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ABSTRACT

The purpose of this study is to investigate seventh-grade students' opinions about the role of
songs in improving speaking skills. The phenomenological design, one of the qualitative research
designs, was used in the study. Participants were specified using the maximum variation sampling
method, one of the purposeful sampling methods. As the study sample, 7 schools of varied sizes,
with different socioeconomic levels, and different opportunities were selected so that every part
of Odemis district of Izmir province could be represented. The study participants consisted of 26
students studying at these schools. Research data were collected using a semi-structured
interview form developed by the researcher. The descriptive analysis method was used in data
analysis. In the analysis, firstly, the audio recordings were transcribed. Afterward, these
recordings were analyzed. As a result of the interviews, students' opinions about the songs they
listened to and their speaking skills were gathered under 3 (three) main themes: "Vocabulary
Learning," "Speech Errors," and "Effective Speech." These main themes were divided into various
sub-themes, and the sub-themes were divided into certain categories in line with different
opinions received from students. Vocabulary learning included 4 (four) sub-themes: "Turkish
vocabulary learning," "permanent vocabulary learning," "vocabulary learning only from foreign
songs," and "no vocabulary learning." The theme of speech errors comprised 5 (five) sub-themes:
"use of a local dialect," "pronunciation errors in songs," "singer's effect," "using foreign words,"
and "using slang words." The theme of effective speech consisted of 4 (four) sub-themes: "stress,
pause, and intonation in songs," "songs and fluent speech," "songs and speech rate," "use of
songs in activities."

Keywords: Speaking skill, song, qualitative reseach, phenomenology.

* This study is derived from a master’s thesis called “Opinions of 7th Grade Students on the Role of Songs in Developing
Speaking Skill —A Phenomenological Study” prepared to Institute of Graduade Education at Kiitahya Dumlupinar University.
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INTRODUCTION

Speech is the expression of emotions, thoughts, and impressions in the human mind with words. An individual
who adds new schemas to his mind by learning new things throughout his life encodes these schemas with
words and expresses these codes by speaking. Fletcher emphasized that the first source a person resorts to at

the time of speech is his own memory.

Speech, which is the oral form of communication, can take place between individuals or between individuals
and society. The person needs to transform the speech-related characteristics into behaviors and to adopt
them so that emotions and thoughts can be conveyed with words accurately, understandably, and in a quality
way. To reach this point, the development of speaking skills should be supported with appropriate activities
from the first to the last stage of education (Yangil & Topguoglu Unal, 2019). Speaking, which contains more
than one process, has been associated with the concept of communication as well as personality formation and
social skills. “Being a real human is an achievement that comes only through the mother tongue. A creature

that resembles a human in every respect but cannot speak is not a human being” (Uygur, 2018: 132).

It is possible to turn an innate speech ability into an effective speech skill with speech training. Because
effective and beautiful speech is not a skill that can be acquired by itself. Effective and beautiful speech is a skill
that involves correctly performing emphasis, stops and intonation, pronouncing words correctly and having an
appropriate speech speed. Ozdemir (2016) emphasized that beautiful and effective speech is not an innate

talent, but a skill acquired as a result of trial and study.

Effective speech process starting with diaphragm breathing is a multidimensional action that covers breath
control, correct pronunciation, emphasis, intonation, expression, presentation skills and thought processes. In
order for the speech to be effective, presentation skills should be developed, all the audio facilities that the
language has should be used, the speech should be supported by body language, and the speech should be

composed of the correct styles and expressions and carry integrity (Cintas Yildiz, 2015).

A person is a social being and is in contact with almost any environment in which he is located. A large part of
this communication also takes place orally. Fletcher (2017) stated that a person speaks an average of 34,000
words a day; this number corresponds to several books a week and more than twelve million words a year.
Ozdemir (2016) also stated that a person can express his/her individuality in the family, school or any

institution of the society only through speech and can participate in many activities through speech.

Speech takes an important place in an individual's daily life. Since success in speaking affects social relations,
education and work life, the necessity of developing speaking skills arises. The necessity of receiving education
in order to speak better has revealed diction education as a separate discipline field in non-formal educational
institutions and speaking skill as one of the main skill areas in Turkish courses in formal educational institutions.

Speech training aims to provide students with skills such as breathing correctly, expressing oneself in front of
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the community, making prepared or unprepared speeches, performing elements of the language such as

emphasis, intonation, reach, pronunciation when speaking, and using body language effectively.

Songs are one of the most easily accessible tools to make lessons with students more interesting and
entertaining in the development of speaking skills. Participation can be simple since songs are both easy to
learn and accompany. Songs are also exceptionally useful in terms of teaching daily spoken language. Different
uses of idioms and words are seen in songs. Moreover, they improve pronunciation and intonation. Via the
memorization of lyrics, words become more permanent, and it becomes easier to remember them. Because
words can be memorized through songs and different uses of words can be seen together in this case, songs

are extremely effective in the development of speaking skills (Eren Sengl, 2019: 37-38).

In a song, which generally consists of primary voices and secondary voices, the lyrics provide the listener with a
deep understanding of the message in the song, considering that the lyrics, which are the second element,
contribute significantly to the music itself (Firdaus, 2013). In other words, lyrics reveal the message in the song.
It is concluded that the song is a kind of work of art, which is intended to be sung with or without instrumental

accompaniments. As a result, the song can be called a short piece of music, which usually consists of words.

In this sense, there is a strong and complex link between melody and lyrics in songs. Melody and lyrics are
usually coordinated for general emotional meaning, stress points, grouping, expectation, and closing. In some
cases, speech-related prosodic patterns affect the compositional choices made in creating the melodic and

rhythmic aspects of a song (Thopmson & Russo, 2004).

The music exhibits the general forms of melody, lyric, mood, rhythm, harmony and instrumentation. The type
of music in this understanding is a musicological category that is distinguished by analyzing the musical, lyrical
content and structures within the musical works (Silver, Lee & Childress, 2016). Along with technology and
media tools that are developing in a globalizing world, music listening habits continue by increasing their
current existence by watching music video clips. The types of music listened to in this way also reach many
listeners, and in this way, a difference occurs among the listeners. It is also stated that the types of music

listened to play an effective role on individuals (Ulugay, 2018).

Based on this, when viewed at the types of songs that are most listened to in the world today, it can be seen
that these types of songs are pop, hip-hop and rap music in general. In addition, it is stated that the k-pop song
genre, which is a pop music genre originating from South Korea and spread to a wide audience via the internet,
is the most listened music genre according to the Music Listening Report of the International Federation of
Phonographic Industry. Pop, rock and oldies are the three most popular genres around the world, while hip-
hop/rap, dance/electronic and indie/alternative music also ranked ahead of K-pop in the rankings. This was
followed by metal, R&B and classical music. According to the report, hip-hop has become one of the popular

song genres, especially among the 16-24 year olds (Herman, 2019).
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Materials that appeal to more than one of the individual's senses make learning more permanent. Music is also
one of the materials that are suitable for this understanding. From past to present, music has always been one
of the social factors which exist in a society or culture and have an effect on societies in this process. In this

respect, individuals use music and language to express themselves (Dogan, 2019: 2).

Music is a universal language that draws a connection between people and their religion, language has the
power to bring together different people in the same melody. With this feature, it has a privileged place among
other branches of art. Individual; while maintaining his life in an environment consisting of artistic elements, he
completes the socialization process by constantly interacting with his cultural, natural and social environment
and has a certain culture. The musical nature of the environment is constantly evolving and changing with the
individual. In this sense, it can be said that music is in direct proportion to the progress of social life. Different
fluctuations in social life also bring itself to the fore in music and therefore in songs. In this case, it seems that
the influence of the musical phenomenon itself on individuals and societies can be used in a positive or
negative way. In this context, it can be said that one of the tools that can be used to make progress in

strengthening and improving society is music (Biber Oz, 2001).

Music, rhythm or songs, which have the property of bringing people closer to each other in both physical and
euphoric terms, it can lead to an increase in the level of physical consciousness, including the emotional
perceptions of the individual towards his environment. In the rhythm of music, song or dance, the individual
becomes self-conscious, not conscious. In songs where the power of emotion is much more at the forefront
than the power of words; quite simple everyday topics, such as loved family, lover, holiday, sports teams,
country, seasons, god, unrequited love, war, bad times are included. In short, rhythm and melody, which are
the main elements of music, can convey the message that wants to be given to society with words. Therefore,

music and songs are actually involved in all aspects of individuals' lives (Cuhadar, 2007).

The words in the song give a different perspective to the individual by helping him/her to perceive the message
contained in the song he/she is listening to. Song; it is a short musical work that gives equal importance to a
poetic text, music, and words. It can be written for one or several voices and is usually performed accompanied
by an instrument. It is also defined as a short poem or a certain number of strings placed in music and intended
to be sung. This study was prepared with the thought that the songs listened to affect speaking skills and
emotions. This study aims to investigate the opinions of secondary school seventh-grade students about the

role of the songs they listen to in improving their speaking skills.

METHOD
Research Model

In this study, the phenomenological design, one of the qualitative research models, was used. Due to the

study's nature, it was aimed to examine in depth the reality of the phenomenon focusing on students' attitudes
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and experiences. Therefore, the phenomenological design was used, assuming that the qualitative research

method was more suitable.

Qualitative research is used in verbal-based and interpretation-based studies, which are often preferred in the
fields of social sciences and educational sciences in general. Qualitative research focuses on people's attitudes,
behaviors and experiences. In the qualitative method, such issues as induction logic, generalization in
accordance with the collected data are at the forefront. Observation, interview and survey techniques are
often used in the qualitative approach. Qualitative research can be divided into subgroups such as
phenomenology studies, case studies, action studies, cultural analysis, feminist studies and grounded theory

(Padem, Goksu, & Konakl, 2012).

Phenomenology focuses on the study of subjective experience and consciousness. The basic principle of
phenomenology is that reality consists of objects and events in the way they are perceived by people who
experience them. Phenomenological research focuses on phenomena that are aware of but do not have an in-
depth and detailed understanding. Interviews are conducted in order to reveal the experiences and meanings
of the facts. Phenomenological research is focused on the individual in understanding the conditions and
creating solutions, and it is important to determine who will be investigated in the research process

(Buyukoztirk, Kilig-Cakmak, Akglin, Karadeniz & Demirel, 2018).

Because the individual experiences of the students regarding the songs they listened to and the effects of the
songs on their speaking skills would be taken into account, people who had or were having these experiences
were included in the study. Moreover, collecting subjective information from primary sources in

phenomenological studies was also a determining factor in selecting the appropriate model in the study.

Study Group and Sampling

The study group comprised 26 students studying at seventh grade in seven schools in the 2019 academic year.
Two of these schools were in the center of Odemis district in Izmir, and three secondary schools, a BILSEM
(Science and Art Education Center), and a college were in neighborhoods far from the center of the district. The

distribution of the number of samples interviewed within the scope of the study is given in Table 1 by school.

Table 1. Distribution of Students by School
School Name n %

Cayli Secondary School

Hamamkdy Secondary School

Ovakent Secondary School

RV OO NN

Odemis Secondary School 30
Mustafa Ayse Yanbasti Secondary School 23
Private Diinya College 19

Odemis Science and Art Center 4
TOTAL 26 100
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Purposeful sampling, one of the non-probability sampling methods, was employed in the study. Purposeful
sampling refers to the selection of information-rich situations in line with the purpose of the study to carry out
in-depth research. Purposeful sampling is preferred when it is desired to study one or more special cases that
meet certain criteria or have certain characteristics (Kog-Basaran, 2017). In this study, the sample was enriched
by including seventh-grade students studying at different schools since the use of maximum diversity finds and

defines themes with distinct characteristics in purposeful sampling.

Data Collection

The data of the research were collected between November and December 2019. As a data collection tool, a
"semi-structured interview form" containing interview questions was applied to seventh-grade students
studying at different schools. The validity and reliability of the data collection tool were studied by the

researcher, domain experts, and academicians.

Data Collection Tools

First, the personal information forms developed by the researcher were distributed to all the seventh-grade
students at seven schools considered for sampling. Then, the personal information forms were reviewed, and
30 students with distinct characteristics and believed to make different evaluations on the subject were
specified. Four of the students expressed that they did not want to participate in the study. Voluntariness was
given priority in the participation of the 26 selected students in the interviews, and before the interviews, the

consent of all students for voluntary participation was obtained.

The questions in the personal information form are related to the demographic characteristics of students,
their personal characteristics, and their families. In the study, after personal information forms were filled out,

one-to-one interviews were started, and a semi-structured interview technique was used.

In the semi-structured interview form used in this study, 4 open-ended questions were directed to seventh-

grade students. The questions directed to the students are listed as follows:

1. What do you think about the fact that the songs you listen to introduce you to new words? Explain
with examples.

2. Do you reflect the accent and dialect characteristics of the songs you listen to in your speech? Explain
with examples.

3. What are your different ideas or suggestions that listening to songs can support us in order to speak
more fluently? Explain with reasons.

4. Do you reflect the stress, intonation, articulation, etc. in the songs you listen to on your speech?

Explain with examples.

To interview the students, the researcher first obtained the necessary permission from the school principals

and gave information about the content of the study. All the interviews were held during school hours and at
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times considered appropriate by the school administrations. Afterward, the purpose of the study was explained
to the students who would be interviewed, and it was attempted to create a sincere environment for the
interview so that the students could feel comfortable. During the interviews with the students, a voice recorder
was used upon obtaining the permission from the school administrations. The interviews were completed in a
period of two months. A different day was selected for each school, and a total of 237 minutes of interviews

were held with 26 students.

Validity and Reliability of the Study

The concept of validity is related to the level at which individuals measure the desired feature without
confusing it with other features. In other words, validity is defined as the power of getting answers to the
questions in the scales. Reliability, on the other hand, refers to the reproducibility of the measurements carried
out to measure a certain feature in the same people under similar conditions (Blyukoztirk et al., 2018). While
creating the questions in the semi-structured interview form, priority was given to making these questions
appropriate for the class level of the students and easy to understand. In addition, it is important that the
questions are not multidimensional, that the interviews are fluent and that the students are not forced / bored

during the interview.

