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ABSTRACT

In this study, it was aimed to determine the effect of ELVES method on listening success and
attitude and to determine students' opinions about this method. In the research, embeded
design, one of the mixed research methods in which qualitative and quantitative research
methods are used together, was used. While the quasi-experimental design with pretest-posttest
control group was used in the quantitative part of the research, the interview technique was
used in the qualitative part. Convience sampling method was used to determine the study group,
and the study group of the research consisted of 40 fifth grade students (20 experiment - 20
control) in the 2017-2018 academic year. During the treatment process, the activities structured
with the ELVES method were carried out for ten weeks, four course hours a week, for the
experimental group, and the activities in the Turkish lesson curriculum were applied to the
control group. “Attitude Scale Towards Listening” and “Listening Comprehension Achievement
Test” developed by Katranci (2012) were used as data collection tools. In addition, the "Semi-
Structured Interview Form" developed by the researchers was applied to the students in the
experimental group to get their opinions on the ELVES method. Descriptive statistics for
statistical solutions of quantitative data, t-test for independent samples and analysis of
covariance were performed. Content analysis was used in the analysis of qualitative data. At the
end of the study, it was found that the effect of the ELVES method on listening success and
attitude was positive. With the interviews, it was determined that the experimental group
students' opinions about the teaching process were positive. For this reason, it is recommended
to use structured listening activities with the ELVES method in Turkish lessons and to introduce
the method to Turkish teachers and teacher candidates.
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INTRODUCTION

Listening, which is the first skill to be acquired among basic language skills, starts when you are still in the
womb and is used at a higher rate than other language skills in all areas of life, forming the basis of
communication and acquiring knowledge. The individual learns a lot of information throughout his life,
especially the language in which he will learn; acquires and learns by listening to the words and other linguistic
elements of the language. According to Karahan (2008), the individual's communication and living by
expressing himself depend on listening and then gaining other language skills correctly. Despite this, it is widely
believed that there is no need for education about listening in the society because it is an innate skill. However,
as Ozbay (2011) stated, this opinion that no special training is required for the development of listening skills is
wrong. It is stated that listening skill is an innate feature and due to the general view that it will develop
spontaneously, listening is ignored within the skill areas (Robertson, 2002). In the studies in the literature,

listening skill is described as an “ignored” or “neglected” skill area (Melanlioglu, 2011).

Listening is a complex process, requiring a series of sequential actions. Karabay (2010) describes the listening
process as “the individual's awareness of sounds and speech patterns and their attention to them; it continues
with recognizing and remembering certain signs and ends with its interpretation”. From this point of view, the
development of listening skills is possible with a conscious process that requires effort, and individuals need to
receive a good listening education in order to reach this awareness. Listening skill, which is important in both
academic and daily life, should be developed from the first steps of education. In the Turkish Curriculum
(2019), it is stated that the language learning process begins with listening; It is stated that listening is the basis
for other skill areas and that listening skill is used in the realization of learning in the educational life of

individuals.

Listening skills vary according to the purpose of listening, the environment in which listening is done, the
interests and needs of the listeners, and their attitudes. Attitude comes first among the effects that guide
behavior in learning a skill. The attitude that creates the feelings, thoughts and behaviors related to any object
is very effective in the learning process of individuals. According to Phillips (2003), attitude is a prerequisite for
readiness for any activity. For this reason, the education-teaching process is important in the formation and
development of attitudes. Considering that listening is the most used skill in this process, individuals'
developing positive attitudes towards listening will positively affect their whole lives and increase their

listening success.

Depending on the purpose of the listening act, individuals benefit from different listening methods and
techniques. ELVES, whose effect on attitude and success was examined in this study, is one of these methods.
ELVES; It is a method formed by the combination of the initials of the English words “Excite” “Listen”,
“Visualize”, “Extend” and “Savor” and was developed by Jery Levesque (1989) to improve listening
comprehension skills. According to Swain, Friehe ve Harrington (2004) there are five procedure of ELVES

(Excite, Listen, Visualize, Extend and Savor) Strategy used in learning, they are :
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1) Excite, the listening experience should start with a discussion that focuses on the listener's experience.

2) Listen, the listeners are asked to think about their predictions towards the exact point in the story.

3) Visualize, students are encouraged to create mental images as they listen to stories. These visual images are

shared.

4) Extend, students are asked to extend the meaning of the story by bridging past knowledge with the new

knowledge gained from the story.

5) Savour, this savouring allows for reflection provided for students to reflect on their about what has been
read. Time is thoughts and feelings about the story. The savouring might be as simple as a discussion or it might

involve an individual or class project.

The oldest study on the ELVES method in the literature is Yangin (1998)'s study on the effectiveness of the
ELVES method on listening skills and learning level. Then, the effectiveness of the method on other skills was
also investigated by various studies (Cayci & Demir, 2006; Karakus, 2018; Erdem, 2018), but the studies
conducted with this method are quite limited. For this reason, in this study, it was aimed to determine the
effect of ELVES method on listening success and attitude and to determine students' opinions about this

method.

METHOD

Research Model

In the research, embedded design, one of the mixed research methods in which qualitative and quantitative
research methods are used together, was used. In the research, nested design, one of the mixed research
methods, was used as it was aimed to reveal the views of the participants in this process as well as to test the
experimental process with practical activities. Thus, with the additional data (qualitative) added to the
research, the large design (quantitative) was improved (Creswell & Plano Clark, 2014). While the quasi-
experimental design with pretest-posttest control group was used in the quantitative part of the research, the

interview technique was used in the qualitative part.

Participants

The study was conducted on 5th grade 40 students who studied at Balikesir Korucu Regional Boarding
Elementary School and had similar achievement levels during the 2017-2018 academic year. Participants of the
study, consist of 40 students, including experiment (n = 20) and control (n = 20). The research was run by the

one of the researcher of this study who was the active teacher of the students.
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Experimental Design

The research was conducted on two groups which was assigned as experimental and control groups by random
assignment. While ELVES method activities were run in the experimental group, listening lessons based on the
activities in MoNE Turkish coursebook were followed in the control group. Both groups were administered
“listening achievement test” and “attitude scale” both prior to and following the intervention. Additionally,

semi-structured interview forms were administered to the experimental group at the end of the whole process.

Data Collection Tools and Data Collection Process

On the ground that the research aims at determining the effect of ELVES method on listening attitudes and
listening achievement, an attitude scale, an achievement test and an interview form were used to gather data.
The tools “Attitudes Towards Listening Scale (ATLS)”, “Listening Comprehension Achievement Test (LCAT)”
developed and tested for reliability and validity by Katranci (2012) and the interview form developed by the

researchers were administered.

