlikh olabilir (Hendricks, 2016). Oz-yeterlik inanci yiiksek olan bireylerin
karsilarina gikan zor durumlarla bas etmesi, 6z-yeterlik inanci diisiik olan bireylere kiyasla daha kolaydir. Kisisel
yeteneklerine gliveni olan bireyler zor durumlar tehdit olarak degil, basa ¢ikilmasi gereken durumlar olarak
gormektedirler. Ancak kisisel yeteneklerini yetersiz goren insanlar, zor durumlari tehdit olarak algilar ve bu
durumlardan kaginmaya galisirlar (Bayrakgi, 2007). Bununla birlikte, basariyi belirleyen tek etmen 6z-yeterlik
degildir. Birey yliksek 6z-yeterlik algisina sahip olabilir, ancak basari icin gerekli bilgi ve beceriye sahip degilse,
yeterli performansi gésteremeyebilir. Ornegin, bir mizisyen, ifade etme veya yorumlama becerilerinde oldukga
etkili olabilir, ancak tekniklerinde yeterlikten yoksun olabilir. Bunun nedeni, mizisyenligin bu farkli yonlerinin her
birinin farkli zorluk derecelerinde farkli psikolojik ve fiziksel yetenekler gerektirmesidir. Dahasi, beceri edinme
veya belirli gérevleri 6grenme 6z-yeterliginin, bireylerin bunlari uygulama veya gerceklestirme yeteneklerine olan

inancindan oldukga farkli olabilecegi gorilmektedir (Gill, 2020; Schunk, 1996).

Miizisyenlerin 6grendikleri ve icra ettikleri muzikle ilgili karmasgik kararlari, kisisel deneyimler, gevrenin gézlemleri
ve inanglari, kendi mizik icra etme yetenekleri hakkindaki inanglari gibi cesitli faktérlerden beslenir. Oz-yeterlik,
kisinin &zgliveni ve geg¢mis yasantilariyla dogrudan iliski icerisindedir (Timur vd., 2013). Oz-yeterlik inanci
durumun  baglamina gobre degisebilir ve c¢evreden (seyirci, ortam), performans tiriinden
(degerlendirilen/degerlendiriimeyen), repertuvar taleplerinden ve icraci igin olayin algilanan ©&neminden
etkilenebilir (Papageorgi vd., 2007; Ritchie & Williamon, 2010; Zimmerman, 2000). Performans acisindan oldukga
onemli bir yere sahip olan 6z-yeterlik inanci, miizik egitiminde de 6nemli bir yere sahiptir. Mizikal performansin
topluluk éniinde sergilenmesi gereken durumlarda, 6z-yeterlik inanci daha da 6ne ¢ikmaktadir. Ancak miizikte
Oz-yeterlik kavrami, calgi performansina iliskin bitlin streclerde sikhkla karsilasilan bir olgudur. “Geng
muzisyenlerin performansinda ve sinav basarisinda en 6nemli yordayici 6z-yeterliktir” (McPherson & McCormick,
2006; Sakiz, 2013). Ozmentes (2008) calgi egitiminde dgrencilerin 6z-diizenlemeli 8grenme taktiklerini nasil
kullandiklarini incelemis ve 0z-yeterlik inancinin, performans 6ncesi evredeki duyussal Ozelliklerin basinda

geldigini ifade etmistir.

Miuzik alaninda calgl performansi ve 0z-yeterlik konusuna iliskin literatiire bakildiginda, galismalar 4 grupta
toplanabilir: 1) Olcek gelistirme calismalari, 2) Oz-yeterligin dlciilmesi, 3) Oz-yeterligin miizik performansina etkisi
ve 4) Performansa iliskin boyutlar arasinda 6z-yeterlige deginen calismalar. Birinci grupta yer alan ¢alismalar calgi
performansina yonelik 6z-yeterlik 6lgegi gelistirme (Can & Yorulmaz-Birdal, 2021; Ekici, 2013; Girgin, 2015; Giin
& Yildiz, 2014; Kalay-Meydan & Cilden, 2020; Seker, 2016; Ritchie & Williamon, 2010; Zelenak, 2010) ve bireysel
calgi 6gretimine yonelik 6z-yeterlik 8lcegi gelistirmedir (Koca, 2014). ikinci gruptaki calismalarda miizik 6gretmeni
adaylarinin galgi 6z-yeterlik durumlarinin incelenmesi (Coskun-Sentiirk & Bolek, 2019; Ciftcibasi, 2021), mizik
O0gretmeni adaylarinin piyano performansi 6z-yeterlik diizeylerinin belirlenmesi (Babacan & Babacan, 2017),

