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ABSTRACT

This study aims to examine the music performance anxiety of music teacher candidates through
various variables, to determine whether there is a significant relationship between music
performance anxiety and social anxiety, to determine the strategies they use to cope with this
anxiety, and to make suggestions. The universe of the study consists of undergraduate students
studying at the Faculty of Education, Department of Fine Arts Education, Department of Music
Education, and the sample of the study consists of undergraduate students (N=101) from
universities selected from six different geographical regions (Marmara, Erzincan, Aksaray, Mehmet
Akif Ersoy, Harran, Karadeniz Teknik). The "Kenny Music Performance Anxiety Inventory" and the
"Liebowitz Social Anxiety Scale" were used as data collection tools. A correlation analysis was
performed to determine whether the scales showed a normal distribution, and according to the
results, various statistical analysis techniques such as ANOVA for parametric results and Mann
Whitney U and Kruskal Wallis H for non-parametric results were used. It has been determined that
there is a significant relationship between performance anxiety and social anxiety of music teacher
candidates. However, no significant difference was found between music performance anxiety and
variables of gender, grade, graduated high school, type of instrument, and academic grade point
average. To cope with music performance anxiety, 38% of the music teacher candidates do
breathing exercises before the performance, 25% pray before the performance, 13% consume
energy drinks or alcohol before the performance, 9% use methods such as yoga/meditation before
the performance, 7% used sedatives before the performance, 7% refuse to perform, 1% benefited
from approaches such as Alexander Feldenkrais, and 1% applied to various therapy methods
through a psychologist before the performance. At the end of the study, various recommendations
are given to cope with performance anxiety.
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INTRODUCTION

Anxiety can be defined as an emotional state of varying intensity, from a very mild sense of discomfort to severe
panic, and a mental reaction whose cause is not fully known (Gidergi Alptekin, 2012, p. 138). An anxious person
experiences excitement, restlessness, panic, fear, the feeling that something bad is going to happen, and other
symptoms. Therefore, all kinds of anxiety are accompanied by three different components: cognitive, behavioral,
and physical (Carr, 2001 as cited in Kafadar, 2009, p.16). A moderate amount of anxiety is a necessary and natural
state of mind for human survival and coping with dangers. However, when it turns to interfere with the person’s
daily life and comes to the stage of impairing the quality of life, it is defined as “anxiety disorder”. Anxiety

disorders often develop during adolescence, around the ages of 13-19 (Kabakgl, 2016, p. 87-88).

Although anxiety is confused with fear, Morgan (1991) stated that the concept of anxiety is separated from fear
with the studies of S. Freud. Morgan (1991) stated that fear is a reaction against a real danger that threatens the
person from outside, and anxiety is a reaction against a danger that threatens the person from within (as cited
in Unal Karagiiven, 1999, p. 203). In his book "Introductory Lectures on Psychoanalysis", Freud (1933) stated that
the problem of anxiety is a knot where various and important problems meet, and the answer is an enigma that

will flood our mental existence with a flood of light (Stossel, 2015 as cited in Sarikaya, 2018, p.10).

Performance anxiety is defined by Beck and Emery (1985) as evaluation anxiety. This anxiety arises when
individuals think that they are being evaluated (as cited in Palanci et al. 2015, p. 157). One of the situations in
which anxiety arises is performance. Fehm and Schmidt (2006) stated that performance-anxious individuals are
uncomfortable being watched by others while performing and even can become unable to perform. According

to them, this situation can affect both people who are musicians by profession and students who study music.

Music Performance Anxiety (MPA)

Individual performance of music has always been a process requiring intense concentration, attention and long-
termed work for performers. At the end of this process musicians usually feel anxiety and excitement during
their performance due to reasons like performing the musical and technical elements of the work deservedly
and being appreciated by the audience (Canbay and Nacakgl, 2015, p.251). As displaying performance is
considered a general outcome of studies in the music education process, it is accepted to be an important stage.
Students receiving vocational music education are usually assessed via a concert or an exam. Success of studies
which take months and sometimes even years is assessed according to the stage performance of single work or

limited number of work within a limited time (Aydin, 2018, p.12).

Music performance anxiety (MPA) is an anxiety disorder that occurs in musical performance; it can start before
the performance and continue after the performance. In his study with university music department students,
Tamborrino (2001) concluded that almost all students experience MPA before and while performing (as cited in

Ozevin Tokinan, 2013, p. 55).
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The symptoms of MPA are discussed under three main headings as physiological, mental, and behavioral.
Physiological symptoms are tachycardia, shortness of breath, xerostomia, sweating, nausea, diarrhea, and
dizziness. Mental symptoms are evaluated in two groups as cognitive and emotional. Cognitive symptoms are
distraction, memory problems, and distorted thoughts, while emotional symptoms are stress, anxiety, insecurity,
fear, and panic. Wobbling, muscle tension, and decreased performance are behavioral symptoms (Burin and

Osorio, 2017).

Causes of Music Performance Anxiety

Salmon (1999) stated that MPA develops independently of factors such as experience, talent, education, study,
and preparation time (as cited in Fehm & Schmidt, 2006, p. 98-99). In other words, preparing well for a concert
and rehearsing a lot does not reduce anxiety for someone who experiences this emotion intensely (Esposito,
2010, p. 21-22). In addition, performance anxiety may increase even more after the student years. Kabakgi (2016,
p. 89) stated that the comfort of making mistakes expires after an individual completes his/her education and
starts his/her professional career, and the level of anxiety increases due to his/her belief that the performance

expected from him/her “must be at a high level”.

In his study conducted with music department undergraduate students, Cemali (2017) reached findings such as
personality traits, negative cognitive thoughts, physical environment characteristics, negative teacher, friend and

family attitudes, and future anxiety as the causes of performance anxiety.

According to Giin and Yildiz (2014, p.1055), students who perceive their performance as better than they are,
perform more successfully. In other words, self-confidence and self-efficacy perception is key issue to deal with
anxiety. For this reason, there are many studies both in Turkey and abroad that examine the relationship
between performance anxiety and self-efficacy belief/perception or perfectionism. In the study of Sarikaya and
Kurtaslan (2018, p.195), it was determined that the perfectionism and self-efficacy levels of music teacher

candidates are significant predictors of MPA.

Students' sensitivity to environmental stimuli, lack of self-confidence, and inclination to negative thinking can

also reveal anxiety (Yondem, 2012, p. 192).

Tatar (1997) made an interesting point in her study that examines the relationship between musicians'
personality traits and concert anxiety. According to Tatar (1997), as people exhibit an introverted structure,
meeting their needs is postponed, and thus their internal conflicts increase, and they may show neurotic behavior
tendencies. As these tendencies increase, trait anxiety also increases. As the values of society are adopted and
the influence of others increases, the individual needs are suppressed, and the independent development of the
personality is sacrificed. Subconscious and suppressed needs also turn into trait anxiety (as cited in Sahin, 2006,

p.1-2).

Nagel (2010) stated that musicians are afraid not of the stage, but of mistakes, mishaps that may occur on stage,

and feelings of shame and humiliation because of these mistakes.
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It has been stated that “solo performance” causes the most anxiety, and as the number of people in the
performance increases, the anxiety decreases (Parncutt & McPherson, 2002). Similarly, Nicholson, Cody, and
Beck (2015) stated that the highest level of anxiety is felt during the solo performance. Tankiz (2016, p.180) has
found that the ability to play-learn together in flute teaching reduces the music performance anxiety experienced
by flute students at concerts. On the other hand, there are studies showing that the number of people involved
in performance does not affect performance anxiety. Avci and Sager (2021) found that there was no significant
difference in the anxiety of the performers, whether in solo performance, group performance, or both solo and

group performance.

There are studies suggesting that classroom environment and learning method are also effective on the anxiety
of students related to the course. For example a study conducted by Oztiirk and Kalyoncu (2018, p. 368)
determined that collaborative learning method is more effective on reducing the general anxiety related to the
musical hearing reading writing course compared to teaching by presentation. Main reason that the method is

effective is associated with the ‘classroom environment’ it provides to students.

Some studies show that the type of music performed affects anxiety at different levels. Perdomo-Guevera (2014)
reported that artists performing classical music felt more fear and anxiety during a performance. Papageorgi,
Creech, and Welch (2011) found that musicians performing classical music reported higher performance anxiety.
Similarly, Teztel and Askin (2007, p. 3) found that stage excitement is more intense among Classical Western
Music students and performers than among Jazz and Traditional Turkish Music performers. Kenny, Davis, and
Oates (2004) determined that opera singers feel higher levels of anxiety than other musicians (as cited in Kafadar,

2009, p.31).

Manning (2013) stated that performance anxiety can be affected not only by the type of music but also by the
musical instrument played. Patston and Osborne (2016) found that students who learned to play an instrument
reported less performance anxiety than those who did not learn any instruments, and students who learned

more than one instrument reported less performance anxiety than those who learned a single instrument.

According to Le Blanc (1994), the presence of experts who know that music well or people from the same
profession/friend group among the audience increases the anxiety along with the fear of "negative evaluation"
in the performer (as cited in Gencer, 2019, p. 22). It has been determined that in front of a large audience playing

by rote creates more anxiety than playing with notes (Gidergi Alptekin, 2021, p. 139).

Literature review reveals that performance anxiety is so variable that it cannot be explained by a single reason,

and it is a difficult type of anxiety, the reason of which cannot be fully explained.

Consequences of Music Performance Anxiety

According to Kenny et al. (2004, p.760), since music performance is a complex process that combines well-

qualified skills such as coordination, fine motor skills, memory, aesthetics, and interpretation, the high level of
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MPA affects the success of the performer. Performance anxiety can lead to distractions, irritability, memory
errors, restlessness, bodily tension, and hence also fear of going on stage (Kafadar, 2009, p. 13). Behaviors such
as lack of attention, not being able to see/read the note, missing the rhythm/accompaniment, or not taking the

exam that causes anxiety may occur in people with performance anxiety (Yondem, 2012, p. 187).

The emotional, intellectual, and motor functions of a music performer can be negatively affected as a result of
anxiety (Gidergi Alptekin, 2012, p. 138). A chorist or vocal soloist may be worried about not being able to voice
the first sound in tune, the conductor's physical movements may be restricted, his hands may tremble, and even
the conductor may not be able to move his arms in accordance with the rhythm (Powell, 2004, pp. 801-808).
Opera singer Renée Fleming, pianist Vladimir Horowitz, Leopold Godowsky, Steven Osborne are classical music
artists known to struggle with stage fright (Kabakgi, 2016, p. 89). The drummer of The Beatles, Ringo Starr, stated

in a television program that he still had anxiety before every performance (Ozevin Tokinan, 2013, p.54-55).

Keeping the anxiety level of music teacher candidates under control during performance will enable them to
display their work properly as students and present their performance-based activities efficiently when they

become teachers (Kurtuldu, 2017, p. 2037).

The Relationship between Performance Anxiety and Social Anxiety

If the anxiety experienced by the person depending on the environment during the performance is excessive,
this is called a kind of social anxiety disorder (Gudek & Cigek, 2017, p. 2). The American Psychiatric Association
(1994) defined social anxiety as “fear of being negatively evaluated, embarrassed and humiliated by others in
social environments and tendency to avoid this situation” (as cited in Sarikaya, 2018, p. 12). People with social
anxiety disorder are afraid of situations where other people watch their work and try to avoid these situations
as much as possible (Dilbaz & Giiz, 2006, p. 185). As Anthony and Swinson (2000) stated, individuals with social
anxiety have beliefs that they will be evaluated negatively by others, that they will leave a bad impression, that
they will be humiliated and embarrassed, and hence they always tend to avoid (as cited in Sarikaya, 2018, p. 13).
Social anxiety is one of the most common psychological disorders in society (Isik & Taner, 2006, p. 213). In various
studies, it has been determined that approximately 10% of society has social anxiety symptoms. It has been
revealed that among people with a phobia who applied to psychiatry departments the most common phobia

after agoraphobia is social phobia (as cited in Sungur, 2000, Kafadar, 2009, p. 20).

