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ABSTRACT

The current study aims to determine whether emotion regulation strategies have a mediating role
in the relationship between adolescents' frequency of using automatic thoughts and their
depression, anxiety, and stress levels. In addition to this, another aim of the study is to determine
whether depression, anxiety and stress levels differ according to socio-demographic characteristics
such as gender and type of school attended. The research study group consists of 395 high school
students living in Diyarbakir city center and continuing their education in various schools. The data
was collected through "Personal Information Form", “Automatic Thoughts Questionnaire (ATQ-
N)", “Adolescent Emotion Regulation Questionnaire (AERQ)", "Depression Anxiety Stress Scale
(DASS) ". The relationship between gender and school type variables and depression, anxiety,
stress levels were obtained using the T-Test. Pearson correlation coefficient was used to examine
the relationship between the variables, and the regression-based bootstrapping method was used
to investigate the mediation effect of the applied model. According the results obtained, it was
determined that the levels of depression, anxiety and stress differed statistically significantly
according to the gender and school type variable. When the difference was examined, it was found
that the depression, anxiety and stress scores of female students were statistically significantly
higher than male students. According to another result obtained within the scope of the research,
the depression and anxiety scores of the students attending public school were determined to be
higher than the students attending private school. However, internal dysfunctional emotion
regulation strategies were found to mediate the relationship between automatic thoughts and
depression and anxiety. According to the results, it was determined that internal-dysfunctional
emotion regulation strategies mediated the relationship between automatic thoughts, and
depression and anxiety. The relationship between automatic thoughts and stress seems mediated
by internal emotion regulation strategies and external dysfunctional emotion regulation strategies.

Keywords: Adolescence, emotion regulation, automatic thoughts, depression, anxiety, stress.
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INTRODUCTION

Human beings feel compelled to interact with their surroundings. Emotions have an impact on the quality and
consistency of a person's relationship with their surroundings (Campos et al., 1989). Emotions are described as
solid reactions to critical internal and external situations (Lazarus, 1993). According to another definition,
emotions arise inside and produce behavioural responses in response to a stimulus (Kervanci, 2008). Emotions,
like cognitive assessments experiences, appear as a reaction tendency (Kratz et al., 2009). Emotions manifested
as impulses that allow an individual to act are critical in recognizing and responding to needs (Pos & Greenberg,
2007). Although emotions are generally accepted to be functional, emotions that are not experienced in harmony
with the situation and have a high intensity can be dysfunctional (Werner & Gross, 2010). Awareness and

regulation of emotions and their expression are essential skills in this sense.

Emotions, an integral part of human life, are individual reactions that are shaped throughout the development
of the individual and affect many aspects of life. Adolescence, a developmental period in which emotions are
experienced intensely, is an essential developmental stage that includes emotional, cognitive, and social
development (Temel & Aksoy, 2001). Unlike childhood, there are changes in developmental domains such as
social, emotional, cognitive, and sexual identity development during adolescence (Santrock, 2010). High
enthusiasm, emotional exuberance, swiftly built and decaying social interactions, the need for independence,
the desire to be the center of attention, showing behaviours that defy social standards, and identity development
are all characteristics of this phase (Yavuzer, 2013). On the other hand, emotional fluctuations and irregularities
can be seen frequently during adolescence (Kulaksizoglu, 2001). Considering changing emotional states,
adolescence is a challenging period (Saritas & Geng6z, 2011). In this context, emotion regulation emerges as an

essential skill in adolescence.

It is seen that emotion regulation is a concept belonging to Thompson (1994). According to Thompson (1994),
emotion regulation; is not about suppressing emotions but rather the maintenance of emotions. In addition,
emotion regulation can have both internal and external dimensions. While internal emotion regulation means a
regulation based on the individual's own emotions and inner world, external emotion regulation styles are
expressed as the regulation of emotions based on the external world. In other words, emotion regulation is the
natural and adequate expression of emotional reactions (Gross, 2002). According to the process model (Process
Model of Emotion Regulation) defined by Gross (1998), emotion regulation strategies are shaped under two
categories as antecedent and response-focused regulation. While the individual's emotional response to a
situation has not yet emerged, changing, and regulating his judgments about the situation (e.g., cognitive
restructuring) expresses antecedent regulation; Strategies used by the individual to reduce the severity of their
emotional reactions (e.g., suppression, introversion) refer to response-focused regulation. According to Yildiz
(2016), the skill of emotion regulation has an important place in terms of progressing in line with the goals they
set in life and protecting them spiritually. Gross (2002) argues that emotion regulation processes include
functional (appraisal) and dysfunctional (suppression) strategies. Accordingly, individuals inhibit their emotions

with suppression instead of expressing their emotions. The situation is reviewed with the appraisal strategy, and
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emotional reactions are regulated. Campos et al. (2011) state that emotion regulation skills consist of oneself
and interpersonal functions. Skills such as the ability of an individual to describe and express their emotions are
related to the person. Skills such as seeking social-emotional support and problem-solving skills constitute
emotion regulation strategies with interpersonal functions. Gross (1998) suggests that emotion regulation

strategies can be explained in five ways.

1. Situation Selection: It includes acting in a way that prevents the occurrence of unwanted emotions
(avoiding unwanted situations, people, or environments, etc.) or in a way that will ensure the formation of
desired emotions (watching a comedy movie, doing an exciting activity, etc.).

2. Situation Modification: Situation modification, which can be defined as the search for a new situation
to enable the person to get away from his negative feelings, is defined as an attempt to change the environment
or situation. Changing external factors rather than the individual's internal state is essential.

3. Attention deployment: It is defined as the strategies related to the ability of the individual to use his
attention in the face of a situation or event and regulate his emotions accordingly. Deployment (directing
attention to different aspects of the situation) and concentration (referring to the emotional part of the situation)
are two critical strategies.

4, Cognitive Change: It is defined as the appraisal of the situation to reduce or increase the effect of the
emotions experienced by the individual. The cognitive change strategy's primary purpose is to change the
emotional response by changing the meaning attributed to the situation.

5. Response Modification: Response regulation, which appears as an individual's management or direction
of emotional-behavioural reactions, is generally used in the last stage of the situation, not in the beginning.
Response-focused emotion regulation strategies include physiological response using behavioural responses,

shortening-prolonging emotional experience, expressing it, and reducing its importance.

In summary, the concept of emotion regulation does not mean anything about preventing and controlling
emotions; It means that the individual can use his emotions functionally for specific purposes. When the relevant
literature is examined, it is seen that existing difficulties in emotion regulation can be influential in the
development of various psychopathologies (Aldao et al.,, 2010) and in increasing the individual's well-being
(Vatan & Kahya, 2018). Similarly, the ability of an individual to express their emotions healthily during
adolescence may be necessary for both interpersonal relationships and psychological-physical well-being (Bilgiz
& Peker, 2018). Studies conducted in this context show that difficulties in emotion regulation in adolescents
increase anxiety levels (Silk et al., 2003) and depression (Aldao et al., 2010; D'Avanzato et al., 2013). Similarly,
there are studies discussing dysfunctional strategies such as suppression and avoidance negatively affect
resilience (Verzeletti et al., 2016; Villani et al., 2018) and increase depression, anxiety, and anger (Alink, et al.,

2009; Duy & Yildiz, 2014; Rivers et al., 2007; Shah & Waller, 2000; Siener & Kerns, 2012; Warfield, 2012).

Gross (2002) states that there must first be an event that initiates the emotions, followed by attention and
individual evaluations towards the event. The formation of emotions includes situation, attention, appraisal, and

response processes. In this context, it is noteworthy that the effect of individual differences in evaluating
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situations is essential. Automatic thoughts that affect individual evaluation styles, ways of thinking and emotions
appear as another critical concept. Automatic thoughts, defined based on cognitive-behavioural theory, are
thoughts or images that pass through an individual's mind when one experiences emotional distress (Beck, 1979).
In the context of cognitive theory, cognitive distortions and thinking errors in the individual's thought system are
essential factors that determine emotions and behaviours; It is suggested that the individual's thoughts, feelings,
and behaviours are determined not by the events in life but by the evaluations of the situation and automatic
thoughts. Automatic thoughts can also be expressed as internal dialogue and determine a person's feelings and
behaviours (Beck, 2008). Automatic thoughts, which occur in the natural flow of the mind and can develop
according to the situation, are accepted without any apparent effort of the person and without testing their
reality (Turkcapar, 2011). Beck (2001) states that automatic thoughts have three distinct features. The first is
automatic thoughts have nothing to do with reality. Secondly, Automatic thoughts are thoughts in which the
meaning a person attach is often incorrect, even if there is some truth. Third; Automatic thoughts are thoughts
that do not function. Automatic thoughts are often not noticed by the person. Since they appear in mind in a
fast, automated, and implicit way, the person tends to focus on the emotions caused by these automatic
thoughts instead of being aware of them (Savasir & Batur, 2003). Beck (2001) states that automatic thoughts are
specific to all people and can appear verbally or visually without any effort in mind. However, it is known that
automatic thoughts have a structure that the person's attention and action can notice by coming to the level of

consciousness (Turkgapar, 2009).

In summary, the thoughts that the individual has in mind without testing their accuracy, often without being
aware of it, affect the emotions and behaviours of the person significantly. It is known that automatic thoughts
that pass through the individual's mind are not compatible with reality and develop in interpreting and making
sense of events, basically feeding psychopathologies (Turkgapar et al., 2011). The way an individual evaluates the
events or situations he encounters is related to the frequency of automatic thoughts. In this context, Akbag
(2000) states that symptoms such as pessimism, anxiety and stress become more pronounced as the control of
automatic thoughts over one's thoughts decreases. However, Tiimkaya and iflazoglu (1999) state that automatic
thoughts can negatively shape one's beliefs about the world and the future. Marcotte (1996), in his study with
adolescents, found that automatic thoughts and depressive symptoms were related; he suggested that
individuals may have a high tendency to adopt unrealistic negative beliefs about themselves during adolescence.
In the related literature, studies are showing that automatic thoughts are associated with depression
(Buschmann et al., 2018; Kevlekgi, 2013) and anxiety (Hjemdal et al., 2013; Pirbaglou et al., 2013; Sinanoglu,
2016).

One of the variables examined within the scope of the research and thought to be an essential determinant of
automatic thoughts is the symptoms of depression, anxiety, and stress. Depression refers to a general state of
depression. However, it has crucial physical, cognitive, and emotional effects (Beck & Alford, 2009). Accordingly,
grief, negative emotions, and not enjoying life are the emotional dimensions of depression. In the cognitive

dimension, symptoms such as decreased self-esteem, difficulty concentrating, and indecision are observed.
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Physiologically, it manifests itself with symptoms such as sleep, appetite-related problems, and fatigue. In the
framework of cognitive theory, depression arises when the negative emotions caused by the individual's negative

perceptions of himself, others and the future harm the person's feelings and thoughts (Leahy, 1997).

In summary, while cognitive theory defines depression, it emphasizes the significant effect of dysfunctional
automatic thoughts on dimensions such as emotional state and motivation. When the adolescence process is
considered as a period of developmental conflicts, it is known that the most common symptoms in adolescents
are defying the rules, difficulties in adapting, inability to cope with family problems, a significant decrease in
school success, aggressive behaviours, and social withdrawal (Koknel, 2005). When the relevant literature is
examined, it is seen that depression, unlike adulthood, is a disorder that comes to the forefront with behavioural
problems rather than emotional factors in adolescence. Depression symptoms in adolescents include somatic
complaints, indifference, social withdrawal, deterioration in peer relations, conflict in interpersonal
relationships, aggression (Taskin & Cetin, 2006), decrease in school success, substance use, truancy, or difficulty
in continuing, antisocial behaviours, sudden weight changes, sleep disorders, difficulties with attention and focus
(Copeland et al., 2009). However, symptoms such as decreased self-esteem, thoughts of worthlessness, and

helplessness (Taskin & Cetin, 2006) can be seen intensely in depression experienced during adolescence.

Anxiety; is the emotional, behavioural, and physical reactions of the individual in the face of danger and
threatening situations (Clark & Beck, 2010). In other words, anxiety is defined as an individual's reaction to
dangerous and threatening situations (Sadock et al., 2007). Anxiety, which usually manifests itself with responses
such as fear and avoidance, is associated with the perception of danger that the person thinks he cannot control
(Ohman, 2000). Anxiety can cause negative consequences for adolescents in school, family and social life (Silver
et al., 2013). Moreover, it is known that anxiety and depression are symptoms that often accompany each other
(Cuhadaroglu, 1993; Freeman et al., 2002; Rockhill et al., 2010) and can lead to more devastating consequences,

especially in children and adolescents.

Stress is defined as the one’s reaction to any stimulus that is thought to pose a psychological or physical threat
(Atkinson and Atkinson, 1996). According to Lazarus and Folkman (1984), stress causes adverse effects on
individuals' well-being. It negatively affects the interaction between the individual and the environment in the
face of challenging life events. During adolescence stressful life events such as peer pressure, natural disasters,
loss of a loved one (Kenny, 2000), family and friend relations, difficulties with academic success, health problems
(Jose & Huntsinger, 2005; Kulaksizoglu, 2001) may appear. In this sense, it is thought that reactions to life events
encountered during adolescence, developing automatic thoughts and strategies used in emotion regulation may

be necessary on adolescent depression, anxiety, and stress symptoms.

Adolescence is a period in which intense emotions and sudden emotional transitions are experienced, conflicts
with social norms are seen from time to time, and social, cognitive, and sexual development accelerates.
Difficulties related to emotion regulation skills can increase various psychological problems during adolescence,

as in all areas of life. It is observed that various difficulties and psychological problems related to emotion
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regulation increase during adolescence (Duy & Yildiz, 2014; Warfield, 2012). From another point of view, another
variable that is thought to be related to adolescents' biased thinking, evaluation styles and current psychological
symptoms and examined within the scope of the research is automatic thoughts. It is thought that the emotion
regulation methods used by high school students during adolescence and the frequency of using automatic
thoughts may affect their ability to cope with the adverse situations they encounter in various situations both
during adolescence and later in their lives. In addition, it is considered that symptoms such as depression, anxiety,
and stress, which are intensely experienced during adolescence, may be risk factors for adulthood in terms of
social life, work-life, and interpersonal relationships. In this context, it is aimed that the current study with
adolescents will contribute to the studies to be carried out to improve adolescents' emotion regulation skills and

reduce the frequency of using negative automatic thoughts.

When the theoretical information and studies in the related literature are examined, it is seen that emotional
regulation difficulties and automatic thoughts can be practical on depression, anxiety, and stress levels in
adolescents (Adrian et al. 2019; Compas vd, 2009, 2017; Flouri ve Panourgia, 2014; Kismetoglu, 2019; Kodak,
2020; Silk et al., 2003; Yildiz, 2018; Young et al. 2019). However, it is seen that there are no studies in the related
literature that deal with emotion regulation strategies and automatic thoughts together, which are very
important in adolescents. In this context, the present study aims to examine the relationships between automatic
thoughts, psychological symptoms, and emotion regulation skills in adolescents through a unique model.
Considering that the functional use of emotions, especially in adolescence, has positive effects on both
interpersonal relations and psychological well-being, it is thought that the study will contribute to the literature
on adolescent mental health. However, it is thought that determining whether emotion regulation skills have a
mediating role in the relationship between adolescents' automatic thoughts and depression, anxiety, stress levels
can provide essential data for educators, psychological counsellors and experts working in the field to reduce
various psychological symptoms of adolescents. From another point of view, it is aimed that the research data

guide guidance services at schools regarding the psychological resilience development of adolescents.

In line with these general purposes, the present study's hypotheses presented below were tested.

1. Depression, anxiety, and stress levels of female students are higher than males.

2. Adolescents' depression, anxiety, and stress levels are higher in public school students than in private
school.

3. Adolescents' depression, anxiety stress levels and dysfunctional internal and external emotion

regulation strategies are directly and positively related.

4, Adolescents' depression, anxiety and stress levels, and functional internal and external emotion
regulation strategies are directly and negatively related.

5. Adolescents' frequency of automatic thoughts is directly and positively associated with depression,
anxiety, and stress levels.

6. Emotion regulation strategies have a mediating role in the relationship between automatic thoughts

and depression, anxiety, and stress levels.
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METHOD

Research Model

The current research is a descriptive study, which was carried out with both relational and screening models,
aiming to examine the relationships between adolescents' emotion regulation strategies and the frequency of
using automatic thoughts, and their depression, anxiety, and stress levels through mediation analysis. The study
was planned descriptively as it also included the scanning model (Blyuikdztirk et al., 2017). Creswell (2013) states
that the survey method is descriptive because it aims to predict the general attitude of the sample and defines
it quantitatively. The predicted variable of the study was depression, anxiety, stress levels; The predictor variable

was automatic thoughts, and the mediator variable was emotion regulation strategies.

Internal Functional
Emotion Regulation

Exte rnal Functional
Emotion Regulation

Automatic Thoughts =+ Depression, Anxiety,
Stress

¥

Internal Dysfunctional
Emotion Regulation

External Dysfunctional
Emotion Regulation

Figure 1. Hypothesis Model for Relationships Between Research Variables

Participants

The universe of the study consists of high school students studying at private and public schools in Diyarbakir in
the 2019-2020 academic year. In the study's sample group, there are 395 high school students, 198 male (50.1%)
and 197 female (49.9%) selected from the study population. A simple random sampling method was used to
determine the sample. 80 (20.3%) of the students were 9th-grade first year, 167 (42.3%) 10th grade sophomore
year, 137 (34.7%) 11th grade junior year and 11 (2.8%) 12th-grade senior year students. The ages of the

participants ranged from 14 to 19, with an average age of 16.08.
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Data Collection Tools

The data of the study were collected through the "Personal Information Form", "Adolescent Emotion Regulation
Questionnaire (AERQ)", "Automatic Thoughts Questionnaire (ATQ-N)” and "The Depression, Anxiety and Stress
Scale (DASS)”.

Personal Information Form

The Personal Information Form was created to obtain socio-demographic data about the students participating
in the research. The form included questions about gender, age, number of siblings, the type of school they

attend, the place of residence, and the parents' education level.

The Depression, Anxiety and Stress Scale (DASS)

The Depression, Anxiety and Stress Scale (DASS) developed by Lovibond& Lovibond (1995) measured the
depression, anxiety and stress levels of high school students participating in the research. The scale adaptation
into Turkish was carried out by Akin and Cetin (2007). Cronbach's alpha coefficients were .89 for the whole scale
and .90, .92 and .92 for depression, anxiety, and stress sub-dimensions, respectively. DASS consists of 42 items,
14 are depression, 14 are anxiety, and 14 are stress sub-dimensions and has a four-point Likert-type rating. There
is no reversely scored item on the scale, and higher scores for each sub-dimension indicate that the individual
has relevant symptoms. Similarly, an increase in the scores obtained from the whole scale means a significant
increase in the general mental symptoms of the individual. In the current study, the scale's Cronbach alpha
internal consistency coefficients were examined. These coefficients were 0.94 for the whole scale and 0.90, 0.85

and 0.86 for the depression, anxiety and stress sub-dimensions, respectively.

