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ABSTRACT

This study aims to discover the mediating role of self-enhancing humour in the relationship
between school administrators' emotional intelligence and life satisfaction. Relational screening
model was used in the research. The research sample consists of 378 school administrators, 105
females and 273 males, working in Avcilar, Catalca and Esenyurt in istanbul during the 2019-2020
academic year. Schutte Emotional Intelligence Scale, Satisfaction with Life Scale and Humor Styles
Questionnaire were used to collect data for the study. In the data analyses, firstly, the relationships
between variables were examined through Pearson’s Correlation Analysis. Then, to test the model,
structural equation modelling analysis was conducted to test the mediating role of self-enhancing
humour style in the relationship between school administrators’ emotional intelligence and life
satisfaction. SPSS and AMOS 23.0 statistical package programs were used for data analyses.
According to the findings obtained from the research, a significant positive relationship was found
between the variables of emotional intelligence, self-enhancing humour and life satisfaction. Self-
enhancing humour style has a partial mediating effect in the relationship between emotional
intelligence and life satisfaction. Emotional intelligence and life satisfaction can be positively
increased by improving school administrators' self-enhancing humor styles with cognitive
behavioral techniques or various psycho-educational programs.

Keywords: Emotional intelligence, life satisfaction, self-enhancing humour style.
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INTRODUCTION

Emotional intelligence concept becomes more and more critical in many areas such as education, business life
and personality development. (Goleman, 1995, 1998; Bar-On, 1996; Saarni, 1997; Zins, Travis ve Freppon, 1997;
Elias, Tobias ve Friedlander, 1999). One of the most important reasons for this is that social life is better predicted
by emotional intelligence than logical intelligence (Goleman, 1995). One of the other reasons is that emotional
intelligence is related to psychological adaptation (Mayer & Salovey, 1995; Salovey & Mayer, 1990). Salovey and
Mayer (1990) define emotional intelligence as the ability to evaluate the feelings of oneself and others,

distinguish them, and use the information obtained in their thoughts and behaviours.

Everyone has feelings, but just having emotions is not enough. Emotional intelligence, apart from recognizing
and evaluating one's own and others' feelings, enables us to reflect the energy and our knowledge of emotions
effectively in our work and daily life and give appropriate reactions (Yesilyaprak, 2001). Being able to recognize
and manage one's emotions, that is, being able to use them in life by being aware of one's emotional intelligence,
increases the quality of life and, consequently, life satisfaction. Studies indicate that emotional intelligence has
a positive correlation with psychological well-being, mental health, and life satisfaction (Austin, Saklofske, &
Egan, 2005; Ciarrochi, Chan, & Caputi, 2000; Deniz & Yilmaz, 2004; Deniz & Yilmaz, 2006; Saflofske, Austin, &
Minksi, 2003).

The concept of life satisfaction, which has been frequently used together with psychological well-being and
happiness in recent years, refers to the cognitive assessment of an individual’s quality of life (Paschali & Tsitsas,
2010). In other words, it is a result of the comparison between the life expectations of the individuals and what
they have (Bilir & Subasi, 2006). According to Diener's (1996) definition, life satisfaction is the sum of the
individual's positive evaluations and general satisfaction with life and cognitive evaluations. The higher the life
satisfaction of the individuals, the higher their attitude to life is, and their level of enjoyment and happiness

increases at the same rate (Kartol & Ergevik, 2020).

In addition to emotional intelligence and life satisfaction, which are two different concepts essential for the
development of individuals and affecting each other, another important concept is humour that enables
individuals to look at life more positively and be happy. Considering the literature, the opinion that the sense of
humour has positive effects on psychological health is expected (Akdur & Batigiin, 2017). According to the model
of humour developed by Martin, Puhlik-Doris, Larsen, Gray, and Weir (2003), there are four types of humour
styles encountered in daily life: Affiliative humour, self-enhancing humour, aggressive humour and self-defeating
humour. Affiliative humor style refers to the use of humor by the individual in a way that develops interpersonal
relationships and interactions with respect to himself and others. Self-enhancing humor includes the personal
aspects of humor and refers to the humor style that individuals use to cope with stress, change their perspective
on problems, or reduce negative emotions, while also taking into account the needs of others. Aggressive humor
style is the socially inappropriate use of humor about others in order to meet one's own needs only for their own

feelings of superiority and pleasure. Self-defeating humor style includes behaviors such as constantly vilifying
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and vilifying oneself in a humorous way to make others laugh, regardless of their own needs (Yerlikaya, 2003).
When the studies examining the relationship between humour styles used and psychological symptoms and life
satisfaction are concerned, it is found out that individuals with affiliative and self-enhancing humour styles have
higher levels of life satisfaction and lower levels of depression and anxiety than individuals with aggressive and
self-defeating humour styles (Cheung & Yue, 2013; Frewen, Brinker, Martin, & Dozios, 2008; Kuiper, Grimshaw,
Leite, & Kirsh, 2004; Martin et al., 2003). Additionally, when the literature on humour is examined, it is
emphasized that humour has a positive effect on physical and psychological health, ability to adapt, and

improvement of interpersonal relationships (Kazarian & Martin, 2004).

Even if the individuals choose a profession suitable for their abilities, interests and values, the characteristics of
the job, opportunities offered to improve oneself in the professional sense, working conditions, and excess of
stressors related to the profession can affect their family life, happiness, life satisfaction and sense of humour.
(Martin ve Lefcourt, 1983; Kuiper, Martin ve Dance, 1992). It can be stated that the most important of these
professions are the teachers, who contribute to the future, economy and development of a country, and the
school administrators, who are responsible for all kinds of development and success of the school. In the research
on the functioning of the school and school administrators, it was observed that school administrators were the
key to success in schools (Agikalin, 1998; Karip & Koksal, 1999). In studies on the school administrators and
functioning of the school, it was determined that the most crucial factor of success in schools was school
administrators (Agikalin, 1998; Karip & Koksal, 1999). In the school's success, having a decisive authority also
highlights some psychological characteristics of the administrator. School administrators are happy and have a
positive outlook on life also positively affects the organizational climate. It is a heavy burden for school
administrators to be responsible for the quality of school periods involving and affecting students' childhood,
adolescence and youth periods (Otrar & Findikli, 2014). In particular, the stressors in the working conditions of
the individuals and the long working hours negatively affect the individual's family life, psychological well-being
and life satisfaction (Frone, Russell, & Cooper, 1992; Hughes & Galinsky, 1994; Thomas & Ganster, 1995;
Kinnunen & Mauno, 1998; Kossek & Oseki, 1998; Perrewe, Hochwarter & Kiewitz, 1999), relationships with
people and emotional state (Stewart & Barling, 1996). Negativity in working conditions also increases the stress
level of the individuals, causes experiencing negative emotions and prevents them from seeing life from a

humorous perspective (Kuiper et al., 1992; Martin & Lefcourt, 1983).