Listening lessons were given to experimental and control groups to collect data for ten weeks and four hours.
Ten listening texts consisting of narrative and informative texts were used for the planned listening lessons.
Listening lessons with the control group were conducted in accordance with the activities in the Turkish book
of Ministry of Education, on the other hand in the experimental group same texts were conducted through

activities structured according to ELVES method. Lessons were conducted by the same teacher in both groups.

Data Analysis

This study attempted to determine whether there was a difference between experimental group which
followed ELVES method and control group which implemented activities in MoNE Turkish coursebook regarding
listening achievement and listening attitudes. Thus, the data were inserted on statistical package software to
run related analyses. The independent variable of the research was the ELVES method whereas the dependent

variable was students’ attitudes towards listening and their listening achievement.

As statistical methods, paired sample t-test was run for the changes of pretest-posttest within groups while
independent sample t-test and covariance analysis were used for comparisons between the groups. With
regards to descriptive statistics, arithmetic mean, standard deviation, and values of percentage and frequency

were displayed. Cronbach’s Alpha scores were calculated for the reliability analysis.

The results of the reliability analysis for the scale which was used as the measurement tool was determined as
0.82 in the pre-measurement and 0.72 in the last measurement. Considering the reliability scores, it can be
declared that the coefficients obtained in pretest and posttest were sufficient. In tests which measure
psychological aspects, a reliability score of 0,70 or above is considered appropriate for the reliability of test

scores (Buyukoztirk, 2007). To sum, paired and independent sample t-tests and covariance analysis were run in
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the research. When comparing groups’ pretest scores, independent sample t-test was used while a covariance
analysis was run in comparing groups’ scores following the treatment. In addition, a paired sample t-test was

run to compare groups’ in terms of pre-test and post-test scores internally.

Table 1, presents the results of pre-test scores of control and experimental groups concerning listening

attitudes and listening achievement.

Tablel. Pre-test Results of Listening Attitudes and Listening Achievement Regarding Control and Experimental

Groups

Group N X Std.Dev. df t p n?
Listening Experimental 20 38.850 5.274 38 6.392 .001 1.920
Attitude

Control 20 48.650 4.380
Listening Experimental 20 6.40 1.231 38 1.430 161 .051
Achievement

Control 20 5.75 1.618

It was observed that there was a statistically significant difference among students’ attitudes towards listening
scores prior to implementing ELVES method (t(3g)= 6.392, p<.05). But no statistically significant difference
between groups regarding listening achievement levels prior to the implementation of ELVES method was
detected (t(3g)= 1.430, p>.05). According to pretest results of control and experimental groups regarding

listening achievement, both groups were equivalent, and the situation is appropriate for an experimental study
to be conducted.

In addition, the "Semi-Structured Interview Form" developed by the researchers was applied to the students in

the experimental group to get their opinions on the ELVES method.

Ethics Committee Approval

The participants joined the study on a voluntary basis. There is no ethics committee approval becasuse the
study took place before 2020.

FINDINGS

1. The Effect of ELVES Method on the 5" Grade Students’ Listening Attitudes

In this study the following sub-problems in connection with the question “What is the effect of ELVES method
on the 5% grade students’ listening attitudes and listening achievement?” were focused on the first sub-
problem “Does ELVES method have any effects on the 5% grade students’ listening attitudes?”. With this view

post-test results regarding ELVES method listening attitude scores were presented in Table 2.

Table 2. Post-test Results Listening Attitudes

Group N X Corrected X
Experimental 20 60.150 61.505
Control 20 55.500 54.145
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Prior to the treatment, both control and experimental group were administered “Attitude towards Listening
Test”, and a statistically significant difference was detected between groups. Covariance analysis was preferred
due to its decreasing effect on error variance and its supplement of great statistical support for groups with
differences (Buyiikoztiirk, 2007). Regarding the mean scores of listening attitude test, experimental group was

calculated as ¥ = 60.150 and the corrected mean was X = 61.505; in addition, control group was X =55.500
while the corrected mean was calculated as ¥ = 54.145. Accordingly, it can be observed that there was

statistically significant difference between control and experimental groups. Table 3 below presents group-

based covariance analysis of posttest listening attitude scores corrected in reference to pre-test results.

Table 3. Group-Based Covariance Analysis of Post-test Listening Attitudes Scores Corrected in Reference to Pre-
test Results

Sou.rce of Squares Total  df Squares Mean  F 0 n
Variance

Pre-test 68.284 1 68.284 9.112 .005 .485
Group 260.998 1 260.998 34.829 .001

Error 277.266 37 7.494

Total 134.311 39

Considering the group-based covariance analysis of posttest listening attitude scores corrected in reference to
pretest results presented in Table 3, a statistically significant difference was found between groups (Fg-
37)=34.829, p< .05). In relation to this finding, in terms of posttest scores of attitude levels, it was evident that
experimental group developed more positive attitudes compared to control group; namely, ELVES method

proved effective in developing positive attitudes among experimental group.

2. The Effect Of ELVES Method On The 5" Grade Students’ Listening Achievement

In this study were focused on the second sub-problem “Does ELVES method have any effects on the 5% grade
students’ listening achievement?”. With this view posttest results of listening achievement with regards to

control and experimental groups were presented in Table 4.

Table 4. Post-test Results of Experimental and Control Groups Regarding Listening Achievement

Group N X Corrected X
Experimental 20 9.250 9.038
Control 20 6.650 6.862

Regarding the mean scores of listening achievement test, experimental group was calculated as X =9.250 and
the corrected mean was X = 9.038; in addition, control group was X = 6.650 while the corrected mean was
calculated as X = 6.862. In connection, it can be observed that there was statistically significant difference

between control and experimental groups. Table 5 below presents group-based covariance analysis of post-

test listening achievement scores corrected in reference to pre-test results.
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Table 5. Group-Based Covariance Analysis of Post-test Listening Achievement Scores Corrected in Reference to
Pre-test Results

Sou'rce of Squares Total  df Squares Mean F 0 n
Variance

Pretest 33.418 1 33.418 46.058 .001 .626
Group 44,929 1 44,929 61.886 .001

Error 26.862 37 .726

Total 2656 39

When the information given about group-based covariance analysis of posttest listening achievement scores
corrected in reference to pretest results as presented in Table 5 is examined, experimental and control groups
indicated the presence of a statistically significant difference between groups (F(1-37=61.886, p< .05 ). In the
light of the findings, concerning the posttest scores in terms of achievement levels, it was evidenced that
experimental group was more successful than control group; that is, ELVES method positively affected

experimental group’s development of listening achievement.

