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ABSTRACT

This study aimed to examine the published articles on global citizenship and education in journals
covered by the Web of Science’s (WoS) SSCI, ESCI, and A&HCI indexes in the education category
through using bibliometric analysis. For this purpose, 580 articles were examined. The data of the
study were obtained from the WoS database. VOSviewer software was used in the analysis of the
data. In this context, the course of research-related publications over the years, the most
productive and influential researchers, journals, institutions, countries, as well as the most cited
articles, co-cited researchers, and current trends have been evaluated within a general framework.
The first publication on the subject of research was published in 1983. Especially after 2008, the
increase in the number of publications has continued decisively. The most productive journal on
the subject of research is “Globalization Societies and Education”, and the most influential journals
bases on the number of citations are “Journal of Studies in International Education”, “British
Journal of Educational Studies” and “Environmental Education Research”. “University of
Birmingham”, “University of Georgia”, and “University of London”, and “Tel Aviv University” stand
out as the most influential institutions related to the subject of research. The most influential
countries in terms of the number of citations are “England”, “USA”, “Australia”, “Canada” and
“People’s Republic of China”, respectively. “The University of Hong Kong", “The University of British
Columbia”, “Tel Aviv University”, “University of Copenhagen” and the “University College London-
UCL” have been found as the institutions with the strongest and widest international cooperation
network. As a result of keyword analysis, the words “critical global citizenship education”,
“refugees”, “transformative education”, “social studies education”, “peace education”,
“international students” attract attention in the last five-year trend. These results of the study can
benefit researchers who are just starting to work on the study topic or those who have already
been working in terms of publishing, creating cooperations and mastering the intellectual
foundations of the field.

Keywords: Global citizenship, global citizenship education, bibliometric analysis.
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INTRODUCTION

During the periods when the understanding of Nation-State developed, citizenship was used only to express
membership in a state and was seen as the fact that all people in a country had culturally and ideologically
common characteristics (Lawson, 2001). The traditional understanding of citizenship has been transformed by
economic, political, and social changes occurring at the local and global levels. In other words, developments in
technology and communication, increasing population, more reference to concepts such as world peace and
social justice have caused changes in the content of the concept of citizenship (Glindiiz and Giindiiz, 2007). It is
arguable that these changes and developments are mostly due to the phenomenon of globalization (Gibson et

al., 2008).

Globalization has deeply affected societies, the world economy, information, and communication technologies,
as well as the field of education. It has become a necessity to have a global perspective in education in order to
learn and teach in the 21. Century. This has also been a necessity for schools that are connected with global
migration, linguistic and cultural diversity, new technological imperatives, and numerous ecological challenges
(Tibbitts, 2016). According to Bank (2004), individuals should maintain a delicate balance between their cultural-
national and global identities. In this sense, individuals should be raised as a citizen who will respect people of
different religions, languages, and races, be tolerant, maintain a social order that includes peace and justice,

develops their cultural, national, and global identity.

In order to prepare students for transformation or development in the modern global society, the USA (Rapoport,
2010), People’s Republic of China (Law, 2010), Canada (Schweisfurth, 2006), South Korea (Moon and Koo, 2011)
and many other European countries add various contents aimed at developing a global orientation in students
to their educational programs. These globally oriented contents are usually grouped under the heading of global
citizenship education (Davies, 2008). The idea of global citizenship education has gradually emerged in the
international literature over the past decades (Wintersteiner et al., 2015; Gaudelli and Schmidt, 2018). As a
result, global citizenship education has begun to occupy an important place in international politics over the past
two decades and has also been seen as a response of education to the current world crises (humanitarian crisis,
climate change, etc.). Davies (2006) states that global citizenship represents a desirable sense of collective
responsibility in matters that cross national borders, such as environmental degradation and climate change,

terrorism, refugees, and human rights.

Dill (2012) articulates that global citizenship education is one of the fastest-growing education reform
movements today. In a world that is struggling in the grip of many interconnected global challenges, international
non-governmental organizations have made calls to countries and educational institutions to promote global
citizenship. International institutions and organizations believe that education plays a key role in addressing
these challenges and should be used as a tool to achieve the United Nations (UN) “Sustainable Development
Goals” (Guterres, 2019). In addition, the Council of Europe, a leading organization in the field of human rights

and intercultural education, emphasizes the need to develop students' global citizenship competencies, as well

1908



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 6, Issue: 16, 2021

as the creation of motivation to enable them to understand and take action on global issues (Tibbitts, 2016). The
main goal here is to prepare young people to become democratic citizens and learn to live together in a

multicultural society.

When the literature is examined, there are three different studies (Goren and Yemini, 2017a; Pashby et al., 2020;
Ahmed and Mohammed, 2021) that examine the studies conducted on global citizenship education. In their
study, Goren and Yemini (2017a) examined empirical studies on citizenship education conducted in primary and
secondary education between 2005 and 2015. First of all, the authors presented a map of the research
environment according to the categories of the researcher, the region where the studies were conducted, and
the working groups. They then focused on the discourse surrounding global citizenship education, regardless of
methodological issues, in order to reveal which topics are covered in the literature and which are overlooked.
Pashby et al. (2020) examined the articles related to global citizenship education that appeared in nine journals
between 2006 and 2018. In this regard, they conducted a meta-analysis of global typologies of citizenship
education by creating social cartography. In addition, Ahmed and Mohammed (2021) examined the studies dated
from 2000 to 2019 and conducted to investigate the effectiveness of global citizenship education programs at
the educational levels between kindergarten and higher education (K-12) in the United States of America. They

have analyzed the theoretical foundations, designs, methodologies, and evaluation methods of these programs.

The research mentioned above focuses on certain methods related to global citizenship and education, certain
journals, or a certain region. In this study, a different approach was adopted than in previous studies. This
research looks at the issue of global citizenship and education from a more integrative and broader perspective.
In the study, global citizenship and education studies were examined using a bibliometric approach. The
bibliometric approach is seen as a valuable approach because it provides an opportunity to map a large number
of studies and examine their trends and situations in a comprehensive, systematic, and repeatable way
(Linnenluecke et al., 2020). This study aimed to examine the published articles on global citizenship and
education in journals covered by the Web of Science’s (WoS) SSCI, ESCI, and A&HCI indexes in the education
category, thus revealing a wider scope of the existing literature, both in terms of volume and geographical

representation. Therefore, this study aims to answer the following research questions:

1. How is the distribution of published articles on global citizenship and education by year?
2. What are the most cited articles on global citizenship and education?
3. What are the most productive and influential authors, magazines, institutions, and countries on global

citizenship and education?

4. Which institutions have the strongest cooperation on global citizenship and education?
5. What are the ways in which authors receive citations together on global citizenship and education?
6. What are the most used keywords for global citizenship and education?
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METHOD

Research Design

In this study, articles related to global citizenship and education were examined by the method of bibliometric
analysis. In this study, articles published in the education category in the SSCI, ESCI and A&HCI indexes of the
WoS database are analyzed. Bibliometric is a set of methods by which information such as author, citation,
keyword, subject, institution, and country belonging to scientific publications such as articles, books, journals are
examined using mathematical and various statistical tools and thus, some information about the relevant
authors, the field, the discipline, institutions, countries, and inter-author cooperation is revealed (Uksul, 2016).
In other words, bibliometric deals with the statistical and quantitative analysis of certain characteristics of
publications, researches or documents such as author, cited author, subject, publication information, cited

sources (Al, 2008; Al and Tonta, 2004; Umut-Zan, 2012).

Bibliometric analysis based on statistical and mathematical methods is used to reveal the characteristics of
publications in a particular field of study (Pritchard, 1969). Bibliometric analysis is very important in revealing the
past studies and their findings made in a certain field and in combining and examining them (Zupic and Cater,
2015). Bibliometric studies, on the one hand, are useful for determining the most productive, most effective
researchers, institutions, countries on any topic, and, on the other hand, it is effective in deciphering the
interaction between them. In this study, studies on global citizenship and its education were examined within

this scope. The bibliometric analysis also allows comparisons to be made between them (Al, 2008).
Data Collection Process

At the first stage of the research process, four criteria for the study were determined. The first criterion is to
determine the keywords to be scanned. At this stage, the relevant literature was examined and the keywords
“global citizenship”, “global citizenship education” were determined. The second criterion is the determination
of the criterion related to the time limit. At this stage, no restrictions have been applied as the starting year. The
third criterion relates to the type of document to be researched and the article category has been determined.

The fourth and final criterion is the selection of the research area, and the category of educational/educational

research has been determined. No language restrictions were applied during the screening process.

At the stage of scanning the data, by first typing the keywords “global citizenship” OR “global citizenship
education” into the WoS database and selecting the research area “topic” (Title, abstract, author keywords,
keywords plus), the scan was performed and a total of 1341 publications were reached. Then, other criteria were
applied for the publications to be included in the study. In the year of publication, the years 2022 and 2021 were
excluded, and the number of publications decreased to 1237. A total of 580 articles to be included in the study
were selected after selecting the education/educational research category (see Figure 1). After the scanning

process is completed, the data obtained is saved as a “plain text file” and the data set is created.
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Articles included in the
analysis (n=580)

Figure 1. Data Collection Process

Data Analysis

As a result of the scanning carried out in the WoS database, bibliometric data belonging to 580 articles were
obtained. Bibliometric analyses were performed using the VOSviewer program. VOSviewer is a software that
creates networks, maps from bibliometric data of documents, and visualizes them. These networks created by
VOSviewer consist of decoupling lines between nodes and these nodes. Thanks to these nodes and connection
lines, the resulting bibliometric network and maps provide a detailed study of the information because they

visualize the data (van Eck and Waltman, 2014, 2019).

The study first examines the course of the articles related to global citizenship and education over the years.
Then, citation analysis, co-author analysis, co-citation analysis, and co-word analysis were performed. Within the
scope of citation analysis, the most cited articles related to global citizenship and education, the authors who
have published the most articles, and the authors who have received the most citations, journals, institutions,
and countries were examined. Within the scope of co-author analysis, the institutions that cooperate most on
global citizenship and education were examined while co-citation analysis finds out the authors who were most
frequently cited together. Finally, the keywords in the articles published on global citizenship and education were

examined through co-word analysis.

FINDINGS

In this study, a bibliometric analysis of the studies related to global citizenship in the journals covered by the WoS

database was carried out. The findings of the study are presented below.
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Distribution of publications by year

The distribution of studies related to global citizenship and global citizenship education by year is presented in

chart 1.
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Chart 1. Distribution of Publications by Year

According to chart 1, the first publication in indexes related to global citizenship and global citizenship education
was the study “Building the Foundation for Global Citizenship: A Pilot Project” by Hahn (1983). The number of
publications on global citizenship has been following a fairly stable course from 1983 to 2008. It is seen that the
number of publications has started to increase steadily since 2008. The increase in the number of publications
after these years may be related to the development of information communication technologies and the fact
that this situation strengthens the phenomenon of globalization and global citizenship. In particular, significant
accelerations in the publication numbers in 2015 and 2017 attract attention. This increase may be related to the

fact that international organizations such as the United Nations support global citizenship issues.