In line with all these explanations, the importance of examining the emotional intelligence, humour style and life
satisfaction of school administrators becomes apparent. When the literature is examined, many studies on the
relationship between school administrators' humour styles and life satisfaction and the relationship between
their emotional intelligence and life satisfaction have been encountered, while any study investigating the
mediating role of self-enhancing humour on the relationship between school administrators' emotional
intelligence and life satisfaction have not been encountered. When considered from this point of view, it is
thought that this study will contribute to the field and field researchers. Besides, it is considered that studies

carried out in this direction will contribute to the awareness of school administrators' characteristics affecting
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the fulfilment of their professional responsibilities, and thus to the increase in the success of schools and the
motivation of teachers. Therefore, the aim of the study is to explore the mediating role of self-enhancing humour
in the relationship between school administrators' emotional intelligence and life satisfaction. Within the

framework of this primary purpose determined, the hypotheses of the research were formed as follows;

H1. There is a significant relationship between school administrators' emotional intelligence, life satisfaction and

self-enhancing humour style.

H2. Self-enhancing humour style as a mediating role in school administrators significantly predicts their

emotional intelligence and life satisfaction levels.

METHOD
Research Model

In the research, relational survey model, which is one of the quantitative research models, was used. A relational
model is a quantitative research process to determine whether two or more variables predict the degree of

relationship or whether one variable predicts another (Creswell, 2017).

Study Group

The data collection group of the research was selected using a convenience sampling method voluntarily and
consisted of a total of 378 school administrators, 105 females (27.8%) 273 males (72.2%), working in the districts
of Avcilar, Catalca and Esenyurt in istanbul during the 2019-2020 academic year. 128 of the school administrators
work as principals (34%) and 250 as vice principals (60%). 15 of the school principals work at kindergartens (4%),
134 at primary schools (35.4%), 114 at secondary schools (30.2%), 19 at anatolian high schools (4%), 6 at
anatolian imam hatip high schools (1.6%), 23 at a multi-program anatolian high schools (6.1%), 43 at vocational

and technical anatolian high schools (11.4%) and 24 (6.3%) at other educational institutions

Data Collection Tools

Schutte Emotional Intelligence Scale: In the study, Schutte Emotional Intelligence Scale, developed by Schutte,
Malouff, Hall, Haggerty, Cooper, Golden, and Dornheim (1998) and reformed as 41 items by Austin, Saklofske,
Huang, and McKenney (2004) and adapted to Turkish by Tatar, Tok and Saltukoglu (2011) was used. It is a 5-point
Likert-type scale consisting of 41 items and three sub-dimensions (Optimism, Utilisation of Emotions, and
Appraisal of Emotions). When the three-factor structure of the scale is examined, both explanatory and
confirmatory factor analysis results are consistent with the results presented by Austin et al. (2004). The
Cronbach-Alpha internal consistency coefficient of the scale was determined as 0.82 for the whole scale and
0.75, 0.39 and 0.76 for its sub-dimensions. The test-retest reliability coefficient for the whole scale was found to
be (n=88) r=0.49 and (n=85) r=0.56, respectively, across two testing sessions one and two weeks apart. In order

to examine the discriminant validity of the scale, the Five Factor Personality Inventory was applied to 100 people
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together with the scale. Significant relations ranging from -0.28 to 0.34 were found between Schutte Emotional
Intelligence Scale and personality traits. Consequently, the results indicate that Schutte Emotional Intelligence
Scale is a valid and reliable measurement tool for Turkish speaking population (Tatar, Tok, & Saltukoglu, 2011).
Cronbach alpha internal consistency coefficient of Schutte Emotional Intelligence scale was calculated as .84

within the scope of this study.

The Satisfaction with Life Scale: In the study, the Satisfaction with Life Scale developed by Diener, Emmons,
Larsen, and Griffin (1985) and adapted to Turkish by Dagli and Baysal (2016) was used. It is a 5-point Likert type
scale consisting of 5 items and a single factor. For the adaptation study, first, the original scale was translated
into Turkish. Then it was presented to experts in the fields of language, content, assessment, and evaluation.
After some changes were made on the scale in line with the experts' recommendations, both Turkish and English
forms of the scale were applied to a group of teachers two weeks apart to determine in the application whether
they have the same meaning. To test the consistency between the scores obtained from both scales, Pearson
Product-Moment Correlation Coefficient was calculated and determined as 0.92. Accordingly, a high level,
positive and significant relationship was found between English and Turkish scales. The scale, whose linguistic
equivalence was provided, was applied to 200 teachers working in state primary schools in Diyarbakir city centre.
The Cronbach Alpha internal consistency coefficient of the scale was determined as 0.88, and the test-retest
reliability was determined as 0.97. The factor analysis results revealed that the Satisfaction with Life Scale
demonstrated a single-factor structure and consisted of 5 items, as in the original scale. According to the results
of reliability and validity analyses, it was determined that the scale is a valid and reliable tool that can be used to
determine the perceptions of life satisfaction of teachers working at schools affiliated with the Ministry of
Education in Turkey. The Cronbach alpha internal consistency coefficient of the Satisfaction with Life scale was

calculated as .87. within the scope of this study.

The Humour Styles Questionnaire: |t is a 32-item self-assessment scale developed to measure four dimensions
related to individual differences in humour use. It is a 7-point Likert type scale. Affiliative humour and self-
enhancing humour sub-scales are compatible, while aggressive humour and self-defeating humour sub-scales
are incompatible. The internal consistency coefficients of sub-scales are as follows: 0.80 for affiliative humour,
0.81 self-enhancing humour, 0.77 for aggressive humour, and 0.80 for self-defeating humour (Martin, Puhlik-
Doris, Larsen, Gray, & Weir, 2003). The Humour Styles Questionnaire was adapted to Turkish by Yerlikaya (2003).
As a result of the adaptation study (n=485), the Cronbach alpha coefficients related to the sub-scales of HSQ
were found as in the following: 0.74 for affiliative humour, 0.78 for self-enhancing humour, 0.69 for aggressive
humour, and 0.67 for self-defeating humour. The test-retest correlation coefficients of the scale applied two
weeks apart (n=63) were as follows respectively; 0.88 for Affiliative humour, 0.82 for Self-enhancing humour,
0.85 for Aggressive humour, and 0.85 for Self-defeating humour. Only the Self-Enhancing Humour subscale of
the Humour Styles Scale was used in this study. The Cronbach alpha internal consistency coefficient of the Self-
Enhancing Humour sub-dimension of the Humour Styles scale was calculated as .78 within the scope of this study.

Additionally, confirmatory factor analysis was conducted for the self-enhancing humour sub-dimension of the
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scale and the fit indices were determined as in the following: x2 /sd = 3,81; RMSEA = .08; CFl = .96; NNFI = .94;
NFIl =.95; SRMR =.08. It was observed that the scale had acceptable levels of fit values (Bollen, 1989; Browne &

Cudeck, 1993; Kline, 2011) and met validity requirements.

Data Analysis

Participation in the research was voluntarily, and it was conducted concerning the confidentiality principle by

explaining the aim and method of the study.

