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ABSTRACT

It is necessary to have various skills for the features inherent in the music teaching profession,
which are following the current one, learning new things, keeping up with the creation and
change of knowledge. Self-managed learning is known as taking control of one's own learning
processes. Self-managed learning skills are essential for music teachers and future music teacher
candidates. In this study, it is aimed to analyze the self-managed learning skills of music teacher
candidates in terms of various variables. Survey method is used in the research, which is a
guantitative study based on descriptive model. “Self-managed learning skills scale” and personal
information form are used as data collection tools. Research data are collected on a voluntary
basis from 200 university students studying in the music teaching undergraduate program in
Turkish state universities during the spring semester of the 2020-2021 academic year. The data
are analyzed using frequency and percentage from descriptive analysis, t-test and ANOVA from
parametric tests. As a result of the research, the self-managed learning skills of the music teacher
candidates are high in all the scales and in its sub-dimensions. Self-managed learning skills
differed significantly in favor of low-income groups referring to the family income level variable.
Based on the mother's education level variable, self-managed learning skills differ significantly in
favor of those whose mothers are university graduates and those who are illiterate. It is
recommended to carry out more comprehensive studies on the family economic level and
mother's educational status variable. It is claimed that similar studies should be repeated using
different methods, and the relational situation between self-managed learning skills should be
revealed by diversifying the variables. As all studies conducted during the Covid-19 global
epidemic, the findings of this study are important in terms of comparison with similar future
research.
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* This research is derived from the first author’s Master’s thesis.
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INTRODUCTION

It is known that learning is the most important phenomenon that has shaped our behavior from the earliest
times when human beings took part in the scene of life. Learning, in its broadest sense, is a relatively
permanent change in knowledge or behavior of an individual because of his/her experiences (Woolfolk, 1990).
Nowadays, the pace of production and transformation of knowledge necessitates the continuous involvement
of human beings in a learning activity throughout their lives. Therefore, many international institutions and
organizations such as OECD and European commission emphasize lifelong learning and related skills (OECD,
1996; CEC, 2000). A strong association between lifelong learning and self-managed learning appears in the
literature. It is stressed by Spencer& Jordan (1999) that self-managed learning is a prerequisite for being a
lifelong learner. Brockett and Hiemstra (1991), on the other hand, state that the concepts of lifelong learning

and self-managed learning are based on each other.

Self-managed learning means determining the individual's learning needs and setting goals for learning, taking
responsibility, with or without assistance, in identifying the resources needed for the learning goal, determining
the target-oriented teaching strategy, implementing and evaluating the learning outcomes (Knowles, 1975). A
self-managed learner should be open to improvement, question, critically evaluate his/her own learning skills,
access appropriate resources for learning objectives, arrange learning environment and conditions, and
evaluate his/her learning (Candy, 1991). Although the history of the first scientific studies on self-managed
learning, of which its origins date back to ancient times, is as old as 150 years, it is seen that it has gathered
momentum in the last 60 years (Hiemstra, 1994). Many theoretical and model studies on self-managed
learning have been carried out by various scientists and researchers around the world, and scales have been
developed within the scope of self-managed learning. Examining the studies, it is apparent different
approaches are adopted by scientists and researchers. Personality traits (Guglielmino, 1978; Fisher,
King,&Tague, 2001), a goal to be reached, skills acquired to adapt to the conditions of the time, learning
method (Cox, 2002; Brockett & Hiemstra, 1991) and learning process (Candy, 1991; Garrison, 1997) are among
these approaches. These different approaches may add richness to the literature. Based on the examination of
studies in the literature, there are more inclusive studies as well as more specific studies on different subject

areas.

Hill et al. (2020) concluded that the participants guided their own learning and their lifelong learning skills
increased because of the study conducted with the aim of implementing and evaluating the self-managed
learning activity for first-year medical students. Mahlaba (2020), on the other hand, drew attention to the
compulsory changes in the study and learning habits of university students studying in South Africa during the
Covid-19 global epidemic. Emphasis was placed on developing self-managed learning skills to be ready for
similar kinds of sudden changes (Mahlaba, 2020). Briede & Popova (2020), in their study conducted to reveal to
what extent the engineering students are proficient at the fourth industrial revolution skills by analyzing their
self-managed learning skills, found that self-managed learning is an effective tool to adapt to the future

demands of Industry 4.0, and that these skills should be constantly reviewed and developed. Beckers, Dolmans
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& Van Merriénboer (2021) aimed to examine the effect of vocational education students on self-directed
learning skills and motivations with the use of electronic development portfolio. In the results of the research,
it was concluded that the use of the electronic development portfolio had positive effects that support self-
directed learning skills and motivation. Garcia (2021) examined the effect of self-directed learning skills on
academic adjustment in online education. In the results of the research, it was concluded that despite the
limitations such as the Covid-19 epidemic process and weak internet connection, the self-directed learning
skills of nursing students were academically adapted to online education. Karatas & Arpaci (2021) aimed to
examine the effects of teachers' candidate metacognitive awareness, 21st century competencies and self-
directed learning skills on their readiness for online learning. As a result of the research, they concluded that
metacognitive awareness, 21st century competencies and self-directed learning skills positively affect their

readiness for online learning.

According to Fox (2011), self-managed learning offers countless possibilities for teachers who want to improve
and challenge themselves. Due to the characteristics inherent in the music teaching profession, such as being
able to follow current events, learning new things, research, questioning and evaluation, it can be thought that
music teachers should have self-managed learning skills. Thus, investigating the self-managed learning skills of
music teacher candidates and presenting opinions and suggestions about these skills are considered essential

in terms of the candidates' both professional development and personal development.

Purpose of The Study

In this study, it is aimed to analyze the self-managed learning skills of music teacher candidates. Therefore, the
following questions were tried to be answered.
. What level is music teacher candidates’ self-managed learning skills?
. Do music teacher candidates' self-managed learning skills differ significantly according to the
gender variable?
. Do music teacher candidates' self-managed learning skills differ significantly according to the
grade level variable?
. Do music teacher candidates' self-managed learning skills differ significantly according to the
academic achievement level variable?
. Do music teacher candidates' self-managed learning skills differ significantly according to the
family income level (monthly) variable?
. Do music teacher candidates' self-managed learning skills differ significantly according to the
mother's education level variable?
. Do music teacher candidates' self-managed learning skills differ significantly according to the

father variable?
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METHOD

Research Design

A model is a summary of the real situation, including only those variables that are considered "significant" to
represent a system. The research model is “the arrangement of the necessary conditions for the collection and
analysis of data economically in accordance with the purpose of the research.” (Cited from Selltiz, Jahoda,
Deutsch & Cook, 1959: Karasar, 2012, p. 76). Survey model was used in this study, which is a quantitative
research based on descriptive model the scanning model, which is frequently used in the field of social
sciences, is a research approach that aims to describe a situation that existed in the past or continues to exist.
The research subject is described in its own conditions, no effort is made to change or influence it (Karasar,
2012). The Ethics Committee review required for the research was carried out by the Social and Human
Sciences Research and Publication Ethics Committee of Trabzon University, and approval was given on

13.11.2020 with 81614018-000-E.473.

Sample Participants

In the conditions of the Covid-19 pandemic, convenience sampling method was used as it was practical and
economical. The data were obtained with the voluntary participation of 200 undergraduate students studying
in the music teaching undergraduate programs of state universities in Turkey in the spring term of the 2020-
2021 academic year. The distributions for the demographic characteristics of the participants are demonstrated

in Table 1.

Table 1. Distribution of Music Teacher Candidates by Demographic Characteristics

Demographic Group n %
Gender Woman 144 72,0
Man 56 28,0
First Grade 37 18,5
Class Second Grade 57 28,5
Third Grade 43 21,5
Fourth Grade 63 31,5
20-45 14 7,0
Grade Point Average 46-60 22 11,0
(GPA) 61-85 99 49,5
86-100 65 32,5
0-999 TL 13 6,5
1.000-2.499 TL 41 20,5
Income Status (Monthly) 2.500-4.999 TL 72 36,0
5.000-9.999 TL 58 29,0
10.000 TL + 16 8,0
llliterate 26 13,0
. Primary School-Middle School 73 36,5
Education Level of Mother High School 69 345
University 32 16,0
Primary School-Middle School 78 39,0
Education Level of Father High School 78 39,0
University 44 22,0
Total 200 100,0
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The analysis of the distribution of music teacher candidates according to their demographic characteristics
shows that 72.0% are female, 28.0% are male, 18.5% are first grade, 28.5% are second grade, 21.5% are third
grade, 31.5% are fourth grade. The grade point average of 7% of the music teacher candidates is between 20-
45, 11% of them 46-60, 49.5% of them 61-85 and 32.5% of them 86-100. 6.5% of the music teacher candidates
have monthly income of 0-999 TL, 20.5% of them 1.000-2.499 TL, 36.0% of them 5.000-9.999 TL, 8.0% of them
have a monthly income of 10.000 TL or more. When the distribution according to the education level of the
mothers is examined, it is seen that 13.0% of the participants’ mothers are illiterate, 36.5% are at the primary
school-secondary school level, 34.5% are at the high school level and 16.0% are at the university level.
According to the distribution of fathers' education level, 39.0% of the participants' fathers are at primary-

secondary school, 39.0% at high school, and 22.0% at university level.

