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ABSTRACT

The purpose of this research is to determine the effect of perceived parental attitudes on
students' critical thinking dispositions in primary school 4th graders. This research was conducted
with the relational screening model. The participant group of this research is 178 4th grade
students studying in Kayseri in the 2020-2021 academic year. "Parental Attitude Assessment
Scale" and "Critical Thinking Tendency Scale" were used as data collection tools in the research.
The arithmetic means, frequencies, and standard deviations of the obtained data were calculated
and Mann-Whitney U test and correlation analysis were used for comparisons. As a result of
these analyzes, it was determined that students who perceive their parents' attitudes as
democratic have a significantly higher tendency to think critically than students who perceive
them as authoritarian. This situation shows that perceived parental attitudes have a significant
effect on the critical thinking dispositions of primary school fourth grade students. On the other
hand, it has been observed that a significant part of the effect of these parental attitudes on
children's critical thinking tendency is composed of perceived father attitudes. Particularly,
children who grew up in family environments where both parents are democratic have the higher
tendency to think critically. These results reveal that children should be brought up in family
environments where both parents exhibit democratic attitudes and behaviors from an early age
in order for the critical thinking tendency to be formed and developed. In addition, the limited
number of studies in the literature (due to the fact that parental attitudes are generally
considered together) on the effects of only mothers or fathers on their children's critical thinking
tendencies causes this effect to not be fully understood. In this study, it was also revealed that
fathers play an important role in the development of their children's critical thinking tendencies.

Keywords: Primary school students, critical thinking tendency, perceived parental attitude.

*This research was presented as an oral presentation in “International Symposium of Education and Values - 5” (18-21
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INTRODUCTION

The feature that distinguishes the human being from other living things is that he/she is a thinking being. A
thinking person is a creature who can understand, comprehend, interpret, and finally make inferences by using
his/her mind and with the effect of his language ability. In our age, this situation is developing gradually and
individuals who question, research, put forward creative ideas and solve problems are growing. Education plays
an important role in the acquisition and development of these skills. As a matter of fact, the main purpose of
education is to prepare the individual for life in accordance with the requirements of the age. Therefore, it is
seen as a necessity to gain the skills necessary in life or to teach how to develop these skills. In this context, one

of the most important skills required in today's life is seen as the ability to think critically.

Critical thinking is an educational goal that is widely accepted as "careful thinking towards a goal". It is
recommended that students be adopted as an educational goal on the basis of respecting their autonomy and
preparing them for success in life and democratic citizenship. However, its definition is controversial, but many
definitions basically express different features of the same concept. This may differ according to the criteria for
careful thinking, norms and the thinking components they focus on, according to the type of purpose
(Hitchcock, 2018). In this context, Dewey defines critical thinking as “an active, persistent and careful
evaluation of any belief or assumed form of knowledge, the foundations supporting it, and other consequences
it leads” (Bell & Loon, 2015, p. 120); Ennis defined it as “a process of thinking reasonably, logically, deeply and
reflectively in deciding what to do or what to believe”. What is emphasized here is that, the decision-making
process by thinking rationally, in-depth and reflectively (Ennis, 1996, p.169). According to Watson and Glaser,
critical thinking is “knowledge, skill, and attitude component, which includes the ability to recognize the
existing problem and the need to find evidence for correctly put forward views, an investigative attitude,
information about the characteristics of valid inferences and the accuracy of various evidences, and includes
the ability to use knowledge and attitude.” (Cited by Kaya, 2006, p. 73). In particular, critical thinking aims to
examine, test, judge the foundations of knowledge and its accuracy (TDK, 2021), and to question the
individual's thinking structure based on abstract logic and reasoning power (MEB, 2016). On the other hand,
the defining features that distinguish critical thinking from other types of thinking are “recognizing biases,
distinguishing primary and secondary sources, analyzing the reasons for inferences, distinguishing assumptions
and claims, seeing the shortcomings and uncertainties of an argument.” (Cited from Ozden, 2005: Kog¢ Erdamar

& Bengir Alphan, 2017, p. 788).

As can be seen, there are many definitions and scopes of critical thinking. When these definitions are evaluated
in general, critical thinking constitutes the process of individuals to make the right decisions in the face of
situations purposefully, consciously, based on evidence, away from prejudices, by doing research, using the
power of reasoning and thinking reflectively. In other words, as mentioned above, it includes careful, planned,
logical, unprejudiced, research-based and reflective decision-making processes for a goal. According to

ipsiroglu (2002), critical thinking is the “most advanced and most deep form of thinking. Because critical
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thinking means non-obsessive, objective and in-depth thinking. It enables us to distinguish the qualified from
the unqualified, the right from the wrong in the production of knowledge. It is not an idle intellectual activity,
but a way of thinking that goes to the core of the problems, examines them from various angles, tries to

understand, and can oppose if necessary” (Cited by Tiumkaya & Aybek, 2008, p, 388).

People living in societies that learn and use critical thinking can quickly make logical and realistic decisions
about solutions to the problems they encounter (Akbiyik & Seferoglu, 2006). Because in the modern world, we
experience processes in which we have to make decisions in an important part of our business life and daily
life. In many of these processes, we may have problems in making decisions. This is where our critical thinking
skills will help us. Because it is very important to analyze the problems we face logically and quickly and decide
on the solution. Therefore, in order to make the right decisions quickly, it is important to make the right
analyzes, inferences and evaluations, to make judgments based on justifications, and to correct mistakes by
questioning himself/herself if necessary (Akar & Kara, 2016). However, for this to happen, critical thinking skills
must be developed. Because, as stated above, critical thinking is a way of thinking that approaches a problem
in a purposeful, rational, logical, systematic, questioning, and reflective way, and as a result, correct analyses,
inferences and evaluations are made, and processes such as interpretation and inference based on the results

of these evaluations and analyzes. (Erten & Tiirkmen, 2018; Yalcin, 2018). On the other hand critical thinking;

It is the only way for individuals to come from a passive position to an active position in this
rapidly developing and changing world. Societies need individuals who question the existing and
aim to produce the better in order to produce knowledge, and to transform it into technology
which is accepted as a basic commodity. It will be the quantitative existence of such individuals
that will determine the future destiny of societies and states. For this reason, it has become a

necessity to disseminate critical thinking in all areas of life. (Erten & Turkmen, 2018, p.1125).

For the dissemination of critical thinking skills, it is seen as both a necessity and a necessity to firstly bring these
skills to the new generations. That's why critical thinking skills are included in the curriculum and assessment
guides around the world today. In this context, it is a basic skill that must be gained in all curriculums that have
been put into effect since 2005 in our country. But critical thinking as an educational goal is nothing new
(Hitchcock, 2018). It is a long-standing goal. However, it was previously generally considered a general learning
objective in higher education. However, no specific teaching method was used to achieve these goals. This
being the case, it has not been possible for students to acquire critical thinking skills comprehensively (Fitriani,
Asy'ari, Zubaidah, & Mahanal, 2018, p.1). In addition, considering the importance of early learning in skill
education, this skill is a skill that should be acquired from an early age. Because the permanence and usability

of the skills and tendencies acquired from an early age are higher.

Therefore, critical thinking skill is a skill that a person does not innate but develops in line with the conditions

he/she is exposed to in his/her life (URL1, 2020). So it can be acquired or developed at any age. It will be more
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effective especially if it is developed and used at an early age (Yagci, 2008, p.39-48). From this point of view,
sub-thinking skills for critical thinking begin to be acquired after the birth, when the child acquires the ability to
think. Therefore, it can be said that critical thinking begins to develop from an early age. For this reason, the
conditions that the child is exposed to, both in the family and in the school environment, from the first years of
primary school, are very important in terms of developing critical thinking skills and tendencies. In this context,
when the acquisitions for critical thinking (or the sub-dimensions of critical thinking) are examined, it is seen
that they are explicitly or implicitly placed in all curricula starting from the first grade of primary school, and
teaching activities aimed at giving these acquisitions are suggested. However, in many studies, it is stated that
although the critical thinking skill is teachable and included in all educational goals, it is not enough for
students to use it effectively (Onal & Erisen, 2019, p.67). Because having the cognitive components of critical
thinking is not enough to use this skill in all conditions and environments (Fitriani, Asy'ari, Zubaidah, &
Mahanal, 2018, p.1). In order for the individual to be able to use these skills, he or she must have the
appropriate critical thinking disposition (Bell & Loon, 2015, p. 120). Because critical thinking tendency is one of
the factors that contribute or hinder the use of these skills (Hitchcock, 2018). Critical thinking disposition can be
defined as a consistent internal motivation to deal with problems and make decisions using critical thinking

(Bell & Loon, 2015, p. 120).

Educational researchers often use the term "tendercies" for habits of mind and attitudes that causally
contribute to becoming a critical thinker (Hitchcock, 2018). In this context, Facione (2000) defines human

tendercy as "...the consistent intrinsic motivation of the individual to act or respond to people, events, or
conditions in habitual but still potentially malleable (changeable, developable) ways" (Cited by Broadbear, Jin &
Bierma, 2005, p.8). In this context, tendency is someone's motivation and habit of doing something. Critical
thinking tendency is a quality or habit of mind that is integrated into one's beliefs or actions in order to solve
problems effectively and make decisions as a product of thinking (Fitriani, Asy'ari, Zubaidah, & Mahanal, 2018,

p.1-2).

Therefore, critical thinking tendency represents the emotional dimension of thinking and shapes one's routine
thinking styles in response to life events, contexts and conditions (Broadbear, Jin, & Bierma, 2005, p.9). On the
other hand, critical thinking tendency, open-mindedness in the sense of being willing to consider alternative
viewpoints to one's own, are both a beginning and an internal tendency (Hitchcock, 2018). Therefore, critical
thinking tendencies are the pioneers and gates of critical thinking activity. Because a low tendency is less likely
to result in meaningful critical thinking that leads to problem solving, solutions and decision making, while a
high tendency is more likely to lead to these results (Bell & Loon, 2015, p. 120). In this context, a significant
amount of literature, supports the conclusion that critical thinking dispositions greatly shape people's reactions

to the problems presented to them in their education and life (Broadbear, Jin, & Bierma, 2005, p.8).

Students' critical thinking tendency or attitude is an important starting condition for being able to think

critically and make the right decisions. It also encourages the individual to develop critical thinking skills. In line
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with this view, there is a significant relationship between critical thinking tendencies and critical thinking skills.
In fact, the results of many studies reveal that there is a positive and very meaningful relationship between
students' critical thinking tendencies and critical thinking performances (Fitriani, Asy'ari, Zubaidah, & Mahanal,
2018, p.1-2). Therefore, in essence, if thinking tendencies are weak, it is unlikely that strong thinking skills will
develop (Broadbear, Jin, & Bierma, 2005, p.9). Because critical thinking tendencies need motivation for their
first formation in a child. Parallel to this, as children develop, the power of habit will become increasingly
important in maintaining the trend. Therefore, people who have acquired the tendency to think critically at an
early age can generally be better motivated to acquire and use the skill later (Ennis, 1996, pp.166-167). Based
on these reasons, studies have suggested that both critical thinking skills and critical thinking tendency should
be developed together, as they are inherently interconnected. In fact, they state that since critical thinking
tendencies are attitudinal, reactive and dependent on habits, their development begins earlier than critical
thinking skills and may take longer (Bell & Loon, 2015, p. 120). From this point of view, it can be said that the

child's critical thinking tendencies first begin to develop in the family.

As it is known, the family environment that the child is in -especially at early ages- forms the basis of all
developmental areas. In other words, the attitudes, behaviors and tendencies that parents show to their
children at an early age affect the development of their attitudes, behaviors and tendencies deeply (Yavuzer,
2011, s.132-134). According to Kagitgibasi, parents are the first source that is effective in the development of
attitudes, behaviors and tendencies of children. Because children acquire most of these characteristics within
the framework of social learning principles (by observing, role modeling or imitating) their parents. In other
words, children develop their own characteristics by adopting the attitudes, behaviors and tendencies
expressed by their parents at an early age (Cited by Onat, 2010, p.28). Of course, this situation will significantly
affect the development of children's critical thinking tendencies. For example, it does not seem possible for a
child who grows up in a rigid and authoritarian environment to develop a tendency to think critically. For this
reason, in order for the act of critical thinking to take place and the tendency to develop, a democratic
environment must first be formed and the person must feel comfortable. Otherwise, the individual will restrict
himself/herself in line with the wishes of the authority, and critical thinking will not be sufficiently realized.
Therefore, the attitude of the mother and father that the child perceives from an early age will also affect

his/her critical thinking tendency.