Individuals with social anxiety believe that other people have very high expectations of them and reach the
conclusion that they cannot meet this expectation. While reaching this conclusion, individuals with social anxiety
pay close attention to negative signs such as a critical facial expression or someone yawning while evaluating the
trembling of their own voices/hands and blushing. After concluding that they are perceived negatively as a result
of this evaluation, behavioral, cognitive, and physical symptoms begin to accompany the anxious state they feel
(Dilbaz & Guiz, 2006, p. 218-219). Because “what goes through our minds (our thoughts) affects the way we feel

and ultimately our behavior” (Kennerley, 2017, p. 134).
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Performance-related fears become social phobia when they lead to significant stress or affect professional,
school, and social life (Esposito, 2010, p.21-22). Some researchers suggest that performance anxiety may be a
subtype of social phobia (Cirakoglu, 2013, p.97). Psychiatrist K. Ogel also mentioned that when performance
anxiety occurs together with social phobia, people withdraw from society, but when there is no social phobia, it

only occurs during the performance (as cited in Yildirim, 2020, p.10).

Problem Statement

One of the occupational groups that require performing on stage is music teaching. Music teacher candidates
may sometimes have performance anxiety, so they avoid going on stage and cannot realize themselves in exams
that require performance. Performance anxiety and social anxiety are types of anxiety that show similarities in
terms of causes, symptoms, and consequences. In many studies, there is information that performance anxiety
is a subgroup of social anxiety. For this reason, there was a need to make a relational analysis between these two
anxiety states, and this formed the basis for the emergence of this study. The main question of the research is
“what is the relationship between the performance anxiety of music teacher candidates and some variables.”

Based on this situation, answers to the following questions were sought in the study:

1. Is there a significant relationship between performance anxiety and social anxiety of music teacher
candidates?

2. Is there a significant relationship between the performance anxiety of music teacher candidates and
their gender?

3. Isthere asignificant relationship between the performance anxiety of the music teacher candidates and
the grade they are in (undergraduate level)?

4. Isthere a significant relationship between the performance anxiety of music teacher candidates and the
high school they graduated from?

5. Isthere asignificant relationship between the performance anxiety of music teacher candidates and the
type of instrument they play?

6. Is there a significant relationship between the performance anxiety of music teacher candidates and
their general grade point averages?

7. What methods do music teacher candidates use to cope with performance anxiety?

METHOD

To carry out this study, the permission of the Human Research Ethics Committee of the relevant university, dated

26.04.2021 and protocol numbered 2021/04-43, was obtained.
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Research Design

In this study, the relational screening model, one of the survey models, was used. Relational screening models
are research models that aim to determine the degree to which two or more variables affect each other. In the
relational screening model, it is tried to determine whether the variables change together, if there is a change,

how this happens (Karasar, 2011).

Study Universe and Sample

Undergraduate students of the Music Education Department in Turkey (1., 2., 3., and 4. Grade) constitute the
study universe. The sample of the study consists of 98 undergraduate students studying at the Music Education
Department of six different universities (Marmara, Erzincan, Aksaray, Mehmet Akif Ersoy, Harran, Karadeniz

Teknik University) selected from different regions.

Data Collection Tools

The Kenny Music Performance Anxiety Inventory (K-MPAI) developed by Kenny (2004) and adapted into Turkish
by Ozevin Tokinan (2013), and the Liebowitz Social Anxiety Scale (LSAS) developed by Liebowitz (1987) and
adapted into Turkish by Soykan, Ozgiiven, and Gengdz (2003) were used as data collection tools. As a result of
the validity and reliability studies of the 6-point Likert-type K-MPAI, it was determined that the Turkish version
of the inventory consisted of 25 items distributed in five factors. The Cronbach Alpha reliability coefficient of the
scale was found to be .895. The total correlations of the items are ranked from .336 to .651. The 3-point Likert-
type LSAS features 24 items, 13 items are related to performance anxiety, and 11 items concerning social
situations. The Cronbach Alpha reliability coefficient of the scale is between .81 and .91. A total score is obtained

in the fear and avoidance category from the scale.

Data Analysis

Participants were informed about the purpose of the research, and then the data were obtained by applying the
scale questions created with the help of an online search engine to the sample group. A correlation analysis was
performed to determine whether the scales showed a normal distribution. Also, while determining the
relationship between performance anxiety and each variable, it was examined whether it showed a normal
distribution, and according to the results, various statistical analysis techniques such as ANOVA for parametric

results and Mann Whitney U and Kruskal Wallis H for non-parametric results were used.
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FINDINGS

Table 1. Descriptive Statistics of the Variables of the Sample Group

Variables N %
Female 54 55,1
Gender
Male 44 44,9
1 10 10,2
2 15 15,3
Grade
3 24 24,5
4 49 50
Fine Arts High School 52 53,1
b School Anatolian Fine Arts High School 17 17,3
Graduated High Schoo General High School 21 21,4
Vocational High School 8 8,2
2.00-2.49 23 23,5
GPA 2.50-2.99 46 46,9
3.00-3.49 26 26,5
3.50 - 4.00 3 3,1

Findings regarding the first sub-problem
Table 2. Normality Test

Normality Test

Kolmogorov -
N Min Max. Mean Std. Deviation Smirnov
K-MPAI Total 98 8 150 89,18 38,84 0,034
LSAS Total 98 0 144 58,12 37,62 0,074

As seen in the table, music teacher candites were experiencing a high level of musical performance anxiety
(89,18) and intermediate level of social anxiety (58,12). Since the K-MPAI and the LSAS did not show normal

distribution, correlation analysis was performed and Spearman coefficients were examined to determine

whether there was a significant relationship between the two scales.

Table 3. Relationship between MPA and Social Anxiety of Music Teacher Candidates

Correlation
K-MPAI Total LSAS Total

= Correlation Coefficient 1 0,625
[N
s P - 0,000
x 98 98
" Correlation Coefficient 0,625 1
g, P 0,000 -

N 98 98
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When the table that emerged as a result of the correlation analysis was examined, it was determined that there
was a significant and strong relationship between MPA and social anxiety of music teacher candidates, since the

correlation coefficient was r = 0.625 > 0.60.

Findings regarding the second sub-problem

Table 4. Relationship between MPA of Music Teacher Candidates and Gender Variable

Mann Whitney U Test

Variables N Row Average Sum of Rows U z p
Female 54 56,69 3061,50
799,500 -2,775 0,006
Male 44 40,67 1789,50

Since the variables did not show normal distribution as a result of the normality test, the non-parametric Mann—
Whitney U test was performed. The significance value calculated as a result of the Mann—Whitney U test was
found to be p = 0.006. Since p < 0.05, there is no significant difference between the MPA of the music teacher
candidates and the "gender" variable. When the difference between the groups was examined, it was

determined that the MPA scores of females were significantly higher than the MPA scores of males.

Findings regarding the third sub-problem

Table 5. Relationship between MPA of Music Teacher Candidates and Grade Variable

ANOVA Test Levene Test
Std.
Variables N Error F p p
15t Grade 10 14,207
2" Grade 15 11,026
31 Grade Y 7,296 2,325 0,080 0,408
4th Grade 49 5,183

Since the variables showed normal distribution as a result of the normality test, the ANOVA test was performed.
The significance value calculated as a result of the ANOVA test was found to be p = 0.080. Since p > 0.05, there

is no significant difference between the MPA of the music teacher candidates and the "grade" variable.

Findings regarding the fourth sub-problem

Table 6. Relationship between MPA of Music Teacher Candidates and Graduated High School Variable

ANOVA Test Levene Test
Std.
Variables N Error F p p
Fine Arts High School 52 5,464
Anatolian High School 17 10,283
General High School 21 7,508 1,173 0,324 0,433
Vocational High School 8 13,009
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Since the variables showed normal distribution as a result of the normality test, the ANOVA test was performed.
The significance value calculated as a result of the ANOVA test was found to be p = 0.324. Since p >0.05, there
||I

is no significant difference between the MPA of the music teacher candidates and the "graduated high schoo

variable.

Findings regarding the fifth sub-problem

Table 7. Relationship between MPA of Music Teacher Candidates and Instrument Variable

Kruskal - Wallis H Test

Variables N Row Average X2 sd p
Piano 30 55,25
Violin 23 59,59
Flute 11 51,73
Cello 4 49,63
Guitar 5 42,2
Voice/Vocal 8 35,13
Oud 2 36,25 16,440 12 0,172
Qanun 1 25
Baglama 9 29,89
Bass Guitar 1 30
Bassoon 1 88,5
Saxophone 1 21,5
Viola 2 28,5

Since the variables did not show normal distribution as a result of the normality test, the non-parametric Kruskal
—Wallis H test was performed. The significance value calculated as a result of the Kruskal-Wallis H test was found
to be p = 0.172. Since p > 0.05, there is no significant difference between the MPA of the music teacher
candidates and the "instrument" variable. When the difference between the groups was examined, it was

determined that the piano and then the violin scores were significantly higher than the other instruments.

Findings regarding the sixth sub-problem

Table 8. Relationship between MPA of Music Teacher Candidates and GPA Variable

ANOVA Test Levene Test
Std.
Variables N Error F p p
2.00-2.49 23 7,554
2.50-2.99 46 5,964
3.00 - 3.49 26 7,136 2,372 0,075 0,255
3.50-4.00 3 8,838

Since the variables showed normal distribution as a result of the normality test, the ANOVA test was performed.
The significance value calculated as a result of the ANOVA test was found to be p = 0.075. Since p > 0.05, there

is no significant difference between the MPA of the music teacher candidates and the "GPA" variable.
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Findings regarding the seventh sub-problem

Finally, music teacher candidates were asked how they cope with MPA.

Methods of Coping with Performance Anxiety
M | do breathing exercises before the performance
m | pray before the performance

M | consume energy drinks or alcohol before the
performance
| apply methods such as Yoga and Meditation before
the performance

M | refuse to perform

M | use sedatives before the performance

M | use approaches like Alexander Feldenkrais before
the performance

B | apply to various therapy methods through a
psychologist before the performance

Figure 1. Methods of Music Teacher Candidates to Cope with MPA

As can be seen in Figure 1, to cope with MPA, 38% of the music teacher candidates do breathing exercises before
the performance, 25% pray before the performance, 13% consume energy drinks or alcohol before the
performance, 9% used methods such as yoga/meditation before the performance, 7% used sedatives before the
performance, 7% refuse to perform, 1% benefited from approaches such as Alexander Feldenkrais, and 1%

applied to various therapy methods through a psychologist before the performance.

DISCUSSION AND CONCLUSION

When the findings regarding the first sub-problem are examined (Table 3), it was determined that there is a
significant and strong relationship between MPA and social anxiety of music teacher candidates. Kenny and
Osborne's (2006) study also found that performance anxiety is associated with social anxiety. According to Teztel
and Askin (2007, p.5), the anxiety felt in connection with the fact that the person who will perform the music is

evaluated by the audience in a social environment can also be considered as social phobia.

When the findings regarding the second sub-problem are examined (Table 4), it was determined that there is a
significant difference between the performance anxiety of the music teacher candidates and the gender variable.
In the study of Ryan (2004), the effect of the gender factor was not detected as expected. However, when the
difference between the groups was examined, it was determined that the MPA scores of females were much
higher than the MPA scores of males. These findings are similar to the study of Ozevin Tokinan (2014), which
found that females have more MPA than males. Studer et al. (2011) also found that females have more negative
feelings towards MPA than males. Similarly, Baydag and Alpagut (2016, p. 863) found that female students'

performance anxiety was higher than male students. Cirakoglu and Coskun Sentiirk (2013) determined that
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female musicians' stage fright levels were significantly higher than male musicians. Likewise, Jelen (2017, p. 3402)
determined that female music teacher candidates exhibit higher levels of MPA than males. Also, in the study of
Can and Akbal (2021, p.98), the fact that female researchers studying performance anxiety at the graduate level
are much more in number than men can also be associated with this situation. In other words, the fact that
female academicians and researchers are more focused on this subject is related to their higher performance

anxiety.