3. Students’ Views on the Effect of Lessons Taught with the ELVES Method on Listening Attitude and

Listening Success

After the experimental study, a semi-structured interview form was applied to 20 students in the experimental
group, and the students were asked for their opinions on the effect of the hands-on lessons on their feelings
and desires for listening. When the data obtained from the interview forms were examined, all of the students

(100%) stated that the ELVES method created a positive attitude towards listening in them.

In addition, one student (S12) said that ELVES positively affected the attitude towards reading as well as
listening skills. Again, all of the students (100%) said that the ELVES method increased their listening success.
10 students (50%) stated that the studies with ELVES increased their success in other courses and improved
their communication skills in daily life. Although this data is not among the problems of the research, it can be
considered as a remarkable result. The answers given by the students regarding the effect of the hands-on
lessons on their feelings and desires towards listening support the quantitative data about the attitude, and the
answers to the question about the effect on the listening success support the quantitative data on success. For
this reason, it can be said that the ELVES method contributes to the attitude towards listening and listening

success.

Sample opinions of the students regarding the effect of the lessons taught with the ELVES method on the

listening attitude are presented in below:

e  “lI didn’t use to like listening lessons that much. | got sleepy and was bored so much. But now, | am
more active, eager, and delighted in listening lessons. This is the reason why my perspective of

listening lessons has changed” (S1)
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e “lused to get bored of listening to other lessons, but not I’'m not bored listening in lessons at all. | also
used to be bored when | listened to my friends. I’'m not bored anymore.” (S5)

o “In the past, | couldn’t listen and didn’t like listening in classes, but in time, it felt like game. Now, |
understand better. Activities were nice.” (S14)

e “| liked the activities very much. | wish we could do more. | used to not like it. | got bored, but with

listening activities my mind has developed. | wish we could have more.” (S18)

As seen in the examples about students’ opinions given, student reactions to the effect of ELVES-oriented
lessons on their feelings and dispositions towards listening and on their listening achievement supported
guantitative data of both attitudes and achievement. Thus, it can be suggested that ELVES method contributed

to both attitudes towards listening and listening achievement.

CONCLUSION and DISCUSSION

Upon examining the results regarding the question “Does ELVES method have any effect on 5% grade students’
attitudes towards listening?”, according to their posttest scores of attitude levels, it was found that
experimental group had more positive attitude towards listening than control group did. That is, ELVES method
increased students’ attitudes towards listening. It was revealed by various studies that different techniques
and methods employed in listening education indeed develop students’ listening attitudes. Katranci (2012)
uncovered in a study focusing on listening skill that there was an elevation in students’ listening attitudes
through teaching metacognition strategies. In his research that investigated the effect of structured listening
activities on listening attitude and listening achievement, Daséz (2013) found that the activities increased the
listening achievement and developed listening attitude. Attitude, as acknowledged, includes affective
dimensions such as interest, disposition, and willingness. It would not be plausible to expect learning without
the presence of affective readiness. This study, therefore, showed that ELVES method contributed to
actualizing these affective dimensions in teaching listening on a significant level; in that, it enabled the

emergence of readiness.

When the second sub-problem “Does ELVES method have any effect on 5% grade students’ listening
achievement?” is under scrutiny, regarding the achievement test mean scores, the experimental group with a
mean score of X= 9.250 generated X = 9.038 as the corrected mean while the control group with a mean
score of X = 6.650 revealed the corrected mean of X = 6.862. Thusly, a statistically significant difference
between posttest scores of experimental and control groups. According to this, it was observed that
experimental group was more successful than control group considering the posttest achievement scores. In
other words, ELVES method played a crucial role in increasing experimental group’s listening achievement. The
significant difference emerged between two groups’ posttest results in favor of the experimental group
indicated that ELVES method significantly contributed to listening achievement. To ensure listening-related

activities to be more effective, it is advised that ELVES method should be used more intensively.
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When the results regarding the third sub-question of the study “Is there any statistically significant difference
between the experimental group on which ELVES method was implemented and control group which followed

MoNE curriculum in terms of pretest-posttest attitude and achievement scores?” are examined;

a) There was a meaningful increase in both listening attitudes and listening achievement of experimental
group students. The effectiveness of ELVES can be evidenced in 55% increase between pretest and
posttest attitude mean scores and in 45% elevation of listening achievement.

b) Concerning the control group which followed MoNE activities, attitudes towards listening went up by

14% while listening achievement levels rose 17%.

To gather data and establish the qualitative dimension of the research, 20 students from the experimental
group were administered a semi-structured interview form for the fourth research question “What are the
student opinions regarding the effect of ELVES-oriented lessons on listening attitudes?” and the fifth research
question “What are the student opinions regarding the effect of ELVES-oriented lessons on listening
achievement?”. Upon examination of interview forms and collected student opinions, it turned out that they
supported the quantitative side of the study. All of the students (100%) reacted positively to the effect of ELVES
method on listening attitude and listening achievement. Among these opinions were that ELVES method not
only ensured positive attitude toward listening but also increased listening success in daily life and in other

lessons.

These findings supported the results of the study conducted by Yangin (1998) which focused on the
effectiveness of ELVES method on listening skill and learning level. In this study, Yangin (1998) found that
experimental group students who were involved with ELVES method activities were on a higher level in terms
of learning degrees than control group students who followed traditional methods. In addition, Cayci and
Demir (2006) emphasized the effectiveness of ELVES method in their research which investigated the effect of
ELVES method on reading and listening comprehension. Furthermore, Karakus (2018) unearthed that ELVES
was quite effective in developing both listening and reading skills. The findings of the research coincide with
the findings of the study conducted by Ozdener and Esfer (2009), which showed the positive effects of the
computer-aided ELVES method on teaching text to students. According to the findings of another similar study,
the lesson plans prepared and applied according to the ELVES method have been very effective in developing
the listening skills of elementary school students in the 4th grade, and have also enabled students to actively
participate in the Turkish lesson (Erdem, 2018). Similarly, this study reached the conclusion that ELVES method
elevated students’ listening achievement and listening attitudes. It was detected that results reported by the

research in the literature and findings in this particular research generated matching outcomes.

As a consequence of the study, it was uncovered that ELVES method flourished listening attitude and listening
achievement much more than MoNE activities did. Therefore, it is recommended that Turkish teachers would

benefit from using ELVES method in their lessons with the 5 grade students.
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RECOMMENDATIONS

Following recommendations can be made with regards to developing listening skill in accordance with the

results of the study.