The most cited articles on global citizenship and education

The information about the 15 most cited articles related to global citizenship and global citizenship education is

presented in table 1.
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Table 1. The Most Cited Articles

Article Total Citation
Citations average
1 Davies, L. (2006). Global citizenship: Abstraction or framework for action?. Educational 159 10,6
Review, 58(1), 5-25.
2 Davies, I., Evans, M., & Reid, A. (2005). Globalising citizenship education? A critique of 113 7
global education and citizenship education. British Journal of Educational Studies, 53(1),
66-89.
3 Oxley, L., & Morris, P. (2013). Global citizenship: A typology for distinguishing its multiple 106 13,25
conceptions. British Journal of Educational Studies, 61(3), 301-325.
4 Morais, D. B., & Ogden, A. C. (2011). Initial development and validation of the global 92 9,2
citizenship scale. Journal of Studies in International Education, 15(5), 445-466.
5 Osler, A. (2011). Teacher interpretations of citizenship education: National identity, 84 8,4
cosmopolitan ideals, and political realities. Journal of Curriculum Studies, 43(1), 1-24.
6 Hanson, L. (2010). Global citizenship, global health, and the internationalization of 73 6,63
curriculum: A study of transformative potential. Journal of Studies in International
Education, 14(1), 70-88.
7 Tarrant, M. A. (2010). A conceptual framework for exploring the role of studies abroad in 69 6,27
nurturing global citizenship. Journal of Studies in International Education, 14(5), 433—451.
8 Lee, H., Yoo, J., Choi, K., Kim, S., Krajcik, J., Herman, B. C. ,& Zeidler, D. L. (2013). 52 6,5
Socioscientific issues as a vehicle for promoting character and values for global citizens.
International Journal of Science Education, 35(12), 2079-2113.
9 Dryden-Peterson, S. (2016). Refugee education: The crossroads of globalization. 50 10
Educational Researcher, 45(9), 473-482.
10 DeBoer, G.E. (2011). The globalization of science education. Journal of Research in Science 49 4,9
Teaching, 48, 567-591.
11 Schweisfurth, M. (2006). Education for global citizenship: Teacher agency and curricular 49 3,26
structure in Ontario schools. Educational Review, 58(1), 41-50.
12 Lim, C. P. (2008). Global citizenship education, school curriculum and games: Learning 48 3,70
mathematics, English and science as a global citizen. Computers & Education, 51, 1073—
1093.
13 Wynveen, C. J., Kyle, G. T., & Tarrant, M. A. (2012). Study abroad experiences and global 47 5,22
citizenship: Fostering proenvironmental behavior. Journal of Studies in International
Education, 16(4), 334-352.
14 Marshall, H. (2009). Educating the European citizen in the global age: Engaging with the 43 3,58
post-national and identifying a research agenda. Journal of Curriculum Studies, 41(2), 247-
267.
15 Goren, H., & Yemini, M. (2017b). The global citizenship education gap: Teacher 37 9,25

perceptions of the relationship between global citizenship education and students' socio-
economic status. Teaching and Teacher Education, 67, 9-22.

When examining table 1, the most cited article was “Global citizenship: abstraction or framework for action?"

written by Davies (2006) with 159 citations. A significant part of these most cited studies focused on developing

programs related to global citizenship education and providing alternative recommendations (Hanson, 2010; Lee

et al., 2013; Lim, 2008; Tarrant, 2010; Wynveen et al., 2012). Another vein of research is related to the views of

teachers and students on the global citizenship programs (DeBoer, 2011; Dryden-Peterson, 2016; Goren and

Yemini, 2017b; Osler, 2011; Schweisfurth, 2006). In addition, there are conceptual studies related to global

citizenship and global citizenship education (Davies, 2006; Davies et al., 2005; Marshall, 2009; Oxley and Morris,

2013). There is also a piece of literature conducted by Morais and Ogden (2011), aiming at developing a scale

related to global citizenship. According to Table 1, the most cited articles are published in journals such as

“Journal of Studies in International Education” (n:4), “Educational Review” (n:2), “British Journal of Educational

Studies” (n:2) and “Journal of Curriculum Studies” (n:2).
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The most publishing and cited researchers

The information of the 15 most published researchers on global citizenship and global citizenship education is

presented in table 2.

Table 2. The Most Publishing and Cited Researchers!

Author Name Number of Publications Number of Mean citation
Citations

1 Torres, Carlos Alberto 15 36 2,4
2 Yemini, Miri 13 139 10,7
3 Maxwell, Claire 8 35 4,8
4 Pashby, Karen 7 40 5,8
5 Coombs, Steven 6 0

6 Potts, Mark 6 0 0

7 Whitehead, Jack 6 0 0

8 Goren, Heela 5 98 19,6
9 Veugelers, Wiel 5 26 4,34
10 Howard, Adam 5 20 4
11 Rapoport, Anatoli 5 9 1,8
12 Tarrant, Michael A. 4 65 16,25
13 Killick, David 4 48 12
14 Bourn, Douglas 4 33 8,25
15 Haigh, Martin 4 30 7,5

When table 2 is examined, “Torres, Carlos Alberto” (n:15), “Yemini, Miri” (n:13), “Maxwell, Claire” (n:8) come to
the fore as the most productive researchers because they have the most articles on global citizenship and global
citizenship education. It is noteworthy that the researcher with the most publications, “Torres, Carlos Alberto”,
is not among the researchers with the most citations. It is another remarkable finding that researchers such as
“Coombs, Steven”, “Potts, Mark” and “Whitehead, Jack” are among the most productive researchers in terms of
the number of publications, but they have no citations. The information about the 15 most cited researchers on

global citizenship and global citizenship education is presented in table 3.

Table 3. The Most Cited Researchers?

Author Name Number of Number of Mean citation
Publications Citations
1 Yemini, Miri 13 139 10,7
2 Morris, Paul 3 134 44,7
3 Choi, Kyunghee 2 115 57,5
4 Kim, Sung-Won 2 115 57,5
5 Krajcik, Joseph 2 115 57,5
6 Lee, Hyunju 2 115 57,5
7 Goren, Heela 5 98 19,6
8 Osler, Audrey 3 93 31
9 Tarrant, Michael A. 4 65 16,25
10 Dryden-Peterson, Sarah 2 58 29
11 Reilly, Jacqueline 2 56 28

! The researchers in this table or other researchers working in this field have more studies and citations in the relevant indexes
than the studies and citation numbers given in this list. Here, only the studies that have emerged as a result of a scan with
the keywords “global citizenship” and “global citizenship education" and the references to these studies have been included.
2The researchers in this table or other researchers working in this field have more studies and citations in the relevant indexes
than the studies and citation numbers given in this list. Here, only the studies that have emerged as a result of a scan with
the keywords “global citizenship” and “global citizenship education" and the references to these studies have been included.
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12 Niens, Ulrike 2 56 28
13 Killick, David 4 48 12
14 Bunnell, Tristan 3 48 16
15 Clifford, Valerie 2 47 23,5

When table 3 is examined, “Yemini, Miri” stands out with 139 citations as the researcher with the most citations
on global citizenship and global citizenship education. In addition, this researcher is also in the top positions in
Table 2. In this regard, he can be considered the most productive and effective researcher on the related topic.
In addition, “Morris, Paul” (n = 134), “Choi, Kyunghee” (n = 115), “Kim, Sung-Won” (n = 115), “Krajcik, Joseph” (n
=115) and “Lee, Hyunju” (n = 115) are found as the most influential researchers. “Yemini, Miri”, “Goren, Heela”,
“Killick, David” and “Tarrant, Michael A.” are among the most productive (Table 2) and the most influential

researchers (Table 3).

Journals that publish the most publications and receive the most citations

The information about the 15 journals that publish the most articles on global citizenship and global citizenship

education is presented in table 4.

Table 4. Journals that Publish the Most Articles

Journal Name Number of Number of Mean
Publications Citations citation
1 Globalisation Societies and Education 39 118 3,03
2 Policy & Practice- A Development Education Review 19 22 1,16
3 Journal of Studies in International Education 18 518 28,8
4 Compare-A Journal of Comparative and International Education 18 203 11,3
5 Education Citizenship and Social Justice 13 41 3,15
6 Journal of Research in International Education 11 40 3,63
7 Journal of Curriculum Studies 10 214 21,4
8 Asia Pacific Journal of Education 10 22 2,2
9 British Journal of Educational Studies 9 265 29,4
10 Higher Education Research & Development 9 129 14,3
11 British Journal of Sociology of Education 9 50 5,55
12 Environmental Education Research 8 264 33
13 Discourse-Studies in The Cultural Politics of Education 8 63 7,88
14 Research in Global Citizenship Education 8 20 2,5

15 Asia Pacific Education Review 7 31 4,43
When table 4 is examined, “Globalization Societies and Education” ranks high as the journal with the most

publications on global citizenship and global citizenship education with 39 articles. Besides, the journals such as
“Policy & Practice-A Development Education Review”, “Journal of Studies in International Education” and
“Compare-A Journal of Comparative and International Education” stand out as the most productive journals. The
information about the 15 most cited journals on global citizenship and global citizenship education is provided

in table 5.
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Table 5. The Most Cited Journals

Journal Name Number of Number of Mean
Publications Citations citation
1 Journal of Studies in International Education 18 518 28,8
2 British Journal of Educational Studies 9 265 29,4
3 Environmental Education Research 8 264 33
4 Educational Review 6 241 40,2
5 Journal of Curriculum Studies 10 214 21,4
6 Compare-A Journal of Comparative and International Education 18 203 11,3
7 Higher Education Research & Development 9 129 14,3
8 Teachers College Record 4 127 31,75
9 Globalisation Societies and Education 39 118 3,03
10 Journal of Research In Science Teaching 2 112 56
11 Teaching and Teacher Education 5 87 17,4
12 Comparative Education 4 70 17,5
13 Curriculum Inquiry 4 69 17,25
14 European Journal of Education 4 65 16,25
15 Discourse-Studies in The Cultural Politics of Education 8 63 7,88

“Journal of Studies in International Education” is found as the most influential journal with 518 citations on global

citizenship and global citizenship education. In addition, four of the most cited articles (Table 1) have also been

published in this journal. The high ranking of this journal can be explained by this factor. “British Journal of

Educational Studies”, “Environmental Education Research”, “Educational Review”, “Journal of Curriculum

Studies” and “Compare-A Journal of Comparative and International Education” are also among the most

influential journals with over 200 citations for each.

The institutions that publish the most articles and receive the most citations

The information about the 15 most publishing and most cited institutions on global citizenship and global

citizenship education are presented in table 6.

Table 6. The Institutions that Publish the Most Articles and Receive the Most Citations

Institution Name Number of Number of  Order Institution Name Number of Number of
Publications Citations Publications Citations
1 University of 17 41 1 University of 7 252
California Birmingham
2 University Hong 15 104 2 University of 8 193
Kong Georgia
3 University College 14 96 3 University of 6 177
London (UCL) London
4 Tel Aviv University 13 139 4 Tel Aviv 13 139
University
5 Columbia 9 114 5 University of 8 138
University Toronto
6 University of 9 77 6 University of Bath 6 134
British Columbia
7 Paulo Freire 9 1 7 Ewha Womans 4 129
institute University
8 University of 8 193 8 University of 5 116
Georgia Leeds
9 University of 8 138 9 University of York 2 116
Toronto
10 Oxford Brookes 8 97 10 Columbia 9 114
University University
11 University of 7 252 11 University South 3 114
Birmingham Australia
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12 Beijing Normal 7 67 12 De Montfort 1 113
University University

13 Manchester 7 42 13 London South 1 113

Metropolitan Bank University

University

14 University of 7 25 14 University of 1 113
Cumbria Gothenburg

15 University of 6 177 15 Wageningen 1 113

London University

When examining table 6, “University of California” stands out as the most productive institution with 17 articles.
“The University of Hong Kong”, “University College London” and “Tel Aviv University” institutions are among the
most publishing institutions with over 10 articles for each. The institutions such as “University of California”, “The
University of Hong Kong” and “University College London (UCL)”, which occupy the top positions in the number
of publications, cannot show the same success when it comes to receiving citations. The fact that “Paulo Freire
Institute” ranks middle in terms of the number of publications, but has only one citation, stands out as an
important finding of the present study.

According to table 6, “University of Birmingham” appears to be among the institutions with the most citations
with 252 citations, despite the fact that it ranks last in the ranking of the most publishing institutions. The other
institutions with the most citations are the “University of Georgia”, the “University of London” and the “Tel Aviv
University”. One of the striking findings of the study is that “De Montfort University”, “London South Bank

University”, “University of Gothenburg” and “Wageningen University” are among the institutions that each host

only one publication, however, they are among the most cited institutions.

The countries that publish the most articles and receive the most citations
The information about the 15 most publishing and most cited countries on global citizenship and global

citizenship education are given in table 7.