Many studies have been conducted on common parent attitudes and these studies have been gathered under
certain headings. These titles are; pressured and authoritarian attitude, overly tolerant and loose attitude,
unbalanced and indecisive attitude, protective attitude, indifferent attitude, reassuring democratic attitude,
rejecting attitude and perfectionist attitude (Cetinkaya, 2020, p.71). The most well-known and traditionalist
attitudes are authoritarian, strict, prescriptive, uncompromising, sanctioning or vice versa, libertarian and
democratic family type, which is called modern (Sayar & Baglan, 2017, p.125-126). These family types greatly
affect children's attitudes, behaviors and tendencies. In particular, while forming his/her own personality in line

with the attitudes and behaviors of his parents, his way of thinking and tendencies are also developing.
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According to the studies conducted in this context, it is seen that the critical thinking tendencies of the children
who grow up in democratic families are significantly higher than the children who grow up in oppressive
families. In addition, in these studies, while children who grew up in democratic environments have developed
more creative ideas, the ability to express these ideas and self-control, it is seen that children who grow up in
an oppressive family environment have difficulty in being stubborn and expressing their thoughts (Yavuzer,

2011, p.131-132).

When the literature is examined, it is seen that parental attitudes have an effect on critical thinking. In a study
conducted by Yilmaz Ozelgi (2012), various variables affecting the critical thinking skills of university students
were examined and as a result, it was determined that the factor that predicts critical thinking in the first
degree is parental attitudes. Likewise, the study conducted by Begde and Ozyiirek (2016) emphasized the
effectiveness of parental attitudes on problem solving skills in preschool children. However, no study has been
found on the effect of parental attitudes perceived by children on their critical thinking dispositions at
preschool or primary school level. For this reason, in our study, it was aimed to determine the general parental
attitudes perceived by primary school fourth grade students towards themselves and the effects of these

attitudes on their critical thinking tendencies.
METHOD
Model of the Research

This research, which was conducted to reveal the relationship between primary school 4th grade students'
critical thinking tendencies and perceived parental attitudes, was modeled with a relational design. Because
researches aiming to examine the relationship and connections between more than one variable are defined as
relational screening (Blyukoztirk, 2020, p.24). Perceived parental attitudes were the independent variable in

the research; and critical thinking disposition was considered as the dependent variable.
Research Group

The research group is cosisted of 178 4th grade students who studies in Turkey city of Kayseri in the four
different (1 town, 1 district, 1 city center, 1 Private School) primary schools in 2020-2021 academic year.
Stratified sampling, one of the purposive sampling methods, was used in the selection of the sample. This
sampling method, which is applied, helps to obtain more precise results by forming a homogeneous layer in the

researcher's defined universe and combining the selected samples (Kilig, 2013).
Data Collection Tools

The "Parent Attitude Assessment Scale" developed by Polat (1986) and adapted to primary school students by
Umucu Alpoguz (2014), and the "Critical Thinking Tendency Scale" developed by Akar and Uluginar (2020) were

used as a data collection tool in this research.
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Critical Thinking Tendency Scale: In order to determine students' critical thinking tendencies, a 4-point Likert-
type 18-item "Critical Thinking Disposition Scale" was used which was developed by Akar & Uluginar (2020) for
primary school students. The scale consists of 4 sub-dimensions for critical thinking: "skepticism", "curiosity",
"open-mindedness", "bias". During the application process, the scale items were read by the practitioner to
make sure that the students understood, and the students' comprehension was checked. In the interpretation
of the items in the scale, starting from the "never" option, they were scored as 1,2,3,4 towards the "always"

option, and data entries were made. In the data entry of negative statements, coding was done in the reverse

direction (4,3,2,1). After the data were entered, the averages of the scores were taken.

The Cronbach Alpha value of the Critical Thinking Tendency Scale for this research (as a result of the data
obtained from 178 primary school 4th grade students participating in the research) was found to be 0.716 for

the entire scale. Therefore, it is a usable scale for the sample group in this research.

Parent Attitude Evaluation Scale: The "Parental Attitude Assessment Scale", developed by Polat (1986) and
adapted to primary school students (2, 3, 4 and 5th grades) by Umucu Alpoguz (2014), was used to measure
students' perceived parental attitudes.The scale consists of a total of 26 items, 12 of which are democratic and
14 authoritarian dimension items, in order to evaluate the attitudes of students' parents towards them.
1,3,5,7,9,10,12,16,18,19,20,24 items are related to democratic attitude, 2,4,6,8,11,13,14,15,17,21,22, 23,25,26
items were determined as authoritarian attitude items. As the critical value in the scale; 8 points were
determined for mothers and 9 points for fathers. A score of 8 for mothers and above for fathers indicates that
they have an authoritarian attitude, while scores below 8/9 indicate that they have a democratic attitude. If the
sentence read on the scale is similar to the behavior of the father, put a cross (X) in the "Like My Father's
Behavior" option in the box; If it does not resemble the behavior of the father, the option “Does not resemble

the behavior of my father” is marked with a cross (X). The same sentences are marked for mothers by thinking.

While data entry was being made, the answers measuring the students' perception of their parents as
democratic were given a score of "0" and the answers measuring the perception of them as authoritative were
given a score of "1". Thus, it was determined how many answers were democratic and how many answers
were authoritarian. In reverse questions, the opposite scoring was done. According to the number of answers
determined, mothers and fathers were accepted as democratic or authoritarian, taking into account 8/9
criteria points. Then, by taking the row sums of the answers, mothers with scores of 8 and above were
recorded as authoritatively as “1”, mothers with scores below 8 as “0” democratically, and for each student in
the mother rate column. The same application was made for the fathers, and fathers with a total of 9 and
above 9 were entered authoritatively in the "1" column, and those below 9 were democratically entered in the

"0" father ratio column.
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The Cronbach Alpha value of the Parent Attitude Assessment Scale for this research (as a result of the data
obtained from 178 primary school 4th grade students participating in the study) was 0.744 for father attitude;

0.706 for mother attitude. Therefore, it is a usable scale for the sample group in this research.

Analysis of Data

The collected data were entered numerically and subjected to analysis. In this process, frequency (f),
percentage (%), arithmetic mean (X) and standard deviation (s) calculations were made to determine the
perceived parental attitudes and critical thinking tendencies of primary school 4th grade students. Then,
intergroup comparisons were used to determine the relationship between perceived parental attitudes and
students' critical thinking tendencies. In this process, first of all, normality tests were carried out. Since
Kolmogorov-Simornov=p<0.05 and Shapiro Wilk=p<0.05 according to the test results, it was decided that the
groups did not show normal distribution and non-parametric tests were used. Therefore, the Mann-Whitney U
Test was applied to determine the significance level of the mean score difference between the critical thinking
tendencies of students with perceived authoritarian parental attitudes and students with perceived democratic
parental attitudes; In determining the relationship between perceived parental attitudes and students' critical

thinking tendencies, Spearman rank difference correlation coefficients of the variables were calculated.

FINDINGS

In the research, firstly it was tried to determine the general parental attitudes that the students perceived
towards themselves. In line with the content of the scale used in this process, the data on the attitudes of

parents that students perceive as democratic and authoritarian are presented in Table 1.

Table 1. Data on Students' Perceived Parental Attitudes Towards Themselves

Perceived Father Attitude f % X S
Authoritarian 52 29.2 11.769 2.661
Democratic 126 70.8 4.539 1.870
Perceived Mother Attitude f % X S
Authoritarian 63 35.4 10.619 2.580
Democratic 115 64.6 4.321 1.667

When Table 1 is examined, it is seen that 29.2% (52 students) of the students who participated in the research
perceive their fathers as authoritarian, while 70.8% (126 students) perceive them as democratic. In addition,
while the arithmetic mean of authoritarian fathers' levels of being authoritative was 11,769 (between 9-26, the
higher the authoritative); The arithmetic mean of democratic fathers' levels of being democratic was found to
be 4.539 (range 0-8, the more democratic the lower). On the other hand, 35.4% (63 students) of the same
students perceive their mothers as authoritarian, while 64.6% (115 students) perceive them as democratic.

When the authoritarian and democratic level of mothers is examined, it is seen that authoritarian mothers are
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authoritarian at an average of 10,619 (range 8-26); my democratic mothers, it is seen that they are democratic

at the level of 4.321 (between 0-7, more democratic as it decreases).

According to the result of these findings, it is seen that the attitudes of approximately one third of the parents
in the sample towards their children are perceived as authoritarian, while two thirds are perceived as
democratic. It has been tried to determine whether these perceived authoritarian and democratic parental
attitudes affect students' critical thinking tendencies. In this process, firstly, the average scores obtained from
the Critical Thinking Tendency Scale were determined according to their perception of parental attitudes as
democratic and authoritarian, and then these data were subjected to analyzes such as Mann-Whitney U and
Correlation analysis.

Table 2. Average Scores Obtained from the Critical Thinking Tendency Scale According to Their Perception of
Parental Attitudes as Democratic and Authoritarian

Perceived Parental Attitude Descriptive Data of the Critical Thinking Tendencies Scale
Father Attitude N X S
Authoritarian 52 2.69 .400
Democratic 126 2.85 410
Mother Attitude N X S
Authoritarian 63 2.73 .397
Democratic 115 2.84 417

Both Mother and Father Attitudes N X S
Authoritarian 38 2.71 .409
Democratic 101 2.87 416

When Table 2 is examined, it is seen that there is a 0.16 point difference in favor of democratic perceptions
between the average scores obtained from the Critical Thinking Tendencies Scale according to their perception
of father attitudes as democratic and authoritarian. Likewise, when their main attitudes are examined, it is
seen that there is a difference of 0.11 points in favor of democratic perceptions. On the other hand, 0.16 points
are seen in favor of perceiving both mother and father attitudes as democratic. According to these findings, it is
seen that the children of parents who have a democratic attitude towards their children have a higher
tendency to think critically. In addition, it is seen that children who perceive the attitudes of both their mothers
and fathers as democratic have the highest critical thinking tendencies on average (with an average of 2.87).
However, when these differences are analyzed whether they are significant or not; It was seen that the
difference in father attitudes was significant, the difference in mother attitudes was insignificant, and the
difference in both mother and father attitudes was significant. The findings for these analyzes are presented in
Table 3 and Table 4.

Table 3. Mann-Whitney U Test Analysis Showing the Difference between Students' Critical Thinking Tendency
Scale Mean Scores According to Their Perceived Father Attitudes

Group N Order Order U p
average total
Democratic
126 95.72 12061 2492.00 .012
Authoritarian 52 74.42 3870
p<0.05
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As seen in Table 3, the difference between authoritarian and democratic father attitudes was tested with the
Mann-Whitney U Test; U= 2492.00, p<0.05 was found. These findings show that there is a significant difference
in favor of democratic father attitudes when the mean rank is taken into account. In other words, the critical
thinking tendencies of children who perceive their fathers' attitudes as democratic are significantly higher than

those who perceive their fathers as authoritarian.

Table 4. Mann-Whitney U Test Analysis Showing the Difference between Students' Critical Thinking Tendency
Scale Mean Scores According to Their Perceived Main Attitudes

Group N Order Order U P
average total

Democratic 115 94.96 10920.5

Authoritarian 63 79.53 5010.5 2994.500 .056

p<0.05

As seen in Table 4, when the critical thinking tendency scores of children who perceive their main attitudes as
authoritarian and democratic were tested with the Mann-Whitney U Test; U= 2994.500, p>0.05 was found. This
result shows that the difference between authoritarian and democratic groups is not significant. In other
words, there is no significant difference between the critical thinking tendencies of children who perceive their

mothers' attitudes as democratic and those who perceive their mothers as authoritarian.

So, what is the difference between the critical thinking tendencies of children who perceive both parental
attitudes as democratic or authoritarian? In Table 5, the critical thinking dispositions of children who perceive
both mother and father attitudes as democratic and the critical thinking tendencies of children who perceive

both as authoritarian are compared.

Table 5. Mann-Whitney U Test Analysis Showing the Difference between Students' Critical Thinking Tendency
Scale Mean Scores According to Their Perceived Attitudes of both Mothers and Fathers.

Group N Order Order U P
average total

Democratic 101 74.63 7537.5

Authoritarian 39 57.70 2192.5 1451.500 027

p<0.05

When Table 5 is examined, it is seen that there is a significant difference in favor of democratic parent attitudes
according to Mann-Whitney U Test data (U= 1451.500, p<0.05). That is, the critical thinking tendencies of
children who perceive both mother and father attitudes as democratic are significantly higher than the critical

thinking tendencies of children who perceive both as authoritarian.