In the research, it was evidenced that ELVES method was quite effective on attitudes towards listening
and listening achievement in Turkish lesson. Therefore, the said method can be used more effectively
in lessons. For this purpose, it would be useful to teach this method in Turkish Education departments
of the faculties of education. In addition, teachers can be offered seminars about the implementation
of this method.

This research was conducted on the 5™ grade students. It can be put on trial in different grade levels.
In implementing the ELVES method, the situation requires students to use language skills such as
writing and speaking as well as the use of activities covering various intelligence areas. Therefore, it
would be relevant to investigate the effect of ELVES method on basic skills such as writing and
speaking skills of students, various intelligence areas, critical thinking, communication, creative
thinking, problem solving, etc.

The study at hand solely investigated the effect of ELVES method on attitudes towards listening and
listening achievement. For this reason, the effect of various methods and techniques on listening
achievement and listening attitudes can be focused on in further research.

Tools and equipment abundantly involving listening activities developed with the help of ELVES
method would be beneficial for primary education teachers and teachers of Turkish.

In the qualitative dimension of the research, even though it was not a pursued question, 50% of the
students reflected that ELVES also contributed positively to their communication success. Motivated
by these comments, it is recommended that further research can conduct studies focusing on the

effect of ELVES method on students’ communication skills.
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DINLEME BECERISiNiN GELiSIMINDE ELVES YONTEMININ ETKiLiLiGi UZERINE BiR
ARASTIRMA

0z

Bu c¢alismada, ELVES ydnteminin dinleme basarisi ve tutumuna etkisi ile bu yonteme iliskin
Ogrenci goruslerini belirlemek amaglanmistir. Arastirmada, nitel ve nicel aragtirma yénteminin bir
arada kullanildigi karma arastirma yéntemlerinden i¢ ice desen kullaniimistir. Arastirmanin nicel
bolimiinde ontest-sontest kontrol gruplu yari deneysel desen kullanilirken nitel béliminde
gorisme teknigi kullanilmistir. Calisma grubunun belirlenmesinde uygun Ornekleme yontemi
kullanilmis ve arastirmanin galisma grubunu 2017-2018 egitim-6gretim yilinda besinci sinifta
okuyan 40 6grenci (20 deney - 20 kontrol) olusturmustur. Uygulama siirecinde deney grubuna on
hafta boyunca, haftada dort ders saati olmak lzere, ELVES yontemi ile yapilandirilan etkinlikler,
kontrol grubuna Tirkce dersi 6gretim programindaki etkinlikler yapilmistir. Veri toplama araci
olarak Katranci (2012) tarafindan gelistirilen “Dinlemeye Yénelik Tutum Olgegi” ve “Dinledigini
Anlama Basari Testi” kullanilmistir. Ayrica ELVES yontemine iliskin goris almak icin deney
grubundaki Ogrencilere arastirmacilara tarafindan gelistirilen “Yari Yapilandiriimis Goriisme
Formu” uygulanmistir. Nicel verilerin istatistiksel ¢éztimleri icin betimsel istatistikler, bagimsiz
orneklemler igin t testi ve kovaryans analizi yapilmistir. Nitel verilerin analizinde icerik analizi
kullanilmistir. Calismanin sonunda ELVES ydnteminin dinleme basarisi ve tutumuna etkisinin
olumlu oldugu bulunmustur. Yapilan gériismelerle deney grubu 6grencilerinin 6gretim sirecine
iliskin gorislerinin olumlu oldugu belirlenmistir. Bu nedenle Tirkce derslerinde ELVES yontemiyle
yapilandiriimis dinleme etkinliklerinin kullaniimasi ve yéntemin Tiirkce 6gretmenlerine, 6gretmen
adaylarina tanitilmasi énerilmistir.

Anahtar kelimeler: dinleme becerisi, etkililik, ELVES yontemi.
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GiRiS

Temel dil becerileri igerisinde ilk edinilen beceri olan dinleme, heniiz anne karnindayken baglar ve yagamin her
alaninda diger dil becerilerine gore yiiksek oranda kullanilarak iletisimin ve bilgi edinmenin temelini olusturur.
Birey, yasami boyunca 6grendigi bircok bilgiyi, en basta da 6grenmeyi gercgeklestirecegi dili; dilin sézciklerini ve
diger dilsel 6gelerini dinleyerek edinir ve 6grenir. Karahan’a gore (2008) bireyin iletisim kurmasi, kendini ifade
ederek yasamini siirdiirmesi dinleme ve ardindan diger dil becerilerinin dogru bir bigimde kazanmasina baghdir.
Buna ragmen, dogustan gelen bir beceri olmasi nedeniyle toplumda dinlemeyle ilgili egitime gereksinim
olmadigi kanisi yaygindir. Ancak Ozbay (2011)'in da belirttigi gibi dinleme becerisinin gelistirilmesi icin 6zel bir
egitim gerekmedigi bicimindeki bu kani yanlistir. Dinleme becerisinin dogustan gelen bir 6zellik oldugu ve bu
kendiliginden gelisecegi yonindeki genel goriisiin de etkisiyle beceri alanlari igerisinde dinlemenin goz ardi
edildigi belirtilir (Robertson, 2002). Alanyazinda yer alan g¢alismalarda da dinleme becerisi “g6z ardi edilmis” ya

da “ihmal edilmis” bir beceri alani olarak nitelendirilir (Melanlioglu, 2011).

Dinleme karmasik bir suregtir, bir dizi ardigsik eylemi gerektirir. Karabay (2010) dinleme siirecini, “bireyin
seslerin ve konusma 6rintilerinin farkinda olmasiyla ve bunlara dikkat etmesiyle baslar; belli isaretleri tanimasi
ve hatirlamasiyla slrer ve anlamlandirmasiyla son bulur” bigciminde tanimlamistir. Buradan hareketle dinleme
becerisinin gelistirilmesi ¢caba gerektiren bilingli bir siiregle mimkiindir ve bireylerin bu bilince varabilmeleri
icin de iyi bir dinleme egitimi almalari gerekir. Hem akademik hem giindelik yasamda 6nemli olan dinleme
becerisinin, egitimin ilk basamaklarindan itibaren gelistiriimesi gereklidir. Tirkce Dersi Ogretim Programinda
(2019) da dil 6grenme siirecinin dinleme ile basladigini; dinlemenin diger beceri alanlarina temel olusturdugunu

ve bireylerin egitim yasamlarinda 6grenmenin gerceklesmesinde dinleme becerisinin ise kosuldugu belirtilir.