When the findings regarding the third sub-problem are examined (Table 5), it was determined that there is no
significant difference between the MPA of the music teacher candidates and the grade variable. Ozevin Tokinan
(2014) was concluded that MPA did not differ according to grade level. Gliven (2016) and Piji Kiiglik (2010) found
that there was no significant difference between students' anxiety levels and grades. Baydag and Alpagut (2016,
p. 863) concluded that there was no significant difference or relationship between age and experience and
performance anxiety. However, for example a study conducted by Nacakgi and Dalkiran (2011, p. 55) found that
the sophomore students had more anxiety in their individual instrument exam compared to the junior students.
According to Cevik Kilig’s (2018) study, fourth-year students had the most anxiety and first-year students had the
least about piano exams. This suggests that fourth-year students are anxious about their graduation and the

future.

When the findings regarding the fourth sub-problem are examined (Table 6), it was determined that there is no
significant difference between the MPA of the music teacher candidates and the graduated high school. In their
study with students studying instrument training in the music teaching undergraduate program, Umuzdas and
Tok (2020) similar findings were reached, and no significant difference was observed according to the graduated
high school variable. Ozevin Tokinan (2014) also concluded that MPA does not differ according to the type of
graduated high school. Also the study by Nacakgi and Dalkiran (2011, p. 55) determined that the anxiety felt in

the individual instrument exam did not vary according to the type of high school of graduation.

When the findings regarding the fifth sub-problem are examined (Table 7), it was determined that there is no
significant difference between the MPA of the music teacher candidates and the instrument variable. Smith and
Rickard (2004) also found that there is no significant difference between the type of instrument played by

musicians and their MPA values.

When the findings regarding the sixth sub-problem are examined (Table 8), it was determined that there is no
significant difference between the MPA of the music teacher candidates and the academic grade point average
(GPA) variable. In other words, high or low grades do not affect MPA. On the other hand, in the study of Umuzdas
et al. (2019), when academic achievement scores and trait-state and total anxiety levels are examined, it was
determined that academic achievement scores are related to state anxiety. For example the study by Nacakgl
and Dalkiran (2011, p. 55) demonstrated that the students with higher academic achievement had less anxiety

in the instrument exams compared to others.
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When the findings regarding the seventh sub-problem are examined (Figure 1), it was determined that music
teacher candidates use various methods to cope with MPA. The first of these methods is “doing breathing
exercises before the performance”. Onuray Egilmez (2012) found that students mostly do breathing and
relaxation exercises to cope with this anxiety. In their study with undergraduate music department students in
Switzerland, Studer et al. (2011) found that the most commonly used coping method was "doing breathing
exercises". In his study, Steptoe (1989) examined MPA and coping methods with 65 members of the British Royal
Philharmonic Orchestra and the London Philharmonic Orchestra. The participants stated that they used the

method of deep breathing (38%) and muscle relaxation (23%) very often.

The second method that music teacher candidates used to cope with MPA is "praying before a performance".
This finding is similar to the findings in the study of Onuray Egilmez (2012). Like many psychological disorders,
MPA needs to be examined from a holistic perspective. Therefore, in addition to personal factors, the effects of
culture on performance anxiety should be considered (Perdomo-Guevera, 2014). Praying is a way of asking for
help, a method of relieving that is applied very often in many cultures. Another calming method suggestion was
put forward by Joshua Bell. Bell emphasized that studies revealed that smiling can deceive the body into a
positive emotion and suggested performers smile when they have a negative emotion or anxiety (Kabakgi, 2016,

p. 91).

"Doing yoga/meditation before the performance" is the third common method that music teacher candidates
used to cope with MPA. In recent years, treatment methods such as yoga, biofeedback meditation, virtual
exposure, and music therapy have been used frequently (Burin & Osério, 2017). This situation shows that these
methods are perceived as popularized methods with the help of the internet and social media, the digital age in
general. Harmonizing the coordination of the body through exercises also provides a significant increase in the
quality of life (Bostancioglu & Kahraman, 2017, p.153). Niemann, Pratt, and Maughan (1993) suggested certain
ways to overcome performance anxiety, such as practicing imagery, breathing and focus meditation,
incorporating a relaxation technique into the flow of life every day, exercising, good sleeping pattern, and

adopting a healthy lifestyle. (as cited in Baydag & Basoglu, 2018, p. 2209).

The fourth method that music teacher candidates used to cope with MPA is "consuming energy drinks or alcohol
before the performance". Studies conducted in Turkey and abroad show that consumption of energy drinks and

alcohol remains low in general (Onuray Egilmez, 2012, Fehm & Schmidt, 2006).

The fifth method that music teacher candidates used to cope with MPA is "using sedatives before the
performance". The use of these drugs, called "beta-blockers", is very common; they can be taken in a controlled
or uncontrolled manner. Studer et al. (2011) determined that two-thirds of the students used drugs under the
supervision of a doctor and as prescribed, while the remaining students used them without the supervision of a
doctor. Dogan and Tecimer (2019, p. 521) stated that taking sedatives or using alcohol to reduce anxiety is not

an appropriate method to solve the problem. Cimen (2001, p.131) stated that studies in recent years have
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revealed that such drugs may cause side effects in the body over time, instead of strengthening the stage

performance.

The sixth method that music teacher candidates used to cope with MPA is to give up on performing. Studies are
showing that this anxiety goes as far as quitting the profession. In their study with undergraduate conservatory
students in Spain, Hernandez, Zarza Alzugaray, and Casanova (2018) were determined that 15.1% of the
participants thought of quitting working in the field of music due to performance anxiety. Some famous musicians
avoid giving concerts all their lives because of this state of extreme anxiety. For example, the world-famous
pianist Glenn Gould played only for recording in the studio environment for twenty years of his career and did

not appear on the stage due to his intense MPA (Kabakgi, 2016, p. 89).

The seventh method that music teacher candidates used to cope with MPA is, with a very low rate, "to benefit
from approaches such as Alexander & Feldenkrais before the performance". The Alexander Technique is a
psychophysical method that reduces unwanted muscle tension, prevents unnecessary muscle habits that cause
chronic neck and back pain, and retrains useless movement patterns, and can reduce MPA (Ozgiir, 2019, p.343).
However, such approaches are not very common in Turkey yet. Progressive muscle relaxation is considered as
another technique that can be beneficial for involuntary movements during a stage performance (Topoglu, 2013,

p.51).

The last method that music teacher candidates used to cope with MPA is "applying to various therapy methods
through a psychologist before the performance". Dogan and Tecimer (2019, p. 521) stated that early intervention
is significant for the treatment of this type of anxiety and that ways of coping with anxiety with personalized
psychotherapy-supported approaches should be investigated. Dogan and iskender (2015, p. 322) determined
that the 12-week psycho-education program was effective in reducing or preventing MPA. Topcan (2021, p.141-
142) stated that methods such as NLP, EFT, and EMDR give fast results in coping with performance anxiety and

have been widely used in many sectors in America and Europe for over 40 years.

RECOMMENDATIONS

Music performance anxiety is an anxiety problem that affects both students who receive professional music
education, musicians, music educators, and even professional artists. To prevent, eliminate, or minimize the
performance anxiety experienced by students studying in Music Education Departments, which is the subject of
the research, is one of the institutions that provide vocational music education in Turkey, and trains music
teachers, it is necessary to get to the root of the problem and find the factors that cause this anxiety. First of all,

the factors that cause performance anxiety and social anxiety should be determined.

There is a relationship between performance anxiety and social anxiety of music teacher candidates. In other
words, students with performance anxiety are also socially anxious. Therefore, it is essential to get psychological

support while addressing this problem and searching for solutions. Otherwise, temporary solutions such as
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alcohol, energy drinks, and sedatives will remain superficial and will not prevent the anxiety that will reappear in
subsequent performances. For this reason, students who encounter this problem should be directed to

specialists in psychotherapy.

It has been determined that music teacher candidates mostly do breathing exercises before a performance to
cope with MPA. If breathing exercises are done correctly, they have a relaxing and balancing effect on the heart
rate. The important point here is that these exercises should be done in a controlled manner. For this reason,
educators should do collective breathing exercises to relax the students before the stage, even if they cannot do

it themselves, by getting support from a choir/singing teacher.

Music teacher candidates should present their performances first to their friends, then to their group of friends
or family-relative groups. Gaining micro performance experiences in this way can help to reduce their MPA. For

this reason, they should perform in front of a few audiences at every opportunity.

Before going on stage, music teacher candidates should definitely know the stage on which they will perform,
both in terms of acoustic characteristics and physical characteristics such as temperature, smell, size. If a piano
is to be played on stage, the touch of the piano of the concert hall should be checked (since each piano is
different), and the piece to be performed should be rehearsed. Similarly, students of singing or other instruments
should check their voices/instruments, record the rehearsals if possible, watch them at home and try to complete
the aspects they find lacking. In addition, several rehearsals should be made in the same hall before the concert

in front of a few audiences.

Some studies have shown that going on stage alone creates more anxiety than going on stage in groups.
Considering that it is less worrying to go on stage in a group - chamber music or orchestra concerts - it can be
recommended that music teacher candidates should go on stage first in a group, and after overcoming this go
on stage individually. For example, if the piano is the object of concern in performing, first of all, the students
should go on the stage with the piano to accompany a soloist (violin, singing, flute, cello, etc.) - as a correpetitor-
and then to accompany ensembles such as duo and trio, and finally to play a solo piano piece may be supportive

in reducing anxiety.

The educator should provide the greatest support in coping with MPA. The educator should determine the
anxiety and anxiety level of the students, highlight the strengths in terms of performance and encourage them.
It is known that individuals with performance anxiety or social anxiety are very sensitive to external factors. For
this reason, overemphasizing the parts that the anxious student cannot do and constantly trying to correct them
will have the opposite effect and will negatively affect the student's self-judgment. Therefore, the educator
should have a more motivating and positive attitude towards performance rather than being too critical.
Educators should encourage performance-anxious students to go to concerts and should accompany them in
rehearsals. Also, the educator should not include the pieces that contain critical passages and that have a high

potential to make mistakes during the performance. Instead, the educator should encourage students to come
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on stage with a piece that they can play or sing without difficulty, if possible one level below, and where the risk
of error is minimal. In this case, it can be predicted that when the students perform by making little or no

mistakes, this situation will be preparatory, supportive, and motivating for their next performance.

Giving up performance to avoid anxiety or quitting this profession that requires performance completely is not
the right solution. On the contrary, it would be a more correct and realistic solution to face the anxiety and go
on stage again and again, in other words, to address the problem. Therefore, students must face their fears and

anxieties and often go on stage to overcome them.