In this study, 3 domain experts, 3 Turkish teachers, and 2 music teachers helped in ensuring the validity and
reliability of the interview questions. A pilot study with the five questions prepared at the first stage was
conducted with the participants. As a result of the pilot study, it was decided to remove a question, which had
been prepared in line with the experts' suggestions, from the semi-structured interview form. The semi-

structured interview form with the remaining four questions has taken its final form.

In this study, participant confirmation method was used in addition to expert opinions to ensure reliability. The
findings of the study were shared with the participants and their opinions were received as to whether these
findings reflect their own feelings and thoughts. During the research process, the participants were interviewed

twice, first to collect data and then to share the interview results.

Qualitative research has powerful data collection methods and provides the researcher with important tools
for achieving rich results. However, there is a possibility that the researcher will reach different conclusions
from the collected data in this process. This may be due to some subjective assumptions that the researcher
may have, as well as due to his misunderstanding of the data. In both cases, a confirmation mechanism to be
created with data sources can help to understand the extent to which the results obtained are sufficient to

represent the truth (Yildirnm and Simsek, 2013).
Data Analysis

In this study, the descriptive analysis method was used to analyze the data obtained regarding the effects of
the types of songs that seventh-grade students listened to on their speaking skills. In the analysis, firstly, the

audio recordings were transcribed. Afterward, these recordings were analyzed. The analysis performed by the
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researcher was checked by two experts other than the researcher, the differences between the written records

were eliminated, and the analysis was carried out.

As a result of the interviews, the audio recordings obtained from the participants were analyzed and the
findings were separated according to different themes. The answers to the questions were categorized
according to the research problem. Participant opinions in each category; When necessary, it was presented by
direct transfer, and when the students' common views or disagreements on the themes were in question, they

were interpreted by the researcher at the end of the categories.

FINDINGS

Following the interviews with the students, the students' opinions about the songs they listened to and their
speaking skills were examined under 3 (three) main headings: "Vocabulary Learning," "Speech Errors," and
"Effective Speech." These themes were divided into various sub-themes, and the sub-themes were divided into
some categories as a result of the different evaluations of the students. All these themes, sub-themes, and
categories were analyzed comprehensively. Direct quotations were included in the examinations to ensure

validity and reliability. The main themes determined within the scope of the study are given in Table 2.

Table 2. Main Themes Specified in the Context of the Relationship between Songs and Speaking Skills
The Relationship between Songs and Speaking Skills
Vocabulary Learning Speech Errors Effective Speech

Theme One: Vocabulary Learning
In the context of listening to songs and speech training, the first main theme created based on the answers of
the students participating in the interview was determined as "vocabulary learning." Sub-headings and

categories on this topic are presented in Table 3:

Table 3. Sub-Themes and Categories Specified under the Theme of Vocabulary Learning
Vocabulary Learning

- Turkish Vocabulary Learning Permanent Vocabulary No Vocabulary
4 4 Vocabulary Learning Only Learning
g g Learning from Foreign
Songs

a Method of Vocabulary Learning Rhyme Turkish Being Listening to Same

L Duration Their Native Songs

°§ Language

é' The Music Genre Listened to and the Music Listening to Only Not Searching

Importance of the Singer Repetition Foreign Songs Unknown Words

Turkish Vocabulary Learning

The first sub-theme determined as a result of the students' opinions about the relationship between the songs

they listened to and vocabulary learning is the sub-theme "Turkish Vocabulary Learning." In this theme, the
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categories of "method of vocabulary learning" and "the music genre listened to and the importance of the

singer" were examined.

Method of Vocabulary Learning: The students stated that they searched the words they did not know in the
songs they listened to in the dictionary, asked their family members about these words, guessed their
meanings from the whole sentence, and learned them by listening to the relevant song over time. Some of the

students' opinions are as follows:

"Definitely, because there are already lots of songs, and it is logical that they may contain words we
don't know. | am of the opinion that we can learn the words we don't know by searching them anyway.

We can also guess the meanings of the words from the meaning of the sentence (Zeynep)."

"They improve my vocabulary a bit more. When there are words | do not understand in the songs, |

search for their meanings and find them in the dictionary (Buse)."

"Of course, there are words that we don't know in the songs. I listen to the songs with my family as well.

I ask my family about a word | hear while listening, and they answer (Melisa)."

"When there are words | don't know, | don't search for them much, but I still learn. They are always the
words | have never heard of. (What is your reason for not searching?) I'm lazy, teacher. What can | say?
Because we don't need it. | would already know it if we needed to, teacher. | understand by listening, but

I do not know the exact explanation, teacher (Cagdas)."

Regarding the methods of learning the unknown words in the songs, Zeynep stated that she did research or
guessed the meanings from the meaning of the sentence. Buse said she looked up in the dictionary, and Melisa
expressed that she asked her family members. Cagdas reported that he did not do any research since he did
not need the words in the song while speaking in his daily life; nevertheless, he could learn the words in the

song over time.

The Music Genre Listened to and the Importance of the Singer

While some of the students mentioned that they could learn words through songs, they explained that this

situation depended on the music genre listened to and the singer. The opinion of student Arda is as follows:

"I don't have an example in my mind, but | think that, in rap songs, words with the same meaning but
different spelling and pronunciation are used to create a rhyme. So, we can learn new words in rap songs

(Arda)."

Permanent Vocabulary Learning
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The second sub-theme determined in line with the students' opinions about the relationship between the
songs they listened to and vocabulary learning is the sub-theme "permanent vocabulary learning." The

students asserted that the words were learned permanently due to the "rhyme," "duration," "music," and
"repetition" elements in the songs. The opinion of Bugra, who associated the permanency of vocabulary

learning with rhymes and music elements in songs, is as follows:

"I think music is memorable. What can | say? It stays in mind because it has a rhyme, and | can say that

'This word means this, that word means that' (Bugra)."

Vocabulary Learning Only from Foreign Songs

The third sub-theme created with respect to the relationship between the songs students listened to and
vocabulary learning is the sub-theme "vocabulary learning only from foreign songs." In this sub-theme, the
opinions of the students who mentioned that they learned words only from foreign songs were included. The

opinion of student Nilay is as follows:

"It helps because | listen to English music more than Turkish music. So, my English knowledge is pretty
good. | think it improved because | watch English videos and listen to English songs on 'YouTube.' But my
primary school English teacher was also a very good teacher. | may have liked English songs owing to

him (Nilay)."

No Vocabulary Learning

In the last sub-theme, the opinions of 2 (two) students who expressed that songs did not contribute to
vocabulary learning were included. Orhan stated that he did not listen to different types of songs, while Ege
said that he did not search the words he heard in the song. Therefore, they believed that they did not learn

words through songs.

Theme Two: Speech Errors

The second main theme, which was created in line with the students' opinions to reveal the participants'

experiences related to the relationship between songs and speaking skills, is the theme "speech errors." The

theme of speech errors was examined under 5 (five) sub-themes: "use of a local dialect," "pronunciation errors

in songs," "singer's effect," "using foreign words," and "using slang words." The sub-themes reached are

presented in Table 4.
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Table 4. Sub-Themes and Categories Specified under the Theme of Speech Errors
Speech Errors

*w Pronunciation Errors in Songs Singer's Effect Using Use of a Local Using Slang
oS Foreign Dialect Words
3 Words
Skipping Fast Speech Using a Dialect
for Humorous
Purposes
Changing Tone of Voice Finding the
Local Sayings
Beautiful
o Articulation Errors Use of a Local
o§ Dialect
%_ The Difference in Speech and Song Desire to be
» Rhythm Natural While
Speaking
Taking
Different
People as an
Example

Use of a Local Dialect

The first sub-theme created in line with the students' opinions about the relationship between songs and
speaking skills is the sub-theme "use of a local dialect." The students' opinions about the local dialect elements
in the songs (Black Sea, Aegean, Eastern Anatolia, etc.) were examined under 3 (three) categories: "using a

dialect for humorous purposes," "finding local sayings beautiful," and "not being affected by local sayings."

Using a Dialect for Humorous Purposes

Some students explained that they used dialect elements in the songs in their daily lives, during peer

communication, or while reacting to an event, with the intention of making jokes.

Finding Local Sayings Beautiful

The opinions of our students, who expressed that they were affected by local dialect elements (Black Sea,

Aegean, Eastern Anatolia, etc.) because they found the local sayings in the songs beautiful, are as follows:

"Yes, | even try to imitate. | mostly use the Black Sea dialect (Giilgin)."

"It happened, of course, it did. This happens particularly in English and Black Sea songs I listen to (Ali)."

Pronunciation Errors in Songs

Some of our students mentioned that they had some speech disorders due to the effect of the songs they

listened to. Accordingly, the opinions of the students who expressed that they were affected by the

pronunciation errors in the songs were grouped as "skipping," "changing," and "articulation errors."
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Skipping, Changing, and Articulation Errors

When the opinions of our students were reviewed, it was observed that they skipped some sounds with the
effect of songs. Particularly Ali's statements are extremely noteworthy. Ali, who had an increased level of
awareness on the topic, touched upon the mistake of vocalizing the words as they are heard in the songs due
to the effect of the singer or the song listened to, but he mentioned that he also made this mistake himself.
Ebru stated that she articulated the "r" sound with more stress than required due to the effects of the songs

she listened to. This is associated with the wrong articulation of the "r" consonant.

Singer's Effect

Under the heading of speech errors, the third sub-theme created in line with the opinions of the students
participating in the study was "singer's effect." Some students mentioned that they were affected by the

person or people whose songs they listened to in terms of "tone of voice" and "fast speech."

Fast Speech

Most of our students said that they spoke fast due to the effect of the person or people whose songs they

listened to. For example, Glizide reported that her speech rate was high and explained this situation as follows:

"For example, | listen to Reynmen very often. 'Don't lie, look into my eyes.' (She sings.) He says the 'lie’
part extremely fast. Now, when | call someone a 'liar' or something, | say 'lie'! | say that word shortly

(Giizide)."

Tone of Voice

Hakan, who mentioned that he was affected by the tone of voice of the singer whose songs he listened to,

explained his thoughts in the following way:

"You must know Onurcan Ozcan, you may have heard of him. There was a problem with his voice. 'We,
two alone people, could make one right.' (He sings.) This song should be sung like this, but he has a
problem in his throat. 'We, two alone people, could make one right." (He sings), singing hoarsely. It's
hard to sing, but that's how he sang. | was trying to imitate this while speaking, but because he has a
problem with his voice, a teacher who gave singing lessons on the Internet said, 'Don't use your voice like

that, you will do a lot of harm to it.' Then, | started to speak normally (Hakan)."

Heavily interested in music, Hakan shared detailed information about the life and work of the singer he listened
to and stated that he was highly affected by the singer he was talking about. The singer that our student
mentioned had a hoarseness problem called "dysphonia." Hakan, who had knowledge of the singer's vocal cord
problem, said that he tried to sound like him while speaking despite his knowledge. However, later, he decided

not to do this because of his concern that it would damage his voice.
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Using Foreign Words

Among our students, according to their statements, Ege heard the word "funny," Giizide the word "pist," and
Ibrahim the word "disconnected" from the rap songs they listened to, and they used these words in their daily
lives. Hakan used the term "cover" while talking about a pop song he listened to in order to imply that it was
modified and performed by another singer. Orhan probably did not learn the word "bye-bye" from the song he
listened to but expressed that he always used this word in his daily life due to the effect of the song he listened

to.

Using Slang Words

In the context of speech errors, the fifth sub-theme created in line with students' opinions is the sub-theme
"using slang words." In this sub-theme, it was observed that three of our students used words considered slang

words with the effect of the rap songs they listened to. The opinion of student Cagdas is as follows:

"I listen to 'Ezhel.' | also listen to other singers. | fell into the threshing floor there, no "pregnant” could

demoralize me!, he says. | think threshing floor and 'pregnant’ can be an example (Cagdas)."

Theme Three: Effective Speech

The third main theme, which was created in line with the students' opinions to reveal the participants'
experiences related to the relationship between songs and speaking skills, is the theme "effective speech." The

sub-themes created are given in Table 5.

Table 5. Sub-Themes and Categories Specified under the Theme of Effective Speech

Effective Speech
T w Stress, Pause, Intonation in Songs Songs and Songs and Using Songs in
g $. Fluent Speech Speech Rate Activities
Stress Rap Songsand  Rap Songs and It will be useful
Fluent Speech Fast Speech
o D Pause Vocabulary Low Rhythm It will not be
> Learning and Songs and useful
¢ o Fluent Speech Slow Speech
Intonation Foreign Songs
and
Pronunciation
Skill

Stress, Pause, and Intonation in Songs

The first sub-theme created for the theme of effective speech was the sub-theme "stress, pause, and

intonation in songs." Some of the students expressed that they were affected by the speech elements (stress,

pause, and intonation) in songs. Therefore, "stress," "pause," and "intonation" categories were created for this

sub-theme.
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Bugra, who especially mentioned the contributions of the music genre he preferred to his speaking skills,
associated this situation with the concept of "pause," one of the speech elements. Our student stated that
singers paused sometimes to vocalize the lyrics more fluently and to control their breath in the rap songs he
listened to. Bugra explained that he adapted this situation to his own speech, and he could speak more

fluently.

Zeynep associated the speech element "intonation" with the fact that some parts of the songs she listened to
were sung more calmly and other parts more enthusiastically. As is known, intonation is an important speech
element protecting speech against mediocrity. Our student expressed that the parts of enthusiasm - the chorus
part - of the songs she listened to were sung more loudly and touched upon the importance of proper
intonation, especially in public speeches. Fatma, on the other hand, attracted attention to the stress and
intonation in the songs she listened to. Our student asserted that it was necessary to protect speech against
monotony with intonations in the appropriate parts to convey the emotion properly and protect speech against

boringness.

