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ABSTRACT

The subject of this research is to determine the existing mental structure of students regarding the
concepts of museum and art. In line with this problem, the aim of the research is to determine the
cognitive structures of primary school students regarding the concepts of museum and art within
the framework of cultural heritage learning domain. The students in the study group of the
research were randomly selected according to the purposeful sampling type. Accordingly, 150
students among the primary school 2nd, 3rd and 4th grade students voluntarily participated in the
research. The data of the study were collected in two ways. In the first stage, students were asked
to write ten concepts that correspond to the concepts of museum and art in their minds and a
sentence to explain these expressions using a word association test. In the second stage, the
students were asked to draw a picture about the concepts of museum and art. The visual data
obtained here were collected in order to support the answers given by the students in the first
stage. The data obtained as a result of the first stage were analysed by descriptive analysis and the
visual data obtained at the end of the second stage were analysed by semiotic analysis. According
to the results of the research, the concept of "museum" was associated with the word "antiquities"
in the highest number, and the concept of "art" was associated with the word "painting" most
frequently. It is seen that the visual expressions that come to life in the minds of the students in
response to the concepts of "museum" and "art" are in a similar direction with their verbal
expressions.
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INTRODUCTION

No art is possible without images. Art is thinking with images (Shklovsky, 2016: 158). Today's contemporary art
or conceptual art is aimed at expressing the meanings of religious, symbolist, intellectual or subconscious motifs,
just like in primitive art. Starting from the symbolic expression of the object, Heidegger (2011: 35) connects art
to the real work of art. Art is historical and the historical reality here reveals the origin of the work of art.
Understanding a work of art requires being intertwined with art. In general, when non-experts in the field of art
talk about art, the actual expressions used tend not to include the word 'art' or 'work of art' but rather more
specific terms like 'painting' and 'poetry'. Critics and people who are interested in a certain type of art have an
understanding of art that can choose pictures, poems, plays and the like that have artistic value (Dickie, 2000:

236).

Art also includes sociological reality. Art draws its strength from the human resource that makes art and watches
and evaluates it. The role of art is to help us understand ourselves and others, to create meanings of the grace
of aesthetic form, to relate to each other in the process of understanding it. The survival value of art depends on

understanding art to include all people in the world (Anderson, 2003: 63).

Those who are professionally interested or not interested in art assume that the primary value of art is aesthetic
value, the correct evaluation of art as art is aesthetic evaluation, and the critical evaluation of art is aesthetic
evaluation. The relationship between art and aesthetics shows that "aesthetics" often replaces "art" as the basic
term in both ordinary discussions and contemporary philosophy of art (McGregor, 1974: 549). Art is an important
component of culture, and art corresponds to a deep human instinct that is enjoyable to express (Smith, 1989:
7). It is a narrative form that has created the expression of emotions with symbolic contents by its expressive

quality.

Symbolic cognition is seen as a critical prerequisite for art production, because art is referential and
representational (Zaidel, Flexas & Munar, 2013: 102). However, it is very important to keep in mind that art is
produced in a brain that is abstract, symbolic cognition. Therefore, like human language, the artistic
combinations that humans create are now infinitely diverse. In fact, art is a communicative system that conveys
countless ideas, metaphors, symbols, concepts and emotions both within its cultural origin and universally
(zaidel, 2010: 180). This communicative power, which provides information transfer from the past to the present,
is also a historical document. The work of art carries the events and phenomena of the past to present and future
with the shapes and symbols it contains. With its historical content, the work of art is also a part of the culture.
In this sense, art meets the cultural heritage and museum, which are the other reflectors of culture, on acommon

ground.

When we look at the history of museology, there is a change towards a society-centered understanding of
museology, which puts the object in the background instead of object-centered museology, and the concept of

"new museology" (Tekin, 2017: 159). Museums collect cultural heritage items, catalogue them into collections
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and serve the community by presenting them. In this way, the elements that make up the cultural heritage of a
society on a small scale and the entire humanity on a large scale can be seen and watched in museums (Bulut &

Uzun, 2021: 133).

Intangible cultural heritage transmitted from generation to generation is constantly recreated by communities
and groups based on their interaction with their environment, nature and history, giving them a sense of identity
and continuity; thereby contributing to the respect for cultural diversity and human creativity (Convention for
the Safeguarding of the Intangible Cultural Heritage Article 2/1: 2003). The term “safeguarding” means securing
the viability of the intangible cultural heritage; this includes identification, documentation, research,
preservation, protection, development, empowerment and transmission from generation to generation,
especially through in-school or out-of-school education, as well as reviving different aspects of this cultural

heritage (Convention for the Safeguarding of the Intangible Cultural Heritage Article 2/3: 2003).

As young people learn to form meaningful relationships with contemporary visual and material phenomena, it is
more vital than ever that they avoid sacrificing the pleasurable experience of their phenomenological immediacy.
In this context, museum education has the potential to be a privileged tool for experimenting with what 'having
an aesthetic experience' can be. By offering a historically constructed private environment to isolate aesthetic
experiences from the 'chaos' of everyday life, the art museum can be transformed into a laboratory for exploring
new kinds of relationships between learners and works of art (llleris, 2016: 154). Museums display and promote
rare and unique artefacts and objects and so forth they contain. Beyond that, they carry out many different
activities and practices to attract people to museums. One of the activities and practices of museums in order to
maintain their own existence is their education programs (Mercin, 2017: 214). According to Sekerci and Dogan
(2020: 466), making history subjects, which can be considered as abstract subjects, concrete for students;
teaching with historical places can be even more important at primary school level, especially in the Social Studies

course, in order to increase students' interests, curiosity and motivation.

Cultural heritage is among the skills specific to the field, with the expression "understanding the value and
protecting the cultural heritage of his/her own culture and other cultures", which is among the special objectives
of the visual arts curriculum (2018: 8). Meanwhile, gains from the 1st grade to the 8th grade are included under
the name of cultural heritage as a learning domain in the curriculum. John Dewey defines museums as a social
educational institution. According to him, learning takes place only by “doing and living” and museums are the
most suitable out-of-school learning environments for this philosophy. He argued that museums are as important
as libraries in education at school (Cited in: Karadeniz, 2017: 21). Museum educators believe that a museum visit
is more effective than curricular topics covered in the classroom. In a museum visit, the skill of looking is seen as
an integral part of the experience. Museum experience is important for the skill of looking, as it provides one-to-
one interaction with the primary source of art (Burchenal & Grohe, 2007: 112). Learning to look at a work of art

takes place through museum education.
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In this direction, the aim of the research is to determine the perceptions of the museum and art concepts of
primary school students within the framework of the cultural heritage learning domain of the Visual Arts course.

In line with the determined purpose, the following sub-problems are listed:

1- What are the cognitive structures of primary school students towards the concepts of museum and art?

2- Do primary school students associate the concepts of museum and art with each other in their cognitive
structure?

3- Can primary school students explain the relationship between the concepts of museum and art with their own

drawings?

METHOD

In this section, information will be given about the design of the research, the study group, data collection and

analysis.

Research Model

This research was shaped by two research designs. The first one is the basic qualitative research, which is one of
the qualitative research types. Merriam (2015: 22, 37) accepts the basic qualitative research as a pattern of
qualitative research strategy. In basic qualitative research, there is a focus on meaning, understanding and
process. Findings are presented according to themes and categories and an in-depth description is made.
Secondly, in this research the visual phenomenology pattern, one of the visual research approaches, was also
used. In visual phenomenology, questioning individuals' perceptions, perspectives or understandings of a special
situation or phenomenon with visual contents and reflections is sometimes one of the effective ways to directly
describe individual experiences (Kenny, 2009; cited in Bedir Eristi, 2016: 165). According to Merriam (2015: 136),
there has been a great increase in the use of visual documents and the publication of research findings in the last

few years. These are materials that activate verbal data, that is, that enable the participant to speak.

The ethics committee approval of the study was obtained from the Social and Human Sciences Scientific Research

Ethics Committee of Necmettin Erbakan University (Document Date and No: 15/10/2021-2021/505).

Study Group

The students in the study group of the research were selected according to the random sampling type. Random
sampling is a purposeful classification of systematic and randomly selected case samples in line with the purpose
of the research (Marshall & Rossman, 2014; cited in Baltaci, 2018: 258). According to Creswell (2017: 111), when
the random sample is very large, it adds the sampling reliability. Accordingly, in the research, it was planned to
work on 2nd, 3rd and 4th grade students from primary schools; 1st grade students were not included in the study
group because they do not have knowledge about the concepts and are not sufficient in writing yet. Among the

primary schools within the scope of Selguklu and Meram districts of Konya province, 4 primary schools with good

311



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

education, central and containing no foreign students were included in the research. A total of 150 students from
these schools participated in the research voluntarily. 40 students, 21 girls and 19 boys, from the 2nd grade, 51
students from the 3rd grade, including 24 girls and 27 boys, and 59 students, 30 girls and 29 boys, from the 4th

grade, were included in the study group.

Data Collection Tools

The data of the research were collected using the independent word association test (WAT). The word
association test method is based on the assumption that by giving a stimulus concept to the participant, freely
asking what ideas come to mind, and providing relatively unlimited access to the mental representations of the
stimulus concept (Hovardas & Korfiatis, 2006: 418). The word association test used as a data collection tool in
the research consisted of two parts. The gender and grade information of the participants are given in the first
part. In the second part, there are key concepts written 10 times one after the other with each concept on a
separate page, their equivalents left blank, and the "related sentence" sections regarding these concepts. The
“related sentence” section is deemed necessary in order to provide clarity in understanding what each concept
means to the participant. Since the related sentence will have a more complex and high-level structure than a
single answer word, situations such as whether the sentence is scientific or not and whether it contains
misconceptions of different nature affect the evaluation process (Ercan & Tasdere, 2010; cited in Isikli, Tasdere
& GOz, 2011: 55). The key concepts used in the research are "museum" and "art". The structure of the form in
the example given in Table 1 is also valid for the other key concept.

Table 1. Data Collection Tool Form Sample

What concepts does the concept of “Museum” evoke for you? Write down 10 concepts
associated with the concept of "Museum".

Museum........cccceuuee..

Museum........cccceueee.

Museum
Museum
Museum
Museum
Museum
Museum........cccceueee.

The Validity and Reliability

The validity and reliability of the word association test created in this direction was ensured in two ways. First of
all, the concepts were listed and their order was determined by taking the opinions of two experts in the field of
art education. According to Merriam (2015: 221), this method, which is called expert review/evaluation, includes
interviews and discussions with colleagues about the working process, the compatibility of the raw data and the
findings that started to emerge, and the uncertain interpretations. Patton (2014: 562), on the other hand,
emphasizes that in this method, which he calls "expert supervised review", judgments can be made about the
external audit, data collection and analysis by an expert other than the researcher. Therefore, this method was

applied both in the preparation process of the data collection tool and in the data analysis, increasing the validity
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of the data collection tool and the research. In addition, a pilot application was made before the word association
test was applied. Accordingly, in the pilot application, students were asked to write 10 concepts for each concept
in the word association test, and valid and understandable answers were obtained. A blank space was left on the
back of the word association test form in order to collect visual data. In this way, the final form of the data

collection tool was given.

Data Analysis

The data obtained as a result of the first stage were analysed by content analysis; the visual data obtained at the
end of the second stage were analysed by semiotic analysis. The content analysis is an objective, systematic and
guantitative description of the presented content of the communication (Berelson, 1952: 17; cited in Kogak &
Arun, 2013: 22). In the analysis process, the answer words given to the key concepts were examined in detail. A
frequency table was created showing how many times which words or concepts were repeated for which key
concept. The content analysis is a research technique used to draw reproducible and valid conclusions from the
data about its content (Krippendorff, 1980: 25; cited in Kogak & Arun, 2013: 22). Considering the frequency table
created, the concept networks were reached. Semiotic analysis process according to Creswell (2017: 171), is to
explain what an image means by paying attention to its context. The point of determining what an image means
is to decide on the distinctive textual features found in the image. The next step is to identify the intertextual
references that relate the image to other genres or the use of visual codes. The data obtained from the word
association test were analysed using the number of words, the semantic association technique and the number

of relations between key concepts.