Dinleme becerisi dinleme amacina, dinlemenin yapildigi ortama, dinleyenlerin ilgi ve gereksinimlerine,
tutumlarina gore degisir. Bir becerisinin 6grenilmesinde davranisa yon veren etkilerin basinda tutum
gelmektedir. Herhangi bir nesneye iliskin duygu, diisiince ve davranislari olusturan tutum, bireylerin 6grenme
sirecinde oldukga etkilidir. Phillips’e gore (2003) tutum, herhangi bir etkinlik icin hazir bulunuslugun 6n
kosuludur. Bu nedenle egitim-6gretim siirecinin tutumlarin olusmasinda ve gelismesinde 6nemlidir. Dinlemenin
de bu siirecte en ¢ok kullanilan beceri oldugu duslnulirse bireylerin dinlemeye yonelik olumlu tutum

gelistirmeleri bltlin hayatlarini olumlu anlamda etkileyecek ve onlarin dinleme basarilarini artiracaktir.

Dinleme eyleminin amacina gore bireyler farkli dinleme yontem ve tekniklerinden yararlanilir. Bu g¢alismada
tutuma ve basariya etkisi incelenen ELVES de bu yéntemlerden biridir. ELVES; ingilizce “Excite”
(Heyecanlandirma), “Listen” (Dinleme), “Visualize” (Goriintlilendirme, canlandirma), “Extend” (Gelistirme,
ayrintilandirma) ve “Savor” (Oziimseme, bellege yerlestirme) sdzciiklerinin bas harflerinin bir araya gelmesiyle
olusmus ve dinledigini anlama becerisinin gelistirilmesi amaciyla Jery Levesque (1989) tarafindan gelistirilmis

bir yontemdir.

Swain, Friehe ve Harrington (2004)’a gére ELVES'i olusturan bu stratejinin bes asamasi vardir:
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1. Merak Uyandirma ve Gudilime: Dinleme baglamadan oOnce dinlemeye odaklanan bir tartisma
baslatilarak dinlenecek materyale iliskin tahminler alinir.

2. Dinleme: Dinleyicilerden dinleme materyalindeki tam noktaya yonelik tahminlerini distinmeleri
istenir.

3. Canlandirma: Ogrenciler 6ykiyl dinlerken zihinsel imgeler yaratmaya tegvik edilirler. Goérseller
paylasilarak canlandiriimaktadir.

4. Genisletme, Ayrintilandirma: Ogrencilerden gegmis bilgileri ile dykiiden kazanilan yeni bilgiler arasinda
kopru kurarak anlam bagini genigletmeleri istenir.

5.  Oziimseme: Ogrencilerin okuduklarina iliskin disiinmeleri ve ardindan yapilandiriimis bilgileri

yansitmalarina izin verilir.

Alanyazinda ELVES yontemine iliskin yapilmis en eski calisma Yangin (1998)'in ELVES yonteminin dinleme
becerisi ve 6grenme dizeyindeki etkililigine iliskin calismasidir. Ardindan diger beceriler Gzerinde de ydontemin
etkililigi cesitli calismalarla arastirilmistir (Cayci ve Demir, 2006; Karakus, 2018; Erdem, 2018) ancak bu
yontemle yapilan ¢alismalara oldukga sinirhdir. Bu nedenle bu arastirmada ELVES yénteminin dinleme basarisi

ve tutumuna etkisi ile bu yonteme iligkin 6grenci gorislerini belirlemek amaglanmistir.

YONTEM

Arastirmanin Modeli

Arastirmada nitel ve nicel arastirma yontemlerinin bir arada kullanildigi karma arastirma yéntemlerinden biri
olan gomili desen kullaniimistir. Arastirmada deneysel slreci uygulamali olarak etkinliklerle test etmenin
yaninda bu sirecte yer alan katilimcilarin gorislerini agiga cikarmak da amaclandigindan karma arastirma
yontemlerinden i¢ ice desen kullaniimistir. Boylece arastirmaya eklenen ek verilerle (nitel) birlikte buyiik
desenin (nicel) iyilestirilmesi saglanmistir (Creswell ve Plano Clark, 2014). Arastirmanin nicel kisminda 6ntest-

sontest kontrol gruplu yari deneysel desen kullanilirken, nitel kisminda goriisme teknigi kullaniimistir.

Katilimcilar

Arastirma 2017-2018 egitim-6gretim yilinda Balikesir Korucu Yatil Bélge ilkégretim Okulu'nda égrenim géren ve
benzer basari dlizeylerine sahip 40 (deney (n = 20) ve kontrol (n = 20) ) 5.sinif 6grencisiyle gerceklestirilmistir.
Arastirma, bu arastirmanin arastirmacilarindan ve 06grencilerin 6gretmeni olan arastirmaci tarafindan

yaratilmastar.

Deney Deseni

Arastirma, bir deney ve bir kontrol grubu olmak Uizere yansiz atama ile olusturulmus iki grup Uzerinde
yapilmistir. Deney grubunda; ELVES yontemi uygulamalariyla, kontrol grubunda ise; MEB Tirkge ders

kitabindaki etkinlikler araciligiyla dinleme dersleri yiritilmustir. Her iki gruba da deney 6ncesi ve sonrasi
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“dinleme basari testi” ve “tutum Olgegi” uygulanmistir. Ayrica deney grubuna silirecin sonunda vyari

yapilandiriimis gériisme formlari uygulanmistir.
Veri Toplama Araglari ve Siireci

Arastirma ELVES y6nteminin dinleme tutumuna ve dinleme basarisina etkisini belirlemeye yénelik oldugu igin
bu calismada tutum olgegi ve basari testi ve goriisme formu kullanilmistir. Arastirmada Katranci (2012) ‘nin
gelistirip glivenirlik ve gecerligi test ettigi “Dinlemeye Yonelik Tutum Olgegi” ve “Dinledigini Anlama Basari
Testi” ve arastirmacilarca hazirlanan gorisme formu kullaniimistir. Veri toplamak icin deney ve kontrol
gruplarina on hafta dort saat dinleme dersi verilmistir. Planlanan dinleme dersleri igin dykuleyici ve bilgilendirici
metinlerden olusan on dinleme metni kullaniimistir. Kontrol grubu ile Milli Egitim Bakanhg Turkge kitabindaki
etkinliklere uygun olarak dinleme dersleri, deney grubunda ise ELVES yontemine gore yapilandiriimis

etkinliklerle ayni metinler islenmistir. Her iki grupta da dersler ayni 6gretmen tarafindan yuratilmustir.
Verilerin Analizi

