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ABSTRACT

Coursebooks are used as the main source in school-type learning. Coursebooks in Turkish courses
are main tools students encounter with literary and instructive texts. Turkish courses’ success
depends on acquiring four basic language skills and a creative environment with artistic products
in addition to acquiring knowledge. Quality of texts plays a determinant role in students’
acquiring reading culture. Therefore, the aim of this study is to determine whether texts in
Secondary education (5th-8th grades) Turkish coursebooks prepared by Ministry of National
Education (MEB) are appropriate in terms of “child-appropriateness”. Qualitative research
method was used in the study carried out with an action research design within 12 week-course.
Population consists of education faculties in Turkey and secondary education Turkish
coursebooks; study group consists of 24 teacher candidates in an elective course in which
secondary education Turkish coursebooks were examined in a state university selected with
criterion sampling and 24 literary texts selected randomly from MEB Publications Secondary
Education Turkish Coursebooks. The study was conducted with Turkish-language teacher
candidates for 12 weeks in a course in spring semester of 2018-2019 academic year. Data were
collected with document analysis and semi-structured interview forms (first and last weeks) from
teacher candidates and from text analyses of teacher candidates. Data collection tools were
edited by two experts and data were analyzed with content analysis. Effective teaching of Turkish
courses is directly correlated with quality of texts in coursebooks. This study is important since
texts were analyzed by teacher candidates and experts in the field. While positive improvement
was found in teacher candidates in terms of making comments and having a perspective about
texts in Turkish coursebooks, it was found that messages and illustrations in texts analyzed did
not have the principle of child-appropriateness. Suggestions were made in terms of texts in
coursebooks and teacher candidates.
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INTRODUCTION

Individuals’ self-actualization is directly dependent on the inclusion of social understanding of the process of
acquiring a reading culture in education. The quality of texts in Turkish courses plays a decisive role at this
point. When Turkish course is taught with literary texts by using four basic language skills effectively, it enables
students to develop language skills and to acquire a reading culture. In other words, Turkish courses should aim
to provide skills and to enable to communicate effectively with artistic products as well as teaching knowledge;
they should also be developed on the basis of students’ linguistic, cognitive and personality development by
taking into account the interests of students (Hilliard, 2014; iseri, 2014; Sever, 2013; Weninger, 2018).
Therefore, the quality of texts in Turkish coursebooks, which are the main tools of Turkish course, is also more

important.

In Turkish coursebooks, texts are seen as the main source of the course in the form of tools through which
teachers and therefore students interact. Considering that the learning process takes place mostly with reading
skills along with comprehension and expression skills, the importance of texts to be selected is understood
(Bagcr & Unal, 2013; Ciftci et al., 2007; Firat & Mocan, 2014; Kong & Sung, 2021; Mert, 2011). In this context,
the quality of texts in Turkish coursebooks plays an important role in students’ acquiring love/culture of

reading and therefore in their academic lives.

The quality of texts in books should be determined in line with basic principles of children’s literature by
prioritizing the principle of child-appropriateness. According to Ozdemir (1983: 28), “child-appropriateness”
makes it necessary to consider the child’s needs and expectations and language universe and to match the
reading text to be prepared with these. On the other hand, the texts prepared within the framework of the
principle of child-appropriateness should be appropriate for the level and age of children. A book that the child
reader cannot make sense of in his own world can distract him from the act of reading. At this point, it is
necessary to make a good distinction between the concepts of childlikeness and child-appropriateness.
Childlikeness is considered as clumsy use of language and primitiveness in expression. child-appropriateness
requires considering the interests, needs and language universe of the child (Sever, 2012). According to Sirin
(2000: 19), “child-appropriateness” refers to sensitivity appropriate for child’s growth and development ages,
psychology, interest in words and concepts and the world of perception. Based on these definitions, a text
appropriate for child should be created away from childlikeness, with an artistic and aesthetic understanding
appropriate for the child’s age, interests, linguistic, cognitive and characteristics development. In this context,
literary texts prepared appropriate for child are the most effective tools that enable children to use their
comprehension and expression skills effectively, to acquire the skill of asking questions, and to enter the
learning process with artistic texts (Aslan, 2013; Canli, 2015; Cer, 2016; Demirel & Kokgii, 2019; Karaca &
Temizylirek, 2017; Kirazh, 2018; Saltik, 2016; Saxby, 2007; Sever, 2009; Sezer, 2020; Varisoglu & Tuzcuoglu
Aksin, 2019; Yenigeri, 2018).