Data Collection and Analysis

In the research, "Self-managed Learning Skills Scale" developed by Askin (2015) and Personal Information Form
prepared to collect demographic data were used as data collection tools. The “Self-managed Learning Skills
Scale”, which has four sub-dimensions as motivation, self-monitoring, self-control, and self-confidence, is
developed in a 5-point Likert Type consisting of 21 items. The highest score on the scale is 105 and the lowest is
21. The reliability analysis was performed by Askin-Tekkol and Demirel (2018), and the reliability calculated
using the Cronbach Alpha internal consistency coefficient was found to be “.895”. The Cronbach Alpha internal
consistency coefficient found in this study is,910. “Self- managed Learning Skills Scale” and Personal
Information Form are sent via e-mail to the relevant department heads of state universities with music
teaching undergraduate programs, with links created using online data collection tools (Google Forms).
Moreover, online survey links are tried to be delivered to music teacher candidates by using communication

applications (Whatsapp, Telegram, Signal etc.).

In the research, percentage analysis and frequency analysis are applied as descriptive analysis to demographic
data and the results are shown in tables. The Kolmogorov-Smirnov normality test is applied to the data

collected with the “Self-managed Learning Skills Scale” and the results are demonstrated in Table 2.

Table 2. The Results of Normality Test belonging to Self-Managed Learning Skills Levels

Kolmogrov-Smirnov Central Tendency Measurements

Sub-Dimensions - -
Statistic sd p X Median Skewness  Kurtosis

Motivation 0,176 200 0,000 4,49 4,57 -0,768 -0,387

Self Control 0,089 200 0,001 3,91 4,20 -0,311 0,055
Self-Monitoring 0,098 200 0,000 4,17 4,20 -0,306 -0,513

Self Confidence 0,135 200 0,000 4,34 4,50 -0,564 -0,377
Self-Managed Learning Skills 0,074 200 0,010 4,25 4,28 -0,338 -0,650

Although the Kolmogrov-Smirnov test indicates that the data are not normally distributed, evaluating the "p"
value alone to decide whether the distribution is normal, instead of interpreting it according to criteria based

on the characteristics of the normal distribution, gives more precise results (Cevahir, 2020). It was concluded
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that the distribution of the collected data was normal, since the arithmetic mean and median values were close

or equal, and the skewness and kurtosis values remained within the limits of +2 (George & Mallery 2010).

The independent sample t-test is used to the gender variable, which is the only variable with two subgroups,
and the one-way ANOVA test to the variables of grade level, academic achievement level, family income level
(monthly), mother and father education level with more than two subgroups. In order to determine the
differences between the groups as a result of the Anova test, the Scheffe test, one of the post-hoc tests, is

performed.

FINDINGS

A In this section, the scores of the music teacher candidates from the "Self-managed Learning Skills Scale" and

the findings related to the variables are presented in order of problems.

Table 3. Descriptive Findings of Music Teacher Candidates' Self-Managed Learning Skills

Sub-Dimensions X S.s.

Self—Managt'ad Learning Skills 4,25 0,44
(Entire Scale)

Motivation (1st Sub-Dimension) 4,49 0,45

Self Control (2nd Sub-Dimension) 3,91 0,62

Self—Mon'ltorm'g (3rd Sub- 417 0,52
Dimension)

Self Confldencg (4th Sub- 434 0,53
Dimension)

Descriptive findings of music teacher candidates' self- managed learning skills show that the general average of
the scale (x =4.25) is very high. The means of the sub-dimension of the scale reveal that the mean of the
motivation sub-dimension (x =4.49), the mean of the self-control sub-dimension (x =3.91), the mean of the self-

monitoring sub-dimension (X =4.17) and the mean of the self-confidence sub-dimension (x =4.34) is very high.

The Analysis of Self- managed Learning Skills by Gender Variable

Table 4. Independent Sample T-test Results of Determining the Differences in Self-managed Learning Skills by
Gender Variable

Sub-Dimensions Gender N X S.S T Sd p
I
SelfConvol(2nd __Woman 104358059 107 195 o283
o 127 1% 0207
seffConfidence (ith _Woman __144 436051 450 195 0301
Entire Scale W'\Ao;an 15464 ii;; gzgi 1,548 198 0,123
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According to the results of the t-test performed to determine whether the differences in self-managed learning
skills based on the gender variable are significant or not, the self-managed learning skills of the music teacher

candidates were not statistically significant according to the gender groups variable. (p>0.05).

The Analysis of Self-managed Learning Skills According to Grade Level Variable

Table 5. ANOVA Test Results for Determining the Difference of Self- managed Learning Skills According to
Grade Level Variable

Sub-Dimensions Class n X s.s F p Scheffe
1st Grade® 37 4,41 0,51
ivati - (2) 57 4,59 0,38
Motlv_atlon (.1st Sub 2nd Grade 2,861 0,038% (3-2), (3-4)
Dimension) 3rd Grade® 43 436 0,50
4th Grade®® 63 4,55 0,44
1st Grade(?) 37 3,88 0,68
i 2nd Grade®@ 57 3,93 0,64
Self Co.ntrol (.an Sub nd Grade 3,964 0,009% (3-2), (3-4)
Dimension) 3rd Grade® 43 3,67 0,47
4th Grade®® 63 4,08 0,63
1st Grade(! 37 4,13 0,63
- itori - 2nd Grade® 57 4,22 0,52
Self: Mon'ltormg (3rd Sub nd Grade 6.289 0,000% (3-2), (3-4)
Dimension) 3rd Grade® 43 3,91 0,42
4th Grade® 63 4,34 0,48
1st Grade(! 37 4,27 0,65
; - 2 (2) 57 4,41 0,48
Self Conf'ldencg (4th Sub nd Grade 3,792 0,011* (3.2), (3-4)
Dimension) 3rd Grade® 43 414 049
4th Grade® 63 4,46 0,51
1st Grade(! 37 4,19 0,52
2nd Grade( 57 4,31 0,41
Entire Scale e 5435  0,001*  (3-2), (3-4)
3rd Grade® 43 4,05 0,36
4th Grade® 63 4,37 0,44

p<0,05*

The results given in Table 5. indicate that the self-managed learning skills of the music teacher candidates
create a statistically significant difference at the 95% confidence level according to the grade level groups
variable (F= 5.435; p=0.001; p<0.05). Self-managed learning skills of 3rd graders (x =4.05) are lower than 2nd (x
=4.41) and 4th graders (x =4.46). In the motivation sub-dimension, the difference between the grade level
groups is statistically significant at the 95% confidence level (F= 2.861; p=0.038; p<0.05). The motivation sub-
dimension of 3rd graders (x =4.36) is lower than that of 2nd (x =4.59) and 4th graders (x =4.55). The difference
of the self-control sub-dimension compared to the class level groups was statistically significant at the 95%
confidence level. (F= 3.964; p=0.009; p<0.05). The self-control sub-dimension value of 3rd graders (x =3.67) is
lower than that of 2nd graders (x =3.93) and 4th graders (x =4.08). The difference of the self-monitoring sub-
dimension according to the class level groups is statistically significant at the 95% confidence level (F= 6.289;
p=0.000; p<0.05). Self-monitoring sub-dimensions of 3rd graders (x =3.91) are lower than 2nd graders (x =4.22)

and 4th graders (x =4.34). The self-confidence sub-dimension showed a statistically significant difference at the
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95% confidence level compared to the grade level groups. (F= 3.792; p=0.011; p<0.05). Self-confidence sub-
dimensions of 3rd graders (x =4.14) are lower than 2nd graders (x =4.41) and 4th graders (x =4.46).

The Analysis of Self-managed Learning Skills According to the Variable of Academic Achievement Level

Table 6. ANOVA Test Results for Determining the Difference of Self-managed Learning Skills Based on the
Variable of Academic Achievement Average

Sub-Dimensions GPA N X S.S F p Scheffe
20-451) 14 4,27 0,53
ivati - 46-60 22 4,35 0,51
Mot|v§t|on (.1st Sub 3,176 0,015* (1-3), (1-4)
Dimension) 61-8503) 99 4,50 0,43
86-100¢ 65 4,61 0,42
20-451) 14 3,74 0,71
- -6002 3,74 0,54
Self Co'ntrol (.an Sub 46-60 22 3,535 0,008* (1-4)
Dimension) 61-8503) 99 3,84 0,61
86-1004) 65 4,15 0,60
20-45 14 3,99 0,66
Mt ] 4,16 0,50
Self Mor.ntorln.g (3rd 46-60 22 1,545 0,191
Sub-Dimension) 61-85 99 4,15 0,50
86-100 65 4,28 0,52
20-45 14 4,17 0,65
Self Confidence (4th 46-60 22 4,29 0,54 1637 0,166
Sub-Dimension) 61-85 99 4,33 0,54 ! !
86-100 65 4,46 0,46
20-451) 14 4,06 0,54
46-60 22 4,15 0,44
Entire Scale 6-60 3,177 0,015* (1-4)
61-850) 99 4,23 0,42
86-10014) 65 4,40 0,42

p<0,05*

Examining the results of the ANOVA test given in Table 6., the self-managed learning skills of the music teacher
candidates differed statistically at 95% confidence level compared to the academic achievement level groups
(F= 3.177; p=0.015; p<0.05). The self-managed learning skills of the music teacher candidates with an average
of 86-100 (x =4.40) are higher than those of candidate teachers with a 20-45 grade point average (x =4.06).
Music teacher candidates' self-managed learning skills indicate a statistically significant difference at 95%
confidence level in the motivation sub-dimension compared to the variable of academic achievement level
groups (F= 3.176; p=0.015; p<0.05). The motivation sub-dimensions of music teacher candidates with a grade
point average between 20-45 (x =4.27) are lower than those with 61-85 (x =4.50) and 86-100 (X =4.61). The self-
managed learning skills of the music teacher candidates differed significantly in the self-control sub-dimension
compared to the academic achievement groups at the 95% confidence level statistically (F= 3.535; p=0.008;
p<0.05). The mean of music teacher candidates with an average of 86-100 (x =4.15) is higher than the

candidates whose average is 20-45 in the self-control sub-dimension (x =3.74).
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The Analysis of Self-managed Learning Skills by Family Income Level (Monthly) Variable

