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ABSTRACT

The concept of the environment, which can be deconstructed in a multitude of settings, is among
the problems that await solutions in many disciplines. The ethical and philosophical dimensions of
the interaction between the environment, humans, and nature play a critical role when it comes
to making sense and understanding the universe we exist in. The aim of the research is to
concentrate on textbooks and the curricula that they are based on, and to examine the role of the
ethical perspectives in the relationships that people develop with their environment in official
teaching practices. The data in this study, which was designed with a qualitative case study, were
obtained by examining documents from the Geography Curriculum (2018) used in the 9th, 10th,
11th, and 12th grades of secondary education in Turkey, as well as seven different textbooks
prepared in accordance with this program. The content analysis technique was used to analyze the
research data. As a result of the research, it was determined that the special objectives of the
geography course emphasized concepts of egoism and utilitarianism from the consequentialist
ethical theories, and virtue ethics and deontological ethics from the non-consequentialist ethical
theories, and it was determined that an ethical understanding linked to the values of
"responsibility, self-control, love of nature and patriotism" was developed in the acquisitions of
the geography course. The themes of “life in nature, human benefits from the environment, and
ethical behavior of humans towards the environment.” appeared in the view of environmental
ethics in geography textbooks. The textbooks include the reflections of anthropocentric and
ecocentric environmental ethics in displaying an ethical attitude towards the environment, and
examples of responsibility-based behavior regarding the awareness of creating a sustainable
environment.
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INTRODUCTION

Can ethical rules and principles be discussed in the context of man's interaction with his natural environment?
To whom, why, and how does one have responsibilities? What are the internal principles or ethical rules
underlying these responsibilities? What values can be found in the human-nature-environment trinity? What
defines these values or makes something valuable, and who should bear responsibility, to whom, and why? How
can the debate on the compatibility or incompatibility of classifying living things with life forms as intelligent
animals and other living things with today's life balance be grounded in the Aristotelian sense? Can or should
moral codes or ethical principles influence people's interactions with their natural environment? Answers to
these questions concerning man's relationship with the environment require first considering the concepts of
morals, ethics, and morality. As Kuguradi (2009) said, is morality a subject that includes various value judgments
that are desired to be valid in a group, at a certain time, or in general, regarding behaviors in interpersonal
relations? Or, as Tepe (2011) puts it, is it a collection of value judgments, principles, norms, and regulations
structured around what's good and what's bad? Or, as Ulken (2001) defines it, is it the total of the values of our
acts that humanity accepts and that cannot be measured with other precise measurements? All these questions
are centered around the concept of “value”. Deciding which action is right, wrong, valuable, or worthless will
lead us to the concept of ethics, not morality. According to Tepe (1998), ethical questions arise from a
philosophical examination of the difficulties encountered as a result of our actions, choices, and decisions.
According to Billington (1997: 45), “Ethics is about the values that a person wishes to express in a particular
situation, whereas morality is the means of putting them into practice. While ethics covers the whole landscape,
our morality guides us to the vein of the landscape which is where we deal with the details of the behavior.” On
the other hand, according to Haynes (2002), ethics is the design of the self that is related to our interpersonal
relationships and our inner battle. Ozlem (2010) also states that ethical knowledge is needed to conduct a
comprehensive philosophical inquiry on morality, a phenomenon actively experienced in both individual and
societal areas. Ethics, the study of the phenomena known as morality (Gindiz, 2016), is a guide to judgment and
decision-making about relativity problems such as good-bad, right-wrong in all types of decisions and acts (Oral
& Coban, 2020). All explanations conclude that ethics, unlike morality, reveals verifiable and falsifiable principles.

Because ethical values arise solely as a result of an individual's will and desire (Kuguradi, 2011).

Studies conducted on ethics are divided into four categories as normative ethical theories, meta-ethical theories,
descriptive ethics, and applied ethics. Normative ethical theories are concerned with what norms we should
follow and how we should spend our lives. While Feldman (2012) believes that normative ethics theories are an
attempt to find, formulate, and defend the most fundamental principles of morally right actions, Ozlem (2010)
claims that normative ethic concepts are sometimes confused with those of descriptive ethic concepts.
Environmental ethics, which is recognized as a part of applied ethics, investigates the interactions between
humans and the natural environment. Environmental ethics deals with what ethical norms are and to whom or
what people have responsibilities (DesJardins, 2013). This dilemma has evolved over time into rational arguments

for attributing intrinsic value to the natural environment and its non-human elements (Akalin, 2019). Udall
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(2018), who fictionalizes people as tenants compared to the environment, states that the time each generation
spends on the earth, regardless of their titles, classes or ownership, is limited, and just like in the lease
agreement, people who are tenants have obligations to the owner of the house -to the environment and nature-
and ethical principles that they have to comply with (as cited in Kirkpinar Ozsoy & Cini, 2020). Environmental
ethics also considers what constitutes right behaviour in the human-nature relationship. DesJardins (2013) also
emphasizes that determining what is the right behavior cannot be sufficient alone, that it is necessary to explain

what are the responsibilities of people and how these responsibilities are distributed.

Environmental ethics is more adaptable than traditional ethics since it addresses not only people but also
animals, plants, and the entire ecosystem and has an interdisciplinary, pluralistic and global feature (Yang, 2006,
as cited in Agbuga, 2016). Environmental ethics theories that examine the moral relations between human and
natural environment are basically divided into two as anthropocentric ethics (human-centered) or non-
anthropocentric ethics (nonhuman-centered), and non-anthropocentric ethical understanding includes
biocentric ethics and ecocentric ethics (Stenmark, 2016). In the anthropocentric understanding of the
environment, which is based on the fact that man has the right to use the environment in all kinds of ways as the
owner of all beings in nature, the environment exists for the service of man (Birden, 2016). In the anthropocentric
approach, which displays an optimistic view towards the use of nature, it is not thought that the arbitrary use of
natural resources and lands, all living and non-living things becoming commodities, and the deterioration of the
ecological balance as a result of unlimited production and consumption activities will lead to a disaster (Kirkpinar

Ozsoy & Cini, 2020).

The history of anthropocentric environmental ethics can be traced back to the presocratic period. During this
period, explanations about nature were again sought in nature itself. The speculative thoughts of the first natural
philosophers about what the first cause of existence in the outer world was, shaped the relationship between
humans, nature, and the environment and ensured the sustainability of curiosity in the environment. Socrates,
Plato, and Aristotle attempted to establish a theory of universalism. Using the maoitic method to reveal universal
values in individuals, Socrates developed Plato's concept of seeking universal truth in the soul and Aristotle's
understanding of finding the middle or being moderate in everything (Platon, 2002; Aristotle, 1997).
Undoubtedly, for these three thinkers, being moral was perceived as the key to being virtuous and happy. The
reflection of this point of view on nature or the environment has also led to some problems. The fact that man
is seen as more important than all species with his capacity to use his mind has led to the belief that everything

is for man, and that man is the master and measure of nature.

The emphasis on the mind, begun by Descartes, has led to the acceptance of man as the master of nature, as a
reflection of mechanical world perception. Descartes (1994), who believes that the mind is distributed equally in
all people, has articulated the ideal of obtaining clear and precise knowledge by emphasizing the mind. However,
the concept of mechanical universe has led to separation between living and non-living beings based on the

concepts of will and spirit, and has come to the conclusion that everything other than man exists to serve man
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and just as all parts of a machine must be in harmony for it to work, similarly, human needs and interests must
be preserved in order for nature to continue its natural course. Because Descartes' concept of soul or mind only
demonstrated the lackings of non-human existences without material substance (Descartes, 2002). In fact,
Descartes defines animals as machines without a soul (Descartes, 1994). The cogito ergo sum has drawn a clear
line between the mind and the world outside of it (Descartes, 2002). It has now been demonstrated that the
fundamental key to mastering nature is the utilization of the ability known as mind or reason, with all of its
potential. Although the Enlightenment brought the mind to the forefront (Kant, 2005), it also dragged nature
into darkness over time. Although the freedom of will of the person who uses his mind has developed until the
modern period and today, the viewpoint of right action and the highest good ideal among ethical problems has
been destroyed by conflicts of interest, wars and weapons. In reality, Kant's morality of duty highlighted another
loophole in the anthropocentric approach. Kant regarded everything other than humans -nature, other living
things, inanimate objects- as means that should serve man, and man as the ultimate goal. Francis Bacon, who
stated that knowledge is power, and other intellectuals attempted to gain understanding of nature in order to
dominate nature. People who shape nature around their own interests have assumed an unlimited ego in Kant's
philosophy. In this understanding, it should also be noted that living or inanimate beings found in nature have
no meaning on their own or spontaneously, regardless of man (Tharakan, 2011). Indeed, in the 18th century,
Rousseau, who recognized the damages caused by the minds behind masks by moving away from human nature,
claimed that natural resources had been depleted as a result of the abuse of science and the arts, and that virtue
and moderation had been abandoned (Rousseau, 2009a). On the other hand, with the emphasis on the mind
with the Enlightenment period, the attitude and behavior towards the environment has evolved from protecting
the environment, keeping the environment equal to home, seeing the environment as both a legacy from
ancestors and an asset to be left to future generations, and has developed into the form of irresponsibly
spending, damaging and destroying the environment (Agbuga, 2016). In summary, the collision of social progress
and technological development has resulted in the simultaneous destruction of nature, and it has begun to drift

away from nature over time.

The biocentric ethical understanding emerged as a reaction to the anthropocentric ethical understanding, stating
that humans are not superior to other living things and that they have to be respected (Birden, 2016). The
biocentric ethical perspective has shifted its focus to non-human creatures, animals, plants and other biotic
beings (Akalin, 2019). Schweitzer (1966), criticizing anthropocentrism, developed the argument for the sanctity
of life and respect for life. According to Schweitzer (1966), animals and humans should be considered equivalent
in terms of the continuity of life. Proponents of biocentrism criticize that utilitarians not only view animal
slaughter positively in order to provide the greatest benefit to the greatest number of people, but that it is
acceptable to die as a result of natural disasters, wars, and epidemics for the sake of respect for life. The
biocentric perspective has been deemed inadequate by several environmental ethics experts. They claimed that
non-living natural objects such as streams and mountains, as well as ecological systems, should have moral value.

(Birden, 2016). At this point, proponents of the ecocentric viewpoint have extended the scope of the concept of

1854



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

ethics and stressed the importance of adopting an ethical attitude towards the ecosystem in terms of a livable,
sustainable and must-protected environment. The development of ecological theory was influenced by Malthus's
belief that population growth should be restricted due to the limited amount of natural resource (Birden, 2016).
Eco-centered ethics proponents believe that excluding abiotic (non-living) environmental factors from the field

of ethics is a limitation in terms of integrity (Kirkpinar Ozsoy & Cini, 2020).

The concepts that contain opposites in themselves such as morality, ethics, value, virtue, right-wrong, good-bad,
and the ethical approaches revealed by the meanings attached to these concepts, are foreseen to cause a
shallowness by using them only for living beings over time, and this has revealed an eco-centered ethical
understanding that believes that there is responsibility towards the entire ecological system, living or non-living.
In the ecocentric ethical approach, non-living objects were also made the subject of ethics, and it was stated that
each being in the universe is a component of the life cycle. According to this viewpoint, man can not be the
master of nature; rather, he is an integral component of the ecosystem (Akalin, 2011). In this case, the main
question discussed by the anthropocentric and ecocentric approach in environmental ethics is: “Will we prioritize
meeting people's needs and evaluate policies in terms of meeting these needs, or in terms of the needs of the
biosphere?” (Bonnett, 2019:513). In eco-centered ethics, which is based on the intrinsic values of environmental
assets instead of instrumental values, there is "ethical hedonism" that advocates the unethical treatment of
animals by humans, "earth ethics" that advocates the preservation of the earth, which is the common shelter of
all living things, and the "deep ecology" view, which advocates developing environmental value judgments

related to the improvement of the social and economic order (Ozdemir, 2017).

Ethical approaches to the environment are discussed in various disciplines. One of these disciplines is education,
and through education, human-nature interaction is investigated by gaining knowledge, skills, attitudes and
values of the environment, as well as examining human-nature interaction from different perspectives. The
accepted ethical understanding of the environment manifests itself in practices such as integrating
environmental education into curriculums, particularly in determining environmental education teaching
practices in educational systems, and in instilling environmental attitudes and behaviors in individuals.
Environmental education establishes a pedagogical relationship between teacher and student, resulting in the
internalization of ecological values, increased environmental awareness, influenced behaviors and attitudes, and
the development of human ecological culture (Gola, 2017). Thus, environmental education (Klautke and Kohler,
1991, as cited in Ozdemir, 2007), whose main functions include raising students' awareness of environmental
problems and directing them to environmentally responsible behavior, assists students in developing
environmental attitudes and creating environmental awareness, as well as establishing ethical values. Moreover,
research suggest that a positive ethical attitude toward the environment can turn into responsible environmental
actions by transforming into behavior (Gilingér and Caglar, 2021). The influence of environmental ethics

approaches on individual discourses and behavioral decisions is clear in this case.
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In Turkey, the history of focusing on environmental awareness by including environmental issues in formal
education courses goes back to the beginning of the 20th century. The changing course of forestry education can
be given as an example to this situation (Akaglindiiz & Nizamoglu, 2021). The subjects of “The existence of
different habitats and living species in the environment, creating environmental awareness, benefiting from
nature, and animal love” have been included in the courses that have been taught in formal education in the last
periods of the Ottoman Empire (Alabas, 2019). The reflections of this changed attitude can be seen in Mr. Sati.
In geography education, Mr. Sati focused on life itself rather than focusing on the shape of the world, continents
and countries (Akagilindiiz, 2016). Although an environmental course has not been included since 1924 primary
school curricula, which are the Republic of Turkey's initial (primary) education programs, environmental issues
have been addressed in several courses. In Turkey, there is currently no required environmental education or
environmental ethics course or curriculum in primary or secondary education. In secondary schools, there is an
elective course and curriculum called environmental education (Ministry of National Education[MoNE], 2015).
As a result, some courses cover environmental issues and philosophical inquiries concerning the environment.
The preschool education program being implemented in Turkey is flexible enough to ensure the implementation
of environmental education (Ahi, 2021) and issues related to environmental education in primary schools are
given in courses such as science, social sciences, social studies, religious culture and moral knowledge, visual
arts, human rights, citizenship and democracy and Turkish courses with interdisciplinary approach (Arik, 2021).
While environmental education is included in the lessons of science, social studies and our city in secondary
schools, in high schools, it is included in geography, biology, health sciences and traffic safety, physics, chemistry
and visual arts lessons in high schools, and it is seen that environmental knowledge and skills are gained in these

lessons (Gulersoy et al., 2020; Sert Cibik, 2019).

In this study, the place of the ethical perspective in the relations that people establish with their environment in
official teaching practices is examined through secondary education geography lessons. Geography is a course
that contributes to the ethical development of environmental awareness (Sahin and ince, 2021), and it is seen
that an increasing emphasis has been placed on the relationship between human and environment in the
geography lessons taught in schools in the last half century (Demirkaya, 2006). Among the things expected from
geography education is to ensure that individuals “make the right decisions about the environment and have
access to the right knowledge and skills to contribute to the development of an environmental ethics that will
guide their own behavior” (Artvinli and Kaya, 2010). It is important for secondary school students to receive
adequate training on environmental protection in order to make them more sensitive and productive in the
coming years (Yucel & Morgil, 1999). Environmental ethics is of great importance in creating environmental
awareness (Gul, 2013). Therefore, in formal education, it is important to examine the ethical approaches related
to the environment from different perspectives in geography lessons. Textbooks and curricula are important data
sources in educational research (Pamuk & Pamuk, 2016). Curriculums that are qualified “as a guide that shows
what, why and how things take part in the teaching-learning process related to the course " (Ozcelik, 2014:4) are

important documents that show the desired qualities that students should have. Textbooks, the content of which
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is determined on the basis of the curriculum, shape the educational processes. One of the main features of
educational and training processes is that they aim to gain certain values directly or indirectly within the activities
in the process (Zabun, 2013). Educational processes are built on both questioning and adopting existing values
(Ulusoy, 2021). This also applies to geography classes. The ethical perspective of geography courses are quite
important as they provide individuals with the values and skills included in the curriculum besides geographic
knowledge and enable individuals to make decisions by offering effective solutions for different problems they
might encounter in the future (ibret, Aydin and Turgut, 2018). When considering that textbooks function as an
important learning resource in many parts of the world, even in today's digital age, and are considered important
because they contain political decisions, educational beliefs and priorities, and socio-cultural realities, geography
textbooks become very important in terms of including ethical values for the environment (Curdt-Christiansen,
2021). In general, when the studies on the environmental-human relationship in the secondary school geography
curriculum and the textbooks of this course are examined, it is seen that the curriculum includes acquisitions for
environmental education (Aslan, 2009; Kocalar, 2012; Demir and Yalgin, 2014; Gllersoy et al., 2020), the place
and importance of environmental issues (Demirkaya, 2006; Ozbugutu, 2021), disaster awareness (Degirmenci
and ilter, 2013), morals (Degirmenci, 2018), and ethical values (Sahin and ince, 2021), whereas the textbooks
include the ecological dimension of environmental education (Kocalar, 2015), environmental issues (Bilgili, 2011),
and values (Artvinli, 2011; Aydin and Yasar, 2020). According to research, there are few studies in the Geography
course that ethically investigate the evaluation of the environment-human interaction, and such studies should
be given more space (Sahin and ince, 2021). As a result, it is important to analyze the ethical perspective in the
relationships that people establish with their environment in our country's geography curriculum and textbooks
developed in accordance with this program. Despite the fact that the relationship between the environment,
humans, and nature is a subject that is directly or indirectly covered in geography textbooks, there are no studies
examining the ethical attitude, ethical perspective, or ethical thinking skills in the placement of environmental
awareness in the textbooks. Based on all these, the purpose of the research is to determine the place of
environmental ethics in the Secondary Education Geography Curriculum (2018) and Geography textbooks

prepared according to this program. For this purpose, answers to the following questions were sought:

1. What s the place of environmental ethics in the Secondary Education Geography Curriculum (2018)?

2.  Which environmental ethics approach does the Secondary Education Geography Curriculum (2018)
adopt?

3. What s the place of environmental ethics in secondary education geography textbooks?

4. Which environmental ethics approach do secondary education geography textbooks adopt?
METHOD
Research Model

The study is in a qualitative method and is patterned by a case study. The situation examined in the case study

can be a person, an event, or a program, and the unit being examined tries to explain the situation in its own
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context in a comprehensive, in-depth and detailed manner (Patton, 2014) and aims to understand it by taking
into account the complexity and context of the event (Punch, 2005). Case studies are a common research method
used in a variety of areas when seeking answers to the questions “how” and “why” and in case study research, a
single case is usually selected to exemplify a topic and a detailed description of the situation is made (Yin, 2009).
In this study, the official geography curriculum and textbooks in Turkey are examined as a situation and thus the
teaching programs and textbooks, which are the basic elements of the teaching processes, are considered with

holistic and in-depth descriptions and the research problem is answered.

Data Collection Tools and Data Analysis

Documents, archival sources, interviews, direct observations and material works constitute the data sources of
the case study research (Yin, 2009). Document review, which is an important data collection resource in
qualitative research, is a data collection process based on previously created records and documents (Ocak,
2020). The data for this study were collected using a document analysis approach from the Geography Curriculum
applied in the 9th, 10th, 11th and 12th grades of secondary education in Turkey, as well as textbooks created in
accordance with the program. According to Forster (1995), obtaining documents, checking originality,
understanding documents, analyzing data and using data (Yildirnm & Simsek, 2013). These stages were followed
in the research, firstly, for the stages of "accessing the documents" and "checking the originality", the curriculum
prepared for the Geography course, which has been prepared for secondary education by the Ministry of
National Education (MoNE) in accordance with the research questions and is currently being applied, has been
accessed from the website of http://mufredat.meb.gov.tr. Geography textbooks written to this curriculum were
received from the Ministry of Education Information Network (EBA) and the textbooks assessed are listed in the

table below:

Table 1. Examined Geography Textbooks

Book No Book Name Grade Level Publisher

Book 1 Geography 9 MoNE

Book 2 Geography 9 Private Publisher
Book 3 Geography 10 MoNE

Book 4 Geography 10 Private Publisher
Book 5 Geography 11 MoNE

Book 6 Geography 11 Private Publisher
Book 7 Geography 12 MoNE

The researchers reviewed all documents separately during the “understanding the documents” stage of the
document analysis approach, and the statements in the documents were examined in a specific system for

classification and analysis.