In the data analyses, firstly, the relationships between variables were examined through Pearson’s Correlation
Analysis. Then, to test the model, structural equation modelling analysis was conducted to test the mediating
role of self-enhancing humour style in the relationship between school administrators’ emotional intelligence
and life satisfaction. In order to test the suitability of the data for multivariate normal distribution, Mardia’s
statistics, which the AMOS program can calculate, were used. Since the value obtained is less than 5, it is
evaluated that the data meet the assumption of normal distribution (Byrne, 2010). SPSS and AMOS 23.0
statistical package programs were used for data analyses. The criteria used to evaluate the model (Bollen, 1989;

Browne & Cudeck, 1993; Kline, 2011) are presented in Table 1.

Table 1. The Criteria Used for the Fit of the Model (Bollen, 1989; Browne ve Cudeck, 1993; Kline, 2011)

Fit Index Good fit Acceptable fit
(X2/sd) <3 <4-5
RMSEA <0.05 0.06-0.08
SRMR <0.05 0.06-0.08
NFI 20.95 0.94-0.90
CFI >0.97 >0.95

GFI >0.90 0.89-0.85
AGFI 20.90 0.89-0.85
TLI >0.95 0.94-0.90

FINDINGS

The mean, standard deviation and Pearson correlation analysis results for the variables used in the study are

presented in Table 1.

Table 2. Mean, Standard Deviation and Correlation Analysis Results for the Variables

Variables 1 2 3
1-Emotional Intelligence 1 ,205* ,253*
2-Life Satisfaction ,205* 1 ,226*
3-Self-Enhancing  Humour 253 226+ 1
Style
Mean 3,89 3,29 4,51
Standard Deviation ,3378 ,7700 ,8562
*p<.01
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As can be seen in Table 2, there found significant positive relationships between emotional intelligence and life
satisfaction at the level of .205, between emotional intelligence and self-enhancing humour style at the level of

.253, and between self-enhancing humour style and life satisfaction at the level of .226.

A7%*

Emotional Life

Satisfaction

Intelligence

Figure 1. Main Model

As can be seen in Figure 1, there is a significant positive relationship between school administrators’ emotional
intelligence and life satisfaction (f=0.47, p<.01). Based on these results, it can be stated that as emotional

intelligence increases, life satisfaction will also increase.
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Enhancing
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As seen in Figure 2, there is a significant positive relationship between emotional intelligence and self-enhancing

Figure 2. Mediation Model

humour style (B=0.64, p<.01). In addition, there is a significant positive relationship between self-enhancing
humour style and life satisfaction (f=0.17, p<.01). Lastly, when the role of the mediating variable was examined,
the relationship between emotional intelligence and life satisfaction became .36 (p<.01), although it was
previously .47. In this case, the self-enhancing humour style has a partial mediating effect on the relationship

between emotional intelligence and life satisfaction.
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Table 3. Statistical Values Regarding the Fit of the Intermediary Model

Fit Index Values
(x2/df) 2.71
RMSEA 0.06
SRMR 0.07
NFI 0.94
CFI 0.98
GFI 0.97
AGFI 0.94
TLI 0.97

When Table 3 is examined, it is seen that the values are as follows: x?/df = 2.71, RMSEA = 0.06, SRMR = 0.07, NFI
=0.94, CFI =0.98, GFI = 0.97, AGFI = 0.94 and TLI = 0.97. Accordingly, when we look at the criteria in Table 1, we

can state that the model has an acceptable level of fit (Bollen, 1989; Browne & Cudeck, 1993; Kline, 2011).

Table 3. The Mediating Role of Self-Enhancing Humour in the Effect of School Administrators' Emotional
Intelligence on Life Satisfaction

Outcome Variables

Self-Enhancing Humour Life Satisfaction
B SE B SE

Emotional Intelligence 0,468* 0,115
R? 0,042
Emotional Intelligence 0,642* 0,126
R? 0,064
Emotional Intelligence 0,361%* 0,117
Self-Enhancing Humour 0,167* 0,046
R? 0,075
Indirect Effect 0,107*(0,047 —0,207)

*p<.01

The total effect of school administrators' emotional intelligence on their life satisfaction was found to be
statistically significant (B= 0,468; p<0.01). A positive path coefficient was obtained between emotional
intelligence and self-enhancing humour (p=0,642; p<0.01). The indirect relationship between emotional
intelligence and life satisfaction was obtained as 0.107 and a 95% confidence interval of 0,047 - 0,207, and the
indirect effect was found to be statistically significant since this range did not contain a value of 0. In other
words, school administrators' self-enhancing humor style "partially mediated" the relationship between
emotional intelligence and life satisfaction. This finding gives us a clue that there may be other variables in the

relationship between emotional intelligence and life satisfaction.

CONCLUSION and DISCUSSION

There is a positive and significant relationship between the emotional intelligence levels of school administrators
and their self-enhancing humour levels. Accordingly, it can be said that as the emotional intelligence scores of
the school administrators increase, the self-enhancing humor style scores also increase. indeed when the
relevant literature is reviewed, it is stated that high emotional intelligence levels of people enable them to
recognize and be aware of the emotions they experience, to be compatible with the society they live in for their

interpersonal relations, and to have a healthy general mood depending on their psychological development. In
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addition, it is stated that there is a positive relationship between emotional intelligence and being optimistic,
looking at life from a positive and humorous perspective, while there is a negative relationship with being
pessimistic, high-stress level and unhealthy psychological structure (Schutte et al., 1998; Constantine, Gainor,
2001; Taylor, 2001; Hugelshofer, Kwon, Reff, Olson, 2006). The results obtained support the results of this study.
Additionally, research results indicated that self-enhancing humour style positively correlated with and a
significant predictor of life satisfaction in school administrators. Supporting this result, Otrar and Findikh (2017)
concluded in their research titled "Examination of the Relation Between School Administrators' Humour Styles
and Their Life Satisfaction (Atasehir Example)" self-enhancing humour levels of school administrators were
significantly and positively related to their life satisfaction levels. This finding demonstrates that the life

satisfaction levels of school administrators with a high level of self-enhancing humour can also be increased.

As expected, school administrators with high emotional intelligence had a high level of life satisfaction. The study
conducted by Tiimkaya, Hamarta, Deniz, Celik, and Aybek (2008) aimed to determine the predictive relations
between university faculty members' emotional intelligence abilities and humour styles and life satisfaction. As
a result of the research, it was seen that there was a significant positive relationship between the emotional
intelligence abilities of the faculty members and their humour styles and life satisfaction. In the light of these
findings, H1, the first hypothesis of the study, "There is a significant relationship between School Administrators'

emotional intelligence, life satisfaction and self-enhancing humour style." was accepted.

It was seen that the effect of emotional intelligence as an independent variable on the life satisfaction as a
dependent variable was significant in the direct relationship, where there was not a mediating variable of self-
enhancing humour style, between school administrators’ emotional intelligence and life satisfaction (f=0.47,
p<0.001). However, it was observed that the total effect of emotional intelligence as an independent variable on
life satisfaction decreased with the inclusion of self-enhancing humour style as a mediating variable in the model
(B=0.36, p<0.001). According to James and Brett (1984), when the direct effect of an independent variable on a
dependent variable continues but decreases, a partial mediation effect occurs. The results obtained support this

view.