This study was carried out with music teacher candidates studying at the Faculty of Education, Department of
Fine Arts Education, Department of Music Education, and is limited to these students. The same subject can be
studied with different sample groups. Since it is an interesting subject in the literature, many studies have been
carried out on MPA. The focus should be on coping strategies and methods of eliminating anxiety, in short,
solving the problem of MPA. Addressing MPA in a multidisciplinary manner with different sample groups,
especially in postgraduate theses with the help of psychotherapists, will contribute to producing long-term

solutions and will support students who are likely to experience this problem in the future.
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MUZiK OGRETMENI ADAYLARININ MUZiK PERFORMANS KAYGILARININ iNCELENMESI

0z

Bu ¢calismanin amaci mizik 6gretmeni adaylarinin; mizik performans kaygilarini gesitli degiskenler
aracihigiyla incelemek, miizik performans kaygilari ile sosyal kaygilari arasinda anlamli bir iliski olup
olmadigini belirlemek ve bu kaygiyla bas etmede kullandiklar stratejileri belirleyerek 6nerilerde
bulunmaktir. Arastirmanin evrenini, Egitim Faklltesi Glizel Sanatlar Egitimi Bolumu Mduzik Egitimi
Anabilim Dallari’'nda 6grenim goren lisans 6grencileri, 6rneklemini ise alti farkli cografi bélgeden
secilmis Universitelerin (Marmara, Erzincan, Aksaray, Mehmet Akif Ersoy, Harran ve Karadeniz
Teknik) lisans 6grencileri (N=101) olusturmaktadir. Veri toplama araci olarak “Miizik Performans
Kaygisi Envanteri” ile “Sosyal Kaygi Olgegi” kullanilmistir. Veriler analiz edilirken, &ncelikle
Olceklerin normal dagihim gosterip gostermedigini belirlemek amaciyla korelasyon analizi yapilmis;
ortaya cikan tablolara gére parametrik olanlar i¢in Anova, parametrik olmayanlar igin ise Mann
Whitney U ve Kruskal Wallis H gibi gesitli istatistik analiz tekniklerinden faydalanilmistir. Arastirma
sonucunda muzik 6gretmeni adaylarinin performans kaygilari ile sosyal kaygilari arasinda anlamli
bir iliski oldugu belirlenmistir. Ancak muzik performans kaygisi ile cinsiyet, sinif, mezun olunan lise,
calgi tiri ve genel akademik basari ortalamasi degiskenleri arasinda anlamli farkhhk
bulunamamistir. Miizik performans kaygisiyla bas edebilmek icin mizik 6gretmeni adaylarinin
%38’i performans oncesi nefes egzersizleri yaptigini, %25’i performans oncesi dua ettigini, %13’
performans 6ncesi enerji icecegi ya da alkol kullandigini, %9’u performans 6ncesi yoga/meditasyon
gibi yontemlere basvurdugunu, %7’si performans ©6ncesi sakinlestirici ila¢ kullandigini, %7’si
performans sergilemekten vazgectigini, % 1’i performans Oncesi Alexander, Feldenkrais gibi
yaklagimlardan yararlandigini, %1’'i de performans oOncesi psikolog araciligiyla cesitli terapi
yontemlerine basvurdugunu ifade etmistir. Calisma sonunda performans kaygisiyla bas edebilmek
icin cesitli 6nerilere yer verilmistir.

Anahtar kelimeler: Performans kaygisi, sosyal kaygi, mizik 6gretmeni adaylari
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Kaygl; cok hafif bir tedirginlik duygusundan asiri panik olma derecesine varana kadar degisik yogunlukta
yasanabilen bir duygu durumu ve nedeni tam olarak bilinmeyen ruhsal bir tepki seklinde tanimlanabilir (Gidergi
Alptekin, 2012, s. 138). Kaygili biri; heyecan, huzursuzluk, panik, korku ve kot bir sey olacak hissinin yani sira
baska belirtiler de yasar. Bu nedenle her tlrli kaygi haline bilissel, davranissal ve bedensel olmak tzere, tg farkh
bilesen eslik eder (Carr, 2001’den akt: Kafadar, 2009, s.16). Aslinda dozunda bir kaygi; insanin hayatta kalmasi ve
tehlikelerle miicadele etmesi icin gerekli ve dogal bir duygu durumudur. Ancak kisinin giinlik yasamina engel
olmaya baslayip, hayat kalitesini bozma dizeyine ulastiginda, “kaygi bozuklugu” olarak tanimlanir. Kaygi

bozukluklari gogunlukla ergenlik doneminde 13-19 yaslarinda ortaya cikar (Kabakgl, 2016, s. 87-88).

Kaygi her ne kadar korkuyla karistirilsa da Morgan (1991), S. Freud’un ¢alismalari ile kaygi kavraminin korkudan
ayrildigini; korkunun, kisiyi disaridan tehdit eden gercek bir tehlikeye karsi gosterilen tepki, kayginin ise kisiyi
iceriden tehdit eden tehlikeye karsi gdsterilen bir tepki olarak tanimlandigini ifade etmistir (akt. Unal Karagiiven,
1999, s. 203). Freud (1933) “Psikanalize Giris Dersleri” adli kitabinda, kaygi sorununun; gesitli ve dnemli sorunlarin
birlestigi bir digim noktasi ve cevabinin zihinsel varligimizi aydinlik seline bogacak bir muamma oldugunu ifade

etmistir (Stossel 2015’den akt: Sarikaya 2018, s. 10).

Performans kaygisi, Beck ve Emery (1985) tarafindan degerlendirilme kaygisi olarak tanimlanir. Bu kaygi
bireylerin degerlendirildiklerini distindikleri durumlarda ortaya gikar (akt. Palanci vd. 2015, s. 157). Kayginin
ortaya ciktigi degerlendirilme durumlardan biri de performans sergilemedir. Fehm ve Schmidt (2006),
performans kaygih bireylerin, performans sergilerken baskalari tarafindan izlenmekten rahatsiz olup, performans
sergileyemez hale gelebildigini ifade etmistir. Onlara gore bu durum gerek muzigi meslek edinmis kisileri gerekse

de muzik 6grenimi goren 6grencileri etkileyebilmektedir.
Miizik Performans Kaygisi (MPK)

Miizigin bireysel olarak sahnelenmesi, icracilar i¢in her zaman yogun konsantrasyon, dikkat ve uzun soluklu
calisma gerektiren bir performans sireci olmustur. Bu siire¢ sonunda muzisyenler, genellikle yaptiklari icra
sirasinda eserin mizikal ve teknik unsurlarini layikiyla uygulama ve dinleyiciler tarafindan begenilme duygusu gibi
nedenlerle kaygi ve heyecan hissetmektedirler (Canbay ve Nacakgi, 2015, 5.251). Performans sergileme, mizik
egitimi slirecindeki ¢alismalarin genel bir sonucu olarak gorildiginden, énemli bir asama olarak kabul edilir.
Mesleki mizik egitimi alan Ogrencilerin degerlendirilmesi c¢ogunlukla bir konser ya da sinav araciligiyla
gerceklesir. Aylarca hatta bazen yillarca yapilan galismalarin basarisi tek bir eserin ya da az sayida eserin sinirl bir

zaman dilimi igcinde sahnedeki performansina gore degerlendiriimektedir (Aydin, 2018, s. 12).

Mizik performans kaygisi, muzikal bir performansi gercgeklestirirken, 6ncesi ve sonrasini da kapsayabilen bir alan

icerisinde meydana gelen kaygi bozuklugudur. Ornegin Tamborrino (2001) tniversite mizik bélimi dgrencileri
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ile yaptigi arastirmasinda 6grencilerin neredeyse tamaminin performans dncesinde ve performans sergilerken

miziksel performans kaygisi yasadigi sonucuna ulasmistir (akt. Ozevin Tokinan, 2013, s. 55).

Muzik performans kaygisinin belirtilerinin; fizyolojik, zihinsel ve davranissal olarak Gi¢ ana baslikta ele alindigi
gorulmektedir. Kalp carpintisi, nefes darligi, agiz kurulugu, terleme, bulanti, ishal ve bas dénmesi fizyolojik
belirtilerdir. Zihinsel belirtiler, biligsel ve duygusal olarak iki grupta degerlendirilmektedir. Dikkat daginiklig,
hafizaya bagl sorunlar, carpik disiinceler bilissel belirtiler; stres, endise, glivensizlik, korku ve panik de duygusal

belirtilerdir. Titreme, kas sertligi ve performansin diismesi ise davranissal belirtilerdir (Burin ve Osorio, 2017).

Miizik Performans Kaygisinin Nedenleri

Salmon (1999)'a goére, miizik performans kaygisi; tecriibe, yetenek, alinan egitim, calisma ve hazirlanma siiresi
gibi etkenlerden bagimsiz olarak gelismektedir (akt. Fehm ve Schmidt, 2006, s.98-99). Yani bir konsere gok iyi
hazirlanmak, ¢ok prova yapmak, bu duyguyu yogun yasayan biri igin kaygiy! azaltmaz (Esposito, 2010, s. 21-22).
Hatta 6grencilik yillarindan sonra performans kaygisi daha da artabilir. Kabakgi (2016, s. 89), kisinin 6grencilikten
¢ikip profesyonel meslek hayatina atildiktan sonra hata yapma likstiniin de ortadan kalktigini ve kendisinden

vy

beklenen performansin “yiksek dizeyde olmasi gerektigi” ile ilgili inanglarinin etkisiyle kaygi diizeyinin arttigini

ifade etmistir.

Cemali (2017), mizik boliumi lisans 6grencileriyle yarittigid calismasinda, performans kaygisinin nedenleri
olarak; kisilik 6zellikleri, kisinin sahip oldugu olumsuz bilissel distince, fiziksel cevre 6zellikleri, olumsuz 6gretmen,

arkadas ve aile tutumu, gelecek kaygisi gibi bulgulara ulagmistir.

Gin ve Yildiz’a (2014, s.1055) gore performanslarini oldugundan daha iyi algilayan 6grenciler daha basarih
performans sergilemektedir. Diger bir ifadeyle kendine gliven ve 6z yeterlik algisi bu noktada kaygiyla bas etmek
icin kilit bir konudur. Bu nedenle performans kaygisiyla 6z yeterlik inanci/algisi ya da mikemmeliyetgilik
arasindaki iliskiyi inceleyen hem yurt icinde hem de disinda ¢ok sayida arastirma bulunmaktadir. Ornegin
Sarikaya ve Kurtaslan’in (2018, s.195) arastirmalarinda miizik 6gretmeni adaylarinin milkemmeliyetgilik ve 6z-

yeterlik duizeylerinin, MPK lzerinde anlamli bir yordayici oldugu belirlenmistir.

Kaygi yasayan 6grencinin ¢cevreden gelen uyaricilara yonelik duyarhhgi, kendine giivensizligi, negatif diisinmeye

egimli olmasi da kaygi durumunu ortaya c¢ikarabilmektedir (Yondem, 2012, s. 192).

Tatar (1997) muzisyenlerin kisilik 6zellikleri ve konser kaygilari arasindaki iliskiyi ortaya koymak amaciyla yaptigi
arastirmada ilging bir noktaya deginmistir. Ona gore insanlar ice doénik bir yapi sergiledikge, ihtiyaglarini
karsilamalari ertelenmekte ve boéylece i¢ ¢atismalari artmakta bu nedenle de nevrotik davranis egilimleri
gosterebilmektedir. Bu egilimler arttik¢a siirekli kaygli da artmaktadir. Toplum degerlerine uyum saglandikca ve
baskalarinin etkisi altinda kalindikga, bireysel ihtiyaclar baski altinda tutulmakta ve kisiligin bagimsiz gelisimi feda

edilmektedir. Bilingaltina itilmis, bastiriimis ihtiyaclar da strekli kaygiya doniismektedir. (akt. Sahin, 2006, s.1-2),
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Nagel’a (2010) gore mizisyenler sahneden degil, sahnede meydana gelebilecek hatalardan, aksiliklerden ve

bunlarin yaratacagi utanma ve asagilanma duygularindan korkarlar.

En fazla kaygi hissettiren performans tiirliniin “solo performans” oldugu ve performanstaki kisi sayisi arttikca
kayginin da azaldigi belirtilmistir (Parncutt ve McPherson, 2002). Benzer sekilde Nicholson, Cody ve Beck (2015)
de en yiksek diizeyde kayginin solo performans sirasinda hissedildigini ifade etmislerdir. Tankiz'in (2016, s.180)
arastirmasinda, flit 6gretiminde birlikte ¢alma-6grenme becerisi, flit 6grencilerinin konserlerde yasadiklari
muzik performans kaygisini azalttigi yoniinde bulgular elde etmistir. Ancak performansta yer alan kisi sayisinin
performans kaygisini etkilemedigi yéninde calismalar da vardir. Ornegin, Avcl ve Sagerin  (2021)
arastirmalarinda icracilarin solo, grup ya da hem solo hem de grup icinde yer aldiklari ve yasadiklari kaygi

boyutunda anlamli bir fark olusmadigi bulgularina ulasiimistir.