20



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

The features that determine the quality of texts in books addressed to children are discussed under three main
headings as external structure, internal structure and educational principles (Sever, 2009). External structure
and internal structure are structural features of children’s books. External structure features can be examined
within the framework of headings as size, letters, paper, cover, binding, illustration, plan and length of story
and imprint information, while internal structure features can be examined within the framework of headings
as theme, subject, language and expression, characters and messages (Koca, 2015; Korikgt, 2012; Nalinci,
2018; Ural, 2019). In this context, it is known that starting from the early period, creating texts in books within
the framework of basic principles of children’s literature, in line with the developmental characteristics of
children especially with messages and illustrations will make positive contributions to children’s cognitive and

affective development (Cesur & Bas, 2015; Hirst & Wilkinson, 2021; ince Samur, 2021).

In studies accessed in relation to the present study, it was found that texts in secondary education Turkish
coursebooks were partly sufficient in terms of type and theme (Turkben, 2019); texts were insufficient in terms
of being appropriate for themes (Kurtoglu Zorlu, 2021); free reading texts in Turkish coursebooks were not rich
in terms of presence of idioms (Ekinci & Kilig, 2021); approaches that can negatively affect the thought and
emotion world of children are sampled in the language and expression of texts, in other words, the principle of
“child-appropriateness” is not followed and therefore, the child’s approach to reading and language will be
affected negatively (Bayram & Kara, 2020; Bogaerds-Hazenberg, Evers-Vermeul & van den Bergh, 2022; Coskun
& Derse, 2021; Cakir, 2013; Dilidiizglin 2000; Dilidtizglin, 2011; Kana & Kiler, 2021; Karabulut, 2021; Karakus,
2014; Keklik, 2009; Kolag, 2009; Kiicikavsar & Hasirci; 2013; Meydan, 2021; Temizkan, 2014).

This study was conducted during a 14-week course (12 weeks due to midterm exam in 1 week and final exam in
1 week) in order to find out whether literary texts in the form of stories, poems and memoires included in
Turkish coursebooks were appropriate for children in terms of the messages and illustrations of the texts. For
this purpose, the first stage in the study was determination of views of teacher candidates about texts in
Turkish coursebooks in the first and last week of the course, while the second stage included theoretical
information about children’s literature by the course instructor (researcher) (the first four weeks), and analysis
of randomly selected literary texts from 5th, 6th, 7th and 8th grade Turkish coursebooks in terms of messages
and illustrations (each week for the remaining eight weeks) by three teacher candidates through presentations
and discussing these texts in the classroom. The third and final stage consists of the review and analysis of
these texts by the researcher. Method includes “Semi-structured interview form” questions used with teacher
candidates within the framework of this general purpose and the questions used during the process of

analysing the messages and illustrations of texts.

Purposes

The purposes of this study are to take the views of teacher candidates about whether the texts in 5th, 6th, 7th
and 8th grade Turkish coursebooks are appropriate for children (with first and last interview questions) for 12-

week long course period, to observe the change in teacher candidates and to show their development during
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this process, and at the same time to find out whether texts are appropriate for children by the report of
messages and illustrations in Turkish coursebooks (chosen randomly by teacher candidates) prepared by
teacher candidates before the lesson, presentation of these reports in courses, rearranging them with

discussions and through researcher’s reviewing and finalizing the reports.