Table 7. The Countries that Publish the Most Articles and Receive the Most Citations

Order Country Number of Number  Order Country Number of Number of Mean
Publications of Publications Citations citation
Citations
1 USA 187 1276 1 England 123 1471 12
2 England 123 1471 2 USA 187 1276 6,82
3 Australia 65 533 3 Australia 65 533 8,2
4 Canada 46 415 4 Canada 46 415 9,02
5 People’s 42 340 5 People’s 42 340 8,09
Republic of Republic of
China China
6 Spain 35 90 6 South Korea 19 221 11,7
7 South Korea 19 221 7 Netherlands 16 165 10,3
8 Ireland 19 84 8 Israel 16 149 9,31
9 Netherlands 16 165 9 Sweden 7 128 18,3
10 Israel 16 149 10 Spain 35 90 2,57
11 South Africa 15 74 11 Ireland 19 84 4,42
12 Scotland 13 79 12 Scotland 13 79 6,08
13 Japan 12 57 13 South Africa 15 74 4,93
14 Turkey 12 10 14 North 5 66 13,2
Ireland

15 Denmark 10 64 15 Denmark 10 64 6,4
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When table 7 is examined, “USA” stands out as the country with the most publications with 187 articles.
“Australia”, “Canada” and “People’s Republic of China” occupy the top positions as the most productive countries
due to the number of publications. According to table 7, “England” stands out as the most influential country
with 1471 citations. “USA”, “Australia”, “Canada” and “People’s Republic of China” are among the countries with
the highest number of citations. The USA ranks second in the ranking of having the most citations, despite having
the most publications. According to the number of publications and citations, England has made significant

contributions to the global literature on global citizenship and education.

Co-author Analysis (Institution)

According to WoS data, 589 institutions were reached in the co-author analysis. Implementing the criteria for
having at least 3 publications between these institutions, the network of cooperation between 26 institutions

with strong cooperation is presented in figure 2.

kennesawgstate univ

nanyang t@chnol univ unighath
univigndon
univ @xford -
tel a@umv
univ biggingham
i colhigcoll
univ hgpg kong -
univ coggénhagen
hong kongiinst educ george washington univ
manchester mgtropolitan univ univ canberra L.
yonsei univ
univ britishicolumbia univ ggdney univ queensland

univgoulu beijing nigrmal univ

univ hglsinki r .
univ califles angeles

univ masgachusetts

Figure 2. The Network of Cooperation Between Institutions

When figure 2 is examined, it is seen that five clusters of different colors have appeared. There is more intensive
cooperation between the institutions in the same cluster. There seems intensive cooperation between the
institutions such as “University College London-UCL”, “Tel Aviv University”, “University of Copenhagen”,
“University of Sydney”, “George Washington University”, “Yonsei University”, “University of British Columbia”,
“University of California”, “University Hong Kong”, “Beijing Normal University”, “University of London”, and

“Kennesaw State University.” All of the clusters found in figure 2 have an international cooperation network.

Also, in some institutions (e.g. University of Hong Kong, University of British Columbia) international cooperation
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come to the fore, while in some (e.g. University of Helsinki, University of Massachusetts.) local cooperation often
emerge. In this sense, “Hong Kong University”, “University of British Columbia”, “Tel Aviv University”, “University
of Copenhagen” and “University College London-UCL” are among the institutions with the largest cooperation

networks with different countries.

Co-citation Analysis (Author)

According to the WoS data, there are 15238 cited authors in the author co-citation analysis. 120 authors have
been reached by implementing the criteria of receiving over 20 citations. The author co-citation network of these

authors is visualized in figure 3.
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Figure 3. The Co-Citation Network of Authors
In figure 3, when examining the co-citation network of authors, six clusters consisting of different colors are seen.
These clusters consist of red, green, blue, yellow, magenta, and turquoise colors. The densest cluster is the red
cluster, while the rarest cluster is the turquoise cluster. Researchers who are heavily cited together are located
in the same cluster and closer to each other in the network. When the co-citation network of authors is examined

in general, "UNESCO3", "Andreotti, V.”, "Pashby, K”, "Osler, A.” and "Banks, J. A. are found among the authors.

3 Publications such as books, reports, newsletters belonging to organizations such as UNESCO, the United Nations, the Council
of Europe and OXFAM are meant.
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When the red cluster, the most populous cluster, is examined, the researchers that focus on global citizenship
practices (“Schattle, H.”, “Tarrant, M. A.”); philosophy, ethics and education (“Appiah, K. A.”, “Noddings. N.”,
“Nussbaum, M. C.”, “Dewey, J.”), and globalization and global education (“Rizvi, F.”, “Dower, N.”, “Leask, B.”) are
among the most co-cited authors. In addition, in the red cluster, organizations such as the “Council of Europe”
and “OXFAM”, which carry out projects on global citizenship education, are found among the most co-cited
resources. In the green cluster, which is the second most intensive cluster, international organizations such as
“United Nations” and “UNESCQ”, which are making important projects on global citizenship, come to the fore.
In addition, the green cluster is composed of authors (“Andreotti, V.”, “Pashby, K”, “Bourn, D.”, “Marshall, H.”),
conducting research on global citizenship and global citizenship in the context of development education.
Another dense cluster that is co-cited is the blue one. The blue cluster is composed of researchers who conduct
research on citizenship education and multicultural education (“Banks, J. A.”, “Heater, D.”) and those working on
global citizenship issues in the field of social studies education and social studies education (“Merryfield, M. M.”,
“Rapoport, A.”, “Myers, J. P.”). The yellow cluster is composed of researchers working on comparative education
and global citizenship (“Goren, H.”, “Yemini, M.”, “Oxley, L.”). While the magenta cluster consists of researchers
working on education policy, sociology, and global citizenship education (“Freire, P.”, “Torres, C. A.”, “Apple, M.

W.”), the turquoise cluster includes researchers working on human rights education (“Osler, A.”, “Starkey, H.”).

Key Word Analysis

According to the WoS data, a total of 1415 different keywords used in the publications included in the study were
reached. We used the threshold of at least 4 keywords. As a result of this process, 64 different keywords were
identified. The vocabulary network created for the analysis of keyword analysis related to global citizenship is

presented below in figure 4.
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Figure 4. The Network of Co-Keyword
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Figure 4 shows that the keywords such as “global citizenship”, “global citizenship education”, “citizenship

” o u

education”, “higher education”, “globalization”, “global education” and “citizenship” come to the fore. The

” o« ” u » o«

words “critical global citizenship education”, “refugees”, “transformative education”, “social studies education”,

” u

“peace education”, “international students” attract attention in the last five-year trend in the use of keywords.

CONCLUSION and DISCUSSION

According to the information obtained from the WoS database, the first publication on global citizenship and
global citizenship education was published in 1983. The number of publications has been in a fairly stable course
from this year to 2008, and after 2008 it has entered a regular upward trend. Significant accelerations in the
number of publications, especially in 2015 and 2017, attract attention. This increase may be related to the fact
that international organizations such as the United Nations keep the phenomenon of global citizenship on their
agenda and support it. For example, in recent years, UNESCO has prepared several reports such as “Global
Citizenship Education: An Emerging Perspective” (UNESCO, 2013) and “Global Citizenship Education: Preparing
learners for the challenges of the 21st century” (UNESCO, 2014), which put specific emphasis on supporting
global citizenship education programs around the world. At this point, the main goal is to “rethink the existing
concepts of citizenship and nationality” (Haynes, 2019: 3). It is very important that UNESCO adopts the
“Education 2030 Framework of Action” on global citizenship education in 2015 (UNESCO, 2015). Because this
document provides a clear “normative framework” for a global vision of citizenship education around the world
and sets out implementation strategies by 2030 (Banta, 2017; Vaccari and Gardinier, 2019). The fact that
international organizations are making projects aimed at global citizenship and education for a better world and

future also encourages researchers working in this field to conduct new research.

The most cited article on global citizenship and education is “Global citizenship: abstraction or framework for
action?” (Davies, 2006). In other words, it is understood that this article is the most used resource by those who
conduct research on this issue. The most cited articles are focused on developing educational programs related
to global citizenship, determining the opinions of teachers and students about these programs, and making
conceptual analyses related to global citizenship. Ahmed and Mohammed (2021) stated that most global

citizenship programs (59.09%) focus on developing students.

The research findings reveal that the researchers with the most articles cannot perform the same in terms of
receiving citations. In the study conducted by Bozkurt et al., (2021), it was also found that the researchers with
the most publications were different from the researchers with the most citations. The vast majority of the most
productive authors related to the subject area (except for Yemini, Miri;) work in western countries. The most
influential researcher is the “Yemini, Miri.” This researcher, who works at Tel Aviv University, also ranks among
the most productive authors. The ranking of the most influential researchers exhibits a more heterogeneous
structure at the point of location. In other words, it is understood that researchers from various regions of the

world contribute to the literature.
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The most productive journals on the topic of research are; "Globalization Societies and Education®, “Policy and
Practice- A Review of Development Education” and "Journal of Studies in International Education." The high
number of publications in these journals may be due to the fact that the relevant articles are related to the
priority issues covered by the publication policy of these journals. According to the number of citations, the most
influential journals are; “International Journal of Educational Research”, the “British Journal of Educational
Studies”, “Environmental Education Research”, “Educational Review”, and the “Journal of Curriculum Studies”.
The vast majority of these journals are covered by the most internationally recognized indexes such as SSCI. This
may be a factor that increases the international visibility of these journals. Thus, the high number of citations of
the mentioned journals can be explained by this factor. This result can help researchers working on this topic at

the point of publishing the papers they have conducted.

The "University of California”, the “University of Hong Kong”, the “University College London” and the “Tel Aviv
University” have been identified as the most publishing institutions on the subject of research. However, these
institutions have not been able to demonstrate the same performance in receiving citations. According to the
number of citations, “University of Birmingham”, “University of Georgia”, “University of London” and “Tel Aviv
University” stand out as the most influential institutions related to the subject of research. Considering the other

institutions in the ranking of the most influential institutions in terms of the number of citations, it seems that a

significant number of these institutions are located in England.

” o«

The most publishing countries are “USA”, “England”, “Australia”, “Canada” and “People’s Republic of China”.
When the most influential countries in terms of the number of citations are examined, “England”, “USA”,
“Australia”, “Canada”, and “People’s Republic of China” appear, respectively. According to this result, England
comes to the fore and ranks second in the ranking of having the most citations, despite the fact that the USA has
the most publications. This result is also consistent with the results of the current study on the most influential
institutions. Although there are many institutions from the USA in terms of the number of publications, many of
the institutions are based in England when examined in terms of the number of citations. In this context, it is
seen that England makes a substantial contribution to the global literature on global citizenship and global
citizenship education. Karaca and Akbaba (2021) examined the research base on citizenship education and found
that the USA, England, Spain, Canada, and the People’s Republic of China were the most productive countries.
This result concurs with the result of the current research. In this regard, it is revealed that western countries,
institutions, and researchers are more dominant in academic studies in relation to the subject of the current
research. This finding is similar to those of Huang et al. (2020), in which they examined the research base on
education. Also, English is widely spoken in a significant part of these prominent countries. The fact that English
is the universal language of science may be one of the factors that make these countries pioneer in scientific

research.

When the cooperation of the institutions related to the research subject is examined, it is seen that local

cooperation comes to the fore in some institutions, while international cooperation is intense in some
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institutions. The institutions with the strongest and widest international cooperation network have been
identified as “The University of Hong Kong”, “University of British Columbia”, “Tel Aviv University”, “University
of Copenhagen” and “University College London-UCL”. This result can help institutions that want to cooperate

with international institutions in the field.

In the study, the most co-cited authors are found as “UNESCO”, “Andreotti, V.”, "Pashby, K.”, “Osler, A.”, and
"Banks, J. A.” Also, clusters with different densities have appeared. Among these clusters, European-based
organizations that develop projects on global citizenship practices, globalization, and global education, and global
citizenship have constituted the largest cluster. Another cluster consists of organizations based in the USA that
carry out important projects on global citizenship, as well as those that conduct research on global citizenship
and the education for development. Another cluster is composed of researchers who work on citizenship
education and multicultural education, along with those who work on social studies education in general and
global citizenship issues, in particular, in the context of social studies education. Another cluster consisted of
researchers working on comparative education and, in this context, global citizenship while another cluster was
composed of researchers working on education policy, sociology, and, in this context, global citizenship
education. The smallest cluster included researchers working on human rights education. The fact that so many
clusters have been formed in this dimension of the research shows that the research topic is related to many

different fields of study. This situation also reveals the multidimensionality of the research topic.