Bu arastirmada ELVES yodnteminin uygulandigi deney grubu ile MEB Tirkce ders kitabindaki etkinliklerin
kullanildigi kontrol grubu arasinda dinleme basarisi ve dinleme tutumu agisindan fark olup olmadig tespit
edilmistir. Bu amagla veriler istatistik paket programina girilmis ve analizler yapilmistir. Arastirmanin bagimsiz
degiskeni ELVES ydntemi, bagimli degiskenleri ise dinlemeye yénelik tutum ve dinleme basarisidir. istatistiksel
yontemler olarak grup iginde Ontest-sontest degisimlerinde bagimh t testi kullanilirken, gruplar arasi
karsilastirmalarda bagimsiz t testi ve kovaryans analizi kullanilmistir. Betimsel istatistik olarak aritmetik
ortalama, standart sapma, yiizde ve frekans degerlerine yer verilmistir. Glvenirlik analizinde ise Cronbach’s
Alpha degerleri kullanilmistir. Bu amacla; gruplarin deney 6ncesi 6n test puanlari karsilastirilirken bagimsiz t
testi; deney sonrasi gruplarin puanlari karsilastirilirken kovaryans analizi; gruplarin kendi icindeki 6n test ve son

test puanlarinin karsilastiriimasinda bagimli t testi kullanilmistir.
Etik Kurul Onayi

Katiimcilarin arastirmaya gonillilik esasina gore katilmalarina olanak saglanmistir. Calisma 2020'den Once

yapildigi icin etik kurul onayi yoktur.

BULGULAR

1. ELVES Yonteminin 5. Sinif Ogrencilerinin Dinlemeye Yénelik Tutumlarina Etkisi

ELVES yonteminin dinlemeye yonelik tutuma etkisine iliskin sontest sonuglari Tablo 2’de sunulmustur.
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Tablo 2. Dinlemeye Yonelik Tutum Sontest Sonuglari

Grup N X Diizeltilmis X
Deney 20 60,150 61,505
Kontrol 20 55,500 54,145

Tablo 2’de uygulama 6ncesi deney ve kontrol gruplarina “Dinlemeye Yonelik Tutum Testi” uygulanmis; gruplar
arasinda istatiksel olarak anlamli bir fark gorilmustir. Hata varyansini azaltmasi ve gruplara arasinda fark
olmasi nedeniyle daha biyik bir istatiksel gii¢ sagladigi icin kovaryans analizi tercih edilmistir (Blyukoztirk,
2007). Dinlemeye yonelik tutum testi ortalamalarina bakildiginda, deney grubu X= 60,150 duzeltilmis
ortalama ise X = 61,505 olarak belirlenirken, kontrol grubu X= 55,500, dizeltilmis ortalama ise X = 54,145,
olarak belirlenmistir. Buna gore deney ve kontrol grubu son test puanlari arasinda istatiksel olarak anlamli bir
fark oldugu goézlenebilmektedir. Ontest sonuglarina gére diizeltilmis son test dinlemeye y&nelik tutum

puanlarinin gruplara gore kovaryans analizi sonuglari Tablo 3’te sunulmustur.

Tablo 3. Ontest Sonuglarina Gére Diizeltilmis Sontest Dinleme Tutum Puanlarinin Gruplara Gére Kovaryans

Analizi
Z

Varyansin $2rf::‘:l Sd Kareler F n
Kaynagi P Ortalamasi P
Ontest 68,284 1 68,284 9,112 0,005 0,485
Grup 260,998 1 260,998 34,829 0,001
Hata 277,266 37 7,494
Toplam 134311 39

Tablo 3’e gore, ontest sonuglarina gore dizeltilmis sontest dinlemeye yonelik tutum puanlarinin gruplara gore
kovaryans analizi incelendiginde, deney ve kontrol grubu sontest duzeltilmis ortalama puanlari arasinda
istatiksel olarak anlamli fark bulunmustur (F(1-37=34,829, p< .05 ). Bu bulguya gore dinlemeye y6nelik tutum
dizeyleri agisindan son test tutum puanlarina goére, deney grubunun kontrol grubundan daha fazla olumlu
tutum gelistirdigi gorilmustir. Bir diger ifade ile deney grubunda dinlemeye yonelik tutumun gelismesinde

ELVES yontemi etkili olmusgtur.

3.2. ELVES Yénteminin 5. Sinif Ogrencilerinin Dinleme Basarilarina Etkisi

Deney ve kontrol gruplarina iliskin dinleme basarisi sontest sonuglari Tablo 4’te sunulmustur.

Tablo 4. Deney ve Kontrol Gruplari Dinleme Basarisi Sontest Sonuglari

Grup N X Diizeltilmis X
Deney 20 9,250 9,038
Kontrol 20 6,650 6,862

Tablo 4’te yer alan basari testi ortalamalarina bakildiginda, deney grubu X 9,250 diizeltilmis ortalama ise X

9,038 olarak belirlenirken, kontrol grubu X = 6,650, diizeltilmis ortalama ise’f = 6,862 olarak belirlenmistir.

Buna gore deney ve kontrol grubu son test puanlari arasinda istatiksel olarak anlamh bir fark oldugu
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gorulmektedir. Tablo 5’te 6n test sonuglarina gore dizeltilmis son test dinleme basari puanlarinin gruplara gore

kovaryans analizi sonuglari sunulmustur.

Tablo 5. On Test Sonuglarina Gére Diizeltilmis Son Test Dinleme Basari Puanlarinin Gruplara Gére Kovaryans

Analizi
)
1
Varyansin _:_(:rleaI:I Sd Kareler F

Kaynagi P Ortalamasi P
Ontest 33,418 1 33,418 46,058 0,001 0,626

Grup 44,929 1 44,929 61,886 0,001

Hata 26,862 37 0,726
Toplam 2656 39

Tablo 5’te yer alan Ontest sonuglarina gore diizeltilmis sontest basari puanlarinin gruplara gore kovaryans
analizi incelendiginde, deney ve kontrol grubu son test ortalama basari puanlari arasinda istatiksel olarak
anlamli fark bulunmustur (F1-37=61,886, p< .05 ). Bu bulguya gore basari dizeyleri agisindan sontest basari
puanlarina gére, deney grubunun kontrol grubundan daha basarili oldugu gorilmustiir. Bir diger ifade ile deney

grubunda dinlemeye yonelik basarinin gelismesinde ELVES yontemi etkili olmustur.