Sub-purposes

Based on the main purposes of the study, there are two sub-purposes. The questions in the first sub-purpose
are the questions of the interview conducted with Turkish teacher candidates in the first and last weeks of the

course, these questions are:

What are the deficiencies/problems you see in Turkish coursebooks?
Do you think that the texts in Turkish coursebooks are appropriate for child?

Do you think that the illustrations in Turkish coursebooks are appropriate for child?

Ll A e

What are the attainments you want to acquire/you have acquired at the end of the course?

The questions in the second sub-purpose of the study were questions to determine whether the messages and

illustrations in the texts were appropriate for child:

Messages

1.Are the messages conveyed in a way that allows students to make inferences or in a way that gives direct
advice?

2.Do messages have features that will prompt students to ask questions and think?

3. Do messages have features that will create sensitivity about people and life, or do they exemplify situations

that will disturb students’ world of feelings and thoughts?

Illustrations

4.Do illustrations have artistic and aesthetic features with their colours and drawings?

5. Do illustrations allow for inferences without written texts?

METHOD

Research Model

Qualitative research method was used in the study. Qualitative research allows for a detailed exposure of the
data to be analyzed. In qualitative researches, large amount of data obtained from different sources such as

observation, interview and document analysis are first analyzed and coded and then results are reached by

synthesizing the codes (Buyukoztirk et al., 2012: 240).
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This study was carried out with case study design. Case study is an empirical research that includes data
collection processes by supporting the data with previous theoretical propositions to reach a conclusion (Akar,
2016: 118). On the other hand, document analysis was used in the study since the sources used in data
collection were books and the study topic was related with the content of texts in coursebooks. “Document
analysis includes the analysis of written materials that contain information about the phenomenon or

phenomena that are aimed to be researched (Yildirm & Simsek, 2016: 187).

Study Group

In line with these advantages of case study, the study group was determined with criterion sampling. In
criterion sampling, the basic understanding is studying all cases that meet a predetermined set of criteria
(Yidinm & Simsek, 2016: 122). Population of the study consists of education faculties in Turkey and secondary
education Turkish coursebooks, while the study group consists of 24 teacher candidates in an elective course in
which secondary education Turkish coursebooks were examined in a state university selected with criterion
sampling and 24 literary texts selected randomly from MEB Publications Secondary Education Turkish

Coursebooks.

Data Collection Tools

The study was conducted with Turkish-language teacher candidates for 12 weeks in a course in the spring
semester of 2018-2019 academic year. The study data were collected with document analysis and interview.
The most important feature of observation technique is that what is observed is in its own natural
environment. Many behaviors can determined objectively only this way (Karasar, 2012: 157). During the 12-
week-long course, the changes and developments in teacher candidates were examined through observation
and interview and the data were collected through interviews. Interview is the technique of collecting data
through verbal communication (inquiry) (Karasar, 2012: 165). Data were collected from teacher candidates
with semi-structured interview forms (first and last weeks). The data were collected with interview questions
and each teacher candidate’s analysing the texts in Turkish coursebooks. Data collection tools were finalized
after being edited by two experts in the field. In order to determine the reliability of the study, 6 texts chosen
randomly out of the 24 texts were examined separately by two experts, and then the consistency between the
evaluations of two experts was examined. To do this, intercoder reliability “Reliability = Agreement/Agreement
+ Disagreement” (Tavsancil & Aslan, 2001: 81; Miles & Huberman, 2019) formula was used. As a result of the
calculations, the consistency between experts was found to be higher than 70% (.91). In data analysis,

frequency and percentage calculations were made; the data were tabulated and interpreted.
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Table 1. Data Collection Tools

Study plan
Design Stage Aim Model Method Technique
Case Study 1 Designing teaching Survey Qualitative Document analysis

2 2.1.Determination of Survey Qualitative 2.1.Descriptive
an existing situation
2.2.  Implementation Survey Qualitative 2.2. Application of the first interview
and development of questions and informing about the course
teaching process (to teacher candidates)

(first week)

2.3. 2.3.Course process

Theoretical knowledge Content analysis (with teacher candidates)
(1-4 weeks, a total of 4

weeks)