Songs and Fluent Speech

In the context of effective speech, the second sub-theme created in line with the students' opinions about
songs and speaking skills was the sub-theme "songs and fluent speech." Some participants mentioned that the

songs they listened to contributed to fluent speech.

Other students said that they could speak faster with the effect of rap songs, and this speed contributed to

fluent speech over time. The students' opinions about the topic are as follows:

"Absolutely, it does! | mean, | can speak as fast as he can sing a song. (Well, does speaking fast mean
speaking fluently?) Speaking fast means to say words quickly. Speaking fluently means speaking by
explaining to the other person. Because | speak productively, | believe people understand me. | think you

can start speaking better by speaking fast (Glizide)."

"Like this, rap speeds up speaking a bit more. As you try to sing it fast, you can say the words you

couldn't say after a while (Cem)."

Some of our students also explained the relationship between fluent speech and songs through new vocabulary

learning. The opinion of a student about the topic is as follows:

"Yes, it does. When my vocabulary knowledge improves, | include the words | have learned in the

sentence. | believe my speech has improved (Buse)."
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Songs and Speech Rate

It was observed that the students, who revealed their opinions about the contribution of especially rap music
to fluent speech, reflected the speed element in these songs on their speech and also considered fast speech as

fluent speech. Opinions of some students about the topic are as follows:

"It must because singers sing fast. We accompany them when they are singing. Therefore, | think my

speech is faster (Ceylin)."

"Yes, it affects fluent speech. Because | can speak fast owing to listening to rap (lbrahim)."

Using Songs in Activities

The students usually expressed the opinion that the use of songs in speaking activities in Turkish lessons would
affect speaking skills positively. A significant majority of the students reported that lessons would become

more interesting and entertaining in this way.

CONCLUSION and DISCUSSION

In the literature, there are many studies examining the songs students listen to using the qualitative research
method, but songs are examined in terms of language and content in these studies (Kir, 2016; Kok, 2019;
Dogan, 2019; Eryilmaz, 2019; Bilgen and Zeytin 2019). Studies investigating the relationship between songs and
basic language skills are encountered among the studies prepared within the scope of foreign language
learning (Kémir, Sarag¢ and Seker, 2005; Yener Goksenli, 2010; Kése, 2012; Glingor, 2015; Gumius, 2019 and
Kahraman, 2019). In this study, seventh-grade students' opinions about the role of songs in improving speaking
skills were reviewed, and the students' opinions were grouped under the themes "vocabulary learning,"
"speech errors," and "effective speech." The results related to the three themes created in line with the
students' opinions are examined separately below, and some recommendations are made as a result of these

examinations.

Results on the Theme "Vocabulary Learning"

The findings of the study on the relationship between songs and vocabulary learning are consistent with other
studies in the literature. In the study, most of the students noted that they learned words through the Turkish
songs they listened to. In the study conducted with 87 sixth- and seventh-grade students to identify the effect
of music on vocabulary acquisition in Turkish lessons, Celikkol (2007) revealed with quantitative data that using

music in vocabulary acquisition enhanced success compared to the classical method.

In the study, a significant part of the students who stated that they learned words through songs expressed
that they learned these words by looking at them from the dictionary. These statements are followed by
student opinions stating that he/she estimates unknown words based on the context of the lyrics and learns

them by asking family members. Yaman (2010) researched the dictionary usage habits of secondary school
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students and found that most of the students reached the meanings of the words by looking at the dictionary

instead of first guessing the meanings of the words they did not know from the context of the text.

In the study, all the students who expressed that they learned words through songs suggested that they
learned words permanently. They explained the reason for this with the elements of rhyme, rhythm, music,
and repetition in songs. In his study, Batur (2008) aimed to identify the effect of melodic products (poem,
riddle, chanson, folk song, song, etc.) on permanent vocabulary learning in native language education. In the
study, 30 eighth-grade students with the same success in the Turkish course were divided into two groups.
While the first group was taught with traditional methods by giving them the dictionary meanings of words, the
other group was taught through melodies. As a result of the study, it was concluded that melodic products
were more effective. Talsik (2013) also experimentally examined the effect of songs composed by him on the
cognitive and attitudinal development of students by using them in Primary School Turkish, Mathematics and
Life Sciences courses. One of the conclusions reached by the researcher is that learning with songs in Turkish

lessons is more permanent than learning with traditional methods.

Some students suggested that Turkish songs did not contribute to their vocabulary learning since "their native
language was Turkish," "they preferred to listen to only foreign music," and "Turkish songs contained words
they knew." These students said that they benefited from foreign songs for vocabulary learning. In their
studies, Kémur, Sara¢ and Seker (2005), Kose (2012), Glingdr (2015), Gumis (2019), and Kahraman (2019)
observed that learning words with songs in foreign language learning yielded more effective results than

traditional methods.

Two students who participated in the study stated that songs did not contribute to their vocabulary learning.
One of the students asserted that he did not listen to different types of songs, whereas another student said
that he did not do any research about the words he heard in a song. At this point, it was regarded quite normal
that two students, who expressed that they listened to the same song all the time and did not search the words
they did not know, did not learn words through songs. For a similar situation, Yilmaz and Dogan (2014) tried to
identify the words whose meanings seventh-grade students did not know in the texts in Turkish course books.
Opinions of 30 Turkish teachers were received on the related subject, and some teachers mentioned that they

had problems due to the lack of interest in research and investigation among students.

Results on the Theme "Speech Errors"

In the study, the data obtained based on the students' opinions revealed that some students were affected by
the local dialect elements (Black Sea, Aegean, Eastern Anatolia, etc.) in the songs for humorous purposes or
because they found local sayings beautiful. At this point, it should be indicated that local sayings in a language
are considered the richness of that language. In this study, "local sayings" were examined under the heading of
speech errors because the child establishes an artificial relationship with the dialect due to the effect of the

song or the singer he listens to. Although Odemis district (where the study was conducted) is a place where
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people speak the Aegean dialect extensively, some students said that they imitated the Black Sea dialect, and
this was considered a speech error. Furthermore, it was observed that some students made speech errors
regarding pronunciation with the effects of the songs they listened to. Oztiirk and Altuntas (2012) interviewed
10 Turkish teachers in his study, which aimed to reveal the opinions of primary school second level Turkish
teachers on speaking education and the problems they encounter in speaking education. Qualitative data
collection technique was used in the research and the interviews were analyzed using content analysis.
According to the results of the research, one of the findings obtained is that one of the most important

problems encountered in speech education is the use of local dialect.

It was observed that the students who shared their views on the subject included foreign words in their speech
with the effect of the songs they listened to, and they learned some slang words, especially with the effect of
rap (rep) songs. In his research on the use of slang in rap (rep) songs, Kok (2019) examined 8 songs of 4 rap
(rep) music artists. In his research, he stated that slang words are included in the songs to ensure rhyme and
harmony. In his study, Kir (2016) examined 9 tracks of the 3 most listened rap (rep) artists as representatives of
subculture music in Eskisehir with the content analysis method. The researcher has found that the sexist
approach, especially the male-dominated language, causes abusive words to be included in the rap (rep) songs
he has examined. At this point, it seems that the findings obtained from the study coincide with the results of

other studies.

This can be said to result from the effect of the singer listened to as well as the speech errors in the songs. The
students stated that they were affected by the people whose songs they listened to in terms of tone of voice,
use of a local dialect, and speech rate. Yildirim Bilgen and Meral Zeytin (2019) analyzed the 15 songs that
seventh- and eighth-grade students listened to the most in terms of content and language. The study revealed
that the language was used carelessly in songs, and there were too many foreign words in addition to many
elements not suitable for the development of students, particularly in rap songs. Dogan (2019) also interviewed
53 Turkish teachers to evaluate 20 Turkish pop songs, assumed to be listened to the most by students, in terms
of language aesthetics. The researcher concluded that language use was poor in these songs. Similarly, in his
research Eryilmaz (2019); It analyzed the most listened and downloaded songs of the pop music genre in 2015,
2016, 2017, 2018, 2019 according to the principles of content analysis. According to the data obtained during
the coding process, it was concluded that the related songs were insufficient in terms of stereotyped word
usage and vocabulary development. It was also noted that the use of foreign words, profanity, insults and slang
was widely included in the songs. In this study, the music preferences of most of the students are in favor of
rap (rep) and pop music. According to the opinions of the students, the evaluation of the use of language in the
songs coincides with the evaluations made in other studies and it is concluded that the language is used

carelessly in the songs listened to by the students as a whole.
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Results on the Theme of "Effective Speech"

The theme of "effective speech" was examined under 4 (four) sub-themes: "stress, pause, and intonation in

songs," "songs and fluent speech," "songs and speech rate," and "use of songs in activities."

In the study, some students explained that they were positively affected by the stress, intonation, and pause
elements in the songs they listened to. Cergi (2013) investigated the effect of listening-supported teaching on
speech training in his study on 73 seventh-grade students. The researcher concluded that teaching with
listening-supported materials was more effective in teaching the topics of stress, intonation, and pause of
speech training in Turkish lessons compared to teaching with written materials prepared within the framework
of grammar rules. In the study by Ertugrul (2006), the importance of diction, one of the basic elements of
singing, in terms of voice education, music education, voice education, speech education, and language-music
relationships were researched. As a result of the study, it was concluded that diction education should not be
regarded as a lesson for elocution only and that this education should be given adequate importance as speech

education in voice education.

Most of the students expressed positive opinions about including songs in activities for speaking skills in Turkish
lessons so that they could speak more fluently. The students stated that the lessons would become more
interesting and more entertaining in this way and suggested that using songs in activities could be useful in
improving memorization skills, enabling more permanent learning, preventing unnecessary sounds while
speaking and stuttering problem. Aycan (2017) indicated that the interactive teaching of voice education
lessons made lessons more entertaining and enabled more permanent learning by increasing the attention
levels of students. Uckaya (2018) also stated in his study with stutterers that music therapy gave very positive

results in terms of speech and language development.

As the number of words learned in a language increases, the ability to speak that language will also improve.
Therefore, adequate vocabulary knowledge forms the basis of eloquence. In the study, the students said that
they improved their vocabulary through the songs they listened to and their speech became more fluent. In the
context of fluent speech, a part of the students who listen to rap (rep) songs stated that the rapid speech effort
that occurs during the performance of rap (rep) songs makes the speech organs more mobile and thus they can
speak more fluently. In other words, for these students who listen to rap (rep) songs, it can be said that the
type of music they listen to serves as a rhyme in a sense in terms of contributing to fluent speech. Cakan and
GuUl (2018) used breathing exercises to relieve the individual's body from tension during the treatment of
speech disorders, they stated that vocal exercises were carried out in order to exercise the vocal muscles, and
rhythm and emphasis exercises were carried out in order to eliminate rhythmic disorders. Researchers stated
that breathing-voice exercises and singing exercises in the treatment of speech disorders revealed positive

results.
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Another finding obtained from the study is that the pronunciation skills of the students listening to foreign
songs improved with the effect of these songs. In his study, Batdi (2012) reviewed students' opinions about the
role of songs in improving foreign language skills and concluded that songs made significant contributions to
language skills, vocabulary teaching, and pronunciation skills. In their studies, Kémir, Sarag¢ and Seker (2005),
Kose (2012), Glingor (2015), Gumis (2019), and Kahraman (2019) touched upon the contributions of constantly
listening to songs and repeating songs to foreign language learning. In their research, they asserted that
learning a foreign language through songs was more productive than traditional methods, in addition to

improving the ability to learn the daily spoken language.

In the study, some students listening to rap songs considered fast speech as fluent speech. Two students who
associated fluent speech with the level of understandability in speech stated that their speech rate was low
since they preferred listening to songs with low rhythm, thus, their speeches were at understandable levels. As
can be seen, the way students evaluate the relationship between fluent speech and the songs they listen to is
different. However, the common point for these students is their statement that the songs they listen to affect

their speaking rates.

A total of six students referred to no relationship between the songs they listened to and effective speech.
These students expressed their opinions that "fluent speech could be achieved by reading books,"
"pronunciation disorders in songs affected their speech negatively," and "listening to songs and fluent speech

were different concepts."