Automatic Thoughts Questionnaire (ATQ-N)

Within the scope of the research, the Automatic Thoughts Scale (ATQ-N) developed by Hollon and Kendall (1980)
was used to measure the negative automatic thoughts of individuals. The scale, adapted into Turkish by Sahin
and Sahin (1992), measures the frequency of negative automatic thoughts, which are known to develop
frequently, especially combined with depression. The scale consists of 30 items and is scored on a 5-point Likert
scale with the frequency of (1) = Not at all to (5) = All the time. Sahin and Sahin (1992), through construct validity
and factor analysis, determined that the scale consists of 5 sub-dimensions as "Negative self-concept",
"Confusion/Escape", "Personal Incompatibility/Desire for Change", "Loneliness/Isolation" and "Hopelessness".
The Cronbach alpha internal consistency coefficient for the whole scale was .93, and the total item correlation
of each scale item was between .35 and .69. The high score indicates that negative automatic thoughts are
frequently experienced (Hollon & Kendall, 1980). The Cronbach alpha internal consistency coefficient of the scale

for the study was .94.
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Adolescent Emotion Regulation Questionnaire (AERQ)

Adolescent Emotion Regulation Questionnaire (AERQ) developed by Phillips and Power (2007) was used to find
the emotion regulation methods of adolescents participating in the study. The Turkish adaptation of the scale
and its validity-reliability study were carried out by Duy and Yildiz (2014). The scale has 17 items and is scored in

a 5-point Likert type. The scale has four sub-dimensions as "internal functional emotion regulation"”, "external
functional emotion regulation", "internal dysfunctional emotion regulation" and "external dysfunctional emotion
regulation”, and the internal consistency coefficients of the sub-dimensions are respectively .75, .57, .71, .74.
While "Internal dysfunctional emotion regulation" includes various emotion regulation methods such as emotion
introjection, suppression, rumination, negative social comparison; "Internal functional emotion regulation"
includes appraisal, planning, and changing goals. "External dysfunctional emotion regulation" includes bullying
others, mocking, verbal-physical attack, and "external functional emotion regulation" includes expressing
emotions, asking for advice, and exercising. The high score obtained from the sub-dimensions indicates the
emotion regulation method an individual frequently uses. In this study, the internal consistency coefficient for
the entire AERQ was .73; The internal consistency coefficients of the sub-dimensions are .79 for "internal

functional emotion regulation", .60 for external functional emotion regulation, .71 for internal dysfunctional

emotion regulation, and .72 for external dysfunctional emotion regulation”.

Data Collection

The Social and Human Sciences Ethics Committee of Dicle University granted ethical approval to use data
gathering techniques and assess the research's adherence to ethical norms. The study was approved the ethics
committee decision, dated 18.07.2019 and numbered 78163 that the present study is appropriate in terms of
scientific ethics. The participants were fully informed about the study's goal and scope, the confidentiality of
personal data, and the voluntary nature of participation during the data collection procedure. After the requisite
parental and participants' consents were secured in written form, the participants who volunteered were

included in the study.

Data Analysis

The IBM SPSS - 24 (Statistical Package for Social Sciences) package tool was utilized to analyse the data during
the research procedure. First, a missing data analysis was performed to find whether there was missing data,
and it was discovered that the data set had no missing data. Normality assumptions were evaluated by looking
at the skewness - kurtosis values, which were found to be between -1.5 and +1.5, indicating that the data was
suitable for statistical analysis. The kurtosis-skewness scores should be between -1.5 and +1.5 for the data to be
considered as having a normal distribution (Tabachnick & Fidell, 2007). The data from the current investigation
had a normal distribution. The Durbin-Watson coefficient was used to see if there was any autocorrelation
between the variables in the research. The Durbin-Watson coefficient was determined to be d=1.976 for the
dependent variables of depression, anxiety, stress and the frequency of emotion regulation strategies and
automatic thoughts, which are the research's independent variables. The Durbin-Watson coefficient, which takes

a value between 1.5 and 2.5, implies that the variables have no autocorrelation problem, according to Kalayci
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(2008). The variance amplification factor (VIF) was investigated from another perspective in order to assess the
multicollinearity problem among the study's independent variables. The VIF values of the independent variables
were found to range from 1.09 to 2.11. Given that there is no multicollinearity problem related to the
independent variables if the variance magnification factor is less than 10, there is no multicollinearity problem
in the current study, which negatively affects the compliance of the variables to the regression analysis. The
Pearson correlation coefficient was performed to determine the links between dependent and independent
variables. The t-test was performed to see if there was a significant difference in depression, anxiety, stress levels
regarding gender and school types. The approach described by Hayes (2012) and referred to as " Ordinary Least
Squares regression (OLS) " was used to analyse the mediator variables within the scope of the study. The
Bootstrap method is often utilised to keep the variables that affect the relationships between variables under
control (Preacher & Hayes, 2008). According to Hayes (2009), bootstrapping analysis is a robust and valid
mediation test, a resampling technique that reveals direct and indirect effects within the sample. Subsamples
are formed from the sample data again in the bootstrap procedure, and the relevant parameters are compared
to the results of the primary sample. In this context, multiple mediation models in which the mediating roles of
emotion regulation strategies in the relationship between automatic thoughts and depression, anxiety, stress
were evaluated. Bootstrap analysis of the current research was performed using IBM SPSS 24.0 (Hayes &

Preacher, 2013) and “Model 4” via PROCESS Macro.

FINDINGS

The findings of an analysis conducted to investigate the links between various demographic variables, automatic
thoughts, and emotion regulation mechanisms of high school students and their levels of depression, anxiety,

stress is provided in this section.

Descriptive Statistics and Relationships between Variables

Table 1 shows the values for descriptive statistics for the study's variables.

Table 1. Descriptive Statistics for the Study’s Variables.

Variable N Min Max x Sd Skewness Kurtosis
IFER 395 1.00 5.00 3.62 92141 -.553 .002
IDER 395 1.00 5.00 2.91 .95766 .182 -.508
EFER 395 1.00 5.00 2.76 .93075 .104 -.491
EDER 395 1.00 5.00 2.19 .87797 .738 .032

ATQ-N 395 1.00 4.73 2.33 .90050 .623 -.431
Depression 395 .00 2.93 .95 .69700 737 -.148
Anxiety 395 .00 2.86 1.28 .62384 .390 -.371
Stress 395 .00 2.86 1.02 .61360 .641 -.144

Note. IFER: Adolescents Internal Functional Emotion Regulation dimension of the Emotion Regulation Scale, IDER:
Adolescents Internal Dysfunctional Emotion Regulation dimension of the Emotion Regulation Scale, EFER: Adolescents
External Functional Emotion Regulation dimension of the Emotion Regulation Scale, EDER: Adolescents External
Dysfunctional Emotion Regulation dimension of the Emotion Regulation Scale, ATQ-N: Automatic Thoughts
Questionnaire

When the skewness and kurtosis values of the variables utilized in the study were analysed, it was concluded

that the data had a normal distribution, as shown in Table 1.
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Table 2. T-Test Results of Students' Depression, Anxiety and Stress Scores by Gender Variable

Dependent

variable Gender " x > i P

Depression ::ltzle 12; (1)22 822 3.21 .001**

Anxiety :gl‘z'e 12; é;; 8:?; 3.37 .001%*

Stress ;igsle 12; iig 8::(2) 3.45 001%*
**p<.01,*p<.05

According to the t-test results in Table 2, there appears to be a significant difference in scores between female
and male students for depression (t=3.21; p.01), anxiety (t=3.37; p.01), and stress (t=3.45; p.01). Female students
showed higher levels of depression (X=1.06), anxiety (X=1.13), and stress (X=1.39) than male students, according

to the mean scores.

Table 3. T-Test Results of Depression, Anxiety, Stress Scores Based on the Variable of the Students' Type of

School
S:E:Ei ent School type n x Sd t p
Depression Public school 273 1.00 0.74
Private 122 0.82 0.55 2.60 .010**
school
Anxiety Public school 273 1.08 0.66
Private 122 0.90 0.56 2.94 .003**
school
Stress Public school 273 1.29 0.65
Private 122 1.25 0.56 0.73 490
school

As seen in Table 3, it is seen that there is a significant difference between the depression (t=2.60, p<.01) and
anxiety (t=2.94; p<.01) scores of the students attending the public school compared to the students attending
the private school. It is seen that there is no significant difference between the stress (t=0.73; p>.01) scores.
When the depression and anxiety mean scores were analysed, it was found that students attending public school

had higher levels of depression (X'=1.00) and anxiety (X’=1.08) compared to students attending private school.

Table 4. The Relationships Between Students' Emotion Regulation Strategies and Frequency of Using Automatic
Thoughts and Depression, Anxiety, Stress Levels

1 2 3 4 5 6 7 8
1IFER 1
2 IDER .100* 1
3 EFER .230** .169** 1
4 EDER -.106* A12%* 127* 1
5ATQ-N -.080 .688%** .165%* .393%* 1
6 Depression -.083 .693%* .019 367** .815%* 1
7 Anxiety .017 .676** .075 .339%* .673%* 752%* 1
8 Stress .073 .694** .156** 453%* .667** 762** .780** 1

Note. **p<.01,*p<.05, IFER: Adolescents Internal Functional Emotion Regulation dimension of the Emotion Regulation Scale,
IDER: Adolescents Internal Dysfunctional Emotion Regulation dimension of the Emotion Regulation Scale, EFER: Adolescents
External Functional Emotion Regulation dimension of the Emotion Regulation Scale, EDER: Adolescents External Dysfunctional
Emotion Regulation dimension of the Emotion Regulation Scale, ATQ-N: Automatic Thoughts Questionnaire
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As seen in Table 4, it is seen that there is a positive significant relationship between depression and automatic
thoughts (r=.815, p<.01), internal dysfunctional emotion regulation (r=.693, p<.01) and external dysfunctional
emotion regulation strategies (r= .367, p) < .01). However, there is no statistically significant relationship
between internal functional emotion regulation (r= -.083, p> .01) and external functional emotion regulation
strategies (r=.019, p>.01). In addition, Pearson correlation coefficients regarding the anxiety levels were found;
accordingly, it is seen that there are positive significant relationships between anxiety and automatic thoughts
(r=.673, p<.01), internal dysfunctional emotion regulation strategies (r=.676, p<.01), and external dysfunctional
emotion regulation strategies (r=.339, p< .01). It was determined that there was no significant relationship
between anxiety and internal functional emotion regulation strategies (r= .017, p> .01) and external functional
emotion regulation strategies (r=.075, p>.01). Finally, a positive and significant relationship between stress and
automatic thoughts (r= .667, p< .01), internal dysfunctional emotion regulation (r= .694, p< .01), external
dysfunctional emotion regulation (r=.453, p<.01) and extrinsic functional emotion regulation strategies (r=.156,
p< .01) was found. It is seen that there is no significant relationship between stress and internal functional

emotion regulation strategies (r=.073, p>.01).

Mediation Analysis

The findings of the tested model regarding the mediation of emotion regulation strategies in the relationship

between automatic thoughts and depression are presented in Figure 2.

Internal Functional
Emotion Regulation

Exte mal Functional

-08 Emotion Regulation
11
Automatic Thoughts Ag** Depression
J3*F 19%%
3gF* Internal Dysfunctional D1

Emation Regulation

External-Dysfunctional
Emotion Regulation

Figure 2. The Mediating Role of Emotion Regulation Strategies in the Relationship Between Automatic
Thoughts and Depression

Note: "p<.05, **p<.01, ""p < 0.001.

In Figure 2, the mediating roles of the adolescent emotion regulation scale's sub-dimensions, internal functional,
internal dysfunctional, external functional and external dysfunctional emotion regulation variables, are examined
in the relationship between automatic thoughts and depression. It is seen in the model that there is a direct and

significant path between automatic thoughts and depression (B=.48, SH=.030, t=16.06, p<.01). Moreover, the
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relationship between automatic thoughts and internal dysfunctional emotion regulation (f=.73, SH=.038, p<.01)
and external dysfunctional emotion regulation (B=.38, SH=.045, p<.01) are significant. However, the relationship
between external functional emotion regulation (B=.11, SH=.051, p<.001) and internal functional emotion

regulation (B=-.08, SH=.051, p>.01) are not statistically significant.

Another finding in the model is that the relationships between depression and internal dysfunctional emotion
regulation (Bf=.19, SH=.029, p<.01), external functional emotion regulation (B=-.06, SH=.021, p<.01) are
significant. However, the path leading to depression from internal functional emotion regulation (B=-.02,
SH=.022, p>.01) and external dysfunctional emotion regulation (B=.01, SH=.024, p>.01) variables does not appear
to be significant. Finally, the indirect path between automatic thoughts and depression is significant (f=.14,
SH=.023, p<.01). The significance of indirect effects in the multi-mediation model was evaluated on a sample of
5000 bootstraps with a 95% confidence interval, reflecting bias-free and adjusted results. As a result of the
bootstrap process, it is seen that automatic thoughts have a meaningful effect on depression through internal

dysfunctional emotion regulation (£ =.14, GA=.101-.191, SH=.023, p<.01).

Figure 3 presents the model's findings tested on the mediation of emotion regulation strategies in the

relationship between automatic thoughts and anxiety.

Internal Functional
Emotion Regulation

Exte rnal Functional
Emaotion Regulation

Automatic Thoughts 26%* Anxiety

F3** 25%%

38 Internal Dysfunctional 01
Emotion Regulation

External Dysfunctional
Emotion Regulation

Figure 3. The Mediating Role of Emotion Regulation Strategies In the Relationship Between Automatic

Thoughts and Anxiety

Note: *p<.05, **p<.01, ***p <0.001.

In Figure 3, the mediating roles of internal functional, internal dysfunctional, external functional and external
dysfunctional emotion regulation variables in the relationship between automatic thoughts and anxiety were
presented. The direct path between automatic thoughts and anxiety seems to be significant ($=.26, SH=.033,

t=8.07, p<.01).
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Moreover, the relationship between automatic thoughts and internal dysfunctional (B=.73, SH=.038, p<.01),
external dysfunctional emotion regulation ($=.38, SH=.045, p<.01) are significant. However, the path to internal
functional (B=-.81, SH=.051, p>.01) and external functional (f=.11, SH=.051, p>.01) emotion regulation variables
do not seem to be significant. In addition, the pathways leading to anxiety from the internal dysfunctional
emotion regulation (B=.25, SH=.032, p<.01) variable were significant. However, it is seen that the relationship
between anxiety and internal functional emotion regulation (B=.01, SH=.024, p>.01), external functional emotion
regulation (B=-.02, SH=.023, p>.01) and external dysfunctional emotion regulation (B=.01, SH=.027, p>.01)
variables are not significant. It is seen that the indirect path between automatic thoughts and anxiety was also
significant (B=.18, SH=.026, p<.01). The bootstrap process was performed to determine whether the model's
indirect paths are meaningful or not. As a result of this procedure, automatic thoughts seem to affect anxiety

through internal dysfunctional emotion regulation significantly (f=.18, GA=.139-.237, SH=.025, p<.01).

Figure 4 presents the findings of the tested model regarding the mediation of emotion regulation strategies in

the relationship between automatic thoughts and stress.

intermnal Functional
Emotion Regulation

08 Exte rnal Functional
) Emotion Regulation
A1
Automatic Thoughts 24** Stress
i 24%%
38+ Internal Dysfunctional shhad

Emotion Regulation

External Dysfunctional
Emotion Regulation

Figure 4. The Mediating Role of Emotion Regulation Strategies in the Relationship Between Automatic
Thoughts and Stress
Note: "p<.05, *"p<.01, ""p < 0.001

In Figure 4, the mediating role of internal functional, internal dysfunctional, external functional and external
dysfunctional emotion regulation variables in the relationship between automatic thoughts and stress were
presented. As a result of the analysis, it is seen that the direct relationship between automatic thoughts and

stress is significant (B=.24, SH=.032, t=7.40, p<.01).

In addition, there were no significant relationships between automatic thoughts and internal dysfunctional
(B=.73, SH=.038, p<.0), external dysfunctional emotion regulation (B=.38, SH=.045, p<.0). However, the
relationships between stress and internal functional (B=-.08, SH=.051, p>.01), external functional (B=.11,

SH=.051, p>.01) variables were not found to be significant. Accordingly, it is seen that the relationships between
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stress and internal dysfunctional emotion regulation (f=.24, SH=.031, p<.01), external dysfunctional emotion
regulation (B=.11, SH=.026, p<.01) variables are significant. On the other hand, the relationships with internal
functional emotion regulation (B=.05, SH=.023, p>.01) and external functional emotion regulation (B=-.01,
SH=.023, p>.01) variables were not statistically significant. Finally, it is determined that the indirect relationship
between automatic thoughts and stress was significant (=.22, SH=.032, p<.01). The bootstrap process was
performed to determine whether the model's indirect paths were significant or not. As a result, through internal
dysfunctional emotion regulation (B=.17, GA=.124-.233, SH=.027, p<.01) and external dysfunctional emotion

regulation (B =.04, GA=.021-.072, SH=.012, p<.01), automatic thoughts were found to affect stress significantly.

CONCLUSION and DISCUSSION

This study aimed to look at the impact of emotion regulation mechanisms in the relationship between teenagers'
automatic thoughts and their depression, anxiety, and stress levels. In addition, the association between the
participants' gender and the sort of school they attend, and their levels of depression, anxiety, and stress was
investigated. There is a considerable difference between the genders of teenagers and their depression, anxiety,
and stress levels, according to the findings of the gender variable. Female students appear to have higher
depression, anxiety, and stress levels than male students. Studies in the related literature demonstrate that
female student have higher levels of sadness and anxiety than male students, corroborating the current research
findings (Allgood-Merten et al., 1990; Balat & Akman, 2006; Ceylan et al., 2003; Coelho et al., 2002; Essau et al.,
1999; Hankin et al., 2007; Saf6z-Giiven & Guigray, 2009; Yerlikaya, 2020). In light of the findings, it is believed that
culturally distinct components are at the forefront when it comes to the raising of girls and boys. Studies have
shown that socio-cultural factors help reduce depression and anxiety symptoms in adolescents (Ceylan et al.,
2003; Mojs et al., 2015). When the socio-cultural aspects described in relevant studies are analysed, it has been
discovered that elements such as a lack of perceived social support, ineffective problem-solving abilities of
parents, and a poor educational level are linked to a girl's depression level. In light of this finding, it's worth noting
that girls suffer greater demands in the home and society than boys, receive less social support from family and
friends, and are raised with more accessible and flexible norms. Factors such as the fact that girls are warned
more frequently that they should follow the rules within the framework of social roles, and thus grow up in a
more restrictive environment, as well as the fact that physical and biological changes are difficult to express due
to social norms, are thought to influence the level of depression, anxiety, and stress. However, when socio-
cultural factors such as "strong, robust, not fragile" are attributed to men, as well as men's inability to easily
express depression symptoms so that their environment does not exclude them, it is estimated that this situation

may lead to the perception that depressive symptoms seen in girls are more intense.

Another finding from the study is that adolescent depression and anxiety levels fluctuate depending on the sort
of school they attend. Considering the findings, it is clear that pupils in public schools had higher levels of
depression and anxiety. The differences in qualifications between private and public schools are regarded to be
a factor in this disparity. When the relevant literature is examined, it is determined that students in private

schools have higher levels of adaptation to the environment and personal adjustment than students in public
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schools, according to a study conducted by Kigtikali (2016) with 240 high school students in private and public
schools. According to the current study's findings, the differences in depression and anxiety levels of teenagers
by school type could be related to a variety of variables. In this context, it is thought that private schools have
smaller class sizes than public schools and that teachers having the ability to work one-on-one with pupils is
critical in making teenagers feel more significant and capable. It is hypothesized that numerous hazards (bullying,
cigarette-alcohol usage, etc.) that may arise in the social environment of teenagers in public schools may be
identified later than in private schools, and that adolescents may be less capable of preventing risks and resolving
problems that arise. Risk variables, such as pupils in public schools coming from households with lower

socioeconomic status and education levels, are thought to influence the outcome.