3 Application and Analysis of texts in Turkish coursebooks
development of during descriptive course process (with the
teaching (weeks 5-12, researcher and teacher candidates), the
a total of 8 weeks) latest interview questions (last week)

Content analysis

4 Evaluation of teaching Survey Qualitative Content analysis

Data Analysis

The analysis of data obtained from the texts in interview and course process was performed with content
analysis. The basic process in content analysis is to bring together similar data within the framework of specific
concepts and themes and to edit and comment on these in a way readers can understand (Yildirrm & Simsek,

2016: 242).

In the first week of the course, 24 teacher candidates were given “First interview questions for teacher
candidates” and asked to fill in. Between weeks 1 and 4, in other words for a total of 4 weeks, teacher
candidates were taught theoretically in terms of children’s literature and the features that qualified
texts/books in children’s literature should have for two course hours. In the first week, it was stated that the
coursebooks would be analyzed by teacher candidates in terms of the criteria of being appropriate for child.
These criteria were explained in the second week by the course instructor and the list of students who would
make presentation was created respectively. Based on the number of teacher candidates, 24 teacher
candidates were asked to prepare in a way that 3 teacher candidates each week would make presentations for
8 weeks; to select texts randomly from coursebooks starting with 5th grade to 8th grade and to analyze the
texts within the framework of information on children’s literature taught in the classroom during the first four
weeks. Starting from the 5th week, 3 teacher candidates each week started to analyze the texts in 5th, 6th, 7th
and 8th grade Turkish coursebooks, respectively. These criteria are “appropriateness for age, punctualization

and capitalization, appropriateness of messages and illustrations for children”.

The presentation of texts was carried out within the framework of criteria determined by three teacher

candidates starting from the fifth week. Each presentation was evaluated in the classroom by creating a
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discussion environment with the guidance of the course lecturer and teacher candidates were asked to arrange
the report of each presentation to be given in the last week of the semester and hand in to the course lecturer.
In the last week, a general summary of the course and its interpretation was made and following this, “Last
Interview Questions for Teacher Candidates” was applied and the process was completed. For 12 weeks, the
texts in Turkish coursebooks were analyzed in terms of predetermined criteria and the features qualified texts
in children’s literature should have and the course process was continued by supporting with interpretations,

brain storming, discussions and views.

FINDINGS
Analysis of Questions in The First and Last Interview with Teacher Candidates

Table 2. (First Interview) What are the Deficiencies/Problems You See in Turkish Coursebooks?

Topic f %
Spelling and punctuation errors 12 50
Illustrations cannot attract children’s 10 41.6
attention

Lack of quality in texts 10 41.6
Lack of fun and thought-provoking 9 37.5
texts/activities

Texts which are not appropriate for 7 29.1
children’s level

Incompatibility between visuals and 5 20.8
texts

Lack of stimuli that will lead to 5 20.8
dreaming

Unqualified external structure of 4 16.6
books

Use of words that are not appropriate 3 12.5
for children’s level

Length of some texts 3 12.5
Insufficient text types 3 12.5
Texts do not have examples from 1 4.1
today’s literature

Inability of books to go beyond 1 4.1
textbooks

According to Table 2, in the first interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “What are the deficiencies/problems you see in Turkish coursebooks?”, the
answer with the highest rate was “Spelling and punctuation errors” with 50%, the answer with the second
highest rate was “lllustrations cannot attract children’s attention” and “Lack of quality in texts” with 41.6% and
the answer with the third highest rate was “Lack of fun and thought-provoking texts/activities” with 37.5%. The
other answers given were “Texts which are not appropriate for children’s level” with 29.1%, “Incompatibility
between visuals and texts” and “Lack of stimuli that will lead to dreaming” with 20.8%, “Unqualified external
structure of books” with 16.6%, “Use of words that are not appropriate for children’s level”, “Length of some
texts”, “Insufficient text types” with 12.5% and “Texts do not have examples from today’s literature” and

“Inability of books to go beyond textbooks with 4.1%.
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Table 3. (Last Interview) What are the Deficiencies/Problems You See in Turkish Coursebooks?