At the stage of analyzing the data, the documents at hand were subjected to a comprehensive content analysis.
In this study, the data set consists of documents. According to Yildirirm and Simsek (2013), a comprehensive
content analysis of the available documents is required if the documents alone constitute the entire data set of
the research. In the analysis of documents, Bailey (1982, as cited in Yildirim and Simsek, 2013:227) suggests the

stages of "selecting a sample from the data subject to analysis, developing categories, determining the analysis
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unit and digitizing". These steps were followed in the study, and it was discovered that the subject of
environmental ethics, which was identified as the research topic during the sample selection process based on
the data, is only included in various courses without taking a specific course name. Due to this feature of the
Geography course, it was decided to reveal the ethical concepts in the relationships that people establish with
the environment and the data were obtained from the Secondary Education Geography Course (9th, 10th, 11th,
and 12th Grades) Curriculum (2018) and seven of the geography textbooks, which can be found on the Ministry
of National Education's official website. Categories can be developed based on theories in the field before
starting the research, as well as being developed by the researcher in the later stages of the analysis, and coding
can be made “according to the concepts extracted from the data” by determining the dimensions that are
important according to the research purpose by reading the data line by line (Yildirim & Simsek, 2013). In addition
to determining the findings section, a case study includes the themes or situations that the researcher uncovered
during the case study (Creswell, 2013). While the “development of categories” process was carried out by the
researchers later in the analysis, at the stage of "determination of the analysis unit”, codes were extracted from
each document, common aspects between the codes were found, themes were discovered, tabulations were
created, and explanations and interpretations were included in each theme by including quoting. The data
gathered from the documents can also be presented as plain text without being digitized and quantified in the
"digitization" process (Yildirrm & Simsek, 2013). In this context, themes are presented with tables where

necessary without digitization.

In the “using the data” step, which is the final stage of the document review, attention was paid to the degree
to which the documents were interpreted correctly in the use of the data and not to include misinterpretations

to increase the validity and reliability of the research.

In accordance with the nature of qualitative research, alternative concepts such as credibility and transferability
are utilized instead of the concepts of validity and reliability, and methods such as expert review for credibility
and detailed description for transferability are suggested (Yildirim & Simsek, 2013). For credibility in the research,
in the categories that emerged through the “expert review” suggested by Yildinm and Simsek (2013) in
qualitative research, a “detailed description” approach was used and direct citations were made where
necessary, adhering to the understanding of reconciliation among experts and “transferring data to the extent
that it is faithful to its nature” for the transferability of the research. Thus, direct citations will also be able to

enable the reader to reach their own conclusions and make their own comments.

FINDINGS

The research findings were interpreted under the titles of “Environmental Ethics in Secondary Education
Geography (9th, 10th, 11th and 12th Grades) Curriculum (2018) and "Environmental Ethics in Secondary

Education Geography Textbooks”.

1859



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

Environmental Ethics in the Secondary Education Geography (9th, 10th, 11th and 12th Grades) Curriculum
(2018)

15 objectives have been determined for geography course in the Secondary Education Geography (9th, 10th,
11th and 12th Grades) Curriculum (MoNE, 2018). Eight of these special purposes that are directly related to

environmental ethics are listed below.

e Associating life with the fundamental components of the universe,

e Understanding the functioning and change of natural and human systems,

e Developing awareness of understanding and protecting the spatial values of his/her country and the
world, starting from his/her immediate surroundings,

e Gaining a sense of responsibility for the functioning of the ecosystem,

e Understanding the significance of spatial design for the peaceful coexistence and continuation of
environment and humanity,

e Raising "savings awareness" in the use of natural and human resources,

e Understanding how natural and human systems interact on a local and global scale,

e Comprehending the importance of harmonizing development processes with nature (MoNE, 2018:11).

These expressions of purpose, which are among the special purposes of the geography course, include the way
humans behave towards the environment while emphasizing concepts of egoism and utilitarianism from the
consequentialist ethical theories, and virtue ethics and deontological ethics from the non-consequentialist

ethical theories. This situation also shows ethical concerns about the environment in the geography program:

The unit-based Geography Lesson Curriculum was designed in such a way that 2 course hours were applied in
the 9th and 10th grades, and both 2 and 4 course hours in the 11th and 12th grades. In the case of the
implementation of the program for 4 lesson hours, the objectives and descriptions of the acquisitions that are

expected to be processed have been identified for the environmental ethics, and these are shown in the table

below:
Table 2. Acquisitions Directly Related to Environmental Ethics in the Geography Curriculum
Grade Unit Values to be Given Acquisitions
Level (Acquisitions No and Acquisitions Statements)
9 Natural Love of Nature 9.1.1. Explains nature and human interaction with examples
Systems Self-control
9 Environment Self-control 9.4.1. Exemplifies the way people use the natural environment
and Society Love of Nature 9.4.2. Evaluates changes caused by human influence in the natural
environment in terms of its consequences
10 Natural Responsibility 10.1.11. Evaluates the economic, social and cultural effects of
Systems Patriotism efficient use of water resources in Turkey
10.1.14. Evaluates the use of the territory of Turkey in terms of
efficiency
10 Environment Responsibility 10.4.4. Explains the methods of disaster protection
and Society
11 Natural Responsibility Self- 11.1.1. Explains the factors that are effective in the formation and
Systems control Love of reduction of biodiversity

Nature Patriotism
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11 Human 11.2.8. Evaluates natural elements in terms of their impact on the
Systems processes of production, distribution and consumption
11.2.11. Explains the relationship between natural resources and
economy
11 Environment Self-control 11.4.3. Analyzes the use of non-renewable resources in terms of
and Society Responsibility exhaustibility and alternative resources

11.4.4. Analyzes the use of non-renewable resources in terms of
exhaustibility and alternative resources

11.4.6. Analyzes the formation and spread processes of
environmental problems in terms of their global effects

12 Natural Responsibility 12.1.2. Makes future inferences about changes in natural systems
Systems

12 Environment Love of Nature 12.4.1. Explain the limitations of the natural environment
and Society Responsibility 12.4.2. Compares the policies and practices of countries with

different levels of development for the prevention of
environmental problems

When investigating the acquisition statements in Table 2, the subjects for which individuals are responsible for
the environment are determined to be "life of living beings, sensitivity to nature, sustainable and efficient use of
resources, protection of biodiversity, human influence in the occurrance of disasters, human responsibilities in
the prevention of environmental problems and environmental planning" and the values related to environmental
ethics in the program were the values of “responsibility, self-control, love of nature and patriotism”.
Responsibility was emphasized more among these values (in 6 units), followed by self-control and love of nature
(in 4 units) and patriotism (2 units). Although the human impact on the natural environment is clearly felt
throughout the acquisition statements, a point of view on the existence of rules that human beings should do or
follow for the integrity of the natural balance also attracts attention. However, the acquisition statements that

emphasize the intrinsic value of each environmental element and the rights of the living remain very limited.

Although the concepts of love of nature and self-control are noted in the interaction between nature and human
as common points in the acquisitions numbered "9.1.1, 9.4.1, 9.4.2, 10.4.4, 11.1.1, 11.4.3 and 12.4.1", which
aims to explain the interaction between nature and human among the acquisitons shown in Table 2, the human
being is perceived as a power that controls nature under all circumstances and is superior to nature and forms
the periphery of the surrounding environment. As an extension of the anthropocentric perspective, the
environment exists to serve the human being (Biden, 2016), and by keeping humans superior to nature and all
other living things, it has transformed nature into an item or decor that surrounds humans (Akalin, 2019).
Everything, including the environment, is a tool for the anthropocentric understanding, which holds man to be
the center of creation. According to this understanding, although it is stated that people have some
responsibilities towards nature, ecosystems, and the world, these responsibilities still revolve around people's
protection of their own interests. As a matter of fact, similar explanations attract attention when the
achievements numbered "10.1.11, 10.1.14, 11.1.1, 11.2.8, 11.2.11, 11.4.3, 11.4.4, 11.4.6, 12.4.1, 12.4.2", which

emphasize the careful use of natural resources, are analyzed at the sentence level.

Why should we create a sustainable environment? To consume the environment in a sustainable way? Or to
control and decipher nature and always turn it around on our axis? Or in order not to be harmed by natural

disasters when we do not control nature and to prevent the environment that we accept as tools and slaves that
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we conditionally manipulate for our own purposes from harming us beyond our control? All these questions and
more show that the anthropocentric understanding of ethics is not enough for today. Knowing how to protect
against disasters and how to apply environmental ethics in creating environmental awareness, which aims to do
more than just use water, soil, and mineral assets efficiently, will enable us to embrace the world we live in from
an ecocentric perspective. Despite the acquisitions' emphasis on humans' superiority over the environment,
ecocentric ethical understanding is of such a nature as to allow people to question how they should behave
towards beings other than themselves (living and non-living). Because in the direct acquisitions regarding
environmental ethics, sustainable use of resources, disasters, protection of biodiversity and the future state of
natural life, human use of nature and, as a result, the "need for the protection of nature" draw attention as the
main theme. The acquisitions, where the idea of "problem" related to the environment is more dominant, the
student is given the message that some beliefs and attitudes need to be changed in the relationship that people
have with nature in order to solve environmental problems, and they allow textbook authors to create content
that will allow students to make value judgments and moral evaluations about the environment. In fact, this
opportunity can also be provided by the statements “explains, exemplifies, evaluates, analyzes, compares and
makes inferences” as verb components when all the achievements directly related to environmental ethics are
examined in the geography program. It can be seen that these verbs in the acquisition are at the same level of
comprehending, analyzing, and evaluating process in the Bloom taxonomy, which is a valuable resource for
classifying thinking skills in education. According to this taxonomy, there are explanations and comparisons
within the cognitive processes at the level of comprehension, and in order to reach this level, the transfer of
what has been learned must have taken place, that is, the student must establish links between the new
information he has acquired and his previous knowledge, and it also enables the student to make judgments

based on criteria or standards at the level of evaluation (Anderson et al., 2018).

Environmental Ethics in Secondary Education Geography Textbooks

Geography textbooks have been subjected to content analysis in terms of environmental ethics concepts, and

the results obtained are shown in the following content analysis table:

Table 3. Content Analysis of Geography Textbooks in Terms of Environmental Ethics Concepts

Theme Code

Interaction in nature

Balance in nature
Life in Nature Harmony in nature
Nature as animate and inanimate habitat
The relationship between non-human beings
Benefiting from the natural environment
Benefiting from plants
Benefiting from animals
Benefiting from non-living things
The result of humans' destructive behavior towards nature
Human responsibilities towards the environment
Awareness of the continuity of the right to life of living beings
Awareness of creating a sustainable environment
Awareness of being part of nature and protecting it

Human Benefit from the
Environment

The Ethical Behavior of Humans
towards the Environment
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As can be seen in Table 3, as a result of the content analysis of geography textbooks in terms of environmental
ethics concepts, 3 themes have emerged: “life in nature, human benefits from the environment, and ethical
behavior of humans towards the environment."

Life in Nature

The first of the themes that appear in the environmental ethics in geography textbooks is the theme of life in

nature. The expressions in the textbooks on this theme are shown in the following table:

Table 4. Statements Regarding the Theme of Life in Nature in Geography Textbooks

Textbook Unit Name Statements Code
Book 1 Natural “Nature and man, as two elements of the geographical
Systems environment, are in constant interaction. [Humans] should never  Harmony in
forget the fact that they must live in harmony with nature (p.20).” nature
Book 2 Natural “[People] have to establish a relationship based on harmony,
Systems rather than struggling with nature and the environment (p.14).”
Book 4 Environment “Removing material from inclined slopes and making roads to
and Society such places can lead to landslides, as it disrupts the natural
balance (p.262).” Balance in
Book 7 Environment “The delicate balance of nature can be maintained by the nature
and Society continuation of the nutrition network between living things and
by not exceeding nature's carrying capacity (p.198).”
Book 3 Environment “Humans are in constant interaction with the environment in
and Society which they operate in order to survive (p.233).”
Interaction in
Book 5 Natural “There is a constant interaction between the non-living nature
Systems environments that make up the ecosystem and the plants,
animals and humans that make up the living things (p.16).”
Book 6 Natural “Soil is the habitat of many living things (p.15).” Nature as
Systems animate and
Book 7 Natural “The world is home to thousands of living things in diverse inanimate
Systems ecosystems (p.15)” habitat
Book 2 Natural “Natural elements such as climatic conditions, land forms, soil
Systems structure and water presence act together in the formation of
natural habitats and characteristics of the forces on Earth (p.17)”
Book 4 Natural “Water is not only a basic need for living things, but it is also a  The relationship
Systems living environment (p.99).” between non-
Book 7 Environment “The delicate balance of nature can be maintained by the human beings
and Society continuation of the nutrition network between living things and

by not exceeding nature's carrying capacity. In an ecosystem, the
transition of energy and matter between living things occurs when
one animal species eats another living thing (p.198).”

As can be seen from the table above, in geography textbooks, the codes of "harmony in nature, balance in nature,
interaction in nature, nature as animate and inanimate habitat and the relationship between non-human beings
" were determined in the statements categorized under the theme of life in nature. The statements in Table 4
act in accordance with the ecocentric approach, which is one of the environmental ethics approaches. Even
though environmental awareness is aimed to have an impact on students, based on the belief that nature,
human, soil, water, plants and animals, which are part of the surrounding environment, are interdependent parts
of the ecosystem, the expressions in Table 4 emphasize the superiority of humans over nature. It can also be said
that while the anthropocentric ethical theory forms the periphery of the ecocentric understanding, the

utilitarian, prescriptive, naturalist, deontologist, and egoistic ethical theories form the biocentric understanding.
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On the other hand, the codes of harmony, balance or interaction in nature, and the inevitable relationship
between nature and humans emphasize the belief that nature is as important as humans. In Book 2, it was
conveyed to the students that people should be in harmony with nature instead of struggling with it. What should
be understood in the phrase "man who struggles with nature"? Why is man struggling with nature? Should man's
struggle with nature be considered a warning? Should statements such as "We should not harm nature, nature
is our home, we should not destroy the interior of our house with our own hands" and similar statements take
place in the minds of students? The common element in other textbooks reviewed is the perception that "we

must control nature, nature is power, but obtaining knowledge of nature is a greater power".

Almost all books emphasize the importance of everything that exists in nature in terms of ecological balance,
and it is stressed that we are not alone in this universe and that we are responsible for ensuring the harmony,
balance, or safety of the environment between water, soil, plants, and animals in order to ensure the

continuation of life in the world we live in.

In the books reviewed, we often encounter the belief that it is the result that determines the right or wrongness
of an action in a consequentialist line from normative ethical approaches. On the other hand, the fact that egoists
find it morally acceptable to only take action that will provide the greatest benefit to oneself (Feldman, 2012;
Rosenstand, 2003) is also seen in the theme of "life in nature". Alternatively, in the textbooks we have examined,
in accordance with the utilitarian ethical theories, we see the extensions of the belief that the individual and
society are intertwined, and that an intelligent being will move away from what the society or general interest
demands while pursuing individual interests. For utilitarian ethical theorists, the person lives in society and is
shaped by it, just as the cell lives for itself and for the body, bringing it vitality and gaining vitality with it. In a
different scenario, an ant's behavior will also hang somewhere between its own well-being and the well-being of
its nest. Similarly, individuals and society revolve in a circularity (Bergson, 2004, p. 33). In short, this theory should
be mainly in the form of a principle that prevents evil and produces good. Then it is necessary to take action to
achieve the highest level of good compared to bad (Frankena, 2007). According to all these explanations of the
utilitarians, people should not interfere with nature in the face of the surrounding environment, and when asked
why, the perspective of "must love and protect nature" should be revealed in order for people to ensure the
continuity of their own interests and life cycle. On the other hand, it is emphasized that the human being, who
is a part of the ecosystem with his ability to use his mind, should not forget the delicate balance of nature, a
nutritional network between living things, and more importantly, nature's carrying capacity, as stated in Book 7,
and the message is given that nature should be considered as a living mechanism rather than a mechanical one.
In Books 2, 4, 6, and 7, attention is drawn to all components of nature (except humans, animals, and plants),
while emphasizing the place and importance of water and soil in nature, and attempting to reflect ecocentric

environmental awareness.

1864



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

Human Benefits from the Environment

Another of the themes related to environmental ethics in the examined textbooks is “the benefit that a person
receives from the environment”. The statements categorized in this theme within the contents of the textbooks

are shown in the table below:

Table 5. Statements Related to the Theme of Human Benefit from the Environment in Geography Textbooks

Textbook Unit Name Statements Code
Book1 Natural Systems  “Humans have to benefit from the characteristics of the
natural environment in order to survive (p.12).”
Book 7 Environment “Human beings benefit from the opportunities of the Benefiting from the
and Society natural environment to meet their needs (p.198).” natural environment
Book 6 Human Systems  “A significant part of our plateaus is also used for
agricultural and livestock purposes (p.101).”
Book 3 Natural Systems  "Plants contribute to people in many areas such as food,

fuel, shelter, clean air, water, medicine, income source,
employment, recreation and landscape (p.150).”

Book 4 Natural Systems  "[Glirgen] Plants can be used as a fuel and also used in
machine parts, sports equipment, agricultural tools,
lathe works and shoe molding (p.142).”

Book 5 Human Systems  “It’s seen that the forest industry today has a wide Benefiting from
range of uses, such as heating, energy production, plants
furniture, pharmaceuticals, cosmetics and paper
production (p.91).”

Book 4 Natural Systems  "Fishing is also carried out in our streams and dam lakes
(p.109).”

Book 6 Human Systems  “Sheep is a type of animal whose meat, milk, wool and
skin are used (p.142).”

Book 2 Natural Systems  "People have met their housing needs by shaping rocks
where easily wearable rocks are common (p.18).”

Book 4 Natural Systems  “..they are also used as raw materials in many branches

Benefiting from non-

of industry, from rocks with mineral properties to . . .
living things

fertilizer and metal production (p.32).”

Book 5 Human Systems  “Today, as in the past, soil is a very important resource
that is used in many fields ranging from pottery making
to house construction (p.91).”

As shown in Table 5, the codes of "benefiting from the natural environment, benefiting from plants, benefiting
from animals and benefiting from non-living things" emerged under the theme of "human benefits from the
environment" in the contents of the geography textbooks. These statements, which emphasize human survival
and economic activities, also state the purpose of using living and non-living environmental elements as the
continuity of human life and the conveniences it provides in various fields. The theme of "human benefit from
the environment" is shaped within the boundaries of utilitarianism from normative ethical theories. In the
explanations in Books 1 and 7, we see an example of utilitarian ethical theory arguments. The common point in
these statements is that human beings have to benefit from nature for the continuity of their life, and even
benefit from the characteristics of the natural environment. The belief that it is necessary to benefit from nature
can be based on psychological egoism's belief that people should look after their own interests, regardless of
gender (Rosenstand, 2003). According to Thomas Hobbes (2019), human nature is invariably selfish and seeks
personal satisfaction and pleasure at all costs. Even Rousseau (2009b) stated that although he believes that

people are inherently good and all people are equal, with public life and the resulting sense of private ownership,
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natural good can be replaced by passions and selfishness, and people can turn into wolves that gnaw at each
other from the inside. In short, people will always be selfish when it comes to their own interests. Advocates of
ethical egoism have similarly adopted the views of psychological egoists as well. The main ethical principle of
ethical egoists is the concept of balanced-self-love. According to this principle, the individual must act according
to his or her own benefit, even when making moral judgments regarding the second and third parties (Frankena,

2007).

The statements in Table 5 also support the statements in egoistic and utilitarian moral theories, which hold that
plants, forests, rivers, lakes, seas, mines, soil, and animals, all of which are elements of the environment, are
resources for human survival and facilitation. That is, utilitarians require a scale to determine moral action; that
is, in utilitarianism, all possible consequences of the action are determined, and their potentially harmful
consequences are weighed against their potentially beneficial consequences, and the action that provides the
greatest happiness for the greatest number of people is chosen (Haynes, 2002). Mill (2017), a supporter of
utilitarian ethics, claims that actions are correct when they tend to lead to happiness and wrong when they tend
to lead to the opposite of happiness. According to rule utilitarianism, it is more important to determine which
rule the action should be performed under (Billington, 1997; Frankena, 2007; Feldman, 2012). Bentham says that
utilitarianism is aimed at producing, benefiting, increasing pleasure, goodness or happiness, whether it is for the
individual or the community (Billington, 1997). On the other hand, another dead end of the anthropocentric
point of view has been revealed by Kant's deontological ethical understanding. Kant considered everything
except man -nature, other living and non-living beings, objects- as tools that should serve man, and man as a

goal (Kant, 2007).

When the statements grouped under the theme of "human benefit from the environment" in the textbooks are
examined, the understanding that a person can and should use environmental elements for nutrition, economic
activities and etc. with the power that he/she has, and therefore should be superior to the environment, can
offer students a human-environment relationship that is formed within the boundaries of utilitarianism. While
some of the statements state the human benefits from the environment include judgments about the limitation
and sustainable use of resources, while others do not. While some of the statements that indicate the human
benefits from the environment mention the limitations and sustainable use of resources, some do not. In this
case, the understanding that there is a balance and order in the environment that was mentioned in the

textbooks on the theme of “life in nature” might create contradictions in the student.

Ethical Behavior of Humans towards the Environment

The last of the emerging themes related to environmental ethics in secondary school geography textbooks is the
theme “ethical behavior of humans towards the environment”. According to textbooks, human intervention in
the environment and the changes that occur as a result of this interference (destruction of living life, habitat
degradation, etc) cause environmental problems and create threats to the environment, and people have some

responsibilities to avoid these problems. In this context, the goal was to raise students' awareness about the
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ethical behaviors toward the environment. The table below contains examples of statements categorized in this

theme within the contents of textbooks:

Table 6. Statements Related to the Theme of Ethical Behavior of Humans towards the Environment in

Geography Textbooks
Unit Name Statements Code
Environment “Human factors, as well as activities in nature, are also influential in the occurrence
and Society of floods and floods. In this context, examples of human-induced activities such as

filling stream beds, formation of slums in these areas or changing river beds can be
given as examples (Book 3:254).”