Considering the above findings, Spearman rank difference correlation coefficients (because the data did not
show a normal distribution and the variables were obtained with ordinal scales) were calculated in order to
determine the relationship between perceived parental attitudes and students' critical thinking tendencies, and

the findings are given in Table 6.
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Table 6. Correlation Coefficients of Variables

N X S 1 2 3
1-Critical Thinking Tendency 178 2.80 0.41 1
2-Father Attitude 178 6.65 3.92 -,249%* 1
3-Mother Attitude 178 6.55 3.63 -,167* 754** 1

*p<.05; **P<.01

When the result of the correlation analysis performed to determine the relationship between the mean scores
of critical thinking tendencies and the mean scores of perceived father attitudes in Table 6; r= -0.249, p<0.01
(p=.001). According to this result, it is seen that there is a weak (weak correlation between r= 0.200 - 0.400),
negative and significant relationship between critical thinking tendencies and perceived father attitudes. In
other words, as the perceived father attitude scores increase (the increase in these scores indicates
authoritarianism, and the decrease indicates democratization), the critical thinking tendencies of children

decrease significantly.

When the correlation analysis performed to determine the relationship between the critical thinking tendency
mean scores and the perceived main attitude mean score was analyzed, it was found that r= -0.167, p<0.05
(p=.026). According to this result, it is seen that there is a very weak (r= 0 - 0.200 or no correlation), negative
and significant relationship between critical thinking tendencies and perceived main attitudes. Here, too, as
mothers' authoritarianism levels increase, children's critical thinking tendencies decrease. However, although

this effect is significant, it is quite low.

CONCLUSION and DISCUSSION

The research was conducted to determine the effect of perceived parental attitudes of primary school 4th
grade students on their critical thinking skills. According to the results obtained from the research findings,
29.2% of primary school 4th grade students' perceived father attitudes are authoritarian, 70.8% are democratic
(the arithmetic mean of fathers' authoritarian levels was found to be 11,769; the arithmetic mean of their
democratic level was found to be 4.539), and 35.4% of their perceived mother attitudes were authoritarian,
64.6% were found to be democratic (authoritarian mothers were found to have an authoritarian attitude at an
average of 10,619; democratic mothers had a democratic attitude at a level of 4,321). This result shows that
the majority of the students (about two thirds) perceive their parents as democratic. In this context, in a study
conducted by Onat (2010), it was determined that the majority of high school freshmen perceived their
mothers (63.5%) and fathers (61%) as democratic. However, in the Alpoguz, and $ahin’s (2014) research which
was conducted with primary school students, found that the majority of students (59%) perceived their fathers'
attitudes as democratic (in this research, the arithmetic mean of fathers' authoritarianism level was 12.63, and
the arithmetic average of their democratic level was 5.36); they found that they perceived their mothers (51%)
as authoritarian (authoritarian mothers exhibited an authoritarian attitude at an average of 11.81; democratic

mothers exhibited a democratic attitude at a level of 5.03). These results show that fathers have a higher
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degree of authoritarian attitude than mothers; On the other hand, it shows that mothers exhibit more
democratic attitudes than fathers. However, the number of fathers displaying a democratic attitude towards

their children (in primary school age) is higher than the mothers displaying a democratic attitude.

When the critical thinking tendencies are examined according to students’ perception of parental attitudes as
democratic and authoritarian; it has been observed that the critical thinking tendency scores of those who
perceive their parental attitudes as democratic are higher than those who perceive them as authoritarian. In
addition, it was observed that students who perceived the attitudes of both parents as democratic had the
highest critical thinking tendency score on average. In the study conducted by Tiimkaya and Aybek (2008,
p.394) on critical thinking tendencies of university students, it was found that students whose parents
perceived both their attitudes as democratic had the highest critical thinking averages. Similarly, it was
determined by Zincirli (2014) that there is a positive and significant relationship between pre-service teachers'
critical thinking skills and their parents' perceptions of democratic attitudes. Likewise, in a study conducted by
Yilmaz Ozelgi (2012) on the factors affecting the critical thinking attitudes of primary school pre-service
teachers, it was seen that perceiving parental attitudes and parenting style as authoritarian lowers critical
thinking tendency, while perceiving it as democratic increases it. Based on these results, it is understood that
children's critical thinking tendencies develop more in environments where parents (especially both) display
democratic attitudes. However, in the study of Demir and Ayberk (2014, p.133) titled "Examination of high
school students' critical thinking tendencies in terms of various variables", it was seen that there was no
significant difference in students' critical thinking distendency scores according to perceived parental attitudes.
However, when the literature on the subject is examined, the general tendency in many research findings and
explanations is that parental attitudes have a significant effect on thinking tendencies. In line with this, there
are many findings and explanations in the literature that children who grow up in democratic environments
gain their independence earlier and more easily because they are not restrained, can express their thoughts
easily, look at events from different angles, and thus their thinking skills and tendencies develop better. As a
matter of fact, in this research, it was found that the critical thinking tendencies of primary school students
who grew up in families with democratic attitudes were higher. In addition, a significant correlation was found
between perceived parental attitudes and critical thinking tendencies. In other words, according to the results
of the correlation analysis of this study, as parents' authoritarianism levels increase, children's critical thinking

tendencies decrease; as the level of democratization increases, children's critical thinking tendencies increase.

On the other hand, when the research findings are examined, it is seen that the averages of perceived
democratic and authoritarian father attitudes and perceived democratic and authoritarian mother attitudes are
very close to each other. However, when these parental attitudes and critical thinking tendencies are
compared, the critical thinking tendenciesof those who perceive the father's attitude as democratic are
significantly higher than those who perceive it as authoritarian; however, although the critical thinking
tendency of those who perceive their main attitude as democratic is higher than those who perceive it as

authoritarian, it has been observed that there is no significant difference. In addition, when the critical thinking
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tendencies of children who perceive both mother and father attitudes as democratic or authoritarian are
compared, it is seen that there is a significant difference at the level of approximate father attitudes. In other
words, there is a significant effect on the critical thinking tendencies of children who perceive both mother and
father attitudes as authoritarian or democratic, as well as the effect of perceived father attitudes. Considering
this situation, it was tried to determine how there is a correlation between perceived parental attitudes and

students' critical thinking tendencies.

When we look at the results about the correlation, it is seen that as the perceived father attitude of the
students increases, that is, as the authoritarianism increases, the tendency to think critically decreases; it has
been observed that as the authoritarianism decreases, the tendency to think critically increases. When we look
at the main attitude, as the authoritarianism level of the mothers’ increases, the critical thinking tendencies of
the children decrease. However, this effect of mothers was found to be quite weak. Considering these findings,
it can be said that father's attitude is more effective on students' critical thinking tendencies. However, in the
study conducted by Yilmaz Ozelgi (2012, p.25) in this context, it was found that the attitudes of pre-school
teachers towards critical thinking and the scores they obtained from father's child-rearing styles did not differ
significantly according to the mother's child-rearing style. This finding does not coincide with the findings of the
study. The reason for this may be that the mother is perceived as more forgiving and compassionate, although
authoritative, for primary school children in our society. According to Onat (2010, p. 141), in our society, the
fact that mothers are more interested in childcare and have a closer relationship causes them to be more
tolerant and protective, while fathers remain in the background. While this may cause mothers to bend the
rules, it may cause fathers to be more strict. Therefore, among the studies examined in order to make an in-
depth comment, detailed studies on the effect of only mother attitude or father attitude were not

encountered. Because researches usually deal with the effect of parental attitudes together.

As a result, as the research data reveals, children raised in democratic families have a higher tendency to think
critically. Particularly, children who grew up in family environments where both parents are democratic have
the highest tendency to think critically. These results reveal that children should be brought up in family
environments where both parents exhibit democratic attitudes and behaviors from an early age in order for
the critical thinking tendency to be formed and developed. On the other hand, this result supports the
researches showing that the democratic family environment improves the thinking skills and tendencies of
children. In addition, the limited number of studies in the literature (due to the fact that parental attitudes are
generally considered together) on the effects of only mothers or fathers on their children's critical thinking
tendencies causes this effect to not be fully understood. In this study, it was also revealed that fathers play an

important role in the development of their children's critical thinking tendencies.
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RECOMMENDATIONS

It is seen that perceived parental attitudes have a significant effect on children's critical thinking tendencies.
Therefore, in order for children to develop and develop critical thinking skills (this is also effective in problem
solving and decision-making processes), it is recommended that both parents take care to display democratic

attitudes and behaviors and encourage their children to express their thoughts freely.

As it is known, the development of critical thinking skills is among the main objectives of education. However,
schools alone are not enough to develop this skill. As emphasized as a result of this research, it is seen that the
democratic attitudes and behaviors of parents play an important role in raising children as individuals who can
think critically. Therefore, it is thought that it would be beneficial to prepare and implement appropriate
programs to explain the importance of this issue to families. In this process, it is recommended to explain what
needs to be done to create a democratic atmosphere where children can express their thoughts freely at

home.

One of the results of this research is that a significant part of parental influence on children's critical thinking
tendencies are composed of perceived father attitudes. Therefore, it is recommended that fathers who tend to
act authoritatively act knowing the effect of their behavior on their children. In addition, father-child
interaction can be increased by creating democratic environments where fathers and children who cannot

interact with their children much can express their ideas freely and by determining activity hours.

In this research, only the relationship between primary school children's critical thinking tendencies and
democratic and authoritarian parental attitudes was examined. Therefore, in future studies, the relationship
between different (protective, indifferent, loose, unbalanced, unstable) parent attitudes and critical thinking
dispositions can be examined. In addition, the effects of democratic, authoritarian, protective and disinterested
parental attitudes on other thinking skills (reflective-creative-metacognitive) can also be examined. On the
other hand, this research was conducted with a limited number of primary school students in a certain city. The
sample of the research can be expanded to collect more comprehensive data and evaluate the results in

different regions.

ETHICAL TEXT

This study has been prepared by considering research and publication principles and ethical criteria. Nevsehir
Haci Bektas Veli University Scientific Research and Publication Ethics Committee's Ethics Committee Approval
with decision number 197 and research permissions numbered E-47882400-602.04.01-29756423 from Kayseri
Governorship Provincial Directorate of National Education were obtained. Responsibility for research ethics

that may arise within the scope of the prepared article belongs to the authors.

1231



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

Author(s) Contribution Rate: 1st author's contribution rate to the article is 50%; The contribution rate of the

second author to the article is 50%.

REFERENCES

Akar, C. & Kara, M. (2016). ilkokul 4. sinif 6grencilerinin elestirel diisiinme becerilerinin bazi degiskenlere gére
degerlendirilmesi. international Journal of Turkish Literature Culture Education, 5(3), 1339- 1355.

Akar, C. & Uluginar, U. (2020). ilkokul &grencileri icin elestirel diisiinme egilimi dlcegi gelistirme calismas:
Gegerlilik ve giivenirlik analizi. 4% international Symposium of Limitless Education and Research (ISLER,
2020), 03-06 September.

Akbiyik, C. & Seferoglu, S. S. (2006). Elestirel diisiinme edilimleri ve akademik basari. Cukurova University
Faculty of Education Journal, 3 (32), 90-99.

Alpoguz, D. & Sahin, A. (2014). Demokratik veya otoriter olarak algilanan ana-baba tutumlarinin ilkégretim
Ogrencilerinin Tlrkge dersi akademik basarilarina etkisi. Journal of Mother Tongue Education, 2 (3), 53-
67.

Begde Z. & Ozyiirek A. (2016).0Gretmen ve anne-baba tutumlarinin okul 6ncesi dénem ¢ocuklarinin problem
¢Gzme becerisine etkisi. Amasya Education Journal, 5 (1), 204-232.

Bell, R. & Loon, M. (2015) The impact of critical thinking disposition on learning using business simulations. The
International Journal of Management Education, 13(2), 119-127.
http://dx.doi.org/10.1016/j.ijme.2015.01.002

Broadbear, J.T., Jin, G. & Bierma, T.J. (2005). Critical Thinking Dispositions Among Undergraduate Students
During Their Introductory Health Education Course. The Health Educator, 37 (1), 8-15.
https://files.eric.ed.gov/fulltext/EJ717813.pdf

Biiyiikdztiirk, $.(2020).Bilimsel arastirma yéntemleri (28 Edition), Pegem Akademi.

Cetinkaya, B. (2020). Cocudun kisilik gelisiminde anne baba rolii (2" Edition), Pegem Akademi.

Demir R. & Ayberk B. (2014). Lise 6grencilerinin elestirel disiinme egilimlerinin cesitli degiskenler agisindan
incelenmesi. Mudgla Sitki Kocman Universitesi Sosyal Bilimler Enstitiisii Dergisi, (32), 122-140

Ennis, R.H. (1996). Critical thinking dispositions: Their nature and assessability. Informal Logic, 18 (2 & 3), 165-
182. DOI: https://doi.org/10.22329/il.v18i2.2378

Erten, S. & Tirkmen, i. (2018). Bilgi toplumunda elestirel diisinmenin gerekliligi. Ill. Ines International
Education and Social Science Congress (28 April — 01 May) Full Text Book (ss. 1124-1128).