Topics f %
Spelling and punctuation errors 18 75
Unqualified texts/illustrations 17 70.8
Texts do not have examples from 15 62.5
children’s literature

Lack of stimuli that will lead to 5 20.8
dreaming

Lack of fun and thought-provoking 3 12.5
texts/activities

Incompatibility between visuals and 2 8.3
texts

Direct delivery of information 2 8.3
Texts which are not appropriate for 1 4.1
children’s level

Unqualified external structure of 1 4.1
books

According to Table 3, in the last interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “What are the deficiencies/problems you see in Turkish coursebooks?”, the
answer with the highest rate was “Spelling and punctuation errors” with 75%, the answer with the second
highest rate was “Unqualified texts/illustrations” with 70.8%, and the answer with the third highest rate was
“Texts do not have examples from children’s literature” with 62.5%. The other answers given were “Lack of
stimuli that will lead to dreaming” with 20.8%, “Lack of fun and thought-provoking texts/activities” with 12.5%,
“Incompatibility between visuals and texts” and “Direct delivery of information” with 8.3% and “Texts which

|II

are not appropriate for children’s level” and “Unqualified external structure of books” with 4.1%.

In the first and last interview conducted with teacher candidates, the answer given to the question “What are
the deficiencies/problems you see in Turkish coursebooks?” with the highest rate was “Spelling and
punctuation errors” by 50% of the teacher candidates in the first interview and by 75% of the teacher
candidates in the last interview. It can be seen that book analyses of teacher candidates are effective on the

increase in teacher candidates’ views about spelling and punctuation errors from 50% to 75%.

Table 4. (First Interview) Do You Think That the Texts in Turkish Coursebooks are Appropriate for Child?

Are the texts appropriate for child f %
No 14 58.3
Yes 10 41.7

According to Table 4, in the first interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “Do you think that the texts in Turkish coursebooks are appropriate for
child?”, the answer with the highest rate was “No” with 58.3%, while the answer with the second highest rate

was “Yes” with 41.7%.

Table 5. (Second Interview) Do You Think That the Texts in Turkish Coursebooks are Appropriate for Child?

Are the texts appropriate for child f %
No 22 91.6
Yes 2 83
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According to Table 5, in the last interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “Do you think that the texts in Turkish coursebooks are appropriate for
child?”, the answer with the highest rate was “No” with 91.6%, while the answer with the second highest rate
was “Yes” with 8.3%.

In the first and last interview conducted with teacher candidates, the answer given to the question “Do you
think that the texts in Turkish coursebooks are appropriate for child?” with the highest rate was “No” with
58.3%, while this rate increased to 91.6% in the last interview. As can be understood from the answers, it was
found that in most of the teacher candidates the view about appropriateness of books for child changed based

on the text analysis on the coursebooks in the last interview conducted at week 12.

Table 6. (First Interview) Do You Think That The Illustrations in Turkish Coursebooks are Appropriate for Child?

Are the illustrations appropriate for f %
child

No 15 62.5
Yes 9 37.5

According to Table 6, in the first interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “Do you think that the illustrations in Turkish coursebooks are appropriate
for child?”, the answer with the highest rate was “No” with 62.5%, while the answer with the second highest

rate was “Yes” with 37.5%.

Table 7. (Last Interview) Do You Think That The lllustrations in Turkish Coursebooks are Appropriate for Child?

Are the illustrations appropriate for f %
child

No 23 95,8
Yes 1 4,2

According to Table 7, in the last interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “Do you think that the illustrations in Turkish coursebooks are appropriate
for child?”, the answer with the highest rate was “No” with 95.8%, while the answer with the second highest
rate was “Yes” with 4.2%.