Natural Systems

“Erosion is becoming an increasingly serious threat as a result of human-induced
causes such as plowing fields in the direction of the slope, opening inclined slopes
where vegetation is destroyed, fallow practices, and excessive grazing on pastures
(Book 3:22).”

Natural Systems

“Fossil fuels such as wood, coal, oil, and forest fires that occur consume oxygen,
causing a large amount of carbon dioxide to enter the atmosphere (Book 5:28).”

Natural Systems

“Human interference with nitrogen circulation has significantly disrupted the cycle,
causing an increase in the amount of nitrogen released into the atmosphere (Book
5:30).”

Natural Systems

“Actions such as human-induced water flow changes, excessive groundwater
consumption, and drying up of the wetlands may cause certain lakes to shrink or dry

The result of

out, disrupting the water cycle, which in turn, causes disruption of the water cycle humans'
(Book 5:30).” destructive
Environment “The cooling processes of the machinery used in thermal and nuclear power plants  behavior
and Society require water. For this purpose, transferring the water to high temperature water towards
sources without waiting will increase the water temperature in these areas and lead  nature
to the deterioration of the ecological balance (Book 5:215).”
Environment “Nowadays, wastes left to nature cause environmental problems by disrupting the
and Society ecological balance due to their quantity and harmful content (Book 5:237).”
Environment “As a result of human activities, organic, inorganic, radioactive and biological
and Society substances are mixed with water. These substances cause changes in the quality,
color and odor of the water, which adversely affects the creatures living in and
benefiting from the water (Book 6:243-244).”
Human Systems  “Toxic gases generated by industrial chimneys and the exhaust of motor vehicles
cause air pollution, and the noise emitted at the same time has a negative impact
on people's neurological systems. Acid rain also harms the environment by
contaminating the air, water, and soil (Book 7:62)”
Environment “99% of forest fires are caused by unconscious or intentional behavior of people
and Society (expanding the fields, burning stubble in fields, leaving glass shards in the forest,
throwing unexploded matches and butts to the ground, leaving the fire
unextinguished, etc.). In addition to causing economic losses, this disaster also has
negative effects on ecological balance (Book 3:257).”
Environment “Improper land use is one of the factors that contribute to flooding. Such events
and Society might be caused by forest degradation, erosion, concretization, stream bed
settlement, and garbage dumping (Book 4:255).”
Natural Systems  “In order to leave clean and sufficient water for future generations in Turkey, the
resources [water resources] must be very well protected and used consciously (Book Human

3:93).”

Natural Systems

“The sustainable use of water is of great importance in order to avoid water-related
problems in the future. Our responsibility as an individual in this regard is to pay
attention to the efficient use of water. Being sensitive about this situation, as well
as informing and educating our environment, is one of our individual responsibilities
(Book 4:110).”

Human Systems

“As part of the Southeastern Anatolia Project (GAP) tour, a father and his 16-year-
old daughter visit the Hevsel Gardens in Diyarbakir. In the meantime, the father tells
his daughter, "It is also a service to the country to protect the cultural heritage of
man, to respect and protect the environment and nature, and to raise awareness of
his environment in this respect (Book 7:133).”

responsibilities
towards the
environment
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Environment
and Society

“It is critical to use the land with certain borders in the most efficient and
environmentally friendly manner possible (Book 5:231).”

Environment
and Society

“Some of the migratory birds that travel at night can travel thousands of miles. Lights
emanating from skyscrapers, lighthouses and similar tall buildings have a deceptive
effect for these birds, which partially benefit from constellations in navigation. As a
result, birds that whirl around the light until they get tired fall down or die when
they hit these structures directly (Book 5:216).”

Natural Systems

“With the Industrial Revolution, the impact of human intervention in nature on the
distribution of living things has become even more pronounced. In this sense, human
activities such as overfishing, destruction of forests and grasslands, domestic and
industrial wastes polluting soil and groundwater, and fossil fuels polluting the
atmosphere negatively affect the biodiversity and contribute to the reduction of
species such as sweetgum, snowdrop, Mediterranean monk seal, caretta caretta,
bald ibis and similar species. The protection of endangered animals, the creation of
a natural protected area, the adoption of laws to prevent the reduction of
biodiversity and the signing of contracts on a regional and global scale can be among
the positive effects of humans on biodiversity (Book 5:20).”

Natural Systems

“Biodiversity and ecosystems, apart from their benefit to humanity, their
contribution to science or their aesthetic value, have their own unique value and
every species has the right to exist. We must protect biodiversity and ecosystems
because they are our values, not because they are necessities (Book 6:26).”

Environment
and Society

“Development is possible by taking into account future generations and other living
things in nature with a sustainable development understanding (Book, 7:203).”

Awareness of
the continuity
of the right to
life of living
beings

Environment
and Society

“As a result of people's changing activities on the natural environment, the loss of
the natural balance in the ecosystem generates extremely serious environmental
problems. For this reason, it is extremely important that the plans for the future are
of a quality that will enable people to live in harmony with nature while still being
sustainable. Otherwise, irreversible natural disasters may occur. People should be
mindful of nature when making changes on the natural environment (Book 2:14)”

Natural Systems

“In order to leave a more livable country to future generations, agricultural
operations should be prioritized, and agricultural lands should be used for their
intended purpose (Book 3:122).”

Awareness of
creating a
sustainable
environment

Environment
and Society

“Human influences are responsible for the vast majority of environmental problems
that have become a threat to the natural environment and human life. All individuals
in the society should be aware of not harming nature and not overdoing it while
benefiting from nature. For this, it is necessary to increase the love of nature in
people because people with increased sensitivity and affection for nature, without
a doubt, will be able to manage to continue their critical activities without harming
nature (Book 1:202).”

Environment
and Society

“With the sustainable use of natural resources, the protection of human health,
biodiversity, air, water and soil quality can be ensured (Book, 7:199).”

Awareness of
being part of
nature and
protecting it

As shown in Table 6, the codes of "the result of humans' destructive behavior towards nature, human
responsibilities towards the environment, awareness of the continuity of the right to life of living beings,
awareness of creating a sustainable environment and awareness of being part of nature and protecting it"
emerged under the theme of "ethical behavior of humans towards the environment" in the contents of the

geography textbooks.

The theme of “ethical behavior of humans towards the environment” exhibits a theoretical structure compared
to other themes. In other themes (life in nature and human benefit from the environment), the focus was on
finding answers to the nature of the relationship between human and nature and the way of benefiting from
nature rather than what or how the ethical behavior should be, and the answers were mostly answered from the
perspective of anthropocentric and biocentric environmental ethics. In the statements grouped under the theme

of "ethical behavior of humans towards the environment", environmental awareness, environmental awareness
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including non-human beings, and moral responsibilities regarding protecting the environment are underlined,
based on the acceptance of the damage to the environment. In the textbooks, the ethical behavior of humans
towards the environment has been discussed through issues such as floods and overflows, erosion, forest fires,
gases released into the atmosphere, degradation of biodiversity, deterioration of ecological balance, excessive
use of resources and wastes left to the environment, which occur as a result of human intervention and struggle
with nature. In this context, in order to change students' views of the environment and raise environmental
awareness, textbooks have included examples of the existence of environmental problems, the role of human
behavior in the formation of these environmental problems, and responsible behavior to be conscious and
sensitive to the environment. Therefore, the statements expressed in some sections of the textbooks regarding
the nature and nature of the limit of humans making changes on nature, have been questioned in the statements

grouped under this theme (ethical behavior of humans towards the environment).

In the statements in the textbooks exemplified in Table 6, an analogy can be established with the judgments of
ecocentric environmental ethics in demonstrating a person's ethical attitude towards the environment. To raise
student awareness of the importance of creating a sustainable environment, it is implicitly stated in textbooks
that the environment is important and that the consequences of the human factor's utilitarian and selfish
attitude in the ecosystem will result in the absence of a livable environment. In particular, it can be said that
ethical attitudes, which can be associated with egoistic, utilitarian, deontological, and consequentialist ethical
theories, pave the way for the destruction and enslavement of nature. Therefore, it is important that sustainable
environmental ethics judgments are included in textbooks. Another point that stands out in the statements in
Table 6 is the emphasis on how important it is for people to take an ethical stance on the importance and
continuity of the nitrogen, carbon, and water cycle in terms of creating a sustainable environment and protecting

nature. The biocentric and ecocentric perspectives are prominent in the statements in Table 6.

In the statement in the "Human Systems" unit of the 12th Grade Geography textbook, the attention was drawn
to the facts that the pollution of the air is caused by humans and that the lack of environmental awareness in
humans is the reason for the destruction of the natural environment, and that the ethical perspective is
important in grounding the sustainability perspective that emerges with respect and love for the environment.
Furthermore, adopting an ethical attitude toward the environment, raising environmental awareness, and, most
importantly, developing a common language on environmental ethics will be critical in determining why nature

should be protected in the first place and the importance of creating a livable universe.

On the other hand, the first unit of the 11th-grade Geography textbook titled “Natural Systems” covers the
subjects of “biodiversity, ecosystem and matter cycles”. The responsibility of humans in the protection of
biodiversity, as well as the reality that people's interventions in nature in order to benefit from nature in various
ways threaten the right to life of other living things, are explored with examples in this unit in both textbooks

(Books 5 and 6). In summary, in the 10th, 11th, and 12th geography textbooks, the necessity of having an ethical
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attitude was emphasized by highlighting the point of view that environmental factors, particularly abiotic

environmental factors, should be addressed in ethics.

CONCLUSION and DISCUSSION

In this study, the place of environmental ethics was examined in the Secondary Geography Course Curriculum
(2018) and geography textbooks prepared according to this program. It is important for textbooks to consider
ethical concerns about the environment because ethical theories present moral values by approaching the
environment from different perspectives and since these values are related to responsibility awareness,
environmental problems that arise anywhere in the world are of equal concern to the whole world and
individuals who are conscious of responsibility should pay attention to environmental values (Biden, 2016). While
the examined programs and textbooks demonstrate people's need for each element of the environment (living
and non-living beings) and the way people benefit from the environment's assets, they also make it possible for
people to evaluate that the environment includes non-human beings, and therefore, to develop a way of thinking

and behavior towards the environment with an understanding that considers those other than themselves.

The research findings include the fact that some of the special aims of the geography course are directly related
to environmental ethics, and that they cover the behavior of people regarding the environment in relation to
egoism, which is one of the consequentialist ethical theories and virtue ethics and deontological ethics, which
are among the utilitarian and non-consequential ethical theories. This finding is similar to the conclusion of $ahin
and ince's research (2021) on teaching ethical values in geography lessons, with the 2018 Secondary Education
Geography Curriculum (9, 10, 11 and 12th Grades) aiming to develop ethical awareness and teach ethical values.
When the determined acquisitions and statements of the geography course in the 9th, 10th, 11th, and 12th
grades are examined in more detail, it is seen that some of these acquisitions are directly related to
environmental ethics. In these acquisitions, ethical concerns regarding the environment included "living life,
sensitivity to nature, sustainable and efficient use of resources, protection of biodiversity, human impact in the
occurrence of disasters, human responsibilities in the prevention of environmental problems, and environmental
planning". While the effect of humans on the natural environment is clearly emphasized in the statements of
acquisitions, the limitation of the acquisitions that emphasize the essential value of each environmental element

and the rights of living things draws attention.

In the study, it was determined that the values determined in relation to environmental ethics in the Secondary
Education Geography Curriculum (2018) are "responsibility, self-control, love of nature and patriotism". In the
ethical approach of the students towards the environment, responsibility within these values is emphasized in 6
units, self-control and love of nature in 4 units, and patriotism value in 2 units. In his study, in which Degirmenci
(2018) examined the geography curriculum, which was renewed in 2017, in terms of values, he concluded that
the values most emphasized and cared for in the curriculum were responsibility and self-control. The ethical
point of view is shaped by the concept of the value and differs according to the type of ethical relationship of

what is evaluated. In this context, if the ethical relationship is a person-to-person relationship, what the acting
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person evaluates will be the action or attitude of the other person (Tepe, 1998). Baudrillard (1998), emphasizing
the loss of value, states that the balance that regulates our world with the power of the negative is out of tune
and that events, phenomena, discourses, subjects or objects can exist only in the magnetic field of value, that is,
with the tension between two poles, good or bad, right or wrong or masculine or feminine. It is important that
the values are clearly stated in the acquisitions related to environmental ethics, because values affect individuals'
approach to "human and physical environment, the nature, natural phenomena and elements of the nature",

and also determine individuals' "use of natural resources, their interest, and love for the environment, their
response to environmental problems and dedication, and their approach to plants and animals (Atasoy,
2005:184). The Turkish education system is based on national and moral values (Sever, Soylu & Kaysil, 2018).
Therefore, stating the values in the program can guide teachers in preparing activities related to environmental

ethics in the classroom and making moral inquiries about the environment to students.

Just as the ethics of many things are mentioned as the end of the concept of environmental ethics following the
new, the necessity of looking at the environment from an ethical standpoint is also evaluated from a postmodern
point of view. The fundamental issue is how the concept of ethics, which is influenced by the concept of value,
defines the environment. Is the environment addressing man, living organism or biological life? In terms of ethical
relationship in environmental problem, who establishes a relationship with whom and produces value will lead
us to the theories of environmental ethics. In this context, the research findings on the reflection of
environmental ethics in the textbooks, which are included in the acquisitions of the geography curriculum, show
that three themes emerged regarding environmental ethics in geography textbooks: "life in nature, human
benefit from the environment and the ethical behavior of humans towards the environment.” As a result of the
research, the codes of "harmony in nature, balance in nature, interaction in nature, nature as animate and

inanimate habitat and the relationship between non-human beings " were determined in the statements
categorized under the theme of life in nature. The codes of "harmony, balance and interaction in nature" in
geography textbooks emphasize the belief that nature is as important as human in the inevitable relationship
between nature and human, and when all codes are examined, it is seen that the periphery of ecocentric
understanding is composed of anthropocentric theories while biocentric understanding consists of the
expressions of utilitarian, prescriptive, naturalist, deontologist and egoist ethical theories. One of the key areas
of debate in environmental ethics is the subject of life in nature. According to Akyuz (2015), the environment
should include all regions and processes where the actions of living things might have an impact, because defining
the environment solely as the natural environment around humans means excluding the environment in another
sense. In fact, the concept of an environment cannot be mentioned alone, there is an internal and an external
environment, and the environment must be the environment of something, in which there is a surrounding and
a surrounded (Under, 1996:3-6). When looking at the environment from a human perspective, it is important to
keep in mind that a person, as an autonomous being, is also different from other beings in the ecosystem in that
he has the ability to make anything he desires his object. It cannot be said that man has his own environment

due to his ability to determine his own environment, but it can be said that everywhere he can reach is his
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environment (Ates, 2012). The moral dimension of the human-environment relationship strives to isolate the
human being from being an object that can do whatever he or she wants, and to evolve him or her into an object
with rights and obligations toward the environment. At this stage, the question of what is valuable in the
relationship between human, environment and other beings will come to mind in the face of environmental
ethics theories. In the face of the environment, human is a being that is constantly being, changing and
transforming. The human being, who is both a subject and an object, is regarded as the most significant actor in

solving environmental problems as well as being responsible for environmental problems.

Within the framework of the research findings, the codes of "benefiting from the natural environment, benefiting
from plants, benefiting from animals and benefiting from non-living things" emerged under the theme of "human
benefits from the environment" in the contents of the geography textbook. Geography, as a branch of science,
examines the natural, human and economic phenomena in the geographical world by establishing an interest
with people (Doganay & Doganay, 2018), therefore, the existence of human/society and the use of environment
and resources are discussed in geography textbooks. These codes, which originated from textbook statements,
demonstrate that normative ethical theories in textbooks can shape expressions within the limits of
utilitarianism. The statements in this theme also depict how people are positioned in their environment. While
some of the statements in the textbooks state the human benefits from the environment include information
about the limitation and sustainable use of resources, other statements do not. This situation in textbooks can
create a dilemma between the effort to create a sustainable understanding of nature and an environmental
understanding in which nature and man are not considered equal. In order to prevent the perception of human
beings consuming natural resources irresponsibly while forming students' perspectives towards the
environment, it is important to question examples of responsible behavior and sustainable environmental

understanding.

In the research, it was concluded that the codes of "the result of humans' destructive behavior towards nature,
human responsibilities towards the environment, awareness of the continuity of the right to life of living beings,
awareness of creating a sustainable environment and awareness of being part of nature and protecting it" have
emerged under the theme of "ethical behavior of humans towards the environment". In the textbooks, it is
implicitly stated that there are reflections of ecocentric environmental ethics in people's ethical attitude towards
the environment, that it is important to raise the awareness of creating a sustainable environment in students
and that the consequences of human's utilitarian and selfish attitude in the ecosystem can create an obstacle for
a livable environment. In this case, although antropocentric and ecocentric understandings are both included in
the textbooks, the ecocentric ethics is more visible in the unit of "Environment and Society" in the textbooks.
Similar to this finding in today's textbooks, as demonstrated in a historical study by Alabas (2019), it was
concluded that although both antropocentric and ecocentric ethical understandings were seen in Musahahabat-
I Ahlakiye textbooks, which is a course on human and social sciences education in the Ottoman Empire, issues
related to environmental education were based on an antropocentric ethical understanding. It was also seen in

Gola (2017)'s study of the state of environmental ethics in the fourth grade of primary school, in which the place
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of environmental ethics was questioned in textbooks in Poland as a result of the predominating of human centrist
understandings in textbooks, it was concluded that anthropocene ethics were more prominent in textbooks
while biocentric ethics were less frequent, and also that there was a little focus on holistic ethics and the

understanding that man is a part of nature.

The research findings show that textbooks emphasized the rapid and unconscious consumption of resources in
nature with the Industrial Revolution, the effect of human behavior in the occurring of environmental problems
and the destructive and negative behaviors of man to harm nature. In geography lessons, it is critical to develop
a sustainable environmental understanding based on love and respect for the environment, as well as
environmental consciousness in people, in order to prevent the deterioration of the natural environment. It
cannot be ignored that it would be misleading to treat the environmental problems that arise with
industrialization and urbanization as just a romantic love of nature (Kilig, 2013). In terms of the environment, the
reason for the unsustainability of the dominant system's imposed lifestyle on people, unlimited and irresponsible
growth, disregard for the fact that nature works with very delicate balances and adjustments, pollution of
streams, rivers, lakes, seas, and oceans with chemical drugs used in daily life, extinction of animals living in these
areas, and similar important problems in the environment is the corruption of people's consciousness due to the
desire to produce more and gain more profit than anything else (Alkayis, 2020). As Nutku (1999) also said, it is
necessary to take measures to prevent the corruption of consciousness before making determinations about
environmental pollution awareness. In this context, it is critical that geography textbooks, which continue to be
important and accessible to all students in formal education, address students' attitudes and behaviors in terms
of environmental awareness and allow students to evaluate and question the consequences of people's
environmental behavior in the context of responsibility. The contents in the textbooks bring a critical perspective
to human behavior, in addition to the responsibilities of people and some institutions in the causes of
environmental problems and their solutions. According to research, there is a moderate relationship between
secondary school students' behaviors and attitudes regarding sustainability (Belen, 2020) and the geography
course in secondary education has a positive and low effect on the ecocentric ethical attitude (Ath et al., 2015).
Therefore, in order to change behavior and attitudes toward the environment, it is required to adopt a critical
perspective and conduct ethical studies. However, in the questioning of environmental values in these textbooks,
variety of activities and different value approaches should be used in addition to narratives. Learning-teaching
activities that allow students to think about values and reveal their own values, as well as drawing their attention
to the relevant value, are critical in the acquisition of values (Uygun, 2013). Indeed, according to the findings of
Aydin and Yasar (2020)'s study, it has been revealed that the rate of including value education in secondary

education geography textbooks is very low.

As a result, in today's world, where ecological issues have become extremely important in education due to
increased interest in ecology, global warming, and many environmental problems (Gola, 2017), it is important to
give environmental education from an early age, to allow the attitudes and behaviors that are rooted in children

to be shaped around environmental awareness and to be virtuous by becoming a habit in the Aristotelian sense.
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It will be beneficial to transform the awareness of protecting nature, which starts at an early age, into the
consciousness that the human being, who is a part of the ecosystem, cannot have an independent existence in
his surrounding environment. Providing environmental education during the time of developing a person's raw
abilities earned through education will be a significant role in assuring the person's consciousness, attitude, and
bio-psychic balance, as well as shaping his orientation to the environment. It is critical to develop an ethical

awareness of the environment for this.