» u n o«

Results of the co-keyword analysis show that “global citizenship”, “global citizenship education”, “citizenship
education”, “higher education”, “globalization”, “global education” and “citizenship” have emerged as the most
frequently used keywords. The words “critical global citizenship education”, “refugees”, “transformative
education”, “social studies education”, “peace education”, “international students” attract attention in the last
five-year trend in the use of keywords. According to this result, it is reasonable to suggest that in recent years,
the issue of global citizenship has entered into a closer relationship with different fields of study of education. In
the keyword analysis conducted by Karaca and Akbaba (2021), the authors found that the main themes are
centered around citizenship education, citizenship education, and the education category. They stated that the
subject areas studied intensively are global citizenship, global education, and global citizenship education. This

result concurs with the results of the current study.

RECOMMENDATIONS

This study aimed to examine the published articles on global citizenship and education in journals covered by the
Web of Science’s (WoS) SSCI, ESCI, and A&HCI indexes in the education category. In this context, the most
productive and most influential researchers, journals, institutions, countries related to the subject of research,
as well as the most cited articles, co-cited researchers, and current trends have been evaluated within a general
framework. These results can be a useful guide for researchers working on this topic at the point of publishing,

creating cooperation, and grasping the intellectual base of the field.
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In subsequent studies related to the subject, studies in other databases such as Scopus, ProQuest can be
examined. This study only included articles. Future research might include other types of documents. In this
study, bibliometric analyses were performed through the VOSViewer program. Further research can be

conducted by using other programs such as CiteSpace, R Studio.
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KURESEL VATANDASLIK VE EGIiTiMi: BiBLIYOMETRIK ARASTIRMA

0z

Bu calismada, Web of Science (WoS) veri tabaninda yer alan SSCI, ESCI ve A&HCI indekslerinde
egitim kategorisinde taranan dergilerde kiresel vatandaslik ve egitimiyle ilgili yayimlanmis
makaleleri bibliyometrik analiz yaklagimiyla incelemek amaglanmistir. Bu amagla 580 makale
incelenmistir. Arastirmanin verilerine WoS veri tabanindan ulagiimistir. Verilerin analizinde
VOSviewer vyazilimi kullanilmistir. Bu kapsamda arastirma konusuyla ilgili yayimnlarin yillar
icerisindeki seyri, en Uretken ve en etkili arastirmacilar, dergiler, kurumlar, Ulkeler ayrica en gok
atif alan makaleler, birlikte atif alan arastirmacilar ve giincel egilimler genel bir ¢erceve etrafinda
degerlendirilmistir. Arastirma konusuyla ilgili ilk yayin 1983 yilinda yayimlanmistir. Ozellikle 2008
yilindan sonra yayin sayisindaki artis kararli bir sekilde sirmustir. Arastirma konusuyla ilgili en
Uretken dergi “Globalisation Societies and Education”, atif sayisina gére ise en etkili dergiler;
“Journal of Studies in International Education”, “British Journal of Educational Studies” ve
“Environmental Education Research” dergileridir. Arastirma konusuyla ilgili en etkili kurumlar
olarak; “University of Birmingham”, “University of Georgia”, “University of London” ve “Tel Aviv
University” 6n plana ¢ikmaktadir. Atif sayisi yéniinden en etkili Gilkeler sirasiyla “ingiltere”, “ABD”,
“Avustralya”, “Kanada” ve “Cin”dir. En glgli ve en genis uluslararasi is birligi agina sahip kurumlar
olarak; “The University of Hong Kong”, “The University of British Columbia”, “Tel Aviv University”,
“University of Copenhagen” ve “University College London-UCL” belirlenmistir. Anahtar kelime
analizi sonucunda son bes yillik egilimde “critical global citizenship education (Elestirel kuresel

» o« AT

vatandaslik egitimi)”, “refugees (Mdlteciler)”, “transformative education (DonUstiirlict egitim)”,
“social studies education (Sosyal bilgiler egitimi)”, “peace education (Baris egitimi)”, “international
students (Uluslararasi 6grenciler)” kelimeleri dikkat cekmektedir. Arastirmanin bu sonuglari, ilgili
konuda yeni ¢calismaya baslayacak ya da calisan arastirmacilara; yayin yapma, is birligi olusturma

ve alanin entelektiel temellerine hakim olma noktasinda rehber olabilir.

Anahtar kelimeler: Kiiresel vatandaslik, kiiresel vatandaslik egitimi, bibliyometrik analiz.
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GiRiS

Ulus-Devlet anlayisinin gelistigi donemlerde vatandaslik sadece bir devlete liye olmayi ifade etmek igin kullaniimis
ve bir Ulkedeki tim insanlarin kiltlrel ve ideolojik agidan ortak 6zelliklere sahip olmasi olarak gorilmustir
(Lawson, 2001). Geleneksel vatandaslik anlayisi, yerel ve kiresel diizeyde meydana gelen ekonomik, politik ve
sosyal degisimlerle donisiime ugramistir. Diger bir ifadeyle teknoloji ve iletisimdeki gelismeler, artan nifus,
diinya barisi ve sosyal adalet gibi kavramlara daha fazla atifta bulunulmasi, vatandaslik kavraminin igeriginde
degisimlere neden olmustur (Glindiz ve Gilndiz, 2007). Bu degisim ve gelismelerin daha ¢ok kiresellesme

olgusundan kaynaklandigi séylenebilir (Gibson vd., 2008).

Kiuresellesme; toplumlari, diinya ekonomisini, bilgi ve iletisim teknolojilerini oldugu kadar egitim alanini da
derinden etkilemistir. 21. ylzyilda 6grenmek ve 6gretmek igin egitimde kiiresel bir bakis agisina sahip olmak
zorunluluk haline gelmistir. Bu durum kiresel gog, dilsel ve kiltirel gesitlilik, yeni teknolojik zorunluluklar ve
sayisiz ekolojik zorluklarla baglantili olan okullar igin de bir gereklilik olmustur (Tibbitts, 2016). Bank'a (2004) gore,
bireyler kilttrel-ulusal ve kiiresel kimlikleri arasinda hassas bir denge kurmalidir. Bu anlamda bireylerin farkl din,
dil ve irktan insanlara saygl duyacak, hosgorili olacak, baris ve adalet iceren toplumsal dizeni sirdirecek

kiltarel, ulusal ve kiiresel kimliklerini gelistirecek bir vatandas olarak yetistirilmesi gerekmektedir.

Ogrencileri modern kiiresel toplumdaki déniisiim veya gelismeye hazirlamak icin ABD (Rapoport, 2010), Cin (Law,
2010), Kanada (Schweisfurth, 2006), G. Kore (Moon ve Koo, 2011) ve baska bircok Avrupa Ulkesi de 6gretim
programlarina 6grencilerde kiiresel bir yonelim gelistirmeyi amaglayan farkli icerikler eklemektedirler. Bu kiiresel
odakli igerikler genellikle kiiresel vatandaslik egitimi bashgi altinda gruplandiriimaktadir (Davies, 2008). Kiiresel
vatandaslik egitimi fikri gectigimiz on yillar boyunca uluslararasi literatiirde kademeli olarak ortaya ¢ikmistir
(Wintersteiner vd., 2015; Gaudelli ve Schmidt, 2018). Neticesinde kiiresel vatandaslik egitimi, son yirmi yilda
uluslararasi politikada 6nemli bir yer isgal etmeye baslamis ve mevcut diinya krizlerine (insani kriz, iklim degisikligi
vb.) egitimin bir cevabi olarak da goriulmustlr. Davies (2006) kiiresel vatandashgin; cevresel bozulma ve iklim
degisikligi, terérizm, milteciler ve insan haklari gibi ulusal sinirlari asan konularda arzu edilen bir kolektif

sorumluluk duygusunu temsil ettigini belirtmektedir.

Dill (2012), kuresel vatandaslik egitiminin bugiin en hizli bayuyen egitim reformu hareketlerinden biri oldugunu
ifade etmektedir. Birbiriyle baglantili bircok kiresel zorlugun pengesinde miicadele eden diinyada kiiresel
vatandasligl tesvik etme noktasinda uluslararasi sivil toplum kuruluslari, tlkelere ve egitim kurumlarina ¢agrilar
yapmistir. Uluslararasi kurum ve kuruluslar egitimin, bu zorluklarin ele alinmasinda kilit bir rol oynadigina ve
Birlesmis Milletler (BM) “Siirdlralebilir Kalkinma Hedefleri”ne ulasmak icin bir arag¢ olarak kullaniimasi
gerektigine inanmaktadirlar (Guterres, 2019). Ayrica insan haklari ve kiltirlerarasi egitim alaninda onci bir
kurulus olan Avrupa Konseyi, 6grencilerin kiiresel vatandaslik yeterliliklerini gelistirme ihtiyacinin yani sira kiiresel
sorunlari anlamalarini saglamak ve harekete gegmeleri icin motivasyon olusturulmasini vurgulamaktadir (Tibbitts
2016). Burada temel amag, gencleri demokratik vatandaslar olmaya ve c¢ok kiiltirli bir toplumda birlikte

yasamayi 6grenmeye hazirlamaktir.
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Literatiir incelediginde kiiresel vatandaslik egitimiyle ilgili yapilmis ¢alismalari inceleyen (¢ farkl arastirma (Goren
ve Yemini, 2017a; Pashby vd., 2020; Ahmed ve Mohammed, 2021) karsimiza g¢ikmaktadir. Goren ve Yemini
(2017a) ¢alismalarinda, 2005 ve 2015 yillari arasinda ilk ve orta 6gretimde yapilmis kiiresel vatandaslik egitimi ile
ilgili ampirik caligmalari incelemislerdir. Yazarlar incelemelerinde dncelikle arastirmaci, ¢alismalarin yapildig
bolge ve calisma gruplarn kategorilerine goére arastirma ortaminin bir haritasini sunmuslardir. Daha sonra
literatirde hangi konularin ele alindigini ve hangilerinin gézden kacirildigini ortaya koymak icin metodolojik
konulardan bagimsiz olarak kiresel vatandashk egitimini cevreleyen séyleme odaklanmislardir. Pashby ve
digerleri (2020), 2006 ve 2018 yillari arasinda dokuz dergide yer alan kiiresel vatandaslik egitimi ile ilgili makaleleri
incelemislerdir. Bu baglamda, bir sosyal kartografi olusturarak kiiresel vatandaslik egitimi tipolojilerinin bir meta-
incelemesini yapmislardir. Ahmed ve Mohammed (2021) gcalismalarinda ise, 2000 ve 2019 yillari arasinda Amerika
Birlesik Devletleri’'nde (ABD), anaokulu ile yiksekogretim (K-12) arasinda olan egitim kademelerinde yapilmis
kiresel vatandaglk egitimi programlarinin etkililigini arastiran galismalari incelemislerdir. Bu programlarin teorik

temellerini, tasarimlarini, metodolojilerini ve degerlendirme yontemlerini analiz etmislerdir.

Yukarida bahsedilen arastirmalar kiiresel vatandaslik ve egitimiyle ilgili belli yontemlere, belli dergilere ya da belli
bir bolgeye odaklanmaktadir. Bu arastirmada ise dnceki arastirmalardan daha farkli bir yaklasim benimsenmistir.
Bu arastirma, kiiresel vatandaslk ve egitimi konusuna daha bitlnlestirici ve daha genis bir perspektiften
bakmaktadir. Arastirmada bibliyometrik yaklasim kullanilarak kiresel vatandashk ve egitimi arastirmalari
incelenmistir. Bibliyometrik yaklagim, cok sayida arastirmayi haritalamak ve onlarin egilimlerini ve durumlarini
kapsaml, sistematik ve tekrarlanabilir bir sekilde inceleme firsati sundugu igin degerli bir yaklasim olarak
gorilmektedir (Linnenluecke vd., 2020). Bu kapsamda calisma; Web of Science (WoS) veri tabaninda yer alan
“Social Sciences Citation Index (SSCI)”, “Emerging Sources Citation Index (ESCI)” ve “Arts & Humanities Citation
Index (A&HCI)” indekslerinde egitim kategorisinde taranan kiresel vatandaslik ve egitimiyle ilgili yayimlanmis
tim makaleleri inceleyerek hem hacim hem de cografi temsil agisindan mevcut literatiriin daha genis bir
kapsamini ortaya koymayi amacglamaktadir. Bu nedenle, bu calisma asagidaki arastirma sorularina cevap vermeyi

amagclamaktadir:

1. Kiiresel vatandaslik ve egitimi konusunda yayimlanmis makalelerin yillara gére dagilimi nasildir?

2. Kiiresel vatandaslik ve egitimi konusunda en ¢ok atif alan makaleler hangileridir?

3. Kuresel vatandaslik ve egitimi konusunda en (retken ve en etkili yazarlar, dergiler, kurumlar ve ulkeler
hangileridir?