mizik ©6gretmeni adaylarinin mizik performans kaygisi ve piyano performans 06z-yeterlik dizeylerinin
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incelenmesi (Jelen, 2017), mizik egitimi ana bilim dali 6grencilerinin piyano performansina yonelik 6z-yeterlik
algilari ile sinav kaygilari arasindaki iliski (Durak, 2020), mesleki mizik egitimi alan 6grencilerin piyano dersine
yonelik 6z-yeterliklerinin gesitli degiskenler agisindan incelenmesi (Unal & Bulut, 2019), miizik 6gretmenligi klasik
gitar 6grencilerinin bireysel ¢algl performansi 6z-yeterlik inanglarinin gesitli degiskenler agisindan incelenmesi
(Ak, 2018), mesleki miizik egitimi veren kurumlarda performans kaygisi ve 6z-yeterlik algisinin ¢algi basarisina
etkisi (Iskin, 2018), mizik 6gretmeni adaylarinin galgi performansi 6z-yeterlik inanglari ile kisilik 6zellikleri (Girgin,
2017a) ve gesitli degiskenler (Girgin, 2017b) arasindaki iliskinin incelenmesi, miizik 6gretmeni adaylarinin kaygi
dlzeyleri ile 6z-yeterlik inanglari arasindaki iliskinin incelenmesi (Sarikaya & Kurtaslan, 2018), Glzel Sanatlar
Liseleri 6grencilerinin bireysel ¢algl ¢alisma aliskanliklari ile galgl performansi 6z-yeterlik inanclari arasindaki
iliskinin incelenmesi (Piji-Klicik & Turan-Engin, 2021), Glizel Sanatlar Liselerinde ¢algi egitiminde tikenmisligin
yordayicisi olarak 6z-yeterlik (Girgin, 2020), Glizel Sanatlar Lisesi viyolonsel 6grencilerinin galgl performansi 6z-
yeterlik inanglarinin incelenmesi (Albayrak & Bulut, 2020) konularina odaklanildigi gérilmektedir. Ugiincii
gruptaki calismalarda, muziksel performansta 6z-yeterligin roli (McCormick & McPherson, 2003; McPherson &
McCormick, 2006); 6z-yeterligi artirmaya yonelik gesitli uygulamalarin performansa etkisi (Ezra, 2019); muzikal
performans kaygisi ile 6z-yeterlik arasindaki iliskinin agiklanmasi (Dempsey & Comeau, 2019; Egilmez, 2015;
Topoglu, 2014; Zarza-Alzugaray vd., 2020); Psikolojik beceri egitimi yoluyla miizik performansi 6z-yeterliligini
artirmak (Gill, 2020); calgi performans 6z-yeterlik algisindaki zamana bagh degisim (Hendricks, 2014; Hendricks
vd., 2016) konularina odaklanildigi gériilmektedir. Dérdiinct grupta yer alan ¢alismalarda ise galgl egitimi ve
performans konusu cesitli yonleriyle ele alinmis, 6z-yeterlik kavramina dolayli olarak deginilmistir. Bu
arastirmalardan bazilarinin, performans deneyiminin calgi egitimindeki islevi (Duruer, 2017), calgl egitiminde
dgrenci motivasyonu ve performans (Ozmentes, 2013), mizik egitimi 6grencilerinde bireysel ¢alg performansi
basarisinin psikolojik ve kisisel 6zelliklere gore incelenmesi (Yondem vd., 2019), zihinsel hazirlik galismalarinin
keman performansina etkisi (Sever, 2011), Ustbilisin gitar performans basarisina etkisi (Yokus, 2010), calgi
calismaya iliskin tutum, bireysel ézellikler ve performans diizeyi iliskileri (Ozmentes & Ozmentes, 2009) {izerine

oldugu gorilmaustar.

Literatire bakildiginda, 6grencilerin bireysel ¢algi derslerine yonelik basarilarina etki eden faktorlerden birisinin
de 6z-yeterlik algisi oldugu soylenebilir. “Muzik egitiminde 6z-yeterlik calismasi mizisyenlerin, 6gretmenlerin ve
arastirmacilarin motivasyon ve devamhlik siireglerini daha iyi anlamalarina yardimci olabilir, bdylece muzisyenler
daha ileri ustalik seviyelerine ulasabilir” (Hendricks vd., 2016, s.918). Calgi egitimcisi, 6grencilerinin 6z-yeterlik
inan¢ diizeyleri hakkinda bir farkindaliga sahip olarak egitim-6gretim sirecini planlayabilir, diisiik diizeyde 6z-
yeterlik inancina sahip olan 6grencileri ¢algiya ve calgi dersine motive etmeye yonelik farkh stratejileri siirece
dahil edebilir. Ayrica calgi calisma yontem, strateji ve aliskanlklari ile motivasyon gibi basariyi etkileyen diger
faktorlerle de uyumuna bakarak 6grencilerin basari diizeylerini yordayabilir. Bu nedenle 6grencilerin, bireysel

calgi derslerindeki 6z-yeterlik algi dlizeylerinin tespiti 6nem tasimaktadir.
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Amag

Bu calismanin temel amaci, mesleki mizik egitimi alan 6grencilerin, calgi performansi 6z-yeterlik inang
diizeylerinin belirlenmesidir. Arastirmada, “mesleki mizik egitimi alan 6grencilerin ¢algl performansi 6z-yeterlik
inanglari ne diizeydedir?” sorusuna cevap aranmistir. Arastirmanin temel problemi gercevesinde, katilimcilarin
calgl performansi 6z-yeterlik inanglarinin belirli degiskenlere gore farklilik gosterip gostermedigi incelenmistir.
Arastirma kapsaminda belirlenen degiskenler cinsiyet, yas, mezun olunan lise, fakilte, sinif diizeyi, galg! tiir(,
ogrencinin kendisine ait g¢algisinin bulunma durumu, 6grencinin galgisini ¢alismak i¢in (evde, yurtta vb.) uygun
ortama sahip olma durumu ve bireysel galgiya calismak igin ayrilan zaman (saat/giin) olarak belirlenmistir.
Katilimcilarin galgl performansi 6z-yeterlik inanci dizeylerini belirlemek igin, 6grencilerin 6lgekten alinan toplam

puanlarina ve 6lgme aracindaki alt boyutlardan aldiklari puanlara ayri ayri bakilmistir.

YONTEM

Arastirma modeli

Arastirma, betimsel modele dayali nicel bir arastirmadir. Bu nedenle arastirmada, deneysel olmayan nicel
arastirma tirlerinden iliskisel tarama yontemi (Christensen vd., 2015) kullanilmistir. Tarama yéntemi, evren ile
ilgili genel bir degerlendirme yapmak ve cikarimlarda bulunmak amaciyla evrenin timi ya da evrenin
parcalarindan bir grup lzerinde yapilan tarama diizenlemeleridir. Arastirmaya konu olan olay, birey ya da nesne,
kendi kosullari iginde ve oldugu gibi tanimlanmaya calisilir (Karasar, 2008, s.79). iliskisel tarama modeli, iki ya da
daha ¢ok degiskenin aralarindaki iliskilerin belirlenmek tizere incelendigi arastirma desenidir (Blylkoztirk vd.,
2013, s.178). Bu yontem sayesinde bireylerin tutum, 6z-yeterlik, inang, goris vb. bilgileri tespit edilebilir
(McMillan & Schumacher, 2006). Nicel arastirmalarda siklikla kullanilan veri toplama tekniklerinden biri 6lgek
yoluyla veri toplamadir. Olgek, bilissel, duyussal ve davranissal boyutlari olan bir yapiyr 8lcmek icin gelistirilen,
genel ya da alt boyutlara iliskin toplam puan elde edilebilen, yapi gecerligi saglanmis bir veri toplama araci olarak
tanimlanmaktadir. Sosyal bilimlerde tutum, inang gibi psikolojik 6zelliklerin belirlenmesi, belli konuda goruslerin

ortaya konulmasi gibi amaclarla siklikla Likert tipi sorular kullanilmaktadir (Akt., Kisa, 2020, ss.109-112).
Katihmalar