Table 7. ANOVA Test Results for Determining the Difference of Self-managed Learning Skills According to the
Variable of Family Income Level

Sub-Dimensions Income Status n X s.S F P Scheffe
0-999 TL 13 4,69 0,30
o 1.000-2.499 TL®@ 41 4,67 0,35
s“ﬂﬁtgﬁﬁ'f:sfif, 2.500-4.999 TL®) 72 4,49 0,41 4,814  0,001* ((?3))" (g_i))'
5.000-9.999 TL@W 58 4,42 0,53
10.000 TL and above (5) 16 4,17 0,48
0-999 TL 13 4,14 0,60
Self Control 1.000-2.499 TL 41 4,04 0,65
(2nd Sub- 2.500-4.999 TL 72 3,79 0,66 1,630 0,168
Dimension) 5.000-9.999 TL 58 393 057
10.000 TL and above (5) 16 3,88 0,56
0-999 TL 13 4,29 0,47
Self-Monitoring 1.000-2.499 TL 41 4,31 0,48
(3rd Sub- 2.500-4.999 TL 72 4,11 0,53 1,753 0,140
Dimension) 5.000-9.999 TL 58 420 054
10.000 TL and above (5) 16 3,96 0,59
0-999 TL 13 4,50 0,59
Self Confidence 1.000-2.499 TL 41 4,38 0,55
(4th Sub- 2.500-4.999 TL 72 4,39 0,46 1,455 0,217
Dimension) 5.000-9.999 TL 58 429 0,60
10.000 TL and above (5) 16 4,09 0,52
0-999 TL 13 4,43 0,43
1.000-2.499 TL@ 41 4,38 0,42
Entire Scale 2.500-4.999 TL® 72 4,21 0,42 2,488 0,045%* (5-1), (5-2)
5.000-9.999 TLW 58 4,23 0,48

10.000 TL and above (5) 16 4,04 0,43

p<0,05*

The result of the ANOVA test shown in Table 7 reveals that there is a statistically significant difference in the
level of 95% confidence in self-managed learning skills according to the family income variable (F= 2.488;
p=0.045; p<0.05). Those with an income of 10.000 TL and above (x =4.04) have lower self-managed learning
skills than those with 0-999 TL (x =4.43) and 1.000-2.499 TL income (x =4.38). In the motivation sub-dimension,
it differed statistically at 95% confidence level according to the family income level variable. (F= 4.814; p=0.001;
p<0.05). Motivation sub-dimension of those whose income is 10.000 TL and above (x =4.17) is lower than those
with monthly income of 0-999 TL (x =4.69), 1.000-2.499 TL (x =4.67), 2.500-4.999 TL (x =4 .49) and 5.000-10.000
TL (x =4.42).
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The Analysis of Self-managed Learning Skills According to the Variable of Mother Education Level

Table 8. ANOVA Test Results for the Determination of the Difference of Self-managed Learning Skills According

to the Variable of Mother Education Level

Mother Education

Sub-Dimensions N X s.S F P Scheffe
Status
illiterate () 26 4,74 0,27
o Primary School-Middle
;vl E“S-a tion (1t School B 0 4,289  0,006* (31 -Z)i (41-
ub-Dimension) High School® 69 438 052 » (-4
University® 32 4,46 0,47
illiterate (1) 26 4,11 0,50
Self Control Primary Schoo(lz-)MlddIe 73 3,80 0,69 (2:1), (2
(2nd Sub- School 2,928 0,035% 2)
Dimension) High School ) 69 3,86 0,63
University 4) 32 4,11 0,46
llliterate 26 4,36 0,42
Self-Monitoring Primary School-Middle 73 4,08 0,55
(3rd Sub- School 2,457 0,064
Dimension) High School 69 4,15 0,54
University 32 4,29 0,52
Illiterate 26 4,48 0,59
Self Confidence Primary School-Middle 73 437 0,46
(4th Sub- School 2,550 0,057
Dimension) High School 69 4,21 0,58
University 32 4,45 0,53
illiterate? 26 4,45 0,36
Primary School-Middle 73 422 0,43
School (1-2), (2-
. * ,
Entire Scale High School @ 69 417 0,48 3,092 0,028 3)
32 4,34 0,43
University 4)
p<0,05*

The self-managed learning skills of the music teacher candidates differed statistically at 95% confidence level
according to the mother education level groups. (F= 3.092; p=0.028; p<0.05). Self-managed learning skills of
those whose mothers are illiterate (x =4.45) are higher than those whose mothers are at primary-secondary
school (x =4.22) and high school (x =4.17). In the motivation sub-dimension, there was a statistically significant
difference at 95% confidence level according to the mother's education level (F= 4.289; p=0.006; p<0.05).
Those whose mothers are illiterate (x =4.74) have a higher motivation sub-dimension than those whose
mothers are at primary-secondary school (x =4.52), high school (x =4.38), and university (x =4.46). In the self-
control sub-dimension, the difference according to maternal education levels was statistically significant at the
95% confidence level. (F= 2.928; p=0.035; p<0.05). Those whose mothers are primary school graduates (x
=3.80) have a lower self-control sub-dimension than those who are illiterate (X =4.11) and those who are

university graduates (x =4.11).
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The Analysis of Self-managed Learning Skills According to Father Education Level Variable

Table 9. ANOVA Test Results for Determining the Difference of Self-managed Learning Skills According to the
Variable of Father's Education Level

Sub-Dimensions  Father Education Status n X s.S F P

Primary School-Middle 78 4,56 0,41

Motivation (1st School
Sub-Dimension) High School 78 4,48 0,49 1,658 0,193
University 44 4,41 0,46
Primary School-Middle
Self Control School 78 391 0,71
(2nd Sub- High School 78 391 o056 002 0,999
Dimension)
University 44 3,91 0,59
Primary School-Middle
Self-Monitoring School 78 4,19 0,54
(3rd Sub- High School 78 417 o052 0091 0,913
Dimension)
University 44 4,15 0,54
Primary School-Middle
Self Confidence School 78 4,37 0,51
(4th Sub- High School 78 435 os7 0288 0750
Dimension)
University 44 4,29 0,52
Primary School-Middle 78 4,28 0,46
i School
Entire Scale High School 78 425 0,45 0,399 0,672
University 44 4,21 0,44

The result of the ANOVA test, which was conducted to determine whether the differences in self-managed
learning skills according to the variable of father education level groups are significant or not, reveals that the
self-managed learning skills of the music teacher candidates do not differ significantly according to the father

education level groups (p>0.05).

CONCLUSION and DISCUSSION

In the study, self-managed learning skill scores of music teacher candidates were calculated. Studying the
findings, it can be said that the self- managed learning skills of the music teacher candidates are high in the
sub-dimensions of the scale and in the entire scale. Similarly, Askin (2015) studied with university students in
her doctoral thesis and revealed that the participants' self-managed learning skills were high. The findings of
Yilmazsoy and Kahraman (2019) in their study, in which the self-managed learning skills of university students
receiving distance education are examined in terms of various variables, indicate that their self-managed

learning skills are above the medium score of the scale. These results support those of this study.

The self-managed learning skills of music teacher candidates were analyzed according to the gender variable,
and no significant difference was observed in the results obtained. Throughout the literature, in addition to the
studies supporting the research results (Kilic & Sékmen, 2012; Yenice, 2012; Yesilyurt, 2013; Oztiirk, Bilgen, &

Bilgen, 2017; Arslan, 2019;), there are also studies in which self- managed learning skills differ significantly in
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favor of female participants according to the gender variable (Ozbek, Eroglu & Donmus, 2016; Yilmazsoy &

Kahraman, 2019).

In the light of the findings obtained based on the grade level variable of self-managed learning skills, it is
concluded that the level of self-managed learning skills at the 4th grade is at the highest level in the sub-
dimensions and in the entire scale. The fact that the 3rd grade level is lower than the 2nd and 4th grade levels
in the entire scale and its sub-dimensions creates a significant difference. Although this difference is statistically
significant, in most of the similar studies (Sarmasoglu & Gorgill, 2014; Acar, 2014) the grade level variable
does not make a significant difference in terms of self-managed learning skills. Moreover, the participants who
are about to complete their 4th grade higher education may have a higher level of self-managed learning skills.
Based on the fact that self-managed learning skills can be developed in formal or informal settings, the grade

level variable will not make a significant difference regarding self- managed learning.