Another result of the current research is that automatic thoughts directly affect depression, anxiety, and stress
levels. It is thought that the frequency of automatic thoughts that pass through the individual's mind is
dysfunctional and generally problematic for creating various problems in adolescence. Nichols (2013) states that
physical and biological changes experienced during adolescence may be related to automatic thoughts.
Considering that the most common psychological symptoms in adolescence are emotion disorders, automatic
thoughts defined by Beck (1970) within the framework of cognitive theory can affect the formation of various
psychopathologies during adolescence. When the relevant literature is examined, studies are showing that there
is a relationship between automatic thoughts and depression and anxiety levels (Wenzel & Cochran, 2006; Yiicel
et al., 2002). It is stated that the frequent use of automatic thoughts during adolescence and the feelings of
inadequacy and worthlessness experienced by the adolescent (Schniering & Rapee, 2004) are effective in
increasing the level of depression and anxiety (Timkaya et al., 2011). This study evaluated those existing
automatic thoughts shape the way adolescents evaluate and interpret various situations through their automatic
thoughts. It is thought that automatic thoughts in adolescents may increase the level of depression, anxiety, and

stress by creating thought biases such as suppression, rumination, and vulnerability to threats.

The association between automatic thoughts and depression, anxiety, and stress was found to be mediated by
internal dysfunctional emotion regulation because of the mediation studies undertaken within the research
scope. Adolescence is a critical period in which peer interactions become more important, emotional experiences
become more prevalent, the ability to think about one's own and others' feelings improves, and executive
function abilities, in particular, grow as part of cognitive development (Thompson & Goodman, 2010). In this
context, emotion regulation refers to the process through which an individual monitors, makes sense of,
evaluates, and changes his feelings and the reactions that these emotions cause. Suppression is a maladaptive
internal emotion regulation approach in which a person does not express emotions and avoids feelings. Gross et
al. (2006) state that individuals who use the suppression mechanism more frequently have a weaker level of
interpersonal and individual functionality. It is evaluated that the unexpressed emotions of the adolescent, who
uses suppression as an emotion regulation strategy, may cause internal distress, which may cause the
development of depression, anxiety, stress symptoms and automatic thoughts. Zalewski et al. (2011) stated that

adolescents who can regulate their emotions in the face of a negative situation could cope with problems better
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and that individuals who are inadequate in emotion regulation perceive the situation as threatening by exhibiting
behaviours such as avoidance and suppression. Similarly, Adrian et al. (2019), Kismetoglu (2019), Kodak (2020),
Yildiz (2018) and Young et al. 2019 studies conducted have shown that there is a negative relationship between
depression and anxiety levels in adolescents and dysfunctional emotion regulation methods. According to the
findings, the suppression strategy's repression of teenagers' inner life and a rise in the degree of emotional
reactions may produce symptoms of depression, anxiety, and stress. Attempts to repress undesired emotions
and thoughts, on the other hand, are likely to raise the risk of depression, anxiety, and stress by instilling a sense

of failure in the face of powerful and negative emotional experiences in adolescents.

Another result obtained with mediation analysis is that external dysfunctional emotion regulation strategies
mediate the relationship between automatic thoughts and stress. External dysfunctional emotion regulation
strategies include bullying, physical-verbal attacks, and damaging the objects around them (Phillips & Power,
2007). In this context, it is thought that adolescents who use the external dysfunctional emotion regulation
strategy may encounter negative feedback from the environment, being left alone by their peers, and punished
by their parents or teachers, especially by displaying behaviours such as verbal-physical attacks or bullying. When
the relevant literature is examined, it becomes clear that dysfunctional emotion regulation can lead to various
problems and psychopathologies (Werner & Gross, 2010). Adolescence is a phase of significant depression and
anxiety due to the emotional changes brought on by being a period between childhood and adulthood. According
to Phillips and Power (2007), adolescents struggle to control their emotions when confronted with a variety of
problems and challenges. The employment of external dysfunctional emotion regulation mechanisms may

exacerbate the stress experienced by the individual during adolescence, according to current research findings.

Another result obtained from the research determined that external functional emotion regulation strategies
were positively and significantly correlated with the stress level. External functional emotion regulation refers to
distractions and seeking social support. Gross (2002) states that distraction is a functional emotion regulation
strategy and results in positive affect. However, when the relevant literature is examined, it is noted that
emotional awareness can sometimes contain adverse effects, not always positive effects (Macklem, 2008). In
this context, according to the research findings, it is thought that the positive correlation of external functional
emotion regulation strategies with stress symptoms may be related to the fact that adolescents ruminate while
using external resources as emotion regulation tools. On the other hand, it is thought that the use of external
resources (friends, various activities, etc.) may cause adolescents to evaluate themselves and their emotions
negatively. In this context, situations such as making comparisons and being criticized by the social environment
may increase the scores obtained from the stress variable. Stone et al. (2011) stated that seeking social support
may be a factor that helps regulate negative emotions, especially during childhood; however, he says that when
it does not include the controlled regulation of emotions during adolescence, it may result in rumination and
adolescents may be maladaptive in terms of emotion regulation. It is thought that this may be related to the
increasing complexity of social relations during adolescence and that social support has a relative protective

effect in this sense. On the other hand, positive emotions arise when emotion regulation is made healthily and
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functionally (John & Gross, 2004). The use of the appraisal strategy, which is one of the internal functional
emotion regulation strategies, effectively reduces the stress experienced by the individual (Katz & Epstein, 1991).
The individual regulates his emotions by utilizing a cognitive regulation approach, which is expressed as the
person's regulation of his ideas about the situation to lessen the effect of the emotional state. In conclusion,
there is a positive change in the emotions as a result of the organization of the comments and attributions made
in the face of the circumstance. According to John and Gross (2004), those who utilize the appraisal approach,
which expresses the regulation of the method of thinking that creates an emotion, have more positive feelings
and greater levels of psychological well-being. Emotion control problems have been linked to higher levels of
depression and anxiety in studies (Beauregard et al., 2006; Roemer et al., 2009). It is observed that individuals
who use a functional reorganization strategy, primarily when regulating their emotions, have lower levels of
depression and anxiety (John & Gross, 2004). In addition, adolescents who use dysfunctional emotion regulation
strategies (suppression, introversion, etc.) stand out to have higher levels of depression and anxiety (Dochnal et

al., 2019; Duy & Yildiz, 2014; Loevaas et al., 2018; Ehring et al., 2010; John & Gross, 2004).

In summary, dysfunctional emotion regulation is a mediator variable in the relationship between automatic
thoughts and depression, anxiety and stress is significant result for the adolescent process. Deployment in the
thought process of individuals rises to the level of consciousness as automatic thoughts. In this context,
considering that the motivation for being evaluated, liked and accepted in social environments is high during
adolescence, it is possible to say that adolescents face various difficulties due to identity conflict, hormonal
changes and emotional fluctuations. From this point of view, it is thought that the negative automatic thoughts
of adolescents using dysfunctional emotion regulation strategies and the biases they show in the process of
evaluating and interpreting the situation may cause the development of symptoms of depression, anxiety, and

stress.

The present study examined the relationship between the emotion regulation strategies and automatic thoughts
used by adolescents and their depression, anxiety, and stress levels. As a result, it was determined that automatic
thoughts explain depression, anxiety, and stress levels through dysfunctional emotion regulation strategies. This
situation shows that adolescents who cannot make positive changes with their emotions in the face of a negative
situation and to cope with problems cannot regulate their emotions functionally. Dysfunctional emotion
regulation strategies such as suppression and introversion cause intense stress and increase related
psychological symptoms because they prevent the emotional expression of the adolescent; This situation is
thought to be very important in terms of both the continuation of critical psychological disorders that can
develop during adolescence and the adaptation skills that the adolescent will display in the later stages of his
life. According to the results obtained from another aspect, it is seen that the symptoms of depression, anxiety
and stress are higher in adolescents who use automatic thoughts more frequently. As discussed in the framework
of cognitive theory on this situation, it is seen that the way adolescents evaluate events, and their negative

automatic thoughts negatively affect their emotions.
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RECOMMENDATIONS

The findings of the current study reveal the importance of guidance services such as psychoeducation and
psychological counselling to support students' use of functional emotion regulation strategies and raise
awareness of negative automatic thoughts in schools. In this context, it is thought that identifying students who
use dysfunctional emotion regulation strategies more frequently would be beneficial, as well as providing
individual and group psychological counselling support to students regarding functional emotion regulation
strategies and negative automatic thoughts. Various studies are recommended to psychological counselors
working in school guidance services to determine the necessary needs of adolescents. It is expected that
providing training that develops cognitive processes, particularly in relation to emotion regulation, will reduce
the frequency of negative automatic thoughts and the development of functional emotion control techniques in
teenagers. Thus, it is evaluated that it will help adolescents develop skills such as coping with repetitive negative

feelings and thoughts and adapting to the environment.

In terms of girls having higher depression, anxiety, and stress symptoms during adolescence than boys, it is
assumed that both hormonal changes during puberty and socio-cultural elements must be appropriately
monitored and evaluated by parents and teachers. It is recommended to organize training programs that will
raise awareness of parents own attitudes. In terms of gender roles, it is possible to say that providing family
education and guidance services will be critical to dealing with the reactions that adolescents, particularly girls,
can have to social limitations and rules in a healthy environment to prevent adolescents from developing

negative psychological symptoms and to help them grow up more in harmony with the environment.

Another finding of the study is that students in public schools have higher levels of depression, anxiety, and
stress. It is critical to improve the physical conditions in schools, to make teachers more accessible in teacher-
student relationships, and to make the school's opportunities more accessible in order to reduce the risks of high
school students studying in public schools failing academically, having difficulties in their social relationships, and

developing symptoms of depression, anxiety, and stress.

There are certain limitations to the current study. Studies on the variables considered in the research and bigger
sample size are thought to provide more thorough information. Self-report assessments were used to collect
data for the analysis. Qualitative research on the factors under consideration is expected to contribute to the
literature. Some recommendations for further research can be made based on the findings. A longitudinal study
on the development of links between automatic thoughts, emotion control methods, and other psychological
disorders in adolescents can be applied. It is proposed that, in addition to the model examined in this study,
alternative models be developed that include aspects such as parent-teacher attitudes, attachment types, and
school adjustment. Furthermore, studies that include socio-demographic characteristics like gender, age,
residency region, and group comparisons are regarded to provide a broader view on psychopathologies that
emerge during adolescence. In this regard, it is anticipated that addressing adolescents who attend different high

schools and live in different towns or regions may help future research to be more generalizable. Finally, the
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current study is likely to inform future research and set the framework for psychoeducational programs aimed

at lowering maladaptive behaviours and psychological symptoms in adolescents.

ETHICAL TEXT

In this article, the journal writing rules, publication principles, research and publication ethics rules, and journal
ethical rules were followed. The responsibility for any violations that may arise regarding the article belong to
the authors. In addition to these, ethical approval was obtained from the Dicle University Social and Human

Sciences Ethics Committee for the implementation of the current study (Date:18.07.2019, No:78163).

Author(s) Contribution Rate: The contribution rate of the first author to this article is %35, the second author's

contribution rate to this article is %35, and the third author's contribution rate to this article is %30.
REFERENCES

Adrian M, Jenness JL, Kuehn KS, Smith MR, MclLaughlin KA. Emotion regulation processes linking peer
victimization to anxiety and depression symptoms in adolescence. Dev Psychopathol. 2019
Aug;31(3):999-1009. doi: 10.1017/50954579419000543.

Akbag, M. (2000). Stresle basa gikma tarzlarinin Universite 6grencilerinde olumsuz otomatik disinceler,
transaksiyonel analiz ego durumlari ve bazi degiskenler acisindan incelenmesi. Yayimlanmamis Doktora
Tezi, Marmara Universitesi.

Akin, A., & Cetin, B. (2007). The Depression Anxiety and Stress Scale (DASS): The study of Validity and Reliability.
Educational Sciences: Theory ve Practice, 7(1), 260-268.

Aldao, A., Nolen-Hoeksema, S., & Schweizer, S. (2010). Emotion-regulation strategies across psychopathology: A
meta-analytic review. Clinical Psychology Review, 30(2), 217-237.

Alink, L. R., Cicchetti, D., Kim, J., & Rogosch, F. A. (2009). Mediating and moderating processes in the relation
between maltreatment and psychopathology: Mother-child relationship quality and emotion
regulation. Journal of Abnormal Child Psychology, 37(6), 831-843.

Allgood-Merten, B., Lewinsohn, P. M., & Hops, H. (1990). Sex differences and adolescent depression. Journal of
Abnormal Psychology, 99(1), 55-63.

Atkinson, R., & Atkinson, R. C. (1996). Psikolojiye Giris (Alogab Y. cev.) Arkadas Yayinlari.

Balat, G. U., & Akman, B. (2006). Lise 6grencilerinin psikolojik durumlarinin sosyodemografik 6zelliklerine gore
incelenmesi. Cocuk ve Genglik Ruh Saghgi Dergisi, 13(1), 3-12.

Beauregard, M., Paquette, V., & Le, J. (2006). Dysfunction in the neural circuitry of emotional self-regulation in
major depressive disorder. Neuroreport, 17(8), 843-846.

Beck, A. T. (1970). Cognitive therapy: Nature and relation to behavior therapy. Behavior Therapy, 1(2), 184-200.

Beck, A. T. (1979). Cognitive Therapy and the Emotional Disorders. New York: Penguin.

Beck, A. T. (2008). The evolution of the cognitive model of depression and its neurobiological correlates.

American Journal of Psychiatry, 165(8), 969-977.

854



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Beck, A. T., & Alford, B. A. (2009). Depression: Causes and Treatment (2.bs.). Philadelphia: University of
Pennsylvania Press.

Beck, J. S. (2001). Bilissel Terapi: Temel ilkeler ve Otesi (N. Hisli Sahin cev.). Tiirk Psikologlar Dernegi Yayinlari.

Bilgiz, S., & Peker, A. (2018). Universite Ogrencilerinin Duygu Diizenleme Becerileri ile Psikolojik Yardim ihtiyaclari
Arasindaki iliskinin incelenmesi. Abant izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 18(4), 1978-
1990.

Buschmann, T., Horn, R. A., Blankenship, V. R., Garcia, Y. E., & Bohan, K. B. (2018). The relationship between
automatic thoughts and irrational beliefs predicting anxiety and depression. Journal of Rational-Emotive
ve Cognitive-Behavior Therapy, 36(2), 137-162.

Biyiikéztirk, S., Kilic Cakmak, Ebru, Akgiin, Ozcan Erkan, Karadeniz, Sirin ve Demirel, Funda. (2017). Bilimsel
Arastirma Yontemleri. Pegem Akademi.

Campos, J. J., Campos, R. G., & Barrett, K. C. (1989). Emergent themes in the study of emotional development
and emotion regulation. Developmental Psychology, 25(3), 394

Campos, J. J., Walle, E. A., Dahl, A., & Main, A. (2011). Reconceptualizing emotion regulation. Emotion Review,
3(1), 26-35.

Ceylan, A., Ozen, S., Palancy, Y., Saka, G., Aydin, Y. E., Kivrak, Y., & Tangolar, O. (2003). Lise son sinif 6grencilerinde
anksiyete-depresyon diizeyleri ve zararh aliskanliklar: Mardin ¢alismasi. Anadolu Psikiyatri Dergisi, 4(3),
144-150.

Clark, D. A., & Beck, A. T. (2010). Cognitive theory and therapy of anxiety and depression: Convergence with
neurobiological findings. Trends in Cognitive Sciences, 14(9), 418-424.

Coelho, R., Martins, A., & Barros, H. (2002). Clinical profiles relating gender and depressive symptoms among
adolescents ascertained by the Beck Depression Inventory Il. European Psychiatry, 17(4), 222-226.

Compas, B. E., Forehand, R., Keller, G., Champion, J. E., Rakow, A., Reeslund, K. L., & Merchant, M. J. (2009).
Randomized controlled trial of a family cognitive-behavioral preventive intervention for children of
depressed parents. Journal of Consulting and Clinical Psychology, 77(6), 1007.

Compas, B. E., Jaser, S. S., Bettis, A. H., Watson, K. H., Gruhn, M. A,, Dunbar, J. P., & Thigpen, J. C. (2017). Coping,
emotion regulation, and psychopathology in childhood and adolescence: A meta-analysis and narrative
review. Psychological Bulletin, 143(9), 939-991. doi:10.1037/bul0000110

Copeland, W. E., Shanahan, L., Costello, E. J., & Angold, A. (2009). Childhood and adolescent psychiatric disorders
as predictors of young adult disorders. Archives of General Psychiatry, 66(7), 764-772.

Creswell, W. J. (2013). Research design qualitative, quantitative and mixed research design 4th edition. SAGE
Publications.

Cuhadaroglu, F. (1993). Adolesanlarda depresyon ve anksiyetenin birlikte gorilmesi: Gézden gegirme. Turk
Psikiyatri Dergisi, 4(3), 183-188.

D’Avanzato, C., Joormann, J., Siemer, M., & Gotlib, I. H. (2013). Emotion regulation in depression and anxiety:
Examining diagnostic specificity and stability of strategy use. Cognitive Therapy and Research, 37(5),

968-980.

855



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Dochnal R, Vetré A, Kiss E, Baji I, Lefkovics E, Bylsma LM, Yaroslavsky |, Rottenberg J, Kovacs M, Kapornai K.
Emotion Regulation Among Adolescents With Pediatric Depression As a Function of Anxiety
Comorbidity. Front Psychiatry. 2019 Oct 7;10:722. doi: 10.3389/fpsyt.2019.00722.

Duy, B., & Yildiz, M. A. (2014). Ergenler icin duygu dizenleme 6lgegi’nin Tirkge'ye uyarlanmasi. Tlrk Psikolojik
Danisma ve Rehberlik Dergisi, 5(41), 23-35.

Ehring, T., Tuschen-Caffier, B., Schniille, J., Fischer, S., & Gross, J. J. (2010). Emotion regulation and vulnerability
to depression: spontaneous versus instructed use of emotion suppression and reappraisal. Emotion,
10(4), 563.

Essau, C. A,, Conradt, J., & Petermann, F. (1999). Frequency and comorbidity of social phobia and social fears in
adolescents. Behaviour Research and Therapy, 37(9), 831-843.

Flouri, E., & Panourgia, C. (2014). Negative automatic thoughts and emotional and behavioural problems in
adolescence. Child and Adolescent Mental Health, 19(1), 46-51.

Freeman, M. P., Freeman, S. A., & McElroy, S. L. (2002). The comorbidity of bipolar and anxiety disorders:
prevalence, psychobiology, and treatment issues. Journal of Affective Disorders, 68(1), 1-23.

Gross, J. J. (1998). The emerging field of emotion regulation: An integrative review. Review of general psychology,
2(3), 271-299.

Gross, J. J. (2002). Emotion regulation: Affective, cognitive, and social consequences. Psychophysiology, 39(3),
281-291.

Gross, J. ., Richards, J. M., & John, O. P. (2006). Emotion Regulation in Everyday Life. In D. K. Snyder, J. Simpson,
ve J. N. Hughes (Eds.), Emotion Regulation in Couples and Families: Pathways to Dysfunction and Health
(p. 13-35). American Psychological Association. https://doi.org/10.1037/11468-001

Hankin, B. L., Mermelstein, R., & Roesch, L. (2007). Sex differences in adolescent depression: Stress exposure and
reactivity models. Child Development, 78(1), 279-295.

Hayes, A. F. (2009). Beyond Baron and Kenny: Statistical mediation analysis in the new millennium.
Communication Monographs, 76(4), 408-420.

Hayes, A. F. (2012). PROCESS: A versatile computational tool for observed variable mediation, moderation, and
conditional process modeling. http://www.afhayes.com/ public/process2012.pdf adresinden erisildi.