Fitriani, H., Asy’ari, M., Zubaidah, S. & Mahanal, S. (2018). Critical Thinking Disposition of Prospective Science
Teachers at IKIP Mataram, Indonesia. Journal of Physics: Conference Series 1108 (MISEIC, 2018).
DOI:10.1088/1742-6596/1108/1/012091

Hitchcock, D. (2018). Critical Thinking. Stanford Encyclopedia of Philosophy.

https://plato.stanford.edu/entries/critical-thinking/

Kaya, H. (2006). Elestirel dlisinme ve soru sorma. Florence Nightingale Journal of Nursing, 14 (56), 71-78.

1232


http://dx.doi.org/10.1016/j.ijme.2015.01.002
https://files.eric.ed.gov/fulltext/EJ717813.pdf
https://doi.org/10.22329/il.v18i2.2378
https://plato.stanford.edu/index.html
https://plato.stanford.edu/entries/critical-thinking/

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

Kiig, S. (2013). Ornekleme vyéntemleri. Journal of Mood Disorders, 3 (1), 44-46 DOI:
https://doi.org/10.5455/imo0d.20130325011730

Ko¢ Erdamar, G. & Bengir Alpan, G. (2017). Elestirel dusiinme algisi: Lise o6gretmenleri Uzerine bir
arastirma. Electronic Journal of Social Sciences, 16 (62), 787-800. DOI:
https://doi.org/10.17755/esosder.305631

MEB (2016). Diisiinme egitimi dersi 6gretim programi. MEB Yayinlari

Onat, G. (2010). Demokratik ve otoriter olarak algilanan ana-baba tutumlarinin lise birinci sinif égrencilerinin
yilmazlik diizeyine etkilerinin arastiriimasi. (Unpublished master's thesis), Maltepe University.

Onal, i. & Erisen, Y. (2019). Ogretmen yetistirme programlarinda elestirel diisinme becerilerinin kazandirilmasi
ihtiyaci. Akdeniz Journal of Education, 2 (1), 62-78.

Polat, S. (1986). Ana Baba Tutumlarinin Cocuklarin Ogrenilmis Caresizlik Diizeyine Etkisi. (Unpublished master's
thesis) Hacettepe University.

Sayar, K. & Baglan, F.(2017). Koruyucu psikoloji. (8t Edition). Timas Yayinlari.

TDK (2021). Guincel Turkge sozlik. http://www.tdk.gov.tr/

Tiimkaya, S. & Aybek, B. (2008).Universite égrencilerinin elestirel diisiinme edilimlerinin sosyo-demografik
6zellikler agisindan incelenmesi. Cukurova (niversitesi sosyal bilimler enstitlisii dergisi, 17 (2), 387-402.

Umucu Alpoguz, D. (2014). Algilanan ana-baba tutumlarinin ilkégretim 6grencilerinin okumaya yénelik
tutumlarina ve Tiirkge dersi akademik basarilarina etkisi. (Unpublished master's thesis), Ahi Evran
University.

URL1 (2020). Cocuklar elestirel diisiinme becerisini nasil kazanir? https://www.muthispsikoloji.com/cocuklar-

elestirel-dusunme-becerisini-nasil-kazanir/

Yagci, R. (2008). Sosyal bilgiler 6gretiminde elestirel diisiinme: ilkégretim 5. sinif sosyal bilgiler 6Gretiminde,
o6gretmenlerin elestirel diisiinme becerilerini gelistirmek icin uyguladiklari etkinliklerin dederlendirilmesi.
(Unpublished master's thesis) Cukurova University.

Yalgin, S. (2018). 21. Yuzyil Becerileri ve bu becerilerin 6l¢tilmesinde kullanilan araglar ve yaklasimlar. Ankara
University ~ Journal of Faculty of Educational Sciences 51 (1), 183-201. DOl
https://doi.org/10.30964/auebfd.405860

Yavuzer, H. (2011). Cocuk psikolojisi (33t Edition). Remzi Kitapevi.

Yilmaz Ozelgi, S. (2012). Elestirel diisiinme tutumunu etkileyen faktérler: Sinif 6§retmeni adaylari iizerine bir
calisma. (Unpublished Doctor's Thesis), Adnan Menderes University.

Zincirli O. (2014). Okul éncesi 6gretmen adaylarinin anne baba tutum algisi, elestirel diisiinme ve problem

¢6zme becerileri arasindaki iliski. (Unpublished Doctor's Thesis), Firat University.

1233


https://doi.org/10.5455/jmood.20130325011730
https://doi.org/10.17755/esosder.305631
http://www.tdk.gov.tr/
https://www.muthispsikoloji.com/cocuklar-elestirel-dusunme-becerisini-nasil-kazanir/
https://www.muthispsikoloji.com/cocuklar-elestirel-dusunme-becerisini-nasil-kazanir/
https://doi.org/10.30964/auebfd.405860

I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

iLKOKUL 4. SINIFLARDA ALGILANAN EBEVEYN TUTUMLARININ ELESTiREL DUSUNME
EGiLIMLERINE ETKiSi*

0z

Bu arastirma ilkokul 4.siniflarda algilanan ana baba tutumlarinin 6grencilerin elestirel diisinme
egilimleri Gzerindeki etkisini tespit etmek amaciyla yapilmistir. iliskisel tarama modelinin
kullanildigi bu arastirmaya 2020-2021 egitim Ogretim yilinda, Kayseri ilinde, ilkokul 4. sinifta
O0grenim goren 178 0Ogrenci katilmistir. Arastirmada veri toplama araci olarak “Ana-baba
Tutumunu Degerlendirme Olgegi” ve “Elestirel Diisinme Egilimleri Olgegi” kullanilmistir. Elde
edilen verilerin aritmetik ortalamalari, frekanslari, standart sapmalari hesaplanmis ve
karsilastirmalarda Mann-Whitney U testinden ve Korelasyon analizlerinden yararlaniimistir. Bu
analizler sonucunda, anne ve babasinin tutumlarini demokratik olarak algilayan 6grencilerin,
otoriter olarak algilayan 6grencilere gore elestirel dislinme egiliminin anlamli bir sekilde daha
yuksek oldugu tespit edilmistir. Bu durum algilanan ana-baba tutumlarinin ilkokul dérdiinci sinif
ogrencilerinin elestirel disinme egilimleri Gzerinde anlamh bir sekilde etkili oldugunu
gostermektedir. Ote yandan cocuklarin elestirel diisinme egilimleri lzerindeki bu ebeveyn
tutumlarinin etkisinin de 6nemli bir boélimini algilanan baba tutumlarinin olusturdugu
gorilmistir. Ozellikle de hem anne hem de babanin demokratik oldugu aile ortamlarinda yetisen
¢ocuklarda elestirel diisiinme egilimi digerlerine goére daha yiliksek ¢ikmistir. Bu sonuglar, elestirel
disinme egiliminin olusmasi ve gelisebilmesi igin ¢ocuklarin erken vyaslardan itibaren
ebeveynlerin her ikisinin de demokratik tutum ve davranislar sergiledigi aile ortamlarinda
yetismeleri gerektigini ortaya koymaktadir. Ayrica literatiirde ana-baba tutumlarinin genellikle
birlikte ele alinmasi nedeniyle, sadece annelerin veya babalarin ¢ocuklarinin elestirel diisinme
egilimlerine etkilerine yonelik yapilan arastirmalarin az sayida olmasi, bu etkinin tam olarak
anlasilamamasina sebep olmaktadir. Bu calismada, babalarin gocuklarinin elestirel diisinme
egilimlerinin gelismesi Uzerinde ne kadar 6nemli rol oynadig1 da ortaya ¢ikmigtir.

Anahtar kelimeler: ilkokul 6grencileri, elestirel diisiinme egilimi, algilanan ana-baba tutumu

*Bu arastirma, “International Symposium of Education and Values - 5” de (18-21 Ekim 2021, Mugla) s6zlu bildiri olarak
sunulmustur.
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GiRiS

insanoglunu diger canlilardan ayiran en énemli ézellik, onun disiinen bir varlik olmasidir. Diisiinen insan, dil
yetisinin etkisiyle birlikte akhini da kullanarak anlayip, kavrayabilen, yorumlayabilen ve sonunda ¢ikarimda
bulunan bir canhdir. Cagimizda ise bu durum giderek gelisim gostermekte ve sorgulayan, arastiran, yaratici
fikirler ortaya koyan ve problem ¢o6zebilen bireyler haline gelmektedir. Bu becerilerin kazanilmasinda ve
gelismesinde egitim énemli bir rol oynamaktadir. Nitekim egitimin temel amaci da ¢agin gereklerine uygun bir
sekilde bireyi yasama hazirlamaktir. Bu ylzden yasamda gerekli olan becerilerin kazandirilmasi veya bu
becerilerin nasil gelistirileceginin 6gretilmesi bir zorunluluk olarak gorilmektedir. Bu baglamda gliniimiz
yasantisinda gerekli olan becerilerin en Onemlilerinden birisi de elestirel dusinme becerisi olarak

gorilmektedir.

Elestirel dusinme, yaygin olarak “bir hedefe yonelik dikkatli diisinme” seklinde kabul edilen bir egitim
hedefidir. Ogrenim siireclerinde, dgrencilerin 6zerkligine saygi gosterilerek, onlari yasamda basariya ve
demokratik vatandasliga hazirlama temelinde bir egitim hedefi olarak benimsenmesi tavsiye edilmektedir.
Ancak tanimi tartismaldir, fakat yine de pek ¢ok tanim temelde ayni kavramin farkli 6zelliklerini ifade
etmektedir. Bu durum, amacin tirine gore dikkatli distinmeye iliskin Olcltlere, normlara ve odaklandiklari
distinme bilesenlerine gore farkhhk gosterebilir (Hitchcock, 2018). Bu baglamda Dewey, elestirel diisinmeyi,
“herhangi bir inancin veya varsayilan bilgi bigciminin, onu destekleyen temellerin ve yoneldigi diger sonuglarin
1siginda aktif, 1srarh ve dikkatli bir sekilde degerlendirilmesi” (Bell ve Loon, 2015, s. 120) olarak tanimlarken;
Ennis, “bireyin ne yapacagina veya neye inanacagina karar verirken makul, mantikli, derinlemesine ve yansitici
bir sekilde diisinme sireci” olarak tanimlamistir. Burada vurgulanmak istenen; akla uygun, derinlemesine ve
yansiticl bir sekilde dustnulerek karar verme sirecidir (Ennis, 1996, s.169). Watson ve Glaser’e gore ise elestirel
disinme “bilgi, beceri ve tutum bileseni olup, bu bilesim var olan sorunu farketme yetenegini ve dogru olarak
One slrilen gorugler igin kanit bulma gerekliligini iceren arastirmaci bir tutumu, gecerli g¢ikarsamalarin
ozelliklerine ve cesitli kanitlarin dogruluguna iliskin bilgi edinmeyi, bu bilgi ve tutumu kullanmadaki beceriyi
icermektedir.” (Akt. Kaya, 2006, s. 73). Elestirel dislinme 06zellikle, bilginin temellerini ve dogruluk durumunu
inceleme, sinama, yargilama (TDK, 2021); birey de var olan disiinme yapisinin soyut mantik ve muhakeme
giiciine dayal olarak sorgulamayi hedeflemektedir (MEB, 2016). Ote yandan, elestirel disiinmeyi diger
disinme tirlerinden ayiran belirleyici 6zellikler “Onyargilarin farkina varma, birincil ve ikincil kaynaklari ayirt
etme, ¢ikarimlarin nedenlerini analiz etme, varsayimlari ve iddialari ayirt etme, bir argimanin eksik taraflarini

ve belirsizlikleri gormedir.” (Ozden, 2005’den akt. Kog¢ Erdamar ve Bengir Alphan, 2017, s. 788).