According to the analysis results, it was found that emotional intelligence and self-enhancing humour style were
significant predictors of life satisfaction in school administrators. The self-enhancing humour style partially
mediated the relationship between emotional intelligence and life satisfaction. The mediating role of self-
enhancing humour style presents us that emotional intelligence increases the life satisfaction of school
administrators directly and indirectly. In the light of these findings, H2, the second hypothesis of the study, “Self-
enhancing humour style as a mediating role in school administrators significantly predicts emotional intelligence

and life satisfaction levels.” was accepted.
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Research results indicate that self-enhancing humour style in school administrators is a mediating variable on
life satisfaction. Developing it with cognitive behavioural techniques or various psychoeducational programs will

substantially affect school administrators' emotional intelligence and life satisfaction.

RECOMMENDATIONS

This study was conducted with school administrators in a specific region of Istanbul. More generic research can
be conducted with larger groups and participants from different geographic regions. Research results are based
on a quantitative research method, and the scales used are based on participants' self-evaluations. Since this is
a cross-sectional study, causal inferences between variables cannot be made. Longitudinal studies can be carried
out to reveal causal inferences. In addition, since emotional intelligence and self-enhancing humour style are
predictors of life satisfaction in school administrators, activities that will increase those can be implemented in

institutions in which school administrators are trained.
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OKUL YONETICILERININ DUYGUSAL ZEKALARI VE YASAM DOYUMLARI:
KENDINIi GELISTiRiCi MiZAH TARZININ ARACI ROLU

0z

Bu arastirmanin amaci okul yoneticilerinin duygusal zekalari ve yasam doyumlari arasindaki iliskide
kendini gelistirici mizah tarzinin araci rolini kesfetmektir. Arastirmada iliskisel tarama modeli
kullanilmistir. Aragtirmanin veri toplama grubunu, 2019-2020 egitim-6gretim déneminde istanbul
ili Avcilar, Catalca ve Esenyurt ilgelerinde gérev yapan 105 kadin 273 erkek olmak iizere toplam 378
okul yoneticisi olusturmaktadir. Arastirmanin verilerini toplamak amaciyla Schutte Duygusal Zeka
Olgegi, Yasam Doyumu Olcegi ve Mizah Tarzlari Olgegi kullaniimistir. Verilerin analizinde &ncelikle
Pearson korelasyon analizi araciligiyla degiskenler arasindaki iliskiler incelenmis devaminda modeli
test etmek amaciyla okul yoneticilerinin duygusal zekalari ve yasam doyumlari arasindaki iliskide
kendini gelistirici mizah tarzinin araci roliini yapisal esitlik modeli ile sinanmasi amaciyla yapisal
esitlik modellemesi analizi yapilmistir. Verilerin analizi igcin SPSS ve AMOS 23.0 istatistik paket
programlari kullanilmistir. Arastirmadan elde edilen bulgulara gore; duygusal zeka, kendini
gelistirici mizah tarzi ve yasam doyumu degiskenleri arasinda pozitif yonde anlamli iligki
bulunmusgtur. Kendini gelistirici mizah tarzi duygusal zeka ile yasam doyumu arasindaki iliski de
kismi aracilik etkisi olusturmaktadir. Okul yoneticilerinin kendini gelistirici mizah tarzlan bilissel
davranisci tekniklerle veya gesitli psiko-egitim programlariyla gelistirilerek duygusal zeka ve yasam
doyumlari olumlu yénde arttirilabilir

Anahtar kelimeler: Duygusal Zeka, yasam doyumu, kendini gelistirici mizah tarzi.
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GiRiS

Duygusal zeka kavrami egitim, is yasami ve kisilik gelisimi gibi bircok alanda giderek daha 6nemli hale gelmektedir
(Goleman, 1995, 1998; Bar-On, 1996; Saarni, 1997; Zins, Travis ve Freppon, 1997; Elias, Tobias ve Friedlander,
1999). Bunun en 6nemli sebeplerinden biri sosyal hayatin duygusal zeka tarafindan mantiksal zekadan daha iyi
yordanmasidir (Goleman, 1995). Diger sebeplerden biri de duygusal zekanin psikolojik uyumla ilgili olmasidir
(Mayer ve Salovey, 1995; Salovey ve Mayer, 1990). Salovey ve Mayer (1990)'e gére duygusal zeka; kisinin
kendisinin ve digerlerinin duygularini degerlendirme, ayrim yapabilme ve buradan elde ettigi bilgileri disiince ve

davranislarinda kullanabilme yetenegi olarak tanimlanmaktadir.

Her insanda duygular vardir ama yalnizca duygulara sahip olmak yeterli degildir. Duygusal zeka, kisinin kendi ve
digerlerinin duygularini tanima ve degerlendirmenin disinda duygularin enerjisini ve duygulara iliskin bilgilerimizi
is ve glnlik yasamimiza etkili bir sekilde yansitabilmeyi ve ona uygun tepkiler vermemizi saglar (Yesilyaprak,
2001). Bireyin duygularini tanimasi, yonetebilmesi yani duygusal zekasinin farkinda olarak bunu yasaminda
kullanabilmesi kisinin hayat kalitesini ve buna bagh olarak da yasam doyumunu yikseltmektedir. Yapilan
calismalar da gostermektedir ki, duygusal zekanin psikolojik iyi olma, akil saghgl ve yasam doyumu ile pozitif
iliskisi vardir (Ciarrochi, Chan ve Caputi, 2000; Saflofske, Austin ve Minksi, 2003; Deniz ve Yilmaz, 2004; Austin,
Saklofske ve Egan, 2005; Deniz ve Yilmaz, 2006).

Son yillarda psikolojik iyi olus ve mutluluk ile siklikla bir arada kullanilan yagam doyumu kavrami, bireyin yasam
kalitesinin bilissel degerlendirmesini ifade etmektedir (Paschali ve Tsitsas, 2010). Diger bir deyisle bireyin
hayattan beklentileriyle elinde olanlar arasindaki karsilastirmanin bir sonucudur (Bilir ve Subasi, 2006). Diener’in
(1996) tanimina gore ise yasam doyumu, bireyin hayata dair olumlu degerlendirmeleri ve genel memnuniyeti ile
bilissel degerlendirmelerinin toplamidir. Bireylerin yasam doyumlari ne kadar yiiksek ise hayata bakislari o kadar
fazla olmakla birlikte yasamdan haz alma ve mutlu olma diizeyleri de ayni oranda artmaktadir (Kartol ve Ergevik,

2020).