It was concluded that self-managed learning skills did not make a significant difference according to the
academic achievement level variable. The analysis of the studies in the literature mostly reveal that there is a

moderate positive relationship (Avdal, 2013; Carson, 2012; Cazan & Schiopca, 2014; Hall, 2011).

Findings of self-managed learning skills on monthly income levels of families indicate that the participants in
the highest income group have lower self-managed learning skills compared to other income groups. The
reasons for the significant difference seen in the whole scale and the motivation sub-dimension are various.
Among these, it can be counted that the motivation for self-managed learning in low-income groups has an
economic background, the difficulties in accessing the resources cause them to turn to alternative resources,
the selection of resources, getting outside help, and control evaluation features that develop in parallel with
this situation. Similarly, there are many studiesshowingthat the income level variable does not significantly

differentiate self-managed learning skills (Askin, 2015; Kilig¢ & S6kmen, 2012; Acar, 2014).

Findings obtained according to the variables of parental education levels of self-managed learning skills put
forward that father education levels do not make a significant difference. In the mother education level
variable, illiterate and university graduate mothers differed significantly from primary, secondary and high
school graduate mothers. The self-managed learning skills of music teacher candidates whose mothers are
illiterate and university graduates are at a higher level than those whose mothers are primary, secondary and

high school graduates.

RECOMMENDATIONS

We see that there are differences in some variables even if the findings of the research are generally in
agreement with the literature. In the study, interesting results are gathered especially in the variables of family
economic income level (monthly) and mother's education level. It is recommended to conduct more in-depth
studies on these variables within the scope of self- managed learning skills. It is important that the study was

carried out during the Covid-19 global epidemic process, that it is compared with the studies that will be done
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in the following years as all the studies carried out in this period, and what changes are in self- managed
learning skills. In this context, the repetition of similar studies in the following years by diversifying the

variables and using different research methods is suggested.
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MUZiK OGRETMENi ADAYLARININ Oz-YONETiMLIi OGRENME BECERILERININ
INCELENMESI*

0z

Muzik 6gretmenligi mesleginin dogasinda yer bulan glincel olani takip etme, yeni seyler 6grenme,
bilginin yaratimi ve degisimine ayak uydurabilmek igin cesitli becerilere sahip olmak gerekir. Oz-
yonetimli 6grenme, kisinin kendi égrenme siireglerinin kontroliinii ele almasi olarak bilinir. Oz-
yonetimli 6grenme becerileri mizik 6gretmenleri ve ilerde bu meslegi yapacak olan muzik
O0gretmeni adaylar igin 6nemli becerilerdir. Bu arastirmada muzik 6gretmeni adaylarinin 6z-
yonetimli 6grenme becerilerinin ¢esitli degiskenler bakimindan incelenmesi amacglanmistir.
Betimsel modele dayali nicel bir ¢alisma olan arastirmada tarama (survey) yontemi kullanilmistir.
Veri toplama araci olarak “Oz-yonetimli 6grenme becerileri 6lcegi” ve kisisel bilgi formu
kullanilmistir. Arastirma verileri 2020-2021 akademik yili bahar déneminde Tirk devlet
Universitelerinde mizik 6gretmenligi lisans programinda 6grenim goren 200 (niversite
Ogrencisinden gonullilik esasina goére toplanmistir. Ulasilan verilere betimsel analizlerden
frekans ve ylizde, parametrik testlerden t-testi ve ANOVA kullanilarak analiz edilmistir. Arastirma
sonucunda muzik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerilerinin, kullanilan 6lgegin
timiinde ve alt boyutlarinda yiiksek diizeyli oldugu sonucuna ulagilmistir. Oz-yénetimli 6grenme
becerileri aile gelir diizeyi degiskenine gore disik gelir dizeyi gruplar lehine anlaml sekilde
farkhhk géstermistir. Anne egitim dizeyi degiskenine gore 6z-yonetimli 6grenme becerileri, anne
egitim dizeyi Universite mezunu olanlar ile anne egitim diizeyi okur yazar olmayan katilimcilarin
lehine anlamli sekilde farkhlik gosterdigi sonucuna ulasiimistir. Aile ekonomik diizey degiskeni ve
anne egitim durumu degiskenine yonelik daha kapsamli galismalarin yapilmasi énerilmektedir.
Benzer c¢alismalarin ileri yillarda farkli yontemler kullanilarak tekrarlanmasi, degiskenler
cesitlendirilerek 6z-yonetimli 6grenme becerileri arasindaki iliskisel durumun ortaya konulmasi
onerilmektedir. Covid-19 kiresel salgini siirecinde yapilan tim arastirmalar gibi bu arastirmanin
sonuglari da ileride yapilabilecek benzer arastirmalarla karsilastirma yapilmasi bakimindan énemili
oldugu dislinilmektedir.

Anahtar kelimeler: Miizik 6gretmeni adaylari, 6grenme, 6z-ydnetimli 6grenme becerileri.

*Bu arastirma birinci yazarin yiiksek lisans tezinden iretilmistir.
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GiRIS

insanoglunun yasam sahnesine yer aldigi ilk zamanlardan giinimiize davraniglarimizi sekillendiren en énemli
olgunun dgrenme oldugu bilinmektedir. Ogrenme en genis anlami ile bireyin deneyimleri sonucu, bilgisinde ya
da davranislarinda nispeten kalici izli degisikliklerdir (Woolfolk, 1990). Ginimiizde bilginin Giretim ve donisim
hizi insanoglunun yasami boyunca araliksiz olarak bir 6grenme faaliyetinin icinde bulunmasini gerekli
kilmaktadir. Bu sebeple OECD ve Avrupa komisyonu gibi pek ¢ok uluslararasi kurum ve organizasyon yasam
boyu 6grenme ve iliskili becerilere vurgu yapmaktadir (OECD, 1996; CEC, 2000). Literatiirde yasam boyu
O0grenme ve 6z-yonetimli 6grenmenin yakin iliskisi oldugu goriilmektedir. Spencer ve Jordan (1999) 6z-y6netimli
O0grenmenin, yasam boyu 0grenen olmanin 6n kosulu oldugunu vurgular. Brockett ve Hiemstra (1991) ise

yasam boyu 6grenme ve 6z-yonetimli 6grenme kavramlarinin birbirine dayanak oldugunu ifade eder.

Oz-yonetimli 6grenme; bireyin égrenmeye dair ihtiyaclarini belirleme, 6grenmeye iliskin hedefler belirleme,
o0grenme hedefine yonelik ihtiya¢ duyulan kaynaklari tanimlama, hedefe yonelik 6gretim strateji belirleme,
uygulama ve 6grenme ciktilarinin degerlendirilmesinde disaridan yardim alarak ya da yardim almaksizin
sorumluluk almalarini ifade eder (Knowles, 1975). Bireyin 6z-yénetimli 6grenen olabilmesi icin gelisime acik,
sorgulayan, kendi 6grenme becerilerini elestirel bir bakisla degerlendiren, 6grenme hedeflerine uygun
kaynaklara ulasan, 6grenme ortami ve kosullarini diizenleyebilen, 6grenmelerini degerlendirebilme gibi
ozelliklere sahip olmasi gerekmektedir (Candy, 1991). Kokenleri antik caglara kadar uzanan 06z-yonetimli
o6grenmeye yonelik yapilan ilk bilimsel ¢calismalarin gegmisi 150 yil kadar eski olsa da son 60 yilda ivme kazandigi
gorilmektedir (Hiemstra, 1994). Diinya geneline yayilmis gesitli bilim insani ve arastirmacilar tarafindan 6z-
yonetimli 6grenme ile ilgili bircok kuramsal ve model ¢alismalari yapilmis ve 6z-yonetimli 6grenme kapsaminda
Olcekler gelistirilmistir. Yapilan c¢alismalar incelendiginde bilim insanlari ve arastirmacilar tarafindan farkh
yaklasimlarin oldugu gorilmektedir. Kisilik 6zellikleri (Guglielmino, 1978; Fisher, King ve Tague, 2001), variimasi
gereken bir hedef, zamanin sartlarina uyum saglamaya yonelik kazanilan beceriler, 6grenme yéntemi (Cox,
2002; Brockett ve Hiemstra, 1991) ve 6grenme siireci (Candy, 1991; Garrison, 1997) bu yaklasimlardandir. Bu
farkh yaklasimlarin literatiirde bir zenginlik olusturdugu disindlebilir. Literatirde yer bulan calismalar
incelendiginde daha genel kapsayici arastirmalarin yani sira farkli konu alanlarina yonelik daha spesifik

arastirmalar gortlmektedir.