RECOMMENDATIONS

Based on the findings of the study, it is recommended that those responsible for preparing curriculum include
the concept of environmental ethics in their teaching programme in general and in the geography curriculum in
particular, and include explanations on environmental ethics in the curriculum. In the preparation processes of
educational programs, examples of activities related to environmental ethics can be included in the program to
provide ideas to teachers and textbook authors who apply the program. In order to reflect the philosophical
queries of environmental awareness in the textbooks based on environmental ethics theories, guides for writing
texts can be prepared for textbook authors. As a result of the study, it was discovered that some textbook
expressions do not include statements concerning limitation and sustainable use of resources after
anthropocentric expressions. From this standpoint, it is suggested that textbook authors include statements
about the importance of creating a sustainable environment right after the explanations about how to use
environmental elements. Ethical values that the environment is not merely a consumption center but should be
preserved without harm can be included in textbooks in the framework of human and economic phenomena as
a requirement of geography. Activities that involve not only discussion and observation, but also social
participation of students based on research and investigation can be incorporated in the content of textbooks in
the solution of environmental problems and moral values in environmental protection. Considering that there is
a need for studies examining the place of environmental ethics in textbooks, it is recommended that researchers

conduct studies on this subject.
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INSAN VE CEVRE iLISKILERININ AHLAKi DEGERI: TURKIYE’DEKi COGRAFYA
OGRETiIM PROGRAMI VE DERS KiTAPLARINDA CEVRE ETiGiNiN YERi

0z

Genis bir alanda kurgulayabilecegimiz ¢cevre kavrami pek ¢ok disiplinin ¢6ziim bekleyen problemleri
arasindadir. Cevre, insan ve doga arasindaki iligkinin etik ve felsefi boyutlari, var olageldigimiz
evrenin anlamlandiriimasi ve agiklanmasi noktasinda énemli bir paydaya sahiptir. Arastirmanin
amaci, ders kitaplari ve ders kitaplarinin temel aldigi 6gretim programlarina odaklanarak insanin
cevresiyle kurdugu iliskilerdeki etik bakis agisinin resmi 6gretim uygulamalari igerisindeki yerini
incelemektir. Nitel durum galismasiyla desenlenen bu arastirmanin verileri Turkiye’de ortadgretim
kademesinde 9, 10, 11 ve 12. siniflarda uygulanmakta olan Cografya Dersi Ogretim Programi (2018)
ve bu programa goére hazirlanmis yedi farkh ders kitabindan dokiiman incelenmesi yoluyla elde
edilmistir. Arastirmada elde edilen veriler icerik analizi yaklasimiyla analiz edilmistir. Arastirma
sonucunda cografya dersinin cevre etigi ile dogrudan baglantili 6zel amaglarinda cevre etigi
kuramlarindan sonuscu etik teorilerden egoizm, faydacilik ve sonuscu olmayan etik teorilerden
erdem etigi ve deontolojik etigin kavramlarina vurgu yaptigl; dersin kazanimlarinda ise
“sorumluluk, 6z denetim, doga sevgisi ve vatanseverlik” degerleri ile baglantili bir etik anlayis
gelistirildigi belirlenmistir. Cografya ders kitaplarinda ¢evre etiginin gériniminde “dogada yasam,
insanin ¢evreden elde ettigi fayda ve insanin cevreye karsi davranis bicimi” temalari ortaya
cikmistir. Ders kitaplarinda cevre karsisinda etik tavir sergilenmede insan merkezli ve cevre
merkezli cevre etiginin yansimalari ve surdirilebilir bir gevre olusturma bilincine dair sorumluluk
temelli davranig érnekleri yer almaktadir.

Anahtar kelimeler: Cevre etigi, cografya ders kitaplari, insan merkezli etik, canl merkezli etik, cevre
merkezli etik.
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GiRiS

insan ve dogal cevresi arasindaki iliskide ahlaki kural ve ilkelerden bahsedilebilir mi? insanin kime, neden ve ne
sekilde sorumluluklari vardir? Bu sorumluluklarin altinda yatan ic ilke ya da etik kurallar nelerdir? insan-doga-
cevre Uglislinde hangi degerlerden bahsedilebilir? Bu degerleri belirleyen ya da bir seyi degerli yapan nedir, kimin
kime ve neden sorumluluk tasimasi gerekir? Yasam formu tasiyan canlilari Aristotelesgi anlamda akilli hayvanlar
ve Oteki canhlar olarak siniflandirmanin ginimiiz yasam dengesine uyum ya da uyumsuzlugu konusundaki
tartisma naslil temellendirilebilir? Ahlak kurallari ya da etik ilkeler insanlari dogal gevreleriyle olan iliskilerini
yonlendirebilir mi ya da yénlendirmeli midir? insan ve ¢evre arasindaki iliskiye dair bu sorulara verilebilecek
yanitlar 6ncelikle ahlak, etik ya da moralite kavramlari Gizerinde diisiinmeyi gerektirir. Ahlak Kuguradi’nin (2009)
soyledigi gibi, insanlar arasi iliskilerde davranislara dair gegerli bir grupta, belirli bir zamanda veya genel olarak
gecerli olan, olmasi arzulanan farkli deger yargilari sistemi midir? Ya da Tepe’'nin (2011) belirttigi gibi iyi, kotu
veya yapilmasi, yapilmamasi gerekli olanlar etrafinda siralanan deger yargilari, ilkeler, normlar ve kurallar bitiini
miidiir? Veya ahlak, Ulken’in (2001) ifadesiyle insanhgin kabul ettigi ve baska kesinlik lgileri ile &lciilemeyen
hareketlerimize ait degerlerin toplami midir? Tim bu sorular “deger” kavrami etrafinda toplanmaktadir. Hangi
eylemin dogru, yanlis ya da degerli, degersiz oldugu karari ise bizi ahlak kavramina degil etik kavramina
gotlrecektir. Tepe (1998), etik sorularin eylem, segim ve kararlarimiz sonucunda yasanan sorunlara felsefi bakis
agistyla bakmanin bir irtinii oldugunu belirtmektedir. Billington (1997: 45) ise “Etik, bir kisinin belli bir durumda
ifade etmek istedigi degerlerle ilgilidir, ahlak ise bunu hayata gecirme tarzidir. Etik bitiin manzarayi icine alirken,
ahlakimiz, bizi adeta manzaranin damarina yéneltir; orada davranigin ayrintilariyla ilgileniriz artik.” demektedir.
Ote yandan Haynes’e (2002) gére etik, kisiler arasi iliskilerimiz ve kendi i¢ diinyamizdaki savasimizla iliskili bir
benligin yapilandirmasidir. Ozlem (2010) de bireysel ve toplumsal alanlarda aktif olarak yasanan bir fenomen olan
ahlakin Gzerinde kapsamli bir felsefi sorgulamanin yapilmasi icin etik bilgiye ihtiya¢ oldugunu ifade etmektedir.
Ahlak denen fenomenin inceleme alani olan etik (Glindliz, 2016), her turli karar ve eylemde iyi-koti, dogru yanlis
gibi gorelilik iceren konular hakkinda yargilama ve karar vermeye iliskin kilavuzdur (Oral ve Coban, 2020). Tim
aciklamalardan da ortaya cikan etigin ahlaktan farkli olarak dogrulanabilir, yanlislanabilir ilkeler ortaya

koymasidir. Clinki etik degerler ancak kisilerin kendi istek ve niyetiyle ortaya ¢ikmaktadir (Kuguradi, 2011).

Etik catisi altinda yapilan calismalar, normatif etik, meta etik, betimleyici etik ve uygulamali etik basliklari altinda
siniflandiriilmaktadir. Normatif etik, hangi normlara ve nasil hayatimizi yasamamiz gerektigine odaklanir. Feldman
(2012), normatif etigin ahlaki agidan dogru hareketin en temel ilkelerini kesfetme, formiile etme ve savunma
girisiminden ibaret oldugunu disiiniirken, Ozlem (2010) normatif etigin kavramlarinin zaman zaman betimleyici
etigin kavramlariyla karistirildigini iddia etmektedir. Uygulamali etigin bir dali kabul edilen ¢evre etigi, insan ile
dogal cevre arasindaki iliskileri sistematik olarak incelemektedir. Cevre etigi, etik normlarin neler oldugunu ve
insanlarin kime veya neye karsi sorumlu olduklarini ele almaktadir (DesJardins, 2013). 1970’li yillarin basinda
felsefenin bir alt dal olarak ortaya c¢ikan gevre etigi, insanin evrende diger tirlerin Gyelerinden manevi anlamda
bir UstlinlGglinin olup olmadigl sorusu Uzerine yogunlasmistir. Zaman igerisinde bu soru, dogal ¢cevre ve onun

insan olmayan igerigine i¢sel bir deger ylklemek icin rasyonel argimanlar olusturma boyutuna ge¢mistir (Akalin,
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2019). Cevre karsisinda insanlari kiraci olarak kurgulayan Udall (2018), her kusagin diinya lizerinde gegirdigi
zamanin -unvanlari, siniflari ya da milkiyetleri ne olursa olsun- kisith oldugunu ve tipki kira s6zlesmesinde oldugu
gibi kiraci olan insanlarin evin sahibine -cevre ve doga- karsi yukumlilikleri ve uymak zorunda oldugu etik ilkeler
oldugunu ifade etmektedir (akt. Kirkpinar Ozsoy ve Cini, 2020). Cevre etigi ayni zamanda insanin dogayla
iliskisinde dogru davranisin nasil olmasi gerektigini sorgulamaktadir. Deslardins (2013), dogru davranisin ne
oldugunu belirlemenin tek basina yeterli olamayacagini, insanlarin sorumluluklarinin ne oldugunu ve bu

sorumluluklarinin nasil dagildiginin agiklanmasi gerektigini de vurgulamaktadir.

Cevre etigi, geleneksel etikten daha esnek olup sadece insanlari degil, hayvanlari, bitkileri ve tim dogay ele
almakta, disiplinler arasi, cogulcu ve kiiresel bir dzellik tasimaktadir (Yang, 2006’dan akt. Agbuga, 2016). insan ve
dogal cevre arasindaki ahlaki iliskileri inceleyen cevre etigi teorileri temelde insan merkezli etik ve insan merkezli
olmayan etik olmak lzere ikiye ayrilmakta; insan merkezli olmayan etik anlayis icerisinde ise canli merkezli etik
ve gevre merkezli etik anlayis yer almaktadir (Stenmark, 2016). Temelini, dogadaki butlin varliklarin sahibi olan
insanin cevreyi her sekilde kullanma hakkini elinde bulundurmasi anlayisinin olusturdugu insan merkezli cevre
etiginde, cevre insana hizmet icin vardir (Birden, 2016). insan merkezli anlayista, doganin kullanilmasina karsi
iyimser bakis agisi so6z konusu olup dogal kaynaklar ile topraklarin keyfi kullanimi, canli ya da cansiz olsun bitin
varliklarin meta haline gelmeleri, sinirsizca yapilan Uretim ile tiketim faaliyetlerinin sonucunda ekolojik
dengedeki bozulmalar gibi konularin bir felakete sebep olacagi disiiniilmemektedir (Kirkpinar Ozsoy ve Cini,

2020).

insan merkezli gevre etiginin ge¢misi presokratik déneme kadar gétiiriilebilir. Bu dénemde, dogaya iliskin
aciklamalar yine doganin kendisinde aranmustir. ilk doga filozoflarinin dis diinyadaki varliklarin ilk nedenine ne
olduguna iliskin yaptiklari spekilatif diisiince faaliyeti insan, doga ve ¢evre arasindaki iliskiye yon vererek, cevre
Uzerindeki merakin strdirulebilirligini saglamistir. Sokrates, Platon ve Aristoteles ise evrensel etik (univeralizm)
anlayisi gelistirmeye calismislardir. Maoitik yontemle kisilerdeki evrensel degerleri aciga ¢ikarmaya calisan
Sokrates, Platon ile timel dogru kabulleri ruhta arayan ve Aristoteles ile de erdemin her seyde ortayi bulma ya
da 6lgiili olma anlayisina kadar uzanmistir (Platon, 2002; Aristoteles, 1997). Kuskusuz bu g duslnirde ahlakli
olmak erdemli ve mutlu olmanin anahtari gibi algilanmistir. Bu bakis agisinin doga ya da cevreye yansimasi da
olmus bu durum ise beraberinde bazi sorunlara yol agmstir. insan tiim tiirlerden aklini kullanabilme kapasitesiyle
daha 6nemli goriilmesi, her seyin insan igin olmasi, insan doganin efendisi ve 6lglisii olmasi inanglarini da ardi

sira striklemistir.

Descartes ile baslayan akla yapilan vurgu, mekanik diinya algisinin bir yansimasi olarak insani doganin efendisi
olarak kabul etmeye varmistir. Aklin tiim insanlarda esit dagitildigina inanan Descartes (1994) agik ve segik bilgiye
ulasma idealini akla yaptigi vurguyla agiklamistir. Ancak mekanik evren anlayisi, canh ve cansiz varliklar arasinda
isteng ve ruh kavramlarindan hareketle ayrima yol agmis ve insan disindaki her seyin insana hizmet etmek icin
var oldugunu, nasil ki bir makinenin ¢alisabilmesi icin tim pargalarin uyum icinde olmasi gerekiyorsa, benzer

sekilde doganin da dogal seyrini slrdlrebilmesi igin insanin ihtiyag ve cikarlarinin korunmasi gerektigini
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belirtmistir. Clinkli Descartes ruh ya da zihin kavramiyla sadece maddesel toze sahip olan insan disindaki var
oluslarin eksiligini gozler online sermektedir (Descartes, 2002). Hatta Descartes hayvanlari ruhu olmayan
makineler olarak tanimlamaktadir (Descartes, 1994). Cogito ergo sum (disiiniiyorum, dyleyse varim) soziyle
Descartes, zihni, zihin disi diinyadan kesin ¢izgilerle ayirmistir (Descartes, 2002). Artik dogaya hilkmetmenin
temel anahtari zihin ya da us denilen yetinin tim olanaklariyla kullanilmasi olarak gosterilmistir. Zamanla
Aydinlanma’nin isiklari akli her ne kadar 6n plana gikarsa da (Kant, 2005), dogayi bir yoniyle bir o kadar karanliga
striklemistir. Aydinlanma, Modern Dénem ve giinimiize gelinceye kadar aklini kullanan insanin isteng 6zgurluga
her ne kadar geligse de etik problemler arasinda gosterilen dogru eylem ve en yiiksek iyi idealine bakis agisi, ¢ikar
catismalari, savaslar ve silahlar araciligiyla bir o kadar da tahrip edilmistir. Aslinda insan merkezli anlayisin bir
baska ¢ikmazi da Kant’in 6dev ahlaki anlayisiyla agiga ¢ikmistir. Kant, insan disindaki her seyi -doga, diger canlilar,
cansizlar, nesneler- insana hizmet etmesi gereken araglar, insani ise amag olarak kabul etmistir. Bilgi glictir diyen
Francis Bacon ve ardi sira gelen distnurler dogayi kontrol etmek i¢in doganin bilgisine ulasmaya ¢alismislardir.
Dogay! kendi gikarlari etrafinda sekillendiren insanlar, Kant felsefesinde sinirsiz bir egoya buriinmislerdir. Bu
anlayista sunu da belirtmek gerekir ki, dogada bulunan canli ya da cansiz varliklarin insandan bagimsiz kendi
basina ya da kendiliginden higbir anlami yoktur (Tharakan, 2011). Nitekim 18. yizyilda insanin dogasindan
uzaklasarak maskeler ardindaki zihinlerin dogaya verdigi zarari fark eden Rousseau, bilim ve sanatlarin kotiye
kullanilmasinin bir sonucu olarak, dogal kaynaklarin tiikendigini, erdemin ve 6l¢tlalugin ise unutuldugunu ifade
etmistir (Rousseau, 2009a) Ote yandan Aydinlanma dénemiyle akla yapilan vurgu, cevreye karsi olan tutum ve
davranisi; cevreye sahip ¢ikma, gcevreyi eviyle esit tutma, ¢evreyi atalarindan kalan hem bir miras hem de gelecek
nesillere birakilacak bir emanet olarak gorme sorumlulugundan 6te ¢evreyi sorumsuzca harcama, zarar verme ve
yok etme seklinde gelismistir (Agbuga, 2016). Kisacasi toplumsal ilerlemenin teknolojiyle bulusmasi es zamanlh

olarak doganin da tahrip edilmesine neden olmus ve zaman iginden gittikge dogadan uzaklagiimaya baslaniimistir.

Canl merkezli etik anlayis, insan merkezli etik anlayisa bir tepki olarak aciga ¢ikarak insanin diger canlilardan
Ustlin olmadigini ve onlara saygl duymak zorunda olundugunu ifade etmistir (Birden, 2016). Boylece canh
merkezli anlayisin odagini insan disindaki canhlar, hayvanlar, bitkiler ve diger biotik varliklar olusturmustur
(Akahin, 2019). Schweitzer (1966) insan merkezciligi elestirerek, yasamin kutsalligi ve yasama saygi argiimanini
gelistirmis, hayvanlarla, insanlarin canliigin devamlligi acgisindan es deger kabul edilmesi gerektigini
savunmustur. Canli merkezli etik anlayisi savunuculari, faydacilarin, en ¢ok sayida insana en fazla yarari saglamak
adina sadece hayvanlarin 6ldirilmesine olumlu bakmadiklarini ayni zamanda dogal afet, savaslar ve salginlardan
dolayr insanlarin 6lmesinin rasyonel bir gelisme kabul edilebilecegi inanclarini yasama saygl adina
elestirmektedirler. Cevre etigi lizerine ¢alisan pek ¢ok arastirmaci igin canl merkezli anlayis yetersiz gortlmustdr.
Bu arastirmacilar canli olmayan akarsu, dag gibi dogal nesne ve ekolojik sistemlere de ahlaki bir deger verilmesi
gerektigini 6ne slirmistir (Birden, 2016). Tam da bu noktada ¢evre merkezli bakis acgisini savunanlar etik
kavraminin kullanim alanini genisleterek ekosistemdeki bir parcaya karsi etik bir tavir almanin yasanabilir,
sirdirilebilir ve korunmasi zorunlu olan gevre kavrami agisindan ne kadar énemli oldugunu vurgulamiglardir.

Ozellikle Malthus’un dogal kaynaklarin sinirliligina oranla niifus artisinin kontrol edilmesi gerektigi gériisii ekolojik
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dasiincenin gelisimine katki saglamistir (Birden, 2016). Cevre merkezli etik anlayisini savunanlar, abiyotik cevresel
ogelerin etigin ilgi alaninin disinda birakilmasinin batinsellik agisindan eksiklik oldugunu distnmektedirler

(Kirkpinar Ozsoy ve Cini, 2020).

Ahlak, etik, deger, erdem, dogru-yanlis, iyi-kdtl gibi zitlarini iginde barindiran kavramlar ve bu kavramlara
yuklenen anlamlarla agiga ¢ikan etik yaklasimlarin zaman igerisinde sadece canh varliklar igin kullanilmasinin bir
sighga sebep verdigi 6n gorilerek, canli cansiz tim ekolojik sistem ve onlara karsi sorumluluk tasindigi inanci
cevre merkezli etik anlayisini agiga ¢ikartmistir. Cevre merkezli etik anlayista cansiz varliklar da etigin konusu
haline getirilerek evrendeki her bir varligin yasam dongisiniin bir bileseni oldugu belirtilmistir. Bu anlayisa gore
insan doganin efendisi kabul edilemez, sadece ekosistemin ayrilmaz bir pargasidir (Akalin, 2019). Bu durumda
gevre etiginde insan merkezli ve cevre merkezli anlayisin tartistigi temel soru su olmaktadir: “insanlarin
ihtiyaclarinin karsilanmasina 6ncelik verip politikalari bu ihtiyaglarin karsilanmasi agisindan mi degerlendirecegiz,
yoksa biyosferin ihtiyaglari agisindan mi?” (Bonnett, 2019:513). GCevresel varliklarin aragsal degerleri yerine igsel
degerlerini esas alan cevre merkezli etigin icerisinde ise hayvanlara insanlar tarafindan aci verecek sekilde
davraniimasinin etik disi gorilmesini savunan “hazci etik”, biitin canlilarin ortak barinagi olan yeryizinin

korunmasini savunan “yeryiizii etigi” ve toplumsal ve ekonomik diizenin iyilestiriimesiyle baglantili gevresel deger

yargilari gelistirmeyi savunan “derin ekoloji” goriisi yer almistir (Ozdemir, 2017).

Cevreye iliskin etik yaklasimlar cesitli disiplinlerde tartisiimaktadir. Bu disiplinlerden birisi de egitim olup egitim
aracihigiyla insan doga etkilesiminin farkli agilardan incelenmesi yaninda ¢evreye ait bilgi, beceri, tutum ve
degerler kazandirilarak insan ile doga etkilesimi sorusturulur. Cevreye ydnelik kabul edilen etik anlayis, egitim
sistemlerinde 6zellikle ¢evre egitimi ile ilgili 6gretim pratiklerinin belirlenmesinde, 6gretim programlarinda
cevreye yer verme, bireylerde gevresel tutum ve davranis kazandirma gibi uygulamalarda kendisini gosterir.
Cevre egitimi ile ekolojik degerlerin igsellestiriimesine, gevre bilincinin artirilmasina, davranis ve tutumlarin
sekillendirilmesine ve insanin ekolojik kiltirinin insa edilmesine yol acan 6gretmen ve 6grenci arasinda
pedagojik bir iliski kurulmus olur (Gola, 2017). Boéylece temel islevleri arasinda 6grencilerde ¢evre sorunlarina
yonelik biling kazandirma ve onlari gevreye sorumlu davranisa yoneltme bulunan gevre egitimi (Klautke ve Kohler,
1991’den akt. Ozdemir, 2007), 6grencilerin cevreye iliskin etik degerler gelistirmesi yaninda cevreye iliskin tutum
ve gevre bilinci olusturmaya yardimci olur. Bununla birlikte yapilan arastirmalar ¢evreye yonelik gelistirilecek olan
olumlu etik tutumun, davranisa doniserek sorumlu cevresel davranislara donlsebilecegini gostermektedir
(Glngodr ve Caglar, 2021). Bu durumda gevre etigi yaklasimlarinin bireylerin séylemleri ve verdikleri kararlar ile

eyleme ge¢cmelerindeki etkisi yadsinamaz.