RECOMMENDATIONS

In this study on students' opinions about the role of the songs they listen to in improving their speaking skills,
the following recommendations are made, and these recommendations are thought to contribute to the use of
songs in speech training, provided that there is no element in the content which will affect the development

processes of students negatively.

e |t is thought that the use of auditory materials is more effective than written materials in the process
of improving speaking skills. Therefore, listening-supported materials, including songs, can be used
while providing the acquisitions for speaking skills in Turkish lessons.

e In the interviews, most of the students stated that they learned words through songs, and they
learned these words permanently with the effect of the rhythm, rhyme, music, and repetition
elements in the songs. Based on this fact, songs can be used to improve students' vocabulary.

e The principles and rules for speech training can be provided to students by writing and composing
them with the melodies of rap and pop music genres which students listen to the most.

e As is known, rhyme activities are used in articulation studies, particularly to prevent lip laziness. Rap
songs, which students listen to willingly and are sung fast by nature, can be used in a similar task with

rhymes to activate the speech organs more.
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e Turkish teachers can research the music genres which students listen to the most and conduct some

studies to improve speaking skills with examples where Turkish is used effectively and appropriately.
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7. SINIF OGRENCILERININ SARKILARIN KONUSMA BECERISINi GELISTIRMEDEKi ROLUNE
iLiISKIN GORUSLERI -BiR OLGUBILIM CALISMASI-*

0z

Bu arastirmanin amaci; 7. sinif 6grencilerinin, sarkilarin konusma becerisini gelistirmedeki roliine
iliskin goruslerini incelemektir. Arastirmada, nitel arastirma desenlerinden olgubilim
(fenomenoloji) deseni kullanilmistir. Katilimcilar, amagh 6rnekleme yontemlerinden maksimum
gesitlilik 6rnekleme ydntemi kullanilarak belirlenmistir. Arastirmada 6rneklem olarak izmir ilinin
Odemis ilgesinin her kesimini temsil etmesi amaciyla farkli biiyiikliiklerde, farkli sosyoekonomik
diizeyde ve farkli olanaklara sahip 7 okul segilmistir. Arastirmanin katilimcilari, bu okullarda
O0grenim goren toplam 26 6grenciden olusmaktadir. Arastirma verileri, arastirmaci tarafindan
gelistirilen  yari  yapilandirilmis  gérisme formu araciligiyla  toplanmistir.  Verilerin
¢6zimlenmesinde betimsel analiz yontemi kullaniimistir. Analizde dncelikle ses kayitlarinin yaziya
dokimi yapilmis ve daha sonra bu kayitlar ¢dziimlenmistir. Yapilan gértismelerin sonucunda,
dgrencilerin dinledikleri sarkilar ile konusma becerisine iliskin gérisleri; “Kelime Ogrenimi”,
“Konusma Bozukluklan”, “Etkili Konusma” olmak Uzere 3 (lg) ana tema altinda toplanmistir.
Olusturulan ana temalar; 6grencilerden gelen farkh gériisler dogrultusunda gesitli alt temalara, alt
temalar ise kendi iginde birtakim kategorilere ayrilarak incelenmistir. Kelime 6grenimi; “Tiirkce
kelime 6grenme”, “kalici kelime 6grenme”, “sadece yabanci sarkilardan kelime 6grenme” ve
“kelime 6grenmeme” olmak Ulzere 4 (dort) alt temadan olusturulmustur. Konusma hatalari
temasi; “yoresel agiz kullanimi”, “sarkilardaki telaffuz hatalar”, “sarkicinin etkisi”, “yabanci
kelime kullanma” ve “argo kelime kullanma” olmak tzere 5 (bes) alt temadan olusturulmustur.
Etkili konusma temasi; “sarkilarda vurgu, durak ve tonlama”, “sarkilar ve akict konusma”, “sarkilar
ve konusma hizi”, “etkinliklerde sarki kullanimi” olmak uzere 4 (dort) alt temadan
olusturulmustur.

Anahtar kelimeler: Konusma becerisi, sarki, nitel arastirma, olgubilim.

¥ Bu calisma Kiitahya Dumlupinar Universitesi Lisansiistii Egitim Enstitiisi’nde hazirlanan, “7. Sinif Ogrencilerinin Sarkilarin
Konusma Becerisini Gelistirmedeki Roliine iliskin Gérisleri —Bir Olgubilim Calismasi-“ bagslkli yiiksek lisans tezinden
GUretilmistir.
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GiRiS
Konusma; insan zihnindeki duygu, disunce ve izlenimlerin sézcuklerle anlatiimasidir. Yasadigl sure boyunca
yeni seyler 6grenerek zihnine yeni bir sema ekleyen birey; 6grendigi bu semalari, soézcliklerle kodlar ve bu

kodlari da konusarak ifade eder. Fletcher, (2017) konusma aninda kisinin ilk basvurdugu kaynagin kendi bellegi

oldugunu vurgulamistir.

iletisimin s6zli olarak cereyan etmesi olan konusma; bireyler arasinda veya birey-toplum arasinda
gerceklesebilir. Duygu ve disincelerin soézciklerle; dogru, anlasilabilir, nitelikli bir sekilde aktarilabilmesi igin
konusma ile ilgili ozelliklerin kisi tarafindan davranisa donistirilerek benimsemesi gerekir. Bu noktaya
gelebilmek igin egitim-6gretimin ilk kademesinden son kademesine kadar uygun calismalarla konusma

becerisinin gelismesi desteklenmelidir (Yangil ve Topguoglu Unal, 2019).

icerisinde birden fazla siireci barindiran konusma, iletisim kavraminin yani sira kisilik olusumu ve sosyal
becerilerle de iliskilendirilmistir. “Gergek anlamda insan olmak ancak ana dille gerceklesen bir basaridir. Her

bakimdan insana benzeyen fakat konusamayan bir canli insan degildir” (Uygur, 2018: 132).

Dogustan sahip olunan konusma yetenegini, etkili bir konusma becerisine dontstirmek konusma egitimi ile
mimkindar. Clnkd etkili ve gizel konusma kendiliginden kazanilabilecek bir beceri degildir. Etkili ve gizel
konusma; vurgu, durak ve tonlamayi dogru sekilde gergeklestirmeyi, kelimeleri dogru sekilde telaffuz etmeyi ve
uygun bir konusma hizina sahip olmayi icine alan bir beceridir. Ozdemir (2016) giizel ve etkili konusmanin,

dogustan getirilen bir yetenek degil deneme ve ¢alisma sonucunda kazanilan bir beceri oldugunu vurgulamistir.

Diyafram nefesiyle baslayan etkili konusma siireci; nefes kontrolii, dogru telaffuz, vurgu, tonlama, ifade, sunum
becerileri ve dislince sireglerini kapsayan ¢ok boyutlu bir eylemdir. Konusmanin etkili olabilmesi igin sunum
becerilerinin gelismis olmasi, dilin sahip oldugu tim ses imkanlarinin kullanilmasi, konusmanin beden diliyle
desteklenmesi ve konusmanin dogru Uslup ve ifadelerden olusarak bitlinlik tasimasi gerekir (Cintas Yildiz,

2015)

Sosyal bir varlik olan insan, bulundugu hemen her ortamda iletisim halindedir. Bu iletisimin biylk bir bélim
de sozli olarak gergeklesir. Fletcher (2017) bir kisinin glinde ortalama 34.000 kelime konustugunu; bu sayinin
haftada birkag kitaba, yilda ise on iki milyon kelimeden fazlasina denk geldigini belirtmistir. Ozdemir (2016) de
kisinin; ailede, okulda ya da toplumun herhangi bir kurumunda bireyselligini ancak konusma yoluyla ifade

edebilecegini ve bircok etkinlige konusma araciligiyla katilabilecegini dile getirmistir.

Konusmanin bireyin giinlik yasaminda 6nemli bir yer kaplamasi; konusmadaki basarinin sosyal iliskileri, egitim
ve is hayatini etkilemesi beraberinde konusma becerisini gelistirmenin gerekliligini de getirmistir. Daha iyi
konusabilmek icin egitim alma gerekliligi, yaygin egitim kurumlarinda ayri bir disiplin alani olarak diksiyon
egitimini; orglin egitim kurumlarinda ise Tirkce derslerinde temel beceri alanlarindan biri olarak konusma

becerisini ortaya ¢ikarmistir. Konusma egitimi ile 6grencilere; dogru nefes alma, topluluk karsisinda kendini
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ifade edebilme, hazirlikh ya da hazirliksiz konugmalar yapabilme, konusurken dilin vurgu, tonlama, ulama,
telaffuz gibi unsurlarini yerine getirme ve beden dilini etkili kullanma gibi becerileri kazandirmak

amaglanmaktadir.

Konusma becerisinin gelistiriimesinde 6grencilere aktarilacak derslerin daha dikkat ¢ekici ve eglenceli hale
getirilmesi i¢in en kolay ulasilabilen araglardan birisi sarkilardir. Hem 6grenmesi hem de eglik etmesi kolay
oldugundan katihm basit sekilde saglanabilir. Sarkilar, glinlik konusma dilinin 6gretilebilmesi bakimindan da
son derece yararlidir. Sarkilarin igerisinde deyim ve kelimelerin farkli kullanimlari mevcuttur. Bunun yani sira
telaffuz ve tonlamayi da gelistirir. Sarki sozciiklerinin ezberlenmesi ile sézclkler daha kalici hale gelir ve
sozcliklerin hatirlanmasi kolaylasir. Bu durumda sarkilar araciligiyla kelime ezberlenmesi ve kelimelerin farkh
kullanimlarinin bir arada gorulebilmesi nedeniyle sarkilar, konusma becerisinin gelismesinde son derece

etkilidir (Eren Sengul, 2019: 37-38).

Genellikle birincil sesler ve ikincil seslerden olusan sarkida; ikinci unsur olarak yer alan sarki sdzlerinin, muzigin
kendisine 6nemli Olctide katki sundugu (Firdaus, 2013) distnuldaglinde sozler, dinleyiciye sarkida yer alan
mesaj hakkinda derin bir anlayis kazandirmaktadir. Yani sarki sozleri, sarkida yer alan mesaji aciga ¢ikarir.
Sarkinin, enstriimantal esliklerle veya esliksiz olarak séylenmesi amaglanan bir tlr sanat eseri oldugu sonucuna

varilmaktadir. Sonug olarak sarki, genellikle kelimelerden olusan kisa bir muzik pargasidir denilebilir.

Bu anlamda sarkilar, melodi ve sarki sozleri arasinda gli¢lii ve karmasik bir bag icerir. Melodi ve sarki sozleri
genellikle genel duygusal anlam, stres noktalari, gruplama, beklenti ve kapanis icin koordine edilir. Bazi
durumlarda, konusma ile iligkili prozodik oriintiler bir sarkinin melodik ve ritmik yonlerini yaratmada yapilan

kompozisyon sec¢imlerini etkiler (Thopmson ve Russo, 2004).

Miizikler melodi, lirik, ruh hali, ritim, uyum ve enstrimantasyonun genel formlarini sergiler. Bu anlayistaki
muzik tlrd; mizik eserlerinin igindeki muzikal, lirik icerik ve yapilari analiz ederek ayirt edilen bir mizikolojik
kategoridir (Silver, Lee ve Childress, 2016). Kiresellesen diinyada gelisim gosteren teknoloji ve medya
araglariyla beraber muzik dinleme aliskanliklari, miizik video kliplerini izlemeyle mevcut varligini arttirarak
surdirmektedir. Bu yolla dinlenilen miizik turleri de bircok dinleyiciye ulasmakta ve bu sekilde dinleyiciler
arasinda da bir fark olusmaktadir. Ayrica dinlenilen mizik tlrlerinin bireyler Gzerinde etkili rol oynadigl da

belirtiimektedir (Ulucay, 2018).

Buradan hareketle giinimiizde diinyada en ¢ok dinlenen sarki tiirlerine bakildiginda bu sarki tiirlerinin genel
olarak pop, hip-hop ve rap mizik oldugu gorilmektedir. Ayrica Gliney Kore kdkenli bir pop mizik tiirii olan ve
internet araciligiyla ¢ok genis kitlelere yayilmis olan k-pop sarki tiiriiniin Uluslararasi Fonogram Enddstrisi
Federasyonun Miizik Dinleme Raporu’na gére en ¢ok dinlenen miizik tlrd oldugu belirtilmektedir. Pop, rock ve
oldies dunyanin doért bir yaninda en populer olan Ug tir iken; hip-hop / rap, dans / elektronik ve indie /

alternatif mizigin de siralamalarda K-pop' dan 6nce geldigi gorilmuistir. Bunu metal, R&B ve klasik mizik
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izlemistir. Rapora gore, hip-hop 6zellikle 16-24 yaslari arasinda popller olan sarki tiirlerinden biri olmustur

(Herman, 2019).

Bireyin birden fazla duyusuna hitap eden materyaller, 6grenmenin daha kalici olmasini saglar. Mizik de bu
anlayisa uygun olan materyallerin basinda gelir. Gegmisten glinimiuize kadarki stirecte muzik, her zaman igin bir
toplumda veya kiiltiirde yer alan ve bu siiregte toplumlar tzerinde etkili olan sosyal faktérlerden biri olmustur.

Bu yoni ile bireyler, dil de oldugu gibi kendilerini ifade etmede miizigi de kullanmaktadir (Dogan, 2019: 2).

Muzik; insanlar arasinda bir bag kuran evrensel bir dildir ve dini, dili farkh olan insanlari ayni melodide bir araya
getirecek bir glice sahiptir. Bu 6zelligi ile diger sanat dallari arasinda ayricalikl bir yere sahiptir. Birey; sanatsal
unsurlardan olusan bir ortamda yasamini idame ettirirken kiiltiirel, dogal ve toplumsal gevresi ile devamli
olarak etkileserek toplumsallasma siirecini tamamlar ve belirli bir kiltlre sahip olur. Cevrenin miuziksel niteligi,
bireyle beraber devamli olarak gelisim ve degisim gosterir. Bu anlamda mizigin, toplumsal hayatin ilerleyisi ile
dogru orantih bir hareket halinde oldugu soylenebilir. Toplumsal hayattaki farkl dalgalanmalar, miizikte dolayisi
ile sarkilarda da kendisini 6n plana ¢ikarmaktadir. Bu durumda mizik olgusunun kendisinin, bireyler ve
toplumlar Uzerindeki etkisinin olumlu veya olumsuz yénde kullanilabildigi gorilmektedir. Bu baglamda,
toplumu glglendirme ve iyilestirerek gelistirme konusunda ilerleme kaydetmek adina kullanilabilecek

araclardan birinin miizik oldugu séylenebilir (Biber Oz, 2001).

Bireyleri hem fiziksel hem de coskusal anlamda birbirine yaklastirma ozelligine sahip olan muzik, ritim veya
sarkilar; bireyin c¢evresine karsi olan duygusal algilarini kapsayacak bigcimde fiziksel biling dizeyinin
yiikselmesine yol acabilir. Mizik, sarki veya dans ritminde birey; bilingli degil, 6z bilingli olur. Duygu giicliniin,
kelimelerin gliciinden ¢ok daha 6n planda oldugu sarkilarda; oldukga basit giinliik konular, sevilen aile, sevgili,
tatil, spor takimlari, Glke, mevsimler, tanri, karsiliksiz sevgi, savas, kot zamanlar gibi konular yer almaktadir.
Buradan hareketle miizigin esas unsurlarini olusturan ritim ve ezgi; sozlerle topluma verilmek istenen mesaji
aktarabilmektedir. Dolayisiyla miizik ve sarkilar aslinda bireylerin yasamlarinin her alaninda yer almaktadir

(Cuhadar, 2007).