Hill vd. (2020) birinci sinif tip 6grencilerine yonelik 6z-yonetimli 6grenme etkinliginin uygulanmasi ve
degerlendirilmesi amaci ile yaptigl calisma sonucunda katihmcilarin kendi 6grenmelerine rehberlik ettigini ve
yasam boyu 6grenme becerilerinin arttigi sonucuna ulagmislardir. Mahlaba (2020) ise Covid-19 kiiresel salgin
sirecinde Guney Afrika’ da 6grenim goren Universite 6grencilerinin ¢alisma ve 6grenme aliskanliklarindaki
zorunlu degisikliklere dikkat ¢cekmis, gelecekte benzer tiirde ani degisimlere hazir olmak igin 6z-yonetimli
6grenme becerilerinin gelistirilmesine vurgu yapmistir. Briede ve Popova (2020) mihendislik 6grencilerinin 6z-
yonetimli 6grenme becerilerini analiz ederek dordiincli sanayi devrimi becerilerine ulasmakta ne olgiide yeterli

oldugunu ortaya koymak amaci ile yaptigl arastirmada, 6z-yonetimli 6grenmenin Endlstri 4.0'in gelecekteki
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taleplerine uyum saglamak icin etkili bir ara¢ oldugu, 6z-yonetimli 6grenme becerilerinin sirekli gézden
gegirilerek gelistirilmesi sonucuna ulasmistir. Beckers, Dolmans ve Van Merriénboer (2021) mesleki egitim
ogrencilerinin, elektronik gelistirme portfoyl kullanimi ile 6z-ydnetimli 6§renme becerileri ve motivasyonlari
Gzerindeki etkisini incelemeyi amaglamistir. Arastirma sonuglarinda elektronik gelistirme portféyd kullaniminin
0z-yonetimli 6grenme becerileri ve motivasyonlarini destekleyen pozitif etkileri oldugu sonucuna ulasiimistir.
Garcia (2021) arastirmasinda 6z-yonetimli 6grenme becerilerinin gevrim igi egitimde akademik uyum Uzerine
etkisini incelemistir. Arastirma sonuglarinda Covid-19 salgin siireci ve zayif internet baglantisi gibi sinirhliklara
ragmen hemsirelik 6grencilerinin, 6z-yonetimli 6grenme becerilerinin ¢evrim i¢i egitime akademik olarak uyum
sagladiklari sonucuna ulasiimistir. Karatas ve Arpaci (2021) arastirmalarinda, 6gretmen adaylarinin Ustbilissel
farkindahk, 21. vyuzyll vyeterlikleri ve 06z-yonetimli 0grenme becerilerinin ¢evrim i¢i 6grenmeye
hazirbulunusluklarina etkisini incelemeyi hedeflemistir. Arastirma sonucunda Ustbilissel farkindalik, 21. ytzyil
yeterlikleri ve 6z-yonetimli 6§renme becerilerinin, ¢evrim i¢i 6grenmeye hazirbulunusluklarini olumlu yénde

etkiledigi sonucuna ulagsmiglardir.

Fox (2011)a gbre 6z-yonetimli 6grenme kendine meydan okuyan ve gelismek isteyen 6gretmenler igin sonsuz
olanaklar sunmaktadir. Mazik 6gretmenligi mesleginin dogasinda yer bulan giinceli takip edebilmek, yeni seyler
O0grenmek, arastirma, sorgulama ve degerlendirme yapabilmek i¢cin mizik 6gretmenlerinin 6z-y6netimli
6grenme becerilerine sahip olmasi gerektigi diisiinilebilir. Dolayisi ile mizik 6gretmeni adaylarinin 6z-yénetimli
o6grenme becerilerinin incelenmesi bu becerilere iliskin goris ve onerilerin ortaya konulmasi, mizik 6gretmeni

adaylarinin gerek mesleki gelisim gerek kisisel gelisimleri bakimindan énemli goriilmektedir.

Amag

Bu g¢alismada muzik 6gretmeni adaylarinin 6z-ydnetimli 6grenme becerilerinin incelenmesi amaglanmistir. Bu
amaca yonelik asagidaki sorulara cevaplar aranmistir;
e Mizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri ne dizeydedir?
e  Miuzik 6gretmeni adaylarinin 6z-ydnetimli 6§renme becerileri cinsiyet degiskenine gére anlamli
farkhhk gostermekte midir?
e Miuzik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri sinif diizeyi degiskenine gére anlamli
farkhhk gostermekte midir?
e  Miuzik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri akademik basari diizeyi degiskenine
gore anlamh farklihk géstermekte midir?
e  Mizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri aile gelir dizeyi (aylik) degiskenine
gore anlaml farklihk gostermekte midir?
e Miizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri anne egitim diizeyi degiskenine goére
anlamh farkhhk géstermekte midir?
e Miizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri baba degiskenine gére anlamli farkhlik

gostermekte midir?
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YONTEM

Arastirma modeli

Model bir sistemi temsil ettigi disunilen, sadece “6nemli” gorilen degiskenleri kapsayan, gercek durumun
Ozetlenmis halidir, arastirma modeli, “arastirma amacina uygun ekonomik olarak, verilerin toplanmasi ve
¢ozlimlenebilmesi igin gerekli kosullarin diizenlenmesidir.” (Selltiz, Jahoda, Deutsch ve Cook, 1959’dan aktaran:
Karasar, 2012, s. 76). Betimsel modele dayal nicel bir arastirma olan bu galismada tarama (survey) modeli
kullanilmistir. Sosyal bilimler alaninda oldukga sik kullanilan tarama modeli, gegmiste var olan ya da varhigini
devam ettiren bir durumun oldugu bicimi ile betimlemeyi hedefleyen arastirma yaklasimidir, arastirma
konusunu kendi kosullari icerisinde betimler onlari degistirme ve etkilemeye yonelik caba gosterilmez (Karasar,
2012). Arastirma icin gerekli Etik Kurul incelemesi Trabzon Universitesi Sosyal ve Beseri Bilimler Arastirma ve

Yayin Etik Kurulu tarafindan yapilmis olup, 13.11.2020 tarih ve 81614018-000-E.473 sayi ile onay verilmistir.

Katilimcilar

Covid-19 pandemisi sartlarinda hizli ve ekonomik olmasi sebebi ile kolay ulasilabilir érneklem yontemi
kullanilmig, 2020-2021 egitim 6gretim yili bahar déneminde Tirkiye’de bulunan devlet Gniversitelerinin mizik
ogretmenligi lisans programlarinda egitim géren 200 muzik 6gretmenligi lisans programi 6grencisinin gonulli
katihmi ile verilere ulasilmistir. Katiimcilara ait demografik o6zelliklerine yoénelik dagilimlar Tablo 1’ de

gosterilmistir.

Tablo 1. Miizik Ogretmeni Adaylarinin Demografik Ozelliklerine Gére Dagilimlari

Demografik Grup N %
Cinsiyet Kadin 144 72,0
Erkek 56 28,0
1.sinif 37 18,5
Sinif 2.sinif 57 28,5
3.sinif 43 21,5
4. sinif 63 31,5

20-45 14 7,0
46-60 22 11,0
Not Ortalamasi 6185 99 495
86-100 65 32,5

0-999 TL 13 6,5
1.000-2.499 TL 41 20,5
Gelir Durumu (Ayhk) 2.500-4.999 TL 72 36,0
5.000-9.999 TL 58 29,0

10.000 TL ve Ustl 16 8,0
Okuryazar degil 26 13,0
Anne Egitim ilkokul-Ortaokul 73 36,5
Lise 69 34,5
Universite 32 16,0
ilkokul-Ortaokul 78 39,0
Baba Egitim Lise 78 39,0
Universite 44 22,0
Toplam 200 100,0
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Muzik 6gretmeni adaylarinin demografik ozelliklerine goére dagilimlari incelendiginde; %72,0'inin kadin,
%28,0'Inin erkek, %18,5’inin 1.sinif, %28,5’inin 2.sinif, %21,5’inin 3.sinif, %31,5’inin 4.sinif oldugu belirlenmistir.
Miuzik 6gretmeni adaylarinin %7’sinin not ortalamasini 20-45, %11’inin 46-60, %49,5’inin 61-85 ve %32,5’inin
86-100 arasi not ortalamasi oldugu belirlenmistir. Mizik 6gretmeni adaylarinin aile gelir diizeyi (aylik) %6,5’inin
0-999 TL gelir durumuna sahipken, %20,5’inin 1.000-2.499 TL, %36,0’inin 5.000-9.999 TL, %8,0’inin 10.000 TL ve
Ustl gelire sahip oldugu belirlenmistir. Anne egitim diizeylerine gére dagilimlari incelendiginde; %13,0'inin
okuryazar degil, %36,5’inin ilkokul-ortaokul, %34,5’inin lise, %16,0’Inin lniversite, baba egitim dizeylerine gore
dagihmlari incelendiginde; %39,0'inin ilkokul-ortaokul, %39,0'inin lise, %22,0’inin {niversite oldugu

belirlenmistir.
Verilerin toplanmasi ve analizi

Arastirmada veri toplama araci olarak Askin (2015) tarafindan gelistirilen “Oz-yénetimli Ogrenme Becerileri
Olgegi” ve demografik verilerin toplanmasi amaci ile hazirlanan Kisisel Bilgi Formu kullanilmistir. Giidiilenme,
dz-izleme, dz-kontrol ve dzgiiven olmak iizere dért alt boyutu bulunan “Oz-yénetimli Ogrenme Becerileri
Olgegi” 21 maddeden olusmus 5 dereceli likert tipinde gelistirilmistir. Olgekten en yiiksek 105, en diisik 21
puan alinabilmektedir. Givenirlik analizi Askin-Tekkol ve Demirel (2018) tarafindan yapilmis, Cronbach Alpha i¢
tutarlik katsayisi kullanilarak hesaplanan glvenirligi ise “,895” bulunmustur. Bu ¢alisma igin bulunan Cronbach
Alpha i¢ tutarhlik kat sayisi ise ,910" dur. “Oz-ydnetimli Ogrenme Becerileri Olcegi” ve Kisisel Bilgi Formu ¢evrim
ici veri toplama araclari (Google Formlar) kullanilarak olusturulmus baglantilarin muzik 6gretmenligi lisans
programi bulunan devlet Universitelerinin ilgili bolim bagkanliklarina mail génderilmistir. Ayrica iletisim
uygulamalari (Whatsapp, Telegram, Signal vd.) kullanilarak gevrim ici anket baglantilari mizik 6gretmeni

adaylarina ulastiriimaya ¢ahsiimistir.