Tirkiye'de, 6rgiin egitim icerisindeki derslerde gevre ile ilgili konulara yer verilerek ¢evre duyarliligi olusturmanin
gecmisi 20. ylzyilin baslarina kadar goéturilebilir. Ormancilik egitiminin degisen seyri bu duruma 6rnek
gosterilebilir (Akagindiz ve Nizamoglu, 2021). Osmanli Devleti'nin son doénemlerinde 6rgin egitimde
okutulmakta olan derslerde ise “cevrede farkli yasam alanlarinin varligi ve canh tirlerini koruma, cevre bilinci

olusturma, dogadan faydalanma ve hayvan sevgisi” konulari yer almistir (Alabas, 2019). Degisen bu tavrin
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yansimalari Sati Bey’de gorilebilir. Sati Bey, cografya egitiminde Diinya’nin sekline, kitalara, Ulkelere
odaklanmaktan ziyade yasamin kendisine odaklanmistir (Akagiindiiz, 2016). Turkiye Cumhuriyeti’nin ilk 6gretim
programlari olan 1924 ilkokul programlarindan itibaren ise “cevre” adiyla zorunlu bir derse yer verilmese de ¢evre
ile ilgili konular bazi dersler igerisinde ele alinmistir. Ginimuizde de Turkiye’de ilkdgretim ve ortadgretimde cevre
egitimi ve cevre etigine iliskin zorunlu bir ders ve 6gretim programi bulunmamaktadir. Ortaokullarda ise gevre
egitimi adiyla segmeli bir ders ve 6gretim programi bulunmaktadir (Milli Egitim Bakanligi [MEB], 2015). Dolayisiyla
cevreye iliskin konular ve cevreye dair felsefi sorgulamalar bazi dersler igerisinde yer almaktadir. Tiirkiye’de
uygulanmakta olan okul dncesi egitim programi gevre egitiminin uygulanmasini saglayacak esneklikte olup (Ahi,
2021) ilkokullarda gevre egitimine iliskin konular disiplinlerarasi yaklasimla fen bilimleri, hayat bilgisi, sosyal
bilgiler, din kiltura ve ahlak bilgisi, gorsel sanatlar, insan haklari, yurttaslik ve demokrasi ile Tirkge derslerinde
verilmektedir (Arik, 2021). Ortaokullarda gevre egitimi fen bilimleri, sosyal bilgiler ve sehrimiz... dersleriigerisinde
yer alirken; liselerde ise cografya, biyoloji, saglik bilgisi ve trafik kiltird, fizik, kimya ve gorsel sanatlar dersleri
icerisinde gevre egitimine yer verilerek ¢evre icerikli bilgi ve becerilerin kazandirilmasina ¢alisiilmaktadir (Gilersoy

vd. 2020; Sert Cibik, 2019).

Bu ¢alismada, insanin gevresiyle kurdugu iligkilerdeki etik bakis agisinin resmi 6gretim uygulamalari igerisindeki
yeri, ortadgretim cografya dersleri Gizerinden incelenmektedir. Cografya, etik baglamda bireyde gevre bilincinin
gelismesine katki saglayan bir ders olup (Sahin ve ince, 2021) son yarim yiizyilda okullardaki cografya derslerinin
insan ile ¢evre arasindaki etkilesimine giderek artan bir vurgu yaptig géze carpmaktadir (Demirkaya, 2006).
Cografya egitiminden beklenilenler arasinda bireylerin “cevre hakkinda dogru karar vermeleri ve kendi
davranislarina rehberlik edecek bir cevresel etik gelistirmelerine katkida bulunmak icin dogru bilgi ve beceriye
erismelerini” saglamak vardir (Artvinli ve Kaya, 2010). Ortadgretimdeki Ogrencilerin g¢evrenin korunmasi
konusunda yeterli egitimi almasi onlari ilerleyen yillarda ¢evre konusunda daha duyarli, verimli bir hale getirme
acisindan onemlidir (Yicel ve Morgil, 1999). Cevre bilinci olusturmada ise ¢evre etiginin 6nemi bayuktir (Gal,
2013). Dolayisiyla formal egitimde cografya derslerinin c¢evreye iliskin etik yaklasiminin farkh agilardan

incelenmesi 6nem arz etmektedir.

Egitim arastirmalari icin ders kitaplari ile 6gretim programlari 6nemli bir veri kaynagidir (Pamuk ve Pamuk, 2016).
“Dersle ilgili 6gretme-6grenme siirecinde nelerin, nigin ve nasil yer alacagini gésteren bir kilavuz” niteligi tastyan
dgretim programlan (Ozcelik, 2014:4) &grencilerde sahip olmasi arzulanan nitelikleri gésteren &nemli
dokiimanlardir. Ogretim programi esas alinarak icerigi belirlenen ders kitaplari ise egitim-dgretim siireclerini
sekillendirmektedir. Egitim 6gretim sireclerinin temel 6zelliklerinden birisi sirecteki etkinlikler icerisinde
dogrudan ya da dolayli olarak belirli degerleri kazandirmayr amaglamasidir (Zabun, 2013). Egitim 6gretim
sirecleri mevcut degerleri benimsetmekle birlikte bu degerlerin sorgulanmasini da temele alir (Ulusoy, 2021). Bu
durum cografya dersleri icin de gecerlidir. Cografya derslerinde, bireylere cografi bilginin yaninda dersin 6gretim
programinda yer alan deger ve becerilerin etkili bir sekilde kazandirilmasi yoluyla bireylerin ileride karsilasacaklari
farkli problemler icin etkili ¢6ziim dnerileri getirerek karar almalari saglandigi icin (ibret, Aydin ve Turgut, 2018)

bu ders, cevreye yonelik etik bakis agisi gelistiriimesinde énemli bir paydaya sahiptir. Ginimizin dijital caginda
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bile ders kitaplarinin diinyanin bir¢ok yerinde 6nemli 6grenme kaynagi islevi gordigu, igeriklerinde siyasi
kararlari, egitimsel inang ve dncelikler ile sosyokiltlrel gercekleri barindirmasi nedeniyle 6nemli kabul edildigi
(Curdt-Christiansen, 2021) g6z 6nilne alindiginda, cografya ders kitaplarinin ¢evreye yonelik etik degerlere yer
verme durumlari da 6nemlidir. Genel olarak ortadgretim cografya dersine ait 6gretim programi ve bu derse ait
ders kitaplarindaki cevre-insan iligskisine yonelik calismalar incelendiginde, 6gretim programinda gevre egitimine
yonelik kazanimlarin belirlenmesi (Aslan, 2009; Kocalar, 2012; Demir ve Yalgin, 2014; Gilersoy vd. 2020),
programda cevre konusunun yerinin tespit edilmesi (Demirkaya, 2006; Ozbugutu, 2021), programda afet
bilincinin yeri (Degirmenci ve ilter, 2013), programda degerler (Degirmenci, 2018) ve programin etik degerlere
yer verilme durumu (Sahin ve ince, 2021); ders kitaplarinda ise cevre egitiminin ekolojik boyutu (Kocalar, 2015),
cevreye iliskin konulara (Bilgili, 2011) ve degerlere (Artvinli, 2011; Aydin ve Yasar, 2020) yer verilme durumunu
belirlemeye ilisgkin  oldugu gorilmektedir. Arastirmalar Cografya dersinde gevre-insan iliskisinin
degerlendirmesinin etik olarak incelendigi calismalarin az oldugunu ve bu tir calismalara daha fazla yer verilmesi
gerektigini gdstermektedir (Sahin ve ince, 2021). Bu sebeple {lkemizdeki cografya derslerinin &gretim
programinda ve bu programa gore hazirlanmis ders kitaplarinda insanin gevresiyle kurdugu iliskilerdeki etik bakis
agisinin incelenmesi gerekmektedir. Cevre, insan ve doga arasindaki iliski dogrudan ya da dolayli olarak cografya
ders kitaplarinda yer alan bir konu olmasina ragmen, ders kitaplarinin gevre bilinci yerlestirmedeki etik tavir alisi,
etik bakis ya da etik dislinme becerilerine iliskin durumunu inceleyen arastirmaya rastlanilamamistir. Batin
bunlardan hareketle arastirmanin amaci Ortadgretim Cografya Dersi Ogretim Programi’nda (MEB, 2018) ve bu
programa gore hazirlanmis Cografya ders kitaplarinda gevre etiginin yerini belirlemektir. Bu amag dogrultusunda

asagidaki sorulara yanit aranmistir:

1. Ortadgretim Cografya Dersi Ogretim Programi’nda (2018) cevre etiginin yeri nedir?

2. Ortadgretim Cografya Dersi Ogretim Programi’nda (2018) benimsenen cevre etigi yaklasimi nedir?
3. Ortadgretim cografya ders kitaplarinda gevre etiginin yeri nedir?
4

Ortadgretim cografya ders kitaplarinda benimsenen cgevre etigi yaklasimi nedir?
YONTEM
Arastirma Deseni

Calisma, nitel ydontemde olup durum calismasi ile desenlenmistir. Durum galismasinda incelenen durum bir kisi,
bir olay veya bir program olabilir ve incelenen birim kendi baglaminda bitiinlemesine, derinlemesine, detaylica
aciklamaya calisir (Patton, 2014) ve olayin karmasikligini ve baglamini dikkate alarak anlamayi hedefler (Punch,

III

2005). Durum cahsmalari farkli alanlarda siklikla kullanilan bir arastirma yaklasimi olup “nasil” ve “nigin”
sorularina cevap aranildiginda ise kosulur ve durum c¢alismasi arastirmasinda genellikle bir konuyu
orneklendirmek icin tek bir durum segcilir ve duruma dair ayrintili betimleme yapilir (Yin, 2009). Bu calismada
Tirkiye'deki resmi 6gretim programlari ve ders kitaplarindan olan cografya 6gretim programi ve ders kitaplari,
durum olarak incelenmekte, bdylece 6gretim sireglerinin temel 6gesi olan 6gretim programlari ve ders kitaplari

bitlincil ve derinlemesine betimlemelerle ele alinip arastirma problemi cevaplanmaktadir.
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Verilerin Toplanmasi ve Analizi

Durum ¢aligmasi aragtirmasinin veri kaynaklarini dokiimanlar, arsiv kaynaklari, gériismeler, dogrudan gozlemler
ve maddi eserler olusturmaktadir (Yin, 2009). Nitel arastirmalarda 6nemli bir veri toplama kaynagi olan dokiiman
incelemesi 6nceden olusturulan kayit ve belgelere dayali bir veri toplama islemidir (Ocak, 2020). Bu arastirmanin
verileri Tirkiye’de ortadgretim kademesinde 9, 10, 11 ve 12. siniflarda uygulanmakta olan Cografya Dersi Ogretim
Programi ve bu programa gore hazirlanmis ders kitaplarindan dokiiman incelemesi yaklasimiyla toplanmigtir.
Forster'e (1995) gore dokiman incelemesi yaklasiminin dokiimanlari elde etme, 6zginligu kontrol etme,
dokimanlarin anlasiimasi, veriyi analiz etme ve verinin kullanimi olmak tizere bes asamasi bulunmaktadir (akt.
Yildirm ve Simsek, 2013). Arastirmada bu asamalar takip edilmis olup 6ncelikle “dokiimanlara ulasma” ve
6zglnlGgu kontrol etme” asamalarinda arastirma sorularina uygun olarak MEB tarafindan ortadgretime yonelik
hazirlanmis olan ve halen uygulanmakta olan Cografya dersi icin hazirlanmis 06gretim programina
http://mufredat.meb.gov.tr sayfasindan ulasilmistir. Bu 6gretim programina goére yazilmis Cografya ders kitaplari
ise MEB Egitim Bilisim AgI (EBA) Uzerinden elde edilmis ve incelenen ders kitaplar asagidaki tabloda

gosterilmistir:

Tablo 1. incelenen Cografya Ders Kitaplari

Kitap No Kitap Adi Sinif Diizeyi Yayinevi
Kitap 1 Cografya 9 MEB

Kitap 2 Cografya 9 Ozel Yayinevi
Kitap 3 Cografya 10 MEB

Kitap 4 Cografya 10 Ozel Yayinevi
Kitap 5 Cografya 11 MEB

Kitap 6 Cografya 11 Ozel Yayinevi
Kitap 7 Cografya 12 MEB

Dokiiman incelemesi yaklasiminin “dokimanlari anlama” asamasinda bitin dokiimanlar arastirmacilar
tarafindan ayri ayri incelenerek dokiimanlardaki ifadelerin siniflandirilmasi ve ¢éziimlenmesinde belirli bir
sistemde incelenmesi yapilmistir. Verilerin analiz edilmesi asamasinda eldeki dokiimanlar kapsamli bir igerik
analizine tabi tutulmustur. Bu ¢alismada veri seti dokiimanlardan olusmaktadir. Yildirim ve Simsek’e (2013) gore
dokimanlar tek basina arastirmanin bitin veri setini olusturmasi halinde eldeki doklimanlarin kapsamli bir igerik
analizi gereklidir. Bailey (1982’den akt. Yildim ve Simsek, 2013:227) eldeki dokiimanlarin analizinde “analize konu
olan veriden 6rneklem seg¢gme, kategorilerin gelistirilmesi, analiz biriminin belirlenmesi ve sayisallastirma”
asamalarini 6nermektedir. Calismada bu basamaklar izlenmis olup verilerden 6rneklem seg¢imi asamasinda
arastirma konusu olarak belirlenen gevre etigi konusunun belirli bir ders adi altinda degil gesitli dersler igerisinde
yer aldigi belirlenmistir. Bu dersler arasinda cografya dersi ise insan ve gevre iliskilerini farkh agilardan (dogal,
beseri ve ekonomik) ele almaktadir. Cografya dersinin bu 6zelligi dolayisiyla insanin ¢cevreyle kurdugu iliskilerdeki
etik anlayislarin ortaya konulmasi kararlastiriimis ve MEB’in resmi web sayfasindan ulasilabilen Ortadgretim
Cografya Dersi (9, 10, 11 ve 12. Siniflar) Ogretim Programi (2018) ile 7 adet cografya ders kitabindan veriler elde
edilmistir. Kategoriler, arastirmaya baslamadan 6nce alandaki kuramlardan yola ¢ikarak gelistirilebilecegi gibi

analizin ilerleyen asamalarinda arastirmaci tarafindan da gelistirilebilir ve veriler satir satir okunup arastirma
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amacina gére 6nemli olan boyutlarin saptanarak tiimevarimci analizle “verilerden gikarilan kavramlara gore”
kodlamalar yapilabilir (Yildirim ve Simsek, 2013). Bir durum g¢alismasinin bulgular bélima durumun belirlenmesi
yaninda durum c¢alismasi siiresince arastirmacinin ortaya cikardigl tema veya durumlari igerir (Creswell, 2013).
Bu baglamda “kategorilerin gelistirilmesi” analizin ilerleyen asamalarinda arastirmacilar tarafindan yapilirken;
“analiz biriminin belirlenmesi” asamasinda ise her bir dokiimandan kodlar, kodlar arasindaki ortak yonler
bulunarak temalara ulasiimis, tablolastirmalar yapilmis, alintilara yer verilerek her bir temada agiklama ve
yorumlamalara vyer verilmistir. Doklimanlardan elde edilen veriler “sayisallastirma” basamaginda
sayisallastirilmadan ve nicellestiriimeden diiz yazi olarak da sunulabilir (Yildirim ve Simsek, 2013). Bu baglamda
temalar sayisallastirma yapilmadan gerekli gériilen durumlarda tablolarla sunulmustur. Dokiiman incelemesinin
son asamasl olan “veriyi kullanma” basamaginda ise verilerin kullaniminda dokiimanlarin ne derece dogru
yorumlandigina dikkat edilmistir. Arastirmanin gegerliligi ve glivenirligini arttirmak igin yanhs yorumlamalara yer

verilmemesine 6zen gosterilmistir.

Nitel arastirmalarin dogasina uygun olarak gecerlik ve giivenirlik kavrami yerine inandiricilik ve aktarilabilirlik gibi
alternatif kavramlar kullaniimakta ve inandiricilik igin uzman incelemesi, aktarilabilirlik icin de ayrintili betimleme
gibi yontemler onerilmektedir (Yildirnm ve Simsek, 2013). Arastirmada inandiricilik igin Yildirnm ve Simsek’in
(2013) nitel arastirmalarda 6nerdigi “uzman incelemesi” yoluyla ortaya cikan kategorilerde uzmanlar arasinda
uzlasmanin saglanmasi, arastirmanin aktarilabilirligi icin ise “verilerin dogasina olabildigi 6l¢lide sadik kalinmak
suretiyle aktarilmasi” anlayisina bagh kalinarak “ayrintih betimleme” yaklasimi kullanilmis, gerekli yerlerde
dogrudan alintilar yapilmistir. Boylece dogrudan alintilarla okuyucunun kendi sonuglarina ulagsmasi ve

yorumlarda bulunmasi da saglanabilecektir.

BULGULAR

Arastirma bulgulari, “Ortadgretim Cografya Dersi (9, 10, 11 ve 12. Siniflar) Ogretim Programi’nda (2018) Cevre

Etigi ve “Ortadgretim Cografya Ders Kitaplarinda Cevre Etigi” baslklari altinda yorumlanmustir.

Ortadgretim Cografya Dersi (9, 10, 11 ve 12. Siniflar) Ogretim Programi’nda (2018) Cevre Etigi

Ortadgretim Cografya Dersi (9, 10, 11 ve 12. Siniflar) Ogretim Programi’nda cografya dersi igin 15 amag
belirlenmistir (MEB, 2018). Bu 6zel amaglardan 8'i dogrudan cevre etigine iliskin olup asagida maddeler halinde

gosterilmistir:

e Evrene ait temel unsurlarin hayatla iliskilendirilmesi,

e Dogal ve beseri sistemlerin isleyis ve degisiminin kavranmasi,

e Yakin ¢cevreden baslanarak tlkesi ve diinyaya ait mekansal degerleri anlama ve bu degerlere sahip ¢cikma
bilincinin gelistirilmesi,

e  Ekosistemin isleyisine yonelik sorumluluk bilincinin kazandiriimasi,

e Doga ve insanin uyumlu birlikteligi ve surekliligi icin mekansal planlamanin 6neminin kavranmasi,
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e Dogal ve begeri kaynaklarin kullaniminda “tasarruf bilinci” gelistirilmesi,
e Dogal ve beseri sistemlerin yerel ve kiiresel etkilesim iginde isleyisinin anlamlandiriimasi,

e Kalkinma sureglerinin dogayla uyumlu kiinmasinin 6nemini kavranmasi (MEB, 2018:11).

Cografya dersinin 6zel amaglari arasinda yer alan bu amag ifadeleri ¢evre etigi kuramlarindan “sonuscu etik
teorilerden egoizm, faydacilik ve sonuscu olmayan etik teorilerden erdem etigi ve deontolojik etigin”
kavramlarina isaret ederek insanin gevreye yonelik davranig bigimini icermektedir. Bu durum da cografya

programindaki cevreye iliskin etik kaygilari gostermektedir.