In the first and last interview conducted with teacher candidates, the answer given to the question “Do you
think that the illustrations in Turkish coursebooks are appropriate for child?” with the highest rate was “No”
with 62.5%, while this rate increased to 95.8% in the last interview. As can be understood from the answers, it
was found that in most of the teacher candidates the view about appropriateness of illustrations in books for

child changed based on the text analysis on the coursebooks in the last interview conducted at week 12.

Table 8. (First Interview) What are the Attainments That You Want to Gain at the End of Course?

Attainment f %
Finding solutions to problems 18 75
Becoming equipped about the subject 7 29.1
Using Turkish correctly 2 8.3
Being an example in correct use of 2 8.3
Turkish

Getting students to think critically 1 4.1
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According to Table 8, in the first interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “What are the attainments that you want to gain at the end of course?”,
the answer with the highest rate was “finding solutions to problems with 75%, while the answer with the
second highest rate was “Becoming equipped about the subject” with 29.1% and the answer with the third
highest rate was “Using Turkish correctly” and “Being an example in correct use of Turkish” with 8.3% and lastly

“Getting students to think critically” with 4.1%.

Table 9. (Last Interview) What Are the Attainments That You Want to Gain/Have Gained at the End of Course?

Attainment f %
Creating more qualified texts in 16 66,6
Turkish coursebooks

My knowledge of the subject has 5 20,8
increased and changed

| have a desire to bring together 2 8,3
students with qualified children’s

books

Being an example in correct use of 1 4,2
Turkish

According to Table 9, in the last interview conducted with teacher candidates, of the answers given by 24
teacher candidates to the question “What are the attainments that you want to gain/have gained at the end of
course?”, the answer with the highest rate was “Creating more qualified texts in Turkish coursebooks” with
66.6%, while the answer with the second highest rate was “My knowledge of the subject has increased and
changed” with 20.8% and the answer with the third highest rate was “I have a desire to bring together students
with qualified children’s books” with 8.3%, and another answer given was “Being an example in correct use of
Turkish” with 4.2%. In the first and last interview conducted with teacher candidates, the answer given to the
question “What are the attainments that you want to gain/have gained at the end of course?”, the highest rate
of answer given in the first interview was “Finding solutions to problems” with 75% and the highest rate of
answer in the last interview was “Creating more qualified texts in Turkish coursebooks” with 66.6%. It is
predicted that this change in the answers occurred as a result of candidate teachers’ analysing the texts in

Turkish coursebooks.

Text Analyses

Analysis of Texts in 5th, 6th, 7th and 8th Grade Course Books

In this part, it was reviewed and examined by teacher candidates during the course and then by the researcher
whether the messages and illustrations in the literary texts (story, poem, memoir) chosen randomly from 5th,

6th, 7th and 8th grade course books were appropriate for child.

Table 10. Are Messages Formed in a Way That Allows Students to Make Inferences?

f %
No 22 91,6
Yes 2 8.3
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According to Table 10, it was found that of the messages given in 24 texts examined, 91.6% were conveyed

directly and they were not formed in a way that would allow students to make inferences.

For example, in the first theme of 5th grade Turkish coursebook, the main message of the text called “The child
and balloon seller” was doing favours is mutual and the state of keeping promises may change according to the
individual’s wish and interest. To explain with the subject of the text, a balloon seller’s balloons get stuck on a
tree; a child passing by wants to buy a balloon, but he doesn’t have money. The balloon seller tells the child
that he will give him a balloon if he saves the balloons. The child saves the balloons, but one balloon is stuck on
the top branch of the tree. Instead of giving a balloon like he said at first, the balloon seller tells the child to
take that balloon. It is impossible for the child to reach that balloon. The child is left sad and desperate. In the
story, there is a hopeless approach like “No matter how hard you try, you cannot get the favour in return”. On
the other hand, not keeping the promise given is also shown as an example. In this context, it was determined
that the message of the text is not appropriate for child since an environment where the child is not valued is

exemplified and since this state may cause the child’s feelings and thinking to be traumatized.