The cut-off point method introduced by Bahar et al. (1999: 135) was used in the creation of the concept networks.
According to this method, for any key concept in the word association test, from the highest number of answers,
below a certain number of words were used as the cut-off point. The most repeated answers were placed in the
first part of the concept network created for the first cut-off point. Then, the cut-off point was pulled down at
certain intervals and all keywords were included in the concept network. Due to participant confidentiality, no
names were used in the data collection, data analysis and reporting processes in the research; the students

participating in the research were named as S1, S2, etc.

Process

Data collection took place in two stages. In the first stage, the participants were asked to list up to ten concepts
that they thought closely related to this key concept within 30 seconds for each key concept, and also to write a
related sentence at the end of each key concept. According to Bahar and Ozath (2003: 76), with this method, it
is assumed that the sequential response given by the participant to any key concept from his/her long-term
memory reveals the connections between the concepts in the cognitive structure and shows the semantic
closeness. In the second stage, the students were asked to draw a picture about the key concepts. The visual
data obtained here were collected in order to support the answers given by the students in the first stage. In

order to collect visual data, the students were asked to draw a picture of the related concepts in the blank space
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on the back of the form, right after the word association test was applied. 20 minutes was allowed for the

collection of the visual data.

FINDINGS

Findings Regarding the Cognitive Structures of Primary School Students Regarding the Concepts of Museum

and Art
Table 2. 2nd grade Distribution of Words Associated with Key Concepts
2nd GRADE

MUSEUM f ART f
Bone 6 Art 5
Sculpture 4 Painting 31
Historical artefact 25 Beautiful 7
Vase 8 Painter 12
Valuable article 2 Paint 20
Mevlana 4 Museum 2
Fossil 1 Pencil 5
Skeleton 2 Effort 4
Art 7 Cultural artwork 1
Value beautiful 4 Music 3
History 7 Painting material 11
Science 2

Table 2 gives information about the cognitive structures of primary school 2nd grade students on the concepts
of "museum" and "art". This table shows the associated words and frequency counts for each given key concept.
According to it, the word "historical artefact" has the highest frequency associated with the concept of
"museum". The concept of "museum" is associated with the least number of words "fossil", "valuable article"
and "science". The concept of "art", on the other hand, is associated with the words "painting" and "paint" the
most. The word "painter" is among the words associated in great numbers with the concept of "art". The concept

of "art" is associated with the least number of words "cultural works", "music" and "pen".

Table 3. 3rd grade Distribution of Words Associated with Key Concepts

3rd GRADE

MUSEUM f ART f
Dinosaur 13 Music 13
Fossil 6 Painting 39
Ancient 12 Picture 6
Antiquities 14  Fashion 12
Vase 9 Sculpture 19
Toy 18  Museum 0
Sculpture 17  Marbling 11
Painting 11 Ballerina 7
Mevlana 10 Design 3
Art 15 Drawing 2
Photograph 4 Vase 7
Science 2 Performing arts 11
History 10 Photograph 3
Poem 2 Literary art 14
Music 7

Precious stone 6
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Table 3 gives information about the cognitive structures of primary school 3rd grade students on the concepts
of "museum" and "art". This table shows the associated words and frequency counts for each given key concept.
According to it, the word "toy" has the highest frequency associated with the concept of "museum". The concept
of "museum" is associated with the least number of words "science", "poem" and "painting". The concept of
"art", on the other hand, is associated with the word "painting" in the highest number. In addition, the word
"sculpture" is among the words associated in great numbers with the concept of "art". The concept of "art" is

associated with the least number of words "drawing", "photograph" and "design".

Table 4. 4th grade Distribution of Words Associated with Key Concepts

4th GRADE
MUSEUM f ART f
Art 7 Museum 2
Excavation 1 Music 24
Artwork 2 Artist 6
Antiquities 35  Picture 25
Cultural heritage 9 Painting 53
Culture 2 Play an instrument 43
Dinosaur 9 Culture 1
Book 6 Traditional art 39
Bone 5 Equipment 89
History 14  Technique 11
Historical artefacts 21  Design 5
Atatiirk 7 Literary arts 12
Mevlana 1 Inspiration-emotion 3
Painting 2
Fossil 10
Tour 6
Valuable 11
Exhibition 7

Table 4 gives information about the cognitive structures of primary school 4th grade students on the concepts
of "museum" and "art". This table shows the associated words and frequency counts for each given key concept.
According to it, the words with the highest frequency associated with the concept of "museum" are “antiquities"
and "historical artefacts". The concept of "museum" is associated with the least number of words "excavation"
and "culture". The concept of "art", on the other hand, is associated with the word "equipment" in the highest
number. In addition, the word "painting" is among the words associated in great numbers with the concept of

"art". The concept of "art" is associated with the least number of words "culture" and "inspiration-emotion".
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Findings Regarding the Association of Museum and Art Concepts with Each Other in the Cognitive Structure of

Primary School Students

cut-off point of cut-off point cut-off point cut-off point cut-off point
80 and above 60-79 range 40-59 range 20-39 range 0-19 range

@ Antiquities ! & Historical Artifacts ) piay an instrument 3 History 1 Traditional art

1= painting

105 Painting related equipment |

Figure 1. Key Concept Network Showing Cut-off Points
Figure 1 shows the mental structures of primary school 2nd, 3rd and 4th grade students about the concepts of
museum and art. Accordingly, there is no word associated with the concept of "museum" in the frequency range
of the cut-off point of 80 and above. In this range, the concept of "art" is most frequently associated with the
words "painting (f=123)" and "picture-related equipment (f=105)". According to these statements, it can be seen
that the students primarily use the expression "painting" for the concept of "art". The related sentences written
by the students regarding this situation are as follows: “It is a place where there are lots of pictures (S59).”, “The

thing done with painting (S62).”, and “I love painting a lot (S73).

The concept of "museum" is most often associated with the word "antiquities (f=62)" in the cut-of point of 60-
79 frequency range. Regarding this, S100 defined the museum as "the place where many antiquities are found".
There is no word associated with the concept of "art" in this range. The concept of “museum” is associated with
“historical artefacts (f=48)” the most, and the concept of “art” is associated with “playing an instrument (f=43)”
the most in the cut-off point of the 40-59 frequency range. Regarding this, S140 defines the museum as "the
place where historical artefacts are kept". The statement “I love listening to and playing music (5100)” describes
art as playing an instrument. Until this frequency range, the concepts of "museum" and "art" are not related to
each other. The concept of “museum” is associated with the words “history (f=62)”; "dinosaur (f=22)", "toy
(f=22)" in the cut-off point of 20-39 frequency range. Students' statements about these words can be listed as
follows: "There are historical artefacts in the museum (5146).", "History books (5142).", "The benefit of the
museum gave me information about the things that remained from the past (S134)." In this frequency range, the
concept of "museum"” is associated with the concept of "art (f=29)". The concept of “art” is associated with the
words “traditional art (f=39)”; “picture (f=31)", “music (f=30)", “literary arts (f=26)” and “paint (f=20)” in the cut-
off point of 20-39 frequency range. The expression “painting is an art (T4)” can be given as an example in this
field. The concept of “museum” is associated with the words “valuable article (f=19)”, “fossil (f=17)", “vase
(f=17)", “Mevlana (f=15)", “value, beautiful (f=15)", “bone (f=11)” and “cultural heritage” (f=11)" in the cut-off
point of 0-19 frequency range. Related sentences are listed as follows; “Mevlana museum (S4).”, “I went to the

Mevlana museum with my family (S52).”, “There are bones in the museum (S1).” In this frequency range, the
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concept of "art" is associated with the words "sculpture (f=19)", "painter (f=12)", "fashion (f=12)", "marbling
(f=11)", "Artistic technique (f=11)"and “performing arts (f=11)". The expression “There are so many sculptures

are in the museum (S61)” shows that the concepts of museum and sculpture are related.

Findings in the Context of Primary School Students Explaining the Relationship between Museum and Art

Concepts with Their Own Drawings

This part of the research proceeds in line with the semiotics research strategy. According to Smith-Shank (2016:
56), using social and visual semiotic strategies to understand a cultural event and concept in research processes

improves the research.

The visual data obtained in this part of the research results were analysed according to the semiotic analysis

method. In this direction, the following criteria were taken as basis while analysing the visual data:

1- The presence of figures and symbols related to the given key concepts in student drawings,

2- Subject and meaning integrity in drawings,

3- Formats should be clear and understandable,

4- The verbal expressions given by the students in the word association test and their drawings should be in the

same direction.

According to these criteria, the drawings of 79 students selected from the study group were analysed by three
experts; other drawings were eliminated. According to semiotic analysis, that is, indicator analysis, visuals are
analysed under the headings of signifier (physical existence), signified (mental concept) and sign (external
reality). These headings are arranged according to Saussure's basic model. For Saussure, the sign is a physical
object with meaning, or to put it in his terms; a sign consists of the signifier and the signified. The signifier is the
perceived image of the sign, the signs on paper. The signified is the mental concept that the signifier refers to

(Cited in: Anward, 1994: 4). Analysis results are given in Table 5.

Table 5. Analysis results of student drawings

Code Sign (external reality) Signifier (physical Signified (mental concept)
existence)

(S1) Two separate roofs, vase, Museum and art Museum and art as two separate
paintings, two separate staircases fields

(S2) Painting, vase, exhibition space Museum Museum as a venue

(S3) Easel, man painting, skeleton, Art and museum Painting is art. Art and museum are
large building, green colour related.

(S4) Home, child painting Art Museum and art being happy

together

(S5) Home, heart, people, easel, Art Artin a space
picture

(S6) Flowers in a glass bell jar, fossil, Museum Historical artefacts on display in the
bracelet museum

(S7) Vase in glass bell jar, car, book, Museum Artefacts exhibited in the War of
sword, human Independence Museum
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(S8) House, roof, car in lantern, vase, Museum Exhibition of historical artefacts in the
book, key, frame, special section museum
in museum, spacecraft, sword
(S9) Old vase, Ottoman sword, Museum Museum as a venue and historical
Ottoman hand, old car, artefacts exhibited there
spacecraft, a large square
(S10)  House, child painting, flower, tree,  Art Art and happiness
heart, ladybug, sun
(S11) Big house, easel, pallet, man Art Art is painting.
painting, painting
(S12) Gold, painting, children painting, Museum Valuable articles
exhibits
(513) Precious stones, diamond, Art and museum Valuable artefacts and instruments
sculpture, guitar, piano, cultural are exhibited in the museum.
motif
(S15)  Cultural pattern, tile vase Museum There are historical artefacts
reflecting the culture in the museum.
(516)  Vase, exhibition space Museum and art Museum and art in separate places.
(S17)  Historical artefacts on display, National museum Historical artefacts in the museum.
vase, Turkish flag, heart, star,
flower
(S18) Fossil, vase, plate, animal head, Art and museum Museum and art are two separate
sun, house, cat fields.
(519) Fossil, snake, flag, space, window Museum There are remains in the museum.
(520)  Artwork, painting Museum and art Museum and art are two separate
fields.
(S25)  Sculpture, painting Museum and art Museum and art are two separate
fields.
(S30)  Picture, articles, display stand Art and museum Museum and art are two separate
fields.
(S31) Large lamp, glass lantern, exhibits =~ Museum Exhibition of artworks in the museum
(S32) House, big door, easel, picture, Museum and art Museum and art are two separate
children places.
(S33) House, door, human, book Museum Different types of books are housed
in the museum.
(S45) House, vase, display table, fossil, Museum Historical artefacts are exhibited in
earring, camera, people the museum.
(S48)  Picture, spectator figure Art Art and painting are in the museum.
(S50)  Children, robot, model airplane, Museum Items on display in the museum
house, sculpture
(S51) Carpet, vase, earrings Museum Valuable artefacts are displayed in
the museum.
(S52)  Carpet, tulip pattern, people on Art There are different branches of art.
stage, utensils, sculpture
(S59) Jewellery, painting Museum and art Museum is where the jewels are, the
art is where the paintings are.
(S60)  Dinosaur, easel, painting, Museum and art The content of the museum, the
monument, palette, brush content of the art
(S61)  Sculpture, painting, paper cut in Museum and art People are happy in these places
half
(S62)  Spoon maker’s diamond, easel, Museum and art Art and spatial features in the
painting, viewers museum
(S63)  Sculpture, easel, painting, person Museum and art Museum and art in common area
painting, painter
(S64)  painting, easel, flower, vase Museum and art Painting is art.
(S65) Horse armour, armour, super Art and museum Artefacts exhibited in the content of
picture, model ufo, spacecraft, car the art museum
(S66)  Painting, palette, colour, dinosaur ~ Museum and art Art contains painting. There are

dinosaurs in the museum.
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(S67)  Painting, palette, model, lights, Art and museum Art contains painting. Museum

exhibits contains historical artefacts.