Arastirmada demografik verilere betimleyici analiz olarak ylzde analizi ve frekans analizi uygulanmis ve
sonuglar tablolar halinde gésterilmistir. “Oz-yénetimli Ogrenme Becerileri Olgegi” ile toplanan verilere

Kolmogorov-Smirnov normallik testi yapilmis sonuglar Tablo 2. de gosterilmistir.

Tablo 2. Oz Yénetimli Ogrenme Becerisi Diizeylerine Ait Normallik Testi Sonuglari

Kolmogrov-Smirnov Merkezi Egilim Olgiimleri
Alt Boyutlar

Statistic Sd P X Medyan Carpiklik Basikhk

Gudulenme 0,176 200 0,000 4,49 4,57 -0,768 -0,387

0z Kontrol 0,089 200 0,001 3,91 4,20 -0,311 0,055

Oz izleme 0,098 200 0,000 4,17 4,20 -0,306 -0,513

Oz Given 0,135 200 0,000 4,34 4,50 -0,564 -0,377
0Oz-Yénetimli Ogrenme Becerileri 0,074 200 0,010 4,25 4,28 -0,338 -0,650

Gergeklestirilen Kolmogrov-Smirnov testi verilerin normal dagilmadigini isaret etse de dagilimin normal olup
olmadigina karar vermek icin “p” degerini tek basina degerlendirmek yerine normal dagilimin 6zelliklerini temel

alan kriterlere gore degerlendirmek daha saglkli sonuglar verir (Cevahir, 2020). Aritmetik ortalama ve medyan
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degerinin yakinhgl ya da esitligi, carpikhk ve basiklik degerlerinin +2 sinirlari icerisinde kalmasi sebebi ile
toplanan verilerin dagiliminin normal oldugu sonucuna ulasiimistir (George ve Mallery, 2010).

Arastirmada iki alt gruplu tek degisken olan cinsiyet degiskenine bagimsiz érneklem t-testi, ikiden fazla alt grup
bulunan sinif diizeyi, akademik basari diizeyi, aile gelir diizeyi (aylik), anne ve baba egitim diizeyi degiskenlerine
ise tek yonlii ANOVA testi yapilmistir. Anova testi sonucunda gruplar arasindaki farkhliklarin belirlenmesi amaci

ile post-hoc testlerinden scheffe testi yapilmistir.

BULGULAR

Bu bélimde arastirmaya katilan miizik 6gretmeni adaylarinin “Oz-yénetimli Ogrenme Becerileri Olcegi” den

aldiklari puanlar ve degiskenlere iliskin bulgular problem sirasina gére sunulmustur.

Tablo 3. Miizik Ogretmeni Adaylarinin Oz-Yénetimli Ogrenme Becerilerine Ait Betimsel Bulgular

Alt Boyutlar X S.S.

Oz Yonet(lgge%grﬁr;n;%?ecenIer| 4,25 0,44
Gudilenme (1. Alt Boyut) 4,49 0,45

0z Kontrol (2. Alt Boyut) 3,91 0,62

Oz izleme (3. Alt Boyut) 4,17 0,52

Oz Giiven (4. Alt Boyut) 4,34 0,53

Miizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerilerineait betimsel bulgular incelendiginde olgcegin
genel ortalamasinin (x =4,25) cok yiiksek oldugu belirlenmistir. Olgegin alt boyut ortalamalari incelendiginde;
gudilenme alt boyutunun ortalamasinin (x =4,49) ¢ok yiksek, 6z kontrol alt boyutunun ortalamasinin (x =3,91)
cok yuksek, 0z izleme alt boyutunun ortalamasinin (x =4,17) yliksek ve 6z giiven alt boyutunun ortalamasinin (x

=4,34) cok yuksek oldugu belirlenmistir.
Oz-yonetimli Ogrenme Becerilerinin Cinsiyet Degiskenine Gére incelenmesi

Tablo 4. Oz-yénetimli Ogrenme Becerilerinin Cinsiyet Degiskenine Gére Farklilasmasinin Belirlenmesine Ait
Bagimsiz Orneklem T-testi Sonuglari

Alt Boyutlar Cinsiyet n X s.S T sd P
eI B 08 o
e s %02 o m om
e SR e 002w o
iR it A% %1 s o
Blgegin Tamii Ef:;t 15464 jﬁ? gigi 1,548 198 0,123

Oz-ydnetimli dgrenme becerilerinin cinsiyet degiskenine gore farkliliklarinin anlamlilik gdsterip géstermedigini
belirlenmesi igin yapilan t-testi sonucuna gore; miizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerilerinin

cinsiyet gruplari degiskenine gore istatistiksel olarak anlamlilik géstermedigi gorilmustir. (p>0.05).
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Oz-yonetimli Ogrenme Becerilerinin Sinif Diizeyi Degiskenine Gore incelenmesi

Tablo 5. Oz-yénetimli Ogrenme Becerilerinin Sinif Diizeyi Degiskenine Gore Farkhilasmasinin Belirlenmesine Ait
ANOVA Testi Sonuglari

Alt Boyutlar Sinif n X s.S F p Scheffe
1.sinif(2) 37 4,41 0,51
2

Gudilenme (1. Alt Boyut) 2.sinift2 >/ 4,59 0,38 2,861 0,038*  (3-2), (3-4)

3.sinif® 43 436 0,50

4.sinif® 63 4,55 0,44

1.sinif(t) 37 3,88 0,68

-- 2.s1nif(2) 57 3,93 0,64
Oz Kontrol (2. Alt Boyut) 3,964 0,009* (3-2), (3-4)

3.51nif) 43 3,67 0,47

4.sinif® 63 408 0,63

1.sinif(t) 37 4,13 0,63

o 2.s1nif2 57 4,22 0,52
Oz lzleme (3. Alt Boyut) 6,289 0,000%* (3-2), (3-4)

3.51nif®) 43 3,91 0,42

4.s1nif4) 63 4,34 0,48

1.sinif(t) 37 4,27 0,65

o 2.s1nif2 57 4,41 0,48
Oz Gliven (4. Alt Boyut) 3,792 0,011* (3-2), (3-4)

3.51nif®) 43 4,14 0,49

4.sinif4 63 4,46 0,51

1.sinifld) 37 4,19 0,52

P, 2.sinif2) 57 4,31 0,41
Olgegin Tum 5435  0,001*  (3-2),(3-4)

3.s1nif3) 43 4,05 0,36

4.sinifl4) 63 4,37 0,44

p<0,05*

Tablo 5. de verilen sonuglara goére; mizik 6gretmeni adaylarinin 6z-yénetimli 6grenme becerilerinin sinif diizeyi
gruplari degiskenine gore istatistiki agidan %95 giivenilirlik diizeyinde anlaml farklilik olusturdugu gorilmustar.
(F= 5.435; p=0.001; p<0.05). 3.siniflarin (X =4,05) 6z-yonetimli 6grenme becerileri, 2.sinif (x =4,41) ve 4.sinif (X
=4,46) gore daha dustktir. Gidulenme alt boyutunda sinif diizeyi gruplarina gore farki istatistiksel olarak %95
givenilirlik dizeyinde anlamli farklilik gdstermistir. (F= 2.861; p=0.038; p<0.05). 3.siniflarin (x =4,36) gidilenme
alt boyutu 2.sinif (X =4,59) ve 4.sinif (x =4,55) gére daha disiiktiir. Oz kontrol alt boyutu sinif diizeyi gruplarina
gore farki istatistiksel olarak %95 giivenilirlik dizeyinde anlamlilik gosterdigi saptanmistir. (F= 3.964; p=0.009;
p<0.05). 3.siniflarin (X =3,67) 6z kontrol alt boyut 2.sinif (X =3,93) ve 4.sinif (x =4,08) gdre daha diisiktir. Oz
izleme alt boyutu sinif diizeyi gruplarina gore farki istatistiksel olarak %95 guvenilirlik diizeyinde anlamlilik
gosterdigi saptanmistir. (F= 6.289; p=0.000; p<0.05). 3.siniflarin (x =3,91) 6z izleme alt boyutunda 2.sinif (x
=4,22) ve 4.sinif (x =4,34) gore daha diisiiktiir. Oz giiven alt boyutu sinif diizeyi gruplarina gore istatistiksel
olarak %95guvenilirlik diizeyinde anlamh farkhlik gostermistir. (F= 3.792; p=0.011; p<0.05). 3.siniflarin (x =4,14)