Cografya Dersi Ogretim Programi, iinite temelli yaklasimla hazirlanmis olup 9. ve 10. siniflarda 2, 11. ve 12.
siniflarda ise hem 2 hem de 4 ders saati uygulanabilecek bir yapida tasarlanmistir (MEB, 2018). Programin 4 ders
saati uygulanmasi halinde islenmesi 6ngoérilen kazanim ve agiklamalari icerisinde dogrudan gevre etigine yonelik

kazanimlar tespit edilmis olup bunlar asagidaki tabloda gosterilmistir:

Tablo 2. Cografya Dersi Ogretim Programi’'nda Dogrudan Cevre Etigine Yonelik Kazanimlar

Sinif Unite Verilecek Kazanimlar

Diizeyi Degerler (Kazanim No ve Kazanim ifadesi)

9 Dogal Doga sevgisi 9.1.1. Doga ve insan etkilesimini érneklerle agiklar
Sistemler 0z denetim

9 Cevre ve 0Oz denetim Doga 9.4.1. insanlarin dogal cevreyi kullanma bicimlerini 6rneklendirir
Toplum sevgisi 9.4.2. Dogal ortamda insan etkisiyle meydana gelen degisimleri

sonuglari agisindan degerlendirir

10 Dogal Sorumluluk 10.1.11. Turkiye’deki su varhgini verimli kullanmanin ekonomik,

Sistemler Vatanseverlik sosyal ve kiltirel etkilerini degerlendirir

10.1.14. Turkiye topraklarinin kullanimini verimlilik agisindan
degerlendirir

10 Cevre ve Sorumluluk 10.4.4. Afetlerden korunma yontemlerini agiklar
Toplum
11 Dogal Sorumluluk Oz 11.1.1. Biyogesitliligin  olusumu ve azalmasinda etkili olan
Sistemler denetim Doga faktorleri agiklar
sevgisi
Vatanseverlik
11 Beseri 11.2.8. Dogal unsurlari dretim, dagitim ve tiiketim suregleri
Sistemler izerindeki etkisi agisindan degerlendirir
11.2.11. Dogal kaynaklar ile ekonomi iliskisini agiklar
11 Cevre ve 0z denetim 11.4.3. Yenilenemeyen kaynaklarin kullanimini tikenebilirlik ve
Toplum Sorumluluk alternatif kaynaklar agisindan analiz eder

11.4.4. Farkh gelismiglige sahip (lkelerdeki dogal kaynak
kullanimini gevresel etkileri agisindan degerlendirir

11.4.6. Cevre sorunlarinin olusum ve yayilma siireglerini kiresel
etkileri agisindan analiz eder

12 Dogal Sorumluluk 12.1.2. Dogal sistemlerdeki degisimlerle ilgili gelecege yonelik
Sistemler cikarimlarda bulunur
Cevre ve Doga sevgisi 12.4.1. Dogal gevrenin sinirhligini agiklar
Toplum Sorumluluk 12.4.2. Farkl gelismislik dlzeyine sahip Ulkelerin g¢evre
sorunlarinin  6nlenmesine yonelik politika ve uygulamalarini
karsilastirir

Tablo 2’deki kazanim ifadeleri genel olarak incelendiginde bireylerin gevreye karsi sorumlu oldugu konular “canli
yasami, dogaya karsi duyarlilik, kaynaklarin stirdiirilebilir ve verimli kullanimi, biyogesitliligin korunmasi, afetlerin
meydana gelmesinde insan etkisi, ¢evre sorunlarinin dnlenmesinde insana disen sorumluluklar ve cevre

planlamasi”dir. Programda cgevre etigine iliskin degerler ise “sorumluluk 6z denetim doga sevgisi vatanseverlik”
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degerleridir. Bu degerlerden sorumluluk daha fazla vurgulanmis (6 tinitede), bu degeri 6z denetim ve doga sevgisi
(4 Unitede) ile vatanseverlik (2 Gnite) degerleri takip etmistir. Kazanim ifadelerinin genelinde dogal ortama insan
etkisi belirgin bir sekilde hissedilmekle birlikte dogal dengenin biitlinlGgl icin insanoglunun yapmasi gerekenler
ya da uymasi gereken kurallarin varligina yonelik bir bakig agisi dikkat gekmektedir. Bununla birlikte her bir gevre

unsurunun 6zsel degerine ve canli haklarina vurgu yapan kazanim ifadeleri ¢cok sinirli kalmaktadir.

Tablo 2’'de gosterilen kazanimlardan doga ve insan arasindaki etkilesimi agiklamayi amacglayan “9.1.1, 9.4.1,9.4.2,
10.4.4,11.1.1, 11.4.3 ve 12.4.1” numarali kazanimlarda, doga ve insan etkilesiminde doga sevgisi ve 6z denetim
dikkat cekmektedir. Bu kazanimlarda her ne kadar doga sevgisi ve 6z denetim dikkat ¢ekse de insanin her kosulda
dogayi kontrol eden, dogadan Ustiin ve kusatici gevrenin geperini olusturan bir gli¢c gibi algilanmasina neden
olmaktadir. insan merkezci bakis agisinin bir uzantisi olarak cevre insana hizmet etmek icin vardir (Biden, 2016)
ve bu bakis agisinda insan, doga ile diger tim canlilardan Ustlin tutularak doga adeta insani ¢evreleyen bir esya
ya da dekora dénistiiriilmiistir (Akalin, 2019). insani yaradilisin merkezi olarak kabul eden insan merkezli anlayis
icin cevre dahil her sey bir aractir. Bu anlayista insanin dogaya, ekosisteme, diinyaya karsi her ne kadar birtakim
sorumluluklari oldugu soylense de bu sorumluluklar yine insanlarin kendi ¢ikarlarini korumasi etrafinda
donmektedir. Nitekim dogal kaynaklarin dikkatli kullanilmasina vurgu yapan “10.1.11, 10.1.14, 11.1.1, 11.2.8,
11.2.11,11.4.3,11.4.4,11.4.6,12.4.1, 12.4.2” kazanimlar cimle diizeyinde analiz edildiginde benzer agiklamalar
dikkat cekmektedir.

insan neden siirdiiriilebilir bir cevre olusturmalidir? Siirdiiriilebilir sekilde cevreyi tiiketmek igin mi yoksa dogay!
kontrol etmek, doganin sifresini ¢6zmek ve daima dogayi kendi ekseni etrafinda dondirmek igin mi? Ya da insanin
dogayi kontrol etmesinin sebebi, onu kontrol etmediginde dogal afetlerden zarar gérmesi, kendisi icin kosullu
sekilde donistirdigl ve arag olarak kabul ettigi cevrenin sahibi olarak sinirsizca yararlandigi doganin kontroli
disinda kendisine zarar vermesine engel olabilmek midir? Tiim bu sorular gostermektedir ki insan merkezli etik
anlayisi ginimdz icin yeterli degildir. Afetlerden korunma yollarini bilmek, su, toprak ve maden varliklarini verimli
kullanmaktan daha otesini yapmayi amaglayan cevre bilincinin yaratilmasinda cevre etigi biliyor ve uyguluyor
olabilmek yasadigimiz diinyayi ¢evre merkezli bakis agisiyla kucaklamaya olanak saglayacaktir. Kazanimlarda
cevreye karsi insanin UstUnlUgl vurgusuna ragmen cevre merkezli etik anlayisin insanin kendisi disindaki
varliklara (canli-cansiz) nasil davranacagina dair sorgulamalara imkan taniyacak niteliktedir. Clinkii gevre etigine
iliskin dogrudan kazanimlarda kaynaklarin stirdirtlebilir kullanimi, afetler, biyogesitliligin korunmasi ve dogal
yasamin gelecekteki durumu insanoglunun dogayi kullanmasi ve bunun sonucu olarak da “dogalin/doganin
korunmasina duyulan ihtiya¢” ana temasi dikkat cekmektedir. Cevreye iliskin “sorun” fikrinin daha baskin oldugu
bu kazanimlarda, 6grenciye ¢evre sorunlarinin ¢6zima igin insanlarin dogayla kurdugu iliskide bazi inang ve
tutumlarin degisimine ihtiya¢ oldugu mesaji verilmekte, ders kitabi yazarlarina 6grencilerin gevreye iliskin deger
yargilari ve ahlaki degerlendirmelerine firsat taniyacak icerikler olusturmalarina imkan tanimaktadir. Aslinda bu
imkan cografya programinda dogrudan cevre etigine yonelik kazanimlarin tamami incelendiginde fiil bilesenleri
olarak “aciklar, 6rneklendirir, degerlendirir, analiz eder, karsilastirir ve ¢ikarimlarda bulunur” ifadeleri ile de

saglanabilmektedir. Kazanimlardaki bu fiillerin egitimde disiinme becerilerini siniflandirmada kullanilan 6nemli
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bir kaynak olan Bloom taksonomisinde anlama, ¢dziimleme ve degerlendirme diizeyinde oldugu goérulmektedir.
Bu taksonomiye gore anlama diizeyindeki bilissel siregler icerisinde agiklama ve karsilastirmalar yer alir ve bu
diizeye ulasmak icin 6grenilenlerin transferinin gergeklesmis olmasi, boylece 6grencinin edindigi yeni bilgiler ile
daha 6nceki bilgileri arasinda baglar olusturmasi gerekli iken degerlendirme diizeyinde 6lgltler ya da standartlara

dayali yargilamalar yapma s6z konusudur (Anderson vd., 2018).

Ortadgretim Cografya Ders Kitaplarinda Cevre Etigi

Cografya ders kitaplari cevre etigi kavramlari agisindan igerik analizine tabi tutulmus ve elde edilen sonuglar

asagidaki icerik analizi tablosunda gosterilmistir:

Tablo 3. Cografya Ders Kitaplarinin Cevre Etigi Kavramlari Agisindan igerik Analizi
Tema Kod
Dogada etkilesim
Dogada denge
Dogada Yasam Dogada uyum
Canli ve cansiz yasam ortami olarak doga
insan disindaki canhlar arasindaki iliski
Dogal ¢evreden faydalanma
insanin Cevreden Elde Ettigi Bitkilerden faydalanma
Fayda Hayvanlardan faydalanma
Cansiz varliklardan faydalanma
insanin dogayi tahrip edici davranislarinin sonucu
insanin gevreye karsi sorumluluklari
Canh varliklarin yasam hakkinin devamliliginin saglamasi bilinci
Surdirilebilir gevre olusturma bilinci
Doganin pargasi olma ve koruma bilinci

insanin  Cevreye Karsi Etik
Davranis Bigimi

Tablo 3'te goruldugl gibi cografya ders kitaplarinin gevre etigi kavramlari agisindan igerik analizi sonucunda
“dogada yasam, insanin ¢cevreden elde ettigi fayda ve insanin ¢evreye karsi davranis bi¢cimi” olmak tzere 3 tema
ortaya ¢ikmigtir.

Dogada Yasam

Cografya ders kitaplarinda gevre etiginin goriiniimiinde ortaya ¢ikan temalardan ilki dogada yasam temasidir. Bu
temaya iliskin ders kitaplarindaki ifadeler asagidaki tabloda gosterilmistir:

Tablo 4. Cografya Ders Kitaplarinda Dogada Yasam Temasina iliskin ifadeler

Ders Kitabi Unite Adi ifadeler Kod
Kitap 1 Dogal “Cografi ortamin iki 6gesi olan doga ve insan, sirekli etkilesim
Sistemler halindedir. [insan] dogayla uyumlu bir sekilde yasamasi gerektigi

gergegini asla unutmamalidir (s.20).” Dogada uyum

Kitap 2 Dogal “lilnsanlar doga ve gevre ile miicadele etmek yerine, uyum
Sistemler temelli bir iliski kurmak zorundadir (s.14).”
Kitap 4 Cevre ve “Egimli yamaglardan malzeme ¢ikarmak ve bu tir yerlere yol
Toplum yapmak dogal dengeyi bozdugundan heyelan olusmasina neden
olabilmektedir (s.262).” .
- " - - " Dogada denge
Kitap 7 Cevre ve “Doganin hassas dengesi canlilar arasindaki beslenme aginin
Toplum devami ve doganin tasima kapasitesinin asiimamasi ile
korunabilmektedir (s.198).”
Kitap 3 Cevre ve “Insan, yasamini siirdiirebilmek icin faaliyet gdsterdigi cevreyle Dogadaki
Toplum surekli etkilesim halindedir. (s.233).” etkilesim
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Kitap 5 Dogal “Ekosistemi olusturan cansiz ortamlar ile canhlari olusturan bitki,
Sistemler hayvan ve insanlar arasinda surekli bir etkilesim vardir. (s.16)”
Kitap 6 SDi(Sthearlnler Toprak birgok canlinin yasam alanidir (s.15) Canli ve cansiz
Kitap 7 Dogal “Dlinya, birbirinden farkli ekosistemlerde binlerce canliya ev yfsanl;\ glavm
Sistemler sahipligi yapar (s.15).” clarak doga
Kitap 2 Dogal “[B]itkilerin yerylziindeki dogal yasam alanlarinin ve 6zelliklerinin
Sistemler olusmasinda iklim kosullari, yer sekilleri, toprak yapisi, su varhgi
gibi dogal unsurlar birlikte etkili olur (s.17).”
Kitap 4 Dogal “Su, canllar igin temel ihtiyag oldugu gibi ayni zamanda kendiside . .
Sistemler bir yasam ortamidir. (s.99)” Insan digindaki
Kitap 7 Cevre ve “Doganin hassas dengesi canlilar arasindaki beslenme aginin canlilar N
Toplum devami ve doganin tasima kapasitesinin asilmamasi ile arasindaki iliski

korunabilmektedir. Ekosistemde canlilar arasindaki enerji ve
madde gegisi, bir hayvan tlrtnin diger bir canlyr yemesiyle
gerceklesir (s.198).”

Tablo 4’te gorildugl gibi cografya ders kitaplarinda dogada yasam temasinda kategorilendirilen ifadelerde
“dogada uyum, dogada denge, dogadaki etkilesim, canli ve cansiz yasam alani olarak doga ve insan disindaki
canlilar arasindaki iliski” kodlari tespit edilmistir. Tablo 4’teki ifadeler gevre etigi yaklasimlarindan cevre merkezli
anlayisin etrafinda hareket etmektedir. Doga, kusatici ¢evrenin bir pargasi olan insan, toprak, su, bitki ve
hayvanlar ekositemin birbirine bagiml parcalari oldugu inancindan hareketle ¢evre bilincinin 6grenciler Gizerinde
etkili olmasi amaglansa da Tablo 4’teki ifadeler doga karsisinda insanin Gstinligline vurgu yapmaktadir. Cevre
merkezli anlayisin ¢eperini insan merkezli ve canli merkezli anlayisin faydaci, kuralci, natiralist, deontolojist ve
egoist etik kuramlarin ifadelerinin olusturdugu da séylenebilir. Ote yandan dogada uyum, denge ya da etkilesim
kodlari doga ve insan arasindaki kaginilmaz iliskide doganin da insan kadar énemli oldugu inancina vurgu
yapmaktadir. Kitap 2’de insanlarin dogayla miicadele etmek yerine, uyum iginde olmasi gerektigi 6grencilere
aktarilmistir. “Dogayla miicadele eden insan” ifadesinden anlasiimasi gereken nedir? insan neden dogayla
miicadele ediyor? insanin dogayla miicadelesi bir uyari olarak mi kabul edilmeli? Dogaya zarar vermemeliyiz,
doga bizim evimiz, evimizin igini kendi ellerimizle yok etmemeliyiz vb. tiretilebilecek sorular 6grencilerin
zihinlerinde yer edinmeli midir? Diger incelenen ders kitaplarinda da ortak 6ge “dogayi kontrol etmeliyiz, doga

glictir ancak doganin bilgisini elde etmek daha blyik bir glctiir” seklindedir.

Dogada var olan her seyin ekolojik denge agisindan énemi nerdeyse tim kitaplarda vurgulanmaktadir. Kitaplarda,
evrende insanin yalniz olmadigi ve insanin yasadigl diinyada yasamin devam etmesini saglayabilmek igin su,
toprak, bitki ve hayvanlar arasindaki uyum, denge ya da etkilesimin glvenligini saglamakla yikimli oldugu da

belirtilmektedir.

Normatif etik yaklasimlarindan sonusgu bir gizgide bir eylemin dogru ya da yanhshigini belirleyenin bizi ulastirdigi
sonuc oldugu inanci siklikla incelenen kitaplarda karsimiza c¢ikmaktadir. Ote yandan normatif kuramlardan
egoistlerin, kisinin sadece kendisi icin en fazla sayida yarari saglayacak eylemde bulunmasini ahlaken kabul
edilebilir bulmasi (Feldman, 2012; Rosenstand, 2003) savi “dogada yasam” temasinda da gorilmektedir. Ya da
Faydaci etik kuramlarinda birey ve toplumun i¢ ice gegmesi inanci ve zeki bir varhigin bireysel ¢ikari pesinde

kosarken, cogu zaman toplumun ya da genel c¢ikarin talep ettigi seyden uzaklasacagi inancinin uzantilari yine
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incelenen ders kitaplarinda gorilmektedir. Faydaci etik kuramcilar igin nasil ki hiicre hem kendisi icin hem de
organizma igin yasar, ona canllik getirir ve onunla yasamsallik kazanirsa, ayni sekilde birey de toplumun iginde
yasar ve onunla sekillenir. Farkh bir 6rnekle karincanin davranislarinda kendi iyiligi ile yuvasinin iyiligi arasinda bir
yerde askida kalacaktir. Birey ve toplum bir donguselligin igcinde dénmektedir (Bergson, 2004). Kisacasl bu teori
esas olarak, kotlylu engelleyen, iyiyi de Ureten bir ilke seklinde olmalidir. O halde kotlye kiyasla en yiiksek
diizeyde iyiyi elde etmek icin eylemde bulunmak gerekir (Frankena, 2007). Kusatici ¢evre karsisinda insanin
dogaya miidahale etmemesine inanan Faydacilar, insanin yasam déngisiiniin devamhligini, doganin sevilmesine
ve korunmasina baglamislardir. Ote yandan aklini kullanma becerisiyle ekosistemin bir pargasi olan insanin Kitap
7’de ifade edildigi gibi doganin hassas dengesi, canlilar arasindaki beslenme agi ve daha 6nemlisi doganin bir
tasima kapasitesi oldugunu unutmamasi gerektigi soylenerek, doganin mekanik degil, yasayan bir mekanizma
gibi kabul edilmesi gerektigi mesaji verilmektedir. Kitap 2, 4, 6 ve 7°de doganin tiim bilesenlerine dikkat gekilerek,
-insan, hayvan ve bitkiler diginda- su ve topragin doga icinde konumlandigi yer ve 6nem belirtilerek gevre merkezli

cevre bilinci yansitilmaya calisilmistir.

insanin Cevreden Elde Ettigi Fayda

incelenen ders kitaplarinda cevre etigine ilisin temalardan bir digeri “insanin cevreden elde ettigi fayda”dir. Ders

kitaplarindaki icerikler icerisinde bu temada kategorilendirilen ifadeler asagidaki tabloda gosterilmistir:

Tablo 5. Cografya Ders Kitaplarinda insanin Cevreden Elde Ettigi Fayda Temasina iliskin ifadeler

Ders Kitabi Unite Adi ifadeler Kod
Kitap 1 Dogal Sistemler  “insan, yasamini siirdiirebilmek icin dogal ortam
ozelliklerinden yararlanmak zorundadir (s.12).”
Kitap 7 Cevre ve “Insanoglu ihtiyaglarini karsilamak icin dogal cevrenin  Dogal cevreden
Toplum olanaklarindan yararlanir (s.198).” faydalanma
Kitap 6 Begeri Sistemler ~ “Platolarimizin da 6nemli bir kismi tarim ve hayvancilik
amaciyla kullaniimaktadir (s.101).”
Kitap 3 Dogal Sistemler  “Bitkiler; insanlara gida, yakit, barinak, temiz hava, su,

ilag, gelir kaynagi, istihdam, dinlenme ve peyzaj gibi pek
¢ok alanda katki sunmaktadir (s.150).”

Kitap 4 Dogal Sistemler  “[Giirgen] yakacak olarak kullanilabilecegi gibi makine
pargalari, spor aletleri, tarim aletleri, torna isleri ve
ayakkabi kalibi yapiminda da kullaniimaktadir (s.142).”

Kitap 5 Beseri Sistemler  “Orman  endistrisinin glinimiizde 1Isinma, enerji Bitkilerden
Uretimi, mobilya, ilag, kozmetik ve kagit Uretimi gibi faydalanma
genis bir kullanim alaninin oldugu gorulmektedir

(s.91).”

Kitap 4 Dogal Sistemler ~ “Akarsularimiz ve baraj gollerimizde balikgilik da
yapilmaktadir (s.109).”

Kitap 6 Beseri Sistemler  “Koyun; etinden, siitinden, ylninden ve derisinden
yararlanilan bir hayvan turidur (s.142).”

Kitap 2 Dogal Sistemler  “insanlar, kolay asinabilen kayaglarin yaygin oldugu

yerlerde konut ihtiyaglarini kayalara sekil vererek
karsilamistir (s.18).”

Kitap 4 Dogal Sistemler ~ “Maden 6zelligi tasiyan kayaglardan glibre tretiminden
metal Uretimine kadar sanayinin birgok kolunda ham
madde olarak da yararlanilmaktadir (s.32).”

Kitap 5 Beseri Sistemler  “Toprak, eskiden oldugu gibi glinimizde de g¢anak
¢omlek yapimindan ev yapimina kadar birgok alanda
kullanilan oldukga 6nemli bir kaynaktir (s.91).”