Bireylerin gelisimi agisindan dnemli ve birbirini etkileyen iki kavram olarak karsimiza ¢ikan duygusal zeka ve yasam
doyumunun yani sira diger bir 6nemli kavram da bireylerin hayata daha olumlu bakabilmesini, mutlu olmasini
saglayan mizahtir. Alanyazina bakildiginda, mizah duygusunun psikolojik sagliga olumlu etkileri oldugu
distincesinin yaygin oldugu gorilmektedir (Akdur ve Batiglin, 2017). Martin, Puhlik-Doris, Larsen, Gray ve Weir
(2003)'in gelistirdikleri mizah duygusu modeline gore gunlik hayatta karsilasilan dort tir mizah tarzi
bulunmaktadir: Katiimcl mizah, kendini gelistirici mizah, saldirgan mizah ve kendini yikici mizah. Katilimci mizah
tarzi, mizahin birey tarafindan kendine ve de digerlerine saygili bir bicimde kisiler arasi iliski ve etkilesimleri
gelistirici bicimde kullanilmasini ifade eder. Kendini gelistirici mizah tarzi, mizahin kisisel yonlerini kapsar ve
bireylerin, ayni zamanda baskalarinin ihtiyaglarini da dikkate alarak, stresle basa ¢ikmada, sorunlar lizerindeki
perspektiflerini degistirmede ya da olumsuz duygulari azaltmada kullandiklari mizah tarzini ifade eder. Saldirgan
mizah, bireyin sadece kendi Ustiinlik ve haz duygular ile ilgili olarak kendi ihtiyaglarini karsilamak amaciyla

baskalari hakkinda mizahi sosyal olarak uygun olmayan bir bicimde kullanmasidir. Kendini yikici mizah tarzi,
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bireyin kendi ihtiyaglarini dikkate almaksizin bagkalarini glldiirmek icin kendisini strekli mizahi bir yolla
kotllemesi, yermesi gibi davranislari kapsar (Yerlikaya, 2003). Kullanilan mizah tarzlari ile psikolojik belirtiler ve
yasam doyumu arasindaki iliskiyi inceleyen arastirmalar incelendiginde, katiimci mizah ve kendini gelistirici
mizah tarzlarina sahip olan bireylerin, saldirgan ve kendini yikici mizah tarzlarina sahip olan bireylere gére yasam
doyumu diizeylerinin daha ylksek, depresyon ve anksiyete diizeylerinin ise daha diisiik oldugu bulunmustur
(Cheung ve Yue, 2013; Frewen, Brinker, Martin ve Dozios, 2008; Kuiper, Grimshaw, Leite ve Kirsh, 2004; Martin
ve ark., 2003). Ayrica mizah ile ilgili literatiire bakildiginda, mizahin fiziksel ve psikolojik sagliga, uyum saglama

becerisine, kisilerarasi iliskileri gelistirmeye pozitif etkisi bulundugu vurgulanmaktadir (Kazarian ve Martin, 2004).

Birey yetenegine, ilgisine, degerlerine uygun bir meslek se¢mis olsa bile sectigi meslegin 6zellikleri, mesleki
anlamda kendisini gelistirebilmesi icin sunulan imkanlar, calisma sartlari, meslek ile ilgili stresorlerin fazlaligi
bireyin aile hayatini, mutlulugunu, yasam doyumunu ve mizah anlayisini etkileyebilir. (Martin ve Lefcourt, 1983;
Kuiper, Martin ve Dance, 1992). Bu mesleklerden en o6nemlisi bir Ulkenin geleceginin sekillenmesine,
ekonomisine, gelisimine katki saglayan 6gretmenler ve onlarin yoneticileri pozisyonundaki, okulun her tarli
gelisiminden ve basarisindan sorumlu okul yoneticileridir diyebiliriz. Okulun isleyisi ve okul yoneticileri tGzerine
gerceklestirilen ¢alismalarda, okullarda basarinin en 6énemli etkeninin okul yoneticileri oldugu belirlenmistir
(Agikalin,1998; Karip ve Koksal, 1999). Okulun basarisinda, belirleyici bir otoriteye sahip olunmasi, yoneticiye ait
bazi psikolojik 6zellikleri de 6ne cikartir. Okul yoneticilerinin mutlu olmalari, hayata pozitif bakmalar 6rgit
iklimini de pozitif ydnde etkilemektedir. Ogrencilerin ¢ocukluk, ergenlik, genglik dénemlerini iceren ve etkileyen
okul dénemlerinin kalitesinden sorumlu olmak okul yoneticileri igin agir bir yiktir (Otrar ve Findikli, 2014).
Ozellikle bireylerin calisma sartlarinin stresérler barindirmasi, calisma saatlerinin fazla olmasi bireyin aile
yasantisini, psikolojik iyi olma halini ve yasam doyumunu (Frone, Russell ve Cooper, 1992; Hughes ve Galinsky,
1994; Thomas ve Ganster, 1995; Kinnunen ve Mauno, 1998; Kossek ve Oseki, 1998; Perrewe, Hochwarter ve
Kiewitz, 1999), insanlarla iliskililerini ve duygu durumunu olumsuz etkilemektedir (Stewart ve Barling, 1996).
Calisma sartlarindaki olumsuzluk da bireyin stres diizeyini arttirmakta ve olumsuz duygular yasamasina sebep
olmakta ve bireyin hayata mizahi bir gézle bakmasini engellemektedir (Kuiper ve dig., 1992; Martin ve Lefcourt,

1983).

Tim bu agiklamalar dogrultusunda okul yoneticilerinin duygusal zekalarinin, mizah tarzlarinin ve yasam
doyumlarinin incelenmesinin énemi ortaya ¢ikmaktadir. Alanyazin incelendiginde, okul ydneticilerinin mizah
tarzlari ve yasam doyumlari arasindaki iliski, duygusal zekalari ve yasam doyumlari arasindaki iliski konularinda
bir cok arastirmaya rastlanirken okul yoneticilerinin duygusal zekalari ve yasam doyumlari arasindaki iliskide
kendini gelistirici mizah tarzinin aracilik roliinlin incelendigi bir calismaya rastlanmamistir. Bu agidan bakildiginda
bu calisma ile alana ve alan arastirmacilarina katki saglayacagl disliniilmektedir. Ayrica bu yonde yapilan
calismalarin, okul yoneticilerinin mesleki sorumluluklarini yerine getirmelerine etki eden 6zelliklerinin farkina
varmalarina ve dolayisiyla okullarin basarisi ile 6gretmenlerin motivasyonlarinin artirilmasina katki saglayacagi

disinidlmektedir. Bu sebeple arastirmanin amaci okul yoéneticilerinin duygusal zekalari ve yasam doyumlari
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arasindaki iliskide kendini gelistirici mizah tarzinin araci rolini kesfetmektir. Belirlenen bu ana amag

cercevesinde arastirmanin hipotezleri su sekilde olusturulmustur;

H1. Okul Yoneticilerinin duygusal zekalari, yasam doyumlari ve kendini gelistirici mizah tarzi arasinda anlamli bir

iliski vardir.

H2.0kul yéneticilerinde araci rol olarak kendini gelistirici mizah tarzi, duygusal zeka ve yasam doyumu diizeylerini
anlamli olarak yordamaktadir.