Arastirmanin verileri 2018-2019 egitim-6gretim yil bahar yariyilinda Atatiirk Universitesi’ne bagli Giizel Sanatlar
Fakultesi [GSF] Muzik Bilimleri Bolimi (n=108), Kazim Karabekir Egitim Fakdiltesi [EF] MUzik Egitimi Ana Bilim Dali
(n=85) ve Tiirk MUsikisi Devlet Konservatuvari [TMDK] (n=62) 68rencilerinden olusan toplam 255 kisiden elde

edilmistir. Arastirma kapsaminda belirlenen degiskenlere iliskin betimsel istatistik sonuglari Tablo 1’de verilmistir.
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Tablo 1. Degiskenlere iliskin Dagilimlar

Degiskenler f %
Kiz 127 49.8
Cinsiyet Erkek 128 50.2
Toplam 255 100
20’den kiigik 11 431
20-24 213 83.53
Yas 25-29 26 10.2
30 ve Uzeri 5 1.96
Toplam 255 100
GSL: 119 46.7
Mezun olunan lise tiri Diger 136 53.3
Toplam 255 100
GSF 108 42.4
. EF 85 33.3
Fakiilte TMDK 62 24.3
Toplam 255 100
1. Sinif 62 24.3
2. Sinif 64 25.1
Sinif diizeyi 3. Sinif 63 24.7
4. Sinif 64 25.1
Belirtilmemis 2 0.8
Toplam 255 100
Piyano 17 6.7
Gitar 22 8.6
Keman 50 19.6
Viyola 14 5.5
Viyolonsel 14 5.5
Flat 14 5.5
San 11 4.3
Baglama 77 30.2
Calgs Tambur 4 1.6
Kanun 6 2.4
ud 15 5.9
Mey 2 0.8
Ney 6 2.4
Diger 2 0.8
Belirtilmemis 1 0.4
Toplam 255 100
Evet 217 85.1
. _ . . Hayir 30 11.8
Ogrencinin kendisine ait ¢algisinin bulunma durumu Belirtilmenis 3 31
Toplam 255 100
Evet 180 70.6
Ogrencinin galgisini calismak igin (evde, yurtta vb.) Hayir 73 28.6
uygun ortama sahip olma durumu Belirtilmemis 2 0.8
Toplam 255 100
1 saatten az 12 4.7
1-3 saat arasi 190 74.5
Bireysel galgiya calismak icin ayrilan zaman (saat/giin) 3 saatten fazla 34 13.3
Belirtiimemis 19 7.5
Toplam 255 100

Tablo 1 incelendiginde gruplarin cinsiyet, mezun olunan lise tiiri ve sinif dizeyi degiskenlerine gore birbirlerine

yakin olduklari gorilmektedir. Yas degiskenine gore katilimcilarin bliyik béliminin (%83.53) 20-24 yas

1 Glzel Sanatlar Lisesi
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araliginda olduklari tespit edilmistir. Katihmcilarin sayica yogunlukta oldugu calgilar sirasiyla baglama (%30.2),
keman (%19.6) ve gitardir (%8.6). Katiimcilarin biytk boliminin kendisine ait bir bireysel galgisi (%85.1) ve
¢alismak icin uygun ortami (%70.6) bulunmaktadir. Katiimcilarin buyik kismi bireysel calgilarina galismak igin

giinde 1 ile 3 saat arasinda (%74.5) zaman ayirdiklarini belirtmislerdir.

Verilerin toplanmasi ve analizi

Arastirmada veri toplama araci olarak Girgin (2015) tarafindan hazirlanan “Calgi Performansi Oz-yeterlik inanci
Olgegi” ile arastirmacilar tarafindan katilimcilarin demografik 6zelliklerini belirlemek amaciyla hazirlanan Kisisel
Bilgi Formu kullanilmistir. Calgi performansi 6z-yeterlik inanci 6lgeginin gecerlik ve glvenirlik analizleri Girgin
tarafindan yapilmis ve dlgegin gegerli-giivenilir oldugu ortaya koyulmustur. “Olgegin acimlayici faktdér analizi
sonucunda, kendini yeterli gérme (1. alt boyut), kendini yetersiz gérme (2. alt boyut) ve psikolojik gostergeler (3.
alt boyut) olmak iizere (i¢ alt boyuttan ve besli Likert tipi 20 sorudan olustugu belirlenmistir. Olgegin Cronbach
Alfa guvenilirlik katsayilari kendini yeterli gorme boyutu igin .86; kendini yetersiz gérme boyutu icin .76 ve
psikolojik gdstergeler boyutu igin .61 olarak bulunmustur. Olgekten en yiiksek 100, en disiik 20 puan

alinabilmektedir. Olgekte ters puanlanan maddeler de bulunmaktadir” (ss.111-112).

Arastirmada kisisel bilgi formu kullanilarak toplanan veriler, betimsel istatistik testlerinden frekans ve yizde ile
analiz edilmis ve sonuclari tablolar halinde verilmistir. Bireysel ¢algi calisma aliskanliklari 6lgeginden elde edilen
verilere 6nce Kolmogorov-Smirnov normallik testi yapilmistir. Ardindan demografik degiskenlere gore farklilik
olup olmadigini belirlemek amaciyla kestirimsel istatistik testlerinden t-testi ve ANOVA (Uysal, 2020, s.159)
uygulanmistir. Hangi gruplar arasinda ve nasil bir farklilik oldugunu belirlemek amaciyla ikili karsilastirma (Scheffe

ve Tukey) ve betimsel istatistik ciktilarina bakilmistir (Durmus vd., 2016).