(S69)  Trophy, medal, diamond, gold, Museum and art The content of the museum and the

easel, picture content of the art

(S70)  Mobile phone prohibited, shoes, Museum Rules to be followed in the museum

apple, man painting, painting,

(§72) Canvas, heart Art Making art, painting

(573)  Easel, painting, palette, child Art Artistic activities

painting, colours

(S74)  Painting easel Art Content of art

(S79) Vase, ballerina Art and museum Definition of art and museum

(S82) Vase Museum Historical artefacts

(S83)  Vase, medal, exhibition space Museum Museum space

(S85)  Mosque, minaret Museum Mevlana museum, religious symbol

(S89) Minaret, dome, windows Museum Mevlana museum, religious symbol

(S91) Vase, display, car Museum Exhibition in the museum

(S92)  Painting, historical artefacts, Museum and art Tour in the museum and art gallery

exhibition, tour

(S96)  Painting, precious medallion, old Museum Valuable artefacts are displayed in

books, radio the museum.

(S97) House, roof, people, garden Art Description of art gallery

(S98)  Violin, sculpture, people watching  Museum Exhibition in the museum

(S101) Easel, painting, palette, brush, Museum and Art The works exhibited in the museum

outfit and the materials used in art

(S102) House, roof, painting, pallet, Art Painting is done in art spaces.

person painting

(S104) Historical artefacts, camera, Museum and art Museum and art content

painting, pottery

(S107) Carpet, rug Museum Cultural motifs and artefacts
exhibited in the museum

(S108)  Art gallery, colourful house, red, Museum and art The art gallery is a beautiful colourful

green, trees artistic environment.

(S111) Carpet, clay pot, museum workers ~ Museum Space and cultural motifs

(S113) Painting, canvas, skeleton, fossil, Museum and art There is a skeleton in the museum,

dinosaur, building, roof there is painting in art.

(S114) Painting, easel Art Painting means art.

(S115) Weapon, traditional dress, knife Museum There are cultural motifs,
ethnography and historical items in
the museum.

(S116) Diamond, carpet, rug, canvas, Museum and art Museum and the meaning of art and

painting culture

(S117) Rug Museum Cultural motif

(S123) dinosaur, fossil Museum Science museum

(S124) Flute Art Art is music. It's playing an
instrument.

(S127) Vase, skeleton, tray Museum Exhibiting historical relics in the
museum

(S130) Rug, leather, snake, diamond, Museum Historical and cultural artefacts

vase exhibited in the museum

(S134) Ring, bracelet, meteor, dinosaur Museum Historical and cultural artefacts

bone, pottery exhibited in the museum

(S135) Old television, rug, sword shield, Museum Artefacts exhibited in the museum

plate, glass

(S136) Carpet, kitchenware, painting, Museum and art Museum and art artistic and cultural

colour contents

(S137) Valuable articles, rugs, household Museum and art Museum and art artistic and cultural

items, kitchen utensils, vases, contents

Musical items, painting, picture
(S139) Painting easel people watching Art Going to the painting exhibition
(S141) Guitar, saz Art Music, playing instruments
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(S143) Vase, flower, painting, diamond Museum Valuable articles, place where
historical artefacts are exhibited

(S147) Ring, Painting, vase Museum Place where valuable articles are
exhibited

(S148) 0ld pen, hand woven carpet Museum There are ancient valuable and
cultural objects in the museum

(S150) House, roof, award, structure, Museum and art Museum and art school are two

painting, child separate venues

In the determination and analysis of indicators, semiotic connections are interpreted with denotation and
connotation analysis within the framework of the relationship between the signifier and the signified. Descriptive
features, connections and contrasts about the indicator gain importance in the interpretation of the indicators.
For this reason, in the interpretation of an indicator, apart from the descriptive features of the indicator, its
relationship and context with different indicators should also be considered (Smith-Shank, 2016: 66). In this
direction, according to the results of the analysis of the visual data of the research, it is seen that the students
do not think about the concepts of museum and art in a common area. The students divided the blank paper
given to them with a line and drew about art on one side and about the museum on the other side. They drew
house or roof symbols separately for museum and art concepts. Students generally associate the concept of art

with painting.

5 =2
Picture 1. (S4) Art drawing (Grade 2, M) Picture 2. (S63) Art and museum drawing (Grade 3, F)

The shapes and symbols they use regarding this can be listed as big house, easel, pallet, painting man, painting,
flower, and vase. Student drawings regarding the concept of art have a more colourful and happy appearance
than drawings made according to the concept of "museum". While the concept of art is exhibited from an outside
perspective, the concept of "museum" is seen more as the interior space and the reflection of the products

exhibited inside the museum.
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Picture 3. (S18) Art and museum drawing (Grade 2, F)

In some drawings, it is noteworthy that the concepts of art and museum are combined under the same roof. This
situation shows that the relationship between the concepts of art and museum is formed in the minds of some

students (See: Picture 4).

VAt

Picture 4. (S3) Art and museum drawing (Grade 2, M)

There are three students who do not describe art only as painting, but also match it with music. $124, S13 and

S141 drew flute, guitar, piano and saz by matching art with music.

Picture 5. (5141) Art drawing (Grade 4, M) Picture 6. (S13) Art drawing (Grade 4, F)
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The concept of museum, on the other hand, was represented by fossil and dinosaur symbols in the drawings of

the students. It is emphasized that historical remains constitute the content of museums.

AN
&
f

Picture 7. (S127) Museum drawing (Grade 4, F)  Picture 8. (5137) Art and Museum drawing (Grade 4, F)

Meanwhile, it is seen that carpets, rugs and ceramic vases are among the symbols that students frequently use
for the concept of "museum". This means that the concept of “museum” has more historical and cultural content
in the minds of students. Apart from the cultural and historical content of the museum, the representation of
the museum with precious stones also indicates that the museum is a serious institution that also exhibits

valuable items.

Picture 9. (S15) Museum drawing (Grade 2, M) Picture 10. (S89) Museum drawing (Grade 3, M)

Iu

S70 emphasized the rules to be followed in the museum with the symbol “mobile phones are prohibited” in his
drawing. S115 and S7 use the symbols of weapons, traditional clothes, knives and swords in their drawings to
indicate the museums of the war of independence. The representation of military clothes and the use of the
image of the Turkish flag also show that the national and military content of the museums is perceived by the
students. Meanwhile, S85 and S89 illustrated the Mevlana Museum with minaret, dome, windows and mosque

symbols and explained the religious content of the museums. Here, it can be concluded that the geography in

which the students live has an effect.
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CONCLUSION and DISCUSSION

Based on the findings of the research, according to the results obtained regarding the cognitive structures of the
students regarding the concepts of museum and art, the 2nd grade students mostly associated the concept
"museum" most often with the word "historical artefact" and the concept of "art" with the word "painting". This
result is in line with the result of the research conducted by Kartal and Seyihoglu (2020). According to the results
of Kartal and Seyihoglu (2020)'s research on how the concept of museum is shaped in the minds of secondary
school students, it is seen that students express the concept of museum by associating it with history and
historical artefacts. Similarly, according to the results of the research conducted by Glirdogan Bayir and Cengelci
Kose (2019) with secondary school students, it is seen that secondary school students define cultural heritage as
belonging to past generations, historical artefacts, cultural artwork and natural artwork. In Ozalp Hamarta's
(2021) study, in which she examined the perceptions of university students about the concept of museum, it is
seen that the concept of "museum" was mostly associated with the word "history". It can be concluded that the
main reason for this result obtained from the research is that the works exhibited in the museums that students
visit consist of historical artefacts and that they are historical museums. 3rd grade students associate the concept
of "museum" most often with the word "toy" and the concept of "art" most often with the word "painting". 4th
grade students associate the concept of "museum" most often with the expression "antiquities" while associating
the concept of "art" with the “artistic equipment" expression. Most of the expressions that students associate
with the concept of "museum" correspond to concrete cultural heritage. The conclusion that an education that
includes tangible cultural heritage for students is correct and valid is here. This result is in line with the result of
the research of Donmez and Yesilbursa (2014), which aims to examine the effect of heritage education on
students' attitudes towards tangible cultural heritage in the primary school 6th grade social studies course, with
the result that the awareness of tangible cultural heritage increases in students given cultural heritage education.
4th grade students used the term "cultural heritage" for the concept of "museum”, albeit in small numbers (f=9).
In order to increase this number, students should be provided with education about what cultural heritage is.
Avci and Memisoglu (2016) reveal the necessity of this in their studies. In this research on cultural heritage,
according to the prominent views in the dimension of value, teachers' views on the necessity of protecting the
cultural heritage, protecting traditions and artefacts, respecting differences and transferring them to future

generations have emerged.

According to the results obtained about associating the concepts of museum and art with each other in the
cognitive structure of primary school students, it is seen that the concepts of "museum" and "art" are not
expressed in relation to each other by students. According to this result obtained from the word association test,
the concept of "museum" is seen to be associated with the concept of "art" only in the cut-off point frequency
range of 20-39. In line with this data, it is concluded that the students are not exposed to an education that will
associate the concepts of "museum" and "art". Students' understanding that art and culture shape and reflect
each other, and their association with museums and Visual Arts, is in the Visual Arts Course Curriculum (Primary

and Secondary School Grades 1, 2, 3, 4, 5, 6, 7 and 8), published by the Ministry of National Education, updated
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in 2018, and are among the aims of the cultural heritage learning domain. In this case, an education provided by
associating the concepts of "museum" and "art" should be explained to the students that these two concepts
are intertwined with each other. Rhee, Pianzola and Choi (2021), in their study investigating the effects of art
and museum education on the photographs displayed by students in the social media environment, concluded
that the photographs taken by students by combining the museum spaces with their artistic knowledge are more
effective. In her research, Giiler (2011) concluded that the planned museum visit had a positive effect on
students' attitudes towards the art activities lesson. According to the research results of Yilmaz and Dellal (2020),
very important outputs were obtained such as the students greatly enjoyed the orienteering activity in the

museum, paid more attention to the artefacts, and learned to use maps.

Finally, according to the results obtained for primary school students to reflect the relationship between the
concepts of museum and art with their own drawings, it was observed that the students evaluated the concepts
of "museum" and "art" separately in their drawings. This supports the verbal expressions obtained through the
word association test. Students used antiquities, skeletons, dinosaurs, rugs and vase symbols were used for the
concept of "museum" in their drawings. These symbols support the word historical artefact. Similarly, Tuncel and
Altuntas (2020) as a result of their research on 4th grade students concluded that the students' perceptions of
cultural heritage generally consist of material (concrete) cultural heritage items such as museums, home carpets,
and paintings, and they also have perceptions of intangible (abstract) cultural heritage items such as holidays,
weddings, and traditions. For the concept of "art", painting, easel, colours, brush, palette symbols are used
mostly. These data also define the concept of "art" as painting in a way that supports verbal expressions. It is
seen that the visual expressions that come to life in the minds of the students in response to the concepts of

"museum" and "art" are in a similar direction with their verbal expressions.