Sarkidaki sozler; bireye, dinledigi sarkida yer alan mesaji algilamasinda yardimci olarak farkh bir bakis agisi
kazandirir. Sarki; siirsel bir metne, mizige ve sozlere esit 6Gnem veren kisa bir mizik eseridir. Bir veya birkag ses
icin yazilabilir ve genellikle enstriiman esliginde gerceklestirilir. Ayrica kisa bir siir veya muzige yerlestirilmis ve
soylenmesi amaglanan belirli bir sayida dize olarak tanimlanir. Bu arastirma; dinlenen sarkilarin, duygulari
oldugu kadar konusma becerisini de etkiledigi distincesiyle hazirlanmistir. Calismanin amaci, ortaokul 7. Sinif

o6grencilerinin dinledikleri sarkilarin konusma becerilerini gelistirmedeki rolline iliskin gorislerini incelemektir.
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YONTEM
Arastirma Modeli

Bu c¢alismada nitel arastirma modellerinden olgubilim (fenomenoloji) deseni kullaniimistir. Arastirmanin dogasi
geregi ogrencilerin tutum ve deneyimlerine odaklanan olgunun kendi gercekligine iliskin derinlemesine
incelenmesi hedeflenmis ve bu sebeple nitel arastirma yonteminin daha uygun oldugu disinilerek olgubilim

deseni kullaniimistir.

Nitel arastirmalar, genelde sosyal bilimler ve egitim bilimleri alanlarinda sikg¢a tercih edilen, sézel agirlikli ve
yoruma dayali ¢alismalarda kullanilmaktadir. Nitel arastirmalar insanlarin tutum, davranis ve deneyimlerine
odaklanmaktadir. Nitel ydntemde tiimevarim mantigi, toplanan veriler dogrultusunda genellemeler yapma gibi
hususlar 6n plandadir. Nitel yaklasimda genellikle gézlem, goriisme ve anket teknikleri sikga kullaniimaktadir.
Nitel arastirmalar kendi icinde; olgubilim c¢alismalari, durum calismalar (casestudy), eylem arastirmalari, kaltar
analizi, feminist arastirmalar ve grounded teori gibi alt gruplara ayrilabilmektedir (Padem, Goksu ve Konakli,

2012).

Olgubilim, 6znel deneyim ve biling ¢calismalarina odaklanmaktadir. Olgubilimin temel ilkesince gergeklik, onlari
deneyimleyen kisiler tarafindan algilandiklari sekilde nesnelerden ve olaylardan meydana gelmektedir.
Olgubilimsel arastirmalar, farkinda olunan ancak derinlemesine ve ayrintili bir anlayisa sahip olunmayan
olgulara odaklanmaktadir. Olgulara iliskin deneyimleri ve anlamlari ortaya gikarmak amaciyla goriismeler
yapilmaktadir. Olgubilim arastirmalari, kosullari anlamada ve ¢oziimler liretmede birey odakldir ve arastirma
surecinde kimin arastirilacaginin belirlenmesi 6nem arz etmektedir (BlUyukoztlrk, Kilig-Cakmak, Akgln,

Karadeniz & Demirel, 2018).

Ogrencilerin dinledikleri sarkilar ve sarkilarin konusma becerilerine olan etkilerine yénelik bireysel
tecribelerinden hareket edilecegi icin bu tecribeleri yasamis veya yasamakta olan kisiler arastirmaya dahil
edilmistir. Ayrica olgubilim ¢alismalarinda birincil kaynaklardan ve 6znel bilginin toplanmasi da ¢alismada uygun

modelin secilmesinde belirleyici bir faktor olmustur.

Calisma Grubu ve Orneklem

Arastirmanin calisma grubunu, 2019 yilinda izmir ili Odemis ilce merkezindeki iki, ilge merkezine uzak
mahallelerde bulunan ii¢ ortaokul, bir BILSEM ve bir kolej olmak (izere toplam yedi okulda 7. sinifta 6grenim
goren 26 6grenci olusturmaktadir. Arastirma kapsaminda goriisme yapilan 6rneklem sayisinin okullara gore

dagihmi Tablo 1’de verilmistir.
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Tablo 1. Ogrencilerin Okullara Gére Dagilimi

Okul Adi n %

Cayl Ortaokulu 2 8

Hamamkdy Ortaokulu 2 8

Ovakent Ortaokulu 2

Odemis Ortaokulu 8 30
Mustafa Ayse Yanbasti Ortaokulu 6 23
Ozel Diinya Koleji 5 19
Odemis Bilim ve Sanat Merkezi 1 4
TOPLAM 26 100

Arastirmada olasilikli olmayan 6rnekleme yontemlerinden amach 6rnekleme kullanilmistir. Amagli 6rnekleme,
derinlemesine arastirma yapmak amaciyla ¢alismanin amaci baglaminda bilgi agisindan zengin durumlarin
segilmesidir. Amagh 6rnekleme, belirli kriterleri karsilayan ya da belirli 6zelliklere sahip olan bir veya daha fazla
6zel durumlarda calisiimak istendiginde tercih edilmektedir (Kog¢-Basaran, 2017). Amagli 6rneklemde
maksimum c¢esitliligin kullaniminin farkh 6zellikleri iceren temalari bulup tanimlamasi sebebiyle bu ¢alismada

farkh okullarda 6grenim géren 7. sinif 6grencileri dikkate alinarak érneklem zenginlestirilmistir.
Verilerin Toplanmasi

Arastirmanin verileri 2019 yili Kasim-Aralik aylari arasinda toplanmistir. Veri toplama araci olarak farkli
okullarda 6grenim goren 7. sinif 6grencilerine gériisme sorularini igeren “yari yapilandirilmis gériisme formu”
uygulanmistir. Veri toplama aracinin gecerlik ve glvenirligi, arastirmaci ve alaninda uzman kisiler ve

akademisyenler tarafindan yapilmistir.

Veri Toplama Araglari

ilk olarak 6rnekleme alinmasi diisiiniilen 7 okuldaki tiim 7. Sinif égrencilerine arastirmaci tarafindan gelistirilen
kisisel bilgi formlari dagitilmistir. Ardindan kisisel bilgi formlari incelenmis, birbirinden farkli 6zellikte ve konuya
iliskin farkl degerlendirmeler yaptigina inanilan 30 6grenci belirlenmistir. Ogrencilerden 4 tanesi, arastirmaya
katilmayi istemedigini belirtmistir. Secilen 26 6grencinin gérismelere katilmasinda gonullilik esasi 6n planda

tutulmus, gorismelerden 6nce 6grencilerin timandn gondlla katihm saglamasi yoninde onaylari alinmistir.

Kisisel bilgi formunda yer alan sorular, 6grencilerin demografik 6zelliklerini, kisisel 6zelliklerini ve ailelerine
iliskin sorulari kapsamaktadir. Calismada kisisel bilgi formlarinin doldurulmasinin ardindan bire bir yapilan

goriismelere gecilmis ve yari yapilandirilmis goriisme teknigi kullaniimistir.

Bu calismada kullanilan Yari Yapilandirilmis Gorlisme Formunda 7. sinif 6grencilerine 4 adet agik uglu soru

yoneltilmistir. Ogrencilere yéneltilen sorular su sekilde siralanmistir:

e Dinlediginiz sarkilarin sizi yeni kelimelerle tanistirmasi hususunda neler diisiiniiyorsunuz? Orneklerle

aciklayiniz.

598



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

e Dinlediginiz sarkilarda gecen sive, agiz dzelliklerini konugsmaniza yansitiyor musunuz? Orneklerle
aciklayiniz.

e Daha akici konugabilmek icin sarki dinlemenin bizleri destekleyebilecegi konusunda farkli fikirleriniz
ya da onerileriniz nelerdir? Sebepleriyle agiklayiniz.

e Dinlediginiz sarkilarda gecen vurgu, tonlama, bogumlama vb. 6zellikleri konusmaniza yansitiyor

musunuz? Orneklerle agiklayiniz.

Arastirmaci, o6grencilerle gorisebilmek igin dncelikle okul midirlerinden gerekli izni almis ve arastirmanin
icerigi hakkinda bilgi vermistir. Yapilan goriismelerin hepsi, okul saatleri icerisinde ve okul yénetimlerinin uygun
gordiigli saatlerde gercgeklestirilmistir. Ardindan goriisme yapilacak 6grencilere de ¢alismanin amacindan
bahsedilmis ve kendilerini rahat hissetmeleri adina gériisme icin samimi bir ortam olusturulmaya calisiimistir.
Ogrencilerle yapilan goriismeler sirasinda, okul ydnetimlerinden izin alinarak ses kayit cihazi kullaniimistir.
Gorusmeler 2 aylik bir zaman diliminde tamamlanmistir. Her okul igin farkh bir giin belirlenmis ve 26 6grenci ile

toplam 237 dakikahk gériisme yapilmistir.

Arastirmanin Gegerligi ve Giivenirligi

Gegerlik kavrami, bireylerde olclilmesi istenen oOzelligi diger 6zelliklerle karistirmadan hangi dizeyde dogru
olgtiigl ile iliskilidir. Diger bir ifadeyle gegerlik, 6lgeklerde yer alan sorulara cevap alabilme gilici olarak
tanimlanir. Guvenirlik ise belirli bir 6zelligi 6lgmek amaciyla gercgeklestirilen 6lgiimlerin ayni kisilerde benzer

kosullarda tekrar edilebilirligini ifade etmektedir (Blylikoztirk vd., 2018).

Yari yapilandirilmis gériisme formundaki sorular olusturulurken bu sorularin 6grencilerin sinif seviyesine uygun
ve kolay anlasilabilir olmasina dncelik verilmistir. Ayrica sorularin ¢ok boyutlu olmamasi da gériismelerin akici

olmasi ve 6grencilerin gériisme esnasinda zorlanmamalari/sikilmamalari agcisindan 6nemlidir.

Bu calismada goriisme sorularinin gegerlik ve guvenirliginin saglanmasinda 3 alan uzmani, 3 Tirkce 6gretmeni
ve 2 miizik 8gretmeninden yardim alinmistir. ilk asamada hazirlanan 5 soru ile katilimcilara pilot bir uygulama
yapiimis ve pilot uygulama sonucunda uzmanlarin Onerileri dikkate alinarak hazirlanan 1 sorunun vyari
yapilandiriimis gériisme formundan cikarilmasina karar verilmistir. Kalan dort soru ile yari yapilandiriimis

gorisme formu son seklini almigtir.

Bu arastirmada glivenirligi saglamak igcin uzman goruslerinin yani sira katilimci teyidi yontemi uygulanmistir.
Katilimcilarla ¢alisma bulgulari paylasiimis ve bu bulgularin kendi duygu, disiincelerini yansitip yansitmadigina
dair fikirleri alinmistir. Arastirma slrecinde o6nce veri toplamak amaciyla sonra da goériisme sonuglarini

paylasmak igin katiimcilarla iki defa gériisme yapilmistir.

Nitel arastirma glgli veri toplama yontemlerine sahiptir ve zengin sonuglara ulasmada arastirmaciya énemli
araclar saglar. Ancak bu siirecte arastirmacinin toplanan verilerden farkli sonuglara ulasmasi olasiligi vardir. Bu

durum arastirmacinin sahip olabilecegi bazi 6znel varsayimlardan kaynaklanabilecegi gibi verileri yanlis
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anlamasindan da kaynaklanabilir. Her iki durumda da veri kaynaklari ile olusturulacak bir teyit mekanizmasi,
ulasilan sonuglarin gercegi temsil etmede ne derece yeterli oldugunu anlamada yardimci olabilir (Yildirim ve

Simsek, 2013).

Verilerin Analizi

Bu galismada 7. sinif 6grencilerinin dinledikleri sarki tiirlerinin konugsma becerilerine etkisine yonelik elde edilen
verilerin ¢ézlimlenmesinde betimsel analiz yontemi kullanilmistir. Analizde oncelikle ses kayitlarinin yaziya
dokiimi yapilmis ve daha sonra bu kayitlar ¢éziimlenmistir. Arastirmaci tarafindan gerceklestirilen ¢éziimleme,
arastirmaci disindaki iki uzman tarafindan kontrol edilmis ve yazili kayitlar arasindaki farkhlklar giderilerek

¢6ziimlemeye gegcis yapilmistir.

Gortsmeler sonucunda katilimcilardan elde edilen ses kayitlarinin ¢éziimlenmesi ile bulgular farkli temalara
gore ayrilmistir. Sorulara verilen yanitlar, arastirma problemine gore kategorize edilmistir. Her kategoride yer
alacak katilimci gorisleri; gerekli durumda dogrudan aktarimla sunulmus, 6grencilerin temalara yonelik ortak
gorusleri ya da fikir ayriliklari s6z konusu oldugunda, kategorilerin sonunda arastirmaci tarafindan

yorumlanmistir.

BULGULAR

Ogrencilerle yapilan gériismelerin ardindan &grencilerin dinledikleri sarkilar ile konusma becerisine iliskin
gorisleri; “Kelime Ogrenimi”, “Konusma Hatalari”, “Etkili Konusma” olmak Uzere 3 (ii¢) ana baslik altinda
incelenmistir. Belirlenen ana temalar; 6grencilerden gelen farkh degerlendirmeler sonucunda cesitli alt
temalara, alt temalar ise kendi iginde birtakim kategorilere ayrilarak kapsamli sekilde incelenmistir. Yapilan
incelemelerde gecerlik ve glvenirligi saglamak icin dogrudan alintilara yer verilmistir. Arastirma cercevesinde

belirlenen ana temalar tablo 2’ de sunulmustur.