Hayes, A. F., & Preacher, K. J. (2013). Conditional Process Modeling: Using Structural Equation Modeling to
Examine Contingent Causal Processes. In G. R. Hancock ve R. O. Mueller (Eds.), Quantitative Methods in
Education and the Behavioral Sciences: Issues, Research, and Teaching. Structural Equation Modeling:
A second course (p. 219-266). IAP Information Age Publishing.

Hjemdal, O., Stiles, T., & Wells, A. (2013). Automatic thoughts and meta-cognition as predictors of depressive or
anxious symptoms: A prospective study of two trajectories. Scandinavian Journal of Psychology, 54(2),
59-65.

Hollon, S. D., & Kendall, P. C. (1980). Cognitive self-statements in depression: Development of an automatic
thoughts questionnaire. Cognitive Therapy and Research, 4(4), 383-395.

John, O. P., & Gross, J. J. (2004). Healthy and unhealthy emotion regulation: Personality processes, individual

differences, and life span development. Journal of Personality, 72(6), 1301-1334.

856



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Jose, P. E., & Huntsinger, C. S. (2005). Moderation and mediation effects of coping by Chinese American and
European American adolescents. The Journal of Genetic Psychology, 166(1), 16-44.

Kalayci, S. (2008). SPSS Uygulamali cok Degiskenli istatistik Teknikleri. Asil Yayin Dagitim Ltd.

Katz, L., & Epstein, S. (1991). Constructive thinking and coping with laboratory-induced stress. Journal of
Personality and Social Psychology, 61(5), 789.

Kenny, D. T. (2000). Psychological Foundations Of Stress And Coping: A Developmental Perspective. Stress and
Health: Research and Clinical Applicaitons. Amsterdam: Gordan Breach/Harwood Academic Publishers.

Kervanci, F. (2008). Biiro ¢alisanlarinin duygu yonetimi yeterlilik diizeylerinin gelistiriimesinde duygu yonetimi
egitimi programinin etkisi. Yiiksek lisans tezi, Gazi Gniversitesi.

Kevlekgi, M. (2013). Erken dénem uyumsuz semalar, tutumlar ve hatali otomatik diisiincelerin depresif
duygudurum ve intihar diisiincelerine etkisi. Yiiksek Lisans Tezi, Hali¢c Universitesi.

Kismetoglu, G. (2019). 15-18 Yas arasi ergenlerde duygu diizenleme ve bilingli farkindalik becerilerinin kaygi
diizeyleri ile iliskisinin incelenmesi (Master's thesis, istanbul Gelisim Universitesi Sosyal Bilimler
Enstitlist).

Kodak, D. (2020). Ergenlerde akilci olmayan inanglar ile sosyal kaygi arasindaki iliskide duygu dizenleme
becerilerinin araci etkisi (Master's thesis, Isik Universitesi).

Koknel, 0. (2005). Depresyon Ruhsal Cékiinti. Altin Kitaplar.

Kratz, A. L., Davis, M. C., Zautra, A. J., & Tennen, H. (2009). Emotions: In Lopez SJ (editor), The Encyclopedia of
Positive Psychology. Malden, MA: Blackwell Publishing, 315-320.

Kigukali, E. (2016). Kolejde egitim goren lise 6grencileri ile devlet okulunda egitim goren lise 6grencilerinin kisisel
uyum, benlik saygisi ve liderlik diizeylerinin karsilastirilmasi. Yayimlanmamis Yiiksek Lisans Tezi. Beykent
Universitesi.

Kulaksizoglu, A. (2001). Ergenlik Psikolojisi. Remzi Kitabevi.

Lazarus, R. S. (1993). From psychological stress to the emotions: A history of changing outlooks. Annual review
of psychology, 44(1), 1-22.

Lazarus, R. S., & Folkman, S. (1984). Stress, Appraisal, and Coping. New York: Springer Publishing Company.

Leahy, R. L. (1997). Practicing Cognitive Therapy: A Guide to interventions. Maryland: Jason Aronson,
Incorporated.

Loevaas MES, Sund AM, Patras J, Martinsen K, Hjemdal O, Neumer SP, Holen S, Reinfjell T. Emotion regulation
and its relation to symptoms of anxiety and depression in children aged 8-12 years: does parental gender
play a differentiating role? BMC Psychol. 2018 Aug 20;6(1):42. doi: 10.1186/s40359-018-0255-y.

Lovibond, P. F., & Lovibond, S. H. (1995). The structure of negative emotional states: Comparison of the
Depression Anxiety Stress Scales (DASS) with the Beck Depression and Anxiety Inventories. Behaviour
research and therapy, 33(3), 335-343.

Macklem, G. L. (2008). Emotion Regulation in the Classroom. In Practitioner’s Guide to Emotion Regulation in
School-Aged Children. Boston: Springer.

Marcotte, D. (1996). Irrational beliefs and depression in adolescence. Adolescence, 31(124), 935.

857



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Mojs, E. H., Warchot-Biedermann, K., Gtowacka, M. D., Strzelecki, W., Ziemska, B., & Samborski, W. (2015). Are
students prone to depression and suicidal thoughts? Archives of Medical Science: AMS, 11(3), 605.

Nichols, M. P. (2013). Aile Terapisi: Kavramlar ve Yontemler. Kaknis Yayinlari.

Ohman, A. (2000). Fear and Anxiety: Evolutionary, Cognitive, and Clinical Perspectives. The Guilford Press.

Phillips, K. F. V., & Power, M. J. (2007). A new self-report measure of emotion regulation in adolescents: The
Regulation of Emotions Questionnaire. Clinical Psychology ve Psychotherapy: An International Journal
of Theory ve Practice, 14(2), 145-156.

Pirbaglou, M., Cribbie, R., Irvine, J., Radhu, N., Vora, K., & Ritvo, P. (2013). Perfectionism, anxiety, and depressive
distress: Evidence for the mediating role of negative automatic thoughts and anxiety sensitivity. Journal
of American College Health, 61(8), 477-483.

Pos, A. E., & Greenberg, L. S. (2007). Emotion-focused therapy: The transforming power of affect. Journal of
Contemporary Psychotherapy, 37(1), 25-31.

Preacher, K. J., & Hayes, A. F. (2008). Asymptotic and resampling strategies for assessing and comparing indirect
effects in multiple mediator models. Behavior research methods, 40(3), 879-891.

Rivers, S. E., Brackett, M. A., Katulak, N. A., & Salovey, P. (2007). Regulating anger and sadness: An exploration of
discrete emotions in emotion regulation. Journal of Happiness Studies, 8(3), 393-427.

Rockhill, C., Kodish, I., DiBattisto, C., Macias, M., Varley, C., & Ryan, S. (2010). Anxiety disorders in children and
adolescents. Current problems in Pediatric and Adolescent Health Care, 40(4), 66-99.

Roemer, L., Lee, J. K., Salters-Pedneault, K., Erisman, S. M., Orsillo, S. M., & Mennin, D. S. (2009). Mindfulness
and emotion regulation difficulties in generalized anxiety disorder: Preliminary evidence for
independent and overlapping contributions. Behavior Therapy, 40(2), 142-154.

Sadock, B. J., Sadock, V. A., & Levin, Z. E. (Eds.). (2007). Kaplan and Sadock's study guide and self-examination
review in psychiatry. Lippincott Williams & Wilkins.

Saféz-Given, I. G., & Giigray, S. S. (2009). Psychological symptoms and general health patterns of adolescents.
Marmara University Journal of Educational Sciences, 30, 119-136.

Sahin, N. H., & Sahin, N. (1992). Reliability and validity of the Turkish version of the Automatic Thoughts
Questionnaire. Journal of Clinical Psychology, 48(3), 334-340.

Santrock, J. (2010). Ergenlik (Siyez M.D. gev.). Nobel Akademik Yayincilik.

Saritas, D., & Geng6z, T. (2011). Ergenlerin duygu dizenleme giligliiklerinin, annelerinin duygu diizenleme
giclikleri ve cocuk yetistirme davranislariile iliskisi. Cocuk ve Genglik Ruh Saghgi Dergisi, 18(2), 117-126.

Savagsir, I., & Batur, S. (2003). Depresyonun biligssel-davranisgi tedavisi. Bilissel-Davranisgi Terapiler, 3, 22-23.

Schniering, C. A., & Rapee, R. M. (2004). The relationship between automatic thoughts and negative emotions in
children and adolescents: a test of the cognitive content-specificity hypothesis. Journal of Abnormal
Psychology, 113(3), 464.

Shah, R., & Waller, G. (2000). Parental style and vulnerability to depression: The role of core beliefs. The Journal
of Nervous and Mental Disease, 188(1), 19-25.

Siener, S., & Kerns, K. A. (2012). Emotion regulation and depressive symptoms in preadolescence. Child Psychiatry

ve Human Development, 43(3), 414-430.

858



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Silk, J. S., Steinberg, L., & Morris, A. S. (2003). Adolescents' emotion regulation in daily life: Links to depressive
symptoms and problem behavior. Child Development, 74(6), 1869-1880.

Silver, G., Shapiro, T., & Milrod, B. (2013). Treatment of anxiety in children and adolescents: using child and
adolescent anxiety psychodynamic psychotherapy. Child and Adolescent Psychiatric Clinics, 22(1), 83-
96.

Sinanoglu, B. (2016). Lise son sinif 6grencilerinin depresyon, anksiyete belirtileri ve olumsuz otomatik
diisiincelerinin taranmasi. Yayinlanmamis Yiiksek Lisans Tezi, Uskiidar Universitesi.

Stone, L. B., Hankin, B. L., Gibb, B. E., & Abela, J. R. (2011). Co-rumination predicts the onset of depressive
disorders during adolescence. Journal of Abnormal Psychology, 120(3), 752.

Tabachnick, B. G., & Fidell, L. S. (2007). Experimental Designs Using ANOVA. Belmont: Thomson/Brooks/Cole.

Taskin, E., & Cetin, F. (2006). Ergenlerde major depresyon: risk etkenleri, koruyucu etkenler ve dayaniklilik. Cocuk
ve Genglik Ruh Sagligi Dergisi, 13(2), 87-94.

Temel, Z. F., & Aksoy, A. B. (2001). Ergen ve Gelisimi. Nobel Yayincilik.

Thompson, R. A. (1994). Emotion regulation: A theme in search of definition. Monographs of the Society for
Research in Child Development, 59(2-3) 25-52.

Thompson, R. A., & Goodman, M. (2010). Development of Emotion Regulation: More than Meets the Eye. In A.
M. Kring ve D. M. Sloan (Eds.), Emotion Regulation and Psychopathology: A Transdiagnostic Approach
to Etiology and Treatment (p. 38-58). The Guilford Press.

Timkaya, S., Celik, M., & Aybek, B. (2011). Lise 6grencilerinde boyun egici davranislar, otomatik dislinceler,
umutsuzluk ve yasam doyumunun incelenmesi. Cukurova Universitesi Sosyal Bilimler Enstitiisii Dergisi,
20(2).

Tiimkaya, S., & iflazoglu, A. (1999). C. U. Sinif 6gretmenligi dgrencilerinin otomatik diisiince ve Problem ¢6zme
diizeylerinin bazi sosyo-demografik degiskenlere gére incelenmesi. C.U. Sosyal Bilimler Enstitii Dergisi,
6(6), 143-158.

Tirkcapar, H. (2009). Depresyon: Klinik Uygulamalarda Biligsel Davranisgl Terapi. HYB Yayincilik.

Tirkcapar, M. H. (2011). Bilissel Terapi (2. Bs.). HYB Yayincilik.

Tirkcapar, M. H., Sungur, M., & Sargin, E. (2011). Bilissel Davranis¢i Terapiler. E. Kéroglu ve H. Turkgapar (Yay.
Haz.) Psikoterapi Yéntemleri Kitabi iginde (s. 77-144 ). HYB Yayincilik.

Vatan, S., & Kahya, Y. O. (2018). Duygu Diizenleme Becerileri Olgeginin Tiirkceye uyarlanmasi: Gegerlilik ve
glvenilirlik calismasi. Anatolian Journal of Psychiatry, 19(2), 192-201.

Verzeletti, C., Zammuner, V. L., Galli, C., & Agnoli, S. (2016). Emotion regulation strategies and psychosocial well-
being in adolescence. Cogent Psychology, 3(1), 1199294.

Villani, D., Carissoli, C., Triberti, S., Marchetti, A., Gilli, G., & Riva, G. (2018). Videogames for emotion regulation:
a systematic review. Games for Health Journal, 7(2), 85-99.

Warfield, H. K. (2012). Child emotion regulation as a mediator of the association between maternal negative
response to emotion and child problem behaviors. Doctora tezi, Oklahoma State Universitesi, Stillwater.

Wenzel, A., & Cochran, C. K. (2006). Autobiographical memories prompted by automatic thoughts in panic

disorder and social phobia. Cognitive Behaviour Therapy, 35(3), 129-137.

859



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

Werner, K., & Gross, J. J. (2010). Emotion Regulation and Psychopathology: A Conceptual Framework. In A. M.
Kring ve D. M. Sloan (Eds.), Emotion Regulation and Psychopathology: A Transdiagnostic Approach to
Etiology and Treatment (p. 13—37). The Guilford Press.

Yavuzer, Y. (2013). Ergenlerde saldirganlik ve sosyometrik popilerlik arasindaki iligkilerin incelenmesi. Kuram ve
Uygulamada Egitim Bilimleri, 13(2), 767-780.

Yerlikaya, i. (2020). Ergenlerde Psikolojik Belirtilerin incelenmesi: Adiyaman ili Ornegi. Mehmet Akif Ersoy
Universitesi Egitim Fakdiltesi Dergisi, (53), 533-556.

Yildiz, M. A. (2016). Ergenlerde yalnizlik ile pozitiflik arasindaki iliskide duygu diizenleme yéntemlerinin ¢oklu
aracihgi. Egitim ve Bilim, 41(186).

Yildiz, F. (2018). Ergenlerde bilissel esneklik ile psikolojik belirtiler arasindaki iliskide duygu dizenleme
glcliglniin araci roliniin incelenmesi (Master's thesis, Egitim Bilimleri Enstitls0).

Young KS, Sandman CF, Craske MG. Positive and Negative Emotion Regulation in Adolescence: Links to Anxiety
and Depression. Brain Sci. 2019 Mar 29;9(4):76. doi: 10.3390/brainsci9040076.

Yiicel, B., Kora, K., Ozyalgin, S., Algalar, N., Ozdemir, 0., & Yiicel, A. (2002). Depression, automatic thoughts,
alexithymia, and assertiveness in patients with tension-type headache. Headache: The Journal of Head
and Face Pain, 42(3), 194-199.

Zalewski, M., Lengua, L. J., Wilson, A. C., Trancik, A., & Bazinet, A. (2011). Associations of coping and appraisal

styles with emotion regulation during preadolescence. Journal of Experimental Child Psychology, 110(2),

141-158.

860



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

ERGENLIK DONEMiNDE OTOMATIK DUSUNCELER iLE DEPRESYON, ANKSIYETE,
STRES ARASINDAKI iLiSKiDE DUYGU DUZENLEMENIN ARACI ROLUNUN
iINCELENMESi

0z

Mevcut arastirmanin amaci, ergen bireylerin otomatik disilinceleri kullanma sikhiklari ile sahip
olduklari depresyon, anksiyete ve stres diizeyleri arasindaki iliskide duygu diizenleme stratejilerinin
araci rolline sahip olup olmadigini belirlemektir. Bununla birlikte, arastirmanin bir diger amaci
depresyon, anksiyete ve stres dizeylerinin cinsiyet ve devam edilen okul tiri gibi sosyo-
demografik o6zelliklere goére farklilasip farklilasmadigini belirlemektir. Arastirmanin c¢alisma
grubunu, Diyarbakir il merkezinde bulunan ve gesitli okullarda 6grenimlerine devam eden 395 lise
dgrencisi olusturmaktadir. Arastirma verileri “Kisisel Bilgi Formu”, “Otomatik Diisiinceler Olgegi”,
“Ergenler Icin Duygu Diizenleme Olcegi”’, “Depresyon, Anksiyete, Stres Olcegi” ile toplanmistir.
Cinsiyet ve okul tiirti degiskenlerinin depresyon, anksiyete, stres diizeyi ile iliskisi t testi kullanilarak
elde edilmistir. Degiskenler arasindaki iliskileri incelemek icin Pearson korelasyon katsayisi ve
uygulanan modelin aracilik etkisinin incelenmesi amaciyla regresyon temelli bootstrapping
yontemi kullanilmistir. Elde edilen sonuglara gére, depresyon, anksiyete ve stres dizeylerinin
cinsiyet ile okul tiirli degiskenine gore istatistiksel agidan anlamli sekilde farklilastigi belirlenmistir.
ilgili farkhlik incelendiginde, kiz 6grencilerin depresyon, anksiyete ve stres puanlarinin erkek
Ogrencilere gore istatistiksel olarak anlamli diizeyde daha yiiksek oldugu bulunmustur. Arastirma
kapsaminda elde edilen bir diger sonuca gore, devlet okuluna devam eden 6grencilerin depresyon
ve anksiyete puanlari, 6zel okula devam eden 6grencilere gore daha yiksek olarak belirlenmistir.
Bununla birlikte, i¢sel islevsel olmayan duygu diizenleme stratejilerinin, otomatik dislnceler ile
depresyon ve anksiyete arasindaki iliskiye aracilik ettigi belirlenmistir. Otomatik distnceler ile
stres arasindaki iliskiye ise igsel islevsel olmayan ve dissal islevsel olmayan duygu diizenleme
stratejilerinin aracilik ettigi saptanmistir. Arastirma sonucunda elde edilen bulgular, ilgili alanyazin
baglaminda ele alinarak tartisilmis ve alanda galisan uzmanlara yoénelik 6nerilerde bulunulmustur.

Anahtar kelimeler: Ergenlik dénemi, duygu dlzenleme, otomatik dislinceler, depresyon,
anksiyete, stres.

‘Bu arastirma, “Uluslararasi Pegem Egitim Kongresi” nde (16-19 Eylil 2020, Diyarbakir, Tarkiye) sozll bildiri olarak
sunulmustur.’
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GiRiS

insan cevresi ile iligki halinde olma ihtiyaci hisseden bir canlidir. Duygular, birey ve cevre arasinda kurulan iliskinin
niteligini ve devamliligini etkilemektedir (Campos vd., 1989). Duygular temel olarak belirli bir Gnem tasiyan igsel
ve digssal durumlara yonelik verilen tepkiler olarak tanimlanmaktadir (Lazarus, 1993). Bir diger tanimla, duygular
bir uyaran karsisinda igsel olarak gelisen ve davranissal tepkileri olusturan hislerdir (Kervanci, 2008). Benzer
sekilde duygular, bilissel degerlendirmeler ve yasantisal deneyimlerin olusturdugu bir tir tepki egilimi olarak
karsimiza ¢ikmaktadir (Kratz vd., 2009). Bireyin harekete ge¢mesini saglayan dirtiler olarak ifade edilen
duygular, ayni zamanda ihtiyaglarin fark edilmesi ve bu dogrultuda hareket edilmesi agisindan 6nem tasimaktadir
(Pos ve Greenberg, 2007). Duygularin genel olarak islevsel oldugu kabul edilmekle birlikte, duruma uyumlu olarak
yasanmayan ve yogunlugu fazla olan duygular islevsiz olabilmektedir (Werner ve Gross, 2010). Duygularin

farkindalig, ifade edilmesi ve diizenlenmesi bu anlamda 6nemli beceriler olarak karsimiza ¢itkmaktadir.

insan yasaminin ayrilmaz bir pargasi olan duygular, bireyin gelisim boyunca sekillenen ve yasamin birgok yéniinii
etkileyen bireye 6zgii tepkilerdir. Duygularin oldukg¢a yogun bicimde yasandig bir gelisimsel donem olan ergenlik
donemi, bireyin duygusal, bilissel, sosyal yonden gelismesini iceren 6nemli bir gelisim asamasidir (Temel ve
Aksoy, 2001). Ergenlik doneminde, cocukluk doneminden farkli olarak sosyal, duygusal, bilissel gelisim ve cinsel
kimlik gelisimi gibi gelisimsel alanlarda yasanan degisiklikler s6z konusudur (Santrock, 2010). Bu dénemde
ozellikle cogku, duygusal taskinhk, hizli kurulan ve bozulan sosyal iligkiler, bagimsizlik ihtiyaci, ilgi odagi olma
istegi, sosyal normlardan farkli davranislar sergileme ve kimlik gelisimi gibi 6zellikler yer almaktadir (Yavuzer,
2013). Bir diger acgidan, ergenlik déneminde duygusal dalgalanmalar ve dizensizlikler siklikla gorilebilmektedir
(Kulaksizoglu, 2001). Degisen duygu durumlarinin varligi agisindan ele alindiginda, ergenlik donemi zorlayici bir
donem olarak da kabul edilmektedir (Saritas ve Gengbz, 2011). Bu baglamda, duygu dizenleme ergenlik

dénemindeki dnemli bir beceri olarak karsimiza ¢ikmaktadir.