Tablo 2. Calgi Performansi Oz-Yeterlik inanci Olcegi Puanlarinin Normallik Testi Sonuglari

Kolmogorov-Smirnov

istatistik df Sig.
Genel toplam 132 255 .000
Kendini yeterli gorme .053 255 .077
Kendini yetersiz gérme .084 255 .000
Psikolojik gostergeler .070 255 .004

Kolmogorov-Smirnov normallik testi sonuglarina gore, kendini yeterli gérme alt boyut puanlarinin normal
dagihma (p>0.05) sahip oldugu ancak, toplam puanlarin ve diger alt boyut puanlarinin normal dagihm
gostermedigi belirlenmistir. Q-Q Plot grafigine (Grafik 1) bakildiginda olgekten elde edilen tiim verilerin kabul
edilebilir normal dagilima sahip olduklari goriilmektedir. Sosyal bilimler alaninda anket ile veri toplanan
calismalarda yapilan normallik testinde p degerinin 0.05’ten biyiik olma olasiligi ¢cok zor oldugundan dolay1 Q-Q
grafigine bakilarak asgari normal dagilimin saglanip saglanmadigini belirlemek 6nemli kabul edilmektedir

(Durmus vd., 2016).
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Sekil 1. Calg Performansi Oz-Yeterlik inanci Olcegi Puanlarinin Q-Q Plot Grafikleri. A) Olgegin Tiimiinden Alinan
Toplam Puanlarin, B) Kendini Yeterli Gérme Alt Boyutuna iliskin Puanlarin, C) Kendini Yetersiz Gérme Alt
Boyutuna iliskin Puanlarin ve D) Psikolojik Gostergeler Alt Boyutuna iliskin Puanlarin Normallik Durumunu

Gostermektedir.

Normal dagilim gosteren o6lgek verilerinin iki alt gruplu degiskenlere (cinsiyet, mezun olunan lise, 6grencinin
kendisine ait galgisinin bulunma durumu ve calgi calismak icin uygun ortama sahip olma durumu) gére farklilik
gosterip gostermedigini belirlemek amaciyla bagimsiz gruplar t testi, ikiden fazla bagimsiz grubun (yas, fakiilte,
sinif diizeyi, calg! tirlQ ve calgl calismaya ayrilan zaman) oldugu degiskenlerde ise tek yonla varyans analizi
(ANOVA) yapilmistir. Bagimsiz gruplar t testi, iki bagimsiz grubun ortalamalarinin birbirinden farkli olup
olmadiginin test edilmesi amaciyla kullanilan parametrik bir testtir. Bu testin sonuglari, gruplar arasi varyansin
esitlik durumuna gore farklilik gostereceginden, t testi yapilmadan dnce varyanslarin esitligini test eden Levene
istatistigi kullanilir. ikiden fazla bagimsiz grubun ortalamalarinin birbirinden farkli olup olmadigini test etmek igin
kullanilan istatistik analizine Tek Yonlii Varyans Analzi (ANOVA) denir. Bagimsiz gruplar t testinde oldugu gibi
ANOVA’da da gruplarin varyanslarinin esitligi Levene testi ile yapilir ve gruplarin varyanslarinin homojen (esit)

olmasi sarti aranir (Durmus vd., 2016).

BULGULAR

Arastirmaya katilan 6grencilerin bireysel ¢algi performansi 6z-yeterlik inanci 6lceginden aldiklari puanlarin, genel

toplamina ve her bir alt boyuta iliskin dagilimlar Tablo 3’te verilmistir.

1598



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 15, 2021

Tablo 3. Puan Ortalamalarinin Dagilimi

N Ortalama (x) Ss.
Genel toplam 255 63.74 14.432
Kendini yeterli gorme 255 32.49 9.671
Kendini yetersiz gérme 255 12.93 5.739
Psikolojik gostergeler 255 14.38 5.062

Tablo 3’teki verilere gore, 6grencilerin genel ¢algl performansi 6z-yeterlik inancinin yiksek (x=63.74) oldugu
goriilmektedir. Olgcegin alt boyutlarina bakildiginda ise kendini yeterli gorme (x=32.49) diizeyinin yiiksek, kendini
yetersiz gorme (x=12.93) duzeyinin disik ve psikolojik gostergelerinin de (x=14.38) orta dizeyde oldugu

gorilmektedir.

Calgi performansi 6z-yeterlik inanci 6lceginden alinan puanlarin cinsiyet gruplari arasi varyanslarina bakildiginda,
gruplarin varyans degerleri pr=0.331>0.05; p1=0.197>0.05; p2=0.610>0.05 ve p3=0.945>0.05 olarak belirlenmistir.
Bu durum kiz ve erkek ogrencilerin ¢algl performansi 6z-yeterlik inanci 6lgeginden aldiklari puanlarin
ortalamalarinin esit oldugunu géstermektedir. Bir diger ifadeyle ¢algl performansi 6z-yeterlik inancinin cinsiyete

gore anlamli bir farklilik gdstermedigini sdylemek mimkuindir.

Yasa gore calgl performansi 6z-yeterlik inanglarinin varyanslarinin homojen (pt=0.924>0.05; p1=0.573>0.05;
p2=0.374>0.05 ve p3=0.485>0.05) oldugu belirlenmistir. Calgl performansi 6z-yeterlik inanci 6lgegi genel toplam
puanlarina ait ANOVA degeri p=0.340>0.05 olarak belirlenmistir. Alt boyutlardan alinan puanlara gore
bakildiginda ise ANOVA degerleri p1=0.638>0.05; p2=0.194>0.05 ve p3=0.581>0.05 olarak bulunmustur. Buna

gore, yas gruplari arasinda istatistiki farkhliklar olmadigi gorilmastir.