YONTEM
Arastirma Modeli

Arastirmada nicel arastirma modellerinden olan iliskisel tarama modeli kullaniimistir. iliskisel tarama modeli, iki
veya daha fazla degiskenin iligskinin derecesini, bir degiskenin digerini yordayip yordamadigini belirlemek igin

kullanilan nicel bir arastirma modelidir (Creswell, 2017)

Evren ve Orneklem

Arastirmanin veri toplama grubunu gonllilik esasina dayalh ulasilabilir 6rneklem metoduyla secilmis, 2019-2020
Egitim-Ogretim Déneminde istanbul ili Avcilar, Catalca ve Esenyurt ilcelerinde gérev yapan 105 kadin (%27,8) 273
erkek (%72,2) olmak lizere toplam 378 okul yoneticisi olusturmaktadir. Okul yoneticilerinden 128'i Mudiir (%34),
250'si mudir yardimcisi (% 60) olarak gorev yapmaktadir. Okul Yoneticilerinin 15'i anaokulunda (% 4), 134'u
ilkokulda (%35,4), 114'U ortaokulda (%30,2), 19'u anadolu lisesinde (%4), 6'si anadolu imam hatip lisesinde
(%1,6), 23'U gcok programli anadolu lisesinde (%6,1), 43'l mesleki ve teknik anadolu lisesinde (%11,4) ve 24'U

diger (%6,3) egitim kurumlarinda galismaktadir.

Veri Toplama Araglari

Schutte Duygusal Zeka Olgegi: Arastirmada Schutte, Malouff, Hall, Haggerty, Cooper, Golden ve Dornheim
(1998) tarafindan gelistirilen ve Austin, Saklofske, Huang ve McKenney (2004) tarafindan 41 madde olarak
yeniden dizenlenen ve Tatar, Tok ve Saltukoglu (2011) tarafindan Turkge'ye uyarlanan Schutte Duygusal Zeka
Olgegi kullanilmistir. Olgek 41 madde ve (¢ alt boyuttan (iyimserlik, Duygularin Kullanimi, Duygularin
Degerlendirilmesi) olusan 5'li likert tipindedir. Olcegin (ic faktérlii yapisi incelendiginde hem agiklayici hem de
dogrulayici faktdér analizi sonuclari Austin ve arkadaslarinin (2004) sundugu sonuglar ile tutarlidir. Olgegin
Cronbach-Alpha i¢ tutarhk katsayisi batini igin 0,82, alt boyutlari icin ise 0,75, 0,39 ve 0,76 olarak tespit
edilmistir. Olcegin biitlind icin test-tekrar test giivenirlik katsayisi bir hafta arayla (n=88) r=0,49, iki hafta arayla
(n=85) r=0,56 bulunmustur. Olcegin ayirt edici gegerliligini incelemek icin dlgekle birlikte 100 kisiye Bes Faktor
Kisilik Envanteri uygulanmistir. Schutte Duygusal Zeka Olgegi ile kisilik 6zellikleri arasinda -0,28 ile 0,34 arasinda
degisen anlamli iliskilere rastlanmistir. Sonug olarak, bulgular Schutte Duygusal Zeka Olcegi’nin Tiirkce konusan

popilasyon icin gecerli ve glvenilir bir 6lcme araci oldugunu goéstermektedir (Tatar, Tok ve Saltukoglu, 2011).
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Schutte Duygusal Zeka oOlgeginin bu c¢alisma kapsaminda Cronbach alfa i¢ tutarlik katsayisi .84 olarak

hesaplanmistir.

Yasam Doyumu Olgedi: Arastirmada, Diener, Emmons, Larsen ve Griffin (1985) tarafindan gelistirilen ve Dagli ve
Baysal (2016) tarafindan Tirkce'yve uyarlanan Yasam Doyumu Olcegi Kullanilmistir. Olcek 5 madde ve tek
faktorden olugan 5'li likert tipindedir. Uyarlama galismasi igin dncelikle orijinal 6lgegin Tirkgeye gevirisi yapilimis,
daha sonra dil, icerik, 6lgme ve degerlendirme alanlarindaki uzmanlarin goriislerine sunulmustur. Uzmanlarin
dnerileri dogrultusunda 6lgek izerinde bazi degisiklikler yapildiktan sonra Tiirkge form ile ingilizce formun ayni
anlami taslyip tagimadiginin uygulamada belirlenmesi amaciyla 6lgekler iki hafta ara ile bir grup 6gretmene
uygulanmistir. Her iki olcekten alinan puanlar arsindaki tutarligi test etmek ¢in Pearson Mometler Carpimi
Korelasyon Katsayisi hesaplanmis ve 0,92 olarak saptanmistir. Buna gére, ingilizce ve Tiirkge 6lcekler arasinda
yiiksek diizeyde, pozitif ve anlaml bir iliski oldugu saptanmistir. Dilsel esdegerligi saglanan 6lgek, Diyarbakir il
merkezindeki resmi ilkokullarda gérevli 200 6gretmene uygulanmistir. Olgegin Cronbach Alpha ig tutarlik kat
sayisi 0,88 ve test- tekrar test glivenirligi ise 0,97 olarak saptanmistir. Yapilan faktor analizi sonuglari, Yasam
Doyumu Olgegi’nin orijinal 6lgekte oldugu gibi, tek faktérli bir yapi gdsterdigini ve yine 6zgiin 6lgekte oldugu gibi
5 maddeden olustugunu ortaya koymustur. Yapilan gegerlik ve glivenirlik analizleri sonucunda, 6lgegin Tirkiye’de
Milli Egitim Bakanligi’na bagh okullarda gorevli 6gretmenlerin yasam doyumuna iliskin algilarinin belirlenmesinde
kullanilabilecek gecerli ve guvenilir bir ara¢ oldugu tespit edilmistir. Yasam Doyumu olceginin bu calisma

kapsaminda Cronbach alfa i¢ tutarlk katsayisi .87 olarak hesaplanmistir.

Mizah Tarzlan Olgegi: Mizah kullanimindaki bireysel farklara iliskin dért farkli boyutu &lgmek amaciyla
gelistirilmis 32 maddelik bir kendini degerlendirme 6l¢egidir. Yedili Likert tipi bir derecelemenin kullanildigi
Olgcegin Katimci mizah ve Kendini gelistirici mizah alt 6lgegi uyumlu, Saldirgan mizah ve Kendini yikici mizah alt
dlcekleriise uyumsuzdur. Olgegin ic tutarlilik katsayisi; Katimci mizah 0.80, Gelistirici mizah 0.81, Saldirgan mizah
0.77 ve Kendini yikici mizah icin 0.80’dir (Martin, Puhlik-Doris, Larsen, Gray ve Weir, 2003). Mizah Tarzlari Olcegi
Tirkceye Yerlikaya (2003) tarafindan uyarlanmistir. Uyarlama galismasi sonucunda (n= 485), HSQ'nin alt
Olgeklerine iliskin Cronbach alpha katsayilari; Katilimci mizah igin 0.74, Kendini gelistirici mizah igin 0.78 Saldirgan
mizah icin 0.69 ve Kendini yikici mizah igin 0.67 olarak bulunmustur. iki hafta arayla uygulanan 6lgegin (n=63)
test- tekrar test korelasyon katsayilari sirasiyla; Katilimcr mizah 0.88, Kendini gelistirici mizah 0.82, Saldirgan
mizah 0.85 ve Kendini yikici mizah i¢in 0.85 seklindedir. Bu ¢alismada Mizah Tarzlar Olgegi'nin sadece Kendini
Gelistirici Mizah alt 6lgegi kullanilmistir. Mizah Tarzlan 6lgeginin Kendini Gelistirici Mizah alt boyutunun bu
calisma kapsaminda Cronbach alfa i¢ tutarlk katsayisi .78 olarak hesaplanmistir. Ayrica ¢calismada 6lgegin kendini
gelistirici mizah alt boyutu igin dogrulayici faktor analizi yapilmis ve uyum degerlerinin x2 /sd = 3,81; RMSEA =
.08; CFI =.96; NNFI =.94; NFI = .95; SRMR = .08 oldugu tespit edilmis ve kabul edilebilir dizeyde uyum degerlerine

sahip oldugu (Bollen, 1989; Browne ve Cudeck, 1993; Kline, 2011) ve gecerlik sartlarini tasidigi gézlemlenmistir.
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Verilerin Analizi