Tablo 2.Sarki ve Konusma Becerisi iligkisi Baglaminda Belirlenen Ana Temalar
Sarkilar ve Konusma Becerisi iliskisi

Kelime Ogrenimi Konusma Hatalar Etkili Konusma

Birinci Tema: Kelime Ogrenimi

Sarki dinleme ve konusma egitimi baglaminda goriismeye katilan 6grencilerin cevaplarina dayali olarak
olusturulan ilk ana konu “kelime 6grenme” olarak belirlenmistir. Bu konudaki alt basliklar ve kategoriler

tablo3'te gosterilmistir:
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Tablo 3. Kelime Ogrenimi Temasi Altinda Belirlenen Alt Tema ve Kategoriler
Kelime Ogrenimi

o Tirkge Kelime Ogrenme Kalici Kelime Sadece Yabanci Kelime
3z Ogrenme Sarkilardan Ogrenmeme
o Kelime Ogrenme
= Kelimeleri Ogrenme Yéntemi Kafiye Ana dillerinin Ayni Sarkilari
% Sire Tirkge Olmasi Dinleme
m Py
S Dinlenen Muzik Turi ve Sanatginin Onemi Muizik Sadece Yabanci Bilinmeyen
] Tekrar Sarki Dinleme Kelimeleri

Arastirmama

Tiirkge Kelime Ggrenme

Ogrencilerin dinledikleri sarkilar ile kelime &grenimi iliskisine dair gérisleri sonucunda belirlenen ilk alt tema
“Turkce kelime 6grenme” alt temasidir. Ulasilan alt temada “kelimeleri 6grenme yontemi” ile “dinlenen mizik

tlrd ve sanatginin 6nemi” kategorileri incelenmistir.

Kelimeleri Ogrenme Yéntemi: Ogrenciler, dinledikleri sarkilarda gegen bilmedikleri kelimeleri; sézliikten
arastirdiklarini, aile bireylerine sorduklarini, yer aldigi cimlenin anlamindan yola ¢ikarak tahmin ettiklerini ve
ilgili sarkiyi dinleyerek siireg igerisinde &grendiklerini ifade etmislerdir. Ogrencilerin bazilarinin gérisleri su

sekildedir:

“Kesinlikle, ¢iinkii zaten bir sirii sarki var ve bunlarin igerisinde de bilmedigimiz kelimeler mantiken
olmasi gerekiyor zaten. Zaten bunlari arastirarak da bilmedigimiz kelimeleri &grenebiliriz, diye

disliniiyorum. Ctimlenin igindeki s6zclikleri, ciimlenin anlamindan da bulabiliriz (Zeynep).”

“Kelime hazinemi biraz daha gelistiriyor. Sarkilarda anlamadigim kelimeler oldugunda onlari

arastiriyorum, sézliikten buluyorum (Buse).”

“Tabii ki, sarkilarda bilmedigimiz kelimeler oluyor. Sarkilari ailemin yaninda da dinliyorum. Dinlerken

duydugum bir kelimeyi aileme soruyorum, onlar da cevap veriyor (Melisa).”

“Bilmedigim kelimeler oldugunda pek arastirmam ama yine de égrenirim. Duymadigim kelimelerdir hep.
(Arastirmama nedenin nedir peki?) Usendidim icin hocam. Nasil desem? Ihtiyacimiz olmadigdindan

ihtiyacimiz olsa bilirim zaten hocam. Dinleye dinleye anliyorum ama tam agiklamasini bilmem hocam

(Cagdas).”

Sarkilarda gecen bilmedikleri kelimeleri 6grenme ydntemlerine iliskin olarak Zeynep, arastirma yaptigini veya
ciimlenin anlamindan yola g¢ikarak tahmin ettigini; Buse soOzlikten baktigini; Melisa de aile bireylerine
sordugunu dile getirmistir. Cagdas da glnlik hayatinda konusurken sarkida gegen kelimelere ihtiya¢ duymadigi
icin herhangi bir arastirma yapmadigini ancak buna ragmen sarkida gecen kelimeleri zamanla 6grenebildigini

dile getirmistir.
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Dinlenen Miizik Tiirii ve Sanat¢inin Gnemi

Ogrencilerin bazisi, sarkilar araciligiyla kelime 6grenilebildiklerini ifade etmekle beraber, bu durumun dinlenen

miizik tiirine ve sanatciya bagl oldugunu ifade etmistir. Ogrencilerimizden Arda’ nin gorisleri su sekildedir:

“Ornek aklimda yok ama bence rap (rep) sarkilarda kafiye uydurmak icin béyle o sézciigiin ayni anlamda
ama yazilislari farkli yani séylenisi farkl sézciikleri kullaniliyor. O ytizden yeni kelime égrenebiliriz rap

(rep) sarkilarda(Arda).”
Kalici Kelime Ogrenme

Dinledikleri sarkilar ile kelime 6grenimi iliskisine dair 6grenci gorisleri dogrultusunda belirlenen ikinci alt tema
“kalici kelime &grenme” alt temasidir. Ogrenciler, sarkilardaki “kafiye”, “siire”, “miizik” ve “tekrar”
unsurlarindan dolay1 égrenilen kelimelerin kalici oldugunu belirtmislerdir. Ogrendigi kelimelerin kaliciligini,

sarkilardaki kafiye ve muzik unsuru ile iliskilendiren Bugra’nin gorisleri su sekildedir:

“Bence miizigin akilda kaliciligi var. Béyle, nasil desem? Kafiyesi oldugu icin akilda kaliyor ve séylerken de

“Su kelime séyleydi, bunun anlami da béyleydi.’” diyebilirim (Bugra).”
Sadece Yabanci Sarkilardan Kelime Odrenme

Dinledikleri sarkilar ile kelime 6grenimi iliskisi ile ilgili olarak olusturulan Uglinci alt tema “sadece yabanci
sarkilardan kelime 6grenme” alt temasidir. Bu alt temada, sadece yabanci sarkilar araciligiyla kelime 6grendigini

ifade eden 6grencilerin gorislerine yer verilmistir. Bu 6grencilerimizden Nilay’ in gérusleri su sekildedir:

“Sagliyor ¢iinkii ben Tiirkceden daha ¢ok Ingilizce miizik dinliyorum. Bu yiizden Ingilizcem oldukca iyi.
Galiba “Youtube’dan ingilizce videolar ve sarkilar dinledigim icin gelisti. Ama benim ilkokul Ingilizce

6gretmenim de cok iyi bir 6§retmendi. Ondan da ingilizce sarkilari sevmis olabilirim (Nilay).”

Kelime 6grenmeme

Olusturulan son alt temada, sarkilarin kelime 6grenimine herhangi bir katkisi olmadigini ifade eden 2 (iki)
o6grencinin goruslerine yer verilmistir. Orhan, degisik tiirde sarkilar dinlemedigini; Ege ise sarkida duydugu

kelimeleri arastirmadigini belirterek sarkilar araciligiyla kelime 6grenmediklerini ifade etmislerdir.

ikinci Tema: Konusma Hatalar

Katilimcilarin, sarki ve konusma becerisi iliskine dair deneyimlerini belirlemek icin 0grenci goérisleri
dogrultusunda olusturulan ikinci ana tema “konusma hatalari” temasidir. Konusma hatalari; “yoresel agiz
kullanimi”, “sarkilardaki telaffuz hatalar”, “dinlenen sarkicinin etkisi”, “yabanci kelime kullanma” ve “argo

kelime kullanma” olmak tizere 5 (bes) alt temada incelenmistir. Ulasilan alt temalar tablo 4’ te sunulmustur.
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Tablo 4. Konugma Hatalari Temasi Altinda Belirlenen Alt Tema ve Kategoriler
Konugsma Hatalari

& Sarkilardaki Telaffuz Hatalari Dinlenen Yabanci Yoresel Agiz Argo Kelime
3z Sarkicinin Etkisi Kelime Kullanimi Kullanma
) Kullanma
Atlama Hizli Konusma Mizahi Amacgla
Agiz Kullanma
Degistirme Ses Tonu Yoresel
Soyleyisleri
= Gulzel Bulma
é Bogumlama Hatalari Yoresel Agiz
° Kullanimi
% Konugma ve Sarki Ritminin Farkli Konugurken
Olmasi Dogal Olma
istegi
Farkli Kisilerin

Ornek Alinmasi

Yoresel Agiz Kullanimi

Sarki ve konusma becerisi iliskisine dair 6grenci gorisleri dogrultusunda olusturulan ilk alt tema “yoresel agiz

kullanimi” alt temasidir. Ogrencilerin sarkilardaki yéresel agiz unsurlarina (Karadeniz, Ege, Dogu Anadolu vb.)

” o«

iliskin gorisleri “mizahi amagla agiz kullanma”, “yoresel soyleyisleri giizel bulma” ve “yoresel soyleyislerden

etkilenmeme” seklinde 3 (lg) kategoriye ayrilarak incelenmistir.

Mizahi amagla adiz kullanma

Bazi 6grenciler; sarkilardaki agiz unsurlarini giinlik hayatlarina, akran iletisimi sirasinda ya da bir olaya tepki

verirken saka yapma niyetiyle tasidiklarini belirtmislerdir.

Yéresel Séyleyisleri Giizel Bulma

Sarkilardaki yoresel soyleyisleri giizel bulmalar sebebiyle yoresel agiz unsurlarindan (Karadeniz, Ege, Dogu

Anadolu vb.) etkilendigini dile getiren 6grencilerimizin gorisleri asagidaki gibidir:
“Evet, hatta taklit etmeye ¢alisiyorum. Daha ¢ok Karadeniz agzini kullaniyorum (Giilgin).”
“Oldu, tabii ki oldu yani. Dinledigim 6zellikle bu Ingilizce ve Karadeniz sarkilarinda oluyor bu durum (Ali).”

Sarkilardaki Telaffuz Hatalari

Ogrencilerimizin bir kismi, dinledikleri sarkilarin etkisiyle bazi konusma bozukluklari yaptiklarini belirtmislerdir.
Bu dogrultuda sarkidaki soylenis kusurlarindan etkilendigini ifade eden 6grencilerin gorisleri “atlama”,

“degistirme” ve “bogumlama hatalan” seklinde gruplandiriimistir.
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Atlama, Degistirme ve Bogumlama Hatalari

Ogrencilerimizin gérisleri incelendiginde sarkilarin etkisiyle bazi sesleri atladiklar gézlenmistir. Ozellikle Ali’ nin
ifadeleri son derece dikkat gekicidir. Konuya dair farkindalik diizeyi oldukga ylksek olan Ali, yalnizca dinlenen
sanatcinin veya sarkinin etkisinde kalarak kelimelerin sarkilarda duyuldugu sekliyle seslendirilmesinin
yanlshigina deyinmis fakat bu yanlhsi kendisinin de yaptigini dile getirmistir. Ebru ise dinledigi sarkilarin etkisiyle

r” sesini olmasi gerekenden daha baskili séyledigini belirtmistir. Bu durum da “r” Unsuzlinin yanlis

bogumlandiriimasi ile iliskilidir.

Dinlenen Sarkicinin Etkisi

Konusma hatalari basligi altinda, arastirmaya katilan 6grencilerin gorisleri dogrultusunda olusturulan Gglinci
alt tema “dinlenen sarkicinin etkisi” olmustur. Bazi 6grenciler; sarkilarini dinledikleri kisi veya kisilerden “ses

tonu” ve “hizli konusma” yonuyle etkilendiklerini dile getirmislerdir.

Hizli Konusma

Ogrencilerimizin ¢ogu, dinledikleri kisi veya kisilerin etkisiyle hizli konustuklarini ifade etmistir. Ornegin Giizide,

konusma hizinin fazla oldugunu belirtmis ve bu durumu su sekilde agiklamistir:

“Mesela Reynmen’ i ¢ok sik dinliyorum. ‘Yalan séyleme, gézlerime bak.” (Sarkiyi séyliiyor.) Orada ‘yalan’
kismini ¢ok hizli s6yliiyor. Ben de artik birine ‘yalanci’ falan derken ‘yalan’ yapiyorum béyle! Kisacik

soyliiyorum o kelimeyi (Giizide).”
Ses Tonu

Dinledigi sarkicinin ses tonundan etkilendigini ifade eden Hakan dislincelerini su sekilde agiklamistir:

“Onurcan Ozcan’i biliyorsunuzdur, duymussunuzdur belki. Sesinde bir hastalik vardi. ‘iki yalniz bir dogru
edebilirdik.’(Sarkiyi séyliiyor.) Sarkinin ash yani s6ylenmesi gereken sekli béyle ama onun bogazinda bir
rahatsizligi var.‘iki yalniz bir dogru edebilirdik.” (Sarkiy séyliiyor.)diye boguk sekilde séyliiyor. Séylemesi
de ¢ok zor ama béyle séyliiyordu. Ben de bunu érnek almaya ¢alisiyordum konusurken ama simdi onun
sesinde béyle bir hastalik oldugundan san dersi veren bir 6gretmen internette: ‘Béyle kullanmayin

sesinizi, cok zarar verirsiniz.” demisti. Ondan sonra normal konusmaya basladim (Hakan).”

Miuzikle yogun sekilde ilgilenen Hakan, dinledigi sarkicinin yasami ve eserine iliskin detayli bilgiler paylasmis ve
s6z ettigi sarkicidan yogun sekilde etkilendigini dile getirmistir. Ogrencimizin bahsettigi sarkici, “disfoni” diye
adlandirilan ses kisikhgl problemi yasamistir. Oyle ki sanatginin ses tellerindeki rahatsizhiga dair bilgisi olan
Hakan, buna ragmen konusurken sesini onun gibi ¢ikarmaya calistigini ifade etmis fakat daha sonra sesine zarar

verecegi endisesi ile bu durumdan vazgectigini belirtmistir.
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Yabanci Kelime Kullanma

Ogrencilerimizden; Ege “funny”, Giizide “pist”, ibrahim “disconnected” kelimelerini dinledikleri rap sarkilar
aracihgiyla duyduklarini ve giinliik hayatta konusurken bu ifadelere yer verdiklerini belirtmiglerdir. Hakan ise
dinledigi pop mizik tiirline ait bir sarkidan s6z ederken sevdigi sarkinin, baska bir sarkici tarafindan yeniden
dizenlenerek seslendiriimesine iliskin olarak “cover” ifadesini kullanmigtir. Orhan ise “bay bay” sézctguni
muhtemelen dinledigi sarkiyla 6grenmemis fakat dinledigi sarkinin etkisiyle glinlik hayatinda surekli bu s6zclige

yer verdigini belirtmistir.
Argo Kelime Kullanma

Konusma bozukluklari baglaminda, 6grenci gorusleri dogrultusunda olusturulan besinci alt tema “argo kelime
kullanma” alt temasidir. Bu alt temada Ug¢ 6grencimizin, dinledikleri rap (rep) sarkilarin etkisiyle argo olarak

nitelendirilen kelimeleri kullandiklari gézlenmistir. Ogrencilerimizden Cagdas’ in gorisleri su sekildedir:

“‘Ezhel’ dinliyorum. Dinledigim diger sarkicilarda var. Orada harmana diistiim, moralimi bozamadi hicbir

‘gebes!” diyor. Harman ve ‘gebes’ mesela olur bence (Caddas).”