Gorildugi gibi elestirel disiinmenin birgok tanimi ve ¢ok boyutlu kapsami bulunmaktadir. Bu tanimlar genel
olarak degerlendirildiginde elestirel diisinme; bireylerin durumlar karsisinda amacl, bilingli, kanitlara dayall,
onyargilardan uzak, arastirma yaparak, muhakeme giiciini kullanarak ve yansitici distinerek dogru kararlar
verme sirecini olusturmaktadir. Yani, yukarida da belirtildigi gibi bir hedefe yonelik dikkatli, planh, mantikh,

dnyargisiz, arastirmaya dayali ve yansitici diisiinerek karar verme siireclerini icermektedir. ipsiroglu’na (2002)
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gore bu kapsamiyla elestirel diisiinme, “Disiinmenin en gelismis ve en ileri bigimidir. Clinkil elestirel disinme
saplantisiz, nesnel ve derinlemesine disiinme anlamina gelir. Bilginin Uretilmesinde nitelikliyi niteliksizden,
dogruyu yanhstan ayirt etmemizi saglar. Basibos bir disinsel etkinlik degil, sorunlarin 6ziine inen, gesitli
agilardan irdeleyen, anlamaya calisan, gerekirse karsi ¢ikabilen bir diisiince bigimidir.” (Akt. Tiimkaya ve Aybek,

2008, s,388).

Elestirel diisinmeyi 6grenen ve kullanan toplumlarda insanlar, karsilastiklari problemlerle ilgili ¢dziimlere
yonelik hizli bir sekilde mantiksal ve gergekgi kararlar verebilirler (Akbiyik ve Seferoglu, 2006). Clinkii modern
diinyada is hayatinin ve gilinlik yasamin ©6nemli bir boélimiinde karar vermeyi gerektiren siiregler
yasanmaktadir. Bu siireglerin birgogunda karar vermekte sorunlar yasayabilmektedir. iste bu noktada elestirel
disinme becerileri bireylere yardimci olacaktir. Cliinkd karsilastigimiz problemleri mantikh ve hizh bir sekilde
analiz edip karar vermek sorunun ¢éziimiinde oldukga 6nemlidir. Bu ylizden dogru kararlarin hizh bir sekilde
alinabilmesi icin dogru analizlerin, ¢ikarimlarin ve degerlendirmelerin yapilmasi; gerekgelere dayali yargilara
varilmasi ve gerekirse kendisini de sorgulayarak yanlislarin dizeltiimesi 6nem arz etmektedir (Akar ve Kara,
2016). Ancak bunun gergeklesebilmesi icin elestirel diisiinme becerilerinin gelismis olmasi gerekmektedir.
Clnki yukarida da belirtildigi gibi elestirel dislinme amagli, akilci, mantikli, sistematik, sorgulayici, yansitici bir
sekilde yaklasan ve bunun sonucunda dogru analizler, ¢ikarimlar ve degerlendirmeler yapilmasina, bu
degerlendirme ve analizlerin sonuglarina dayanarak yorumlama ve sonug ¢ikarma gibi sirecglere sahip bir

diisiinme bigimidir (Erten ve Tiirkmen, 2018; Yalgin, 2018). Ote yandan Elestirel diisiinme;

“Bireylerin hizla gelisen ve degisen bu diinyada pasif ve edilgen bir konumdan, aktif ve etken bir
konuma gelmesinin yegane yoludur. Toplumlar, temel meta olarak kabul edilen bilginin tretilmesi
ve bunun teknolojiye dénustirilebilmesi icin var olani sorgulayan, bununla yetinmeyen ve daha
iyiyi Uretmeyi amagclayan bireylere ihtiyag duymaktadir. Toplumlarin ve devletlerin gelecekteki
kaderini belirleyecek bu tip bireylerin niceliksel varliklari olacaktir. Bu nedenle elestirel
disinmenin hayatin her alaninda yayginlastirilmasi bir zorunluluk haline gelmistir.” (Erten ve

Tirkmen, 2018, 5.1125).

Elestirel dislinme becerilerinin yayginlastirilmasi igin 6ncelikle yeni yetisen nesillere bu becerilerinin
kazandirilmasi hem bir gereklilik hem de bir zorunluluk olarak gériilmektedir. Bu ylizden giiniimiizde diinyanin
dort bir yanindaki egitim-6gretim miifredat ve degerlendirme kilavuzlarina elestirel diisiinme becerileri dahil
edilmektedir. Bu baglamda Ulkemizde 2005 vyilindan itibaren yirirlige giren tim ders programlarinda
kazandirilmasi gereken temel bir beceri olarak yer almaktadir. Fakat bir egitim hedefi olarak elestirel diisinme
yeni bir sey degildir (Hitchcock, 2018). Eskiden beri var olan bir hedeftir. Ancak oOnceleri genellikle
yuksekogretimde genel bir 6grenme hedefi olarak kabul edilirdi. Ama bu hedeflere ulasmak icin 6zel olarak belli
bir 6gretim metodu kullanilmamistir. Durum boéyle olunca da 6grencilerin elestirel dislinme becerilerini
kapsaml bir sekilde edinmeleri pek saglanamamistir (Fitriani, Asy’ari, Zubaidah ve Mahanal, 2018, s.1) Ayrica

bu beceri, beceri egitiminde erken yaslardaki 6grenmelerin 6nemi géz 6niinde bulunduruldugunda, kigik
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yaslardan itibaren kazandirilmasi gereken bir beceridir. Clinki erken yaslardan itibaren edinilen becerilerin ve

egilimlerin kalicihgi ve kullanilabilirligi daha fazladir.

Dolayisiyla elestirel diisinme becerileri de kisinin dogustan getirmedigi ancak yasantisinda maruz kaldigi
kosullar dogrultusunda gelistirdigi bir beceridir (URL1, 2020). Bu yizden her yasta kazanilabilir veya
gelistirilebilir. Ozellikle erken yaslarda gelistirilip kullanilmaya baslanirsa daha etkili olur (Yagci, 2008, 5.39-48).
Bu acidan bakacak olursak elestirel disiinmeye yonelik alt disinme becerileri dogumdan sonra gocugun
diisiinme yetisini elde ettigi donemden itibaren kazanilmaya baslamaktadir. Dolayisiyla elestirel diisiinmenin de
erken yaslardan itibaren gelismeye basladigi sdylenebilir. Bu nedenle ilkokulun ilk yillarindan itibaren gerek aile
gerekse de okul ortaminda ¢ocugun maruz kaldigi kosullar elestirel disinme becerisinin ve egiliminin
gelistirilmesi acgisindan oldukca 6nem arz etmektedir. Bu baglamda elestirel disinmeye (veya elestirel
distinmenin alt boyutlarina) yonelik kazanimlar incelendiginde ilkokul birinci siniftan itibaren tim 6gretim
programlarina agik veya ortiik sekilde yerlestirildigi ve bu kazanimlarin verilmesine yonelik 6gretim
faaliyetlerinin 6nerildigi gorilmektedir. Ancak pek ¢ok arastirmada, elestirel diisinme becerisinin 6gretilebilir
olmasina ve tim egitim hedeflerinde yer almasina ragmen, bunun 6grencilerin etkili kullanacak sekilde
yetismelerinde yeterli olmadigi belirtiimektedir (Onal ve Erisen, 2019, 5.67). Giinkii elestirel diisiinmenin bilissel
bilesenlerine sahip olmak bu beceriyi her sartta ve ortamda kullanmak igin yeterli degildir (Fitriani, Asy’ari,
Zubaidah ve Mahanal, 2018, s.1). Bireyin bu becerileri kullanabilmesi icin uygun elestirel diisinme egilimine de
sahip olmasi gerekir (Bell ve Loon, 2015, s. 120). Clinki bu becerilerin kullaniimasina katkida bulunan veya
engel olan faktorlerin basinda elestirel diisinme egilimi gelmektedir (Hitchcock, 2018). Elestirel dusiinme
egilimi, elestirel distinmeyi kullanarak problemlerle ilgilenmek ve kararlar almak igin tutarli bir ic motivasyon

olarak tanimlanabilir (Bell ve Loon, 2015, s. 120).

Egitim arastirmacilari, genellikle elestirel bir disiiniir olmaya nedensel olarak katkida bulunan zihin aliskanliklari
ve tutumlar icin "egilimler" terimini kullanirlar (Hitchcock, 2018). Bu baglamda Facione (2000), insan

egilimlerini, "... bireyin kisilere, olaylara veya kosullara karsi alisiimis ancak yine de potansiyel olarak
bicimlendirilebilir (degistirilebilir, gelistirilebilir) sekillerde hareket etme veya bunlara yanit verme konusundaki
tutarh i¢csel motivasyonu" olarak tanimlamaktadir (Akt. Broadbear, Jin ve Bierma, 2005, s.8); Bu baglamda
egilim, birinin bir sey yapma motivasyonu ve aliskanhgidir. Elestirel disinme egilimi ise sorunlar etkili bir

sekilde ¢cozmek ve dislinmenin bir Girlinii olarak kararlar almak igin kisinin inanglarina veya eylemlerine entegre

edilen bir nitelik veya zihin aliskanligidir (Fitriani, Asy’ari, Zubaidah ve Mahanal, 2018, s.1-2).

Elestirel distinme egilimi bu nedenle, disliinmenin duygusal boyutunu temsil eder ve yasam olaylarina,
baglamlara ve kosullara yanit olarak kisinin rutin diisinme bigimlerini sekillendirir (Broadbear, Jin ve Bierma,
2005, s.9). Ote yandan elestirel disiinme egilimleri, kisinin kendi bakis acisina alternatif bakis agilarini
degerlendirmeye istekli olmasi anlaminda agcik fikirlilik, hem bir baslangic hem de i¢sel bir egilimdir (Hitchcock,
2018). Bu nedenle elestirel dusiinme egilimleri, elestirel diisinme faaliyetinin 6nclleri ve kapilaridir. Clink

disik bir egilimin problem ¢dzmeye, ¢ozimlere ve karar vermeye yol acan anlamli elestirel duslinceyle
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sonuglanmasi daha az olasiyken, yiiksek bir egilimin bu sonuglara yol agmasi daha olasidir (Bell ve Loon, 2015, s.
120). Bu baglamda onemli sayida literatir, elestirel disinme egilimlerinin, insanlarin egitimlerinde ve
yasamlarinda kendilerine sunulan sorunlara tepkilerini blyik 6lglde sekillendirdigi sonucunu desteklemektedir

(Broadbear, Jin ve Bierma, 2005, s.8).

Ogrencilerin elestirel diisiinme egilimi veya tutumu, elestirel diisiinebilmek ve dogru kararlar verebilmek icin
onemli bir baslangi¢c kosuludur. Ayrica bireyi elestirel diisiinme becerilerini gelistirmeye de tesvik eder. Bu
goris dogrultusunda elestirel disiinme egilimleri ile elestirel dislinme becerileri arasinda anlaml bir iliski
vardir. Zaten pek ¢ok galismalarin sonuglari da, 6grencilerin elestirel diisinme egilimleri ile elestirel diiglinme
performanslari arasinda pozitif ve olduk¢a anlamh bir iliski oldugunu ortaya koymaktadir (Fitriani, Asy’ari,
Zubaidah ve Mahanal, 2018, s.1-2). Bu ylzden 6ziinde, disinme egilimleri zayifsa, glicli dlisinme becerilerinin
gelismesi pek olasi degildir (Broadbear, Jin ve Bierma, 2005, s.9). Clnki elestirel diisinme egilimleri, bir
¢ocukta ilk olusumlari icin motivasyona ihtiya¢ duyarlar. Buna paralel olarak gocuklar gelistikce egilimin
sirdiridlmesinde de aliskanligin glici giderek 6nem kazanacaktir. Bu ylzden elestirel diisinme egilimini erken
yaslarda edinmis olan insanlar, daha sonra beceriyi elde etmek ve kullanmak icin genellikle daha iyi motive
olabilirler (Ennis, 1996, s.166-167). Bu nedenlere dayanarak arastirmalar, dogasi geregi baglantili olduklarindan
dolayl hem elestirel diislinme becerilerinin hem de elestirel diisinme egiliminin birlikte gelistirilmesi gerektigini
One slrmdislerdir. Hatta elestirel distinme egilimlerinin tutumsal, tepkisel ve aliskanliklara bagl olmasi
sebebiyle gelisimlerinin elestirel diisinme becerilerinden daha erken basladigini daha uzun sirebilecegini
belirtmektedirler (Bell ve Loon, 2015, s. 120). Bu acgidan degerlendirildiginde, gocugun elestirel diisinme

egilimlerinin de ilk olarak ailede gelismeye basladig séylenebilir.