0z glven alt boyutu 2.sinif (x =4,41) ve 4.sinif (X =4,46) gbre daha disuktir.
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Oz-yonetimli Ggrenme Becerilerinin Akademik Basari Diizeyi Degiskenine Gore incelenmesi

Tablo 6. Oz-ydnetimli Ogrenme Becerilerinin Akademik Basari Ortalamasi Degiskenine Gore Farklilasmasinin
Belirlenmesine Ait ANOVA Testi Sonuglari

Alt Boyutlar Not Ortalamasi n X S.S F P Scheffe
20-451) 14 4,27 0,53
uda . 46-60 22 4,35 0,51
Gudiilenme (1. Alt 3176 0,015+ (1-3), (1-4)
Boyut) 61-850) 99 4,50 0,43
86-1004 65 4,61 0,42
20-451) 14 3,74 0,71
0 -6002 3,74 0,54
Oz Kontrol (2. Alt 46-60 22 3535 0,008* (1-4)
Boyut) 61-8503) 99 3,84 0,61
86-1004 65 4,15 0,60
20-45 14 3,99 0,66
Oz | - 4,16 0,50
Oz Izleme (3. Alt 46-60 22 1,545 0,191
Boyut) 61-85 99 4,15 0,50
86-100 65 4,28 0,52
20-45 14 4,17 0,65
Oz G 46-60 22 4,29 0,54
Oz Guven (4. Alt 1,637 0,166
Boyut) 61-85 99 4,33 0,54
86-100 65 4,46 0,46
20-45(1) 14 4,06 0,54
. 46-602) 22 4,15 0,44
Olgegin TUmu 6-60 3,177 0,015* (1-4)
61-85(3) 99 4,23 0,42
86-1004 65 4,40 0,42

p<0,05*

Tablo 6. da verilen ANOVA testi sonucuna goére; mizik 6gretmeni adaylarinin 6z yonetimli 6grenme
becerilerinin akademik basari diizeyi gruplarina gore farki istatistiksel olarak %95 givenilirlik dizeyinde anlamh
farkhlastigi goralmuistir. (F= 3.177; p=0.015; p<0.05). 86-100 ortalamasi olan (x =4,40) muzik O6gretmeni
adaylarinin 6z yonetimli 6grenme becerileri 20-45 not ortalamasina sahip (X =4,06) 6gretmen adaylarina gore
daha yiksektir. Mizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri gidilenme alt boyutunda
akademik basari dizeyi gruplari degiskenine gore istatistiksel olarak %95 givenilirlik diizeyinde anlamli farklilik
gosterdigi saptanmustir. (F= 3.176; p=0.015; p<0.05). Not ortalamasi 20-45 arasinda olan (x =4,27) muzik
O6gretmeni adaylarinin gidilenme alt boyutu 61-85 (x =4,50) ve 86-100 (x =4,61) gore daha duslktlir. Muzik
O0gretmeni adaylarinin 6z-yénetimli 6grenme becerileri 6z kontrol alt boyutunda akademik basari dizeyi
gruplarina gore istatistiksel olarak %95 givenilirlik diizeyinde anlamh bicimde farklilasmistir. (F= 3.535;
p=0.008; p<0.05). 86-100 ortalamasi olan (x =4,15) muzik 6gretmeni adaylarinin 6z kontrol alt boyutunda

ortalamasi 20-45 olan (x =3,74) gore daha yliksektir.
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Oz-yonetimli Ogrenme Becerilerinin Aile Gelir Diizeyi (Aylik) Degiskenine Gore incelenmesi

Tablo 7. Oz-yénetimli Ogrenme Becerilerinin Aile Gelir Diizeyi Degiskenine Gére Farklilasmasinin Belirlenmesine
Ait ANOVA Testi Sonuglari

Alt Boyutlar Gelir Durumu N X S.S F p Scheffe
0-999 TL® 13 4,69 0,30
_ 1.000-2.499 TL? 41 4,67 0,35
Gu:;:';g;?ﬁ)(l' 2.500-4.999 TL® 72 449 041 4814  0,001* ((i-?)’, (é'_i))'
5.000-9.999 TL@W 58 4,42 0,53
10.000 TL ve Gsti®) 16 4,17 0,48
0-999 TL 13 4,14 0,60
.. 1.000-2.499 TL 41 4,04 0,65
Oi:io;ct)\r/cl)lltiz. 2.500-4.999 TL 72 3,79 0,66 1,630 0,168
5.000-9.999 TL 58 3,93 0,57
10.000 TL ve Usti 16 3,88 0,56
0-999 TL 13 4,29 0,47
L 1.000-2.499 TL 41 4,31 0,48
o2 szxit()g' Alt 2.500-4.999 TL 72 411 053 1,753 0,140
5.000-9.999 TL 58 4,20 0,54
10.000 TL ve Ustil 16 3,96 0,59
0-999 TL 13 4,50 0,59
. 1.000-2.499 TL 41 4,38 0,55
oz G;\cl)i:t(;l Al 2.500-4.999 TL 72 4,39 0,46 1,455 0,217
5.000-9.999 TL 58 4,29 0,60
10.000 TL ve Usti 16 4,09 0,52
0-999 TLW 13 4,43 0,43
1.000-2.499 TL@ 41 4,38 0,42
Olgegin Tumi 2.500-4.999 TL®) 72 4,21 0,42 2,488 0,045* (5-1), (5-2)
5.000-9.999 TL@W 58 4,23 0,48
10.000 TL ve Ustiu® 16 4,04 0,43

p<0,05*

Tablo 7. de gosterilmis olan ANOVA testi sonucunda; 6z-yonetimli 6grenme becerilerinin aile gelir dizeyi
degiskenine gore istatistiki agidan %95 glivenilirlik diizeyinde anlamli farkllik géstermistir. (F= 2.488; p=0.045;
p<0.05). Gelir durumu 10.000 TL ve Ustiindekilerin (x =4,04) 6z- yonetimli 6grenme becerileri 0-999 TL (x =4,43)
ve 1.000-2.499 TL (x =4,38) gore daha dusuktir. Gudilenme alt boyutunda aile gelir diizeyi degiskenine gore
istatistiki agidan %95 givenilirlik diizeyinde anlamli sekilde farkhlagsmistir. (F= 4.814; p=0.001; p<0.05). Gelir
durumu 10.000 TL ve Gstindekilerin (x =4,17) giidiilenme alt boyutu 0-999 TL (x =4,69) 1.000-2.499 TL (x =4,67),
2.500-4.999 TL (x =4,49) ve 5.000-10.000 TL (x =4,42) gbre daha disiktir.
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Oz-yonetimli Ogrenme Becerilerinin Anne Egitim Diizeyi Degiskenine Gore incelenmesi

Tablo 8. Oz-y6netimli Ogrenme Becerilerinin Anne Egitim Diizeyi Degiskenine Gére Farklilasmasinin
Belirlenmesine Ait ANOVA Testi Sonuglari

Alt Boyutlar Anne Egitim Durumu n X s.S F P Scheffe
Okuryazar degil®) 26 4,74 0,27
Giidulenme (1. ilkokul-Ortaokul? 73 4,52 0,40 4,289 0,006* (1-2), (2-
Alt Boyut) Lisel3) 69 4,38 0,52 3), (1-4)
Universite®® 32 4,46 0,47
Okuryazar degil (1) 26 4,11 0,50
0 . ilkokul-Ortaokul ) 73 3,80 0,69 B} .
Oz Kontrol (2 okul-Ortaoku 2928 0,035* (2-1), (2
Alt Boyut) Lise® 69 3,86 063 4)
Universite®® 32 4,11 0,46
Okuryazar degil 26 4,36 0,42
Oz i i - 73 4,08 0,55
Oz Izleme (3. Alt Ilkokul-Ortaokul 2,457 0,064
Boyut) Lise 69 415 054
Universite 32 4,29 0,52
Okuryazar degil 26 4,48 0,59
Oz Gii ) ilkokul- kul 73 4,37 0,46
Oz Gliven (4. Alt okul-Ortaoku 2,550 0,057
Boyut) Lise 69 421 058
Universite 32 4,45 0,53
Okuryazar degil( 26 4,45 0,36
.. ilkokul-Ortaokul® 73 4,22 0,43 1-2), (1-
Olcegin Tumi : . 3,092 0,028* (1-2),
Lise® 69 4,17 0,48 3)
Universite® 32 4,34 0,43

p<0,05*

Tablo 8 de yer alan ANOVA testi sonucuna goére; muzik 6gretmeni adaylarinin 6z-yonetimli 6grenme

becerilerinin anne egitim diizeyi gruplarina gore istatistiki olarak %95 givenilirlik diizeyinde anlamli sekilde

farklilasmistir. (F= 3.092; p=0.028; p<0.05). Anne egitimi okuryazar olmayanlarin (x =4,45) 6z yonetimli 6grenme

becerileri, anne egitimi ilkokul-ortaokul (x =4,22) ve lise olanlara (x =4,17) gore daha yiiksektir. Glidilenme alt

boyutunda anne egitim dilzeylerine goére istatistiki agidan %95 givenilirlik dizeyinde anlamli bigimde

farklilastigi saptanmistir. (F= 4.289; p=0.006; p<0.05). Anne egitimi okuryazar olmayanlarin (x =4,74) gudiilenme

alt boyutunda ilkokul-ortaokul (x =4,52), lise (X =4,38) ve {iniversite olanlara (x =4,46) gére daha yiiksektir. Oz

kontrol alt boyutunda anne egitim diizeylerine gore farki istatistiksel agidan %95 guvenilirlik diizeyinde

anlamhlik gostermistir. (F= 2.928; p=0.035; p<0.05). Anne egitimi ilkokul mezunu olanlarin (x =3,80) 6z kontrol

alt boyutunda, okuryazar olamayanlar (x =4,11) ve lniversite olanlara (x =4,11) gére daha dusuktdr.
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Oz-yonetimli Ogrenme Becerilerinin Baba Egitim Diizeyi Degiskenine Gore incelenmesi