Duygu diizenlemenin temelde Thompson’a (1994) ait bir kavram oldugu goriilmektedir. Thompson’a (1994) gére
duygu dizenleme; duygularin bastiriimasi degil, duygularin siirdirilmesi ile iligkilidir. Buna ek olarak, duygu
diizenleme hem igsel hem dissal boyutlara sahip olabilmektedir. igsel duygu diizenleme daha ¢ok bireyin kendi
duygulari ve i¢ diinyasi temelinde bir diizenleme bicimi anlamina gelirken, dissal duygu diizenleme bigimleri ise
duygularin dis diinya temel alinarak dizenlenmesi seklinde ifade edilmektedir. Diger bir deyisle, duygu
dizenleme duygusal tepkilerin dogal ve yeterli 6lglide ifade bulabilmesidir (Gross, 2002). Gross (1998) tarafindan
tanimlanan slire¢ modeline gére (process-oriented model) duygu diizenleme stratejileri temelde 6nciil odakli
stratejiler ve tepki odakli stratejiler olmak tizere iki kategori altinda sekillenmektedir. Bireyin bir durum karsisinda
verecegi duygusal tepki heniiz ortaya ¢ctkmamisken, duruma iliskin yargilarinin degistirilip diizenlenmesi (6rn:
bilissel yeniden yapilandirma) 6nciil odakh stratejileri; bireyin duygusal tepkilerinin siddetini azaltmak amaciyla
kullandigi stratejiler (6rn: bastirma, ice atma) ise tepki odakl stratejileri ifade etmektedir. Yildiz’a (2016) gore
duygu diizenleme becerisi, bireylerin yasamda belirledikleri amaglar dogrultusunda ilerlemeleri ve ruhsal agidan
korunmalari agisindan oldukga 6nemli bir yere sahiptir. Gross (2002), duygu diizenleme sireglerinin islevsel

(yeniden diizenleme) ve islevsel olmayan (bastirma) stratejileri icerdigini ileri sirmektedir. Buna gore bastirma
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ile bireyler duygularini ifade etmek yerine duygularina ket vurmaktadirlar. Yeniden degerlendirme stratejisi ile
durumun tekrar gézden gegirilerek duygusal tepkilerin diizenlenmesi s6z konusudur. Campos ve digerleri (2011)
ise duygu dizenleme becerilerinin bireyin kendisi ile olan beceriler ve kisilerarasi islevi olan becerilerden
olustugunu ifade etmektedirler. Bireyin duygularini tanimlayabilmesi, ifade edebilmesi gibi beceriler kisi ile ilgili
becerilerdir. Kisinin sosyal-duygusal destek arayisi, problem ¢6zme yetenegi gibi beceriler ise kisilerarasi islevi
olan duygu diizenleme stratejilerini olusturmaktadir. Gross (1998), duygu durum diizenleme stratejilerinin bes

farkli yol kullanilarak agiklanabilecegini 6ne siirmektedir.

1. Durum Segme: Bireyin istenmeyen duygularinin olusmasini énleyecek sekilde (istenmeyen durumdan,
kisilerden veya ortamlardan kaginmak vb.) veya istenen duygularin olusmasini saglayacak (komedi filmi izlemek,

ilgi duyulan bir aktivite yapmak vb.) sekilde davranmasini icermektedir.

2. Durum Degisimi: Kisinin olumsuz duygularindan uzaklasmasini saglayacak sekilde yeni bir durum arayisi
olarak tanimlanabilen durum degisimi, ortami veya durumu degistirme girisimi olarak tanimlanmaktadir. Bireyin

icsel durumundan ziyade dissal faktorlerin degisimi 6nem tasimaktadir.

3. Dikkati Yonlendirme: Bireyin hangi durum veya olay karsisinda dikkatini kullanabilme ve buna yonelik
duygularini diizenleme becerisine iliskin stratejiler olarak tanimlanmaktadir. Dikkat dagitma (durumun farkl
yonlerine dikkati yonlendirmek) ve konsantrasyon (durumun duygusal yonine dikkati yonlendirmek) iki 6nemli

strateji olarak karsimiza ¢ikmaktadir.

4, Bilissel Degisim: Bireyin deneyimledigi durum karsisinda yasadigl duygularin etkisini azaltmak veya
arttirmak amaciyla durumu yeniden degerlendirmesi olarak tanimlanmaktadir. Bilissel degisim stratejisi

kullanilirken temel amag, duruma atfedilen anlamin degismesi ile duygusal tepkinin de degistirilmesidir.

5. Tepki Duzenleme: Bireyin duygusal-davranissal tepkilerini yonetmesi veya yonlendirmesi olarak
karsimiza c¢ikan tepki dizenleme, genellikle durumun baslangicinda degil, son asamasinda kullaniimaktadir. Tepki
odakli duygu diizenleme stratejileri, davranigsal tepkiler kullanilarak fizyolojik tepki verme, duygusal deneyimi

kisaltma-uzatma, ifade etme, Gnemini azaltma gibi stratejilerden olugsmaktadir.

Ozetle duygu diizenleme kavrami, duygularin engellenmesi ve kontrol edilmesine iliskin bir anlam ifade
etmemekte; bireyin belirli amaclar dogrultusunda duygularini islevsel olarak kullanabilmesi anlamina
gelmektedir. ilgili alanyazin incelendiginde, duygu diizenleme ile ilgili var olan gigliklerin, cesitli
psikopatolojilerin gelisiminde (Aldao vd., 2010) ve bireyin iyilik halinin yikselmesinde etkili olabildigi (Vatan ve
Kahya, 2018) gorilmektedir. Benzer sekilde bireyin ergenlik slrecinde duygularini saghkli bir bicimde ifade
edebilmesi, hem kisilerarasi iliskileri hem de psikolojik-fiziksel iyi olus dlizeyi agisindan 6nemli olabilmektedir
(Bilgiz ve Peker, 2018). Bu baglamda yapilan galismalar, ergenlerde duygu diizenleme ile ilgili gligliklerin kaygi
(Silk vd., 2003) ve depresyon (Aldao vd., 2010; D’Avanzato vd., 2013) dizeylerini arttirdigini géstermektedir.
Benzer sekilde bastirma, kaginma gibi islevsel olmayan stratejilerin psikolojik saglamhgl olumsuz sekilde

etkiledigini (Verzeletti vd., 2016; Villani vd., 2018), depresyon, anksiyete ve 6fke dizeylerini arttirdigini (Alink,
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vd., 2009; Duy ve Yildiz, 2014; Rivers vd., 2007; Shah ve Waller, 2000; Siener ve Kerns, 2012; Warfield, 2012)

gosteren galismalar bulunmaktadir.

Gross (2002), duygularin olusmasi icin 6ncelikle duygunun baslamasini saglayan bir olay, ardindan olaya yonelik
gelisen dikkat ve bireysel degerlendirmelerin olmasi gerektigini ifade etmektedir. Duygularin olusumu, durum,
dikkat, bilissel degerlendirmeler ve verilen tepki streglerini kapsamaktadir. Bu baglamda, bireysel farkhliklarin
olaylari degerlendirme surecindeki etkisinin belirgin sekilde 6nem tasidigi dikkat ¢ekmektedir. Bireysel
degerlendirme tarzlarini, diisiince bigimlerini ve duygulari etkileyen otomatik distinceler bir diger 6nemli kavram
olarak karsimiza ¢ikmaktadir. Bilissel davranisgi kuram temelinde tanimlanan otomatik disiinceler, bireyin
duygusal sikinti yasadigi durumlarda zihninden gegen diisiince veya imgelerdir (Beck, 1979). Bilissel kuram
baglaminda, bireyin diistince sisteminde yer alan bilissel carpitmalarin, dislince hatalarinin duygu ve davranislari
belirleyen 6nemli faktérler oldugunu; bireyin dislince, duygu, davranislarini yasamdaki olaylarin degil, duruma
iliskin yapilan degerlendirmelerin ve otomatik disiincelerin belirledigi 6ne siirilmektedir. Bir tiir i¢sel diyalog
olarak da ifade edilebilen otomatik distinceler, kisinin duygu ve davraniglari Gzerinde belirleyici olabilmektedir
(Beck, 2008). Zihnin dogal akisi icerisinde yer alan ve duruma 6zgii olarak gelisebilen otomatik dislinceler, kisinin
belirgin bir ¢abasi olmadan ve gergekligi test edilmeden kabul edilmektedir (TlUrkgapar, 2011). Beck (2001),
otomatik duslincelerin belirgin lg 6zelliginin bulundugunu belirtmektedir. Bunlardan ilki: otomatik diisiinceler
gercekle ilgisi bulunmayan dusiincelerdir. ikincisi; otomatik disiinceler, dogruluk pay! bulunsa bile kisinin
yikledigi anlamin genellikle yanlis oldugu diisiincelerdir. Uglinciisii; otomatik diisiinceler, islevselligi bulunmayan
disincelerdir. Otomatik dislinceler, cogu zaman kisi tarafindan fark edilememekte ve hizli, otomatik, 6rtik bir
bicimde zihinde belirdiklerinden, kisi mevcut otomatik disiincelerinin farkina varmak yerine, bunlarin yol actigi
duygulara odaklanma egiliminde olmaktadir (Savasir ve Batur, 2003). Beck (2001) otomatik diisiincelerin tim
insanlara 6zgl olan, zihinde herhangi bir ¢caba gostermeden s6zel veya gorsel olarak belirebilen distinceler
oldugunu belirtmektedir. Bununla birlikte, otomatik diistincelerin kisinin dikkat ve ¢abasi ile biling diizeyine
gelerek farkina varabilecegi bir yapiya sahip oldugu bilinmektedir (Tirkcapar, 2009). Ozetle, bireyin dogrulugunu
test etmeden, ¢cogu zaman farkinda olmayarak zihninden gecirdigi distnceleri, kisinin duygu ve davranislarini
onemli o6lglide etkilemektedir. Bireyin zihninden gegen, gergekle uyumlu olmayan, olaylari yorumlama ve
anlamlandirma sirecinde gelisen otomatik dlstincelerin temelde psikopatolojileri besledigi bilinmektedir
(Tdrkgapar vd., 2011). Bireyin karsilastigi olay veya durumlari degerlendirme bicimi, otomatik diisiincelerin
kullanilma sikhigi ile iliskili olmaktadir. Bu baglamda Akbag (2000), otomatik dislincelerin kisinin diistinceleri
Uzerindeki denetiminin azalmasi ile karamsarlik, kaygi, stres gibi belirtilerin daha belirgin hale geldigini ifade
etmektedir. Bununla birlikte, Tiimkaya ve iflazoglu (1999), otomatik diisiincelerin kisinin diinyaya ve gelecege
iliskin inanglarini olumsuz bigimde sekillendirebilecegini belirtmektedirler. Marcotte (1996) ergenler ile yapmis
oldugu calismada, otomatik diisiinceler ile depresif belirtilerin iliskili oldugunu; ergenlik déneminde bireylerin
kendilerine iliskin gercekci olmayan olumsuz inanglari benimse egilimlerinin yliksek olabildigini 6ne slirmustdr.
ilgili alanyazinda otomatik diisiincelerin ézellikle depresyon (Buschmann vd., 2018; Kevlekgi, 2013) ve anksiyete
(Hjemdal vd., 2013; Pirbaglou vd., 2013; Sinanoglu, 2016) diizeyi ile iliskili oldugunu gosteren ¢alismalar yer

almaktadir.
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Arastirma kapsaminda incelenen ve otomatik duslincelerin 6nemli bir belirleyicisi oldugu dusinilen
degiskenlerden biri de depresyon, anksiyete ve stres belirtileridir. Depresyon, genel bir ¢okkinlik durumunu
ifade etmektedir. Bununla birlikte fiziksel, bilissel, duygusal agidan énemli etkileri bulunmaktadir (Beck ve Alford,
2009). Buna gore, kederli duygu durum, olumsuz duygular, yasamdan keyif alamama depresyonun duygusal
boyutlarindandir. Biligsel boyutta, kisinin benlik saygisinda azalma, dikkatini yogunlastirma gui¢ligu, kararsizlik
gibi belirtiler goriilmektedir. Fizyolojik boyutta ise, uyku, istah ile ilgili problemler, yorgunluk gibi belirtiler ile
kendini gostermektedir. Biligsel kuram gercevesinde depresyon, bireyin kendine, digerlerine ve gelecege yonelik
olumsuz algilarinin yol agtigl olumsuz duygularin, kisinin duygu ve disiincelerine zarar vermesi ile ortaya
cikmaktadir (Leahy, 1997). Ozetle bilissel kuram, depresyonu tanimlarken, bireylerin islevsel olmayan otomatik
disincelerinin, duygu durum ve motivasyon gibi boyutlar (zerindeki belirgin etkisine vurgu yapmaktadir.
Ergenlik slireci gelisimsel agidan ¢atismalarin bulundugu bir donem olarak ele alindiginda, ergenlerde en sik
gorilen belirtilerin kurallara karsi ¢ikma, uyum guglikleri, aile i¢ci problemlerde is birligi gelistirememe, okul
basarisinda belirgin diisls, agresif davranislar, sosyal geri cekilme gibi belirtiler oldugu bilinmektedir (Kéknel,
2005). ilgili alanyazin incelediginde depresyonun, eriskinlik déneminden farkli olarak, ergenlik déneminde
duygusal faktorlerle degil daha ¢ok davranigsal problemlerle 6ne g¢ikan bir bozukluk oldugu gorilmektedir.
Ergenlerde depresyon belirtileri somatik yakinmalar, uyusukluk, sosyal geri cekilme, akran iliskilerinin bozulmasi,
kisilerarasi iliskilerde catisma, agresyon (Taskin ve Cetin, 2006), okul basarisinda azalma, madde kullanimi,
okuldan kagma veya devam etmekte glgliik, antisosyal davranislar, ani kilo degisimleri, uyku bozukluklari, dikkat
ve odaklanma ile ilgili gticlikler (Copeland vd., 2009) gibi belirtiler ile ortaya gikabilmektedir. Bununla birlikte,
benlik saygisinin azalmasi, degersizlik dusinceleri, caresizlik (Taskin ve Cetin, 2006) gibi belirtiler de ergenlik

siirecinde yasanan depresyonda yogun olarak gorilebilmektedir.

Anksiyete; tehlike ve tehdit olusturan durumlar karsisinda bireyin verdigi duygusal, davranigsal ve fiziksel
tepkilerdir (Clark ve Beck, 2010). Diger bir ifadeyle anksiyete, kisinin tehlike ve tehdit durumlarina yonelik
gelistirdigi tepki olarak tanimlanmaktadir (Sadock vd., 2007). Genellikle korku, kacinma gibi tepkiler ile kendini
gosteren anksiyete, kisinin kontrol edemeyecegini diisiindigl tehlike algisi ile iliskili olmaktadir (Ohman, 2000).
Anksiyete, ergenler Gizerinde okul, aile ve sosyal yasantilari agisindan olumsuz sonuglara yol agabilmektedir (Silver
vd., 2013). Bununla birlikte, anksiyete ve depresyonun birbirine sik eslik eden belirtiler oldugu (Cuhadaroglu,
1993; Freeman vd., 2002; Rockhill vd., 2010) ve 6zellikle cocuk ve ergenlerde daha yikici sonuglara yol acabildigi

bilinmektedir.

Stres, kisi tarafindan psikolojik veya fiziksel agidan tehdit olusturdugu disiiniilen her tirli uyaran karsisinda
organizmanin verdigi tepki olarak tanimlanmaktadir (Atkinson ve Atkinson, 1996). Lazarus ve Folkman’a (1984)
gore stres, bireyin iyilik hali izerinde olumsuz etkilere yol agmakta ve zorlayici yasam olaylari karsisinda birey-
cevre arasindaki etkilesimini olumsuz etkilemektedir. Ergenlik siireci ele alindiginda stresli yasam olaylari
arasinda genellikle akran baskisi, dogal afetler, sevilen birinin kaybi, (Kenny, 2000) aile ve arkadas iliskileri,
akademik basart ile ilgili yasanan gugclikler, saglik problemleri (Jose ve Huntsinger, 2005; Kulaksizoglu, 2001) gibi

durumlarin bulundugu goérilmektedir. Bu anlamda, ergenlik siirecinde karsilasilan yasam olaylarina yonelik
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verilen tepkilerin, gelisen otomatik dislincelerin ve duygu dizenlemede kullanilan stratejilerin ergenin

depresyon, anksiyete, stres belirtileri izerinde dnemli olabilecegi diisiinilmektedir.