4. Kiiresel vatandaslik ve egitimi konusunda en gligli is birligine hangi kurumlar sahiptir?

5. Kiiresel vatandaslik ve egitimi konusunda yazarlarin birlikte atif alma bigimleri nasildir?

6. Kiiresel vatandaslik ve egitimi konusunda en ¢ok kullanilan anahtar kelimeler nelerdir?
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YONTEM

Arastirma Deseni

Bu calismada bibliyometrik analiz yontemiyle kiresel vatandaslk ve egitimi ile ilgili makaleler incelenmistir.
Calismada, WosS veri tabanindaki SSCI, ESCI ve A&HCI indekslerinde egitim kategorisinde yayimlanmis makaleler
ele alinmigtir. Bibliyometri; makale, kitap, dergi gibi bilimsel yayinlarin yazar, atif, anahtar kelime, konu, kurum
ve Ulke gibi bilgilerinin matematiksel ve gesitli istatistiki araglarla incelendigi ve boylece ilgili yazarlara, alana,
disipline, kurumlara, tlkelere ve yazarlar arasi is birligine yonelik birtakim bilgilerin ortaya kondugu yéntemler
buttinudar (Uksul, 2016). Diger bir ifadeyle bibliyometri; yayinlarin, arastirmalarin veya belgelerin yazar, atif
yapilan yazar, konu, yayin bilgisi, atif yapilan kaynaklar gibi belli 6zelliklerinin istatistiksel olarak incelenmesi ve

nicel olarak analizi ile ilgilenmektedir (Al, 2008; Al ve Tonta, 2004; Umut-Zan, 2012).

istatistiksel ve matematiksel yéntemler iizerine temellendirilen bibliyometrik analiz, belli bir calisma alanindaki
yayinlarin 6zelliklerini ortaya ¢ikarmakta kullanilir (Pritchard, 1969). Bibliyometrik analiz, belli bir alanda yapilmis
gecmis calismalarin ve bunlarin bulgularin ortaya gikarilmasinda ve bunlarin birlestirilip incelenmesinde oldukca
onemlidir (Zupic ve Cater, 2015). Bibliyometrik calismalarla bir taraftan herhangi bir konudaki en tretken, en
etkili arastirmacilar, kurumlar, ilkeler belirlenirken, diger taraftan da bunlar arasindaki etkilesimin boyutlar
ortaya cikarilabilmektedir. Bu calismada da kiiresel vatandaslik ve egitimiyle ilgili calismalar bu kapsamda
incelenmistir. Bibliyometrik analiz ayrica bunlar arasinda karsilastirmalar yapilmasina da imkan saglamaktadir (Al,

2008).
Verilerin Elde Edilme Sureci

Arastirma siirecinin ilk asamasinda calismaya y&nelik dort kriter belirlenmistir. ilk kriter tarama yapilacak anahtar
kelimelerin belirlenmesidir. Bu asamada ilgili literatiir incelenmis ve “global citizenship”, “global citizenship
education” anahtar kelimeleri belirlenmistir. ikinci kriter zaman araligi ile ilgili kriterin belirlenmesidir. Bu
asamada baslangi¢ yili olarak herhangi bir kisitlamaya gidilmemistir. 2021 yili bitemedigi icin 2020 yilina kadar
olan arastirmalarin calismaya dahil edilmesine karar verilmistir. Uglincii kriter arastirma yapilacak dokiiman
turtyle ilgilidir ve makale kategorisi belirlenmistir. Dordiinci ve son kriter arastirma alaninin segilmesidir ve

egitim/egitim arastirmalari  kategorisi belirlenmistir. Tarama sirecinde herhangi bir dil kisitlamasina

gidilmemistir.

Verilerin taranmasi asamasinda, ilk 5nce WoS veri tabanina “global citizenship” OR “global citizenship education”
anahtar kelimeleri yazilarak ve “topic (Tema)” (Title-bashk, abstract-6zet, author keywords-yazar anahtar
kelimesi) arastirma alani secilerek tarama yapilmis ve toplam 1341 yayina ulasiimistir. Daha sonra ¢alismaya dahil
edilecek yayinlara yonelik diger kriterler uygulanmistir. Yayin yilinda 2022 ve 2021 yillari harig tutulmus ve yayin
sayisi 1237’ye dismustir. Dokiman tlrlyle ilgili makale kategorisi secilmis ve yayin sayisi 965’e inmistir.

Egitim/egitim arastirmalari kategorisi segilerek calismaya dahil edilecek toplam 580 makaleye ulasilmistir (Sekil
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1 bakiniz). Tarama islemi tamamlandiktan sonra elde edilen veriler “plain text file” seklinde kaydedilerek veri seti

olusturulmustur.

WoS veri tabanindan
ulasilan toplam yayin

(n=1341)
Taranan yayinlar Harig tutulan
(n=1341) yayinlar (n=761)

Uygunluk agisindan
degerlendirilen yayinlar
(n=580)

Analize dahil edilen

Dahil edilen yaymlar (n=580)

Sekil 1. Veri Toplama Sireci

Verilerin Analizi

WoS veri tabaninda yapilan tarama sonucunda 580 makaleye ait bibliyometrik veriye ulasiimistir. VOSviewer
programi kullanilarak bibliyometrik analizler yapilmistir. VOSviewer, dokiimanlarin bibliyometrik verilerinden
aglar, haritalar olusturan ve bunlari gorsellestiren bir yazihmdir. VOSviewer tarafindan olusturulan bu aglar,
digiumler ve bu digumler arasindaki baglanti cgizgilerinden meydana gelmektedir. Bu digimler ve baglanti
cizgileri sayesinde ortaya ¢ikan bibliyometrik ag ve haritalar, verileri gorsellestirdigi icin bilgilerin detayl bir

sekilde incelenmesini saglamaktadir (van Eck ve Waltman, 2014, 2019).

Arastirmada oOncelikle kiiresel vatandaslik ve egitimi ile ilgili makalelerin yillar icerisindeki seyri incelenmistir.
Daha sonra atif analizi (Citation analysis), ortak yazar analizi (Co-author analysis), ortak atif analizi (Co-citation
analysis) ve ortak kelime analizi (Co-word analysis) yapilmistir. Atif analizi (Citation analysis) kapsaminda kiiresel
vatandaslik ve egitimi ile ilgili en ¢ok atif alan makaleler, en ¢ok makale yayimlayan ve en ¢ok atif alan yazarlar,
dergiler, kurumlar ve (lkeler incelenmistir. Ortak yazar analizi (Co-author analysis) kapsaminda kiresel
vatandaslik ve egitimi konusunda en ¢ok is birligi yapan kurumlar incelenmistir. Ortak atif analizi (Co-citation
analysis) kapsaminda kiiresel vatandaslik ve egitimi konusunda en ¢ok birlikte atif yapilan yazarlar incelenmistir.
Son olarak ortak kelime analizi (Co-word analysis) araciligiyla kiiresel vatandaslk ve egitimi konusunda

yayimlanan makalelerdeki anahtar kelimeler incelenmistir.
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BULGULAR

Bu arastirmada WoS veri tabaninda taranan dergilerdeki kiresel vatandaslik ile ilgili calismalarin bibliyometrik

analizi yapiimistir. Arastirmaya yonelik bulgular asagida sunulmustur.
Yayinlarin yillara gére dagilimi

Kuresel vatandaghk ve kiiresel vatandaslik egitimi ile ilgili ¢alismalarin yillara goére dagilhimi grafik 1'de

sunulmustur.
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Grafik 1. Yayinlarin Yillara Gore Dagilimi

Grafik 1 incelediginde, kiiresel vatandaslik ve kiiresel vatandaslik egitimi ile ilgili indekslerde ilk yayin Hahn (1983)
tarafindan yapilan “Building the Foundation for Global Citizenship: A Pilot Project” isimli ¢calismadir. Kiiresel
vatandaslikla ilgili yayin sayilari 1983 yilindan 2008 yilina kadar oldukga duragan bir seyir izlemektedir. Yayin
sayisinin 2008 yilindan itibaren ise kararh bir sekilde artmaya basladig1 gérilmektedir. Bu yillardan sonra yayin
sayllarinin artisi, bilgi iletisim teknolojilerinin gelismesi ve bu durumun kiresellesme ve kiiresel vatandaslik
olgusunu kuvvetlendirmesi ile ilgili olabilir. Ozellikle yayin sayilarinda 2015 ve 2017 yillarinda 6nemli
ivmelenmeler dikkat cekmektedir. Bu artis Birlesmis Milletler gibi uluslararasi kuruluslarin kiiresel vatandaslk

konularini desteklemesiyle ilgili olabilir.

Kiiresel vatandaslik ve egitimi ile ilgili en ¢ok atif alan makaleler

Kiresel vatandashk ve kiiresel vatandashk egitimi ile ilgili en ¢ok atif alan 15 makaleye ait bilgiler Tablo 1‘de

sunulmustur.
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Tablo 1. En Cok Atif Alan Makaleler

Makale adi Toplam Atf
atif ortalamasi
1 Davies, L. (2006). Global citizenship: abstraction or framework for action?. Educational 159 10,6
Review, 58(1), 5-25.
2 Davies, I., Evans, M., & Reid, A. (2005). Globalising citizenship education? A critique of 113 7
global education and citizenship education. British Journal of Educational Studies, 53(1),
66-89.
3 Oxley, L., & Morris, P. (2013). Global citizenship: A typology for distinguishing its multiple 106 13,25
conceptions. British Journal of Educational Studies, 61(3), 301-325.
4 Morais, D. B., & Ogden, A. C. (2011). Initial development and validation of the global 92 9,2
citizenship scale. Journal of Studies in International Education, 15(5), 445-466.
5 Osler, A. (2011). Teacher interpretations of citizenship education: National identity, 84 8,4
cosmopolitan ideals, and political realities. Journal of Curriculum Studies, 43(1), 1-24.

6 Hanson, L. (2010). Global citizenship, global health, and the internationalization of 73 6,63

curriculum: A study of transformative potential. Journal of Studies in International
Education, 14(1), 70-88.

7  Tarrant, M. A. (2010). A conceptual framework for exploring the role of studies abroad in 69 6,27
nurturing global citizenship. Journal of Studies in International Education, 14(5), 433—
451.
8 Lee, H., Yoo, J., Choi, K., Kim, S., Krajcik, J., Herman, B. C. ,& Zeidler, D. L. (2013). 52 6,5

Socioscientific issues as a vehicle for promoting character and values for global citizens.
International Journal of Science Education, 35(12), 2079-2113.

9 Dryden-Peterson, S. (2016). Refugee education: The crossroads of globalization. 50 10
Educational Researcher, 45(9), 473-482.
10 DeBoer, G.E. (2011). The globalization of science education. Journal of Research in 49 4,9
Science Teaching, 48, 567-591.
11  Schweisfurth, M. (2006). Education for global citizenship: Teacher agency and curricular 49 3,26
structure in Ontario schools. Educational Review, 58(1), 41-50.
12 Lim, C. P. (2008). Global citizenship education, school curriculum and games: Learning 48 3,70
mathematics, English and science as a global citizen. Computers & Education, 51, 1073—
1093.
13 Wynveen, C.J, Kyle, G. T., & Tarrant, M. A. (2012). Study abroad experiences and global 47 5,22

citizenship: Fostering proenvironmental behavior. Journal of Studies in International
Education, 16(4), 334-352.

14 Marshall, H. (2009). Educating the European citizen in the global age: Engaging with the 43 3,58
post-national and identifying a research agenda. Journal of Curriculum Studies, 41(2),
247-267.
15 Goren, H., & Yemini, M. (2017b). The global citizenship education gap: Teacher 37 9,25

perceptions of the relationship between global citizenship education and students'
socio-economic status. Teaching and Teacher Education. 67, 9-22.