RECOMMENDATIONS

In line with the results of the research, it is possible to reach the following suggestions:

Collaborating with other lessons such as social studies, Turkish and music in primary school visual arts lessons
and including interdisciplinary activities will enable students to perceive the relational aspect of the concepts of
museum and art. In addition, in the content of primary school visual arts lesson, teachers should prepare and
implement activity plans based on teaching the concept of cultural heritage. Particular attention should be paid
to the teaching of the concept of cultural heritage, which is a learning domain in the visual arts curriculum.
Students should be provided to examine the works of art and artists revealed in Turkish society and culture in
the historical process, they should be provided to examine the works of art and artists presented in different
societies and cultures, and to understand that art and culture shape and reflect each other, museums, ruins,
historical places, art galleries, It should be ensured that they examine the culture and art works in artist
workshops and places like this, they should be made to understand that art is a tool for conveying feelings,
thoughts and beliefs, they should be made to understand that visual arts are one of the tools that serve as a

bridge between the past and the future, they should be made to associate museums and visual arts, It should be
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ensured that they examine the works (sabil, hospital, soup kitchen, caravanserai, etc.) built for the purpose of
cooperation (Visual Arts Course Curriculum, 2018: 11-12). It is concluded that an education that includes tangible
cultural heritage for students is correct, valid and necessary. In this direction, museum tours should be made in
primary schools. Students should be provided with one-on-one activities in the museum, and museum tours
should not be based solely on watching. Museum guides, maps and drawings should be used as materials related

to this.
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iILKOKUL OGRENCILERININ MUZE VE SANAT KAVRAMLARINA YONELIK BILiSSEL
YAPILARININ KULTUREL MiRAS OGRENME ALANI CERCEVESINDE BELIRLENMESI

0z

Bu arastirmanin ele aldigi konu 6grencilerin miize ve sanat kavramlariyla ilgili var olan zihinsel
yapisinin belirlenmesidir. Bu problem dogrultusunda arastirmanin amaci, ilkokul 6grencilerinin
muize ve sanat kavramlarina yonelik biligsel yapilarinin kiiltiirel miras 6grenme alani gergevesinde
belirlemektir. Arastirmanin ¢alisma grubunda yer alan 6grenciler rastgele amagl 6érneklem tiirline
gore secilmistir. Buna gore arastirmaya ilkokul 2.3. ve 4. sinif 6grencilerinden 150 6grenci génulli
olarak katilmistir. Arastirmanin verileri iki sekilde toplanmistir. ilk asamada 6grencilerden kelime
iliskilendirme testi araciliglyla miize ve sanat kavramlarina zihinlerinde karsilik gelen on tane
kavrami ve bu ifadelerini agiklayacak bir climle yazmalari istenmistir. ikinci asamada dgrencilerden
yine miize ve sanat kavramlari ile ilgili bir resim yapmalari istenmistir. Burada elde edilen gorsel
veriler 6grencilerin ilk asamada verdikleri cevaplari desteklemek amaciyla toplanmistir. ilk asama
sonucunda elde edilen veriler betimsel analiz ile; ikinci asama sonunda elde edilen goérsel veriler
ise semiyotik analiz ile analiz edilmistir. Arastirmanin elde edilen sonuglarina gére “muze” kavrami
en cok sayida “eski esyalar”; “sanat” kavrami ise en cok frekansta “resim” kelimesiyle
iliskilendirilmistir. Ogrencilerin “miize” ve “sanat” kavramlarina karsilik zihinlerinde canlanan
gorsel ifadelerinin s6zel ifadeleriyle benzer dogrultuda oldugu anlasiimistir.

Anahtar kelimeler: Sanat egitimi, miize egitimi, kiltirel miras, kelime iliskilendirme testi.
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GiRIS

Gorunti olmadan higbir sanat miimkiin degildir. Sanat, imgelerle diislinmektir (Shklovsky, 2016: 158). Glinim{iz
¢agdas sanat veya kavramsal sanat ayni primitif sanatta oldugu gibi dinsel, simgeci, entelektiiel ya da bilingalti
motiflerin anlamlarini ifade etmeye yoneliktir. Nesnenin simgesel anlatimindan yola ¢ikan Heidegger (2011: 35),
sanati gergek sanat eserine baglamaktadir. Sanat tarihseldir ve buradaki tarihsel gerceklik sanat eserinin kdkenini
ortaya cikarir. Sanat eserini anlayabilmek sanatla i¢ ice olmayi gerektirir. Genel olarak, sanat alaninda uzman
olmayanlar sanatla ilgili konustuklarinda, kullanilan gercgek ifadeler 'sanat' veya 'sanat eseri' kelimesini degil, daha
¢ok 'resim' ve 'siir' gibi daha spesifik terimleri icerme egilimindedir. Elestirmenler ve belirli bir sanat tiriyle
ilgilenen kisiler sanatsal degere sahip resimleri, siirleri, oyunlari ve benzerlerini segebilen bir sanat anlayisina

sahiptir (Dickie, 2000: 236).

Sanat ayni zamanda sosyolojik gergeklik de igermektedir. Sanat, gliciinii sanat yapan ve onu izleyip degerlendiren
insan kaynagindan almaktadir. Sanatin rolli, kendimizi ve bagkalarini anlamamiza, estetik bigimin zarafetinin
tasidigi anlamlar olusturma, onu anlama sirecinde birbirimizle iliski kurmamiza yardimci olmaktir. Sanatin
hayatta kalma degeri, dlinyadaki tiim insanlari kapsayacak sekilde sanatin anlasilmasina baghdir (Anderson, 2003:

63).

Sanatla profesyonel anlamda ilgilenen ya da ilgilenmeyen, sanatin birincil degerinin estetik deger oldugunu,
sanatin sanat olarak dogru degerlendiriimesinin estetik degerlendirme oldugunu ve sanatin elestirel
degerlendirmesinin de estetik degerlendirme oldugunu varsaymaktadir. Sanat ve estetik arasindaki iliski hem
siradan tartismalarda hem de ¢agdas sanat felsefesinde temel terim olarak "estetik"in siklikla "sanat"in yerini
aldigini gostermektedir (McGregor, 1974: 549). Sanat kiltlrin énemli bir bilesenidir, sanat ifade edilmesi zevkli
olan derin bir insan i¢gudisline tekabll etmektedir (Smith, 1989: 7). Disavurumsal niteligi ile duygularin

anlatimini sembolik igeriklerle olusturmus bir anlati seklidir.

Sembolik bilis, sanat Gretimi igin kritik bir 6n kosul olarak gorilir, ¢ciinki sanat géndergesel ve temsilidir (Zaidel,
Flexas ve Munar, 2013: 102). Bununla birlikte, sanatin, soyut, sembolik bilis olan bir beyinde uretildigini akilda
tutmak ¢ok dnemlidir. Bu nedenle insan dili gibi, insanlarin olusturdugu sanatsal kombinasyonlar da artik sonsuz
cesitliliktedir. Gergekten de sanat, sayisiz fikir, metafor, sembol, kavram ve duyguyu hem kdltir kokeni icinde
hem de evrensel olarak aktaran iletisimsel bir sistemdir (Zaidel, 2010: 180). Ge¢misten glinlim{ize bilgi aktarimi
saglayan bu iletisimsel glic ayni zamanda tarihsel bir belge niteligindedir. Sanat eseri tizerinde barindirdigi sekil
ve sembollerle gegmisteki olay ve olgulari ginimize ve gelecek zamana tasimaktadir. Tarihsel igerigi ile sanat
eseri kilturin de bir parcasi olmaktadir. Bu anlamda sanat, kiltiirlin diger yansiticisi olan kiltlirel miras ve

mizeyle ortak paydada bulugsmaktadir.

Miuzeciligin tarihine bakildiginda da nesne merkezli miizecilik yerine nesneyi daha geri plana atan toplum
merkezli bir mizecilik anlayisina dogru evirilen bir degisim ve “yeni muzecilik” anlayisi s6z konusudur (Tekin,

2017: 159). Mizeler kiltiirel miras 6gelerini toplar, kataloglayarak koleksiyonlar haline getirir ve bunlari topluma
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sunarak ona hizmet eder. Bu sayede muzelerde kiguk 6lgekte bir toplumun biiyik 6lcekte ise bitiin insanhgin

kiltirel mirasini olusturan égeler gorilebilmekte ve izlenebilmektedir (Bulut ve Uzun, 2021: 133).

Kusaktan kusaga aktarilan somut olmayan kiltlirel miras, topluluklarin ve gruplarin cevreleriyle, dogayla ve
tarihleriyle etkilesimlerine bagli olarak, siirekli bicimde yeniden yaratilir ve bu onlara kimlik ve devamlilik duygusu
verir; boylece kiltirel gesitlilige ve insan yaraticiigina duyulan saygiya katkida bulunur (Somut olmayan kulturel
mirasin korunmasi sozlesmesi Madde2/1: 2003). “Koruma” terimi, somut olmayan kiltlirel mirasin
yasayabilirligini glivence altina alma anlamina gelir; buna kimlik saptamasi, belgeleme, arastirma, muhafaza,
koruma, gelistirme, gliclendirme ve 6zellikle okul ici ya da okul disi egitim araciligiyla kusaktan kusaga aktarma
oldugu kadar, bu kiiltirel mirasin degisik yanlarinin canlandiriimasidir (Somut olmayan kiltiirel mirasin

korunmasi s6zlesmesi Madde2/3: 2003).

Gengler c¢agdas gorsel ve maddi fenomenlerle anlamli iliskiler kurmayi 6grenirken, fenomenolojik
dolaysizliklarinin zevkli deneyimini feda etmekten kaginmalari her zamankinden daha fazla hayati 6nem
tagimaktadir. Bu baglamda muze egitimi, 'estetik bir deneyime sahip olmanin' ne olabilecegine dair deneyler igin
ayricalikli bir arag olma potansiyeline sahiptir. Estetik deneyimleri giinlik hayatin 'kaosundan' izole etmek igin
tarihsel olarak insa edilmis 6zel bir cevre sunarak sanat mizesi, 6grenenler ve sanat eserleri arasindaki yeni tir
iliskileri kesfetmek igin bir laboratuvara donusturulebilir (llleris, 2016: 154). Muzeler biinyelerinde barindirdiklari
nadir ve egsiz eserler ile objeleri vb. sergilemekte ve tanitmaktadirlar. Bunun da &tesinde insanlari mizelere
cekmek icin ¢ok farkh etkinlikler ve uygulamalar yapmaktadirlar. Mizelerin kendi varliklarini stirdiirebilmek igin
yaptiklari etkinlik ve uygulamalarin biri egitim programlaridir (Mercin, 2017: 214). Sekerci ve Dogan ‘a (2020: 466)
gore soyut konular olarak degerlendirilebilecek tarih konularinin 6grenciler igin somut hale getirilebilmesi;
ogrencilerin ilgi, merak ve gidulerinin arttiriimasi igin tarihi mekéanlarla 6gretim, ilkokul diizeyinde 6zellikle Sosyal

Bilgiler dersinde daha da 6nemli olabilmektedir.