Sinif ortaminin ve 6grenme yonteminin de, 6grencilerin derse yonelik duyduklari kaygi lizerinde etkili oldugunu
ortaya koyan ¢alismalar vardir. Ornegin; Oztiirk ve Kalyoncu’nun (2018, s. 368) arastirmalarinda isbirlikli 6grenme
yonteminin, sunus yoluyla 6gretime kiyasla miziksel isitme okuma yazma dersine yonelik genel kaygiyi azaltmada
daha etkili oldugu belirlenmistir. Yontemin etkili olmasinin ana nedeninin, 6grenciye sagladigi ‘sinif ortam/’

oldugu disinilmektedir.

icra edilen mizik tiriiniin de kaygiy! farkli diizeylerde etkiledigine dair ¢alismalar vardir. Ornegin Perdomo-
Guevera (2014) arastirmasinda, klasik mizik icra eden sanatgilarin performans sirasinda daha fazla korku, kaygi,
endise hissettigini bildirmis; Papageorgi, Creech ve Welch’in (2011) ¢alismasinda ise klasik mizik icra eden
muzisyenlerin daha yiiksek performans kaygisi bildirdikleri gdrilmustir. Benzer sekilde Teztel ve Askin da (2007,
s. 3) sahne heyecaninin Klasik Bati Muzigi 6grencileri ve yorumculari arasinda, Caz ve Geleneksel Turk Muzigi
yorumcularina gére daha yogunlukta oldugu bulgularina ulasmislardir. Kenny, Davis ve Oates’in (2004)
arastirmalarinda da opera sanatgilarinin diger mizisyenlerden daha yiksek diizeyde kaygi hissettigi ifade

edilmistir (akt. Kafadar, 2009, s.31).

Manning (2013), yalnizca mizik tirtine gore degil; icra edilen mizik aletine gére de performans kaygisinin
etkilenebilecegini ifade etmistir. Patston ve Osborne (2016) birden fazla galgl 6grenen 68rencilerin, tek calgi
Ogrenenlere, tek calgl 68renenlerin ise hig ¢algl 6grenmeyenlere goére daha az performans kaygisi bildirdiklerini

bulmuslardir.

Le Blanc’a gore (1994), izleyiciler arasinda o mizigi iyi bilen uzmanlarin ya da ayni meslekten/arkadas grubundan
kisilerin bulunmasi performans sergileyecek kiside “negatif degerlendirilme” korkusuyla birlikte kayglyi da
arttirmaktadir (akt. Gencer, 2019, s. 22). Kalabalik bir seyirci karsisinda ezberden ¢almanin da, notayla calmaya

gore daha fazla kaygi yarattigi tespit edilmistir (Gidergi Alptekin, 2021, s. 139).

Alan yazin incelendiginde performans kaygisinin tek bir nedenle agiklanamayacak kadar degisken ve nedeni tam

olarak agiklanamayacak sekilde zor bir kaygi tirl oldugu gérilmektedir.
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Miizik Performans Kaygisinin Sonuglari

Kenny ve digerlerine gore (2004, s.760), mizik performansi; koordinasyon, ince motor becerileri, hafiza, estetik
ve yorum gibi iyi egitilmis becerileri iceren karmasik bir slire¢ oldugu icin, mizik performans kaygisinin yiksek
olmasi, performans sergileyen kisinin basarisini cok etkilemektedir. Performans kaygisi; dikkat daginikliklarina,
sinirlilige, bellek hatalarina, huzursuzluga, bedensel gerginlige ve sonugta sahneye ¢ikmaktan korkmaya neden
olabilmektedir (Kafadar, 2009, s. 13). Performans kaygisi yasayan kisilerde dikkat eksikligi, notayi
gorememe/okuyamama, ritmi/esligi kacirma ya da kaygl yaratan sinava girmeme gibi davranislar ortaya

¢tkmaktadir (Yondem, 2012, s. 187).

Kaygi sonucunda bir mizik icracisinin; duygusal, dislinsel ve motor fonksiyonlari olduk¢a olumsuz etkilenebilir
(Gidergi Alptekin, 2012, 5.138). Ornegin bir korist ya da vokal solist ilk sesi dogru ¢ikaramayacag endisesini
yasayabilir, orkestra sefinin fiziksel hareketleri kisitlanabilir, elleri titreyebilir, hatta sef kollarini ritme uygun
hareket ettiremez hale gelebilir (Powell, 2004, s. 801,808). Opera sanatgisi Renée Fleming, piyanist Vladimir
Horowitz, Leopold Godowsky, Steven Osborne sahne korkusuyla miicadele ettigi bilinen klasik muzik
sanatgilarindandir (Kabakgi, 2016, s. 89). The Beatles grubunun bateristi Ringo Starr da katildigi bir televizyon

programinda her performans &ncesi hala kaygi yasadigini belirtmistir (Ozevin Tokinan, 2013, 5.54-55).

Burada 6nemli olan kayginin kontrol altina alinabilmesidir. Mizik 6gretmeni adaylarinin performans esnasinda
yasadiklari kaygi diizeyinin kontrol altinda tutulabilmesi; adaylarin hem 6grenci olarak galismalarini saghkl
sergilemelerini hem de o6gretmen olduklarinda performansa dayali etkinliklerini verimli sunabilmelerini

saglayacaktir (Kurtuldu, 2017, s. 2037).

Performans Kaygisi ve Sosyal Kaygi iliskisi

Performans sirasinda kisinin ortama bagl olarak yasadigi kaygi, eger asiri ise bu durum bir tir sosyal kaygi
bozuklugu olarak adlandirilir (Gudek ve Cigcek, 2017, s. 2). Amerikan Psikiyatri Birligi (1994) sosyal kaygiy! “sosyal
ortamlarda baskalari tarafindan olumsuz degerlendirilmekten, utanmaktan ve kic¢tik dismekten korkma ve bu
durumdan kaginma egilimi” olarak tanimlamistir (akt. Sarikaya, 2018, s. 12). Sosyal kaygi bozuklugu olan kisiler,
yaptiklari isi baska insanlarin izledigi durumlardan korkarlar ve miimkiin oldugunca bu durumlardan kaginmaya
calisirlar (Dilbaz ve Gliz, 2006, s. 185). Anthony ve Swinson’in (2000) ifade ettigi gibi sosyal kaygili bireyler,
baskalari tarafindan olumsuz olarak degerlendirileceklerine, koti bir izlenim birakacaklarina, kii¢lik diiseceklerine
ve utang duyacaklarina dair inanglar tasir ve bu yiizden sirekli kaginma egiliminde olurlar (akt. Sarikaya, 2018, s.
13). Sosyal kaygi, toplumda en yaygin gorilen psikolojik bozukluklardan biridir (Isik ve Taner, 2006, s. 213). Sosyal
kaygi belirtilerinin toplumun vyaklasik %10’unda goruldugi cesitli arastirmalarda saptanmistir. Psikiyatri
boélimlerine basvuran fobi sahibi kisiler arasinda agorafobiden sonra en sik gorilen fobinin sosyal fobi oldugu

ortaya konmustur (Sungur, 2000’den akt. Kafadar, 2009, s. 20).

Sosyal kaygili birey, diger insanlarin kendisinden ¢ok yiiksek beklentisi olduguna inanir ve bunu karsilayamadigi

gibi bir sonuca ulasir. Bu sonuca ulasirken hem ortamda elestirel bir yiiz ifadesi ya da esneyen biri gibi olumsuz
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isaretlere son derece dikkat ederken hem de kendi sesinin/ elinin titremesini, yuzinin kizarmasini degerlendirir.
Bu degerlendirme sonucunda kendisinin olumsuz algilandigi sonucuna ulastiktan sonra da hissettigi kaygil
duruma davranissal, bilissel ve bedensel belirtiler eslik etmeye baslar (Dilbaz ve Giiz, 2006, s. 218-219). Cinki
“Zihnimizden gegenler (distincelerimiz) hissetme seklimizi ve nihayetinde de davranislarimizi etkilemektedir”

(Kennerley, 2017, s. 134).

Performansla ilgili korkular, kisilerde énemli derecede bir stres yarattiginda ya da is, okul ve sosyal hayati
etkilediginde sosyal fobi boyutuna ge¢mis olur (Esposito, 2010, s. 21-22). Bazi arastirmacilar da, performans
kaygisinin sosyal fobinin bir alt tipi olabilecegini nermektedir (Cirakoglu, 2013, s. 97). Psikiyatri Uzmani K. Ogel
de, performans kaygisinin sosyal fobiyle birlikte ortaya ¢iktigi durumlarda kisilerin toplumdan gekildigini, sosyal

fobi olmadiginda ise yalnizca performans sirasinda ortaya ¢iktigindan bahsetmistir (akt. Yildirnm, 2020, s.10).

Problem Durumu
Sahnede performans sergilemeyi gerektiren meslek gruplarindan biri de mizik 6gretmenligidir. Tirkiye’'de
mesleki mizik egitimi veren kurumlardan biri de mizik 6gretmeni yetistirmeyi amaglayan Egitim Fakilteleri’'ne
bagli Mizik Egitimi Anabilim Dallar’dir. Bu kurumlarda 6grenim goren Ogrenciler, diger bir ifadeyle muzik
O0gretmeni adaylari; bazi durumlarda performans kaygisina kapilabilmekte, bu nedenle sahneye gikmaktan
kacinarak performans gerektiren sinavlarinda da gergek performanslarini sunmada zorlanabilmektedirler.
Performans kaygisi ile sosyal kaygi; nedenleri, belirtileri ve sonuglari bakimindan benzerlikler gésteren birer kaygi
tlrGdur. Hatta birgcok arastirmada performans kaygisinin sosyal kayginin bir alt grubu olduguna iliskin bilgiler
mevcuttur.Alan yazin incelendiginde, farkli 6rneklem gruplarinin mizik performans kaygisini gesitli boyutlarda
inceleyen cok sayida arastirma bulunmaktadir. Ancak mizik performans kaygisinin sosyal kaygiyla iliskisini
inceleyen herhangi bir calismaya rastlanmamistir. Bu nedenle, bu iki kaygl durumu arasinda iligkisel bir analiz
yapma ihtiyaci duyulmus ve bu da arastirmanin ortaya ¢ikmasina temel olusturmustur. Bu durumdan hareketle
arastirmada su sorulara cevap aranmigtir:
1. Miazik 6gretmeni adaylarinin performans kaygilari ile sosyal kaygilari arasinda anlamli bir iliski var midir?
2. Miuzik 6gretmeni adaylarinin performans kaygilari ile cinsiyetleri arasinda anlaml bir iliski var midir?
3. Muzik 6gretmeni adaylarinin performans kaygilari ile bulunduklari sinif (lisans diizeyi) arasinda anlamli
bir iliski var midir?
4. Mizik 6gretmeni adaylarinin performans kaygilari ile mezun olduklari lise arasinda anlamli bir iliski var
midir?
5. Miizik 6gretmeni adaylarinin performans kaygilariile ¢algi tlirl arasinda anlamli bir iliski var midir?
6. Miuzik 6gretmeni adaylarinin performans kaygilari ile genel akademik basari puanlari arasinda anlamli
bir iliski var midir?

7. Mizik 6gretmeni adaylari, performans kaygisiyla bas edebilmek i¢in hangi yontemlere basvurmaktadir?
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YONTEM

Bu arastirmanin yapilabilmesi igin dncelikle, ilgili Gniversitenin insan Arastirmalari Etik Kurulu’nun 26.04.2021

tarih ve 2021/04-43 protokol numarali izni alinmistir.