Tablo 1 incelendiginde en c¢ok atif alan makale 159 atifla Davies (2006) tarafindan yazilan “Global citizenship:
abstraction or framework for action?” isimli calismadir. En ¢ok atif alan bu arastirmalarin dnemli bir kismi kiiresel
vatandaslik egitimiyle ilgili program gelistirme ve alternatif dneriler sunmaya odaklanmistir (Hanson, 2010; Lee
vd., 2013; Lim, 2008; Tarrant, 2010; Wynveen, Kyle vd., 2012). Arastirmalarin diger bir kismi ise kiresel
vatandasliga yonelik program inceleme ile 6gretmen ve 6grenci gorisleri ile ilgilidir (DeBoer, 2011; Dryden-
Peterson, 2016; Goren ve Yemini, 2017b; Osler, 2011; Schweisfurth, 2006). Bunlarin haricinde kiiresel vatandaslhk
ve kiiresel vatandaslik egitimiyle ilgili kavramsal ¢alismalar da bulunmaktadir (Davies, 2006; Davies, Evans ve
Reid, 2005; Marshall, 2009; Oxley ve Morris, 2013). Morais ve Ogden (2011) tarafindan yapilan bir ¢alisma ise
kiiresel vatandaslikla ilgili 6lgek gelistirmeye yoneliktir. Tablo 1’e gore kiiresel vatandaslik ve egitimi ile ilgili en

cok atif alan bu makaleler 6nemli bir kismi “Journal of Studies in International Education” (n:4), “Educational
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Review” (n:2), “British Journal of Educational Studies” (n:2) ve “Journal of Curriculum Studies” (n:2) dergilerinde

yayimlanmistir.

Kiiresel vatandaslik ve egitimi ile ilgili en ¢ok yayin yapan ve atif alan arastirmacilar

WoS veri tabanindan elde edilen bilgilere gore kiiresel vatandaslik ve kiresel vatandaslik egitimi konusunda en

¢ok yayin yapan 15 arastirmaciya ait bilgiler tablo 2’de sunulmustur.

Tablo 2. En Cok Yayin Yapan Arastirmacilar®

Yazar adi Yayin sayisi Toplam atif Atif ortalamasi

1 Torres, Carlos Alberto 15 36 2,4
2 Yemini, Miri 13 139 10,7
3 Maxwell, Claire 8 35 4,8
4 Pashby, Karen 7 40 5,8
5 Coombs, Steven 6 0 0

6 Potts, Mark 6 0 0

7 Whitehead, Jack 6 0 0

8 Goren, Heela 5 98 19,6
9 Veugelers, Wiel 5 26 4,34
10 Howard, Adam 5 20 4
11 Rapoport, Anatoli 5 9 1,8
12 Tarrant, Michael A. 4 65 16,25
13 Killick, David 4 48 12
14 Bourn, Douglas 4 33 8,25
15 Haigh, Martin 4 30 7,5

Tablo 2 incelendiginde, kiiresel vatandaslik ve kiresel vatandaslik egitimi konularinda en fazla makaleye sahip
olmalarindan dolayl en lretken arastirmacilar olarak “Torres, Carlos Alberto” (n:15), “Yemini, Miri” (n:13),
“Maxwell, Claire” (n:8) 6n plana ¢ikmaktadirlar. En fazla yayina sahip arastirmaci olan “Torres, Carlos Alberto”,
en cok atif alan arastirmacilar arasinda olmamasi ise dikkat cekicidir. “Coombs, Steven”, “Potts, Mark” ve
“Whitehead, Jack” isimli arastirmacilarin yayin sayisi bakimindan en lretken arastirmacilar arasinda olmalarina

ragmen hig atifa sahip olmamalari géze ¢arpan diger bir bulgudur.

Kiresel vatandaslik ve kiiresel vatandaslik egitimi konusunda en ¢ok atif alan 15 arastirmaciya ait bilgiler Tablo

3’de sunulmustur.

Tablo 3. En Cok Atif Alan Arastirmacilar®

Yazar adi Yayin sayisi Toplam atif Atif ortalamasi
1 Yemini, Miri 13 139 10,7
2 Morris, Paul 3 134 44,7
3 Choi, Kyunghee 2 115 57,5
4 Kim, Sung-Won 2 115 57,5

4 Bu tabloda yer alan arastirmacilarin veya bu alanda galisan baska arastirmacilarin ilgili indekslerde bu listede verilen
arastirmalardan ve atif sayilarindan daha fazla galisma ve atiflari mevcuttur. Burada sadece “global citizenship” ve “global
citizenship education” anahtar kelimeleriyle tarama sonucunda ortaya ¢ikan galisma ve atiflarina yer verilmistir.
5 Bu tabloda yer alan arastirmacilarin veya bu alanda ¢alisan baska arastirmacilarin ilgili indekslerde bu listede verilen
arastirmalardan ve atif sayilarindan daha fazla galisma ve atiflari mevcuttur. Burada sadece “global citizenship” ve “global
citizenship education” anahtar kelimeleriyle tarama sonucunda ortaya ¢ikan galisma ve atiflarina yer verilmistir.
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Krajcik, Joseph 2 115 57,5
Lee, Hyunju 2 115 57,5
Goren, Heela 5 98 19,6
Osler, Audrey 3 93 31
Tarrant, Michael A. 4 65 16,25
Dryden-Peterson, Sarah 2 58 29
Reilly, Jacqueline 2 56 28
Niens, Ulrike 2 56 28
Killick, David 4 48 12
Bunnell, Tristan 3 48 16
Clifford, Valerie 2 47 23,5

Tablo 3 incelendiginde; kiresel vatandaslk ve kiresel vatandaslik egitimi konusunda en fazla atifa sahip

arastirmaci olarak “Yemini, Miri” 139 atifla 6n plana ¢ikmaktadir. Ayrica, bu arastirmaci Tablo 2‘de de en (st

siralarda bulunmaktadir. Bu baglamda ilgili konuyla alakali en lretken ve en etkili arastirmaci olarak gorilebilir.

Bunun haricinde “Morris, Paul” (n:134), “Choi, Kyunghee” (n:115), “Kim, Sung-Won” (n:115), “Krajcik, Joseph”

(n:115) ve “Lee, Hyunju” (n:115) en etkili arastirmacilar arasinda yer almaktadir. “Yemini, Miri”, “Goren, Heela”,

“Killick, David” ve “Tarrant, Michael A.” ise hem en Uretken (Tablo 2) hem de en etkili arastirmacilar (Tablo 3)

arasinda bulunmaktadir.

Kiiresel vatandaslik ve egitimi ile ilgili en ¢ok arastirma yayinlayan ve atif alan dergiler

Kiresel vatandaslik ve kiiresel vatandaslik egitimi konusunda en ¢ok arastirma yayinlayan 15 dergiye ait bilgiler

tablo 4’de sunulmustur.

Tablo 4. En Cok Yayin Basan Dergiler

Dergi adi Yayin Toplam Atf
saylsl atif ortalamasi

1 Globalisation Societies and Education 39 118 3,03
2 Policy & Practice- A Development Education Review 19 22 1,16
3 Journal of Studies in International Education 18 518 28,8
4 Compare-A Journal of Comparative and International Education 18 203 11,3
5 Education Citizenship and Social Justice 13 41 3,15
6 Journal of Research in International Education 11 40 3,63
7 Journal of Curriculum Studies 10 214 21,4
8 Asia Pacific Journal of Education 10 22 2,2
9 British Journal of Educational Studies 9 265 29,4
10 Higher Education Research & Development 9 129 14,3
11 British Journal of Sociology of Education 9 50 5,55
12 Environmental Education Research 8 264 33
13 Discourse-Studies in The Cultural Politics of Education 8 63 7,88
14 Research in Global Citizenship Education 8 20 2,5
15 Asia Pacific Education Review 7 31 4,43

Tablo 4 incelendiginde, “Globalisation Societies and Education” dergisi 39 makaleyle kiiresel vatandaslik ve

kiiresel vatandaslik egitimi konularinda en fazla yayin basan dergi olarak Ust siralarda yer almaktadir. Bununla
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birlikte, “Policy & Practice- A Development Education Review”, “Journal of Studies in International Education” ve
“Compare-A Journal of Comparative and International Education” dergileri en Uretken dergiler olarak 6n plana

¢cikmaktadir.

Kuresel vatandaslik ve kiresel vatandaglik egitimi konusunda en g¢ok atif alan 15 dergiye ait bilgiler Tablo 5’'te
sunulmusgtur.

Tablo 5. En Cok Atif Alan Dergiler

Dergi adi Yayin Toplam Auf
sayisl atif ortalamasi

1 Journal of Studies in International Education 18 518 28,8
2 British Journal of Educational Studies 9 265 29,4
3 Environmental Education Research 8 264 33
4 Educational Review 6 241 40,2
5 Journal of Curriculum Studies 10 214 21,4
6 Compare-A Journal of Comparative and International Education 18 203 11,3
7 Higher Education Research & Development 9 129 14,3
8 Teachers College Record 4 127 31,75
9 Globalisation Societies and Education 39 118 3,03
10 Journal of Research In Science Teaching 2 112 56
11 Teaching and Teacher Education 5 87 17,4
12 Comparative Education 4 70 17,5
13 Curriculum Inquiry 4 69 17,25
14 European Journal of Education 4 65 16,25
15 Discourse-Studies in The Cultural Politics of Education 8 63 7,88

Kiresel vatandaslik ve kiiresel vatandaslik egitimi konusunda 518 atifla en etkili dergi olarak “Journal of Studies
in International Education” dikkat ¢ekmektedir. Ayrica en ¢ok atif alan (Tablo 1) makalelerden dordi de bu
dergide yayimlanmustir. ilgili derginin iist siralarda yer almasi bununla agiklanabilir. “British Journal of Educational
Studies”, “Environmental Education Research”, “Educational Review”, “Journal of Curriculum Studies” ve
“Compare-A Journal of Comparative and International Education” dergileri 200’{in tzerinde atifa sahip olarak en

etkili dergiler arasinda 6n plana gikmaktadir.
Kiiresel vatandaslik ve egitimi ile ilgili en ¢ok yayin yapan ve atif alan kurumlar

Kiresel vatandaslik ve kiresel vatandaslk egitimi konusunda en ¢ok yayin yapan ve en ¢ok atif alan 15 kuruma

ait bilgiler Tablo 6’da sunulmustur.

Tablo 6. En Cok Yayin Yapan ve Atif Alan Kurumlar

Kurum adi Makale Toplam Sira Kurum adi Makale Toplam

sayisl atif sayisl atif
1 University of California 17 41 1 University of Birmingham 7 252
2 University Hong Kong 15 104 2 University of Georgia 8 193
3 University College London 14 96 3 University of London 6 177

(UcL)

4 Tel Aviv University 13 139 4 Tel Aviv University 13 139
5 Columbia University 9 114 5 University of Toronto 8 138
6 University of British Columbia 9 77 6 University of Bath 6 134
7 Paulo Freire institute 9 1 7 Ewha Womans University 4 129
8 University of Georgia 8 193 8 University of Leeds 5 116
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9 University of Toronto 8 138 9 University of York 2 116

10 Oxford Brookes University 8 97 10 Columbia University 9 114

11 University of Birmingham 7 252 11 University South 3 114
Avustralya

12 Beijing Normal University 7 67 12 De Montfort University 1 113

13 Manchester Metropolitan 7 42 13 London South Bank 1 113
University University

14 University of Cumbria 7 25 14 University of Gothenburg 1 113

15 University of London 6 177 15 Wageningen University 1 113

Tablo 6 incelediginde, 17 makaleyle en uretken kurum olarak “University of California” 6n plana ¢ikmaktadir.
“University Hong Kong”, “University College London” ve “Tel Aviv University” kurumlari 10’un Gzerinde makaleyle
en ¢ok yayin yapan kurumlar arasinda bulunmaktadirlar. Yayin sayisinda en (st siralarda bulunan “University of
California”, “University Hong Kong” ve “University College London (UCL)” kurumlari, atif yoniinden incelediginde
ise ayni basariy1 gosterememektedirler. “Paulo Freire Institute” kurumunun yayin sayisi yéniinden orta siralarda

bulunmasina ragmen yalnizca bir atifa sahip olmasi ise 6nemli bir bulgu olarak géze ¢carpmaktadir.