Cansiz varlklardan
faydalanma
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Tablo 5’te gorildugu gibi cografya ders kitaplarindaki igeriklerde “insanin gevreden elde ettigi fayda” temasinda
“dogal cevreden faydalanma, bitkilerden faydalanma, hayvanlardan faydalanma ve cansiz varliklardan
faydalanma” kodlari ortaya gikmistir. insanin yasamini siirdiirmesi ve ekonomik faaliyetlerde bulunmasina vurgu
yapan bu ifadeler, canli ve cansiz gevre unsurlarinin kullanim amaglarini da insan yasaminin devamhhgi, onun
yasamina cesitli alanlarda sagladigi kolayliklar olarak belirtmektedir. “insanin cevreden elde ettigi fayda” temas,
normatif etik kuramlarindan faydaciligin sinirlari igerisinde sekillenmektedir. Faydacilik etik kuraminin savlarinin
bir 6rnegi Kitap 1 ve Kitap 7’deki agiklamalarda gorilmektedir. S6z konusu ifadelerde ortak ¢ikis noktasi, insan
yasaminin devamhhgi agisindan dogadan faydalanmasi, hatta dogal ortamin 6zelliklerinden yararlanmak zorunda
oldugudur. Dogadan yararlanmanin zorunluluk oldugu dustincesi psikolojik egoistlerin, kadin ya da erkek fark
etmeksizin, insanlarin kendi gikarlarini gdzetmesi gerektigi inanciyla (Rosenstand, 2003) temellendirilebilir. Ote
yandan Hobbes (2019), insan dogasinin degismez bir bicimde bencil oldugunu ve ne pahasina olursa olsun, daima
kisisel tatmin ve haz amagladigini ifade etmistir. Hatta Rousseau (2009b) bile her ne kadar insanlar dogustan iyi
ve tim insanlarin esit olduguna inansa da toplum yasami ve beraberinde agiga ¢ikan 6zel milkiyet anlayisiyla
birlikte, dogal iyinin yerini tutkular ve bencilligin almaya baslayarak insanlarin birbirlerini icten kemiren kurtlara
doniisebileceklerini ifade etmistir. Kisacasi insan her sekilde kendi ¢ikarlari s6z konusu olunca bencilligi elden
birakmayabilecektir. Ahlaksal egoistler ya da etik bencillik savunuculari, benzer sekilde psikolojik egoistlerin
savunduklar gorisleri varsaymislardir. Ahlaksal egoistlerin temel etik ilkeleri, dengeli-ben sevgisi ilkesidir. Bu
ilkeye gore, birey, digerlerine dair ahlaki yargida bulunurken dahi kendi yararina gore hareket etmelidir

(Frankena, 2007).

Tablo 5’teki ifadelerde gevrenin birer unsuru olan bitkiler, ormanlar, akarsular, goller, denizler, madenler, toprak
ve hayvanlarin insan yasamini sirdirmesi ve kolaylastirmasi icin kaynak oldugu, egoist ve faydaci ahlak
kuramlarindaki ifadeleri desteklemektedir. Faydacilara gore ahlakl eylemi belirlemek igin elinizde bir tir tarti
olmasi gerekir ve eylemin tiim olasi sonuglari gikarilarak bunlarin olasi zararli sonuglarina karsilik yararl sonuglari
belirlenerek en fazla sayida insan igin en biyik mutluluk saglayan eylem hayata gegirilir (Haynes, 2002). Faydaci
etik savunucularindan Mill (2017) eylemlerin mutluluga ara¢ olma egilimi gosterdigi 6lglide dogru, mutlulugun
zittina vesile olma egilimi gosterdigi olctide ise yanls oldugunu ifade etmektedir. Kural faydaciligina gore ise,
hangi eylemi yapmamizdan 6te, hangi kurala gére eylemde bulunmamiz gerektigi 6nemlidir (Billington 1997;
Frankena 2007; Feldman, 2012). Bentham, faydacilik ile ister birey ister topluluk olsun, tGretme, yarar saglamayi,
hazzi, iyiligi ya da mutlulugu artirmanin amaclandigini sdylemektedir (Billington, 1997). Ote yandan insan
merkezli bakis agisinin bir baska ¢ikmazi da Kant’in deontolojik etik anlayisiyla agiga ¢ikmistir. Kant, insan disindaki
her seyi -doga, diger canlilar, cansizlar, nesneler- insana hizmet etmesi gereken araglar, insani ise amag olarak

kabul etmistir (Kant, 2007).

Ders kitaplarinda “insanin cevreden elde ettigi fayda” temasinda gruplandirilan ifadeler incelendiginde insanin
sahip oldugu gii¢ ile beslenme, ekonomik faaliyetler vb. icin ¢cevre unsurlarini kendi yararina kullanilabilecegi
hatta kullanmasi gerektigi dolayisiyla da ¢evreden daha Ustiin tutulmasi anlayisi faydaciligin sinirlari igerisinde

sekillenen bir insan-gevre iliskisini 6grencilere sunabilmektedir. insanin cevreden elde ettigi faydayi belirten
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ifadelerin bazilarinin devaminda kaynaklarin sinirliligi ve sirdirilebilir kullanimina dair yargilar yer alirken
bazilarinda yer almamaktadir. Bu durumda Ogrencilerde ahlaki yarginin sekillenmesi de g6z o6nlinde
bulunduruldugunda ders kitaplarinin “dogada yasam” temasinda gruplandirilan ¢evrede bir denge ve diizenin

hikim siirdigt anlayisi 6grencide geliskiler olusturabilecektir.
insanin Cevreye Karsi Etik Davranis Bigimi

Ortadgretim cografya ders kitaplarinda gevre etigine ilisin ortaya ¢ikan temalardan sonuncusunu “insanin ¢evreye
karsi etik davranis bicimi” temasi olusturmaktadir. insanin gevreye miidahalesi ve bu miidahale sonucu gevrede
meydana gelen degisimlerin (canh hayatinin yok olmasi, ¢evre tahribati vb.) ¢evre sorunlarina neden oldugu,
cevreye karsi tehditler olusturdugu ve bu sorunlarin olusmamasi icin de insanlara bazi sorumluluklarin distigu
ders kitaplarinda belirtilmistir. Bu baglamda insanin cevreye karsi etik davranislari hakkinda 6grencilerde
farkindalik olusturulmak istenmistir. Ders kitaplarindaki igerikler igerisinde bu temada kategorilendirilen

ifadelerden 6rnekler agagidaki tabloda gosterilmistir:

Tablo 6. Cografya Ders Kitaplarina insanin Cevreye Karsi Etik Davranis Bigimi Temasina iliskin ifadeler

Unite Adi ifadeler Kod
Cevre ve “Sel ve tagkinlarin meydana gelmesinde dogadaki faaliyetlerin yani sira beseri faktorler
Toplum de etkili olmaktadir. Bu baglamda dere yataklarinin doldurulmasi, bu alanlarda

gecekondulagsmanin goériilmesi veya irmak yataklarinin degistirilmesi gibi durumlar
insan kayakli faaliyetlere 6rnek verilebilir (Kitap 3:254).”
Dogal “Erozyonun giderek onemli bir tehdit haline gelmesinde tarlalarin egim yoéniinde
Sistemler sirilmesi, bitki ortUstinin tahrip edildigi egimli yamagclarin tarima agilmasi, nadas
uygulamalari ve meralarda goriilen asiri otlatma gibi insan kaynakli nedenler
yatmaktadir (Kitap 3:122).”

Dogal “Odun, kdmir, petrol gibi fosil yakitlar ve meydana gelen orman yanginlari oksijeni
Sistemler tiketerek ¢ok miktarda karbondioksitin atmosfere karismasina neden olur (Kitap
5:28).”
Dogal “Insanin azot dolasimina miidahalesi, déngliyii 6nemli 6lglide bozarak atmosfere
Sistemler salinan azot miktarinin artmasina neden olmustur (Kitap 5:30).”
Dogal “Insanlar tarafindan suyun ydniiniin degistirilmesi, yeralti suyunun asiri tiiketimi, sulak
Sistemler alanlarin kurutulmasi gibi faaliyetler bazi géllerin kiiciilmesine veya kurumasina; bu insanin dogayi
durum da su déngisiiniin bozulmasina neden olmaktadir (Kitap 5:30).” tahrip edici
Cevre ve “Termik ve nukleer santrallerde kullanilan makinelerin sogutma islemlerinde suya davranislarinin
Toplum ihtiyag vardir. Bu amagla kullanilan suyun bekletiimeden ve yilksek sicaklikta su sonucu

kaynaklarina birakilmasi, bu alanlardaki su sicakligini arttirarak ekolojik dengenin
bozulmasina yol agar (Kitap 5:215).”

Cevre ve “GUnimuzde dogaya birakilan atiklar, miktar ve zararli igerikleri nedeniyle ekolojik
Toplum dengeyi bozarak gevre sorunlarina neden olmaktadir (Kitap 5:237).”

Cevre ve “Insan etkinlikleri sonucunda suya organik, inorganik, radyoaktif ve biyolojik maddeler
Toplum karismaktadir. Bu maddeler, suyun kalitesi, rengi ve kokusunun degisimine neden

olmakta, dolayisiyla bu durum, suda yasayan ve ondan yararlanan canlilari olumsuz
yonde etkilemektedir (Kitap 6:243-244).”

Beseri “Sanayi kuruluslarinin bacasindan ve motorlu tasitlarin egzozundan gikan zehirli gazlar

Sistemler hava kirliligine yol agtigi gibi bu esnada ¢ikan girilti de insanlarin sinir sistemlerini
olumsuz etkilemektedir. Asit yagmurlari da havayi, suyu ve topragi etkileyerek doganin
tahribine neden olmaktadir (Kitap 7:62).”

Cevre ve “Orman yanginlarinin %99’u insanlarin bilingsiz veya kasith davraniglari (tarlalari

Toplum genisletmek, tarlalarda aniz yakilmasi, cam kiriklarinin ormanda birakilmasi, sonmemis
kibrit ve izmaritlerin yere atilmasi, yakilan atesin sondirilmeden birakilmasi vb.)
sonucu olusmaktadir. Yasanan bu felaket, ekonomik yénden kayiplara sebep olmasinin
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yani sira ekolojik denge Uzerinde de olumsuz etkiler meydana getirmektedir (Kitap
3:257) "

Cevre ve “Su baskinlarina neden olan etmenlerden biri de yanhs arazi kullanimidir. Orman

Toplum tahribati, erozyon, betonlasma ile dere yataklarina yerlesim birimi kurulmasi ve ¢op
dokilmesi bu tiir olaylara neden olabilmektedir (Kitap 4:255).”

Dogal “Turkiye’de gelecek nesillere temiz ve yeterli su birakabilmek igin kaynaklarin [su

Sistemler kaynaklari] ¢ok iyi korunup bilingli kullaniimasi gerekmektedir (Kitap 3:93).”

Dogal “Gelecekte suyla ilgili sikintilarin yasanmamasi icin suyun siirdiiriilebilir kullanimi biiyilk ~ insanin

Sistemler bir 6nem tasimaktadir. Bu konuda bireysel olarak bizim sorumlulugumuz ise suyun c¢evreye karsi
tasarruflu kullanilmasina énem goéstermektir. Bu konuda duyarli olmak, ¢evremizi sorumluluklari
uyarmak ve egitmek bireysel sorumluluklarimiz arasinda yer almaktadir (Kitap 4:110).”

Beseri “GAP turu kapsaminda bir baba ve 16 yasindaki kizi, Diyarbakir'daki Hevsel Bahgelerini

Sistemler ziyaret eder. Baba, bu esnada kizina ‘insanin kiltiirel mirasina sahip ¢gikmasi, cevreye ve
dogaya karsi saygili olup onlari korumasi ve bu agidan gevresini bilinglendirmesi de bir
vatan hizmetidir’ der (Kitap 7:133).”

Cevre ve “Sinirlari belli olan araziden en verimli sekilde ve gevreye zarar vermeden yararlanmak

Toplum oldukga 6nemlidir (Kitap 5:231).”

Cevre ve Gece seyahat eden gé¢men kuslardan bazilari binlerce yol kilometre kat eder. Yon

Toplum bulmada kismen takimyildizlarindan faydalanan bu kuslar icin gokdelen, deniz feneri
vb. yiiksek yapilardan yayilan igiklar yaniltici bir etkiye sahip olur. Sonug olarak 1s1gin
etrafinda yorulana kadar dénen kuslar diser ya da dogrudan bu yapilara garparak
hayatini kaybeder (Kitap 5:216).”

Dogal “Sanayi Devrimi’yle birlikte dogaya mudahalesi artan insanin canlilarin dagilisina etkisi

Sistemler daha da belirginlesmistir. Bu anlamda gliniimiizde goérilen asiri avlanma, ormanlarin ve Canli
otlaklarin tahrip edilmesi, evsel ve endistriyel atiklarin topragi ve yer alti sularin; fosil

. . Lo . . . . varliklarin
yakitlarinin ise atmosferi kirletmesi gibi beseri faaliyetler sigla, kardelen, Akdeniz foku,
caretta caretta, kelaynak kusu vb. canh tlrlerinin azalmasina yol acgarak biyogesitliligi \}:Zi?(?;m
olumsuz etkilemektedir. Nesli tikenmekte olan hayvanlarin koruma altina alinmasi, .
. . A . . devamliliginin

dogal koruma alanlarinin olusturulmasi, biyogesitliligin azalmasini 6nleyici yasalar N
¢ikariimasi ile bolgesel ve kiiresel 6lgekte sdzlesmeler imzalanmasi biyogesitlilik Uzerine S?glahmaa
. I [ ,, bilinci
insanlarin olumlu etkileri arasinda sayilabilir (Kitap 5:20).

Dogal “Biyocesitliligin ve ekosistemlerin insanliga faydasi, bilime katkisi veya estetik degeri bir

Sistemler tarafa kendine 6zgi degerleri vardir ve her tiir var olma hakkina sahiptir. Biyogesitliligi
ve ekosistemleri 6ncelikle ihtiyaglarimizi karsilamak igin degil, kendi degerlerimiz
olduklarr igin korumaliyiz (Kitap 6:26).”

Cevre ve “Gelismislik, yasanabilir bir ¢evre icinde surdirilebilir kalkinma anlayisi ile gelecek

Toplum nesilleri ve dogadaki diger canlilari dikkate almakla mimkiindir (Kitap 7:203).”

Cevre ve “Insanlarin dogal gevre {izerinde yaptiklari degisim faaliyetleri sonunda ekosistemdeki

Toplum dogal dengenin bozulmasi ¢ok tehlikeli gevre sorunlarina neden olmaktadir. Bu nedenle
gelecege yonelik planlamalarin, insanin dogayla uyum icinde yasamasini saglayacak e
nitelikte olmasi ve bunun sirdirilebilmesini saglamasini son derece énemlidir. Aksi Strdirebilir
takdirde geri déniilmez dogal felaketler yasanabilir. insanlar dogal ortam {izerinde (;Ievre
gerceklestirdikleri degisimlerde, dogaya karsi duyarl olmalidirlar (Kitap 2:14)” g,:f@“?rma

Dogal “Gelecek nesillere daha yasanabilir bir Gilke birakabilmek igin tarimsal faaliyetlere 6nem finct

Sistemler verilmeli ve tarim topraklarinin amacina yonelik kullanilmasina 6zen gosterilmelidir
(Kitap 3:122).”

Cevre ve “Dogal gevre ve insan yasami icin tehdit haline gelen gevre sorunlarinin biyik kismi

Toplum insan etkilerinden kaynaklanmaktadir. (...) Toplumdaki tim bireylere dogadan
yararlanirken veya dogayi kullanirken dogaya zarar vermeden ve asiriya kagmadan Doganin
bunu gergeklestirme bilinci olusturulmalidir. Bunun igin de insanlardaki doga sevgisinin  pargasi olma
arttirlmasi gerekir. Kuskusuz dogaya karsi duyarliligl ve sevgisi artmis olan insanlar, ve koruma
dogaya zarar vermeden de yasamsal faaliyetlerini siirdiirmeyi basarir (Kitap 1:202).” bilinci

Cevre ve “Dogal kaynaklarin strdurdlebilir kullanimi ile insan saghginin, biyogesitliligin, hava, su

Toplum ve toprak kalitesinin korunmasi saglanabilecektir (Kitap 7:199).”

Tablo 6’da goruldigi gibi cografya ders kitaplarinin igeriklerinde insanin ¢evreye karsi etik davranis bigimi
temasinda gruplandirilan ifadelerde “insanin dogayi tahrip edici davranislarinin sonucu, insanin ¢evreye karsi
sorumluluklari, canh varliklarin yasam hakkinin devamliliginin saglanmasi bilinci, stirdirebilir cevre olusturma

bilinci ve doganin pargasi olma ve koruma bilinci” kodlari ortaya ¢ikmistir.
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“Insanin gevreye kars etik davranis bicimi” temasi, diger temalara kiyasla teorik bir yapi sergilemektedir. Diger
temalarda (dogada yasam ve insanin ¢evreden elde ettigi fayda) etik davranis biciminin ne ya da nasil olmasi
gerektigi sorusundan 6te daha ¢ok insan ve doga arasindaki iliskinin neligi ve dogadan faydalanmanin sekline
cevap aranmaya ¢alisilmig; cevaplar ise ¢gogunlukla insan merkezli ve canli merkezli gevre etigi bakis agisi ile
yanitlanmistir. “insanin cevreye karsi etik davranis bicimi” temasinda gruplandirilan ifadeler ise cevre bilinci,
insan disindaki varliklari da iceren gevre bilinci ve ¢cevreye verilen zararin kabullinden hareketle ¢evreyi korumaya
iliskin ahlaki sorumluluklarin alti ¢izilmektedir. Ders kitaplarinda bireylerin ¢evreye karsi etik davranis bigimi,
insanin dogaya midahalesi ve dogayla micadelesinin sonucunda gevresel sorun olarak ortaya c¢ikan sel ve
taskinlar, erozyon, orman yanginlari, atmosfere salinan gazlar, biyogesitliligi bozma, ekolojik dengeyi bozma,
kaynaklarin asiri kullanimi ve ¢evreye birakilan atiklar gibi konular Gzerinden ele alinmistir. Ders kitaplarinda
dikkat ceken bir diger konu da Sanayi Devrimi ile dogadaki kaynaklarin hizli ve bilingsiz tiiketiminin vurgulanmasi
ve bunun sonucunda gevre sorunlarina neden olan insan davraniglarinin érneklerle belirtilmesidir. Bu baglamda
ders kitaplari, 6grencilerin gcevreye bakisinda ve onlarda cevre bilinci olusturmada g¢evre sorunlarinin varligi, cevre
sorunlarinin olusumunda insan davraniglarinin roli ve bu sorunlarin ¢6ziimdi icin cevreye karsi bilingli ve duyarh
olmaya yonelik sorumlu davranis érneklerine yer vermistir. Dolayisiyla ders kitaplarinin bazi béliimlerinde ifade
edilen insanin doga Uzerinde degisiklik yapma sinirinin neligi ve niteligine iliskin anlatimlar bu tema (insanin

cevreye karsi etik davranis bicimi) altinda gruplandirilan ifadelerde sorgulanmistir.

Tablo 6’da ders kitaplarindan érneklendirilen ifadelerde insanin gevre karsisinda etik tavir sergilenmesinde cevre
merkezli ¢evre etiginin yargilariyla benzesim kurulabilmektedir. Strdirilebilir bir ¢evre olusturma bilincinin
ogrencilerde yerlestirilmesi amaciyla, cevrenin 6neminden ve daha da 6nemlisi insan faktorinin ekosistemde
faydaci ve bencil tavir alisinin sonuglarinin yasanabilir bir cevre kalmamasina neden olacag 6rtiik olarak ders
kitaplarinda belirtiimistir. Ozellikle egoist, faydaci, deontolojik ve sonuscu etik kuramlarla iliskilendirilebilen etik
tavir alislarin doganin tahrip edilerek, kolelestirilmesine zemin hazirladigi séylenebilir. Dolayisiyla strdurilebilir
cevre etigi yargilarinin ders kitaplarinda yer almasi dnemlidir. Tablo 6’daki ifadelerde dikkat ceken bir baska nokta
ise azot, karbon ve su donglsiini énemi ve devamliligi noktasinda insanlarin etik tavir alislarinin strdiralebilir
cevre olusturma ve dogayl koruma agisindan ne kadar 6nemli oldugunun vurgulanmasidir. Tablo 6’daki ifadelerde

canli merkezli ve ¢evre merkezli bakis agisi 6ne ¢ikmaktadir.

Cografya 12. sinif ders kitabinin “Beseri Sistemler” Ginitesindeki ifadede havanin insanlardan kaynakl kirletilerek,
dogal cevrenin tahrip edilmesinin sebebi olarak, insanlardaki ¢evre bilincinin yeterli olmamasi ve bununla birlikte
cevre duyulan saygl, sevgi beraberinde aciga ¢ikan strdirilebilirlik bakis agisinin temellendirilmesinde etik bakis
acisinin 6nemi dikkat gekicidir. TUm bunlarin yani sira gevreye karsi etik tavir almak, etik bilinci olusturmak ya da
daha da 6nemlisi cevre etigi konusunda ortak bir dil olusturmak en basta doganin neden korunmasi gerektigi ve

yasanabilir bir evren yaratmanin 6nemi noktasinda belirleyici olacaktir.

Ote yandan “Dogal Sistemler” baslikli 11. sinif cografya ders kitabinin ilk Gnitesinin konulari “biyogesitlilik,

ekosistem ve madde dongileri”dir. Bu Unitede her iki ders kitabinda da (Kitap 5 ve Kitap 6) biyogesitliligin
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korunmasinda insanin sorumlulugu, insanlarin dogadan farkli sekillerde yararlanmalari amaciyla gergeklestirdigi
dogaya midahalelerin (asiri avlanma, bitki 6rttisinin tahribi, oran yanginlari vb.) diger canlilarin yasama haklarini
tehlikeye soktugu orneklerle ele alinmistir. Kisacasi, gevresel unsurlarin, etigin icinde tutulmasi gerektigi bakis
agisina 10, 11 ve 12. cografya ders kitaplarinda &zellikle abiyotik cevresel unsurlar vurgulanarak etik tavir aligin

onemine dikkat ¢ekilmistir.