Gorsel sanatlar dersi 6gretim programinin (2018:8) 6zel amaglari arasinda yer alan “Kendi kiltira ile diger
kiltirlere ait kiltirel mirasin degerini anlayan ve onlari koruyan” ifadesiyle alana 6zgi beceriler arasinda kiltirel
miras yer almaktadir. Ayni zamanda 6gretim programinda 6grenme alani olarak kiltirel miras adi altinda
l.siniftan 8.sinifa kadar kazanimlar yer almistir. John Dewey, mizeleri sosyal bir egitim kurumu olarak
tanimlamistir. Ona gore 6grenme ancak “yaparak ve yasayarak” gerceklesir ve miizeler bu felsefeye en uygun
okul disi 6grenme ortamlaridir. Miizelerin okuldaki egitimde kitliphaneler kadar 6nemli oldugunu 6ne stirmistir
(Akt: Karadeniz, 2017: 21). Muze egitimcileri, bir mize ziyaretinin mifredata dayali konularin sinifta
islenmesinden daha etkili olduguna inanmaktadir. Mize ziyaretinde bakma becerisi, deneyimin ayrilmaz bir
parcasi olarak gorilir. Mize deneyimi birincil kaynak olan sanat eseriyle birebir etkilesimi sagladigindan bakma
becerisi icin 6nemlidir (Burchenal ve Grohe, 2007: 112). Sanat eserine bakmayi 6grenme mize egitimi ile

gerceklesir.
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Bu dogrultuda arastirmanin amaci Gorsel Sanatlar dersi kiltiirel miras 6grenme alani gergevesinde ilkokul
ogrencilerinin miize ve sanat kavramlari algilarini belirlemektir. Belirlenen amag dogrultusunda su alt problemler

siralanmistir:

1- ilkokul 6grencilerinin mize ve sanat kavramlarina yonelik bilissel yapilari nedir?
2- ilkokul 6grencileri, bilissel yapida miize ve sanat kavramlari birbiri ile iliskilendirmekte midir?

3- ilkokul 6grencileri, mize ve sanat kavramlari arasindaki iliskiyi kendi gizimleriyle agiklayabilmekte midir?

YONTEM

Bu b6limde arastirmanin deseni, galisma grubu, verilerin toplanmasi ve analizi hakkinda bilgi verilecektir.

Arastirmanin Deseni

Bu arastirma, iki arastirma deseni tizerine sekillendirilmistir. ilki nitel arastirma tiirlerinden temel nitel arastirma
desenidir. Merriam (2015: 22-37) temel nitel arastirmayi nitel arastirma stratejisinin bir deseni olarak kabul
etmektedir. Temel nitel arastirmada anlam, anlama ve siirece odaklanma vardir. Bulgular tema ve kategorilere
gore sunularak derinlemesine betimleme yapilir. ikinci olarak bu arastirmada gorsel arastirma yaklasimlarindan
gorsel fenemonoloji deseni de kullaniimistir. Gorsel fenemonolojide bireylerin 6zel bir durum ya da olguya iliskin
algilari, bakis acilari ya da anlayislarinin gorsel igerikler ve yansitmalar ile sorgulanmasi kimi zaman bireysel
deneyimleri dolaysiz anlatmanin etkili yollarindan biridir (Kenny, 2009; Akt: Bedir Eristi, 2016: 165). Merriam’a
(2015: 136) gore son birkag yildir gorsel dokiimanlarin kullanilmasina ve arastirma bulgularinin yayimlanmasina
yonelik buyuk artis vardir. Bunlar sézel verileri harekete geciren yani katiimcinin konusmasini saglayan

materyallerdir.

Arastirmanin etik kurul onayi ¢alismaya baslamadan &nce Necmettin Erbakan Universitesi Sosyal ve Beseri

Bilimler Bilimsel Arastirmalar Etik Kurulu’ndan alinmistir (Belge Tarih ve No: 15/10/2021-2021/505).

Calisma Grubu

Arastirmanin g¢alisma grubunda yer alan 6grenciler rastgele amagli 6rneklem tiriine gére secilmistir. Rastgele
amagli 6rneklem sistematik ve rastgele segilen durum &rneklerinin aragtirmanin amaci dogrultusunda amagh bir
sekilde tasnif edilmesidir (Marshall ve Rossman, 2014; Akt: Baltaci, 2018: 258). Creswell’e (2017: 111) gore
rastgele amacli 6rneklem ¢ok genis oldugunda érnekleme givenilirlik katmaktadir. Buna gore arastirmada ilkokul
ogrencilerinden 2.3. ve 4. sinif 6grencileri Gzerinde ¢alisma planlanmis; 1. sinif 6grencileri kavramlar hakkinda
bilgi sahibi olmadiklari, yazma konusunda heniiz yeterli olmadiklari icin ¢alisma grubuna dahil edilmemistir.
Konya ili Selguklu ve Meram ilgeleri kapsamindaki ilkokullar arasinda egitim dizeyi iyi olan, merkezi ve yabanci
uyruklu 6grencilerin olmadigi 4 ilkokul arastirmaya dahil edilmistir. Bu okullardan arastirmaya toplam 150 6grenci
gondlli olarak katilmistir. 2.siniftan 21 kiz, 19 erkek olmak lzere 40 6grenci, 3.siniftan 24 kiz, 27 erkek olmak

lzere 51 6grenci ve 4.siniftan 30 kiz, 29 erkek olmak lizere 59 6grenci arastirmanin ¢alisma grubunda yer almistir.
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Veri toplama araglari

Arastirmanin verileri bagimsiz kelime iliskilendirme testi (KiT) kullanilarak toplanmistir. Kelime iliskilendirme testi
yontemi, katilimciya uyaran bir kavram vererek hangi fikirlerin aklina geldiginin 6zguirce sorulmasina, uyaran
kavramin zihinsel temsillerine nispeten sinirsiz erisim sagladigi varsayimina dayanmaktadir (Hovardas ve
Korfiatis, 2006: 418). Arastirmada veri toplama araci olarak kullanilan kelime iliskilendirme testi iki boliimden
olusmustur. ilk bélimde katilimcilarin cinsiyet ve sinif bilgilerine yer verilmistir. ikinci bélimde her kavram ayri
bir sayfaya gelecek sekilde alt alta 10 defa yazilmig, karsiliklari bog birakilmis anahtar kavramlar ve bu kavramlarla
“ilgili ciimle” bélimleri yer almaktadir. “ilgili climle” b&limii her kavramin katilimciya ne ifade ettiginin
anlasilmasinda aciklik saglamasi bakimindan gerekli gériilmistir. ilgili cimle tek bir cevap kelimeye gére daha
kompleks ve (st diizey yapida olacagindan ciimlenin bilimsel olup olmamasi, farkh nitelikte kavram yanilgilari
icerip icermedigi gibi durumlar degerlendirme surecini etkilemektedir (Ercan ve Tasdere, 2010; Akt: Isikh, Tasdere
ve Go6z, 2011: 55). Arastirmada kullanilan anahtar kavramlar, “mize” ve “sanat” tir. Tablo 1'de verilen 6rnekte

yer alan formun yapisi diger anahtar kavram igin de gegerlidir.

Tablo 1. Veri Toplama Araci Formu Ornegi

“Muze” kavrami size hangi kavramlari ¢agristiriyor? “Mize” kavraminin ¢agristirdigi 10
kavrami yaziniz.

Muze......ccoeunenen.

Muze....
Muze......cccoounune.
Muze......cccounune.
Muze......ccovnenen.
Muze.....ccoounenen.
Muze....
Muze....
Muze....
Muze.....ccoounenen.

HIGILE UMttt ettt et s e e ssa st ens s saaees

Gegerlik ve Giivenilirlik

Bu dogrultuda olusturulan kelime iliskilendirme testinin gegerlik ve giivenilirligi iki sekilde saglanmistir. ilk olarak
sanat egitimi alaninda iki uzmanin gorusi alinarak kavramlar listelenmis ve sirasi belirlenmistir. Merriam’a (2015:
221) gére uzman incelemesi/degerlendirmesi olarak adlandirilan bu yéntem calisma stireci, ham veriler ile ortaya
¢ikmaya baslayan bulgularin birbiriyle uyumu ve kesin olmayan yorumlarla ilgili olarak meslektaslarla goriisme
ve tartismalar yapilmasini icermektedir. Patton (2014: 562) ise, “uzman denetimli gézden gegirme” adini verdigi
bu yontemde arastirmacinin disinda bir uzman tarafindan disaridan yapilan denetim, veri toplama ve analizi
hakkinda yargida bulunabilecegini vurgulamaktadir. Dolayisiyla, bu yéntem hem veri toplama aracinin hazirlanma
slirecinde hem de veri analizinde uygulanarak veri toplama aracinin ve arastirmanin gecerliligi artirilmistir. Ayrica
kelime iliskilendirme testi uygulanmadan 6nce pilot bir uygulama yapilmistir. Buna gore pilot uygulamada
ogrencilerden kelime iliskilendirme testinde yer alan her kavram igin 10 adet kavram yazmalari istenmis, gecerli
ve anlasilir cevaplar alinmistir. Gorsel verileri toplamak amaciyla kelime iliskilendirme testi formunun arka ytziine

bos bir alan birakilmistir. Bu sekilde veri toplama aracinin son hali verilmistir.
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Verilerin Analizi

ilk asama sonucunda elde edilen veriler icerik analizi ile; ikinci asama sonunda elde edilen gérsel veriler ise
semiyotik analiz ile ¢dziimlenmistir. icerik analizi, iletisimin sunulan igeriginin tarafsiz, sistematik ve niceliksel
tanimidir (Berelson, 1952: 17; Akt: Kogak ve Arun, 2013: 22). Analiz siirecinde anahtar kavramlara verilen cevap
kelimeler ayrintili bir sekilde incelenmistir. Hangi anahtar kavram icin hangi kelimelerin ya da kavramlarin kagar
defa tekrarlandigini gdsteren bir frekans tablosu olusturulmustur. icerik analizi veriden onun igerigine iliskin
tekrarlanabilir ve gegerli sonuglar ¢ikarmak tzere kullanilan bir arastirma teknigidir (Krippendorff, 1980: 25; Akt:
Kogak ve Arun, 2013: 22). Olusturulan frekans tablosu dikkate alinarak kavram aglarina ulasiimistir. Semiyotik
analiz siireci Creswell’e (2017:171) gore bir imgenin baglamina dikkat ederek imgenin ne anlama geldigini
aciklamak semiyotik analizdir. Bir imgenin ne anlama geldigini belirleme noktasi, imgede bulunan belirgin
metinsel 6zelliklere karar vermektir. Bir sonraki adim imgeyi diger tirlere ya da gorsel kodlarin kullanimiyla
iliskilendiren metinlerarasi referanslari tanimlamaktir. Kelime iliskilendirme testinden elde edilen veriler kelime

sayisl, anlamsal iliski teknigi ve anahtar kavramlar arasindaki iliski sayisi kullanilarak analiz edilmistir.

Kavram aglarinin olusturulmasinda Bahar vd. (1999: 135) tarafindan ortaya konulan kesme noktasi (cutt-of point)
yontemi kullaniimistir. Bu yénteme gore; kelime iliskilendirme testinde yer alan herhangi bir anahtar kavram igin
en fazla sayida verilen cevaptan itibaren kelimenin belli sayidan asagisi kesme noktasi olarak kullaniimistir. En
¢ok tekrar edilen cevaplar ilk belirlenen kesme noktasi icin olusturulan kavram aginin ilk kismindaki boliime
yerlestirilmistir. Daha sonra kesme noktasi belirli araliklar ile asagiya ¢ekilmistir ve tiim anahtar kelimeler kavram
aginda yer almistir. Katiimc gizliligi dolayisiyla arastirmada veri toplanmasi, veri analizi ve raporlama sirecinde

isim kullanilmamis arastirmaya katilan &grenciler 01, 02... seklinde isimlendirilmistir.