Calgi performansi 6z-yeterlik inanci 6lgeginden alinan puanlarin mezun olunan lise tlrine iliskin gruplar arasi
varyans degerleri pr=0.413>0.05; p1=0.459>0.05; p»=0.547>0.05 ve p3=0.210>0.05 olarak belirlenmistir. Bu
durum GSL ve diger liselerden mezun olan 6grencilerin galgl performansi 6z-yeterlik inanci 6lgeginden aldiklari
puanlarinin ortalamalarinin esit oldugunu gostermektedir. Bir diger ifadeyle calgi performansi 6z-yeterlik inanci

mezun olunan lise trine gore anlamli bir farklilik géstermemektedir.

Fakiilte degiskenine gore galgl performansi 6z-yeterlik inanci dlgegi puanlarina iliskin Levene testi sonucunda
genel toplam ve birinci alt boyut puanlarinin varyanslarinin homojen olmadigi (pr=0.000<0.05 ve p1=0.001<0.05);
ikinci ve Uglncl alt boyut puanlarina iliskin gruplar arasi varyanslarin ise homojen (p2=0.646>0.05 ve
p3=0.806>0.05) oldugu belirlenmistir. Varyans esitligi sartini saglayan puanlarin ANOVA degerleri p2=0.112>0.05
ve p3=0.186>0.05 olarak belirlenmistir. Varyans esitliginin saglanmadigi genel puanlar ve birinci alt boyut puanlari
icin ANOVA vyerine kullanilan Welch testi (Durmus vd., 2016, s.133) yapilmistir. Welch testi sonuglari
(pt=0.022<0.05; p1=0.013<0.05;), calgi performansi 6z-yeterlik inanci 6lcek puanlarinda fakilte degiskenine gére
anlamh farkhhk oldugunu goéstermistir. Hangi gruplar arasinda ve nasil bir farklilik oldugunu belirlemek amaciyla
ikili karsilastirma (Scheffe ve Tukey) ve betimsel istatistik ciktilarina bakilmistir (Durmus vd., 2016). Buna gore

genel puanlar ve birinci alt boyut puanlari bazinda GSF 6grencilerinin en yiiksek (pesr=66.60), EF 6grencilerinin
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en distk (uer=60.62) ortalamaya sahip olduklari gérilmistir. Diger alt boyutlarda anlamh bir farkhlk tespit

edilmemistir.

Sinif duizeyi degigkenine gore 6lgek puanlarina iliskin Levene testi sonucunda varyans degerleri pt=0.000<0.05;
p1=0.391>0.05; p2=0.878>0.05 ve p3=0.605>0.05 olarak belirlenmistir. Buna goére genel toplam puan gruplari arasi
ANOVA degeri pt=0.021<0.05 olarak belirlenmistir. Alt boyutlardan alinan puanlara gore bakildiginda ise ANOVA
degerleri p1=0.118>0.05; p2=0.000<0.05 ve p3=0.010<0.05 olarak bulunmustur. Bu sonuglar, sinif diizeyi gruplari

arasinda farkhhk oldugunu goéstermistir.

Tablo 4. Sinif Diizeyine iliskin Puan Ortalamalarinin Betimsel Dagilimlari

Sinif Diizeyi N Ortalama (x) Ss.

1 63 60.00 9.976

2 64 63.05 14.645

Genel toplam 3 63 63.94 16.173
4 65 67.85 15.304

Toplam 255 63.74 14.432

1 63 33.29 8.237

2 64 30.56 10.071

Kendini yeterli gorme 3 63 31.71 10.292
4 65 34.38 9.717

Toplam 255 32.49 9.671

1 63 15.84 5.407

2 64 12.23 5.474

Kendini yetersiz gérme 3 63 11.78 5.557
4 65 11.92 5.641

Toplam 255 12.93 5.739

1 63 12.70 4.811

2 64 14.88 4.907

Psikolojik gostergeler 3 63 14.32 4.983
4 65 15.58 5.196

Toplam 255 14.38 5.062

ikili karsilastirma (Scheffe ve Tukey) ve betimsel istatistik sonuglarina gére, dlgekten alinan toplam puan bazinda
dordiinct sinif 6grencilerinin en yiksek (psa.sn=67.85) birinci sinif 6grencilerinin en disiik (p1.sn=60.00)
ortalamaya sahip olduklari; ikinci ve Gglincl sinif 6grencilerinin puan ortalamalarinda anlamli bir farklilik olmadigi
gorilmustdr. Alt boyutlara gore bakildiginda ise kendini yeterli gorme boyutunda en disik ortalamanin ikinci
sinif (L2.snf=30.56) 6grencilerinde oldugu, diger siniflarin puan ortalamalari arasinda anlamli farklilik olmadigi
gorilmistir. Birinci sinif 6grencilerinin kendini yetersiz gorme boyutunda en yiksek (p1.snf=15.84), psikolojik
gostergeler boyutunda ise en disiik (n1snf=12.70) ortalamalara sahip oldugu, diger siniflarin puan ortalamalari
arasinda anlamli farkhlik olmadigi tespit edilmistir. Psikolojik gdstergeler boyutunun puanlari ters hesaplandigi

icin burada gorilen dusuklik, psikolojik gosterge diizeyinin yiliksek oldugu anlamina gelmektedir.

Calgi tiirline gore 6lgek puanlarina iliskin varyans degerleri p1=0.918>0.05; p1=0.296>0.05; p2=0.512>0.05 ve
p3=0.681>0.05 olarak belirlenmistir. CalgI tiriine iliskin puanlarin ANOVA degerleri ise pr=0.272>0.05;
p1=0.072>0.05; p»=0.744>0.05 ve p3=0.697>0.05 olarak bulunmustur. Buna gore calgi tiirli gruplari arasinda
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farklilik olmadigini séylemek mumkiindir. Bu durum bireysel galgi tiirlerindeki 6grenci sayilarinin birbirine yakin

olmamasindan (bkz. Tablo 1) kaynaklaniyor olabilir.