Arastirmanin Modeli

Bu arastirmada, genel tarama modellerinden iligkisel tarama modeli kullanilmistir. iliskisel tarama modelleri iki
ya da daha fazla sayidaki degiskenin birbirlerini etkileme derecesini belirlemeyi amaclayan arastirma
modelleridir. iliskisel tarama modelinde, degiskenlerin birlikte degisip degismedigi; degisme varsa bunun nasil

oldugu saptanmaya galisilir (Karasar, 2011).
Evren ve Orneklem

Arastirmanin evrenini, Turkiye’deki Mizik Egitimi Anabilim Dal lisans 6grencileri (1-2-3-4. Sinif), 6rneklemini ise
farkli bolgelerden segilmis alti farkli Gniversitenin (Marmara, Erzincan, Aksaray, Mehmet Akif Ersoy, Harran,
Karadeniz Teknik Universitesi) Mizik Egitimi Anabilim Dallar’'nda 6grenim gérmekte olan lisans dgrencileri

(N=101) olusturmaktadir.
Veri Toplama Araci

Veri toplama araci olarak Kenny (2004) tarafindan gelistirilen ve Ozevin Tokinan (2013) tarafindan Tiirkce'ye
uyarlanan “Miizik Performans Kaygisi Envanteri” ile Liebowitz (1987) tarafindan gelistirilen ve Soykan, Ozgiiven
ve Gengdz (2003) tarafindan Tiirkce’ye uyarlanan Sosyal Kaygi Olgcegi kullaniimistir. 6'li Likert tipindeki Muzik
Performans Kaygisi envanterinin gegerlik ve glvenirlik calismalari sonucunda envanterin Tirkge'ye uyarlanmis
seklinin bes faktdrde dagilan 25 maddeden olustugu saptanmistir. Olgegin Cronbach Alfa giivenirlik katsayisi .895
olarak bulunmustur. Maddelerin madde toplam korelasyonlari .336 ile .651 arasinda degismektedir. 3’li Likert
tipindeki Sosyal Kaygi Olgegi ise, 13'l performans, 11'i sosyal etkilesim durumlariyla ilgili olmak lizere toplam 24
madde icermektedir. Olgegin Cronbach Alfa giivenirlik katsayisi .81 ile .91 arasindadir. Olcekten, korku ve

kaginma kategorisinde toplam puan elde edilmektedir.
Verilerin Analizi

Katilimcilara oncelikle arastirmanin amaciyla ilgili bilgi verilmis ve veriler online bir arama motorunun yardimiyla
olusturulan olgek sorularinin 6rneklem grubuna uygulanmasiyla elde edilmistir. Veriler analiz edilirken 6ncelikle
olgeklerin normal dagilim gosterip géstermedigini belirlemek amaciyla korelasyon analizi yapiimis, ayni zamanda
performans kaygisi ile her bir degiskenin arasindaki iliski belirlenirken de normal dagilim gosterip gostermedigine
bakilmis ve ortaya ¢ikan tabloya goére parametrik olan sonuglar icin Anova, parametrik olmayanlar i¢in ise Mann

Whitney U ve Kruskal Wallis H gibi cesitli istatistik analiz tekniklerinden faydalaniimistir.
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BULGULAR

Tablo 1. Orneklem Grubuna Ait Degiskenlerin Betimsel istatistikleri

Degiskenler N %
o Kadin 54 55,1
Cinsiyet
Erkek 44 44,9
1 10 10,2
2 15 15,3
Sinif
3 24 24,5
4 49 50
Anadolu Gizel Sanatlar Lisesi 52 53,1
. o Anadolu Lisesi 17 17,3
Mezun Olunan Lise Tiirii -
Genel Lise 21 21,4
Meslek Lisesi 8 8,2
2.00-2.49 23 23,5
2.50-2.99 46 46,9
GANO
3.00-3.49 26 26,5
3.50-4.00 3 3,1

Tabloda gorildigi gibi arastirmaya katilan mizik 6gretmeni adaylarinin; % 55,1’i kadin ve % 44,9’u erkektir. %
50’si 4. Sinif, %24,5’i, 3. Sinif, %15,3’0 2. Sinif ve %10,2’si 1. Siniftir. %53,1’i Anadolu Glzel Sanatlar Lisesi, %21,4’0
Genel Lise, %17, 3'l Anadolu Lisesi ve %8,2’si Meslek Lisesi mezunudur. %46,9’unun not ortalamasi 2.50-2.99
araliginda, %26,5’inin not ortalamasi 3.00-3.49 araliginda, %23,5’inin not ortalamasi 2.00-2.49 araliginda ve

%3,1’inin not ortalamasi 3.50-4.00 araligindadir.

Birinci Alt Probleme Ait Bulgular

Tablo 2. Normallik Testi ve Kaygi Diizeyi Durumu

Normallik Testi

Kolmogorov -
N Min Max. Ortalama Std. Sapma Smirnov
MPKO TOPLAM 98 8 150 89,18 38,84 0,034
SKO TOPLAM 98 0 144 58,12 37,62 0,074

Tabloda goriildiigi gibi miizik 6gretmeni adaylarinin Mizik Performans Kaygi Olcegi (MPKO) puan ortalamalari
89, 18 ve Sosyal Kaygi Olcegi (SKO) puan ortalamalari 58, 12’dir. Bu durumda adaylarin yiiksek diizeyde miizik
performans kaygisina sahip olduklari ancak orta diizeyde sosyal kaygiya sahip olduklari goriilmektedir. Olcekler
normal dagilim gostermedigi icin iki 6lcek arasinda anlamli bir iliski olup olmadigini tespit edebilmek icin

korelasyon analizi yapilmis ve Spearman katsayilarina bakilmistir.
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Tablo 3. Miizik Ogretmeni Adaylarinin MPK ile Sosyal Kaygi Arasindaki iliski Durumu

KORELASYON
MPKO TOPLAM SKO TOPLAM

0 Korelasyon Katsayisi 1 0,625
§ P - 0,000

N 98 98
o Korelasyon Katsayisi 0,625 1
= P 0,000 -

N 98 98

Korelasyon analizi sonucunda ortaya ¢ikan tabloya bakildiginda korelasyon katsayisi r = 0,625 > 0,60 oldugu igin,
muzik 6gretmeni adaylarinin mizik performans kaygilari ile sosyal kaygilari arasinda anlamli ve kuvvetli bir iliski

oldugu belirlenmistir.

ikinci Alt Probleme Ait Bulgular

Tablo 4. Miizik Ogretmeni Adaylarinin MPK ile Cinsiyet Degiskeni Arasindaki iliski Durumu

Mann Whitney U Testi

Sira Siralar
Degiskenler N Ortalamasi Toplami U z p
Kadin 54 56,69 3061,50
799,500 -2,775 0,006
Erkek 44 40,67 1789,50

Normallik testi sonucunda, degiskenler normal dagilim gostermedigi icin parametrik olmayan Mann — Whitney U
Testi yapilmistir. Mann — Whitney U testi sonucunda hesaplanan anlamhilk degeri p = 0,006 bulunmustur. Bu
durumda p < 0,05 oldugundan miizik 6gretmeni adaylarinin mizik performans kaygisi ile “cinsiyet” degiskeni
arasinda anlamli farkhilhk yoktur. Gruplar arasi farkin hangi grup lehine oldugu incelendiginde ise kadinlarin MPK

puanlarinin erkeklere gére anlamli bicimde daha yiksek oldugu belirlenmistir.

Uglincii Alt Probleme Ait Bulgular

Tablo 5. Miizik Ogretmeni Adaylarinin MPK ile Sinif Degiskeni Arasindaki iliski Durumu

ANOVA Testi Levene Testi
Std.
Degiskenler N Hata F p p
1. Sinif 10 14,207
2. Sinif 15 11,026
2,325 0,080 0,408
3. Sinif 24 7,296
4. Sinif 49 5,183
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Normallik testi sonucunda degiskenler, normal dagilim gosterdigi icin ANOVA testi yapilmistir. ANOVA Testi
sonucunda hesaplanan anlamlilik degeri p = 0,080 bulunmustur. Bu durumda p > 0,05 oldugundan muzik

o6gretmeni adaylarinin mizik performans kaygisi ile “sinif” degiskeni arasinda anlamli farklilik yoktur.

Dordiincii Alt Probleme Ait Bulgular

Tablo 6. Miizik Ogretmeni Adaylarinin MPK ile Mezun Olunan Lise Degiskeni Arasindaki iliski Durumu

ANOVA Testi Levene Testi
Std.

Degiskenler N Hata F p p
Giizel Sanatlar Lisesi 52 5,464
Anadolu Lisesi 17 10,283

1,173 0,324 0,433

Genel Lise 21 7,508
Meslek Lisesi 8 13,009

Normallik testi sonucunda degiskenler normal dagihm gosterdigi icin ANOVA testi yapiimigtir. ANOVA Testi
sonucunda hesaplanan anlamlilik degeri p = 0,324 bulunmustur. Bu durumda p > 0,05 oldugundan muzik

o0gretmeni adaylarinin mizik performans kaygisi ile “mezun olunan lise” degiskeni arasinda anlamli farklihk

yoktur.
Besinci Alt Probleme Ait Bulgular

Tablo 7. Miizik Ogretmeni Adaylarinin MPK ile Calgi Tiirii Degiskeni Arasindaki iliski Durumu

Kruskal - Wallis H Testi

Sira

Degiskenler N Ortalamasi X2 sd p
Piyano 30 55,25
Keman 23 59,59
Flut 11 51,73
Viyolonsel 4 49,63
Gitar 5 42,2
San/Ses 8 35,13

ud 2 36,25 16,440 12 0,172
Kanun 1 25
Baglama 9 29,89
Bass Gitar 1 30
Fagot 1 88,5
Saksafon 1 21,5
Viyola 2 28,5

Normallik testi sonucunda degiskenler, normal dagilim géstermedigi icin Parametrik olmayan Kruskal — Wallis H
Testi yapilmistir. Kruskal — Wallis H Testi sonucunda p = 0,172 bulunmustur. Bu durumda p > 0,05 oldugundan

muzik 6gretmeni adaylarinin mizik performans kaygisi ile “calgl” degiskeni arasinda anlamli farkhlik yoktur.
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Gruplar arasi farkin hangi grup lehine oldugu incelendiginde ise piyano ve ardindan keman puanlarinin diger

calgilara gore anlamli bicimde daha yiiksek oldugu belirlenmistir.

Altinci Alt Probleme Ait Bulgular

Tablo 8. Miizik Ogretmeni Adaylarinin MPK ile GANO Degiskeni Arasindaki iliski Durumu

ANOVA Testi Levene Testi
Std.
Degiskenler N Hata F p p
2.00-2.49 23 7,554
2.50-2.99 46 5,964
2,372 0,075 0,255
3.00 - 3.49 26 7,136
3.50 - 4.00 3 8,838

Normallik testi sonucunda degiskenler, normal dagilim gosterdigi icin ANOVA testi yapilmistir. ANOVA testi
sonucunda hesaplanan anlamlilik degeri p = 0,075 bulunmustur. Bu durumda p > 0,05 oldugundan muzik

performans kaygisi ile “genel akademik not ortalamasi” degiskeni arasinda anlamh farkhhk yoktur.

Yedinci Alt Probleme Ait Bulgular

Arastirmada son olarak miizik 6gretmeni adaylarina miizik performans kaygisiyla nasil bas ettiklerine iliskin bir

soru yoneltilmistir.