Siireg

Verilerin elde edilmesi iki asamada gerceklesmistir. ilk asamada siirecinde katilimcilardan her anahtar kavram
i¢in, 30 saniye icinde bu anahtar kavram ile yakindan iliskili oldugunu dusiindiikleri en fazla on kavrami bosluklara
listelemeleri; ayni zamanda her anahtar kavram sonunda ilgili bir cimle yazmalari da istenmistir. Bahar ve
Ozatl’’'ya gére (2003: 76), bu ydntemle katilimcinin uzun dénemli hafizasindan herhangi bir anahtar kavrama
verdigi sirali cevabin bilissel yapidaki kavramlar arasinda baglantilari ortaya koydugu ve anlamsal yakinhg
gosterdigi farz edilir. ikinci asamada &grencilerden yine anahtar kavramlar ile ilgili bir resim yapmalari istenmistir.
Burada elde edilen gorsel veriler 6grencilerin ilk asamada verdikleri cevaplari desteklemek amaciyla toplanmistir.
Gorsel verileri toplamak amaciyla 6grencilerden kelime iliskilendirme testinin uygulanmasinin hemen ardindan
bu formun arka ylziinde yer alan bos alana ilgili kavramlarla ilgili bir resim yapmalari istenmistir. Gorsel verilerin

toplanmasi igin 20 dk siire taninmistir.
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BULGULAR

ilkokul Ogrencilerinin Miize Ve Sanat Kavramlarina Yénelik Biligsel Yapilarina Yonelik Bulgular

Tablo 2. 2.sinif Anahtar Kavramlarin iligkilendirildigi Kelime Dagilimlari

2.SINIF

MUZE f SANAT f
Kemik 6 Sanat 5
Heykel 4 Resim 31
Tarihi eser 25  Guzel 7
Vazo 8 Ressam 12
Degerliesya 2 Boya 20
Mevlana 4 Miize 2
Fosil 1 Kalem 5
iskelet 2 Emek 4
Sanat 7 Kiltirel eser 1
Deger glizel 4 Muzik 3
Tarih 7 Resim malzemesi 11
Bilim 2

Tablo 2, ilkokul 2.sinif 6grencilerinin “miize” ve “sanat” kavramlari Uzerine bilissel yapilari hakkinda bilgi
vermektedir. Bu tablo, verilen her anahtar kavram igin iligkilendirilen kelimeler ve frekans sayilarini
gostermektedir. Buna gore “miize” kavrami ile iliskilendirilen en ylksek frekansa sahip olan, “tarihi eser” kelimesi
olmustur. “Mize” kavrami en az sayida “fosil”, “degerli esya” ve “bilim” kelimeleri ile iliskilendirilmistir. “Sanat”
kavrami ise en fazla sayida “resim” ve “boya” kelimeleriyle iligskilendirilmistir. “Ressam” kelimesi “sanat” kavrami
ile cok sayida iliskilendirilen kelimeler arasindadir. “Sanat” kavrami en az sayida “kiltirel eser”, “muzik” ve

“kalem” kelimeleri olmustur.

Tablo 3. 3.sinif Anahtar Kavramlarin iliskilendirildigi Kelime Dagilimlar

3.SINIF

MUZE f SANAT f
Dinazor 13 Mizik 13
Fosil 6 Resim 39
Eski 12 Tablo 6
Eski esyalar 14 Moda 12
Vazo 9 Heykel 19
Oyuncak 18 Miize 0
Heykel 17 Ebru 11
Resim 11 Balerin 7
Mevlana 10 Tasarim 3
Sanat 15 Cizim 2
Fotograf 4 Vazo 7
Bilim 2 Sahne sanatlari 11
Tarih 10 Fotograf 3
Siir 2 Edebi sanat 14

Muzik 7

Degerli tas 6
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Tablo 3, ilkokul 3.sinif 6grencilerinin “mize” ve “sanat” kavramlari lzerine bilissel yapilari hakkinda bilgi
vermektedir. Bu tablo, verilen her anahtar kavram icin iliskilendirilen kelimeler ve frekans sayilarini
gostermektedir. Buna gore “muze” kavrami ile iligkilendirilen en yiiksek frekansa sahip olan, “oyuncak” kelimesi
olmustur. “Miize” kavrami en az sayida “bilim”, “siir” ve “tablo” kelimeleri ile iliskilendirilmistir. “Sanat” kavrami
ise en fazla sayida “resim” kelimesiyle iliskilendirilmistir. Ayrica “heykel” kelimesi de “sanat” kavrami ile ¢ok

sayida iliskilendirilen kelimeler arasindadir. “Sanat” kavrami en az sayida “gizim”, “fotograf” ve “tasarim”

kelimeleri ile iliskilendirilmigtir.

Tablo 4. 4.sinif Anahtar Kavramlarin iligkilendirildigi Kelime Dagilimlari

4.SINIF
MUZE f SANAT f
Sanat 7 Miize 2
Kazi 1 Miuizik 24
Eser 2 Sanatgl 6
Eski esya 35 Tablo 25
Kiltirel miras 9 Resim 53
Kaltar 2 Enstriiman gcalmak 43
Dinazor 9 Kaltar 1
Kitap 6 Geleneksel sanat 39
Kemik 5 Arag gereg 89
Tarih 14 Teknik 11
Tarihi eser 21  Tasarim 5
Atatirk 7 Edebi sanatlar 12
Mevlana 1 ilham-duygu 3
Resim
Fosil 10
Gezi 6
Degerli 11
Sergi 7

Tablo 4, ilkokul 4.sinif 6grencilerinin “miize” ve “sanat” kavramlari Uzerine bilissel yapilari hakkinda bilgi
vermektedir. Bu tablo, verilen her anahtar kavram igin iligkilendirilen kelimeler ve frekans sayilarini
gostermektedir. Buna gore “muize” kavrami ile iliskilendirilen en yiiksek frekansa sahip olan, “eski esya” ve “tarihi
eser” kelimeleri olmustur. “Mize” kavrami en az sayida “kazi” ve “kaltir” kelimeleri ile iliskilendirilmistir. “Sanat”
kavrami ise en fazla sayida “arag-gereg” kelimesiyle iliskilendirilmistir. Ayrica “resim” kelimesi de “sanat” kavrami
ile cok sayida iliskilendirilen kelimeler arasindadir. “Sanat” kavrami en az sayida “kiltir” ve “ilham-duygu”

kelimeleri olmustur.
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ilkokul Ogrencilerinin Biligsel Yapida Miize ve Sanat Kavramlarini Birbiri ile iliskilendirmelerine Ait Bulgular
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Sekil 1. Kesme Noktalarini Gosteren Anahtar Kavram Agi

Sekill, ilkokul 2.3. ve 4.sinif 6grencilerinin, mize ve sanat kavramlari hakkindaki zihinsel yapilarini
gostermektedir. Buna gore kesme noktasi 80 ve Uzerindeki frekans araliginda “mize” kavrami ile iliskilendiren
herhangi bir kelime goriilmemektedir. Bu aralikta “sanat” kavrami en ¢ok frekansta “resim (f=123)” ve “resimile
ilgili arac gereg (f=105)" kelimeleriyle iliskilendirilmistir. Bu ifadelere gére 6grencilerin “sanat” kavrami karsisinda
oncelikli olarak “resim” ifadesini kullandiklari anlagiimaktadir. Bu durumla ilgili grencilerin yazdiklari ilgili cimle
ifadeleri su sekildedir: “Resimlerin oldugu yer (059).”, “Resimle yapilan sey (062).”, “Resim yapmay! ¢ok severim

(0673).”

Kesme noktasi 60-79 frekans araliginda “mize” kavrami en cok sayida “eski esyalar (f=62)” kelimesiyle
iliskilendirilmistir. Bununla ilgili (0100), miizeyi, “Bircok eski esyalarin bulundugu yer” olarak tanimlamistir. Bu
aralikta “sanat” kavrami ile iliskilendiren herhangi bir kelime gorilmemektedir. Kesme noktasi 40-59 frekans
araliginda “mize” kavrami en ¢ok sayida “tarihi eser (f=48)” kelimesiyle “sanat” kavrami ise en ¢cok sayida
“enstriiman ¢almak (f=43)” ifadesiyle iliskilendirilmistir. Bununla ilgili (0140), muzeyi “tarihi eserlerin saklandig
yer” olarak tanimlamistir. “Miizik dinlemeyi ve ¢almayi ¢ok seviyorum (0100).” ifadesi sanati enstriiman ¢almak
olarak nitelendirmektedir. Bu frekans araligina kadar “mize” ve “sanat kavramlari birbirleriyle iliskili
gorinmemektedir. Kesme noktasi 20-39 frekans araliginda “miize” kavrami “tarih(f=62)”; “dinozor (f=22)",
“oyuncak (f=22)" kelimeleriyle iliskilendirilmistir. Bu kelimelerle ilgili 6grenci ifadeleri su sekilde siralanabilir:
“miizede tarihi eser vardir (0146).”, “Tarih kitaplar (0142).”, “Mizenin faydasi eskiden kalan seylerden bana
bilgi verdi (0134).” Bu frekans araliginda “miize” kavrami “sanat (f=29)” kavrami ile iliskilendirilmistir. Kesme
noktasi 20-39 frekans araliginda “sanat” kavrami “geleneksel sanat (f=39)”; “tablo (f=31)", “muzik (f=30)", “edebi
sanatlar (f=26)” ve “boya (f=20)” kelimeleriyle iliskilendirilmistir. “Tablo bir sanattir (04).” ifadesi bu alanda &rnek
verilebilir. Kesme noktasi 0-19 frekans araliginda “mize” kavrami “degerli esya(f=19)”; “fosil (f=17)”, “vazo
(f=17)", “Mevlana (f=15)", “deger, glzel (f=15)", “kemik (f=11)" ve “kiltirel miras (f=11)" kelimeleriyle
iliskilendirilmistir. ilgili cimleler “Mevlana miizesi (04).”, “Ailemle Mevlana mizesine gittim (052).”, “Miizede

kemikler olur (01).” Seklinde siralanmaktadir. Bu frekans araliginda “sanat” kavrami “heykel (f=19)”, “ressam
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(f=12)", “moda (f=12)", “ebru (f=11)", “teknik (f=11)” ve “sahne sanatlari (f=11)" kavramlari ile iliskilendirilmistir.

“Miizede ne kadar gok heykel var (061).” ifadesi miize ve heykel kavramlarinin iliskilendirildigini gdstermektedir.

ilkokul Ogrencilerinin Miize Ve Sanat Kavramlan Arasindaki iliskiyi Kendi Gizimleriyle Agiklayabilmeleri

Baglaminda Bulgular

Arastirmanin bu bolimi gostergebilim arastirma stratejisi dogrultusunda ilerlemektedir. Smith-Shank (2016:
56)’a gore arastirma sireglerinde kiltire ait bir olay ve kavrami anlamaya iliskin sosyal ve gorsel gostergebilim

stratejileri kullanmak arastirmayi gelistirmektedir.

Arastirma sonuglarinin bu béliimiinde elde edilen gorsel veriler semiyotik analiz yontemine gore analiz edilmistir.

Bu dogrultuda gorsel veriler analiz edilirken su kriterler esas alinmistir:

1-Verilen anahtar kavramlarla ilgili sekil ve sembollerin 6§renci gizimlerinde mevcut olmasi,
2- Cizimlerde konu ve anlam butinlGga,
3- Bigimlerin agik ve anlasilir olmasi,

4- Ogrencilerin kelime iliskilendirme testinde verdikleri sdzel ifadelerle gizimlerinin ayni dogrultuda olmasi.

Belirlenen bu kriterlere gore lic uzmanla birlikte calisma grubundan segilen 79 6grencinin gizimi analiz edilmis;
diger cizimler elenmistir. Semiyotik analize yani gosterge analizine gore gorseller gosteren (fiziksel varlik),
gosterilen (zihinsel kavram) ve gosterge (dissal gergeklik) baslklarinda ¢ozimlenmistir. Bu basliklar Saussure’un
temel modeline gore dizenlenmistir. Saussure igin gosterge anlami olan fiziksel bir nesnedir, ya da onun
terimleriyle soylersek; bir gosterge gosteren ve gosterilenden olusur. Gosteren, gostergenin algiladigimiz
imgesidir, kagit Gzerindeki isaretlerdir. Gosterilen gosterenin gondermede bulundugu zihinsel kavramdir (Akt:

Anward, 1994: 4). Tablo 5’te analiz sonuglari verilmistir.