Bilindigi gibi, cocugun iginde bulundugu aile ortami -6zelliklede erken yaslarda- onun tiim gelisim alanlarinin
temelini olusturmaktadir. Yani ebeveynlerin cocuklarina erken yaslarda gosterdikleri tutum, davranis ve
egilimler onlarin tutum, davranis ve egilimlerinin gelismesini derinden etkilemektedir (Yavuzer, 2011, s.132-
134). Kagitcibasi'na gore ana-baba, c¢ocuklarin tutum, davranis ve egilim gelistirmelerinde etkili olan ilk
kaynaktir. Cunki c¢ocuklar bu 6zelliklerinin gogunu ebeveynlerini sosyal 6grenme ilkeleri cergevesinde
(gozlemleyerek, rol model alarak veya taklit ederek) edinirler. Yani cocuklar erken yaslarda genellikle
ebeveynlerinin disa vurdugu tutum, davranis ve egilimlerini benimseyerek kendi 6zelliklerini gelistirirler (Onat,
2010, s.28). Bu durum elbette gocuklarin elestirel dusiinme egilimlerinin gelismesini de 6nemli dizeyde
etkileyecektir. Ornegin, kati ve otoriter bir ortamda yetisen cocugun elestirel diisiinmeye egilim gelistirmesi pek
de mimkin gérinmemektedir. Bu nedenle elestirel diisinme eyleminin gergeklesmesi ve egiliminin gelismesi
icin oncelikle demokratik bir ortamin olusmasi ve kisinin kendini rahat hissetmesi gerekmektedir. Aksi
durumlarda birey, otoritenin istekleri dogrultusunda kisitlamaya gidecek ve haliyle de elestirel diisinme
yeterince gergeklesmeyecektir. Dolayisiyla ¢cocugun kiiclik yaslardan itibaren algiladigl anne ve baba tutumu,

onun elestirel disiinme egilimini de etkileyecektir.
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Yaygin ana-baba tutumlari hakkinda birgok arastirma yapilmis ve belli basliklarda toplanmistir. Bunlar; baskili ve
otoriter tutum, asiri hosgorili ve gevsek tutum, dengesiz ve kararsiz tutum, koruyucu tutum, ilgisiz tutum,
giliven verici demokratik tutum, reddedici tutum ve mikemmeliyet¢i tutumdur (Cetinkaya, 2020, s.71). Bu
tutumlardan en ¢ok bilinen ve gelenekselci olarak adlandirilan otoriter, kati, kuralci, taviz vermeyen, yaptirimlar
uygulayan veya bunun tam tersi modern olarak adlandirilan 6zgiirliik¢i ve demokratik aile tipidir (Sayar ve
Baglan, 2017, s.125-126). Bu aile tipleri cocuklarin tutum, davranis ve egilimlerini biiyik 6lgide etkilemektedir.
Ozellikle de anne ve babasinin tutum, tavir ve davranislari dogrultusunda kendi kisiligini olustururken diisiinme
bicimi ve egilimleri de gelismektedir. Bu baglamda yapilan arastirmalara gore demokratik ailelerde yetisen
cocuklarin baskici ailelerde yetisen cocuklara gére elestirel disiinme egilimlerinin anlamh bir sekilde daha
yuksek oldugu gorilmektedir. Ayrica bu arastirmalarda, demokratik ortamlarda yetisen ¢ocuklar daha yaratici
fikirleri ortaya koyma, bu fikirlerini ifade etme becerisi ve kendini kontrol etme yetisi gelismisken, baskici aile
ortaminda biiylyen c¢ocuklarda inatlasma ve duslincelerini ifade etme becerisinde zorlanma gorilmektedir

(Yavuzer, 2011, 5.131-132).

Literatir incelendiginde ana baba tutumlarinin elestirel diisiinme lzerinde etkisinin oldugu gorilmektedir.
Bunlardan Yilmaz Ozelgi (2012) tarafindan yapilan bir arastirmada iiniversite 6grencilerinin elestirel diisiinme
becerisini etkileyen cesitli degiskenler incelenmis ve sonug olarak, elestirel distinmeyi birinci dereceden
yordayan etkenin ana baba tutumlari oldugu belirlenmistir. Ayni sekilde Begde ve Ozyiirek (2016) tarafindan
yapilan arastirmada ise okul 6ncesi ¢ocuklarda ana-baba tutumlarinin problem ¢6zme becerisi Uzerinde
etkililigini vurgulamistir. Fakat okul dncesi veya ilkokul seviyesinde, cocuklar tarafindan algilanan ana baba
tutumlarinin onlarin elestirel disiinme egilimleri Gzerine etkisi ile ilgili bir calismaya rastlanmamistir. Bu
nedenle galismada, “ilkokul dérdiincii sinif grencilerinin kendilerine yénelik olarak algiladiklari genel ana-baba

tutumlari ve bu tutumlarin elestirel disiinme egilimleri izerine etkilerinin tespit edilmesi amaglanmistir.”

YONTEM

Arastirmanin Modeli

ilkdgretim 4.sinif dgrencilerinin elestirel diisiinme egilimleri ile algilanan ana baba tutumlari arasindaki iliskiyi
ortaya konuymak amaciyla yapilan bu ¢alisma, iliskisel desenle modellenmistir. Clinkii birden fazla degisken
arasindaki iliskiyi ve baglantilari incelemeyi amaglayan arastirmalar iliskisel tarama olarak tanimlanmaktadir
(Buyukoztiirk, 2020, s.24). Calismada algilanan ana baba tutumlari bagimsiz degisken; elestirel disiinme egilimi

ise bagimh degisken olarak ele alinmistir.

Orneklem

Arastirmanin ¢alisma grubunu 2020-2021 egitim Ogretim yilinda Kayseri iline bagh bir belde, bir ilge, bir 6zel
okul ve bir il merkezindeki okul olmak lzere dort ilkokulun 4. sinif 6grencilerinden toplam 178 katilimci

olusturmaktadir. Orneklem seciminde amacli drnekleme ydntemlerinden tabakali &rnekleme kullaniimistir.
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Uygulanan bu drnekleme ydntemi, arastirmacinin siniri belirlenmis evrende homojen tabakanin olusmasi ve

secilen érneklemlerin birlestirilmesiyle daha kesin sonuglar alinmasina yardimci olmaktadir (Kilig, 2013).

Verileri Toplama Araglari

Bu ¢alismada veri toplama araci olarak Polat (1986) tarafindan gelistirilen ve Umucu Alpoguz (2014) tarafindan
ilkokul 6grencilerine uyarlanan “Ana-baba Tutumunu Degerlendirme Olcegi” ve Akar ve Uluginar (2020)

vy

tarafindan gelistirilen “Elestirel Diisiinme Egilimleri Olgegi”ne yer verilmistir.

Elestirel diisiinme egilimi 6lcedi: Ogrencilerin elestirel diisiinme egilimlerini belirlemek amaciyla Akar ve
Uluginar (2020) tarafindan ilkokul 6grencileri igin gelistirilen, 4’10 likert tipi, 18 maddelik “Elestirel Diislinme
Egilimleri Olcegi” kullaniimistir. Olgek, elestirel disiinmeye yonelik “stphecilik”, “merak”, “acik fikirlilik”,
“yanlihk” olmak tzere 4 alt boyuttan olusmaktadir. Uygulama sirecinde o6lcek maddeleri 6grencilerin
anladigindan emin olmak igin uygulayici tarafindan okunmus ve 06grencilerin anlamalari kontrol edilmistir.
Olgekteki maddelerin yorumlanmasinda “hicbir zaman” seceneginden baslanarak “her zaman” segenegine
dogru 1,2,3,4 seklinde puanlanmis ve veri girisleri yapilmistir. Olumsuz ifadelerin veri girisinde ise ters yonde

(4,3,2,1 seklinde) kodlama yapilmistir. Veriler girildikten sonra puanlarin ortalamalari alinmistir.

Elestirel Diisiinme Egilimi Olgeginin bu arastirma icin Cronbach Alpha degeri (Arastirmaya katilan 178 ilkokul 4.
sinif 6grencisinden elde edilen veriler sonucunda), olgegin tamami icin 0.716 bulunmustur. Dolayisiyla bu

¢alismadaki 6rneklem grubu igin kullanilabilir bir dlgektir.

Ana-baba tutumunu degerlendirme élgegi: Ogrencilerin algiladiklari ana-baba tutumlarinin élgiilmesi amaciyla
Polat (1986) tarafindan gelistirilen ve Umucu Alpoguz (2014) tarafindan ilkokul 6grencilerine (2, 3, 4 ve 5.
siniflara) uyarlanan “Ana-baba Tutumunu Degerlendirme Olgegi” kullanilmistir. Olcek, &grencilerin anne ve
babalarinin kendilerine yénelik tutumlarini degerlendirmek tzere 12 maddelik demokratik 14 maddelik otoriter
boyut olmak lizere toplam 26 maddeden olusmaktadir. 1,3,5,7,9,10,12,16,18,19,20,24 maddeler demokratik
tutumla iliskili, 2,4,6,8,11,13,14,15,17,21,22,23,25,26 maddeler otoriter tutum maddeleri olarak belirlenmistir.
Olgekte kritik deger olarak; anneler igin 8, babalar icin 9 puan belirlenmistir. Annelerin 8, babalarin 9 puan ve
Uzerinde almalari onlarin otoriter tutum sergiledigini, 8/9 puan altinda almalari ise demokratik tutum
sergilediklerini gdstermektedir. Olcekte okunulan ciimle babanin yaptigi davranisa benziyorsa kutucuktaki
“Babamin Davranisina benziyor” secgenegine carpi (X) koyarak; babanin yaptigi davranisa benzemiyorsa
“Babamin Davranisina Benzemiyor” segenegine carpi (X) koyarak isaretleme yapilmaktadir. Ayni cimleler

anneler icin de dislinerek isaretleme yapilmaktadir.

Veri girisi yapilirken 6grencilerin anne ve babalarini demokratik olarak algilamalarini 6lgen yanitlara “0”,
otoriter olarak algilamalarini 6lgen yanitlara da “1” puan verilmistir. Béylece kag¢ yanitin demokratik, kag yanitin
otoriter oldugu belirlenmistir. Ters sorularda tam tersi puanlama yapilmistir. Belirlenen yanitlarin adet sayisina
gbre anne ve babalar, 8/9 kriter puan dikkate alinarak demokratik ya da otoriter olarak kabul edilmistir. Daha

sonra, yanitlarin satir toplamlari alinarak puani 8 ve 8 Ustli olan anneler otoriter olarak “1”, 8 alti olan anneler
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de demokratik olarak “0”, anne oran siitununa her bir 6grenci igin islenmistir. Ayni uygulama babalar igin de
yapilarak satir toplamlari 9 ve 9 (st olan babalar otoriter olarak “1”, 9 alti olanlar da demokratik olarak “0”

baba oran sutununa islenmistir.

Ana-Baba Tutumunu Degerlendirme Olceginin bu arastirma icin Cronbach Alpha degeri (Arastirmaya katilan
178 ilkokul 4. sinif 6grencisinden elde edilen veriler sonucunda), baba tutumu icin 0.744; anne tutumu igin

0.706 bulunmustur. Dolayisiyla bu ¢alismadaki 6rneklem grubu icin kullanilabilir bir 6lgektir.

Verilerin Analizi

Toplanan veriler sayisal olarak girilmis ve analize tabii tutulmustur. Bu siirecte ilkokul 4. sinif 6grencilerinin
algiladiklari ana-baba tutumlarn ve elestirel disinme egilimlerinin belirlenmesinde frekans (f), ylzde (%),
aritmetik ortalama (X) ve standart sapma (s) hesaplamalari yapiimistir. Daha sonra algilanan ana baba tutumlari
ile 6grencilerin elestirel disinme egilimleri arasinda nasil bir iliskinin oldugunun belirlenmesi i¢in gruplar arasi
karsilastirmalardan yararlanilmistir. Bu siregte 6ncelikle normallik testleri yapilmistir. Test sonuglarina gére
Kolmogorov-Simornov=p<0.05 ve Shapiro Wilk=p<0.05 oldugu ig¢in gruplarin normal dagihm gostermedigine
karar verilerek non-parametrik testlerden yararlaniimistir. Dolayisiyla algilanan otoriter ana-baba tutumlari olan
ogrenciler ile algilanan demokratik ana-baba tutumlari olan 6grencilerin elestirel disiinme egilimlerinin
arasindaki ortalama puan farkliliginin anlamlilik diizeyinin belirlenmesi igin Mann-Whitney U Testi uygulanmis;
Algilanan ana-baba tutumlari ile 6grencilerin elestirel diisinme egilimleri arasindaki iliskinin belirlenmesinde ise

degiskenlerin Spearman sira farklari korelasyon katsayilari hesaplanmistir.
BULGULAR

Calismada ilk olarak 6grencilerin kendilerine yoénelik olarak algiladiklari genel ana-baba tutumlari tespit
edilmeye calisilmistir. Bu siirecte kullanilan 6lgegin icerigi dogrultusunda, 6grencilerin demokratik ve otoriter

olarak algiladiklari anne ve baba tutumlarina iliskin veriler Tablo 1’de sunulmustur.