Performans Kaygisiyla Bas Etme Yontemleri

m Performans Oncesi Nefes Egzersizleri Yapiyorum
m Performans Oncesi Dua Ediyorum

= Performans Oncesi Enerji icecegi Ya da Alkol
Kullaniyorum

Performans Oncesi Yoga Meditasyon gibi Yéntemlere
Basvuruyorum

B Performans Sergilemekten Vazgegiyorum
m Performans Oncesi Sakinlestirici ilag Kullaniyorum

B Performans Oncesi Alexander Feldenkrais gibi
yaklagimlardan yararlaniyorum

B Performans Oncesi Psikolog Araciligiyla Cesitli Terapi
Yontemlerine Bagvuruyorum

Sekil 1. Miizik Ogretmeni Adaylarinin MPK’yla Bas Etme Yéntemleri
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Sekilde gorildugu gibi muizik performans kaygisiyla bas edebilmek igin muzik 6gretmeni adaylarinin %38’
performans oncesi nefes egzersizleri yaptigini, %25’i performans 6ncesi dua ettigini, %13’ performans 6ncesi
enerji icecegi ya da alkol kullandigini, %9’u performans 6ncesi yoga/meditasyon gibi yontemlere basvurdugunu,
%7’si performans 6ncesi sakinlestirici ilag kullandigini, %7’si performans sergilemekten vazgectigini, % 1'i
performans 6ncesi Alexander, Feldenkrais gibi yaklagimlardan yararlandigini, %1’i de performans dncesi psikolog

aracihigiyla gesitli terapi yontemlerine basvurdugunu ifade etmistir.

TARTISMA ve SONUC

Birinci alt probleme iliskin bulgular incelendiginde (Tablo 3), mizik 6gretmeni adaylarinin mizik performans
kaygilari ile sosyal kaygilari arasinda anlamli ve kuvvetli bir iliski oldugu goriilmektedir. Kenny ve Osborne’un
(2006) yaptiklari arastirmada da performans kaygisinin sosyal kaygi ile baglantili oldugu bulgularina ulasiimistir.
Teztel ve Askin’a (2007, s.5) gore de muzik performansi sergileyecek olan kisinin sosyal bir ortamda izleyiciler
tarafindan degerlendirilmesi nedeniyle buna baglanti olarak hissedilen kaygi da sosyal fobi olarak

degerlendirilebilir.

ikinci alt probleme iliskin bulgular incelendiginde (Tablo 4), miizik 6gretmeni adaylarinin performans kaygilari ile
cinsiyet degiskeni arasinda anlamli bir farkhlk oldugu gorilmektedir. Ryan’in (2004) yaptigi calismada da cinsiyet
faktortiniin etkisi beklendigi gibi gorilmemistir. Ancak gruplar arasi farkin hangi grup lehine oldugu
incelendiginde kadinlarin MPK puanlarinin erkeklere gore ¢ok daha yiiksek oldugu belirlenmistir. Bu bulgular da
Ozevin Tokinan’in (2014), kadinlarin erkeklere oranla daha fazla miizik performans kaygisi duydugu bulgusuna
ulastigl arastirmasiyla benzerlik gostermektedir. Studer ve arkadaslari da (2011), arastirmalarinda kizlarin
erkeklere gore miizik performans kaygisina yonelik daha fazla negatif duygulara sahip oldugu bulgularina
ulagsmislardir. Benzer sekilde Baydag ve Alpagut’un (2016, s. 863) arastirmalarinda da kiz 6grencilerin performans
kaygisinin erkek 6grencilerden daha yiiksek oldugu sonucuna varilmistir. Cirakoglu ve Coskun Senttirk’tin (2013)
arastirmalarinda da kadin muzisyenlerin sahne korkusu diizeylerinin erkeklerden anlaml olarak daha yiiksek
oldugunu goéstermistir. Ayni sekilde Jelen’in (2017, s. 3402) arastirmasinda da kadin muzik 6gretmeni adaylari,
erkeklere kiyasla daha yiiksek diizeyde muzik performans kaygisi sergilemistir. Hatta Can ve Akbal’in (2021, s.98)
calismalarinda lisansiisti diizeyde performans kaygisi ¢alisan kadin arastirmacilarin erkeklerden sayi olarak ¢ok
daha fazla olmasi da bu durumla iliskilendirilebilir. Diger bir ifadeyle; bu konuyla ilgili arastirmalara kadin

akademisyen ve arastirmacilarin daha fazla yonelmesi, performans kaygilarinin daha yiksek olmasi ile ilgilidir.

Uclincii alt probleme iliskin bulgular incelendiginde (Tablo 5), miizik 68retmeni adaylarinin performans kaygilari
ile sinif degiskeni arasinda anlamli bir farklilik olmadigi gériilmektedir. Ozevin Tokinan’in (2014) arastirmasinda
da mizik performans kaygisinin sinif diizeyine gére farkllik géstermedigi sonucuna ulasiimistir. Gliven (2016) ve
Piji K¢k (2010) tarafindan yapilan arastirmalarda ise 6grencilerin kaygi seviyeleri ve siniflari arasinda anlamli
farkhihk bulunamamistir. Baydag ve Alpagut’un (2016, s. 863) arastirmalarinda yas ve tecribe ile performans
kaygisi arasinda anlamh bir farkhlik ve bir iliski bulunmadigi sonucuna varilmistir. Ancak 6rnegin, Nacakgi ve

Dalkiran‘in (2011, s. 55) arastirmalarinda, ikinci sinif 6grencilerin bireysel ¢algi sinavlarinda Gglnci siniflara gore
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daha fazla kayg icerisinde olduklari ortaya koyulmustur. Ya da Cevik Kili¢ (2018) arastirmasinda, son sinif
ogrencilerin piyano sinavlarinda en fazla, birinci sinif 6grencilerin ise en az kaygili oldugu bulgusuna ulagmistir.

Bu durum da son sinif 6grencilerin mezuniyet ve gelecek kaygilariyla iliskilendirilmistir.

Dérdlncu alt probleme iliskin bulgular incelendiginde (Tablo 6), mizik 6gretmeni adaylarinin performans
kaygilari ile lise tirG degiskeni arasinda anlamli bir farkhhk olmadigi gérilmektedir. Umuzdas ve Ték’Gn (2020)
muzik 6gretmenligi lisans programinda calgi egitimi almakta olan 6grencilerle yirittikleri arastirma da benzer
bulgular ortaya ¢ikmis ve mezun olunan lise degiskenine gére anlaml bir farkliik gériilmemistir. Ozevin
Tokinan’in (2014) arastirmasinda da muzik performans kaygisinin mezun olunan lise tiiriine gore farklilik
gostermedigi sonucuna ulasiimistir. Benzer sekilde Nacakgl ve Dalkiran‘in (2011, s. 55) arastirmalarinda da

bireysel ¢algi sinavlarinda duyulan kayginin mezun olunan lise tiirtine gore farklilik géstermedigi belirlenmistir.

Besinci alt probleme iliskin bulgular incelendiginde (Tablo 7), mizik 6gretmeni adaylarinin performans kaygilari
ile calg degiskeni arasinda anlamli bir farklilik olmadigi gériilmektedir. Smith ve Rickard da (2004) miizisyenlerin
caldiklari calgr tarld ile mizik performans kaygisi degerleri arasinda anlamh farkhlik olmadigi bulgularina

ulagsmiglardir.

Altinci alt probleme iliskin bulgular incelendiginde (Tablo 8), mizik 6gretmeni adaylarinin performans kaygilari
ile genel akademik not ortalamasi (GANO) degiskenleri arasinda anlamli bir farkhlik olmadigi gériilmektedir. Diger
bir ifadeyle notlarin yiksek ya da dusik olmasi muzik performans kaygisini etkilememektedir. Diger taraftan
Umuzdas ve digerlerinin (2019) yaptiklari arastirmada akademik basari puanlari ile strekli-durumluk ve toplam
kayg! duzeylerine bakildiginda akademik basari puanlarinin durumluk kaygi ile iligkili oldugu goérulmektedir.
Ornegin, Nacakgi ve Dalkiran‘in (2011, s. 55) arastirmalarinda da akademik basarilari yiiksek égrencilerin calg

sinavlarinda digerlerine gore daha disiik kaygi icerisinde olduklari goérilmustir

Yedinci alt probleme iliskin bulgular incelendiginde (Sekil 1), mizik 6gretmeni adaylarinin mizik performans
kaygisiyla bas edebilmek i¢in cesitli yontemlere basvurdugu goriilmektedir. Bu yontemlerden ilki “performans
oncesi nefes egzersizleri yapmak”tir. Onuray Egilmez de (2012), yaptigi arastirmada 6grencilerin bu kaygiyla basa
¢ikmada en biliylik oranda solunum ve gevseme egzersizleri yaptigl bulgularina ulasmistir. Studer ve arkadaslar
da (2011), isvigre’de iiniversitede miizik boliimi 6grencileriyle yaptiklari arastirmada, en sik kullanilan basa ¢ikma
yonteminin “solunum egzersizleri yapmak” oldugu bulgularina ulasmislardir. Steptoe (1989) arastirmasinda,
ingiliz Kraliyet Filarmoni Orkestrasi ve Londra Filarmoni Orkestras’nin 65 (iyesi ile MPK ve basa ¢ikma
yontemlerini incelemistir. Katilimcilar, derin nefes alma (% 38) ve kas gevsetme hareketi (% 23) yontemine g¢ok

stk basvurduklarini ifade etmislerdir.

Miuzik 6gretmeni adaylarinin mizik performans kaygisiyla bas edebilmek igin basvurduklari yontemlerden ikincisi
“performans 6ncesi dua etmek” tir. Yine bu bulgu da Onuray Egilmez’in (2012) ¢alismasindaki bulgularla benzerlik
gostermektedir. Pek ¢cok psikolojik bozukluk gibi, muzik performans kaygisinin bittincil bakis agisiyla incelenmesi

gerekmektedir. Bundan dolayi kisisel etkenlerin yaninda, kiltiirin de performans kaygisi tzerindeki etkileri
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dikkate alinmalidir (Perdomo-Guevera, 2014). Dua etmek birgok kiiltlirde ¢ok sik bagvurulan bir nevi yardim
isteme, sakinlesme yontemidir. Bir baska sakinlesme Onerisi de Joshua Bell’den gelmistir. Bell, gilimsemenin
viicudu kandirarak olumlu bir duyguya sokabildigini arastirmalarin ortaya ¢ikardigini ifade etmis ve performans
sergileyen kisilere olumsuz bir duyguya ya da kaygiya kapildiklarinda giiliimsemelerini tavsiye etmistir (Kabakgl,

2016, s. 91).

Muzik 6gretmeni adaylarinin mizik performans kaygisiyla bas edebilmek icin basvurduklari yontemlerden
Uglinclsl “performans Oncesi yoga/meditasyon yapmak”tir. Son yillarda yoga, biofeedback meditasyon, sanal
pozlama, mizikle terapi gibi tedavi yontemleri siklikla kullaniimaktadir (Burin ve Osério, 2017). Bu da internette,
sosyal medyada genel anlamda dijital ¢agin da yardimiyla populerlesmis birer yontem olarak algilandigini
gostermektedir. Vicudun koordinasyonunu egzersizler araciligiyla uyumlu hale getirmek, ayni zamanda hayat
kalitesinde de belirgin bir artis saglamaktadir (Bostancioglu ve Kahraman, 2017, s.153). Niemann, Pratt ve
Maughan (1993) performans kaygisinin Ustesinden gelmek igin; imgeleme ¢alismalari yapma, nefes alma ve
odaklanma tizerine meditasyon, her gilin bir rahatlama teknigini yasam akisina dahil etme, egzersiz yapma, yeterli
uyuma ve saghkh bir yasam tarzi benimseme gibi belli bash yollar 6nermislerdir (akt. Baydag ve Bolat Basoglu,

2018, s. 2209).

Muzik 6gretmeni adaylarinin mizik performans kaygisiyla bas edebilmek icin basvurduklari yontemlerden
dordiincist “performans oncesi enerji icecegi ya da alkol kullanmak”tir. Tiirkiye’de ve diinyada yapilan
arastirmalarda enerji icecegi ve alkol maddesinin genel anlamda diisik oranda kaldigi gérilmektedir (Onuray

Egilmez, 2012, Fehm ve Schmidt 2006).