Tablo 5. Ogrenci Cizimlerinin Analiz Sonuclari

Kod Gosterge (digsal gergeklik) Gosteren (fiziksel varlik) Gosterilen (zihinsel kavram)

(61) iki ayr cati, vazo, resim, iki ayri  Miize ve sanat iki ayri alan olarak miize ve sanat
merdiven

(62) Resim, vazo, sergi alani Mize Mekan olarak mize

(63) Sovale, resim yapan adam, Sanatve mize Resim yapmak sanattir. Sanat ve miize
iskelet, blyuk bina, yesil renk iliskilidir.

(64) Ev, resim yapan gocuk Sanat Miize ve sanatin birlikte mutlu olmasi

(65) Ev, kalp, insanlar, sovale, resim Sanat Bir mekan iginde sanat

(06) Cam fanus icinde cicek, fosil, Mize Miizede sergilenen tarihi eserler
bilezik

(67) Cam fanus iginde vazo, araba, Mize Kurtulus Savasi Miizesinde sergilenen
kitap, kilig, insan eserler

(68) Ev, ¢ati, fanus icinde araba, vazo, Mize Miizede tarihi eserlerin sergilenmesi

kitap, anahtar, cerceve, mizede
ozel bélim, uzay araci, kilg

(69) Eski vazo, Osmanli kilici, Osmanli  Muize Mekan olarak mize ve burada
eli, eski araba, uzay araci, biyik sergilenen tarihi eserler
bir kare

(610) Ev, resim yapan c¢ocuk, cicek, Sanat Sanat ve mutluluk

agag, kalp, ugur bocegi, glines
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(611) Blyuk ev, govale, palet, resim Sanat Sanat resim yapmaktir.
yapan adam, resim
(612) Altin, resim, resim yapan Mize Degerli esyalar
cocuklar, sergilenen egyalar
(613) Degerli taslar, elmas, heykel, Sanatve miize Mizede degerli eserler ve enstriimanlar
gitar, piyano, kiiltiirel motif sergilenir.
(615) Kultirel desen, gini vazo Miuze Miuzede kiiltliri yansitan tarihi eserler
bulunur.
(616) Vazo, sergi alani Miuze ve sanat Ayri mekanlarda miize ve sanat
(617) Sergilenen tarihi eserler, vazo, Milli miize Mizede tarihi eserler
Turk bayrag, kalp, yildiz, gicek
(618) Fosil, vazo, tabak, hayvan basi, Sanatve miize Miize ve sanat iki ayri alandir.
glnes, ev, kedi
(619) Fosil, yilan, bayrak, mekadn, Mize Mizede kalintilar bulunur.
pencere
(620) Sanat eseri, resim Miize ve sanat Miize ve sanat iki ayri alandir.
(625) Heykel, resim Mize ve sanat Mize ve sanat iki ayri alandir.
(630) Resim, esyalar, sergi sehpasi Sanat ve miize Mize ve sanat iki ayri alandir.
(631) Buyuk lamba, cam fanus, Miuze Miizede eserlerin sergilenmesi
sergilenen egyalar
(632) Ev, buylk kapi, resim sehpasi, Mize ve sanat Miize ve sanat iki ayri mekandir.
resim, gcocuklar
(633) Ev, kapi, insan, kitap Mize Farkli kitap tiirleri mizede yer alir.
(645) Ev, vazo, sergi masasi, fosil, Mize Miuzede tarihi eserler sergilenir.
kiipe, fotograf makinesi, insanlar
(648) Resim, izleyici figlir Sanat Sanat ve resim miizededir.
(650) Cocuklar, robot, ugak maketi, ev, Mize Miizede sergilenen egyalar
heykel
(651) Hali, vazo, kiipe Mize Miuzede degerli esyalar sergilenir.
(652) Hali, lale deseni, tiyatro Sanat Farkli sanat dallari vardir.
sahnesinde insanlar, kap kacak,
heykel
(659) Micevher, resim Mdze ve sanat Micevherlerin  oldugu vyer mize,
resimlerin oldugu yer sanattir.
(660) Dinozor, sOvale, resim, anit Mize ve sanat Mizenin icerigi, sanatin igerigi
heykel, palet, firca
(661) Heykel, resim, kagit ikiye Miize ve sanat insanlarin bu mekanlarda mutlu olmasi
bélinmis
(662) Kasik¢i elmasi, sovale, resim, Mize sanat Mizede sanat ve mekansal 6zellikler
izleyiciler
(663) Heykel, sovale, resim, resim Mize ve sanat Ortak alanda muze ve sanat
yapan kisi, ressam
(664) Resim, sovale, gicek, vazo Miize ve sanat Resim yapmak sanattir.
(665) At zirhi, zirh, stiper resim, ufo Sanatve mize Sanat miuzesinin igerigi sergilenen
modeli, uzay araci, araba eserler
(666) Resim, palet, renk, dinozor Mdze ve sanat Sanatta resim bulunur. Miizede dinozor
bulunur.
(667) Resim, palet, model, 1siklar, Sanatve miize Sanatta resim bulunur. Miizede tarihi
sergilenen eserler eserler bulunur.
(669) Kupa, madalya, elmas, altin, Mize ve sanat Miizenin icerigi ve sanatin igerigi
sovale, resim
(670) Cep telefonu yasaktir, ayakkabi, Mize Miizede uyulmasi gereken kurallar
elma, resim yapan adam, resim,
tuval, kalp
(672) Sévale, resim, palet, resim yapan  Sanat Sanat yapmak, resim yapmak
gocuk, renkler
(673) Bina, insanlar, mizayede Sanat Sanatsal faaliyetler
(674) Resim, s6vale Sanat Sanatin igerigi
(679) Vazo, balerin Sanat ve miize Sanat ve miizenin tanimi
(682) Vazo Miize Tarihi eser
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(683) Vazo, madalya, sergi alani Miize Miize mekani
(685) Cami, minare Mize Mevlana muzesi, dini sembol
(689) Minare, kubbe, pencereler Mize Mevlana muzesi, dini sembol
(691) Vazo, sergileme, araba Miize Miizede sergileme
(692) Resim, tarihi eserler, sergileme, MaJze ve sanat Miizede ve sanat galerisinde gezi
gezi
(696) Tablo, degerli madalyon, eski Mize Mizede degerli esyalar sergilenir.
kitaplar, radyo
(697) Ev, ¢atl, insan, bahge Sanat Sanat galerisinin tanimi
(698) Keman, heykel, izleyen insanlar Miize Miizede sergileme
(6101)  Sovale, resim, palet, firga, kiyafet ~ Miize ve sanat Miizede sergilenen eserler ve sanatta
kullanilan malzemeler
(6102) Ev, cat, resim, palet, resim Sanat Resim yapmak sanat mekanlarinda olur.
yapan insan
(6104)  Tarihi eser, fotograf makinesi, Miize ve sanat Miize ve sanat igerigi
resim, ¢comlek
(6107)  Hal, kilim Mize Kdltarel motifler ve miizede sergilenen
eserler
(6108) Sanat galerisi, renkli ev, kirmizi, Mize ve sanat Sanat galerisi glizel renkli sanatsal bir
yesil, agaclar ortamdir.
(6111)  Hal, testi, miizede galisanlar Miize Mekan ve kilttrel motifler
(6113) Resim, tuval, iskelet, fosil, Mize ve sanat Mizede iskelet olur, sanatta resim
dinozor, bina, ¢ati vardir.
(6114)  Resim, sovale Sanat Resim sanat demektir.
(6115)  Silah, geleneksel kiyafet, bicak Miize Miizede Kiltlrel motifler, etnografya ve
tarihi esyalar vardir.
(6116) Elmas, hali, kilim, tuval, resim Mdze ve sanat Mdze ve sanatin anlami ve kiltir
(6117)  Kilim Miize Kultirel motif
(6123)  Dinozor, fosil Mize Bilim miizesi
(6124) Flut Sanat Sanat muziktir. Enstriman ¢almaktir.
(06127)  Vazo, iskelet, tepsi Mize Miuzede tarihi kalintilarin sergilenmesi
(6130)  Kilim, deri, yilan, elmas, vazo Miize Miizede sergilenen tarihi ve kiiltlrel
eserler
(06134)  Yizik, bileklik, meteor, dinozor Miize Miizede sergilenen tarihi ve kiiltlrel
kemigi, comlek eserler
(6135)  Eski televizyon, kilim, kilic Mize Miizede sergilenen eserler
kalkan, tabak, bardak
(6136)  Hali, mutfak esyalari, resim, renk  Miize ve sanat Miize ve sanat sanatsal ve kiiltlrel
icerikleri
(6137)  Degerliesyalar, kilim, ev esyalari, Miize ve sanat Miize ve sanat sanatsal ve kilturel
mutfak egsyalar, vazolar, mizik icerikleri
esyalari, tablo, resim
(0139)  Resim, sovale, izleyen insanlar Sanat Resim sergisine gitmek
(6141) Gitar, saz Sanat Miizik, enstriiman ¢almak
(6143)  Vazo, cigek, resim, elmas Mize Degerli esya, tarihi eserlerin sergilendigi
yer
(6147)  Yizik, tablo, vazo Miize Degerli esyalarin sergilendigi yer
(6148)  Eski kalem, el dokuma halisi Muze Miizede eski degerli ve kiiltirel
esyalarin bulunmasi
(6150) Ev, cati, odil, heykel, resim Mize, sanat Miize ve sanat okulu iki ayri mekan

yapma, ¢cocuk

Gostergelerin belirlenmesinde ve analizinde gostergesel baglantilar gdsteren ve gosterilen iliskisi cercevesinde
diiz anlam ve yan anlam ¢oziimlemesi ile yorumlanir. Gostergelerin yorumlanmasinda gostergeye iliskin
betimleyici 6zellikler, baglantilar ve zithklar 6nem kazanir. Bu nedenle bir gostergenin yorumlanmasinda
gostergeye iliskin betimleyici ozellikler disinda farkli gostergeler ile iliskisi ve baglamlari da géz 6nilinde

bulundurulmalidir (Smith-Shank, 2016: 66). Bu dogrultuda arastirmanin gorsel verilerin analiz sonuglarina gore
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dgrencilerin miize ve sanat kavramlarini ortak alanda diisiinmedikleri anlasiimaktadir. Ogrenciler kendilerine
verilen bos kagidi gizgiyle ikiye bolip bir tarafa sanat ile ilgili diger tarafa muze ile ilgili ¢izim yapmislardir. Ev veya
cati sembollerini miize ve sanat kavramlari icin ayri ayri cizmislerdir. Ogrenciler genel olarak sanat kavramini

resim yapma ile eslestirmektedir.

Resim1. (04) Sanat cizimi (2.Sinif, E) Resim2. (063) sanat ve miize ¢izimi (3.Sinif, K)

Bununla ilgili kullandiklari sekil ve semboller biyik ev, sovale, palet, resim yapan adam, resim, cicek, vazo
seklinde siralanabilir. Sanat kavrami ile ilgili yapilan 6grenci gizimleri “miize” kavramina gore yapilan gizimlerden
daha renkli ve mutlu gériinimdedir. Sanat kavramina disardan bir bakis agisi sergilenirken “miize” kavrami daha

cok ic mekan ve mizenin icindeki sergilenen trtnlerin yansitilmasi olarak gorilmektedir.

Resim3. (018) Sanat ve miize gizimi (2.Sinif, K)

Bazi ¢izimlerde ayni ¢ati altinda sanat ve miize kavramlarinin birlestirilmesi dikkat cekmektedir. Bu durum bazi
ogrencilerin zihninde sanat ve miize kavramlarinin birbiriyle olan iliskisinin olustugunu géstermektedir (Bkz:

Resim4).
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Resim4. (03) Sanat ve miize gizimi (2.Sinif, E)

Sanati sadece resim olarak nitelendirmeyen miizikle de eslestiren ii¢c dgrenci bulunmaktadir. (0124), (013) ve

(0141) sanati miizikle eslestirerek fliit, gitar, piyano ve saz gizmislerdir.