Arastirmaya katilimda gonilliik esasina uyulmus olup; arastirmanin amaci ve yontemi agiklanarak, gizlilik ilkesine

saygi gosterilerek yapilmistir.

Verilerin analizinde 6ncelikle Pearson korelasyon analizi araciligiyla degiskenler arasindaki iliskiler incelenmis
devaminda modeli test etmek amaciyla okul yoneticilerinin duygusal zekalari ve yasam doyumlari arasindaki
iliskide kendini gelistirici mizah tarzinin araci rolinu yapisal esitlik modeli ile sinanmasi amaciyla yapisal esitlik
modellemesi analizi yapilmistir. Verilerin ¢oklu normal dagilima uygunlugunu sinamak icin AMOS programi
tarafindan hesaplanabilen Mardia istatistigi kullaniimistir. Elde edilen deger 5’ten kiigiik oldugundan verilerin
normal dagilim varsayimini karsiladigi degerlendirilmistir (Byrne, 2010). Verilerin analizi igin SPSS ve AMOS 23.0
istatistik paket programlari kullaniimistir. Modelin degerlendirilmesine iliskin kullanilan 6lgtitler (Bollen, 1989;

Browne ve Cudeck, 1993; Kline, 2011) Tablo 1 de sunulmustur.

Tablo 1. Modelin Uyumuna iliskin Kullanilan Olgiitler (Bollen, 1989; Browne ve Cudeck, 1993; Kline, 2011)

_— . Kabul Edilebilir
Olgiim lyi Uyum Uyum
(X2/sd) <3 <4-5
RMSEA <0.05 0.06-0.08
SRMR <0.05 0.06-0.08
NFI >0.95 0.94-0.90
CFI >0.97 >0.95
GFI >0.90 0.89-0.85
AGFI >0.90 0.89-0.85
TLI >0.95 0.94-0.90
BULGULAR

Arastirmada kullanilan degiskenlere iliskin ortalama, standart sapma ve Pearson korelasyon analizi sonuglari

Tablo 2'de sunulmustur.

Tablo 2. Degiskenlere iliskin Ortalama, Standart Sapma ve Korelasyon Analizi Sonuglari

Degiskenler 1 2 3
1. Duygusal Zeka 1 ,205* ,253%*
2. Yasam Doyumu ,205* 1 ,226*
3. Kendini Gelistirici Mizah 253 226 1
Tarzi
Ortalama 3,89 3,29 4,51
Standart Sapma ,3378 ,7700 ,8562
*p<.01
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Tablo 2'de de goriildugu gibi duygusal zeka ile yasam doyumu arasinda .205 diizeyinde pozitif, duygusal zeka ile
kendini gelistirici mizah tarzi arasinda .253 dizeyinde pozitif ve kendini gelistirici mizah tarzi ile yasam doyumu

arasinda .226 dizeyinde pozitif yonla anlamliiliskiler bulunmustur.

A7
Duygusal Yasam

Zeka Doyumu

Sekil 1. Temel Model

Sekil 1'de de goruldugi lzere okul yoneticilerinin duygusal zekalari ile yasam doyumu arasinda pozitif yonli
anlamh bir iliski bulunmaktadir (3=0.47, p<.01). Bu sonuglara gére duygusal zeka arttikca yasam doyumunun da

artacagini belirtebiliriz.
e5

Kendini
Gelistirici
Mizah
1
iyimserlik o4
73
67 Duygusal .36
1
(52)‘_ DK Zeka
63
1 Sekil 2. Araci Model

=

Sekil 2’de gorildiigu tizere duygusal zeka ile kendini gelistirici mizah tarzi arasinda pozitif yonlt anlamh bir iliski
bulunmaktadir (B=0.64, p<.01). Ayrica kendini gelistirici mizah tarzi ile yasam doyumu arasinda pozitif yonla
anlamh bir iliski bulunmaktadir (=0.17, p<.01). Son olarak araci degiskenin roli incelendiginde duygusal zeka ile
yasam doyumu arasindaki iliski de daha d6nce .47 iken araci degisken eklendiginde iliski .36 seviyesine gelmistir
(p<.01). Bu durumda kendini gelistirici mizah tarzi, duygusal zeka ile yasam doyumu arasindaki iliski de kismi

aracihk etkisi olusturmaktadir.
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Tablo 3. Araci Modelin Uyumuna iliskin istatistiksel Degerler

Olgiim Modelin Uyum indeksi Degerleri
(X2/sd) 2.71
RMSEA 0.06
SRMR 0.07
NFI 0.94
CFI 0.98
GFI 0.97
AGFI 0.94
TLI 0.97

Tablo 3’ de yer alan uyum degerleri incelendigimiz zaman, X2/sd = 2.71, RMSEA = 0.06, SRMR = 0.07, NFl = 0.94,
CFl = 0.98, GFI = 0.97, AGFI = 0.94 ve TLI = 0.97 oldugu goriilmektedir. Buna gore, tablo 1'de yer alan oélgiitlere
gore bakildiginda modelin kabul edilebilir diizeyde uyum degerlerine sahip oldugunu belirtebiliriz (Bollen, 1989;

Browne ve Cudeck, 1993; Kline, 2011).

Tablo 4. Okul Yoneticilerinin Duygusal Zekalarinin Yasam Doyumlarina Etkisinde Kendini Gelistirici Mizahin
Aracilik Roli

Sonug Degiskenleri

Kendini Gelistirici Mizah Duygusal Zeka

Tarzi

B SE B SE
Duygusal Zeka 0,468* 0,115
R? 0,042
Duygusal Zeka 0,642* 0,126
R? 0,064
Duygusal Zeka 0,361* 0,117
Kendini Gelistirici Mizah Tarzi 0,167* 0,046
R? 0,075
Dolayl Etki 0,107*(0,047 - 0,207)

*p<.01

Okul yoneticilerinin duygusal zekalarinin yasam doyumlari lzerindeki toplam etkisi istatiksel olarak anlamli
bulunmustur (B= 0,468; p<0.01). Duygusal zeka ile kendini gelistirici mizah arasinda pozitif bir yol katsayisi elde
edilmistir (B=0,642; p<0.01). Duygusal zeka ile yasam doyumu arasindaki dolayli iliski 0.107 ve % 95 gliven aralig|
0,047 - 0,207 olarak elde edilmis ve bu aralik 0 degerini icermedigi icin dolayli etki istatiksel olarak anlamh
bulunmustur. Diger bir deyisle, okul ydneticilerinin kendini gelistirici mizah tarzi, duygusal zeka ile yasam doyumu
arasindaki iliskiye "kismen aracilik etmektedir". Bu bulgu bize duygusal zeka ile yasam doyumu arasindaki iliskide

baska degiskenlerin de olabilecegine dair bir ipucu vermektedir.