3.ELVES Yontemiyle Islenen Derslerin Dinleme Tutumuna Ve Dinleme Basarisina Etkisine lliskin Ogrenci

Gorusleri

Deneysel calisma sonrasinda deney grubundaki 20 6grenciye yari yapilandiriimis goériisme formu uygulanmis,
Ogrencilere ELVESIe islenen derslerin dinlemeye yonelik duygularina ve isteklerine etkisi konusunda gorusleri
sorulmustur. Goriisme formlarindan elde edilen veriler incelendiginde 6grencilerin tamami (%100) ELVES
ydnteminin kendilerinde dinlemeye iliskin olumlu bir tutum olusturdugunu belirtmistir. Ayrica bir 6grenci (012)
ELVESin, dinleme becerisinin yani sira okumaya iliskin tutumu da olumlu yonde etkiledigini séylemistir. Yine
ogrencilerin tamami (%100) ELVES yonteminin dinleme basarilarini arttirdigini séylemistir. 10 6grenci (%50)
ELVES ile yapilan calismalarin, diger derslerdeki basarilarini da artirdigini ve ginlik yasamdaki iletisim
becerilerini gelistirdigini ifade etmistir. Bu veri arastirmanin problemleri arasinda yer alamamakla birlikte dikkat

cekici bir sonug olarak degerlendirilebilir.

ELVES yontemiyle islenen derslerin dinleme becerinse etkisine iliskin 6rnek 6grenci goruslerine asagida yer

verilmistir:

. “Ben onceden dinleme derslerinden ¢ok hoslanmiyordum. Dinlerken uykum geliyordu ¢ok
sikihyordum. Simdi ise dinleme derslerinde daha etkin, istekli ve keyifli dinliyorum. Dinleme derslerine bakis
acim bu nedenle degisti.” (01)

. “Onceden diger dersleri dinlemekten ¢ok sikilyordum ama simdi dersleri dinlerken hic sikilmiyorum.
Onceden arkadaslarimi dinlerken de sikiliyordum artik hig sikilmiyorum.” (05)

o “Onceden hi¢ dinleyemiyordum, ders dinlemeyi de sevmiyordum ama zamanla oyun gibi geldi simdi

cok iyi anliyorum etkinlikler giizeldi. “(014)
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. “Etkinlikleri ¢ok sevdim, kegke yine olsaydi, eskiden hi¢ sevmiyordum sikiliyordum ama dinleme

dersleri ile zihnim gelisti keske yine olsaydi. “(018)

Ogrencilerin ELVES ydntemiyle islenen derslerin dinlemeye yénelik duygu ve isteklerine etkisine iliskin verdigi
yanitlarda goruldiigu gibi tutumla ilgili nicel verileri, dinleme basarilarina etkisine iliskin soruya verdigi yanitlar
da basaryla ilgili nicel verileri destekler niteliktedir. Bu nedenle ELVES yonteminin dinlemeye yonelik tutuma

ve dinleme basarisina katkisi oldugu séylenebilir.

TARTISMA ve SONUC

Calisma sonucunda “ELVES ydnteminin 5. sinif 6grencilerinin dinlemeye yonelik tutumlarina etkisi var midir?”
birinci alt problemine iliskin sonuglar incelendiginde dinlemeye yoénelik tutum diizeyleri agisindan sontest
tutum puanlarina gore, deney grubunun kontrol grubundan daha fazla olumlu tutum gelistirdigi ve ELVES
yontemi ile 6grencilerin dinlemeye yonelik tutumlarinin yikseldigi goriilmistiir. Dinleme egitiminde uygulanan
farkh yontem ve tekniklerin 6grencilerin dinleme tutumlarini gelistirdigi yapilan farkl ¢alismalarca da ortaya
konmustur. Katranci (2012), dinleme becerisine yonelik yaptigi arastirmada Ustbilis stratejileri 6gretimi ile
ogrencilerin dinlemeye yonelik tutumlarinda artis oldugunu ortaya koymustur. Das6z (2013) yapilandiriimis
dinleme etkinliklerinin dinleme tutumuna ve dinleme basarisina olan etkisini arastirdigi ¢alismasinda, yapilan
etkinliklerin dinleme basarisini arttirdigi ve dinleme tutumunu gelistirdigi sonucuna ulasmistir. Tutum bilindigi
gibi ilgi, egilim ve istek gibi duyussal boyutlari icermektedir. Duyussal hazirbulunusluk gerceklesmeden
o0grenmenin gerceklemesini beklemek dogru olmayacaktir. Yapilan bu galisma ELVES ydnteminin dinleme
Ogretiminde bu duyussal boyutlarin gergeklesmesine anlamh diizeyde katkida bulundugunu, dolayisiyla

hazirbulunuslugun gerceklesmesini sagladigini géstermistir.

Calismanin “ELVES yénteminin 5. sinif 6grencilerinin dinleme basarilarina etkisi var midir?” ikinci alt problemine

iliskin sonuclar incelendiginde basari testi ortalamalarinda, deney grubu X'= 9,250 dizeltilmis ortalamasiX =
9,038 olarak belirlenirken, kontrol grubu X= 6,650, dizeltilmis ortalamasi ise X= 6,862 olarak belirlenmistir.

Sonug olarak deney ve kontrol grubu son test puanlari arasinda istatistiksel olarak anlamli bir fark oldugu
gozlenmistir. Buna gore basari diizeyleri agisindan sontest basari puanlarina gore, deney grubunun kontrol
grubundan daha basarili oldugu gorilmistir. Bir diger ifade ile deney grubunda dinlemeye yonelik basarinin
gelismesinde ELVES yontemi etkili olmustur. Dinleme basarisinda kontrol grubuyla deney grubu sontest
sonuglari arasindaki deney grubu lehine ortaya ¢ikan anlamli fark ELVES yonteminin dinleme basarisina anlamli
diizeyde katki sagladigini géstermektedir. Bu sonuglar tutumla ilgili sonuglari desteklemektedir. Dinlemeyle ilgili
o0gretimin daha etkili olmasi agisindan ELVES yonteminin daha yogun kullanilmasi 6nerilebilir. Calismanin
“ELVES 6grenme yonteminin uygulandigi deney grubu ile MEB programinin uygulandigi kontrol grubu
Ogrencilerinin 6ntest — sontest tutum ve dinleme basari puanlari arasinda istatiksel olarak anlamh fark var

midir?” biciminde ifade edilen Uglincl alt problemine iliskin sonuglar incelendiginde;
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a) Deney grubundaki 6grencilerin hem dinleme tutumlarinda hem de dinleme basarilarinda anlamli
derecede artis olmustur. On ve son test ortalama puanlari arasinda yaklasik % 55 oraninda olumlu
tutum gelismesi, dinleme basarisinin da yaklasik % 45 artmasi ELVES yonteminin etkililigini
gostermektedir

b) Kontrol grubundaki 6grencilerin dinlemeye yonelik tutumlari MEB etkinlikleri ile yaklasik %14,
dinlemeye yonelik basarilari yaklasik %17 artmustir.