6‘&0(‘ 2

Resim5. (0141) Sanat gizimi (4.Sinif, E) Resim6. (013) Sanat gizimi (2.Sinif, K)

Mize kavrami ise, 6grencilerin gizimlerinde fosil ve dinozor sembolleriyle temsil edilmistir. Tarihi kalintilarin

mizelerin igerigini olusturdugu vurgusu yapiimistir.
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Resim7. (0127) Miize gizimi (4.sinif, K) Resim8. (0137) Sanat ve Miize ¢izimi (4.sinif, K)

341



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Ayni zamanda 06grencilerin “mize” kavrami igin siklikla kullandigi semboller arasinda hali, kilim, seramik vazo
oldugu goérilmektedir. Bu da “miize” kavraminin 6grencilerin zihninde daha ¢ok tarihi ve kiltiirel igerigi oldugu
anlamina gelmektedir. Miizenin kiiltiirel ve tarihsel igeriginin diginda degerli taglarla temsil edilmesi de mizenin

degerli esyalari da sergileyen ciddi bir kurum oldugunu da anlatmaktadir.

Resim9. (015) Miize gizimi (2.Sinif, E) Resim10. (089) Miize ¢izimi (3.sinif, E)

(070) giziminde “cep telefonu yasaktir” simgesiyle miizede uyulmasi gereken kurallari vurgulamistir. (0115) ve
(07) gizimlerinde silah, geleneksel kiyafet, bigak ve kilic sembollerini kullanarak kurtulus savasi miizelerini
belirtmektedir. Askeri kiyafetlerin temsil edilmesi, Tiirk bayragi imgesinin kullanilmasi da miizelerin milli ve askeri
iceriginin &grenci tarafindan algilandigini da gostermektedir. Ayni zamanda (085) ve (089) Minare, kubbe,
pencereler, cami sembolleriyle Mevlana Mizesini resimlemis, mizelerin dini igerigini anlatmistir. Burada

ogrencilerin yasadiklari cografyanin etkisinin oldugu disinilebilir.

TARTISMA ve SONUC

Arastirmanin bulgularindan yola ¢ikarak 6grencilerin mize ve sanat kavramlarina yonelik bilissel yapilarina
yonelik elde edilen sonuglara gore 2.sinif 6grencilerinin “miize” kavrami en ¢ok “tarihi eser” kelimesi ile; “sanat”
kavrami ise en ¢ok “resim” kelimesiyle iligkilendirilmistir. Bu sonug¢ Kartal ve Seyihoglu (2020)'nun yaptiklari
arastirmanin sonucu ile ayni dogrultudadir. Kartal ve Seyihoglu (2020)'nun arastirmasinda ortaokul 6grencilerinin
zihinlerinde miize kavraminin nasil sekillenmekte olduguna dair sonuglara gore 6grenciler mize kavramini tarih
ve tarihi eserlerle iliskilendirerek ifade ettikleri gérilmektedir. Yine Glirdogan Bayir ve Cengelci Kése’nin (2019)
ortaokul ogrencileriyle yaptiklari arastirmanin sonucuna gore ortaokul 6grencilerinin kultlrel mirasi ge¢mis
kusaklara ait, tarihi eser, kiltiirel eser ve dogal eser biciminde tanimladiklari gériilmektedir. Ozalp Hamarta’nin
(2021) Universite 6grencilerinin miize kavrami hakkindaki algilarini inceledigi arastirmasinda “Mize” kavraminin
en ¢ok “tarih” kelimesi ile iliskilendirildigi goriilmUstiir. Arastirmadan elde edilen bu sonucun temel sebebinin,
ogrencilerin gordikleri mizelerde sergilenen eserlerin tarihi eserlerden olusmasi ve tarihsel nitelikli mizeler
olmasindan kaynaklandigi soylenebilir. 3.sinif 6grencileri “miize” kavramini en ¢cok “oyuncak” kelimesiyle; “sanat”
kavramini en ¢ok “resim” kelimesiyle iliskilendirmistir. 4.sinif 6grencileri “mize” kavramini en ¢ok “eski esya”

ifadesiyle; “sanat” kavramini en c¢ok “sanatsal arac gereg” ifadesiyle iliskilendirmistir. Ogrencilerin “miize”
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kavrami ile iliskilendirdikleri ifadelerin cogunlugu somut kiiltiirel mirasa karsi gelmektedir. Ogrencilerde somut
kiltirel mirasi iceren bir egitimin dogru ve gecerli oldugu sonucu burada karsimiza ¢ikmaktadir. Bu sonug
ilkogretim 6. sinif sosyal bilgiler dersinde miras egitiminin 6grencilerin somut kiltirel mirasa karsi tutumlarina
etkisini incelemeyi amaglayan Dénmez ve Yesilbursa (2014) arastirmalarinda kdltlrel miras egitimi verilen
ogrencilerde somut kiltiirel miras bilincinin arttigi sonucu ile benzer dogrultudadir. 4.sinif 6grencileri az sayida
da olsa (f=9) “miize” kavrami igin “kiiltirel miras” ifadesini kullanmistir. Bu sayinin artmasi igin 6grencilere
kultirel mirasin ne oldugu ile ilgili 6gretim saglanmalidir. Bunun gerekliligini Avci ve Memisoglu, (2016)
¢alismalarinda ortaya koymaktadir. Kiltiirel miras konulu bu arastirmada deger boyutunda 6ne ¢ikan gorislere
gore, kultirel mirasi koruma, gelenek- gérenek ve eserlerin korunmasi, farkhlklara saygi ve gelecek nesillere

aktarilmasinin gerekliligi konusundaki 6gretmen gordiisleri ortaya gikmistir.

ilkokul 6grencilerinin, bilissel yapida miize ve sanat kavramlarini birbiri ile iliskilendirilmekle ilgili elde edilen
sonuglara gore, “miize” ve “sanat” kavramlarinin 6grenciler tarafindan birbiriyle bagintili sekilde ifade edilmedigi
anlasiimaktadir. Kelime iliskilendirme testinden elde edilen bu sonuca gore sadece kesme noktasi 20-39
araliginda “muze” kavrami “sanat” kavrami ile iliskili goriilmektedir. Bu veri dogrultusunda 6grencilerin “mize”
ve “sanat” kavramlarini iliskilendirecek bir 8gretime maruz kalmadiklari anlasiimaktadir. Ogrencilerin, sanat ile
kaltiran birbirini sekillendirdigini ve yansittigini kavramalari, mizeler ile Gorsel Sanatlari iliskilendirmeleri, Milli
Egitim Bakanhg’’nin 2018 yilinda giincelleyerek yayinlamis oldugu Gérsel sanatlar dersi Ogretim Programi (ilkokul
ve Ortaokul 1, 2, 3, 4, 5, 6, 7 ve 8. Siniflar) 'nda yer alan kdltlrel miras 6grenme alaninin amaglari arasinda yer
almaktadir. Bu durumda “miuize” ve “sanat” kavramlarini iliskilendirerek saglanan bir 6gretim ile 6grencilerin bu
iki kavramin birbiri ile i¢ ige oldugu agiklanmalidir. Rhee, Pianzola ve Choi (2021), sanat ve miize egitiminin
ogrencilerde sosyal medya ortaminda sergiledikleri fotograflara etkisini arastirdigi calismasinda 6grencilerin
mize mekanlarini sanatsal bilgileri ile birlestirerek cektikleri fotograflarin daha etkili oldugu sonucuna varmistir.
Gller (2011) arastirmasinda gerceklestirilen planli miize gezisinin, 6grencilerin sanat etkinlikleri dersine yonelik
tutumlarinda da olumlu etkisi oldugu sonucuna varmistir. Yilmaz ve Dellal ‘in (2020) ulastiklari arastirma
sonugclarina gore 6grencilerin mizede gergeklestirilen oryantring faaliyetinden bliyiik derecede keyif aldiklari,

daha cok esere dikkat ettikleri, harita kullanmayi 6grendikleri gibi cok 6nemli ¢iktilar elde edilmistir.

Son olarak ilkokul 6grencilerinin, miize ve sanat kavramlari arasindaki iliskiyi kendi gizimleriyle yansitabilmelerine
yonelik elde edilen sonuglara gore ise 6grencilerin cizimlerinde “mize” ve “sanat” kavramlarini ayri ayri
degerlendirdikleri gozlenmistir. Bu durum kelime iliskilendirme testi vasitasiyla elde edilen sozel ifadeleri
desteklemektedir. Ogrenciler cizimlerinde “miize” kavrami igin eski esyalar, iskelet, dinozor, kilim ve vazo
sembolleri kullaniimistir. Bu semboller tarihi eser kelimesini desteklemektedir. Benzer sekilde Tuncel ve Altuntas
(2020) 4.sinif 6grencileri Uzerine yaptiklari arastirmalarinin sonucunda 6grencilerin kiltirel miras algilarinin
genellikle mize, ev halisi, tablo gibi maddi (somut) kiltiirel miras dgeleri seklinde olustugu, bunun yani sira
bayram, dugin, gelenek gibi manevi (soyut) kiltirel miras ogeleri ile ilgili algilarinin da mevcut oldugu
goriilmektedir. “Sanat” kavrami icin daha ¢ok resim, sovale, renkler, firca, palet sembolleri kullaniimistir. Bu

veriler de yine sozel ifadeleri destekleyecek sekilde “sanat” kavramini resim yapmak olarak tanimlamaktadir.
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Ogrencilerin “miize” ve “sanat” kavramlarina karsilik zihinlerinde canlanan gorsel ifadelerinin sézel ifadeleriyle

benzer dogrultuda oldugu anlasiimistir.

ONERILER

Arastirmanin sonuglari dogrultusunda su 6nerilere ulagsmak mimkuindir:

ilkokul gorsel sanatlar dersinde sosyal bilgiler, Tiirkge, mizik gibi diger derslerle is birligi icinde olmak ve
disiplinler arasi etkinliklere yer vermek miize ve sanat kavramlarinin iliskisel yonina 6grencilerin algilamasini
saglayacaktir. Ayrica ilkokul gorsel sanatlar dersi iceriginde 6gretmenler, kiltlrel miras kavramini 6gretmeye
dayal etkinlik planlari hazirlayip uygulamalidir. Gorsel sanatlar dersi 6gretim programinda 6grenme alani olarak
yer alan kiiltiirel miras kavraminin égretimine 6zellikle 5nem verilmelidir. Ogrencilerin tarihi siireg icerisinde Tiirk
toplumunda ve kiiltiriinde ortaya konulan sanat eserlerini ve sanatgilari incelemeleri saglanmali, farkl toplum
ve kiltiirlerde ortaya konulan sanat eserlerini ve sanatgilari incelemeleri, sanat ile kiltlrtin birbirini
sekillendirdigini ve yansittigini kavramalari saglanmali, muize, 6ren yerleri, tarihi mekanlar, sanat galerisi, sanatgi
atolyeleri ve bunun gibi yerlerdeki kiltiir-sanat eserlerini incelemeleri saglanmali, sanatin duygu, dislince ve
inaniglari iletmede bir arac oldugunu anlamalari saglanmali, gérsel sanatlarin gecmis ile gelecek arasinda képri
vazifesi géren araglardan biri oldugunu kavramalar saglanmali, miizeler ile gorsel sanatlari iliskilendirmeleri
saglanmali, Tlrk kdltirinde yardimlasma amach insa edilen eserleri (sebil, darissifa, imarethane, kervansaray
vb.) incelemeleri saglanmalidir (Gorsel Sanatlar Dersi Ogretim Programi, 2018: 11-12). Ogrencilerde somut
kiltirel mirasi iceren bir egitimin dogru, gecerli ve gerekli oldugu sonucu burada karsimiza ¢ikmaktadir. Bu
dogrultuda ilkokullarda miize gezileri mutlaka yapilmalidir. Ogrencilerin miizede birebir faaliyet gdstermeleri
saglanmali sadece izlemeye dayali bir miize gezisi yapilmamalidir. Bununla ilgili materyal olarak miize rehberleri,

haritalar, gizimlerden faydalaniimalidir.
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