Tablo 1. Ogrencilerin Kendilerine Yénelik Algiladiklari Ana-Baba Tutumlarina iliskin Veriler

Algilanan Baba Tutumu f % X S
Otoriter 52 29.2 11.769 2.661
Demokratik 126 70.8 4.539 1.870
Algilanan Ana Tutumu f % X S
Otoriter 63 35.4 10.619 2.580
Demokratik 115 64.6 4.321 1.667

Tablo 1. incelendiginde, arastirmaya katilan 6grencilerin %29.2’sinin (52 6grenci) babalarini otoriter olarak
algiladiklar gorulirken, %70.8’inin (126 6grenci) demokratik olarak algiladiklar gérilmustir. Ayrica otoriter
babalarin, otoriter olma diizeylerinin aritmetik ortalamasi 11.769 (9-26 araliginda, yikseldikce daha otoriter)
bulunurken; demokratik babalarin, demokratik olma dizeylerinin aritmetik ortalamasi 4.539 (0-8 araliginda,

diistiikge daha demokratik) bulunmustur. Ote yandan ayni 8grencilerin %35.4’{i (63 dgrenci) annelerini otoriter
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olarak algilarken, %64.6's1 (115 6grenci) demokratik olarak algilamaktadir. Annelerin otoriter ve demokratik
olma dizeylerine bakildiginda ise otoriter annelerin ortalama 10.619 (8-26 araliginda, yikseldikce daha
otoriter) diizeyinde otoriter; demokratik annelerim, 4.321 (0-7 araliginda, distikce daha demokratik)

diizeyinde demokratik olduklari goriilmektedir.

Bu bulgulardan ¢ikan sonuca gore 6rneklemde yer alan ana ve babalarin yaklasik olarak tgte birinin cocuklarina
karsi sergiledikleri tutumlarin otoriter olarak algilandigl, Ugte ikisinin ise demokratik olarak algilandigi
gorilmektedir. Algilanan bu otoriter ve demokratik ana baba tutumlarinin 6grencilerin elestirel disiinme
egilimlerini etkileyip etkilemedigini tespit edilmeye c¢aligilmistir. Bu slire¢te Once ana baba tutumlarini
demokratik ve otoriter olarak algilama durumlarina gére Elestirel Diisiinme Egilimleri Olgegi’'nden alinan
ortalama puanlar belirlenmis ve daha sonra bu veriler, Mann-Whitney U ve Korelasyon analizi gibi analizlere

tabi tutulmustur.

Tablo 2. Ana Baba Tutumlarini Demokratik ve Otoriter Olarak Algilama Durumlarina Goére Elestirel Diisinme
Egilimleri Olgegi'nden Alinan Ortalama Puanlar

Algilanan Ana Baba Tutumu Elestirel Dlisinme Egilimleri Olgegi Betimsel Verileri
Baba Tutumu N X S
Otoriter 52 2.69 400
Demokratik 126 2.85 410
Ana Tutumu N X S
Otoriter 63 2.73 .397
Demokratik 115 2.84 417
Hem Ana Hem Baba Tutumu N X S
Otoriter 38 2.71 409
Demokratik 101 2.87 416

Tablo 2. incelendiginde, baba tutumlarini demokratik ve otoriter olarak algilama durumlarina gore Elestirel
Diisiinme Egilimleri Olcegi’nden alinan ortalama puanlar arasinda demokratik algilama durumlari lehine 0.16
puanlik bir fark oldugu gorilmektedir. Ayni sekilde ana tutumlari incelendiginde ise yine demokratik algilama
durumlari lehine 0.11 puanlik bir fark oldugu gériilmektedir. Ote yandan hem ana, hem de baba tutumlarinin
her ikisini de demokratik olarak algilama lehine 0.16 puanlk bir gérilmektedir. Bu bulgulara gére ¢ocuklarina
karsi demokratik tutum sergileyen ana babalarin cocuklarinin elestirel diisiinme egilimlerinin daha fazla oldugu
gorilmektedir. Ayrica hem annesinin, hem de babasinin tutumlarini demokratik olarak algilayan ¢ocuklarin
ortalama da (2.87’lik bir ortalamayla) en yiiksek elestirel diisiinme egilimlerine sahip olduklari gériilmektedir.
Ancak bu farklarin anlamli olup olmadiklari analiz edildiginde; baba tutumlarindaki farkin anlamli oldugu, ana
tutumlarindaki farkin anlamsiz oldugu, hem ana hem de baba tutumlarindaki farkin ise anlamh oldugu

gorilmustdr. Bu analizlere yonelik bulgular Tablo 3 ve Tablo 4’te sunulmustur.
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Tablo 3. Ogrencilerin Elestirel Diisiinme Egilimleri Olgegi Puan Ortalamalarinin Algiladiklari Baba Tutumlarina

Gore Farkhligini Gésteren Mann-Whitney U Testi Analizi

Sira Sira
Grup N Ortalamasi Toplami u P
Demokratik 126 95.72 12061 2492.00 012
Otoriter 52 74.42 3870

p<0.05

Tablo 3’te de gorildiigu gibi otoriter ve demokratik baba tutumlar arasindaki fark Mann-Whitney U Testi ile
test edildiginde; U= 2492.00, p<0.05 bulunmustur. Bu bulgular, sira ortalamalari dikkate alindiginda, demokratik
baba tutumlari lehine anlamli bir fark oldugunu gostermektedir. Baska bir ifadeyle, babalarinin tutumlarini
demokratik olarak algilayan ¢ocuklarin elestirel diisinme egilimleri, otoriter olarak algilayan gocuklara gore

anlamh bir sekilde daha yiksektir.

Tablo 4. Ogrencilerin Elestirel Diisiinme Egilimleri Olgegi Puan Ortalamalarinin Algiladiklari Ana Tutumlarina
Gore Farkhligini Gésteren Mann-Whitney U Testi Analizi
Sira Sira

Grup N Ortalamasi Toplami v P
Demokratik 115 94.96 10920.5 2994.500 .056
Otoriter 63 79.53 5010.5

p>0.05

Tablo 4’'te de gorildagi gibi ana tutumlarini otoriter ve demokratik olarak algilayan cocuklarin elestirel
disinme egilimlerine yonelik puanlari Mann-Whitney U Testi ile test edildiginde; U= 2994.500, p>0.05
bulunmustur. Bu sonug, otoriter ve demokratik gruplar arasindaki farkin anlamli olmadigini géstermektedir. Yani
annelerinin tutumlarini demokratik olarak algilayan ¢ocuklarin elestirel disinme egilimleri ile otoriter olarak

algilayan cocuklarin elestirel diistinme egilimleri arasinda anlamli bir fark yoktur.

Peki, ana-baba tutumlarinin her ikisini de demokratik veya otoriter olarak algilayan ¢ocuklarin elestirel disime
egilimleri arasinda nasil bir fark vardir? Tablo 5'te hem ana, hem de baba tutumlarinin her ikisini de demokratik
olarak algilayan g¢ocuklarin elestirel disinme egilimleri ile her ikisini de otoriter olarak algilayan g¢ocuklarin

elestirel disiinme egilimleri karsilastiniimistir.

Tablo 5. Ogrencilerin Elestirel Diisiinme Egilimleri Olgegi Puan Ortalamalarinin Algiladiklari Hem Ana, Hem De
Baba Tutumlarina Gore Farkliligini Gosteren Mann-Whitney U Testi Analizi

Sira Sira
Grup N Ortalamasi Toplami v P
Demokratik 101 74.63 7537.5 1451.500 027
Otoriter 39 57.70 2192.5

p<0.05

Tablo 5 incelendiginde, Mann-Whitney U Testi verilerine gore (U= 1451.500, p<0.05) demokratik ana baba
tutumlari lehine anlaml bir fark oldugunu goériilmektedir. Yani, hem ana, hem de baba tutumlarinin her ikisini
de demokratik olarak algilayan ¢ocuklarin elestirel diisinme egilimleri, her ikisini de otoriter olarak algilayan

cocuklarin elestirel diisinme egilimlerine gore anlaml bir sekilde daha yuksektir.
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Yukaridaki bulgular g6z 6niinde bulundurularak algilanan ana baba tutumlari ile 6grencilerin elestirel diigiinme
egilimleri arasinda nasil bir iliski oldugunu tespit etmek igcin Spearman sira farklari korelasyon katsayilari
(verilerin normal dagiim géstermedigi ve dediskenlerin sirali Glceklerle elde edildigi icin) hesaplanmis ve
bulgular Tablo 6’da verilmistir.

Tablo 6. Degiskenlerin Korelasyon Katsayilari

N X S 1 2 3
1-Elestirel DUstinme Egilimi 178 2.80 0.41 1
2-Baba Tutumu 178 6.65 3.92 -,249%* 1
3-Ana Tutumu 178 6.55 3.63 -,167* 754%* 1

*p<.05; **P<.01

Tablo 6’daki elestirel disiinme egilimleri puan ortalamalari ile algilanan baba tutumu puan ortalamalari
arasindaki iliskiyi belirlemek igin yapilan korelasyon analizi sonucu incelendiginde; r= -0.249, p<0.01 (p=.001)
¢ikmistir. Bu sonuca gore Elestirel diisinme egilimleri ile algilanan baba tutumlari arasinda zayif dizeyde (r=
0.200 - 0.400 arasi zayif korelasyon), negatif yonlu ve anlamh bir iliski oldugu goériilmektedir. Yani algilanan
baba tutum puanlar yikseldikce (bu puanlarin yiikselmesi otoriterlesmeyi, diismesi ise demokratiklesmeyi

gostermekte idi) gcocuklarin elestirel diisinme egilimleri anlaml bir sekilde diismektedir.

Elestirel diisinme egilimleri puan ortalamalari ile algilanan ana tutumu puan ortalamalari arasindaki iligkiyi
belirlemek igin yapilan korelasyon analizi sonucu incelendiginde ise r= -0.167, p<0.05 (p=.026) ¢ikmistir. Bu
sonuca gore elestirel disinme egilimleri ile algilanan ana tutumlari arasinda ¢ok zayif diizeyde (r= 0 - 0.200
arasl ya da korelasyon yok), negatif yonli ve anlaml bir iliski oldugu goérilmektedir. Burada da annelerin
otoriterlesme diizeyleri arttikga cocuklarin elestirel disiinme egilimleri dismektedir. Ancak bu etki anlamli olsa

da oldukga dustktir.

TARTISMA ve SONUC

Arastirmada ilkokul 4.sinif 6grencilerinin algilanan ana baba tutumlarinin elestirel diisiinme becerilerine etkisini
tespit etmek amaciyla yapilmistir. Arastirma bulgularindan elde edilen sonuglara gore ilkokul 4. sinif
Ogrencilerinin algiladiklari baba tutumlarinin % 29.2’si otoriter %70.8’i demokratik (babalarin, otoriter olma
diizeylerinin aritmetik ortalamasi 11.769; demokratik olma dlzeylerinin aritmetik ortalamasi 4.539
bulunmustur), algiladiklari ana tutumunun ise %35.4’( otoriter, %64.6’si demokratik (otoriter annelerin
ortalama 10.619 diizeyinde otoriter; demokratik annelerim, 4.321 diizeyinde demokratik tutum sergiledikleri
bulunmustur) olarak bulunmustur. Bu sonug, 6grencilerin ¢ogunlugunun (yaklasik tgcte ikisinin) annesini ve
babasini demokratik olarak algiladiklarini gostermektedir. Bu baglamda Onat (2010) tarafindan yapilan bir
¢alismada, lise birinci sinif 6grencilerinin ¢ogunlugunun anne (%63.5’inin) ve babalarini (%61’inin) demokratik
olarak algiladiklari tespit edilmistir. Fakat Alpoguz, ve Sahin (2014), ilkokul O6grencileri ile yaptiklari bir
arastirmada, 6grencilerin ¢ogunlugunun (%59’unun) babalarinin tutumlarini demokratik olarak algiladiklarini

(bu calismada da babalarin, otoriter olma dizeylerinin aritmetik ortalamasi 12.63; demokratik olma
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dizeylerinin aritmetik ortalamasi 5.36 bulunmustur); annelerini ise (%51’inin) otoriter olarak algiladiklarini
(otoriter annelerin ortalama 11.81 diizeyinde otoriter; demokratik annelerim, 5.03 diizeyinde demokratik
tutum sergiledikleri gorilmustir) bulmuslardir. Bu sonuglar, babalarin annelere gére otoriter tutum sergileme
derecelerinin daha yiksek oldugunu gosterirken; annelerin ise babalara gore daha yiiksek derecede demokratik
tutumlar sergilediklerini gostermektedir. Ancak ¢ocuklarina karsi (ilkokul c¢aglarinda) demokratik tutum

sergileyen babalarin sayisi, demokratik tutum sergileyen annelerden daha fazladir.