Tablo 9. Oz-y6netimli Ogrenme Becerilerinin Baba Egitim Diizeyi Degiskenine Gére Farklilasmasinin
Belirlenmesine Ait ANOVA Testi Sonuglari

Alt Boyutlar Baba Egitim Durumu n X S.S F P
Gadil " ilkokul-Ortaokul 78 4,56 0,41
tdilenme (1. -
Alt Boyut) _Lise 78 448 049 1,658 0,193
Universite 44 4,41 0,46
62 Kontrol (2 ilkokul-Ortaokul 78 3091 0,71
z Kontrol (2. -
Alt Boyut) _ Lise 78 391 0,56 0,021 0,999
Universite 44 3,91 0,59
2 3 A ilkokul-Ortaokul 78 4,19 0,54
zlzleme (3. Alt Lise 78 4,17 0,52 0,091 0,913
Boyut) -
Universite 44 4,15 0,54
2 Gi Al ilkokul-Ortaokul 78 4,37 0,51
2 Gven (4. Al Lise 78 4,35 0,57 0,288 0,750
Boyut) -
Universite 44 4,29 0,52
ilkokul-Ortaokul 78 4,28 0,46
Olgegin Tumi Lise 78 4,25 0,45 0,399 0,672
Universite 44 4,21 0,44

Oz-ydnetimli 6grenme becerilerinin baba egitim diizeyi gruplari degiskenine gére farkhiliklarinin anlamli olup
olmadiginin belirlenmesi amaci ile yapilan ANOVA testi sonucuna gore; miizik 6gretmeni adaylarinin 6z-
yonetimli 6grenme becerilerinin baba egitim dizeyi gruplarina gére anlamli bicimde farklihk géstermemistir.

(p>0.05).

TARTISMA ve SONUC

Arastirmada muzik 6gretmeni adaylarinin 6z-yonetimli 6grenme beceri puanlari hesaplanmistir. Bulgulara
bakarak mizik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerilerinin 6lgek alt boyutlarinda ve 0lgegin
tiiminde yiiksek dizeyli oldugu soylenebilir. Benzer sekilde Askin (2015) doktora tezinde Universite 6grencileri
ile calismis ve katilimcilarin 6z-yonetimli 6grenme becerilerin yiksek dizeyli oldugunu ortaya koymustur.
Yilmazsoy ve Kahraman (2019) uzaktan egitim alan Universite 6grencilerinin 6z-yonetimli 6grenme becerilerinin
cesitli degiskenler acisindan incelendigi calismada elde edilen bulgular 6z-yonetimli 6grenme becerilerinin dlgek

orta puaninin lizerinde oldugunu goéstermektedir bu sonuglar arastirma sonuglarini destekler niteliktedir.

Miuzik 6gretmeni adaylarinin 6z-yonetimli 6grenme becerileri cinsiyet degiskenine gére incelenmis elde edilen
sonuglardan anlamli bir farklihk gértlmemistir. Literatire bakildiginda ise arastirma sonuglarini destekleyen
calismalarin (Kilic ve S6kmen, 2012; Yenice, 2012; Yesilyurt, 2013; Oztiirk, Bilgen ve Bilgen, 2017; Arslan, 2019)
yani sira 6z-yénetimli 6grenme becerilerinin cinsiyet degiskenine gore kadin katilimcilar lehine anlamh bigimde

farklilastigi calismalarda (Ozbek, Eroglu ve Donmus, 2016; Yilmazsoy ve Kahraman, 2019) gériilmektedir.
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Oz-yonetimli 6grenme becerilerinin sinif diizeyi degiskeni gére elde edilen bulgular i1siginda 4. Sinif diizeyinde
0z-yonetimli 6grenme becerileri diizeylerinin alt boyutlarda ve 6lgegin timiinde en yiiksek diizeyde oldugu
sonucuna ulasiimistir. 3. Sinif diizeyinin 6lgegin timinde ve alt boyutlarinda 2. ve 4. Sinif diizeylerinden daha
disik duzeyde olmasi anlamh bir farkhlik olusturmaktadir. Bu fark istatistiki olarak anlamli olsa da benzer
calismalarin (Sarmasoglu ve Gorgild, 2014; Acar, 2014) biyik béliminde sinif dlizeyi degiskeninin 6z-yonetimli
O0grenme becerilerinde gore anlamli bir farkhhk olusturmadigi 4. Sinif diizeyindeki yiliksek 6grenimini
tamamlamak {zere olan katiimcilarin 6z-yonetimli 6grenme becerilerin daha yilksek diizeyde olabilecegi
ongorilmistir. Oz-yénetimli 6grenme becerisinin formal ya da informal ortamlarda gelistirilebildiginden yola
cikarak sinif dizeyi degiskeninin 0z-yonetimli 6grenmelerle ilgili manidar bir farkllik yaratmayacagi

degerlendirilebilir.

Arastirmada 6z-yonetimli 6grenme becerilerinin akademik basari diizeyi degiskenine gore anlamli bir farkllik
olusturmadigl sonucuna ulasilmistir. Literatlirde yer alan galismalar incelendiginde ise genellikle pozitif yonli
orta diuizeyde bir iliskinin varhigina siklikla rastlanmaktadir (Avdal, 2013; Carson, 2012; Cazan ve Schiopca, 2014;
Hall, 2011).

Oz-ydnetimli grenme becerilerinin ailelerin aylik gelir diizeyleri Gizerinden elde edilen bulgular géstermektedir
ki; gelir dizeyi en yuksek grupta bulunan katilimcilarin 6z-yénetimli 6grenme becerilerinin diger gelir diizeyi
gruplarina gére daha disiik oldugu sdylenebilir. Olgegin timii ve giidiilenme alt boyutunda gorilen anlamli
farkhihgin sebebinin disik gelir gruplarinda 6z-yonetimli 6grenmeye iliskin motivasyonun ekonomik bir arka
planinin oldugunun, kaynaklara ulasimda yasanan sikintilarin alternatif kaynaklara yénelmeye neden olmasi,
kaynak segimi, disardan yardim alma, kontrol degerlendirme gibi 6zelliklerin de bu duruma paralel olarak
gelistigi degerlendirilebilir. Benzer calismalarda ise gelir diizeyi degiskenin 6z-yénetimli 6grenme becerilerini
anlamli sekilde farkhlastirmadigi galismalarin fazla oldugu gorilmektedir (Askin, 2015; Kilig ve Sokmen, 2012;
Acar, 2014).

Oz-ydnetimli 6grenme becerilerinin anne- baba egitim diizeyleri degiskenlerine gére elde edilen bulgulari
incelendiginde baba egitim dizeylerinin anlaml bir farklilk olusturmadigl sonucuna ulasiimistir. Anne egitim
diizeyi degiskeninde ise okur yazar olmayan ve Universite mezunu annelerin, ilkokul-ortaokul ve lise mezunu
annelere goére anlamli farklilastigi gérilmektedir. Anne egitim dizeyi, okur yazar olmayan ve liniversite mezunu
mizik 6gretmeni adaylari 6z-yonetimli 6grenme becerilerinin, anne egitim diizeyleri ilkokul- ortaokul ve lise

mezunu olanlardan daha yiiksek diizeyde oldugu soylenebilir.

ONERILER

Arastirma sonuglari literatlir ile genellikle uyum gosterirken bazi degiskenlerde farklilasmalar oldugunu
gormekteyiz. Calismada 6zellikle aile ekonomik gelir diizeyi (aylik) ve anne egitim dizeyi degiskeninde ilgi cekici
sonuglara ulasilmistir. Bu degiskenlere yonelik 6z-yénetimli 6grenme becerileri kapsaminda daha derinlikli

calismalarin yapilmasi 6nerilmektedir. Calismanin Covid-19 kiresel salgin slrecinde yapilmis olmasi, bu
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donemde yapilan tim calismalar gibi sonraki yillarda yapilacak galismalar ile karsilastiriimasi, 6z-yénetimli
0grenme becerilerinde ne gibi degisimlerin oldugunun arastirilmasi dnemlidir. Bu kapsamda benzer ¢alismalarin
sonraki yillarda degiskenlerin cesitlendirilmesi ve farkli arastirma yontemleri kullanilarak tekrarlanmasi

onerilmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
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yapilmig olup, 13.11.2020 tarih ve 81614018-000-E.473 say! ile onay verilmistir.
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