Ogrencilerin kendilerine ait bireysel calgilarinin bulunma durumuna gére bakildiginda &lgek puanlarina iliskin
varyans testi sonuglari pr=0.000<0.05; p1=0.046<0.05; p>=0.128>0.05 ve p3=0.134>0.05 olarak belirlenmistir. Bu
durum, toplam puanlarin ve birinci alt boyut puanlarinin varyanslarinin esit olmadigini, diger alt boyutlardan
alinan puanlarin varyanslarinin esit oldugunu géstermektedir. Grup istatistigi sonuclarina bakildiginda, kendisine
ait bir ¢algisi olan 6grencilerin dlgekten aldiklari toplam puanlarin ortalamalarinin (u=64.18) kendisine ait galgisi
olmayanlardan (u=62.03) daha yiksek oldugu gorilmustir. Kendini yeterli gérme alt boyutunda ise durum tam
tersi sekildedir. Bu sonuglar, gruplar arasinda istatistiksel fark oldugunu gosterse de gruplarin birey sayilari

birbirlerine denk olmadigi i¢in anlamli bulunmamistir (bkz., Tablo 1).

Ogrencilerin bireysel calgilarina calisabilmek icin uygun ortama (evde, yurtta vb.) sahip olma durumlarina iliskin
varyanslar pr=0.473>0.05; p1=0.241>0.05; p2=0.112>0.05 ve p3=0.159>0.05 olarak belirlenmistir. Bu sonuglara
gore ¢algl performansi 6z-yeterlik inanglarinin, galgi ¢alismak igin uygun ortama sahip olup olmamaya gore

anlamh bir farkhlik géstermedigini sdylemek miamkiinddr.

Ogrencilerin bireysel calgilarina calismak icin ayirdiklari giinlik zamana iliskin varyans testi sonuclari
p1=0.328>0.05; p1=0.649>0.05; p2=0.769>0.05 ve p3=0.630>0.05 olarak belirlenmistir. Bu sonuglar ¢alismaya

ayrilan zaman degiskenine gore gruplar arasinda anlamli bir farklilik olmadigini géstermistir.

TARTISMA ve SONUC

Arastirma sonucunda, 6grencilerin genel ¢algl performansi 6z-yeterlik inanglarinin yiksek oldugu belirlenmistir.
Literatirdeki diger calismalarin sonuglari, mesleki mizik egitimi alan 6grencilerin calgl performansi 6z-yeterlik
inanglarinin orta (Albayrak & Bulut, 2020; Babacan & Babacan, 2017; Durak, 2020; Girgin, 2020; Iskin, 2018; Piji-
Kiglk & Turan-Engin, 2021) ve yliksek (Coskun-Sentirk & Bdlek, 2019; Kurtuldu, 2017) dizeyde oldugunu
gostermektedir. Alt boyutlara bakildiginda ise kendini yeterli gorme diizeylerinin ylksek, kendini yetersiz gérme
diizeylerinin disiik ve psikolojik gdstergelerinin de orta diizeyde oldugu gériilmistir. Olcegin kendini yeterli
gorme boyutundan alinan puanlarin yiksek ve kendini yetersiz gorme boyutundan alinan puanlarin diistik olmasi,
ogrencilerin kendilerini yiuksek dizeyde yeterli gérdiklerini desteklemektedir. Bunun yaninda, kaygi, korku,
heyecan, sinir/gerginlik gibi olumsuz duygulari ifade eden psikolojik gostergeler boyutundan alinan puanlarin
orta dizeyde olmasi, 6grencilerin kendilerini yeterli gérdikleri halde performans konusunda goéz ardi
edilemeyecek endiselere sahip olduklari anlamina gelebilir. Bu sonuglar, Albayrak ve Bulut’un (2020) ¢alismasinin
sonuglariyla benzerdir. Literatirde calgl performans 6z-yeterlik inanci ile mizikal performans kaygi dizeyleri
arasinda anlamli negatif bir iliski oldugunu savunan ¢alismalar bulunmaktadir (Dempsey & Comeau, 2019;
Egilmez, 2015; McCormick & McPheson, 2003; McQuade, 2008; Sarikaya, 2018; Topoglu, 2014). Performans

yeteneklerinin diisiik olmasi ve kendilerini yetersiz hissetmeleri, 6grencilerin kendi i¢sel korkularindan ve
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kendilerine yonelik tehditlere odaklanmalarindan kaynaklaniyor olabilir (Sarikaya, 2018). Dolayislyla, kaygi diizeyi

azaldikga 6z-yeterlik inancinin arttigini séylemek mimkindar.