TARTISMA ve SONUG

Okul yoneticilerinin duygusal zeka dizeyleri ile kendini gelistirici mizah tarzi dizeyleri arasinda pozitif yonde

anlamh bir iliski vardir. Buna gore okul yéneticilerinin duygusal zeka puanlari arttikga kendini gelistirici mizah tarzi

|u

puanlarinin da arttigi sdylenebilir. Nitekim ilgili literatiir tarandiginda insanlarin duygusal “zeka diizeylerinin

yuksek olmasi onlarin yasadigi duygulari tanimasina, farkinda olmasina ayrica icinde bulundugu toplumla
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kisilerarasi iliskilerinin uyumlu olmasina, psikolojik gelisimine bagli olarak genel ruh durumunun saghkli olmasina
neden oldugu ve duygusal zeka ile iyimser olma, hayata olumlu ve mizahi bir pencereden bakma arasinda olumlu
yonde iliskinin oldugu, kotlimser olma, ylksek stres diizeyi ve buna bagh saglksiz psikolojik yapi ile negatif iliskili
oldugu ifade edilmektedir (Schutte ve ark., 1998; Constantine, Gainor, 2001; Taylor, 2001; Hugelshofer, Kwon,

Reff, Olson, 2006). Elde edilen sonuglar bu ¢alismanin sonuglarini desteklemektedir.

Ayrica arastirma bulgulari okul yoneticilerinde kendini gelistirici mizah tarzinin yasam doyumu ile pozitif iliskili ve
anlamh bir yordayicisi oldugunu géstermistir. Bu sonucu destekler nitelikte olan Otrar ve Findikli (2017)’nin ‘Okul
Yéneticilerinin Mizah Tarzlari ile Yasam Doyumlari Arasindaki iliskinin incelenmesi (Atasehir Ornegi)’ baglikli
arastirmalarinda okul yoneticilerinin kendini gelistirici mizah tarzlari diizeylerinin yasam doyumu dizeyleri ile
anlamh, pozitif iliskili oldugu sonucuna varmistir. Bu bulgu ylksek diizeyde kendini gelistirici mizah tarzi dizeyi

olan okul yoneticilerinin yasam doyumu diizeylerinin de arttirilabilecegini gostermektedir.

DuslinlildiGga gibi yliksek duygusal zekaya sahip okul yoneticilerinin yasam doyumu diizeyleri de yliksek ¢ikmistir.
Timkaya, Hamarta, Deniz, Celik ve Aybek (2008) ‘in yaptiklari ¢alismada, tniversite 6gretim elemanlarinin
duygusal zeka yetenekleri ile mizah tarzlari ve yasam doyumlari arasindaki yordayici iligkileri belirlemeyi
amaglamislardir. Arastirma sonucunda, 6gretim elemanlarinin duygusal zeka yetenekleri ile mizah tarzlari ve
yasam doyumlari arasinda pozitif yénlG anlamh bir iliski oldugu gorilmastir. Bu bulgular isiginda arastirmanin ilk
hipotezi olan H1 "Okul Yéneticilerinin duygusal zekalari, yasam doyumlari ve kendini gelistirici mizah tarzi

arasinda anlamli bir iliski vardir." hipotezi kabul edilmistir.

Kendini gelistirici mizah tarzi araci degiskeninin olmadigi, okul yoneticilerinde duygusal zeka ile yasam doyumu
arasindaki dogrudan iliskide, duygusal zeka bagimsiz degiskeninin yasam doyumu bagimli degiskenine olan
etkisinin anlamli oldugu gorulmustir (B=0.47, p<0.001). Ancak modele kendini gelistirici mizah tarzi araci
degiskeninin dahil edilmesi ile duygusal zeka bagimsiz degiskeninin yasam doyumu Uzerindeki toplam etkisinin
azaldig1 gorulmistir (B=0.36, p<0.001). James ve Brett'e (1984) gore bagimsiz degiskenin bagimli degisken
Gzerindeki dogrudan etkisi devam etmekle birlikte azalmissa bu durumda kismi aracililik etkisi ortaya gikar. Elde

edilen sonuglar bu gorist destekler niteliktedir.

Nitekim analiz sonuglarina goére okul yoneticilerinde duygusal zeka ve kendini gelistirici mizah tarzinin yagsam
doyumunun anlamli birer yordayicilari oldugu bulunmustur. Kendini gelistirici mizah tarzi, duygusal zeka ve
yasam doyumu arasindaki iliskiye kismen aracilik etmistir. Kendini gelistirici mizah tarzinin aracilik roli bizlere
duygusal zekanin dogrudan ve dolayli olarak okul yéneticilerinde yasam doyumunu arttirdigini sunmaktadir. Bu
bulgular isiginda arastirmanin ikinci hipotezi olan H2 "Okul yéneticilerinde araci rol olarak kendini gelistirici mizah

tarzi, duygusal zeka ve yasam doyumu diizeylerini anlamli olarak yordamaktadir." hipotezi kabul edilmistir.

Arastirma bulgulari bizlere okul yoneticilerinde kendini gelistirici mizah tarzinin yasam doyumu Gzerinde araci bir
degisken oldugunu, bilissel davranisgi tekniklerle veya cesitli psiko-egitim programlariyla gelistiriimesinin okul

yoneticilerinin duygusal zeka ve yasam doyumlari (izerinde dnemli bir etkisinin olacagini isaret etmektedir.
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ONERILER

Bu calisma istanbul ilinin belirli bir bélgesindeki okul yéneticileri ile yiiriitilmustiir. Daha biiyik gruplar ve farkli
cografi bolgelerden katilimcilarla daha genelleyici arastirmalar yapilabilir. Arastirma bulgularimiz nicel bir
arastirma metoduna dayanmakta olup kullanilan 6lgekler de katilimcilarin 6z degerlendirmeleri esas alinmistir.
Bu ¢alisma kesitsel bir arastirma oldugundan degiskenler arasinda nedensel ¢ikarimlarda bulunamayiz. Nedensel
¢ikarimlarin ortaya gikarilmasi igin boylamsal ¢alismalar yapilabilir. Yine duygusal zekanin ve kendini gelistirici
mizah tarzinin okul yoneticilerinde yasam doyumunun yordayicisi oldugundan, okul yoneticisi yetistiren
kurumlarda duygusal zeka diizeylerini arttirici ve kendini gelistirici mizah tarzi dizeylerini artirici etkinlikler

yapilabilir.
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