Tablo 6’ya gore “University of Birmingham” kurumu en ¢ok yayin yapan kurumlar siralamasinda sonlarda yer
almasina ragmen 252 atifla en fazla atifa sahip kurum olarak gériinmektedir. Bu baglamda en etkili kurum olarak
dikkat cekmektedir. Diger en ¢ok atifa sahip kurumlar “University of Georgia”, “University of London” ve “Tel Aviv
University”dir. Arastirmanin dikkat ¢eken bulgularindan biri ise “De Montfort University”, “London South Bank
University”, “University of Gothenburg” ve “Wageningen University” gibi kurumlarin yalnizca bir yayina sahip

olmalarina ragmen yuksek atif sayisina sahip olmalaridir. Hem en fazla yayina sahip hem de en ¢ok atif alan

kurumlarin &nemli bir kismi ingiltere merkezlidir.

Kiiresel vatandaslik ve egitimi ile ilgili en ¢ok yayin yapan ve atif alan iilkeler

Kiresel vatandaslik ve kiiresel vatandaslik egitimi konusunda en ¢ok yayin yapan ve en ¢ok atif alan 15 Glkeye ait

bilgiler tablo 7’de sunulmustur.

Tablo 7. En Cok Yayin Yapan ve Atif Alan Ulkeler

Sira Ulke Yayin Toplam Sira Ulke Yayin Toplam Atif
sayisl atif sayisl atif ortalamasi
1 ABD 187 1276 1 ingiltere 123 1471 12
2 ingiltere 123 1471 2 ABD 187 1276 6,82
3 Avustralya 65 533 3 Avustralya 65 533 8,2
4 Kanada 46 415 4 Kanada 46 415 9,02
5 Gin 42 340 5 Gin 42 340 8,09
6 ispanya 35 90 6 Glney Kore 19 221 11,7
7 Giiney Kore 19 221 7 Hollanda 16 165 10,3
8 irlanda 19 84 8 israil 16 149 9,31
9 Hollanda 16 165 9 isveg 7 128 18,3
10 israil 16 149 10 ispanya 35 90 2,57
11 Glney Afrika 15 74 11 irlanda 19 84 4,42
12 iskogya 13 79 12 iskogya 13 79 6,08
13 Japonya 12 57 13 Gliney Afrika 15 74 4,93
14 Turkiye 12 10 14 Kuzey irlanda 5 66 13,2
15 Danimarka 10 64 15 Danimarka 10 64 6,4
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Tablo 7 incelediginde, 187 makaleyle en ¢ok yayina sahip ilke olarak “ABD” &én plana ¢ikmaktadir. “ingiltere”,
“Avustralya”, “Kanada” ve “Cin” yayin sayilarindan dolayr en Uretken (lkeler olarak Ust siralarda yer
almaktadirlar. Tablo 7’ye gére 1471 atifla en etkili iilke olarak “ingiltere” dikkat cekmektedir. “ABD”, “Avustralya”,
“Kanada” ve “Cin” en fazla atif sayisina sahip ulkeler arasinda bulunmaktadir. ABD, en ¢ok yayina sahip olmasina
ragmen en cok atifa sahip olma siralamasinda ikinci sirada yer almaktadir. ingiltere’nin yayin ve atif sayisina gére

kiiresel vatandaslk ve egitimi konusunda diinya literatiirine 6nemli katkilar sagladigi séylenebilir.
Ortak Yazar Analizi (Kurum)

WoS verilerine gore ortak yazar analizinde 589 kuruma ulasiimistir. Bu kurumlar arasinda en az 3 yayina sahip

olma kriteri belirlenerek giicll is birligine sahip 26 kurum arasindaki is birligi agi sekil 2’de sunulmustur.

kennesawgstate univ

nanyang @chnol univ unigkath
univiigndon
univ @xford .
tel agiguniv
univ biggingham
i colhigcoll
univ hw kong e
univ coggnhagen
hoﬂg ananSt educ george washlnglon univ
manchester mgtropolitan univ univ canberra G, .
yonsei univ
univ british columbia univ ggdney univ queensland

univeulu beijing ngrmal univ

univ hglsinki . X
univ calnf“!g,s angeles

univ masgachusetts

Sekil 2. Kurumlar Arasi is Birligi Agi

Sekil 2 incelendiginde, farkl renkte bes kiimenin ortaya ciktigi gérilmektedir. Ayni kiimede yer alan kurumlar
arasinda daha yogun bir is birligi bulunmaktadir. Sekil 2’ye gore “University College London-UCL”, “Tel Aviv
University”, “University of Copenhagen”, “University of Sydney”, “George Washington University”, “Yonsei
University”, “University of British Columbia”, “University of California”, “University Hong Kong”, “Beijing Normal
University”, “University of London” ve “Kennesaw State University” arasinda yogun bir is birligi oldugu
gorlilmektedir. Sekil 2‘deki bulunan kiimelerin hepsi uluslararasi is birligi agina sahiptir. Bununla birlikte, bazi
kurumlarda (University Hong Kong, University of British Columbia) uluslararasi is birlikleri 6n plana ¢ikarken
bazilarinda (University of Helsinki, University of Massachusetts vd.) yerel is birlikleri 6n plana ¢ikmaktadir. Bu
anlamda “University Hong Kong”, “University of British Columbia”, “Tel Aviv University”, “University of

Copenhagen” ve “University College London-UCL” kurumlari farkl tlkelerle is birligi aginin en genis oldugu

kurumlardir.
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Ortak Atif Analizi (Yazar)
WoS verilerine gére yapilan yazar ortak atif analizinde, atif yapilan 15238 yazar bulunmaktadir. 20'nin Uzerinde
atif alma kriteri belirlenmis ve 120 yazara ulasilmistir. Bu yazarlara ait yazar ortak atif agi sekil 3'te

gorsellestirilmistir.
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Sekil 3. Yazarlarin Ortak Atif Alma A8l

Sekil 3'te ortak atif yapilan yazarlara yonelik ag incelediginde, farkli renklerden olusan alti kime gorilmektedir.
Bu kimeler kirmizi, yesil, mavi, sari, eflatun ve turkuaz renklerinden olusmaktadir. En yogun kiime kirmizi
kiimeyken en seyrek kiime ise turkuaz kiimesidir. Birlikte yogun bir sekilde atif yapilan arastirmacilar ayni kiimede
ve birbirlerine daha yakin bir sekilde agda yer almaktadirlar. Yazar ortak atif agi genel olarak incelendiginde;
“UNESCO™, “Andreotti, V.”, “Pashby, K”, “Osler, A.” ve “Banks, J. A.”nin en yogun ortak atif yapilan yazarlar

oldugu gorilmektedir.

En kalabalik kiime olan kirmizi kime incelendiginde, kiiresel vatandaslik pratikleri (“Schattle, H.”, “Tarrant, M.
A.”); felsefe, etik ve egitim (“Appiah, K. A.”, “Noddings. N.”, “Nussbaum, M. C.”, “Dewey, J.”); kiiresellesme ve
kiiresel egitim konularinda calismalar yapan arastirmacilar (“Rizvi, F.”, “Dower, N.”, “Leask, B.”) en sik ortak atif
yapilanlar arasindadir. Ayrica kirmizi kiimede, kiiresel vatandaslik egitimi konusunda projeler yapan “Council of
Europe” ve “OXFAM” gibi kuruluslar en ¢ok ortak atif yapilan kaynaklar olarak gériilmektedir. ikinci en yogun

kiime olan yesil kimede, klresel vatandaslik konusunda 6nemli projeler yapan “United Nations” ve “UNESCO”

* UNESCO, United Nations, Council of Europe ve OXFAM gibi kuruluslara ait kitap, rapor, biilten gibi yayinlar
kastedilmektedir.
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gibi uluslararasi kuruluglar 6n plana ¢ikmaktadir. Bunun haricinde kalkinma egitimi ve kalkinma egitimi
baglaminda kiresel vatandaslik konusunda arastirmalar yapan (“Andreotti, V.”, “Pashby, K”, “Bourn, D.”,
“Marshall, H.”) yazarlar yesil kimeyi olusturmaktadir. Birlikte ortak atif yapilan bir diger yogun kiime ise mavi
kiimedir. Mavi kiime; vatandashk egitimi ve ¢ok kultirli egitim Uzerine arastirmalar yapanlar (“Banks, J. A.”,
“Heater, D.”) ile sosyal bilgiler egitimi ve sosyal bilgiler egitimi 6zelinde kiiresel vatandaslik konularini galisan
arastirmacilardan (“Merryfield, M. M.”, “Rapoport, A.”, “Myers, J. P.”) olusmaktadir. Sari kiime, karsilastirmali
egitim ve kiiresel vatandaslk konusunda calisan arastirmacilardan (“Goren, H.”, “Yemini, M.”, “Oxley, L.”)
olugmaktadir. Eflatun kiime, egitim politikasi, sosyolojisi ve bu baglamda kuresel vatandaslik egitimi tzerine
¢alisan arastirmacilardan (“Freire, P.”, “Torres, C. A.”, “Apple, M. W.”) olusmaktadir. Turkuaz kiime, insan haklari

egitimi Uzerine ¢alisan arastirmacilardan (“Osler, A.”, “Starkey, H.”) olusmaktadir.

Anahtar kelime analizi

WoS verilerine gore arastirmaya dahil edilen yayinlarda kullanilan toplam 1415 farkli anahtar kelimeye
ulasiimistir. Bu elde edilen anahtar kelimelerin en az 4 kere kullanilmasi kriter olarak belirlenmistir. Bu islemin
sonucunda 64 farkh anahtar kelime tespit edilmistir. Kiiresel vatandaslikla ilgili yapilan ortak anahtar kelime

analizine yonelik olusturulan kelime agi sekil 4’te asagida sunulmustur.
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Sekil 4. Ortak Anahtar Kelime Agi

Sekil 4 incelendiginde, “global citizenship (Kiresel vatandaslik)”, “global citizenship education (Kiresel

vatandaslik egitimi)”, “citizenship education (Vatandaslk egitimi)”, “higher education (Yiiksek Ogretim)”,
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“globalization (Kuresellesme)”, “global education (Kiresel egitim)” ve “citizenship (Vatandaslik)” anahtar
kelimelerinin 6n plana ¢iktig1 gorilmektedir. Anahtar kelimelerin kullaniminda son bes yillik egilimde ise “critical
global citizenship education (Elestirel kiiresel vatandaslk egitimi)”, “refugees (Multeciler)”, “tranformative

n o« ” o«

education (Dénlstlirict egitim)”, “social studies education (Sosyal bilgiler egitimi)”, “peace education (Baris

” u

egitimi)”, “international students (Uluslararasi 6grenciler)” kelimeleri dikkat cekmektedir.

TARTISMA ve SONUC

Wos veri tabanindan ulasilan bilgilere gore kiiresel vatandaslik ve kiiresel vatandaslik egitimi ile ilgili ilk yayin
1983 yilinda yayimlanmistir. Yayin sayilari bu yildan 2008 yilina kadar oldukga duragan bir seyir halindeyken 2008
yilindan sonra diizenli bir artis egilimine girmistir. Yayin sayilarinda 6zellikle 2015 ve 2017 yillarinda énemli
ivmelenmeler dikkat cekmektedir. Bu artis Birlesmis Milletler gibi uluslararasi kuruluslarin kiiresel vatandaslik
olgusunu giindemlerinde tutmalari ve desteklemeleriyle ilgili olabilir. Ornegin son yillarda UNESCO tarafindan
hazirlanan “Kiresel Vatandaslik Egitimi: Yikselen Bir Perspektif” (UNESCO, 2013) ve “Klresel Vatandashk Egitimi:
Ogrencileri 21. Ylzyilhn zorluklarina hazirlamak” (UNESCO, 2014) gibi raporlarda diinyada kiiresel vatandashk
egitimi programlarinin desteklenmesi vurgulanmistir. Bu noktada temel amag, “mevcut vatandaslik ve milliyet
kavramlarinin yeniden duslndlmesidir.” (Haynes, 2019: 3). Yine UNESCO’nun 2015 yilinda kiresel vatandaslik
egitimi ile ilgili “Egitim 2030 Eylem Cercevesi”ni kabul etmesi olduk¢a nemlidir (UNESCO, 2015). Clinki bu belge,
diinya ¢apinda bir kiresel vatandaslik egitimi vizyonu icin agik bir “normatif cerceve” belirlemekte ve 2030 yilina
kadar da uygulama stratejileri ortaya koymaktadir (Banta, 2017; Vaccari ve Gardinier, 2019). Uluslararasi
kuruluslarin daha iyi bir diinya ve gelecek igin kiiresel vatandaslik ve egitimine yonelik projeler yapmasi, bu alanda

calisan arastirmacilari da yeni arastirmalar yapmaya sevk etmektedir.