Ergenlik dénemi yogun duygularin ve duygu gegcislerinin yasandigl, zaman zaman toplumsal normlarla
catismalarin gorialdigi, sosyal, bilissel, cinsel gelisimin hiz kazandigi bir donem olmasi ile 6ne ¢ikmaktadir. Duygu
diizenleme becerisine iliskin glgliikler yasamin her alaninda oldugu gibi ergenlik dénemi boyunca da cesitli
psikolojik problemlerin artmasi ile sonuglanabilmektedir. Ergenlik doneminde duygu diizenleme ile ilgili gesitli
glcliiklerin ve psikolojik problemlerin arttigi gorilmektedir (Duy ve Yildiz, 2014; Warfield, 2012). Bir diger agidan,
ergenlerin yanh dislinme, degerlendirme bigimleri ve mevcut psikolojik belirtileri ile iliski olabilecegi distinilen
ve arastirma kapsaminda incelenen bir diger degisken otomatik diistiincelerdir. Lise 6grencilerinin, ergenlik slireci
icerisinde kullandiklari duygu diizenleme yéntemleri ve otomatik diisiinceleri kullanma sikliklarinin, hem ergenlik
doneminde hem de yasamlarininilerleyen donemlerinde gesitli alanlarda karsilastiklari olumsuz durumlar ile basa
¢ikabilme becerilerini etkileyebilecegi diisinilmektedir. Buna ek olarak, ergenlik siirecinde yogun olarak yasanan
depresyon, anksiyete, stres gibi belirtilerin, erigkinlik dénemi icin sosyal yasam, is yasami, kisilerarasi iliskiler gibi
alanlar acisindan risk faktért olabilecegi degerlendirilmektedir. Bu baglamda, ergenler ile yapilan mevcut
¢alismanin, ergenlerin duygu diizenleme becerilerinin gelistirilmesi ve olumsuz otomatik diislincelerin kullaniima

sikliginin azaltilmasina yénelik yapilacak ¢alismalara katki saglamasi amaglanmistir.

ilgili alanyazindaki kuramsal bilgiler ve yapilan arastirmalar incelendiginde, ergenlerde duygu diizenleme
glcliikleri ve otomatik diisiincelerin depresyon, anksiyete ve stres diizeyi Gzerinde etkili olabildigi gorilmektedir
(Adrian vd., 2019; Compas vd, 2009, 2017; Flouri ve Panourgia, 2014; Kismetoglu, 2019; Kodak, 2020; Silk vd.,
2003; Yildiz 2018; Young vd., 2019). Bununla birlikte, ilgili alanyazinda ergenler lizerinde olduk¢a énemli oldugu
degerlendirilen duygu diizenleme stratejileri ve otomatik distincelerin birlikte ele alindigi ¢alismalarin yer
almadigi gorilmektedir. Bu cercevede, mevcut calismanin amaci, ergenlerde otomatik distinceler, psikolojik
belirtiler ve duygu diizenleme becerileri arasindaki iligkileri 6zgiin bir model (izerinden incelemektir. Ozellikle
ergenlik doneminde duygularin islevsel olarak kullaniimasinin hem kisiler arasi iliskiler hem de psikolojik iyi olus
diizeyleri Gizerindeki olumlu etkileri oldugu bilgisinden hareketle, yapilan ¢alismanin ergen ruh sagligi ile ilgili
alanyazina katki sunacagi disinilmektedir. Bununla birlikte, ergenlerin otomatik disinceleri ile depresyon,
anksiyete, stres dizeyleri arasindaki iliskide duygu diizenleme becerilerinin aracilik roliiniin olup olmadiginin
belirlenmesinin, egitimciler, psikolojik danismanlar ve alanda calisan uzmanlar igin ergenlerin gesitli psikolojik
belirtilerinin azaltilmasi noktasinda 6nemli veriler sunabilecegi disliniilmektedir. Bir diger acidan, arastirma
verilerinin okullarda ergenler ile yapilan psikolojik saglamlik gelistirme, psikolojik danisma gibi rehberlik

hizmetleri agisindan yon verici olmasi amaglanmaktadir.
Bu genel amaglar dogrultusunda, mevcut arastirmada asagida sunulan hipotezler sinanmistir.

1. Kiz 6grencilerin depresyon, anksiyete ve stres diizeyleri erkeklere gére daha yiksektir.
2. Ergenlerin depresyon, anksiyete ve stres diizeyleri devlet okuluna devam eden 6grencilerde, 6zel okula

devam eden 6grencilere gore daha yuksektir.
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3. Ergenlerin depresyon, anksiyete stres diizeyleri ile islevsel olmayan i¢sel ve dissal duygu diizenleme
stratejileri dogrudan ve olumlu yoénde iliskilidir.
4, Ergenlerin depresyon, anksiyete stres dizeyleri ile islevsel olan ig¢sel ve dissal duygu dizenleme

stratejileri dogrudan ve olumsuz yénde iliskilidir.

5. Ergenlerde otomatik dislincelerin sikligi ile depresyon, anksiyete ve stres diizeyleri dogrudan ve olumlu
yonde iliskilidir.
6. Ergenlerde otomatik diistinceler ile depresyon, anksiyete ve stres duzeyleri arasindaki iliskide duygu

diizenleme stratejilerinin araci roli bulunmaktadir.

YONTEM

Arastirma Modeli

Ergenlerin duygu diizenleme stratejileri ve otomatik diisinceleri kullanma sikliklari ile depresyon, anksiyete, stres
diizeyleri arasindaki iliskilerin aracilik analizi ile incelenmesini amaglayan hem iliskisel hem de tarama modeli ile
gerceklestirilmis olan betimsel bir ¢alismadir. Calisma tarama modelini de igerdigi icin betimsel olarak
planlanmistir (Blylkoztirk vd., 2017). Creswell (2013), tarama yénteminin 6rneklemin evrenin genel tutumunu
kestirmeyi amaclamasindan ve nicel olarak tanimlamasindan dolayl betimsel oldugunu ifade etmektedir.
Arastirmanin yordanan degiskeni depresyon, anksiyete, stres diizeyleri; yordayici degiskeni otomatik duslinceler

ve araci degiskeni ise duygu diizenleme stratejileri olarak belirlenmistir.

Icsel Islevsel Duygu
Diizenleme

- Digsal Islevsel Duygu -

Diizenleme 3
Depresyon
Otomatik .
Diisiinceler + Anksiyete
Stres
+ +
T¢sel Iglevsel Omayan
Duygu Diizenleme
+ Digsal I5levsel Olmavyan +
Duygu Diizenleme

Sekil 1. Arastirma Degiskenleri Arasi iliskilere Yénelik Hipotez Modeli

Calisma Grubu

Calisma evreni, 2019-2020 egitim-6gretim yilinda Diyarbakir ili ve ilgelerindeki 6zel okul ve devlet okullarinda

egitim alan lise 6grencilerinden olusmaktadir. Arastirmanin érneklem grubunda ise, galisma evreninden segilen
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ozel okul ve devlet okullarinda egitime devam eden 198 erkek (%50.1) ve 197 kiz (%49.9) olmak lizere toplam
395 lise &grencisi bulunmaktadir. Orneklemin belirlenmesinde basit rastgele 6rnekleme y&ntemi kullanilmistir.
Ogrencilerin 80'i (%20.3) lise 1, 167’si (%42.3) lise 2, 137’si (%34.7) lise 3 ve 11'i (%2.8) lise 4. sinif dgrencisidir.

Katilimcilarin yaglari 14 ile 19 arasinda degismektedir ve yas ortalamalari 16.08"dir.

Veri Toplama Araglari

Mevcut galismanin verileri “Kisisel Bilgi Formu”, “Ergenler icin Duygu Diizenleme Olgegi”, “Otomatik Diisiinceler

Olgegi”, ve “Depresyon, Anksiyete, Stres Olcegi (DASO)” ile toplanmistir.

Kisisel Bilgi Formu

Kisisel Bilgi Formu, arastirmaya katilan 6grencilere iliskin sosyo-demografik verilerin elde edilmesi amaciyla
olusturulmustur. Kisisel Bilgi Formunda 6grencilerin cinsiyetleri, yaslari, kardes sayilari, devam ettikleri okul tird,

yasamlarini stirdirdikleri yerlesim yeri, anne ve babalarinin egitim diizeyi ile ilgili sorular bulunmaktadir.

Depresyon, Anksiyete, Stres Olgegi (DASO)

Arastirmaya katilan lise 6grencilerinin mevcut depresyon, anksiyete ve stres dizeylerini 6lgmek amaciyla
Lovibond ve Lovibond (1995) tarafindan gelistirilen Depresyon, Anksiyete, Stres Olgegi (DASO) kullaniimistir.
Olgegin Tiirkge’ye uyarlama calismasi Akin ve Cetin (2007) tarafindan yapilmistir. Olgegin biitiini icin Cronbach
alpha katsayilarinin .89, depresyon, anksiyete ve stres alt boyutlari icin sirasiyla .90, .92 ve .92 oldugu
bulunmustur. DASO, 14’i depresyon, 14’ anksiyete ve 14’ii stres alt boyutlarindan olusan toplam 42 maddeden
olusmaktadir ve dortli likert tipi bir derecelendirmeye sahiptir. Olgekte tersten puanlanan madde bulunmamakta
ve her alt boyut icin alinan puanlarin yiikselmesi, bireyin ilgili belirtilere sahip oldugunu géstermektedir. Benzer
sekilde Olcegin tamamindan alinan puanlarin yiikselmesi, bireyin genel ruhsal belirtilerinde énemli 6l¢tide bir
yukselme oldugu anlamina gelmektedir. Mevcut ¢alismada Olgegin Cronbach alpha i¢ tutarlilik katsayilari
incelenmis ve bu katsayilar dlgegin bitilini icin 0.94, depresyon, anksiyete ve stres alt boyutlariigin sirasiyla 0.90,

0.85 ve 0.86 olarak bulunmustur.

Otomatik Diisiinceler Olgegi (ODO)

Arastirma kapsaminda bireylerin olumsuz otomatik diistincelerini 6lgmek amaciyla Hollon ve Kendall (1980)
tarafindan gelistirilmis olan Otomatik Diistinceler Olgegi (ODO) kullanilmistir. Tiirkge’ye uyarlama ¢alismasi Sahin
ve Sahin (1992) tarafindan yapilan 6lgek, 6zellikle depresyon ile birlikte siklikla gelistigi bilinen olumsuz otomatik
diisiincelerin kullanilma sikligini 8lgmektedir. Olgek toplamda 30 maddeden olusmakta ve 1 hig 5 her zaman
olmak Uzere 5’li likert tlriinde puanlanan bir 6lgektir. Sahin ve Sahin (1992), yapi gecerligi calismasi ve faktor

ou

analizi ile dlgegin, “Kisinin Kendisiyle ilgili Olumsuz Duygu ve Diistinceleri”, “Saskinlik/Kacma Fantezileri”, “Kisisel

Uyumsuzluk ve Degisme istekleri”, “Yalnizlik/ izolasyon” ve “Umitsizlik” seklinde 5 alt boyuttan olustugunu

belirlemistir. Olgegin tamami icin Cronbach alpha igtutarlik katsayisi .93 ve her bir 6lcek maddesinin toplam
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madde korelasyonu ise .35 ile .69 arasinda olarak belirlenmistir. Bireyin olgekten aldigi toplam puanin yikselmesi,
olumsuz otomatik diisiincelerinin siklikla kullanildigini géstermektedir (Hollon ve Kendall, 1980). Mevcut ¢alisma

icin 6lgegin Cronbach alpha ig tutarhlik katsayisi .94 olarak bulunmustur.
Ergenler igin Duygu Diizenleme Olgegi (EIDDO)

Arastirmaya katilan ergen bireylerin duygu diizenleme yéntemlerini belirlemek amaciyla Phillips ve Power (2007)
tarafindan gelistirilen ve Tiurkge’ye uyarlama, gegerlik-glivenirlik calismasi Duy ve Yildiz (2014) tarafindan yapilan
Ergenler icin Duygu Diizenleme Olgegi (EIDDO) kullanilmistir. Toplam 17 maddeden olusan &lgek 5’li likert
tiriinde puanlanmaktadir. Olcegin “i¢sel islevsel duygu diizenleme”, “digsal islevsel duygu diizenleme”, “igsel
islevsel olmayan duygu diizenleme” ve “dissal islevsel olmayan duygu diizenleme” olmak (izere toplam dort alt
boyutu bulunmaktadir ve alt boyutlara ait i¢ tutarhilik kat sayilari sirasiyla .75, .57, .71, .74 olarak belirlenmistir.
“i¢csel islevsel olmayan duygu diizenleme” duygular ice atma, bastirma, ruminasyon, olumsuz sosyal
karsilastirma, “igsel islevsel duygu diizenleme” yeniden degerlendirme, plan yapma, amaglarin degistirilmesi,
“digsal islevsel olmayan duygu diizenleme” baskalarina zorbalik yapma, alay etme, s6zli-fiziksel saldiri, “digsal
islevsel duygu diizenleme” ise duygulari ifade etme, tavsiye isteme, egzersiz yapma gibi ¢esitli duygu diizenleme
yontemlerini ifade etmektedir. Alt boyutlardan alinan toplam puanin artmasi, bireyin siklikla kullandigi duygu
diizenleme ydntemini ifade gdstermektedir. Bu ¢alismada EIDDO’niin biitiini igin i¢ tutarlik katsayisi .73; alt
boyutlarina ait i¢ tutarlik katsayilari ise, “i¢sel islevsel duygu dizenleme” igin .79”, “dissal islevsel duygu
diizenleme igin .60”, “igsel islevsel olmayan duygu dizenleme igin .71” ve “digsal islevsel olmayan duygu

diizenleme icin .72” olarak bulunmustur.
Verilerin Toplanmasi

Veri toplama araglarinin uygulanmasi ve arastirmanin etik ilkelere uygunlugunun degerlendirilmesi igin Dicle
Universitesi Sosyal ve Beseri Bilimler Etik Kurulundan etik onay alinmistir. Mevcut ¢alismanin bilimsel etik
acisindan uygun oldugu Dicle Universitesi Rektorlitk Makaminin 18.07.2019 tarih ve 78163 sayil etik kurul karari
ile onaylanmistir. Veri toplama sirecinde katilimcilar, arastirmanin amaci, kapsami, kisisel verilerin gizliligi ve
katilimin gondllilik esasina bagh oldugu ile ilgili olarak detayli bir sekilde bilgilendirilmistir. Arastirmaya
katilmaya gonulli olan ve yazili olarak onamlari alinan katilimcilar, gerekli veli onamlarinin da yazili olarak

alinmasinin ardindan arastirmaya dahil edilmistir.
Verilerin Analizi

Arastirma slreci boyunca elde edilen verilerin analizinde IBM SPSS - 24 (Statistical Package for Social Sciences)
paket programi kullanilmistir. Oncelikle kayip verilerin belirlenmesi icin eksik veri analizi yapilmis ve veri setinde
eksik verinin bulunmadigi gorilmistir. Verilerin istatistiksel analizlere uygunlugunu belirlemek amaciyla
normallik varsayimlari, carpiklik (skewness)-basiklik (kurtosis) degerlerine bakilarak test edilmis ve degerlerinin-
1.5 ile +1.5 arasinda oldugu belirlenmistir. Verilerin normal dagilim gosterdiginin kabul edilmesi icin, basiklk-

carpiklik degerlerinin -1.5 ile +1.5 arasinda olmasi gerekmektedir (Tabachnick ve Fidell, 2007). Mevcut
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arastirmadan elde edilen verilerin normal dagilim gosterdigi gortlmektedir. Arastirmada kullanilan degiskenler
arasinda otokorelasyon olup olmadigi Durbin-Watson katsayisi hesaplanarak sinanmistir. Depresyon, anksiyete,
stres bagimli degiskeni ile arastirmanin bagimsiz degiskenleri olan duygu diizenleme stratejileri ve otomatik
disincelerin sikhgina iliskin olarak Durbin-Watson katsayisi hesaplanmis ve d=1.976 olarak bulunmustur.
Kalaycr'ya (2008) gore 1.5-2.5 arasinda bir deger alan Durbin-Watson katsayisi, degiskenler arasinda bir
otokorelasyon problemi bulunmadigini ifade etmektedir. Bir diger agidan, arastirmada ele alinan bagimsiz
degiskenler arasinda ¢oklu baglanti probleminin sinanmasi amaciyla varyans biyiutme faktori (VIF) incelenmistir.
Bagimsiz degiskenlere iliskin VIF degerlerinin 1.09 ile 2.11 arasinda deger aldigi gériilmustir. Varyans blyltme
faktoriiniin 10’dan kiicik deger almasi durumunda bagimsiz degiskenlere iliskin coklu baglanti sorunu olmadigi
disinildiigiinde, mevcut calismada degiskenlerin regresyon analizine uygunlugunu olumsuz bigcimde etkileyen
¢oklu baglanti sorununun olmadig gorilmektedir. Bagimli ve bagimsiz degiskenler arasindaki iliskilerin
belirlenmesi icin Pearson korelasyon katsayisi hesaplanmigtir. Lise 6grenimine devam eden ergenlerin
depresyon, anksiyete, stres diizeylerinde cinsiyet ve okul tliri degiskenine gore anlaml farkliligin olup olmadigini
incelemek icin t testi kullaniimistir. Arastirma kapsaminda gergeklestirilen araci degisken analizleri Hayes’in
(2012) onerdigi ve “siradan en kuglk kareler regresyonu” olarak adlandirmis oldugu yaklasim kullanilarak
yapilmistir. Bootstrap Yontemi, degiskenler arasindaki iliskileri etkileyen faktérleri kontrol altinda tutma imkani
saglamasindan dolayi siklikla kullanilmaktadir (Preacher ve Hayes, 2008). Bununla birlikte Hayes (2009), 6rneklem
icerisinde dogrudan ve dolayli etkilerin dagilimini saglayan ve bir yeniden 6érnekleme analizi olan “bootstrapping”
analizinin glcli ve gecerli bir aracilik testi oldugunu ifade etmektedir. Bootstrap tekniginde, 6rnekleme ait
verilerden yeniden alt 6rneklemler olusturulmakta ve ilgili parametreler, ana 6rneklemin sonuglar ile
karsilastiriimaktadir. Bu baglamda, otomatik disiinceler ile depresyon, anksiyete, stres arasindaki iliskide duygu
dizenleme stratejilerinin aracilik rollerinin incelendigi ¢oklu araciik modelleri degerlendirilmistir. Mevcut
arastirmanin Bootstrap analizleri, IBM SPSS 24.0 (Hayes ve Preacher, 2013) ve PROCESS Macro araciligiyla “Model

4” kullanilarak gergeklestirilmigtir.

BULGULAR

Bu bolimde lise 6grencilerinin gesitli demografik 6zellikleri, otomatik distinceleri ve duygu diizenleme stratejileri
ile depresyon, anksiyete, stres dilizeyleri arasindaki iliskilerin belirlenmesi amaciyla gerceklestirilen analiz

sonuglarina yer verilmistir.

Betimsel istatistikler ve Degiskenler Arasi iliskiler

Arastirmanin degiskenlerine iliskin betimsel istatistikleri gosteren degerler Tablo 1’de sunulmustur.

Tablo 1. Arastirmanin Degiskenlerine iliskin Betimsel Istatistikler

Degisken N Min Max x Sd Carpikhik Basikhk
i. ICSEL 395 1.00 5.00 3.62 .92141 -.553 .002
i.0. ICSEL 395 1.00 5.00 2.91 .95766 .182 -.508
i. DISSAL 395 1.00 5.00 2.76 .93075 .104 -.491
i.0. DISSAL 395 1.00 5.00 2.19 .87797 .738 .032
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(0]0]6) 395 1.00 4.73 2.33 .90050 .623 -.431
Depresyon 395 .00 2.93 .95 .69700 737 -.148
Anksiyete 395 .00 2.86 1.28 .62384 .390 -.371
Stres 395 .00 2.86 1.02 .61360 .641 -.144

Not. . ICSEL: Ergenler i¢cin Duygu Diizenleme Olcedinin I¢sel islevsel Duygu Diizenleme boyutu, 1.0.ICSEL: Ergenler igin
Duygu Diizenleme Olgedinin i¢csel islevsel Olmayan Duygu Diizenleme boyutu, i. DISSAL: Ergenler icin Duygu Diizenleme
Olceginin Islevsel Dissal Duygu Diizenleme boyutu, , .0. DISSAL: Ergenler i¢cin Duygu Diizenleme Olgedinin Dissal

islevsel Olmayan Duygu Diizenleme boyutu ODO: Otomatik Diisiinceler Olcegi

Tablo 1'de goruldigu gibi arastirmada kullanilan degiskenlere iliskin ¢arpiklik ve basiklik degerleri incelendiginde

verilerin normal dagilim gosterdigi belirlenmistir.

Tablo 2. Ogrencilerin Cinsiyet Degiskenine Gére Depresyon, Anksiyete, Stres Puanlarina iliskin t Testi Sonuglari

Bagimh

Degisken Cinsiyet " * > ' i
Depresyon 13; (1):22 8:22 321 001%*
Anksiyete 13; (1);3 8:2; 3.37 .001**
Stres 197 1.39 0.62
o 19 0.0 3.45 .001**
**p<.01,;*p<.05

Tablo 2’de sunulan t testi sonuglarina gore kiz ve erkek 6grencilerin depresyon (t=3.21; p<.01), anksiyete (t=3.37;

p<.01), stres (t=3.45; p<.01) puanlar arasinda anlamh dizeyde bir fark oldugu goértlmektedir. Depresyon,

anksiyete, stres puan ortalamalari dikkate alindiginda, kiz 6grencilerin erkek 6grencilere oranla daha yiiksek

diizeyde depresyon (X=1.06), anksiyete (X=1.13) ve stres (X=1.39) diizeyine sahip oldugu belirlenmistir.