Miizik 6gretmeni adaylarinin mizik performans kaygisiyla bas edebilmek igin basvurduklari yéntemlerden
besincisi “performans 6ncesi sakinlestirici ilag kullanmak”tir. Diinyada “beta-bloker” olarak isimlendirilen bu
ilaclarin kullanimi ¢ok yaygin olmakla birlikte kontrollii ya da kontrolsiiz olarak alinabilmektedir. Ornegin Studer
ve arkadaslari (2011) yaptiklari bir arastirmada 6grencilerin Ugte ikisinin, ilaglari doktor denetimli ve regeteli
olarak, geri kalan 6grencilerin ise doktor denetimi olmadan kullandiklarini belirlemislerdir. Dogan ve Tecimer de
(2019, s. 521), kaygiyr azaltmak icin sakinlestirici almanin veya alkol kullanmanin sorunu ¢ézmekte uygun bir
davranis olmadigini belirtmislerdir. Cimen de (2001, s.131) son yillardaki arastirmalarin bu tur ilaglarin sahne
performansini kuvvetlendirmek yerine zamanla viicutta yan etkilere yol agabilecegine yonelik bulgular ortaya

koydugunu ifade etmistir.

Muzik 6gretmeni adaylarinin mizik performans kaygisiyla bas edebilmek icin basvurduklari yontemlerden
altincisi “performans sergilemekten vazgecmek”tir. Bu kayginin, meslegi birakmaya kadar gittigini gosteren
arastirmalar vardir ki 6rnegin Hernandez, ZarzaAlzugaray ve Casanova’nin (2018) ispanya’da konservatuvar lisans
ogrencileriyle yaptiklari ¢alismada katilimcilarin %15,1’inin performans kaygisindan dolayr muzik alaninda

¢alismayi birakmayi distnduikleri belirlenmistir. Bu asiri kaygili olma hali yiziinden hayati boyunca konser
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vermekten kagan (inlii miizisyenlerle karsilagilmaktadir. Ornegin diinyaca iinlii piyanist Glenn Gould, sahip oldugu
yogun mizik performans kaygisi nedeniyle, kariyerinin yirmi yilinda yalnizca stiidyo ortaminda kayit i¢in ¢almis

ve sahneye ¢itkmamistir (Kabakgl, 2016, s. 89).

Miizik 6gretmeni adaylarinin performans kaygisiyla bas edebilmek i¢in basvurduklari yontemlerden yedincisi, cok
disik bir oranla “performans 6ncesi Alexander&Feldenkrais gibi yaklasimlardan yararlanmak”tir. Alexander
Teknigi istenmeyen kas gerginliklerini azaltan, kronik boyun ve sirt agrisina sebep olan gereksiz kas aliskanliklarini
engelleyen ve ise yaramayan hareket kaliplarini yeniden egiten psiko-fiziksel bir yontemdir ve mizik performans
kaygisini azaltabilir (Ozgiir, 2019, s5.343). Ancak bu tiir yaklasimlar, iilkemizde heniiz gok yaygin degildir. Sahne
performansi sirasinda istem disi gerceklesen fiziksel durumlar igin faydali olabilecek bir calisma da ‘ilerlemeli kas

gevsetme’ ¢alismasi olarak distnilmektedir (Topoglu, 2013, s.51).

Muzik 6gretmeni adaylarinin performans kaygisiyla bas edebilmek i¢in basvurduklari yéntemlerden sonuncusu,
“performans Oncesi psikolog araciligiyla gesitli terapi yontemlerine basvurmak” tir. Dogan ve Tecimer (2019, s.
521), bu kaygi turiinin tedavisi igin erken miidahalenin 6nemli oldugunu ve kisiye 6zel psikoterapi destekli
yaklasimlarla kaygiyla basa ¢cikma yollarinin arastiriimasi gerektigini belirtmislerdir. Dogan ve iskender’in (2015,
s. 322) arastirmalarinda 12 hafta boyunca yirutilen psiko-egitim programinin mizik performans kaygisini
azaltma ya da engellemede etkili oldugunu belirlemislerdir. Topcan (2021, s.141-142), performans kaygisiyla bas
etmede NLP, EFT ve EMDR gibi yontemlerin hizli sonug verdigini ve 40 yili askin bir stredir Amerika’da ve

Avrupa’da bircok sektérde yaygin olarak kullanildigini ifade etmektedir.

ONERILER

Muzik performans kaygisi; gerek mesleki mizik egitimi alan Ogrencileri, gerekse de mdizisyenleri, muzik
egitimcilerini ve hatta profesyonel sanatcilari bile etkileyen bir kaygi problemidir. Arastirmaya konu olan
Tirkiye’de mesleki muzik egitimi veren kurumlardan biri olan ve muzik 6gretmeni yetistiren Muzik Egitimi
Anabilim Dallar’'nda 6grenim géren 6grencilerin yasadiklari performans kaygisini 6nlemek, yok etmek ya da en
aza indirmek icin, problemin kékenine inip bu kaygiya neden olan etkenleri bulmak gerekmektedir. Oncelikle

performans kaygisina ve sosyal kaygiya neden olan faktorler belirlenmelidir.

Muzik 6gretmeni adaylarinin performans kaygilariyla sosyal kaygilari arasinda bir iliski oldugu gorilmektedir.
Diger bir ifadeyle performans kaygili 6grenciler ayni zamanda sosyal kaygilidir. Bu nedenle bu sorunu ele alirken
ve soruna yonelik ¢6ziim onerileri arastirirken psikolojik destek almak sarttir. Aksi takdirde alkol, enerji icecegi,
sakinlestirici gibi gecici ¢ozlimler ylizeysel kalacak ve tekrar performans gerektiren durumlarda ortaya gikacak
olan kaygiyi engellemeyecektir. Bu nedenle, bu sorunla karsilasan 6grenciler psikoterapi alabilecekleri uzmanlara

yonlendirilmelidir.
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Miizik 6gretmeni adaylarinin, muzik performans kaygisiyla bag edebilmek igin biylk bir oranda performans
oncesi nefes egzersizleri yaptiklari goriilmektedir. Nefes egzersizleri-dogru yapildigi takdirde-kalp atim hizini
dengeleyici, rahatlatici 06zelliklere sahiptir. Bu noktada o©nemli olan bu egzersizlerin kontrolli
yapilmasi/yaptiriimasidir. Bu nedenle egitimci, kendisi yapamiyorsa bile bir koro/san hocasindan destek alarak

sahne dncesi 6grencileri rahatlatmaya yonelik toplu nefes egzersizleri yaptirmalidir.

Miuzik 6gretmeni adaylari, performanslarini 6nce arkadaslarinin, daha sonra arkadas gruplarinin ya da aile-akraba
gruplarinin éniinde sergilemelidir. Bu sekilde mikro performans deneyimleri kazanmalari, mizik performans
kaygilarinin azalmasina yardimci olabilir. Bu nedenle her firsatta kigik seyirci topluluklari 6niinde performans

sergilenmelidir.

Muzik 6gretmeni adaylari sahneye ¢ikmadan 6nce performans sergileyecekleri sahneyi, hem akustik 6zellikleri
bakimindan hem de -isi, koku, biyiiklik/kigiiklik gibi- fiziksel &zellikleri bakimindan mutlaka tanimalidir. Ornegin
sahnede piyano galinacaksa, konser salonuna ait piyanonun tusesi kontrol edilmeli (her piyanonun farkli oldugu
icin) ve konserde seslendirilecek eser prova edilmelidir. Benzer sekilde san ya da diger calgi 6grencileri de
seslerini/calgilarinin sesini kontrol etmeli, miimkiinse provalari kayda almali, evde izlemeli ve eksik bulduklari
yonlerini tamamlama yoluna gitmelidir. Bunun yani sira kiigiik bir seyirci toplulugu éniinde konser 6ncesi ayni

salonda birkag prova yapilmaldir.

Tek basina sahneye ¢ikmanin toplu olarak ¢ikmaktan daha fazla kaygl yarattigl bazi arastirmalarda ortaya
konmustur. Bu durumda toplu olarak -oda mizigi ya da orkestra konserleri- sahneye ¢ikmanin daha az kaygi verici
oldugu g6z 6niine alinirsa, mizik 6gretmeni adaylarinin énce toplu olarak sahneye ¢ikmalari; bunun Gstesinden
geldikten sonra da bireysel olarak konsere ¢ikmalari 6nerilebilir. Ornegin performans sergilemede kaygi nesnesi
piyano ise, oncelikle 6grencilerin piyanoyla bir soliste (keman, san, flit, viyolonsel vb.) eslik ederek-korrepetitor
olarak-sahneye ¢ikmalari sonrasinda duo, trio gibi topluluklara eslik etmeleri ve son olarak da solo piyano eseri

seslendirmek Uizere sahneye ¢ikmalari kayglyi azaltmada destekleyici olabilir.

Miuzik performans kaygisiyla bas etmede en biiyik destegi egitimci saglamaldir. Egitimci, 68rencisinin kaygisini
ve kaygi dizeyini belirlemeli, performans olarak gl¢li oldugu yanlari 6n plana ¢ikarip cesaretlendirmelidir.
Performans kaygili ya da sosyal kaygil bireylerin dis faktorlere karsi cok hassas oldugu bilinmektedir. Bu nedenle
kaygili 6grencinin yapamadigi yerleri ¢cok fazla vurgulamak ve siirekli diizeltmeye calismak ters bir etki yaratacak;
ogrencinin kendisiyle ilgili yargisini olumsuz olarak etkileyecektir. Bu nedenle egitimci, performansa yonelik
olarak c¢ok elestirel olmak yerine daha motive edici, pozitif bir tutum icerisinde olmalidir. Egitimci, performans
kaygili 6grencisini konsere ¢cikmasi icin tesvik etmeli, provalarinda onun yaninda bulunmalidir. Bununla birlikte
egitimci; kritik pasajlar iceren, performans esnasinda hata yapma potansiyelinin yiksek oldugu eserleri konser
repertuvarina almamalidir. Bunun yerine 6grencisinin takilmadan galabildigi ya da soyleyebildigi, miimkinse

seviyesinin bir diizey alti, hata riskinin en az oldugu bir eserle sahneye ¢ikmasini tesvik etmelidir. Bu durumda
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O0grenci hata yapmayarak ya da az hata yaparak performansini gergeklestirdiginde, bu durumun bir sonraki

performansi igin hazirlayici, destekleyici ve motive edici olacagi 6ngorilebilir.

Kayglyl yasamamak adina performanstan vazge¢cmek ya da performans gerektiren bu meslegi tamamen birakmak
dogru bir ¢6ziim yolu degildir. Aksine kaygiyla ylzlesmek ve tekrar tekrar sahneye ¢ikmak diger bir ifadeyle
problemin Ustline gitmek daha dogru ve gergekgi ¢6ziim olacaktir. Bu nedenle 6grenciler korku ve kaygilariyla

yuzlesmeli ve onlari alt edebilmek igin siklikla sahneye ¢ikmalidir.

Bu arastirma Egitim Fakiltesi Glizel Sanatlar Egitimi Bolum{ Mizik Egitimi Anabilim Dali’'nda 6grenim gérmekte
olan muzik 6gretmeni adayi 6grencilerle gergeklestirilmistir ve bu 6grencilerle sinirlidir. Ayni konu farkl érneklem
gruplariyla gergeklestirilebilir. Alan yazin incelendiginde oldukca ilgi ceken bir konu olmasi nedeniyle mizik
performans kaygisiyla ilgili cok sayida arastirma yapildigi gériilmektedir. Bu konuyla ilgili olarak 6zellikle bas etme
stratejilerine ve kayglyr yok etme yontemlerine, kisacasi mizik performans kaygisi probleminin ¢éziimiine
yogunlasiimahdir. Muzik performans kaygisinin farkli drneklem gruplariyla, 6zellikle lisansistu tezlerde
psikoterapistlerden de yardim alarak multi disipliner bir sekilde ele alinmasi, uzun vadeli ¢6ziim Uretmeye katki

saglayacak ve gelecekte bu problemi yasama ihtimali olan 6grencilere destek olacaktir.
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