TARTISMA ve SONUC

Bu arastirmada Ortadgretim Cografya Dersi Ogretim Programi (2018) ve bu programa gore hazirlanmis cografya
ders kitaplarinda gevre etiginin yeri incelenmistir. Etik kuramlarin ¢evreye farkh bakis acilarindan yaklasarak
ahlaki degerler ve bu degerlerin sorumluluk bilinciyle iligkisi nedeniyle de yeryliziiniin herhangi bir yerinde ortaya
¢ikan gevre sorunlarinin tim diinyayi ayni 6lglide ilgilendirdigi ve sorumluluk bilincinde olan bireyler olarak gevre
degerlerine 6zen gostererek yasam surdiirme gerekliliginden hareketle (Biden, 2016) ders kitaplarinin gevreye
yonelik etik kaygilar gézetmesi dnemlidir. incelenen program ve ders kitaplarinda insanlarin cevrenin her bir
unsuruna (canli, cansiz varliklar) duydugu ihtiyaci, ¢evredeki varliklardan faydalanmayi ve bu faydalanma
bicimlerini 6grenciye gosterirken, cevrenin insan disindaki varliklari da barindirdigi ve dolayisiyla da insanin
kendisi yaninda kendisinden baskasini da ise katan bir cevre anlayisi ile cevreye karsi bir distints ve davranis

bicimi gelistirmesine yonelik sorgulamayi miimkun kilmaktadir.

Arastirma bulgular cografya dersinin 6zel amaglarindan bazilarinin gevre etigi ile dogrudan ilgili oldugu ve
bunlarin da cevre etigi kuramlarindan sonuscu etik teorilerden egoizm, faydacilik ve sonuscu olmayan etik
teorilerden erdem etigi ve deontolojik etigin kavramlarina yodnelik insanin g¢evreye iliskin davranis seklini
kapsadigini gstermektedir. Bu bulgu Sahin ve ince’nin (2021) cografya derslerinde etik degerler dgretimi izerine
yaptigl arastirmada ulastigl 2018 Ortadgretim Cografya Dersi (9, 10, 11 ve 12. Siniflar) Ogretim Programinin etik
bilinci gelistirme ve etik degerleri kavratmayi amacladigi sonucu ile benzerdir. Cografya dersi 9, 10, 11 ve 12.
siniflar icin belirlenen kazanim ve agiklamalari daha ayrintili incelendiginde, bu kazanimlardan bazilarinin
dogrudan cevre etigine iliskin oldugu gorilmektedir. Bu kazanimlarda ise gevreye iliskin etik kaygilar arasinda
“canli yasami, dogaya karsi duyarlilik, kaynaklarin strdirilebilir ve verimli kullanimi, biyocgesitliligin korunmasi,
afetlerin meydana gelmesinde insan etkisi, gevre sorunlarinin dnlenmesinde insana diisen sorumluluklar ve ¢evre
planlamasi” yer almistir. Kazanimlardaki ifadelerde dogal ortama insan etkisi belirgin bir sekilde hissedilmekte
her bir cevre unsurunun 6zsel degerine vurgu yapan ve canl haklarina vurgu yapan kazanim ifadelerinin sinirliligi

dikkat cekmektedir.

Arastirmada Ortadgretim Cografya Dersi Ogretim Programi’nda (2018) cevre etigi ile iliskili olarak belirlenen
degerlerin “sorumluluk, 6z denetim, doga sevgisi ve vatanseverlik” oldugu tespit edilmistir. Ogrencilerin cevreye
yonelik etik yaklasiminda bu degerler icerisinde sorumluluk 6 linitede, 6z denetim ve doga sevgisi 4 Unitede ve
vatanseverlik degeri 2 Unitede vurgulanmistir. Degirmenci (2018) de 2017 yilinda yenilenen Cografya Dersi
Ogretim Programi’ni degerler agisindan inceledigi calismasinda, programda en fazla vurgu yapilan ve dnemsenen

degerlerin sorumluluk ve 6z denetim degeri oldugu sonucuna ulasmistir. Etik bakis agisi deger kavramiyla
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sekillenmekte ve degerlendirilen seyin etik iligki tiirine gore farkhlik géstermekte olup eger etik iliski kisi-kigi
iliskisi ise eylemde bulunan kisinin degerlendirdigi sey karsisindaki kisinin bir eylemi veya tutumu olmaktadir
(Tepe, 1998). Baudrillard (1998) ise deger yitimine vurgu yaparak, diinyamizi olumsuzun giiciiyle dizenleyen
terazinin ayarinin bozuldugunu, olaylar, olgular, séylemler, 6zne veya nesneler ancak degerin manyetik alaninda,
o da ancak iki kutup, iyi ya da kotl, dogru veya yanls, eril ya da disil arasindaki gerilimle var olabilecegini
soylemektedir. Degerlerin bireylerde “beseri ve fiziki cevreye, doga, dogadaki olaylara ve doganin unsurlarina”
yaklasimi etkileyip bireylerin “dogal kaynaklari kullanimi, ¢cevreye gosterdikleri ilgi ve sevgi, ¢cevre sorunlarina
gosterdikleri tepki ve 6zveri, bitki ve hayvanlara yaklasimlarini” da belirlediginden hareketle (Atasoy, 2005:184)
cevre etigiyle iliskili kazanimlarda degerlerin agik¢a belirtiimesi 6nemlidir. Tark egitim sistemi milli ve ahlaki
degerleri esas almaktadir (Sever, Soylu ve Kaysili, 2018). Dolayisiyla degerlerin programda belirtilmesi
ogretmenlerin sinif icinde gevre etigine iliskin de etkinlikler hazirlamalarinda ve 6grencilere gevreye iliskin ahlaki

sorgulamalar yaptirmalarinda yol gosterici olabilecektir.

Cevre etigi kavraminin yeni olani takip etmenin bir sonu olarak nasil ki pek ¢ok seyin etiginden bahsediyorsak,
cevreye de etik bakis agistyla bakmanin zorunlu bagin bir sonucu oldugu postmodern bakis agisinda
degerlendiriimektedir. Deger kavramiyla sekillenen etik kavraminda gevrenin nasil tanimlandigi asil sorunsaldir.
Cevre insani mi, canli organizmayi mi ya da biyolojik yasami mi ele aliyor? Cevre sorunsalinda etik iliski agisindan
kimin kiminle iliski kurarak deger Urettigi cevre etigi kuramlarina bizi ulastiracaktir. Bu baglamda Cografya
Ogretim Programi’nin amaglarinda yer verilen cevre etiginin ders kitaplarina yansimasina iliskin arastirma
bulgulari cografya ders kitaplarinda gevre etiginin gérinimiinde “dogada yasam, insanin gevreden elde ettigi
fayda ve insanin cevreye karsi davranis bicimi” olmak tizere li¢ temanin ortaya ¢iktigini gostermektedir. Arastirma
sonucunda bu temalardan “dogada yasam” temasinda “dogada uyum, dogada denge, dogadaki etkilesim, canli
ve cansiz yasam alani olarak doga ve insan disindaki canlilar arasindaki iliski” kodlari ortaya ¢ikmistir. Cografya
ders kitaplarindaki “dogada uyum, denge ve etkilesim” kodlari doga ve insan arasindaki kaginilmaz iliskide
doganin da insan kadar énemli oldugu inancina vurgu yapmakta, biitin kodlar incelendiginde cevre merkezli
anlayisin geperini insan merkezli ve canli merkezli anlayisin faydaci, kuralci, natiralist, deontolojist ve egoist etik
kuramlarinin ifadelerinin olusturdugu goriilmektedir. Dogada yasam konusu cevre etiginin temel tartisma
alanlarindan birisidir. Cevreyi sadece insani gevreleyen dogal ortam olarak kurgulamak, ¢cevreyi baska bir anlamda
dislamak anlamina gelecegi igin, Akyliz'iin (2015) deyimiyle gevre, canlilarin eylemlerinin etki edebilecegi tim
alanlari ve siiregleri icermelidir. Aslinda tek basina bir ¢cevre kavramindan bahsedilemez, i¢ ve dis ¢evre soz
konusudur ve cevre bir seyin cevresi olmasi gerekir ki bu durumda bir cevreleyen bir de cevrelenen vardir (Under,
1996:3-6). insan agisindan gevreye baktigimizda, insanin ekosistemdeki diger varliklardan bir farki da dzerk bir
varlik olarak, istedigi her seyi nesnesi haline getirebilmesini géz éniinde bulundurmak gerekir. insan kendi
cevresini belirleme yetkinliginden dolayi kendine ait bir ¢evresinin oldugu séylenememekte, ancak ulasabildigi
her yerin ¢evresi oldugu soylenebilmektedir (Ates, 2012). Kusatici cevre ve insan arasindaki iliskinin ahlaki boyutu,
insani her istedigini yapabilen bir obje olmaktan soyutlayarak c¢evre karsisinda hak ve sorumluluklariyla

donatilmis bir nesneye dogru evirmeyi amaglamaktadir. Tam olarak bu asamada da gevre etigi kuramlari ve
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kuramlar karsisinda insan, cevre ve diger varliklar arasindaki iliskide degerli olan nedir sorusuna verilecek
cevaplar 6nemli olmaktadir. Cevre karsisinda insan sirekli degismekte ve doniismektedir. Cevre karsisinda kimi
zaman 6zne kimi zaman da nesne konumunda olan insan ¢evre sorunlarindan sorumlu oldugu gibi cevre

sorunlarini ¢dzme agsamasinda da en dnemli aktor olarak distnilmektedir.

Arastirma bulgulari gergevesinde cografya ders kitaplarindaki ifadelerde gevre etiginin gériinimiinde ikinci olarak
“insanin c¢evreden elde ettigi fayda” temasinda “dogal cevreden faydalanma, bitkilerden faydalanma,
hayvanlardan faydalanma ve cansiz varliklardan faydalanma” kodlari belirlenmistir. Cografya bilim dali olarak
cografi yeryliziindeki dogal, beseri ve ekonomik olgulari insanla ilgi kurarak incelemekte (Doganay ve Doganay,
2018) dolayisiyla da cografya ders kitaplarinda insan/toplum varligi ve ¢evre ve kaynaklarin kullanimi konulari ele
alinmaktadir. Ders kitaplarindaki ifadelerden hareketle ortaya ¢ikan bu kodlar ders kitaplarinda normatif etik
kuramlarindan faydacihigin sinirlari igerisinde sekillenen ifadeler bulundugunu gostermektedir. Bu temada
gruplandirilan ifadeler insanlarin gevrede nasil konumlandirildigini da géstermektedir. Ders kitaplarinda insanin
cevreden elde ettigi fayday! belirten ifadelerin bazilarinin devaminda kaynaklarin sinirhlig ve sardiralebilir
kullanimina dair bilgiler yer alirken bazilarinda yer almamaktadir. Bu durum da ders kitaplarinda stirdirilebilir
bir doga anlayisi olusturma ¢abasi ile doga ve insanin es deger gorilmedigi bir cevre anlayisi ikilemini
olusturabilecektir. Ogrencilerin cevreye karsi bakis acilarini olusturmada dogal kaynaklari sorumsuzca tiiketen
insanoglu algisinin olusmamasi icin sorumlu davranis 6rnekleri ve stirdurilebilir cevre anlayisi sorgulamalarinin

yapilmasi 6nemlidir.

Arastirmada, cografya ders kitaplarinin igeriklerinde insanin gevreye karsi etik davranis bigciminin “insanin dogay!
tahrip edici davranislarinin sonucu, insanin c¢evreye karsi sorumluluklari, canh varliklarin yasam hakkinin
devamhhginin saglanmasi bilinci, stirdlrebilir gevre olusturma bilinci ve doganin pargasi olma ve koruma bilinci”
kodlari ile ortaya konuldugu sonucuna ulasiimigtir. Ders kitaplarindaki ifadelerde insanin ¢evre karsisinda etik
tavir sergilenmesinde ¢evre merkezli cevre etiginin yansimalari ve siirdlrilebilir bir cevre olusturma bilincinin
ogrencilerde yerlestiriimesi amaciyla ¢evrenin 6nemi, insanin ekosistemdeki faydaci ve bencil tavir alisinin
sonuglarinin yasanabilir bir cevre icin engel olusturdugu 6rtiik olarak belirtilmistir. Bu durumda ders kitaplarinda
insan merkezli ve cevre merkezli anlayis yer almakla birlikte ders kitaplarindaki “Cevre ve Toplum” (initesinde
cevre merkezli etik daha goriinir haldedir. Glinlim{z ders kitaplarindaki bu bulguya benzer sekilde Alabas (2019)
tarafindan yapilan tarihsel bir ¢alismada da ortaya konulmus, Osmanli’da beseri ve sosyal bilimler egitimi ile ilgili
bir ders olan musahabat-i ahlakiye ders kitaplarinda gevre egitimine iliskin konularin ele alinisi temelde insan
merkezli etik anlayisa uygun olmakla beraber canli merkezli ve ¢evre merkezli etik anlayislarin gorildigi
sonucuna varilmistir. insan merkezli anlayislarin ders kitaplarinda baskin oldugu sonucu Polonya’daki ders
kitaplarinda gevre etiginin yerinin sorgulandigi Gola’nin (2017) gevre etiginin ilkokul dérdiinci siniftaki durumunu
inceledigi calismasinda da gorilmdis, ders kitaplarinda insan merkezli etigin baskin oldugunu, canl merkezli etigin
daha az siklikta oldugunu ve ayrica bitiinsel etige ve insanin doganin bir parcasi oldugu anlayisina biraz

odaklanildigi sonucuna ulasiimigtir.
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Arastirma bulgulari ders kitaplarinin Sanayi Devrimi ile dogadaki kaynaklarin hizli ve bilingsiz tiiketimini
vurguladigl, cevre sorunlarinin meydana gelmesinde insan davranislarinin etkisi ve insanin dogaya zarar vermeye
yonelik yikici ve olumsuz davranislari sundugunu gostermektedir. Cografya derslerinde dogal ¢evrenin tahrip
edilmesinin 6nlenmesinde insanlardaki gevre bilinci yaninda gevreye karsi sevgi ve saygiya dayal siirdurilebilir
bir gevre anlayiginin hakim olmasinin 6nemi biyuktir. Sanayilesme ve kentlesmenin beraberinde agiga ¢ikan
cevre sorunlarina sadece romantik bir doga sevgisi olarak ele almak da yaniltici olacaktir (Kilig, 2013). Cevre
konusunda; egemen sistemin insana dayattig yasam tarzinin strdirilemezligi, sinirsiz ve sorumsuz biylime,
doganin ¢ok hassas denge ve ayarlarla galistiginin goz ardi edilmesi, giinliik yasamda kullanilan kimyasal ilaglar
ile dereler, nehirler, goller, deniz ve okyanuslarin kirletilmesi, buralarda yasayan hayvanlarin nesillerinin
tiikenmesi vb. 6nemli sorunlarin nedeni her seyden daha fazla lretim ve daha ¢ok kar elde etme arzusuna bagh
olarak insanlarin bilinglerinin kirlenmesidir (Alkayis, 2020). Nutku’nun da (1999) belirttigi gibi, ¢evre kirliligi
bilincine yonelik belirlemeler yapmadan 6nce biling kirlenmesine 6nlem almak gerekir. Bu baglamda halen
onemini koruyan ve formal egitimde her bir 6grencinin ulasma imkani buldugu cografya ders kitaplarinin
Ogrencilerin tutum ve davraniglarini gevre bilinci agisindan ele almasi insanin gevreye yonelik davraniglarinin
sonuglarini sorumluluk baglaminda degerlendirmesi ve sorgulamalara imkan tanimasi 6nemlidir. Ders
kitaplarindaki iceriklerde cevre sorunlarinin sebepleri ve bunlarin ¢dziimiinde insanlara ve bazi kurumlara
sorumluluklar yiklenmesi yaninda insan davranislarina elestirel bakis agisi da getirmektedir. Yapilan arastirmalar
da gostermektedir ki ortadgretim ogrencilerinin siirdiirllebilir cevreye yonelik davranis ve tutumlari arasinda
orta derecede bir iliski vardir (Belen, 2020) ve ortadgretimde cografya dersi cevre merkezli tutuma olumlu yonde
ve dlsuk diizeyde etki etmektedir (Atli vd. 2015). Dolayisiyla ¢evreye yonelik davranis ve tutumlardaki degisiklik
icin de cevreye yonelik elestirel bakis ve etik sorgulamalarin yapilmasi gereklidir. Ancak bu ders kitaplarindaki
cevreye iliskin degerlerin sorgulanmasinda anlatimlar yaninda etkinlik gesitliligi ve farkl deger yaklagimlari da
kullanilmalidir. Degerlerin kazanilmasinda 6grencinin dikkatini ilgili degere ¢cekmek yaninda degerler hakkinda
disinmesini ve kendi degerlerini de ortaya cikarmasini saglayacak 6grenme-6gretme etkinliklerin énemi
blyuktir (Uygun, 2013). Nitekim Aydin ve Yasar'in (2020) galismasinin sonucunda da ortadgretim cografya ders

kitaplarinda deger egitimi yaklasimlarina yer verilme oranlarinin ¢ok disiik seviyede oldugu ortaya ¢ikmistir.

Sonug olarak, ekolojiye artan ilgi, kiiresel isinma ve ¢ok sayida ¢evre sorunu nedeniyle egitimde ekolojik konularin
son derece onemli hale geldigi glinUumuzde (Gola, 2017) klgik yaslardan itibaren gevre egitiminin verilmesi,
cocuklarda koklesen tutum ve davranislarin gevre bilinci etrafinda sekillenmesine ve Aristotelesci anlamda yapa
yapa aliskanlik haline gelerek erdemlesmesine firsat verilmesi dnemlidir. Erken yaslarda baslayan dogayi koruma
bilincinin ileriki yaslarda ekosistemin bir parcasi olan insanin kusatici ¢evresinde bagimsiz bir var olusa sahip
olamayacagl bilincini yerlestirmesinde faydali olacaktir. Egitimle form kazanan insanin ham yetilerini
yetkinlestirmek asamasinda ¢evre egitiminin verilebilmesi kiside biling, tutum ve bio-psisik dengenin saglanmasi
ve cevreye yoneliminin sekillenmesi de énemli bir faktoér olacaktir. Bunun icin de cevreye yonelik etik anlayisin

gelismesi 6nem arz etmektedir.
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ONERILER

Arastirma sonuglarindan hareketle 6gretim programi hazirlayanlarin genelde 6gretim programlarinda 6zelde ise
cografya 6gretim programinda gevre etigi kavramina yer vererek programda cevre etigine iliskin agiklamalara yer
vermeleri dnerilmektedir. Ogretim programlarinin hazirlanma siireglerinde, program icinde gevre etigine yonelik
etkinlik 6rneklerine yer verilerek programi uygulayan 6gretmenlere ve ders kitabi yazarlarina fikir vermesi
saglanabilir. Cevre etigi kuramlarindan hareketle cevre bilincinin felsefi sorgulamasinin ders kitaplarindaki
iceriklere yansiyabilmesi icin metinler yazilmasina yonelik ders kitabi yazarlarinin yararlanabilecegi kilavuzlar
hazirlanabilir. Arastirma sonucunda ders kitaplarindaki anlatimlarin bazilarinda insan merkezli ifadelerin
devaminda kaynaklarin sinirliligi ve strdirilebilir kullanimina dair ifadelere yer verilmedigi ortaya g¢ikmistir.
Buradan hareketle ders kitabi yazarlarina ¢evre unsurlarinin kullanimina iliskin anlatimlarin hemen devaminda
sirdarilebilir bir ¢cevre olusturma bilincine dair ifadelere yer vermeleri 6nerilmektedir. Ders kitaplarinda,
cografya biliminin geregi beseri ve ekonomik olgularin insanla ilgisi baglamindaki incelemelerde g¢evreden
faydalanma konularina yonelik igeriklerde gevrenin sadece bir tiketim merkezi olmadigi, zarar verilmeden
korunmasi gerektigine yonelik ahlaki degerlere de yer verilebilir. Ders kitaplarindaki iceriklerde ¢evre sorunlarinin
¢0zUmU ve c¢evrenin korunmasinda ahlaki degerleri iceren sadece tartisma ve gozleme degil arastirma ve
incelemeye dayali 6grencilerin sosyal katilimini gerektiren etkinliklere yer verilebilir. Ders kitaplarinda gevre
etiginin yerini inceleyen arastirmalara ihtiya¢ oldugundan hareketle arastirmacilarin farkh disiplinlerdeki ders

kitaplarinda ¢evre etigine iliskin ¢calismalar yapmalari da 6nerilmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir.

Yazarlarin Katki Orani Beyani: Bu makalede birinci yazarin ¢alismaya katki orani %50 ve ikinci yazarin ¢alismaya
katki orani %50’dir.
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