Tablo 3. Ogrencilerin Devam Ettikleri Okul Tiirii Degiskenine Gére Depresyon, Anksiyete, Stres Puanlarina iliskin

t Testi Sonuglari

Bagimh

Degisken Okul Tiirii n X Sd t P

Depresyon gj::eé .0- i;i 3:22 8:;‘5‘ 2.60 010%*

Anksiyete gi::e(';_o' gi égg ggg 2.94 .003**

Stres gj\é:ect) _0- i;; i;i ggg 0.73 490
**p<.01,*p<.05

Tablo 3 incelendiginde devlet okuluna devam eden 6grencilerin 6zel okula devam eden 6grencilere gore

depresyon (t=2.60; p<.01) ve anksiyete (t=2.94; p<.01) puanlari arasinda anlamli diizeyde bir fark oldugu, stres

(t=0.73; p>.01) puanlari arasinda anlaml diizeyde bir fark olmadigi goriilmektedir. Depresyon ve anksiyete puan

ortalamalari incelendiginde, devlet okuluna devam eden 6grencilerin, 6zel okula devam eden 6grencilere oranla

daha yuksek diizeyde depresyon (X=1.00) ve anksiyete (X=1.08) diizeyine sahip olduklari saptanmustir.
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Tablo 4. Ogrencilerin Kullandiklari Duygu Diizenleme Stratejileri ve Otomatik Diisiinceleri Kullanma Sikliklari ile
Depresyon, Anksiyete, Stres Diizeyleri Arasindaki iliskiler

1 2 3 a4 5 6 7 8
11.iCSEL 1
21.0. ICSEL .100* 1
3 1. DISSAL 230%*%  .169** 1
41.0. DISSAL -106%  .412%* 127% 1
50D0 -.080 688** 165%* .393%* 1
6 Depresyon -.083 693** 019 367%* 815%* 1
7 Anksiyete 017 676%* 075 .339%* 673%* 752%* 1
8 Stres 073 694%* .156%* 453%* 667%* 762%* .780%* 1

Not. **p<.01;*p<.05, I. ICSEL: Ergenler icin Duygu Diizenleme Olceginin icsel islevsel Duygu Diizenleme boyutu, I.O.ICSEL:
Ergenler icin Duygu Diizenleme Olceginin icsel Islevsel Olmayan Duygu Diizenleme boyutu, I. DISSAL: Ergenler i¢cin Duygu
Diizenleme Olgedinin islevsel Dissal Duygu Diizenleme boyutu, , I.0. DISSAL: Ergenler icin Duygu Diizenleme Olgedinin Dissal
islevsel Olmayan Duygu Diizenleme boyutu, ODO: Otomatik Diisiinceler Olgedi,

Tablo 4 incelendiginde depresyon ile otomatik dugsiinceler (r=.815, p< .01), i¢sel islevsel olmayan duygu
dizenleme (r= .693, p< .01) ve dissal islevsel olmayan duygu dizenleme stratejileri (r= .367, p< .01) arasinda
pozitif yénde anlaml iliskiler oldugu gorilmektedir. Ancak igsel islevsel duygu dizenleme (r= -.083, p> .01) ve
dissal islevsel duygu diizenleme stratejileri (r= .019, p> .01) ile arasinda istatistiksel olarak anlaml iliskilerin
bulunmadigi gorilmektedir. Buna ek olarak, katilimcilarin anksiyete diizeylerine iliskin Pearson korelasyon
katsayilari hesaplanmistir. Anksiyete ile otomatik distinceler (r=.673, p< .01), igsel islevsel olmayan duygu
diizenleme stratejileri (r= .676, p< .01) ve dissal islevsel olmayan duygu diizenleme stratejileri (r=.339, p< .01)
arasinda pozitif yonde anlamh iliskilerin oldugu gorilmektedir. Anksiyetenin icsel islevsel duygu diizenleme
stratejileri (r=.017, p>.01) ve dissal islevsel duygu dizenleme stratejileri ile (r=.075, p>.01) arasinda anlamli bir
iliski olmadigi saptanmistir. Son olarak stres ile otomatik diistinceler (r=.667, p<.01), i¢sel islevsel olmayan duygu
dizenleme (r=.694, p< .01), dissal islevsel olmayan duygu diizenleme (r=.453, p< .01) ve dissal islevsel duygu
dizenleme stratejileri (r= .156, p< .01) arasinda pozitif yonde anlamli iligkilerin oldugu belirlenmistir. Stres ile

icsel islevsel duygu diizenleme stratejileri (r=".073, p>.01) arasinda anlamli bir iliskinin olmadigi gérilmektedir.

Aracilik Analizleri
Otomatik diisiinceler ve depresyon arasindaki iliskide duygu diizenleme stratejilerinin araciligina iliskin test

edilen modelin bulgulari Sekil 2'de sunulmusgtur.

Igsel Islevsel Duygu

/ Diizenleme \
M~

-.08 Dagsal Islevsel Duygu ~.02
— Diizenleme
% . A
Otomatik Ag=* b
> resyon
Diigiinceler CPresy
E T3 i
x 73 Igsel Islevsel Olmayan | — 19 7

Duygu Diizenleme 01

—
\ Digsal Islevsel Olmayan /

Duygu Diizenleme

.38%%

Sekil 2. Otomatik Diisiinceler ile Depresyon Arasindaki iliskide Duygu Diizenleme Stratejilerinin Aracilik Rolii

Not: *p<.05, **p<.01, ***p < 0.001.
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Sekil 2’de otomatik dislinceler ile depresyon arasindaki iliskide ergenler i¢in duygu diizenleme Olgeginin alt
boyutlari olan igsel islevsel, i¢sel islevsel olmayan, dissal islevsel ve digsal islevsel olmayan duygu diizenleme
degiskenlerinin aracilik rolleri incelenmistir. Model incelendiginde ilk olarak otomatik dislinceler ile depresyon

arasindaki dogrudan yolun anlamli oldugu gérilmektedir (B=.48, SH=.030, t=16.06, p<.01).

Otomatik disinceler ile igsel islevsel olmayan duygu diizenleme (B=.73, SH=.038, p<.01) ve dissal islevsel
olmayan duygu diizenleme (B=.38, SH=.045, p<.01) arasindaki yollarin anlamli oldugu gérilmektedir. Ancak digsal
islevsel duygu dizenleme (B=.11, SH=.051, p<.001) ve igsel islevsel duygu dizenleme (B=-.08, SH=.051, p>.01)

arasindaki yollarin istatistiksel agidan anlaml olmadig1 gériilmektedir.

Modeldeki bir diger bulgu ise, i¢csel islevsel olmayan duygu dizenleme (f=.19, SH=.029, p<.01) ve digsal islevsel
duygu dizenleme (B=-.06, SH=.021, p<.01) degiskenlerinden depresyona giden yollarin anlamli oldugudur.
Bununla birlikte, i¢sel islevsel duygu dizenleme (B=-.02, SH=.022, p>.01) ve dissal islevsel olmayan duygu
dizenleme (B=.01, SH=.024, p>.01) degiskenlerinden depresyona giden yollarin anlamli olmadigi gérilmektedir.
Son olarak, otomatik diistinceler ile depresyon arasindaki dolayl yolun da anlamh oldugu gérilmektedir (f=.14,
SH=.023, p<.01). Coklu araciik modelindeki dolayli etkilerin anlamh olup olmadigi 5000 bootstrap érneklemi
Uzerinde yanhlik hatasindan arindirilmis ve dizeltilmis sonuglari yansitan %95 given araliginda
degerlendirilmistir. Yapilan bootstrap islemi sonucunda otomatik disiincelerin, i¢sel islevsel olmayan duygu
diizenleme (B =.14, GA=.101-.191, SH=.023, p<.01) araciligiyla depresyon tizerinde anlam bir etkiye sahip oldugu

gorilmektedir.

Sekil 3'te otomatik distinceler ve anksiyete arasindaki iliskide duygu diizenleme stratejilerinin araciligina iliskin

test edilen modelin bulgulari sunulmustur.

Igsel Islevsel Duygu

/' Diizenleme \
v M~

.81 Dissal Islevsel Duygu

.01
Diizenleme
/ a1 -02 x
Otomatik -26%* :
. »  Anksiyete
Diigiinceler
% %
‘% 73 —a Igsel Islevsel Olmayan | — 25 ’7
3g%* Duygu Diizenleme o1
\ Diszal I5levsel Olmayan /
Duygu Diizenleme

Sekil 3. Otomatik Diisiinceler ile Anksiyete Arasindaki iliskide Duygu Diizenleme Stratejilerinin Aracilik Rol{i

Not: *p<.05, “p<.01,""p < 0.001.

Sekil 3'te gorildigi gibi, otomatik diislinceler ile anksiyete arasindaki iliskide icsel islevsel, i¢csel islevsel olmayan,

dissal islevsel, dissal islevsel olmayan duygu diizenleme degiskenlerinin aracilik rolleri incelenmistir. ilk olarak
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otomatik disinceler ile anksiyete arasindaki dogrudan yolun anlamh oldugu goérilmektedir (8=.26, SH=.033,

t=8.07, p<.01).

Modelden elde edilen bir diger bulgu ise, otomatik distinceler ile i¢sel islevsel olmayan (6=.73, SH=.038, p<.01)
ve digsal islevsel olmayan duygu diizenleme (8=.38, SH=.045, p<.01) arasindaki yollarin anlamli oldugudur. Ancak
icsel islevsel (6=-.81, SH=.051, p>.01) ve dissal islevsel (6=.11, SH=.051, p>.01) duygu diizenleme degiskenlerine

giden yollarin anlamli olmadigi goriilmektedir.

Buna ek olarak, igsel islevsel olmayan duygu diizenleme (8=.25, SH=.032, p<.01) degiskeninden anksiyeteye giden
yollarin anlamli oldugu belirlenmistir. Ancak igsel islevsel duygu diizenleme (8=.01, SH=.024, p>.01), digsal islevsel
duygu dizenleme (8=-.02, SH=.023, p>.01) ve dissal islevsel olmayan duygu diizenleme (68=.01, SH=.027, p>.01)
degiskenlerinden anksiyeteye giden yollarin anlamli olmadigi gériilmektedir. Son olarak, otomatik distinceler ile
anksiyete arasindaki dolayli yolun da anlamli oldugu belirlenmistir (8=.18, SH=.026, p<.01). Modeldeki dolayli
yollarin anlamli olup olmadiginin belirlenmesi amaciyla bootstrap islemi yapilmistir. Bu islem sonucunda
otomatik duslncelerin, igsel islevsel olmayan duygu dilizenleme (S =.18, GA=.139-.237, SH=.025, p<.01)

araciligiyla anksiyete tzerinde anlamli bir etkiye sahip oldugu goérulmektedir.

Sekil 4'te otomatik diisiinceler ve stres arasindaki iliskide duygu dizenleme stratejilerinin araciligina iliskin test

edilen modelin bulgulari yer almaktadir.

Igsel Islevsel Duygu

/’ Diizenleme \

-.08 Digsal Islevsel Duygu 05
- Diizenleme I~
A1 -01
Otomatik 24 Stres

Diigiinceler | o

% %
% 73 —a Tgsel Islevsel Obmayan | — 24 7’
38%* Duygu Diizenleme q1%F
\‘ Digzal Islevsel Olmayan /
Duygu Diizenleme

Sekil 4. Otomatik Diisiinceler ile Stres Arasindaki iliskide Duygu Diizenleme Stratejilerinin Aracilik Rolii

Not: "p<.05, **p<.01, ""p < 0.001.

Sekil 4'te otomatik diistinceler ile stres arasindaki iliskide i¢sel islevsel, i¢csel islevsel olmayan, dissal islevsel, dissal
islevsel olmayan duygu dizenleme degiskenlerinin aracilik rolii incelenmistir. Analiz sonucunda ilk olarak
otomatik disiinceler ile stres arasindaki dogrudan yolun anlamli oldugu gérilmektedir (6=.24, SH=.032, t=7.40,

p<.01).
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Buna ek olarak otomatik distinceler ile i¢sel islevsel olmayan (6=.73, SH=.038, p<.0) ve dissal islevsel olmayan
duygu dizenleme (6=.38, SH=.045, p<.0) arasindaki yollarin anlamli oldugu belirlenmistir. Ancak i¢sel islevsel (6=-
.08, SH=.051, p>.01) ve dissal islevsel (8=.11, SH=.051, p>.01) duygu dizenleme degiskenlerine giden yollarin

anlamli olmadigi saptanmistir.

Modelden elde edilen bir diger sonuca gore, igsel islevsel olmayan duygu diizenleme (6=.24, SH=.031, p<.01) ve
dissal islevsel olmayan duygu diizenleme (6=.11, SH=.026, p<.01) degiskenlerinden stres degiskenine giden
yollarin anlamli oldugu gorilmektedir. Bununla birlikte, igsel islevsel duygu diizenleme (68=.05, SH=.023, p>.01)
ve digsal islevsel duygu dizenleme (6=-.01, SH=.023, p>.01) degiskenlerinden stres degiskenine giden yollarin
istatistiksel agidan anlamli olmadigi belirlenmistir. Son olarak, otomatik diisiinceler ile stres arasindaki dolayli
yolun anlamli oldugu saptanmistir (6=.22, SH=.032, p<.01). Modeldeki dolayli yollarin anlaml olup olmadiginin
belirlenmesi amaciyla bootstrap islemi yapilmistir. Bu islem sonucunda otomatik diislincelerin, igsel islevsel
olmayan duygu dizenleme (£ =.17, GA=.124-.233, SH=.027, p<.01) ve dissal islevsel olmayan duygu diizenleme

(£ =.04, GA=.021-.072, SH=.012, p<.01) araciligiyla stres lizerinde anlaml bir etkiye sahip oldugu goriilmektedir.
TARTISMA ve SONUC

Mevcut calismada, ergenlerin otomatik distinceleri ile depresyon, anksiyete, stres dizeyleri arasindaki iliskide
duygu dizenleme stratejilerinin araci rolinin incelenmesi amaclanmistir. Buna ek olarak katilimcilarin
cinsiyetleri ve egitim gordikleri okul tiiri degiskenlerinin de depresyon, anksiyete, stres diizeyi ile olan iligkisi
incelenmistir. Cinsiyet degiskeni ile ilgili elde edilen bulgulara gore; ergenlerin cinsiyetleri ile depresyon,
anksiyete, stres diizeyleri arasinda anlamli bir fark bulunmaktadir. Kiz 6grencilerin depresyon, anksiyete ve stres
diizeylerinin, erkek dgrencilere gére yiiksek oldugu gériilmektedir. ilgili alanyazinda mevcut arastirma bulgularini
destekleyecek sekilde kiz 6grencilerin depresyon ve anksiyete diizeylerinin erkek 6grencilerden daha yiiksek
oldugunu gosteren calismalar bulunmaktadir (Allgood-Merten vd., 1990; Ceylan vd., 2003; Coelho vd., 2002;
Essau vd., 1999; Hankin vd., 2007; Safoz Glven ve Gligray, 2009; Balat ve Akman, 2006; Yerlikaya, 2020). Elde
edilen sonug baglaminda; kiz ve erkeklerin yetistiriime tarzlari agisindan kiiltiirel olarak farkli bilesenlerin 6n
planda oldugu disiiniilmektedir. Ozellikle ergenlerdeki depresyon ve anksiyete belirtileri izerinde sosyo-kiiltiirel
dzelliklerinin etkili oldugunu belirten ¢alismalar oldugu gériilmektedir (Ceylan vd., 2003; Mojs vd., 2015). ilgili
¢alismalarda ele alinan sosyo-kiiltlirel 6zellikler incelendiginde, algilanan sosyal destegin eksikligi, ebeveynlerin
verimsiz problem ¢6zme becerilerine ve dislk egitim diizeyine sahip olmalari gibi faktorlerin kiz gocuklarinin
depresyon diizeyi ile iliski oldugu gosterilmistir. Bu sonug géz 6niine alindiginda, kizlarin aile ve toplum icerisinde
karsilastiklari baskilarin erkeklere oranla daha fazla olmasi, aile ve arkadas c¢evrelerinden daha diistik diizeyde
sosyal destek ile karsilasiyor olmalari ve erkeklerin daha 6zgiir, esnek kurallar ile yetisiyor olmasi dikkat
cekmektedir. Kizlarin toplumsal roller ¢cergevesinde kurallara bagh kalmalari gerektigi ile ilgili daha sik uyariliyor
olmalari ve dolayisiyla daha sinirlayici bir cevrede bliyiimeleri, fiziksel ve biyolojik degisimlerin toplumsal normlar
nedeniyle rahatlikla ifade edilemiyor olmasi gibi faktorlerin depresyon, anksiyete, stres diizeyini etkiledigi
disinilmektedir. Bununla birlikte sosyo-kiltirel faktorlerin erkeklere iliskin “gucla, saglam, kirilgan olmayan”

gibi oOzellikler yuklemesiyle iliskili olarak, erkeklerin cevreleri tarafindan dislanmamalari i¢in depresyon
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belirtilerini rahatlikla ifade edememeleri; bu durumun da kizlarda goérilen depresif belirtilerin daha yogun oldugu

seklinde algilanmasi ile sonuglanabilecegi degerlendirilmektir.

Arastirma kapsaminda, elde edilen bir diger sonug, okul tiirline gére, ergenlerin depresyon ve anksiyete
dizeylerinin farkhhk goésterdigi seklindedir. Sonug¢ baglaminda, devlet okullarinda egitim goérmekte olan
Ogrencilerde depresyon ve anksiyete diizeylerinin daha yiiksek oldugu gériilmektedir. Bu farkllik {izerinde 6zel
okullarin ve devlet okullarinin farkli niteliklere sahip olmalarinin etkili olabilecegi diisiinilmektedir. ilgili alanyazin
incelendiginde, Kiigikali (2016) tarafindan 6zel okulda ve devlet okulunda egitim gérmekte olan 240 lise 6grencisi
ile yapilan ¢alismada, 6zel okulda okuyan 6grencilerin ¢evreye uyum saglama ve kisisel uyum dizeylerinin daha
yuksek oldugu belirlenmistir. Mevcut ¢alisma bulgulari ele alindiginda, ergenlerin depresyon ve anksiyete
diizeylerinin okul tiriine gore farkhlik gostermesinin gesitli faktorlerden kaynaklaniyor olabilecegi
degerlendiriimektedir. Bu baglamda, 6zel okullardaki sinif mevcudunun devlet okullarina gére daha az olmasinin
ve 6gretmenlerin okuldaki 6grencilerle birebir ilgilenebilme firsati bulabilmelerinin ergenlerin kendilerini daha
degerli, yeterli hissetmeleri agisindan 6nemli oldugu distntlmektedir. Devlet okullarinda ergenlerin sosyal
cevrelerinde olusabilecek gesitli risklerin (zorbalik, sigara-alkol kullanimi vb.) 6zel okullara gére geg fark ediliyor
olabilecegi, ergenler agisindan riskleri dnleme ve olusan problemleri ¢6zme noktasinda daha sinirli kalinabildigi
degerlendiriimektedir. Bununla birlikte, devlet okulundaki 6grencilerin daha disiik sosyo-ekonomik diizeye ve
egitim dizeyine sahip ailelerinin olmasi gibi risk faktorlerinin de elde edilen sonug tzerinde etkili oldugu

disinilmektedir.