Ugiincii Tema: Etkili Konusma

Katiimcilarin, sarki ve konusma becerisi iliskine dair deneyimlerini belirleme amaciyla 6grenci goérusleri
dogrultusunda olusturulan Gglinct ana tema “etkili konusma” temasidir. Olusturulan alt temalar tablo 5’ te

sunulmustur.

Tablo 5. Etkili Konusma Temasi Altinda Belirlenen Alt Tema ve Kategoriler
Etkili Konusma

o Sarkilarda Vurgu, Durak, Tonlama Sarkilar ve Sarkilar ve Etkinliklerde Sarki
§ ,_2'_ Akici Konusma Konusma Hizi Kullanimi
o
Vurgu Rap Sarkilar ve  Rap Sarkilar ve Faydali Olur
Akici Konugsma Hizh Konusma
& Durak Kelime Dusuk Ritimli Faydali Olmaz
‘ﬁ Ogrenme ve Sarkilar ve
S Akici Konusma Yavas
‘E Konusma
Tonlama Yabanci
Sarkilar ve
Telaffuz
Becerisi

Sarkilarda Vurgu, Durak ve Tonlama

Etkili konusma temasina iliskin olarak olusturulan ilk alt tema “sarkilarda vurgu, durak ve tonlama” alt temasi
olmustur. Ogrencilerin bazilari, sarkilardaki konusma unsurlarindan (vurgu, durak ve tonlama) etkilendiklerini

ifade etmistir. Bu nedenle, bu alt temaya iliskin “vurgu”, “durak” ve “tonlama” kategorileri olusturulmustur.
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Ozellikle dinledigi miizik tiriinin, konusma becerisine sagladigi katkilari dile getiren Bugra, bu durumu
konusma unsurlarindan “durak” kavrami ile iliskilendirmistir. Ogrencimiz, dinledigi rap (rep) sarkilarda
sanatcilarin sarki sozlerini daha akici seslendirmek ve nefesini kontrol edebilmek adina bazi duraklamalar
yaptigini belirtmistir. ilgili durumu kendi konusmasina uyarladigini belirten Bugra, daha akici konusabildigini

ifade etmistir.

Zeynep; dinledigi sarkilarin bazi boélimlerinin daha sakin, bazi bolimlerinin ise daha coskulu sdylenmesi ile
konusma unsurlarindan “tonlama” kavrami arasinda iliski kurmustur. Bilindigi Gzere tonlama, konusmayi
siradanliktan kurtaran énemli bir konugma unsurudur. Dinledigi sarkilarin cogku yerlerinin -nakarat bélimuntin-
daha yiksek sesle sdylendigini ifade eden 6grencimiz, 6zellikle topluluk 6nindeki konusmalarda dogru
tonlamanin 6nemine deginmistir. Fatma ise dinledigi sarkilarda duygu yikselislerinde yapilan vurgu ve
tonlamaya dikkat ¢ekmistir. Ogrencimiz, duygunun dogru sekilde aktariimasi ve konusmanin sikiciliktan
kurtarilmasi icin mutlaka uygun yerde tonlama yapilarak konusmanin tekdizelikten kurtarilmasi gerektigini

belirtmistir.
Sarkilar ve Akici Konusma

Etkili konusma baglaminda, sarki ve konusma becerisine iliskin 6grenci gorisleri dogrultusunda olusturulan
ikinci alt tema “sarkilar ve akici konugma” alt temasi olmustur. Katihmcilarin bazilari; dinledikleri sarkilarin, akici

konusmaya katki sagladigi yoniinde goris belirtmistir.

Bazi 6grenciler; rap sarkilarin etkisiyle daha hizli konusabildiklerini ve bu hizin da zamanla akici

konusmaya katki sagladigini belirtmistir. Konuya iliskin 6grenci gérusleri su sekildedir:

“Kesinlikle, getiriyor! Yani, nasil direk bir sarkiyi hizlica okuyabiliyorsa ben de hizlica konusabiliyorum.
(Peki, hizli konusmak; akici konusmak mi demektir?) Hizli konusmak, kelimeleri hizli séylemektir; akici
konusmaksa karsisindakine anlatarak konusmaktir. Bende gayet verimli konusmamdan insanlarin
anladigini disiintiyorum yani. Hizli konusa konusa artik daha iyi konusmaya baslayabiliyorsun bence

(Giizide).”

“Rap (rep) biraz daha konusmalari béyle hizlandiriyor. Hizli séylemeye calistikca bir yerden sonra

s6yleyemedigin kelimeleri s6yleyebiliyorsun (Cem).”

Bazi 6grencilerimiz de akici konusma ve sarki arasindaki iliskiyi, yeni kelime 6grenimi Uzerinden agiklamistir.

Konuya iliskin 6grenci gorusleri su sekildedir:

“Evet saghyor. Kelime dagarcigim gelistiginde o dgrendigim kelimeleri ciimlenin icine de katiyorum.

Konusmamin gelistigine inaniyorum (Buse).”
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Sarki ve Konusma Hizi

Ozellikle rap (rep) mizigin akici konusmaya katki sagladigi yéniinde goriis belirten 6grencilerin, bu sarkilardaki
hiz unsurunu konusmalarina da yansittiklari ayrica hizli konusmayi, akici konusma olarak degerlendirdikleri

gozlenmistir. Konuya iliskin bazi 6grenci gorusleri su sekildedir:

“Sagliyordur ¢linki sarkilarda hizli ilerliyor. Séylerken biz de onlara eslik ediyoruz. Onun igin daha hizh

oldugunu diisiiniiyorum konusmamin (Ceylin).”
“Evet, akici konusmayi etkiliyor. Ciinkii rap dinledidim icin ben hizli konusabiliyorum (ibrahim).”

Etkinliklerde Sarki Kullanimi

Genel olarak 6grenciler; Tiirkce derslerinde konusma etkinliklerinde sarki kullaniminin, konusma becerisini
olumlu yénde etkileyecegine dair goériis belirtmislerdir. Ogrencilerin énemli ¢ogunlugu, derslerin bu sekilde

dahailgi ¢cekici ve daha eglenceli hale gelecegi seklinde goriis belirtmistir.

TARTISMA ve SONUC

Alan yazinda, 6grencilerin dinledikleri sarkilarin nitel arastirma yontemi kullanilarak incelendigi pek cok
arastirma bulundugu fakat bu arastirmalarda sarkilarin dil ve icerik yoniyle incelendigi gdzlenmistir (Kir, 2016;
Kok, 2019; Dogan, 2019; Eryilmaz, 2019; Yildirim Bilgen & Zeytin 2019). Sarkilarin, temel dil becerileri ile
iliskisini inceleyen arastirmalara ise yabanci dil 6grenimi kapsaminda hazirlanan ¢alismalarda rastlanmaktadir
(Kémir, Sarag ve Seker, 2005; Kése, 2012; Glingoér, 2015; Glimis, 2019 ve Kahraman, 2019). Bu arastirmada, 7.
Sinif 6grencilerinin sarkilarin  konusma becerisini gelistirmedeki roline iliskin gorisleri incelenmis ve
Ogrencilerin gorisleri “kelime 6grenimi”, “konusma hatalarn” ve “etkili konusma” temalari altinda
gruplandinlmistir. Asagida Ogrenci gorisleri cercevesinde olusturulan ¢ temaya iliskin sonuglar ayri ayri

incelenmis ve bu incelemeler dogrultusunda birtakim 6nerilerde bulunulmustur.

“Kelime Ogrenimi” Temasina iliskin Sonuglar

Arastirmanin, sarki ve kelime 6grenimi iliskisine dair bulgular alan yazindaki diger arastirmalarla tutarlilik
gostermektedir. Arastirmada, 6grencilerin cogu dinledigi Turkge sarkilar araciligiyla kelime 6grendiklerini ifade
etmislerdir. Nitekim Celikkol (2007) da 6. ve 7. siniflarda 6grenim goren 87 6grenci ile Tlrkge derslerinde kelime
kazaniminda mizigin etkisini belirlemek amaciyla yaptigi c¢alismada; mdazigin  kullanilmasinin  kelime

kazaniminda, klasik ydonteme gore basariyi arttirdigini nicel verilerle ortaya koymustur.

Arastirmada sarkilar aracihigiyla kelime 6grendigini ifade eden 6grencilerin dnemli bolimi, bu kelimeleri
sozlikten bakarak o6grendiklerini ifade etmislerdir. Bu ifadeleri, bilinmeyen kelimeleri sarki sozlerinin
baglamindan hareketle tahmin ettigini ve aile bireylerine sorarak 6grendigini belirten 6grenci gorisleri

izlemektedir. Yaman, (2010) ilkogretim ikinci kademe 6grencilerinin sozlik kullanma aliskanliklarini arastirmis
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ve 6grencilerin blylik ¢ogunlugunun, bilmedikleri kelimelerin anlamlarini ilk 6nce metnin baglamindan tahmin

ederek 6grenmek yerine kelimelerin anlamlarina sozliikten bakarak ulastiklari sonucunu elde etmistir.

Arastirmada; sarkilar araciligiyla kelime 6grendigini ifade eden tim 6grenciler, 6grendikleri kelimelerin kalici
oldugu yoniinde gorius belirtmislerdir. Bu durumun gerekgesini ise sarkilardaki kafiye, ritim, muzik ve tekrar
unsuru ile agiklamiglardir. Batur (2008) vyaptigl ¢calismada; ana dil egitiminde ezgili Grinlerin, (siir, bilmece,
mani, tirkd, sarki vb.) kalici kelime 6grenimine etkisini belirlemeyi amaglamistir. Arastirmada sekizinci sinifa
giden ve Tiirkce ders basarisi ayni olan 30 6grenciyi iki gruba ayirmistir. ilk gruba kelimelerin sézliik anlamlar
verilerek geleneksel yontemlerle ders yapilirken diger grupta ise kelime 06grenimi, ezgilestirilerek
gerceklestirilmistir. Arastirmanin sonucunda ezgili Urlinlerin daha etkili oldugu sonucuna ulasilmistir. Talsik
(2013) da kendisi tarafindan bestelenen sarkilari ilkokul Tiirkce, Matematik ve Hayat Bilgisi derslerinde
kullanarak o6grencilerin bilissel ve tutumsal gelisimleri Uzerindeki etkisini deneysel yéntemle incelemistir.
Arastirmacinin ulastigl sonuglardan biri de Tirkge derslerinde sarkilarla gergeklesen 6grenmelerin, geleneksel

yontemlerle gergeklesen 6grenmelerden daha kalici oldugudur.

” o«

Ogrencilerin bazilar ise “ana dillerinin Tiirkce olmasi”, “sadece yabanci miizik dinlemeyi tercih etmeleri” ve
“Tirkge sarkilarin anlamini bildikleri kelimelerden olusmasi” sebebiyle Tiirkge sarkilarin kelime 6grenmelerine
katki saglamadigini ifade etmistir. Bu 06grenciler, kelime 0Ogrenimi noktasinda yabanci sarkilardan
yararlandiklarini dile getirmislerdir. Kémdr, Sarag¢ ve Seker (2005), Kése (2012), Giingor (2015), Gumis (2019)
ve Kahraman (2019) da yaptiklari arastirmalarda; yabanci dil 6greniminde sarkilarla kelime 6grenmenin,

geleneksel yontemlere gore daha etkili sonuglar dogurduguna ulagmislardir.

Arastirmaya katilan 2 6grenci ise sarkilarin kelime 6grenmelerine herhangi bir katki saglamadigini ifade etmistir.
Ogrencilerden birisi farkli tiirde sarkilar dinlemedigini ifade etmis; diger 6grenci de sarkida duydugu kelimeler
hakkinda herhangi bir arastirma yapmadigini belirtmistir. Bu noktada, siirekli ayni sarkiyi dinledigini ve
bilmedigi kelimeleri arastirmadigini ifade eden iki 6grencinin, sarkilar araciligiyla kelime 6grenmemesi son
derece olagan karsilanmistir. Benzer duruma iliskin olarak Yilmaz ve Dogan, (2014) 7. sinifa gitmekte olan
ogrencilerin Tirkge ders kitaplarinda yer alan metinlerde anlamini bilmedikleri kelimeleri tespit etmeye
calismislardir. S6zi edilen konuya iliskin 30 Tirkce 6gretmeninden gorlis alinmis ve bazi 6gretmenler,

ogrencilerde arastirma ve inceleme merakinin olmamasi nedeniyle sorun yasadiklarini ifade etmistir.

“Konusma Hatalar1” Temasina iliskin Sonuglar

Arastirmada o6grenci gorisleri dogrultusunda elde edilen veriler; bazi 6grencilerin sarkilardaki yerel agiz
unsurlarindan (Karadeniz, Ege, Dogu Anadolu vb.) mizahi amacla ya da yerel soyleyisleri giizel bulma
sebepleriyle etkilendiklerini ortaya koymustur. Bu noktada sunu belirtmek gerekir: Bir dildeki yerel soyleyisler,
o dilin zenginligi olarak kabul edilmektedir. Bu galismada; “yoresel soyleyislerin” konusma hatalar bashgi
altinda incelenme nedeni, ¢ocugun dinledigi sarki veya sarkicinin etkisiyle ilgili agizla yapay bir iliski kurmasidir.