Ana-baba tutumlarini demokratik ve otoriter olarak algilama durumlarina gore elestirel diisinme egilimleri
incelendiginde; ana veya baba tutumlarini demokratik olarak algilayanlarin elestirel disinme egilim
puanlarinin, otoriter olarak algilayanlara gére daha ylksek oldugu gorGlmustir. Ayrica anne ve babanin her
ikisinin de tutumlarini demokratik olarak algilayan 6grencilerin ortalamada en ylksek elestirel distinme egilimi
puanina sahip olduklari gorilmustiir. Tumkaya ve Aybek (2008, s.394) tarafindan, Universite 6grencilerinin
elestirel distiinme egilimleri Uzerine yapilan arastirmada da, ebeveynlerinin her ikisinin de tutumlarini
demokratik olarak algilayan 6grencilerin en yiksek diizeyde elestirel distinme ortalamalarina sahip olduklari
bulgusuna ulasilmistir. Benzer sekilde Zincirli (2014) tarafindan, Ogretmen adaylarinin elestirel diisiinme
becerileri ile anne-babanin demokratik tutum algilari arasinda pozitif yonde, anlamli bir iliski oldugu
belirlenmistir. Yine ayni sekilde Yimaz Ozel¢i’nin (2012), sinif 6gretmeni adaylarinin elestirel disiinme
tutumlarini etkileyen faktorlere yonelik yaptigl bir calismada da, anne-baba tutumunun ve gocuk yetistirme
stilinin otoriter olarak algilanmasinin elestirel disinme egilimini dislirdigl, demokratik olarak algilanmasinin
ise ylkselttigi gorUlmustir. Bu sonuglardan yola c¢ikarak, cocuklarin elestirel disinme egilimlerinin,
ebeveynlerin (6zellikle her ikisinin de) demokratik tutum sergiledigi ortamlarda daha fazla gelistigi
anlasilmaktadir. Fakat Demir ve Ayberk’in (2014, s.133) “Lise 6grencilerinin elestirel distinme egilimlerinin
cesitli degiskenler agisindan incelenmesi” adl c¢alismalarinda, 6grencilerin elestirel diisiinme egilimleri
puanlarinda algilanan ana baba tutumlarina gore anlamli bir farklilasmanin olmadigini belirttikleri gérilmastar.
Ancak konuyla ilgili literatlr incelendiginde, yapilan ¢ok sayidaki arastirma bulgusu ve agiklamada genel egilim,
ebeveyn tutumunun disiinme egilimleri Gzerinde dnemli derecede etkili oldugu yonindedir. Buna paralel
olarak literatiirde, 6zellikle demokratik ortamlarda yetisen cocuklarin kisitlanmadigi icin bagimsizliklarini daha
erken ve rahat bir sekilde kazandigi, duslncelerini rahat bir sekilde ifade edebildigi, olaylara farkli agilardan
bakabildigi ve boylece diisiinme beceri ve egilimlerinin daha iyi gelistigine yonelik pek ¢ok bulgu ve agiklamalara
rastlanmaktadir. Nitekim bu calismada da demokratik tutum sergilenen ailelerde yetisen ilkokul 6grencilerinin
elestirel dislinme egilimlerinin daha yiiksek oldugu bulgusuna ulasiimistir. Ayrica algilanan ana-baba tutumlari
ile elestirel disiinme egilimleri arasinda anlamli bir korelasyon bulunmustur. Yani bu ¢alismanin korelasyon
analizi sonuglarina gére de ebeveynlerin otoriterlesme diizeyleri arttikga cocuklarin elestirel dislinme egilimleri

dismekte; Demokratiklesme diizeyleri arttik¢a ¢cocuklarin elestirel diisinme egilimleri ylikselmektedir.

Ote yandan arastirma bulgulari incelendiginde, algilanan demokratik ve otoriter baba tutumlari ile algilanan
demokratik ve otoriter ana tutumlarinin ortalamalarinin birbirine ¢ok yakin oldugu gorilmektedir. Ancak bu

ana-baba tutumlari ile elestirel duslinme egilimleri karsilastinldiginda, baba tutumunu demokratik olarak
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algilayanlarin elestirel diistinme egilimlerinin, otoriter olarak algilayanlara gore anlamli bir sekilde daha yliksek
oldugu; fakat ana tutumunu demokratik olarak algilayanlarin elestirel disiinme egilimlerinin, otoriter olarak
algilayanlardan daha yiiksek olmasina ragmen anlamli bir farklilik olmadigi goriilmustir. Ayrica hem ana, hem
de baba tutumlarinin her ikisini de demokratik veya otoriter olarak algilayan gocuklarin elestirel diisinme
egilimleri karsilastirlldiginda da yaklasik baba tutumlar duzeyinde anlaml bir farkliligin oldugu gorilmustir.
Yani hem ana, hem baba tutumlarinin her ikisini de otoriter olarak veya demokratik olarak algilayan ¢ocuklarin
elestirel distinme egilimleri lizerinde de algilanan baba tutumlarinin etkisi kadar anlaml bir etki gérilmektedir.
Bu durum g6z 6niinde bulundurularak algilanan ana ve baba tutumlari ile 6grencilerin elestirel dusiinme

egilimleri arasinda nasil bir korelasyon oldugunu tespit edilmeye galisiimistir.

Korelasyonla ilgili sonuglara bakildiginda 6grencilerin algiladiklari baba tutumu yiikseldikce yani otoriterlesme
artikca elegtirel dislinme egiliminin distigl; azaldikga yani otoriterlesme azaldik¢a elestirel disiinme
egiliminin arttigl gorilmistir. Ana tutumuna baktigimizda da annelerin otoriterlesme dizeyleri arttikca
cocuklarin elestirel distinme egilimleri didsmektedir. Fakat annelerin bu etkisi oldukca zayif oldugu
gorilmustir. Bu bulgular géz o6niinde bulundurularak, baba tutumunun 6grencilerin elestirel disinme
egilimleri (izerinde daha etkili oldugu séylenebilir. Fakat bu baglamda Yilmaz Ozelgi (2012, s.25) tarafindan
yapilan galismada, 6gretmen adaylarinin elestirel dislinmeye yonelik tutumlarinin, babanin gocuk yetistirme
stillerinden elde ettikleri puanlarin annenin ¢ocuk yetistirme stiline gore anlamli farkliik goéstermedigi
bulunmustur. Bu bulgu, ¢alismanin bulgular ile ortismemektedir. Bunun nedeni, toplumumuzda ilkokul
¢aglarindaki ¢ocuklar icin annenin otoriter olsa da daha affedici ve sefkatli olarak algilanmasi olabilir. Onat’a
(2010 s. 141) gore de toplumumuzda genellikle, cocuk bakimiyla annelerin ilgilenmesi ve daha yakin iliski icinde
olmasi, onlarin daha hosgoriilii ve koruyucu olmalarina, babalarin da geri planda kalmasina neden olmaktadir.
Bu durum annelerin kurallari esnetebilirken, babalarin daha kati olmalarina neden olabilir. Dolayisiyla,
derinlemesine bir yorum yapabilmek igin incelenen arastirmalar icerisinde sadece ana tutumunun veya baba
tutumunun etkisine yonelik detayh ¢alismalara pek rastlanmamistir. Clinkl arastirmalar genellikle ana-baba

tutumlarinin etkisini birlikte ele almaktadirlar.

Nitekim sonug olarak, arastirma verilerinin de ortaya koydugu gibi demokratik ailelerde yetisen cocuklarin
elestirel diisiinme egilimleri daha yiiksektir. Ozellikle de hem anne hem de babanin demokratik oldugu aile
ortamlarinda yetisen g¢ocuklarda elestirel diislinme egilimi en yiiksek ¢ikmistir. Bu sonuglar, elestirel diisinme
egiliminin olusmasi ve gelisebilmesi igin gocuklarin erken yaslardan itibaren ebeveynlerin her ikisinin de
demokratik tutum ve davranislar sergiledigi aile ortamlarinda yetismeleri gerektigini ortaya koymaktadir. Ote
yandan bu sonug, demokratik aile ortaminin gocuklarin diisinme beceri ve egilimlerini gelistirdigini gdsteren
arastirmalari destekler niteliktedir. Ayrica literatiirde (ana-baba tutumlarinin genellikle birlikte ele alinmasi
nedeniyle), sadece annelerin veya babalarin cocuklarinin elestirel distinme egilimlerine etkilerine yonelik
yapilan arastirmalarin az sayida olmasi, bu etkinin tam olarak anlasilamamasina sebep olmaktadir. Bu
¢alismada, babalarin ¢ocuklarinin elestirel disiinme egilimlerinin gelismesi Uzerinde ne kadar 6nemli rol

oynadigi da ortaya ¢ikmistir.
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ONERILER

Sonug olarak, algilanan ebeveyn tutumlarinin g¢ocuklarin elestirel distiinme egilimleri lzerinde anlamli bir
sekilde etkili oldugu gorilmektedir. Bu yiizden gocuklarin elestirel diisinme becerilerinin olusmasi ve gelismesi
(bu durum, problem ¢ézme ve dogru karar verme siireglerinde de etkilidir) i¢in dncelikle ebeveynlerin her
ikisinin de demokratik tutum ve davraniglar sergilemeye 6zen gostermeleri ve ¢ocuklarinin dusiincelerini

ozglrce ifade etmeye tesvik etmeleri onerilir.

Bilindigi gibi elestirel diisinme becerisinin gelistiriimesi, egitimin temel hedefleri icerisinde yer almaktadir.
Fakat bu becerinin gelistiriimesinde okullar tek bagina yeterli gériilmemektedir. Bu arastirma sonucunda da
vurgulandigl gibi cocuklarin elestirel disiinebilen bireyler olarak yetismesinde, ebeveynlerin sergiledigi
demokratik tutum ve davranislarin 6nemli bir rol oynadigi goriilmektedir. Bu yizden oncelikle, ailelere bu
konunun 6neminin anlatiimasi igin uygun programlar hazirlanmasi ve uygulanmasinin yararli olacagi
disinilmektedir. Bu siregte 6zellikle gocuklarin, evde diisiincelerini 6zglirce soyleyebilecekleri demokratik bir

atmosferin olusturulmasi icin yapilmasi gerekenlerin anlatilmasi 6nerilir.

Bu ¢alismanin sonuglarindan biri de gocuklarin elestirel diisiinme egilimleri Gzerindeki ebeveyn etkisinin 6nemli
bir bolimind algillanan baba tutumlarinin olusturdugudur. Bu yilzden otoriter davranma egilimde olan
babalarin davranislarinin gocuklarinin Gzerindeki etkisini bilerek hareket etmeleri onerilir. Ayrica ¢cocuklariyla
fazla etkilesimde bulunamayan babalarla ¢ocuklarinin, fikirlerini 6zgiirce ifade edecekleri demokratik ortamlarin

olusturup etkinlik saatleri belirlenerek baba cocuk etkilesimi artirilabilir.

Bu arastirmada, ilkokul ¢ocuklarinin elestirel disinme egilimlerinin sadece demokratik ve otoriter ana-baba
tutumu ile iliskisine bakilmistir. Bu nedenle ileride yapilacak ¢alismalarda, koruyucu, ilgisiz, gevsek, dengesiz,
kararsiz vb. ana-baba tutumlar ile elestirel disinme egilimlerinin iligskisine bakilabilir. Ayrica demokratik,
otoriter, koruyucu ve ilgisiz ebeveyn tutumlarinin diger diisinme becerileri (yansitici-yaratici-metabilissel)
Uzerine etkilerine de bakilabilir. Ote yandan bu calisma, belli bir ilde, sinirh sayida ilkokul &grencisiyle
yapilmistir. Daha kapsamli veri toplamak ve farkl bolgelerdeki sonuclari da degerlendirmek igin g¢alismanin

orneklemi genisletilebilir.

Etik Metni

Bu calisma, arastirma ve yayin prensipleri ile etik olcttler gdzetilerek hazirlanmistir. Nevsehir Haci Bektas Veli
Universitesi Bilimsel Arastirmalar ve Yayin Etigi Kurulu’nun 197 karar sayil Etik Kurul Onayi ile Kayseri Valiligi il
Milli Egitim MUdurlGginin E-47882400-602.04.01-29756423 sayili arastirma izin olurlari alinmistir. Hazirlanan

makale kapsaminda ortaya cikabilecek arastirma etigine iliskin sorumluluk yazarlara aittir.
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