Calismanin dordiinci alt problemi “ELVES yontemiyle islenen derslerin dinleme tutumuna etkisine iliskin
Ogrenci gorusleri nasildir?” ve “ELVES yontemiyle islenen derslerin dinleme basarisina etkisine iliskin 6grenci
gorisleri nasildir?” seklinde ifade edilen besinci alt problemi icin deney grubundaki 20 6grenciden yari
yapilandirimis goriisme formlari ile veri toplanmistir. Elde edilen veriler arastirmanin nitel boyutunu
olusturmustur. Gorisme formlari ile toplanan 6grenci gorusleri incelendiginde bunlarin aragtirmanin nicel
boyutunu destekler nitelikte oldugu gérilmiistir. Ogrencilerin tamami (%100) ELVES ydnteminin dinleme
tutumu ve dinleme basarisi Gzerindeki etkisine iliskin olumlu gorls bildirmistir. ELVESin dinleme Uzerinde
olumlu bir tutum olusturdugu ve gerek giinlik yasamda gerekse diger derslerde dinleme basarisini artirdigi

belirtilen gorisler arasindadir.

Calismada elde edilen bu sonuglar daha 6nce Yangin (1998) tarafindan yapilan ELVES yonteminin dinleme
becerisi ve 6grenme dizeyindeki etkililigine iliskin galismasini destekler niteliktedir. Yangin (1998) ¢alismasinda
ELVES yonteminin uygulandigi deney grubundaki O6grencilerin 6grenme diizeylerinin, kontrol grubunda
geleneksel Ogretimin yapildigi 6grencilerin 6grenme dizeylerinden belirgin oranda yuksek oldugunu
saptamistir. Cayci ve Demir de (2006) ELVES yonteminin okudugunu ve dinledigini anlamaya olan etkisine
degindikleri aragtirmalarinda ELVES yonteminin etkililigini vurgulamistir. Yine Karakus (2018) tarafindan yapilan
¢alismada da ELVESin hem dinleme hem de okuma becerilerini gelistirmede oldukca etkili oldugu belirtilmistir.
Arastirmanin bulgulan, bilgisayar destekli ELVES yonteminin 6grencilere metin 6gretimi Uzerindeki olumlu
etkilerini ortaya koyan Ozdener ve Esfer (2009) tarafindan yapilan galismanin bulgulariyla értiismektedir.
Benzer baska bir arastirmanin bulgularina gére ELVES yontemine gore hazirlanan ve uygulanan ders planlari
ilkokul 4. sinif 6grencilerinin dinleme becerilerini gelistirmede oldukca etkili olmus ve 6grencilerin Tirkge
dersine etkin katilmalarini saglamistir. (Erdem, 2018). Benzer sekilde, bu galismada da ELVES yd&nteminin
Ogrencilerin dinleme basarisini ve dinleme tutumlarini arttirdigi sonucuna ulasilmigtir. Alanyazindaki benzer
¢alismalara ait sonuglarin ve yapilan bu calismada ortaya cikan sonuglarin birbirini destekler nitelikte oldugu

gorialmustar.

Arastirma sonucunda ELVES yénteminin dinleme tutumunu ve dinleme basarisini MEB etkinliklerine gore daha
cok gelistirdigi anlasilmistir. Bu nedenle 5. Sinif diizeyinde Tiirk¢e 6gretmenlerinin dinleme derslerinde ELVES

yontemi kullanmalari yararh olacaktir.

ONERILER

Arastirmanin sonuglarina gore dinleme becerisinin gelistirilmesine yonelik olarak asagidaki oneriler getirilebilir:
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Yapilan arastirmada ELVES yonteminin Tirkge dersinde dinlemeye yonelik tutum ve dinleme basarisi
Uzerinde oldukga etkili oldugu ortaya konulmustur. Bu nedenle adi gegcen yontem derslerde daha etkin
bir bicimde kullanilabilir. Bu amagla egitim fakultelerinin Tirk¢e Ogretmenligi boélimlerinde bu
yontemin 6gretilmesinde yarar vardir. Ayrica 6gretmenlere bu yontemin uygulamasiyla ilgili seminerler
verilebilir.

Bu arastirma ortaokul 5. Sinif 6grencileri Gzerinde yapilmistir. Arastirma diger sinif diizeylerinde de
uygulanabilir.

ELVES yonteminin uygulanmasinda 6grencilerin konusma yazma gibi dil becerilerini yogun bir sekilde
kullanmalarinin yani sira gesitli zeka alanlarina yonelik etkinliklerin de yogunlukla kullaniimasi s6z
konusudur. Bu nedenle ELVES yénteminin 6grencilerin yazma ve konusma, becerilerine, gesitli zeka
alanlarina, elestirel diisiinme, iletisim, yaratici dislinme, problem ¢ézme vb. temel becerilere etkisinin
arastirilmasi yararli olacaktir.

Yapilan calismada yalnizca ELVES yonteminin dinlemeye yonelik tutuma ve dinleme basarisina etkisi
arastirilmistir. Farkli yontem ve tekniklerin de Ogrencilerin dinleme basarisi ve dinleme tutumu
Uzerindeki etkisi arastirilabilir.

ELVES yontemiyle hazirlanmis dinleme etkinliklerini bolca iceren arag-geregler 6gretmen adaylari, sinif
o6gretmenleri ve Tlrkce 6gretmenleri icin yararl olacaktir.

Arastirmanin nitel boyutunda sorulan bir soruya verdikleri yanitta 6grencileri %50’si kendilerine
sorulmadigl halde ELVESin iletisim basarilarina da katkisi oldugu goriisiini yansitmislardir. Bu
degerlendirmeden hareketle ELVES yonteminin iletisim becerisine etkisine yonelik arastirmalar

yapilabilir.

ETiK METNi

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.

Yazar(lar)in Katki Orani Beyani: Arastirmaya tiim yazarlar esit oranda katki saglamistir.
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