Arastirmada Ogrencilerin c¢algi performansi 06z-yeterlik inanglarinin cinsiyet degiskenine gore iliskisine
bakildiginda, cinsiyet gruplari arasinda fark olmadigi tespit edilmistir. Literatlrde galgl performansi 6z-yeterlik
inanglarinin cinsiyete gore farkhlasmadigini savunan ¢alismalarin (Babacan & Babacan, 2017; Dempsey &
Comeau, 2019; Jelen, 2017; Kurtuldu, 2017; Piji-Ki¢lik & Turan-Engin, 2021) yani sira cinsiyet gruplari arasinda
fark bulunan ¢alismalara da rastlanmaktadir. Girgin (2017b) liniversite 6grencileri tizerinde yaptigl arastirmasinda
kadinlarin galgi performansi 6z-yeterlik inanglarinin hem genel diizeyinin hem de kendini yetersiz gérme ve
psikolojik gostergeler alt boyutlarinin erkeklerden daha diisiik oldugunu tespit etmistir. Iskin’a (2018) gore de
kadinlarin genel 6z-yeterlik inang diizeyleri erkeklere kiyasla daha disiik ve psikolojik gostergeler dizeyleri de
buna paralel olarak yiiksektir. Baska galismalarda, kadin caz muzisyenlerinin (Wher-Flowers vd., 2006) ve kadin
muzik 6gretmeni adaylarinin calgl performansi 6z-yeterlik algilarinin (Ak, 2018; Coskun-Sentiirk & Bolek, 2019;
Ciftcibasi, 2021; Egilmez, 2015; Sarikaya, 2018) disiik oldugu belirlenmistir. Buna karsin, miizik 6gretmeni
adaylarinin piyano performansi 6z-yeterlik algilarinin kadinlar lehine oldugu sonucuna ulasan ¢alismalar da vardir
(Durak, 2020; Pirlibeylioglu, 2015; Unal & Bulut, 2019). Cinsiyet degiskeninin etkisindense Bandura’nin (1994)
tanimladig1 dort ana kaynagin 6z-yeterlik izerindeki etkisi daha belirleyicidir. Hendricks vd. (2016), bu dort ana
yeterlik kaynagina vurgu yaptiklari calismalarinda o6grencilerin hiyerarsik oturma dizeni icin birbirleriyle
yaristiklari ve ardindan prova yaptiklari {g¢ glnlik bir orkestra festivali boyunca lise 6grencilerinin galgisal
performans 6z-yeterlik algilarindaki cinsiyet farkhliklarini géstermektedir. S6z konusu ¢alismada, festivalin ilk
glinl erkekler lehine olan 6z-yeterlik inang diizeylerinin, etkin ustalik deneyimi olarak tanimlanan 6z-yeterlik
kaynagindan en yiksek diizeyde beslendigini kanitlayarak kadinlar lehine dond(igi ortaya konmustur. Dolayisiyla
calgl performansi 6z-yeterlik inanglarinin cinsiyete gore farklilagip farkhlagsmadigina iliskin net bir ¢ikarim yapmak

mumkin olamamaktadir.

Mezun olunan lise tiriine gore bakildiginda, 6grencilerin calgi performansi 6z-yeterlik algilarinin farkhhk
gostermedigi belirlenmistir. Bu sonug literatiirdeki bazi ¢calismalarin (Ak, 2018; Babacan & Babacan, 2017; Giin,
2014; Kurtuldu, 2017; Pirlibeylioglu, 2015) sonuglariyla da ortismektedir. Buna karsin Egilmez’in (2015)
calismasinda, diger liselerden mezun olan 6grencilerin piyano performansi 6z-yeterlik algilarinin  GSL
mezunlarindan yiiksek oldugu gériilmistiir. Bazi arastirmacilar (Ciftcibasi, 2021; Durak, 2020; Unal & Bulut,
2019), GSL mezunu olan miizik 6gretmeni adaylarinin 6z-yeterlik algilarinin diger liselerden mezun olanlara gore
daha yuksek oldugu sonucuna ulasmislardir. Iskin’in (2018) ¢calismasinda da GSL ve konservatuvar (lise kademesi)
mezunu Ogrencilerin psikolojik gostergeler dizeyinin diger liselerden mezun olan 6grencilerden daha yiiksek
oldugu bulunmustur. Bu nedenle, calgi performansi 6z-yeterlik inanglarinin mezun olunan lise tiirine gore
farklilik gosterip gostermedigi konusu tartismalidir. GSL mezunu 6grencilerin dort yil daha fazla ¢algi egitimi almis
olmasi sebebiyle, calgiyla gecirdigi zaman acisindan sahip oldugu hakimiyete bagh olarak kendini daha yeterli
hissetmesi beklenen bir durumdur (Coskun-Sentiirk & Bolek, 2019). Ancak calgi ile gegirilen slre degil gegirilen

siirenin niteligi arttikga 6z-yeterligin de arttigi savunulmaktadir (Ozmentes, 2014). Dolayisiyla, ¢alg! performansi
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Oz-yeterlik inancinin, mezun olunan lisede ¢algi galmis olmakla degil calgiya ayrilan zamanin hem miktariyla hem

de niteligiyle ilgili oldugu soylenebilir.

Fakulte degiskenine gore bakildiginda 6lgek puanlari, gruplar arasinda anlamli bir farklilik oldugunu géstermistir.
Olgekten alinan toplam puanlara ve kendini yeterli gérme alt boyutu puanlarina gére, GSF dgrencilerinin en
yuksek, EF 6grencilerinin en disuk ortalamaya sahip olduklari gorilmistir. Diger alt boyutlarda anlaml bir
farkhhk tespit edilmemistir. Konuyla ilgili ulusal literatiirde yer alan ¢alismalarda, katilimcilarin Glzel Sanatlar
Lisesi (Albayrak & Bulut, 2020; Girgin, 2020; Piji-Kig¢uk & Turan-Engin, 2021) ve Egitim Fakultesi Muzik Egitimi
Ana Bilim Dal (Ak, 2018; Babacan & Babacan, 2017; Ciftcibasi, 2021; Coskun-Sentiirk & Bolek, 2019; Egilmez,
2015; Girgin, 2017a ve 2017b; Gin, 2014; Jelen, 2017; Pirlibeylioglu, 2015; Sarikaya, 2018) 6grencilerinden
olustugu gorilmektedir. Yalnizca iki calismada (Iskin, 2018; Unal & Bulut, 2019) {i¢ farkli mesleki miizik egitimi
programindan 6grenciler yer almistir. O ¢alismalarda da program tiirline gore farklilik olmadigi tespit edilmistir.
Dolayisiyla ulusal literatiirde fakilte tiirtine gore farkhhk olup olmadigina dair yeterince veri bulunmamaktadir.
Uluslararasi literatiirde ise fakulte tirine gore degerlendiren bir calismada konservatuvar 6grencilerinin mizikal
performans 6z-yeterlik inanglarinin diger mizik egitimi alan 6grencilerden yuksek oldugu tespit edilmistir (Ritchie
& Williamon, 2010). Bu noktada, calgi performans 6z-yeterlik inanglarinin fakiilte/program tiiriine gore farklilasip

farkhlagsmadigini arastiran daha ¢ok ¢alismaya ihtiyag oldugu soylenebilir.