Arastirmanin yapildigi Odemis ilgesi, Ege agzinin yogun sekilde konusuldugu bir yer olmasina ragmen bazi
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Ogrenciler, Karadeniz agzina 6ykinduguni belirtmis ve bu durum konusma hatasi olarak degerlendirilmistir.
Bunun yani sira bazi 6grencilerin dinledikleri sarkilarin etkisiyle telaffuzla ilgili konusma hatalar yaptigl da
gdzlenmistir. Oztiirk ve Altuntas (2012) ilkégretim ikinci kademe Tiirkge &gretmenlerinin konusma egitimine
yonelik gorislerini ve konugma egitiminde karsilastiklari sorunlari ortaya koymayi amagladigi ¢alismasinda, 10
Turkce Ogretmeni ile gbrugmustur. Arastirmada nitel veri toplama teknigi kullanilmis ve yapilan goriigmeler
icerik analizi kullanilarak analiz edilmistir. Arastirma sonucuna gore elde edilen bulgulardan bir tanesi de

konusma egitiminde karsilasilan en dnemli sorunlardan birinin yerel agiz kullanimi oldugu yonindedir.

Konuya iliskin goriglerini paylasan 0grencilerin, dinledikleri sarkilarin etkisiyle konusmalarinda yabanci
sozcliklere yer verdikleri ayrica ozellikle rap (rep) sarkilarin etkisiyle bazi argo kelimeler o6grendikleri
gozlenmistir. Kok (2019) rap (rep) sarkilardaki argo kullanimina iliskin olarak yaptigl arastirmada, 4 rap (rep)
miizik sanatgisinin 8 sarkisini incelemistir. Arastirmasinda sarkilarda kafiye ve uyumu saglamak adina argo
kelimelere yer verildigini belirtmistir. Kir (2016) ise yaptig1 ¢alismada, Eskisehir’ de alt kiltiir mazigi temsilcisi
olarak en fazla dinlenen 3 rap (rep) sanatgisinin 9 parcasini icerik analizi yontemiyle incelemistir. Arastirmaci;
inceledigi rap (rep) sarkilarda cinsiyetci yaklagimin, ozellikle de erkek egemen dilin kufurli sozlere yer
verilmesine neden oldugu bulgusunu elde etmistir. Bu noktada, arastirmadan elde edilen bulgularin diger

arastirma sonuglariyla értusttgi gorialmektedir.

ilgili konusma hatalarina, dinlenen sarkilardaki konusma hatalarinin yani sira dinlenen sarkicinin etkisinin de yol
actig1 sdylenebilir. Oyle ki 6grenciler ses tonu, yerel agiz kullanimi ve konusma hizi yénleriyle sarkilarini dinledigi
kisilerden etkilendiklerini belirtmislerdir. Yildirim Bilgen ve Meral Zeytin, (2019) 7. sinif ve 8. sinif 6grencilerinin
en c¢ok dinledikleri 15 sarkiyi icerik ve dil bakimindan analiz etmistir. Arastirmada sarkilarda dil kullaniminda
Ozensiz davranildigi ve 6zellikle rap sarkilarda 6grencilerin gelisimine uygun olmayan birgok unsurun yani sira
¢ok fazla yabanci sozcik bulundugunu da saptamistir. Dogan (2019) da ogrenciler tarafindan en fazla
dinlenildigi dusliniilen 20 Turkge pop sarkisini dil estetigi acisindan degerlendirmek lizere 53 Tirkge 6gretmeni
ile gorlismeler yapmistir. Arastirmaci, bu sarkilarin dil kullanimi noktasinda eksik kaldigi sonucuna ulasmistir.
Benzer sekilde Eryillmaz (2019) yaptigi arastirmada; 2015, 2016, 2017, 2018, 2019 yillarinda pop muzik tiriine
ait en ¢ok dinlenen ve indirilen sarkilari icerik analizi ilkelerine gore analiz etmistir. Kodlama islemi sonuncuda
elde edilen verilere gore ilgili sarkilarin, kaliplasmis s6z kullanimi ve kelime dagarcigini gelistirme bakimindan
yetersiz oldugu sonucuna ulasilmistir. Ayrica sarkilarda yabanci kelime, kifiir, hakaret ve argo kullanimina
genis yer verildigi belirtilmistir. Bu arastirmada da 6grencilerin ¢ogunun muzik tercihleri, rap (rep) ve pop
mizikten vyanadir. Ogrencilerin gorisleri dogrultusunda; sarkilardaki dilin kullanimina iliskin yapilan
degerlendirme, diger arastirmalarda yapilan degerlendirmelerle 6rtiismekte ve 6grencilerin geneli tarafindan

dinlenen sarkilarda dilin 6zensiz kullanildigi sonucuna ulasiimaktadir.

“Etkili Konusma” Temasina iliskin Sonuglar

“Etkili konusma” temasi; “sarkilarda vurgu, durak ve tonlama”, “sarkilar ve akici konusma”, “sarkilar ve

konusma hizi” ve “etkinliklerde sarki kullanimi” olmak lizere 4 (dort) alt temada incelenmistir.
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Arastirmada bazi 6grenciler, dinledikleri sarkilarda yapilan vurgu, tonlama ve durak unsurlarindan olumlu yonde
etkilendiklerini belirtmislerdir. Cergci, (2013) 7. siniflarda 6grenim goéren 73 6grenciyle yaptigl calismada
dinleme destekli 6gretimin konusma egitimine etkisini incelemistir. Arastirmaci; Tirkce derslerinde konusma
egitiminin vurgu, tonlama ve durak konularinin &gretilmesinde dinleme destekli materyallerle yapilan
Ogretimin, dil bilgisi kurallari gergcevesinde hazirlanan yazili materyallere gergeklesen 6gretime gore daha etkili
oldugu sonucuna ulasmistir. Ertugrul (2006) tarafindan yapilan c¢alismada da sarki séylemenin temel
ogelerinden birisi olan diksiyonun ses egitimi bakimindan 6nemi, miizik egitimi, ses egitimi, konusma egitimi ve
dil mazik iliskileri ele alinmistir. Gergeklestirilen ¢alisma sonucunda diksiyon egitiminin yalnizca guzel
konusmaya yonelik bir ders olarak gorilmemesi gerektigi, ses egitimi icinde de bu egitime konusma egitimi

olarak yeterince yer verilmesi gerektigi sonucuna varilmistir.

Ogrencilerin cogu daha akici konusabilmeleri igin Tiirkce derslerinde konusma becerisi etkinliklerinde sarkilara
yer verilmesine iliskin olumlu yonde goéris belirtmistir. Derslerin bu sekilde daha ilgi ¢ekici ve daha eglenceli
hale gelecegini ifade eden &grenciler; ezber vyeteneklerinin gelismesinde, daha kalict 6grenmeler
saglanmasinda, konusurken c¢ikarilan gereksiz seslerin ve kekemelik sorununun Oniline gegilmesinde
etkinliklerde sarki kullaniimasinin faydali olabilecegi yonlinde goris belirtmislerdir. Aycan, (2017) ses egitimi
derslerinin interaktif sekilde islenmesinin dersleri daha eglenceli hale getirdigini ve 0Ogrencilerin dikkat
seviyelerini arttirarak daha kalici 6grenmeler sagladigini belirtmistir. Uckaya (2018) da kekemeler ile yaptigi

¢alismada, mizik terapisinin konusma ve dil gelisimi noktasinda oldukga olumlu sonuglar verdigini belirtmistir.

Bir dilde 6grenilen kelime sayisi arttikga o dili konusma becerisi de gelisecektir. Bu nedenle yeterli bir sdzcik
dagarcigl, etkili ve guzel konusabilmenin temelini olusturur. Arastirmada 6grenciler, dinledikleri sarkilar
araciligiyla kelime hazinelerini gelistirdiklerini ve konusmalarinin daha akici hale geldigini belirtmiglerdir. Akici
konusma baglaminda, rap (rep) sarki dinleyen 6grencilerin bir bolimuU; rap (rep) sarkilarin seslendirilmesi
sirasinda meydana gelen hizli konusma c¢abasinin, konusma organlarini daha hareketli hale getirdigini ve bu
sayede daha akici konusabildiklerini ifade etmislerdir. Yani rap (rep) sarki dinleyen bu 6grenciler icin dinledikleri
miizik tlrdndn, akict konusmaya katki noktasinda bir anlamda tekerleme gorevi gordigi séylenebilir. Cakan ve
Gl (2018) konusma bozukluklarinin tedavisi stirecinde bireyin viicudunu gerginlikten kurtarmak amaciyla nefes
egzersizleri, ses kaslarini ¢alistirmak amaciyla ses egzersizleri, ritimsel bozukluklarin giderilmesi amaciyla da
ritim ve vurgu calismalari yapildigini belirtmislerdir. Arastirmacilar konugsma bozukluklarinin tedavisinde nefes-

ses egzersizleri ve sarki séyleme galismalarinin olumlu sonuglar ortaya gikardigini ifade etmislerdir.

Arastirmadan elde edilen baska bir bulgu ise yabanci sarki dinleyen 6grencilerin, bu sarkilarin etkisiyle telaffuz
becerilerini gelistirdigi yonindedir. Batdi (2012) arastirmasinda sarkilarin yabanci dil becerilerini gelistirmedeki
rollne iliskin 6grenci gorislerine yer vermis ve sarkilarin dil becerileri, kelime 6gretimi ile telaffuz becerileri
noktasinda 6nemli katkilar sagladigi sonucuna ulasmistir. Kémiir, Sarag¢ ve Seker (2005), Kose (2012), Glingor
(2015), Gumis (2019) ve Kahraman (2019) yaptiklari arastirmalarda; sirekli sarki dinlemenin, sarkilari

tekrarlamanin yabanci dil 6grenimine sagladigi katkilari dile getirmislerdir. Arastirmalarinda sarkilar araciligiyla
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yabanci dil 6greniminin, geleneksel yontemlere gére daha verimli olmasinin yani sira glinlik konusma dilini

o6grenme becerisini de gelistirdigini ifade etmislerdir.

Arastirmada rap (rep) sarki dinleyen 6grencilerin bir boliminin, hizli konusmayi akici konusma olarak
degerlendirdikleri gdzlenmistir Akici konugmayi, konusmadaki anlasilabilirlik diizeyi ile iliskilendiren iki 6grenci
ise duslk ritimli sarkilar dinlemeyi tercih etmeleri nedeniyle konusma hizlarinin da yavas oldugunu belirtmis ve
bu sayede konusmalarinin anlasilabilir seviyede oldugunu ifade etmislerdir. Géruldigu lGzere 6grencilerin akici
konusma ve dinledikleri sarkilar arasindaki iliskiyi degerlendirme bigimleri farklilik gostermektedir. Fakat bu
dgrenciler icin ortak nokta sudur: Ogrenciler, dinledikleri sarkilarin konusma hizlarini sekillendirdigini ifade

etmislerdir.

Toplam alti 6grenci ise dinledikleri sarkilar ile etkili konusma arasinda bir iliski bulunmadigini ifade etmistir. Bu
ogrenciler; “akici konusmanin kitap okumayla saglanacagl”, “sarkilardaki séyleyis bozukluklarinin konusmalarini
olumsuz etkiledigi” ve “sarki dinleme ile akict konusmanin farkli kavramlar oldugu yoninde” goris

belirtmislerdir.

ONERILER

Ogrencilerin dinledigi sarkilarin konusma becerilerini gelistirmedeki roliine iliskin goriislerinin incelendigi bu
arastirmada -igeriginde 06grencilerin gelisim siireglerini olumsuz yonde etkileyecek herhangi bir 6genin
bulunmamasi kosulu ile- sarkilarin konusma egitiminde kullaniimasina iliskin ilgililere katki saglayacagi

dislinilen su 6nerilerde bulunulmustur:

o isitsel materyal kullaniminin, konusma becerisini gelistirme siirecinde yazili materyallere gére daha
etkili oldugu dustnulmektedir. Bu nedenle Tirkge derslerinde, konusma becerisine yonelik kazanimlar
aktarilirken icerisinde sarkilarin yer aldig1 dinleme destekli materyaller kullanilabilir.

e Yapilan goérismelerde 6grencilerin ¢ogu, sarkilar aracihigiyla kelime 6grendiklerini ve bu kelimelerin;
sarkilardaki ritim, kafiye, muzik ve tekrar unsurlarinin etkisiyle kalici oldugunu ifade etmislerdir.
Buradan hareketle 6grencilerin, kelime hazinelerini gelistirebilmeleri igin sarkilardan faydalanilabilir.

e Konusma egitimine dair ilke ve kurallar, 6grenciler tarafindan en ¢ok dinlenen rap (rep) ve pop muzik
tirline ait sarkilarin melodileri Gzerine yazilip bestelenerek 6grencilere aktarilabilir.

o Bilindigi Gzere artikiilasyon galismalarinda 6zellikle dudak tembelliginin 6niine gegmek igin tekerleme
calismalarindan yararlaniimaktadir. Ogrencilerin severek dinledigi ve dogasi geregi hizli séylenen rap
(rep) sarkilar, konusma organlarini daha hareketli hale getirebilmek icin tekerlemelerle benzer gérevde
kullanilabilir.

o Turkce Ogretmenleri, 6grenciler tarafindan en ¢ok dinlenen miizik tlrlerini arastirip aralarinda
Turkcenin etkili ve glizel sekilde kullanildigi 6rneklerle konusma becerisini gelistirmeye yoénelik

birtakim ¢alismalar yapabilir.

611



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlaraa aittir. “

Yazarlarin Katki Orani Beyani: Bu arastirmaya birinci yazar %50 ikinci yazar %50 oraninda katkida bulunmustur.
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