Mevcut arastirmanin bir diger sonucu, otomatik diisiincelerin depresyon, anksiyete ve stres diizeyi lzerinde
dogrudan bir etkisinin bulunmasidir. Bireyin zihninden gecen, islevsiz ve genellikle kisinin yorumlarini igeren
otomatik dustlincelerin sikliginin ergenlik doneminde cesitli problemler olusturmasi agisindan oldukg¢a énemli
oldugu disiiniilmektedir. Nichols (2013), ergenlik doneminde yasanan fiziksel ve biyolojik degisimlerin otomatik
disincelerin gelismesi ile iliskili olabilecegini belirtmektedir. Ergenlik doneminde en fazla goérilen psikolojik
belirtilerin duygu durum bozukluklari oldugu géz 6niinde bulunduruldugunda, Beck’in (1970) bilissel kuram
cercevesinde tanimladi§i otomatik dusiincelerin, ergenlik surecinde cesitli psikopatolojilerin olugmasini
etkilemesi acisindan énemli oldugu disiiniilmektedir. ilgili alanyazin incelendiginde otomatik diisiinceler ile
depresyon ve anksiyete dizeyleri arasinda iliski oldugunu gosteren calismalar yer almaktadir (Yicel vd., 2002;
Wenzel ve Cochran, 2006). Ergenlik siirecinde otomatik dustincelerin siklikla kullaniimasi ile ergenin yasadigi
yetersizlik ve degersizlik duygularinin (Schniering ve Rapee, 2004) depresyon ve anksiyete dizeyinin
yukselmesinde etkili oldugu belirtilmektedir (Tumkaya vd., 2011). Bu ¢calismada da ergenlerin sahip olduklar
otomatik distnceler araciligiyla gesitli durumlari degerlendirme ve yorumlama bigimlerinin mevcut otomatik
disinceler ile sekillendigi degerlendirilmektedir. Ergenlerdeki otomatik distincelerin baskilama, ruminasyon,
tehditlere karsi duyarhlik gibi dislince yanlliklari olusturarak depresyon, anksiyete, stres diizeyinin artmasini

saglamis olabilecegi dislinlilmektedir.

Arastirma kapsaminda yapilan aracilik analizleri sonucunda otomatik diisiinceler ile depresyon, anksiyete ve stres

arasindaki iliskiye i¢sel islevsel olmayan duygu diizenlemenin aracilik ettigi belirlenmistir. Ergenlik donemi akran
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iliskilerinin 6nem kazandigi, duygusal yasantilarinin arttigi, bireyin kendisinin ve baskalarinin duygulari ile ilgili
disinme yeteneginin ve bilissel gelisim icerisinde 6zellikle yonetici islev becerilerinin gelistigi énemli bir
donemdir (Thompson ve Goodman, 2010). Bu baglamda duygu diizenleme; bireyin sahip oldugu duygulari ve bu
duygularin yol agtigi tepkileri izlemek, anlamlandirmak, degerlendirmek ve degistirmek Gzere kullandigi bir slireg
olarak karsimiza ¢tkmaktadir. igsel islevsel olmayan duygu diizenleme stratejisi olarak kullanilan bastirma, bireyin
duygularini ifade etmemesi, duygularini engellemesi anlamina gelmektedir. Gross ve digerleri (2006), bastirma
mekanizmasini daha sik kullananlar bireylerin kisiler arasi ve bireysel alanda sahip olduklari islevsellik diizeyinin
daha zayif oldugunu belirtmektedir. Bastirmay bir duygu diizenleme stratejisi olarak kullanan ergenin ifade
edilmeyen duygularinin igsel bir sikinti yaratiyor olabilecegi, bu durumun da otomatik duslinceler ile birlikte
depresyon, anksiyete ve stres belirtilerinin gelismesine neden olabilecegi degerlendiriimektedir. Zalewski ve
digerleri (2011), olumsuz bir durum karsisinda duygulari diizenleme becerisine sahip olan ergenlerin sorunlar ile
daha iyi bas edebildigini; bunun aksine duygu dizenlemede yetersiz kalan ergenlerin kagma, bastirma gibi
davranislar sergileyerek durumu tehdit edici olarak algiladiklarini belirtmektedirler. Benzer sekilde, Adrian ve
digerleri (2019), Kismetoglu (2019), Kodak (2020), Yildiz (2018), Young ve digerleri (2019) tarafindan yapilmis
¢alismalarda, ergenlerdeki depresyon ve anksiyete diizeyleri ile islevsel olmayan duygu diizenleme yéntemleri
arasinda negatif yonli bir iliski bulundugu gosterilmistir. Mevcut arastirmada, bastirma stratejisini kullanan
ergenlerin i¢sel yasantilarinin engellenmesi ve duygusal tepkilerin siddetinin artmasi durumunun depresyon,
anksiyete ve stres belirtilerinin tetiklenmesine yol agabilecegi dusinilmektedir. Bununla birlikte, istenmeyen
duygu ve duslnceleri bastirmaya yonelik girisimlerin, ergenlerin devam eden yogun ve olumsuz duygusal
yasantilari karsisinda bir tiir basarisizlik disiincesi olusturarak, depresyon, anksiyete, stres diizeyinin artmasini

sagliyor olabilecegi distinlilmektedir.

Aracilik analizleri ile elde edilen sonuglardan bir digeri, dissal islevsel olmayan duygu dizenleme stratejilerinin,
otomatik distnceler ile stres arasindaki iliskiye aracilik ettigidir. Dissal islevsel olmayan duygu diizenleme
stratejileri kisinin zorbaca davranmasi, fiziksel-s6zel saldirida bulunmasi, g¢evresinde bulunan esyalara zarar
vermesi gibi davranislar kapsamaktadir (Phillips ve Power, 2007). Bu baglamda dissal islevsel olmayan duygu
diizenleme stratejisini kullanan ergenlerin 0Ozellikle sozel-fiziksel saldiri veya zorbalik gibi davranislar
sergilemeleri ile cevreden olumsuz geribildirimler alma, akranlari tarafindan yalniz birakilma, ebeveynler veya
dgretmenleri tarafindan cezalandirilma gibi sonuglar ile karsilasabilecekleri diisiiniilmektedir. ilgili alanyazin
incelendiginde, benzer sekilde islevsel olmayan duygu diizenlemenin c¢esitli problemler ve psikopatojilere yol
acabilecegi 6ne c¢ikmaktadir (Werner ve Gross, 2010). Cocukluk ve yetiskinlik dénemi arasinda bir donem
olmasinin getirdigi duygusal dalgalanmalar agisindan disiinildiglinde, ergenlik donemi depresyon ve kaygi
diizeyinin yogun oldugu bir dénem olarak karsimiza g¢ikmaktadir. Philips ve Power (2007), ergenlerin gesitli
problemlerle ve giigliklerle karsilastiklarinda duygularini diizenlemekte zorlandiklarini belirtmektedirler. Mevcut
arastirma bulgularn ele alindiginda, dissal islevsel olmayan duygu diizenleme stratejilerinin kullanilmasinin,
ergenlik doneminde bireyin karsilastigi durum ile ilgili yasadigi stresin daha fazla biyimesine neden olabilecegi

duslintlmektedir.
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Arastirmadan elde edilen bir diger sonuca gore, dissal islevsel duygu diizenleme stratejilerinin stres diizeyi ile
pozitif yonde anlamh bir iliskide oldugu belirlenmistir. Dissal islevsel duygu diizenleme, bireyin dikkatini dagitma,
sosyal destek arama gibi davranislarda bulunmasini ifade etmektedir. Gross (2002) dikkat dagitmanin islevsel bir
duygu diizenleme stratejisi oldugunu ve olumlu duygulanim ile sonuglandigini belirtmektedir. Ancak ilgili
alanyazin incelendiginde duygu farkindali§inin her zaman olumlu etkiler degil, bazen olumsuz etkiler de
icerebildigi (Macklem, 2008) belirtilmektedir. Bu baglamda arastirma bulgularina gore, dissal islevsel duygu
diizenleme stratejilerinin stres belirtileri ile pozitif yonde iliskili olmasinin, ergenlerin digsal kaynaklari duygu
dizenleme araci olarak kullanirken ruminasyon yapiyor olmalari ile ilgili olabilecegi disunilmektedir. Bir diger
acidan, dissal kaynaklarin (arkadas gevresi, gesitli aktiviteler vb.) kullaniminin ergenlerin kendilerini ve duygularini
degerlendirme bicimlerini olumsuz sekilde ele almalarina yol aglyor olabilecegi, bu baglamda, karsilastirma
yapmak, sosyal ¢cevre tarafindan elestiriimek gibi durumlarin stres degiskeninden alinan puanlari yikseltmis
olabilecegi dustnulmektedir. Stone ve digerleri (2011), sosyal destek aramanin, 6zellikle gocukluk déneminde
olumsuz duygulari dizenlemeye yardimci bir faktor olabilecegini; fakat ergenlik déneminde duygularin kontrollt
diizenlemesini icermedigi durumlarda ruminasyon ile sonuglanabilecegini ve ergenlerin duygu diizenlemeleri
agisindan uyumsuz olabilecegini belirtmektedir. Bu durumun, ergenlik doneminde sosyal iligkilerin artan
karmasikligi ile ilgili olabilecegi ve sosyal destegin bu anlamda goreceli bir koruyucu etkisinin oldugu
disinilmektedir. Bir diger agidan, duygu diizenleme saglikli ve islevsel bir bicimde yapildiginda olumlu duygular
ortaya ¢ikmaktadir (John ve Gross, 2004). i¢sel islevsel duygu diizenleme stratejilerinden olan yeniden
degerlendirme stratejisinin kullanilmasi, bireyin yasadig stresin azalmasi lzerinde etkili olmaktadir (Katz ve
Epstein, 1991). Duygusal durumun yol agtigi etkinin azaltilmasi amaciyla kisinin duruma yonelik dislincelerini
dizenlemesi olarak ifade edilen yeniden degerlendirme ile birey, bilissel bir diizenleme stratejisi kullanarak
duygularini diizenlemektedir. Ozetle, durum karsisinda yapilan yorumlarin ve atiflarin diizenlenmesi ile
duygularin da olumlu bicimde degismesi s6z konusudur. John ve Gross (2004), kisinin yasadigi duyguya neden
olan disiince bigiminin diizenlenmesini ifade eden yeniden diizenleme stratejisini kullananlarin daha olumlu
duygulara sahip olduklarini ve psikolojik iyilik diizeylerinin yiksek oldugunu belirtmektedir. Duygu dizenlemede
yasanan glcligin depresyon ve anksiyete dizeylerinin yikselmesi ile iliskili oldugunu gosteren calismalar
bulunmaktadir (Beauregard vd., 2006; Roemer vd., 2009). Ozellikle duygularini diizenlerken islevsel olan yeniden
diizenleme stratejisi kullanan bireylerin daha diisiik depresyon, kaygi seviyelerine sahip olduklari gérilmektedir
(John ve Gross, 2004). Bunun disinda islevsel olmayan duygu dizenleme stratejilerini (bastirma, ige atma vb.)
kullanan ergenlerin daha yiksek depresyon ve kaygi diizeyine sahip olduklari 6ne ¢cikmaktadir (Dochnal vd., 2019;

Duy ve Yildiz, 2014; Loevaas vd., 2018; Ehring vd., 2010; John ve Gross, 2004).

Ozetle, islevsel olmayan duygu diizenlemenin otomatik diisiinceler ile depresyon, anksiyete stres arasindaki
iliskide araci degisken oldugu sonucu ergenlik siireci agisindan 6nemli bir sonug olarak karsimiza ¢ikmaktadir.
Bireylerin disiince silrecindeki carpitmalar, otomatik diisiinceler olarak biling diizeyine ¢ikmaktadir. Bu
baglamda, ergenlik déneminde degerlendirilme, begenilme, sosyal ortamlarda kabul goérmeye iliskin
motivasyonun yiksek oldugu ele alindiginda, ergenlerin kimlik ¢atismasi, hormonal degisimler ve duygusal

dalgalanmalar nedeniyle gesitli glicliklerle karsilastiklarini séylemek mimkiindir. Bu agidan ele alindiginda,
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islevsel olmayan duygu diizenleme stratejilerini kullanan ergenlerin, olumsuz otomatik distnceler ile durumu
degerlendirme ve yorumlama siirecinde gosterdikleri yanliliklarin depresyon, anksiyete, stres belirtilerinin

gelismesine neden olabilecegi disliniimektedir.

Mevcut arastirma ergenlerin kullandiklari duygu diizenleme stratejilerinin ve otomatik diisiincelerin, depresyon,
anksiyete ve stres duzeyleri ile iligkisini incelemek amaciyla yapilmistir. Sonug olarak, otomatik dugslincelerin
islevsel olmayan duygu dizenleme stratejileri araciligiyla depresyon, anksiyete, stres dizeyini acikladigl
saptanmistir. Bu durum, olumsuz bir durum karsisinda yasadiklari duygular ile olumlu degisimler yapabilme ve
problemler ile basa ¢ikabilme becerisine sahip olmayan ergenlerin duygularini islevsel bigimde
diizenleyemedikleri gostermektedir. Bastirma, ice atma gibi islevsel olmayan duygu dizenleme stratejilerinin
ergenin duygusal ifadesini engelledigi icin yogun stres olusturdugu ve ilgili psikolojik belirtileri arttirdigi; bu
durumun da hem ergenlik siireci icerisinde gelisebilen 6nemli psikolojik bozukluklarin devam etmesi hem de
ergenin yasaminin ilerleyen donemlerinde gosterecegi uyum becerileri agisindan olduk¢a 6nemli oldugu
disinilmektedir. Bir diger agidan elde edilen sonuclara gére, otomatik distinceleri daha sik kullanan ergenlerin
depresyon, anksiyete, stres belirtilerinin daha yiiksek oldugu gorilmektedir. Bu durum Gizerinde bilissel kuram
cercevesinde ele alindigi sekilde, ergenlerin olaylari degerlendirme bigimlerinin ve olumsuz otomatik

disincelerinin duygularini olumsuz etkiledigi sonucu karsimiza ¢ikmaktadir.

ONERILER

Mevcut ¢alismanin bulgulari okullarda &grencilerin islevsel duygu duzenleme stratejilerinin kullanimini
desteklemeye ve olumsuz otomatik diistincelere iliskin farkindalik gelistirmeye yonelik psiko-egitim, psikolojik
danismanlik gibi rehberlik hizmetlerinin 6nemini ortaya koymaktadir. Bu baglamda islevsel olmayan duygu
diizenleme stratejilerini daha sik kullanan 6grencilerin belirlenmesi, islevsel duygu diizenleme stratejilerine ve
olumsuz otomatik diisiincelerin kullanimina iliskin 6grencilere bireysel ve grupla psikolojik danisma desteginin
verilmesinin yararli olacagi dustnilmektedir. Okullardaki rehberlik servislerinde goérev alan psikolojik
danismanlara ergenlerin gerekli ihtiyaglarinin belirlenmesi igin g¢esitli ¢alismalarin yapilmasi dnerilmektedir.
Ozellikle duygu diizenleme ile ilgili olarak bilissel stratejileri gelistirecek egitimlerin verilmesinin, hem olumsuz
otomatik distincelerin kullaniima sikliginin azalmasi hem de ergenlerde islevsel duygu diizenleme stratejilerinin
gelistirilmesi agisindan olumlu sonuglarinin olacagl 6ngorilmektedir. Boylece ergenlerin tekrarlayan olumsuz
duygu ve dislncelerle bas edebilme, cevreye uyum saglama gibi becerilerinin gelismesine yardimci olunacagi

degerlendirilmektedir.

Bununla birlikte, kizlarin erkeklere gore, ergenlik doneminde daha yiiksek depresyon, anksiyete, stres belirtileri
gostermeleri agisindan hem ergenlik stirecindeki hormonal degisimlerin hem de sosyo-kiltirel faktorlerin, anne-
babalar ve 06gretmenler tarafindan yeterli 6lglide izlenmesinin ve degerlendiriimesinin 6énemli oldugu
duslintilmektedir. Ebeveynlerin kendi tutumlarina iliskin farkindalik yaratacak egitim programlarinin
dizenlenmesi onerilmektedir. Cinsiyet rolleri agisindan o6zellikle kizlarin sosyal cevre iginde karsilastiklari

sinirlamalara ve kurallara yonelik gelistirebilecekleri tepkilerin saghkli bir ortamda ele alinmasi igin rehberlik
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servislerinde aile egitimlerinin verilmesinin, ergenlerin uyumsuz psikolojik belirtiler gostermemeleri ve gevre ile

daha uyumlu bicimde yetismeleri agisindan énemli olacagini sdylemek mimkinddr.

Depresyon, anksiyete, stres dizeylerinin devlet okullarinda okuyan 06grencilerde daha yiksek oldugu
arastirmanin bir diger sonucu olarak 6ne ¢ikmaktadir. Devlet okulunda egitim gérmekte olan lise 6grencilerinin
akademik basarilari, sosyal iligkilerinde karsilagabilecekleri zorluklar ve depresyon, anksiyete, stres belirtileri
acisindan risklerin en diisik diizeyde olmasi amaciyla okullardaki fiziki sartlarin gelistiriimesinin, 6gretmen-
ogrenci iligskilerinde 6gretmenlerin ulagilabilir olmasinin, okulun saglayacagi firsatlarin daha ulasilabilir hale

getirilmesinin dnemli bir rol oynayacagi dustinilmektedir.

Mevcut arastirmanin bazi sinirhliklari bulunmaktadir. Arastirmada incelenen degiskenler ile daha genis bir
orneklem lzerinde yapilacak ¢alismalarin daha kapsamli bilgi saglayacagi distiniilmektedir. Arastirma verileri 6z
bildirim 6lcekleriyle elde edilmistir. incelenen degiskenlerle ilgili yapilacak nitel calismalarin alanyazina katki
sunacagl ongorilmektedir. Elde edilen bulgular 1siginda gelecek arastirmalar igin bazi Oneriler sunulabilir.
Yapilacak boylamsal galismalarin ergenlerdeki otomatik disilinceler, duygu diizenleme stratejileri ve cesitli
psikolojik belirtiler arasindaki iligkilerin gelisimine dair bilgi verecegi diisiinilmektedir. Mevcut arastirmada test
edilen modele ek olarak, anne-baba-6gretmen tutumlari, baglanma bigimlerini ve okul uyumu gibi faktorleri
kapsayan farkli modeller gelistirilmesi 6nerilmektedir. Buna ek olarak, 6zellikle cinsiyet, yas, yasanilan bolge gibi
sosyo-demografik degiskenleri kapsayan ve gruplar arasi karsilastirmalar iceren calismalarin, ergenlik sirecinde
gelisen psikopatolojilere iliskin daha genis bir bakis agisi kazandiracagi disinilmektedir. Bu bakimdan farkh
liselerde egitim goren, gesitli sehirlerde veya bolgelerde yasayan ergenlere ulasilmasinin gelecekteki calismalarin
genellenebilirligi agisindan faydali olacagi duslinilmektedir. Son olarak, mevcut arastirmanin, ileride yapilacak
arastirmalar icin yol gosterici olmasi ve ergenlik siirecinde gorilen uyumsuz tepkilerin ve psikolojik belirtilerin

azaltilmasina odaklanan psiko-egitim programlari icin zemin olusturmasi beklenmektedir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir. Bununla birlikte, mevcut
arastirmanin uygulanmasi igin Dicle Universitesi Sosyal ve Beseri Bilimler Etik Kurulu'ndan gerekli etik izin

alinmistir (Tarih: 18.07.2019, Say1:78163).

Yazarlarin Katki Orani Beyani: 1. yazarin bu makaleye katki orani %35; 2. yazarin bu makaleye katki orani %35 ve

3. yazarin bu makaleye katki orani %30’dur.
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