Sinif diizeyi degiskenine iliskin sonugclara bakildiginda, sinif diizeyi gruplari arasinda farklilik oldugu belirlenmistir.
Olgekten alinan toplam puan bazinda dérdiincii sinif 8grencilerinin en yiiksek, birinci sinif dgrencilerinin en diisiik
ortalamaya sahip olduklar gérilmustiir. Alt boyutlara gore bakildiginda ise ikinci sinif 6grencilerinin kendini
yeterli gorme dizeylerinin en disiik seviyede oldugu gorilmistir. Birinci sinif 6grencilerinin kendini yetersiz
gorme ve psikolojik gostergelerinin en ylksek diizeyde oldugu tespit edilmistir. Bu durum sinif diizeyi arttik¢a
calgl performansi 6z-yeterlik inancinin da arttigi ve dérdiincl sinif 6grencilerinin kendilerini diger sinif diizeylerine
gore daha yeterli gordikleri seklinde yorumlanabilir. Calgi performansi 6z-yeterlik inanglariyla ilgili literatiirde
sinif diizeyine gére anlamli fark olmadigini tespit eden (Babacan & Babacan, 2017; Girgin, 2017b; Gin, 2014;
Iskin, 2018; Kurtuldu, 2017; Unal & Bulut, 2019) ¢alismalarin yani sira sinif diizeyi arttikga 6z-yeterlik inancinin da
arttigini destekleyen calismalar da vardir (Ak, 2018; Coskun-Sentiirk & Bolek, 2019; Durak, 2020; Egilmez, 2015;
Jelen, 2017; Sarikaya, 2018). McCormick ve McPherson (2003) ise sinif diizeyini 6z-yeterligin olumsuz yordayicisi
olarak tanimlamaktadirlar. Arastirmacilar, sinif diizeyi arttikga zorlasan gorevlerin 6z-yeterligi dislirme
egiliminde oldugunu ifade etmislerdir. Ancak sinif diizeyi ile ¢algi calisma siresinin birlikte degerlendirilmesinin
onemli oldugunu vurgulayan arastirmacilar, sinif diizeyi arttikca ilgili sinavlarin daha uzun ve zahmetli olacagini
bu nedenle de daha fazla pratik yapmak gerektigini dne stirmislerdir. Dolayislyla, sinif diizeyi ve ¢alisma sliresinin
artisi, dogal olarak galgidaki teknik hakimiyeti ve yetkinligi artiracagindan 6grencilerin 6z-yeterlik algilarinin da

artmasina yol acabilir.

Calgi calismaya ayrilan zamana iliskin sonugclara gore, 6grencilerin galgl performansi 6z-yeterlik inanglari arasinda

anlamh bir farklilik goriilmemistir. Bu sonug en ylksek calgi performansi 6z-yeterlik inang diizeyine sahip
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ogrencilerin, gilinliik ¢alisma rutinlerinin 2 saat ve lzerinde oldugunu goésteren galismalarin (Ak, 2018; Durak,
2020; Giln, 2014; Pirlibeylioglu, 2015) sonuglariyla 6rtiismemektedir. Literatlrdeki baska arastirmalar da calgi
¢alismaya ayrilan zaman arttikga, calgi performansi 6z-yeterlik inancinin yikseldigini ortaya koymaktadir
(Babacan & Babacan, 2017; Girgin, 2017b; Piji-Kiigik & Turan-Engin, 2021). Yeterlik inanglari, bireylerin bir
faaliyet icin ne kadar ¢aba sarf edeceklerinde, engellerle karsilastiklarinda ne kadar siire dayanacaklarinda ve
olumsuz durumlar karsisinda ne kadar direngli olduklarinda belirleyici etkiye sahip oldugundan dolayi yeterlik
duygusu ne kadar yiiksekse ¢aba, dayanikhlik ve giicliklere karsi direng o kadar biylk olmaktadir (Pajares, 1996).
Bununla birlikte calgi ile gegirilen siire degil o siirenin niteligi 6nemli oldugundan (Ozmentes, 2014) giinlik
¢alisma siresi yiksek olan 6grencilerin ¢alisma rutinlerinin igeriginden kaynaklanan uzmanlasma etkisinin, 6z-
yeterlik inanglarini da arttigi sdylenebilir. Oz-yeterligi yiiksek 6grencilerin uzun siire calismaya dayanikli olmalari
mumkuin olabildigi gibi ¢alisma sureleri arttikga 6z-yeterliklerinin artmasi da séz konusudur. Bu konuda daha fazla

veriye ihtiyag¢ oldugu aciktir. Clinkli hangisinin sebep hangisinin sonug olduguna dair yeterince kanit yoktur.

Ogrencilerin calgl performansi 6z-yeterlik inanglarinin yas, ¢alg tiirli, kendine ait bireysel calgiya sahip olma ve
calgilarina g¢alismak igin uygun ortama sahip olma degiskenlerine gére gruplar arasinda anlamli bir farkhhk
olmadigi gérulmistir. Diger arastirmalara bakildiginda, Demsey ve Comeau’nun (2019) ¢alismasinda da calgi
performansi 6z-yeterlik inancinin yasa gore farklilasmadigi gériilmektedir. Ogrencilerin kendilerine ait calgilarinin
bulunma durumuna gore 6z-yeterlik inanglarinin farkhlastigini gésteren Pirlibeylioglu’nun (2015) ¢alismasinda

kendine ait piyanosu olan 6grencilerin 6z-yeterlik inanglarinin daha yiksek oldugu ortaya konmustur.

ONERILER

Bu calismada elde edilen sonuglarin, bazi degiskenler baglaminda literatiirle uyumlu oldugu, bazi degiskenlerde
ise literaturle farklilastigl gorialmustir. Mizik egitimini gelistirmenin bir yolu olarak miizikal 6z-yeterlik dnemli bir
role sahiptir (Zarza-Alzugaray vd., 2020). Oz-yeterlik inanglarinin gelistiriimesinde etkin role sahip faktorler
ebeveyn destegi, akran agi, 6gretmen-o6grenci iliskisidir (Martin, 2012; Zarza-Alzugaray vd., 2020). Yeni yapilacak
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