Kiresel vatandaslik ve egitimiyle ilgili en ¢ok atif alan makalenin, “Global citizenship: abstraction or framework
for action?” (Davies, 2006) oldugu gorlilmektedir. Diger bir ifadeyle, ilgili makalenin bu konuda arastirma
yapanlar tarafindan en ¢ok kullanilan kaynak oldugu anlasilmaktadir. En ¢ok atif alan makaleler; kiiresel
vatandaslikla ilgili egitim programlari gelistirmeye, bu programlarla ilgili 6gretmen ve 6grenci goruslerini
belirlemeye ve kiiresel vatandaslkla ilgili kavramsal ¢o6zimlemeler yapmaya odaklanmistir. Ahmed ve
Mohammed (2021) ise ¢ogu kiresel vatandaslik programinin (%59.09) 6grencileri gelistirmeye odaklandigini

belirtmislerdir.

Arastirma bulgulari en fazla makaleye sahip arastirmacilarin atif alma konusunda ayni performansi
gosteremediklerini ortaya koymaktadir. Bozkurt ve digerleri (2021) tarafindan yapilan arastirmada da en gok
yayina sahip arastirmacilarin en ¢ok atif alan arastirmacilardan farkli oldugu bulunmustur. Konu alaniyla ilgili en
Uretken yazarlarin biyik bir cogunlugu (Yemini, Miri; harig) batili Gilkelerde ¢alismaktadir. Arastirma konusuyla
ilgili en etkili arastirmaci “Yemini, Miri’dir.” Tel Aviv Universitesinde gorev yapan bu arastirmaci en {retken

yazarlar arasinda da en Ust siralarda yer almaktadir. En etkili arastirmacilarin bulundugu siralama, lokasyon
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noktasinda daha heterojen bir yapi sergilemektedir. Baska bir ifadeyle dinyanin farkh bolgelerinden

arastirmacilarin alanyazina katki sagladigi anlasiimaktadir.

Arastirma konusuyla ilgili en tretken dergiler, “Globalisation Societies and Education”, “Policy & Practice- A
Development Education Review” ve “Journal of Studies in International Education’dir.” Bu dergilerde yayin
sayisinin fazla olmasi, ilgili makalelerin bu dergilerin yayin politikasi kapsamina giren oncelikli konularla alakali
olmasindan kaynaklanabilir. Atif sayisina gére ise en etkili dergiler; “Journal of Studies in International
Education”, “British Journal of Educational Studies”, “Environmental Education Research”, “Educational Review”
ve “Journal of Curriculum Studies’dir”. Bu dergilerin buyuk ¢ogunlugu SSCI gibi uluslararasi gegerliligi en yiiksek
indekslerde taranmaktadir. Bu da dergilerin uluslararasi gorandarltlGgini artiran bir etkendir. Adi gegen
dergilerin atif sayisinin yiksek olmasi bununla aciklanabilir. Arastirmanin bu sonucu, ilgili konuda ¢alisan

arastirmacilara yapmis olduklari arastirmalari yayinlama noktasinda yardimci olabilir.

“University of California”, “University Hong Kong”, “University College London” ve “Tel Aviv University”
arastirma konusuyla ilgili en ¢ok yayin yapan kurumlar olarak belirlenmistir. Fakat bu kurumlar atif almada ayni
performansi ortaya koyamamislardir. Atif sayisina gore ise arastirma konusuyla ilgili en etkili kurumlar olarak;
“University of Birmingham”, “University of Georgia”, “University of London” ve “Tel Aviv University” 6n plana
cikmaktadir. Atif sayisi yoninden en etkili kurumlar siralamasinda bulunan diger kurumlarda dikkate alindiginda,

bu kurumlarin dnemli bir kisminin ingiltere’de bulundugu gériilmektedir.

Arastirma konusuyla ilgili en cok yayin yapan iilkeler “ABD”, “ingiltere”, “Avustralya”, “Kanada” ve “Cin”dir. Atif
sayisi ydniinden en etkili iilkeler incelendiginde ise sirasiyla “ingiltere”, “ABD”, “Avustralya”, “Kanada” ve “Cin”
ortaya ¢ikmaktadir. Bu sonuca gére ingiltere 6n plana gikmaktadir ve ABD en ¢ok yayina sahip olmasina ragmen
en ¢ok atifa sahip olma siralamasinda ikinci sirada yer almaktadir. Bu sonug arastirmanin en etkili kurumlara iligkin
sonuglariyla da uyumludur. Yayin sayisi yoninden ABD’den birgok kurum bulunmasina ragmen atif sayisi
ydniinden incelediginde, kurumlarin bircogu ingiltere merkezlidir. Bu baglamda ingiltere’nin, kiiresel vatandaslik
ve kiresel vatandaslk egitimi konusunda diinya literatiriine onemli katki sagladigi gériilmektedir. Karaca ve
Akbaba (2021) vatandaslik egitimiyle ilgili arastirmalari inceledikleri galismalarinda en tiretken ulkeler olarak ABD,
ingiltere, ispanya, Kanada ve Cin’i bulmuslardir. Bu sonug, mevcut arastirmanin sonucuyla benzerlik
gostermektedir. Bu baglamda arastirma konusuyla ilgili olarak batidaki Glkelerin, kurumlarin ve arastirmacilarin
akademik galismalarda daha baskin oldugu ortaya ¢ikmaktadir. Huang ve digerleri (2020) egitim arastirmalarini
inceledikleri calismada da benzer sonuglara ulasilmistir. Yine bu 6n plana ¢ikan Ulkelerin 6nemli bir kisminda
ingilizce konusulmaktadir. ingilizcenin evrensel bilim dili olmasi, bu {lkelerin bilimsel arastirmalarda éncii

olmasini saglayan faktorlerden biri olabilir.

Arastirma konusuyla ilgili kurumlarin is birligi incelendiginde, bazi kurumlarda yerel is birliklerinin 6n plana ¢iktigi
gorillrken bazi kurumlarda uluslararasi is birliklerinin yogun oldugu anlasiimaktadir. En gli¢lii ve en genis

” u

uluslararasi is birligi agina sahip kurumlar “University Hong Kong”, “University of British Columbia”, “Tel Aviv
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”nou

University”, “University of Copenhagen” ve “University College London-UCL” olarak belirlenmistir. Calismanin bu

sonucu, uluslararasi kurumlarla is birligi yapmak isteyen kurumlara yardimci olabilir.

Arastirmada birlikte en yogun atif yapilan yazarlar, “UNESCO”, “Andreotti, V.”, “Pashby, K.”, “Osler, A.” ve “Banks,
J. A.” olarak bulunmustur. Ayrica farkl yogunluklara sahip kiimeler ortaya gikmistir. Bu kimeler arasinda, kiresel
vatandaslik pratikleri, kiiresellesme ve kiresel egitim, kiiresel vatandaslik konusunda projeler gelistiren Avrupa
merkezli kuruluslar en buyik kiimeyi olusturmustur. Bir diger kiime; kiresel vatandaslik konusunda 6nemli
projeler yapan ABD merkezli kuruluslar ile kalkinma egitimi ve kiiresel vatandaslik konusunda arastirmalar
yapanlardan olugmustur. Baska bir kime ise vatandaslik egitimi ve ¢ok kulturli egitim Uzerine galisan
arastirmacilar ile sosyal bilgiler egitimi ve sosyal bilgiler egitimi baglaminda kiiresel vatandaslik konularini ¢alisan
arastirmacilardan olusmustur. Diger bir kiime; karsilastirmali egitim ve bu baglamda kiiresel vatandaslik
konusunda calisan arastirmacilardan olusurken, baska bir kiime; egitim politikasi, sosyolojisi ve bu baglamda
kiiresel vatandaslik egitimi tizerine galisan arastirmacilardan olusmustur. En kigik kiime ise insan haklari egitimi
Gzerine galisan arastirmacilardan meydana gelmistir. Arastirmanin bu boyutunda ¢ok fazla kiimenin olusmus
olmasi, ilgili konunun birbirinden farkli birgok ¢alisma alanlariyla iligkilendirilmis oldugunu gostermektedir. Bu
durum ayni zamanda arastirma konusunun ¢ok boyutlulugunu gozler 6niine sermektedir. Bir baska ifadeyle
kiiresel vatandaslik konusunun; vatandaslik egitimiyle, kalkinma egitimiyle, insan haklari egitimiyle, cok kaltirla

egitim ve karsilastirmali egitimle yakin iliski icinde oldugu goriilmektedir.

» o«

Ortak anahtar kelime analizi sonucunda; “global citizenship (Kiresel vatandaslhk)”, “global citizenship education

” o«

(Kuresel vatandaslik egitimi)”, “citizenship education (Vatandaslik egitimi)”, “higher education (Yiksek 6gretim)”,
“globalization (Klresellesme)”, “global education (Kiresel egitim)” ve “citizenship (Vatandaslik)” en sik kullanilan
anahtar kelimeler olarak ortaya gikmistir. Anahtar kelimelerin kullanimindaki son bes yillik egilimde ise “critical

» o u

global citizenship education (Elestirel kiresel vatandaslik egitimi)”, “refugees (Miilteciler)”, “transformative
education (Donustirich egitim)”, “social studies education (Sosyal bilgiler egitimi)”, “peace education (Baris
egitimi)”, “international students (Uluslararasi 6grenciler)” kelimeleri dikkat ¢ekmektedir. Arastirmanin bu
sonucuna gore, son yillarda kiresel vatandashk konusunun, egitimin farkli calisma alanlariyla daha yakin bir iligki
icine girdigi séylenebilir. Karaca ve Akbaba (2021) yapmis olduklari anahtar kelime analizinde temel temalarin
vatandaslik egitimi, yurttashk egitimi ve egitim kategorisi etrafinda toplandigini saptamislardir. Yogun calisilan

konu alanlarinin ise kiiresel vatandaslik, kiiresel egitim ve kiresel vatandaslik egitimi oldugunu belirtmislerdir.

Bu sonug, arastirmanin sonucuyla értismektedir.

ONERILER

Bu calismada, WoS veri tabaninda yer alan SSCI, ESCI ve A&HCI indekslerinde egitim kategorisinde taranan
dergilerde kiiresel vatandaslik ve egitimiyle ilgili yayimlanmis makaleler incelenmistir. Bu kapsamda arastirma
konusuyla ilgili en tretken ve en etkili arastirmacilar, dergiler, kurumlar, llkeler ayrica en ¢ok atif alan makaleler,

birlikte atif alan arastirmacilar ve glincel egilimler genel bir cergeve etrafinda degerlendirilmistir. Bu sonuglar ilgili
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konuda calisan arastirmacilara; yayin yapma, is birligi olusturma ve alanin entelektiel temellerine hakim olma

noktasinda rehber olabilir.

Konuya iliskin ardil ¢alismalarda Scopus, ProQuest gibi diger veri tabanlarindaki ¢alismalar incelenebilir. Bu
¢alismada yalnizca makaleler incelenmistir. Bagka ¢alismalarda diger dokiiman tiirleri de analize dahil edilebilir.
Bu ¢alismada bibliyometrik analizler VOSViewer programi araciligiyla gergeklestirilmistir. CiteSpace, R Studio gibi
baska programlarla baska ¢alismalar tasarlanabilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir.”

Yazarin Katki Orani Beyani: Yazarin bu makaleye katki orani %100°dr.
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