In the first theme of 6th grade Turkish coursebook, the main message of the text called “The book in the arms
chest” is that books should be valuable in all circumstances. During a trip, Atatirk wants his books to be
carried, too. It is planned to carry the books in parcels, but Atatlrk says that books will be carried more
protected in arms chests. Carrying books in a chest in which arms were carried once emphasizes how important
books are in the development of a country. This story tells about the importance and value of books with an

indirect way. For this reason, it was found that it allowed for readers to think and make inferences.

The text called “The little child” in the third theme of 7th grade Turkish coursebook tells about the
misguidance of a child who is eager to make pictures by the pressures of his teacher and his moving away from
making pictures. However, at the end of the story, the child goes to another school and the new art teacher
sets him free and allows him to think again. In this context, the story is positive in terms of indirectly showing

that the child thinks for his own and creates his own products.

Table 11. Do Messages have Features That will Prompt Students to Ask Questions and Think?

f %
No 23 95,8
Yes 1 4,1

According to Table 11, it was found that of the messages given in 24 texts examined, 95.8% did not have

features that would prompt students to ask questions and think.

For example, the poem “Anatolia” in 6th grade Turkish coursebook tells about the characteristics, poets,
ancestors, mothers and geographical characteristics of Anatolia. However, the poem is a poem for adults. In
other words, there is no expression that guides children to ask questions, to get excited, to produce new ideas

and thoughts. In this context, it was determined as a text that is not appropriate for child.
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The text “Granny’s book” in the first theme of 7th grade Turkish coursebook tells about an old woman’s
wanting help from a lawyer neighbour to write a book and not giving up on writing despite her age. During the
book writing process, while they think that the book is finished and published with the help of the lawyer,
actually it turns out that the typewriter had run out of ink and the book had not been written from the very
beginning. At the end of the story, it is understood that the lawyer sold his car to help the old woman because
she attached her hope of living to this book. In this context, it can be seen that the construct of the story does
not allow for readers to ask questions and think. On the other hand, it is shown as a positive behavior not to
tell the truth to someone if necessary in order to make him happy. Instead of this, it could be exemplified that
existing problems could be solved with different perspectives by getting ink to the typewriter or by creating a

more functional solution. Thus, it was found that this text did not allow for readers to ask questions and think.

The message in the text called “Ayaz’s treasure” in the first theme of 8th grade Turkish coursebook is the
importance of honesty and trust. In the text, Mahmut of Gazne takes a poor villager, whose behaviors and hard
work he likes, to the palace. In order not to forget where he came from, Ayaz locks himself in his room every
day and reminds himself of this situation. The people around him think that he is hiding money and jewellery
and tell these thoughts to Mahmut of Gazne. Mahmut of Gazne, who orders his room to be searched, gets
happy when nothing but a few old clothes are found in his room and continues to trust Ayaz. This text may
allow the reader to ask questions about the concept of honesty, but it has a construct with language and
expression for adults, not children. For this reason, it was determined that the text called “Ayaz’s treasure” is

not appropriate for child.

Table 12. Do Messages have Features That will Create Sensitivity about People and Life?

Are the illustrations appropriate for f %
child

No 21 87.5
Yes 3 12.5

According to Table 12, it was found that of the messages given in 24 texts examined, it was found that 87.5%

did not have features that may create sensitivity about people and life.

For example, the text called “This is our river” in the third theme of 5th grade Turkish coursebook tells about a
boy named Furkan and his friends collecting signatures to oppose to their river’s being polluted with the
wastewater from the factory built where they live. Furkan asks help from the son of the factory owner, whom
he meets while collecting signatures. Furkan’s friends think that the man won’t help them, but the factory
owner’s son informs the media and ensures that the waste water is prevented. The story tells through
children’s efforts that we must be sensitive towards the environment. In this sense, it is an appropriate text for
children to have sensitivity. However, it is a negative approach in terms of exemplifying distrustfulness and
hopelessness to child readers through people not wanting to give signature, Furkan’s friends thinking that the
factory owner’s son won’t help them and not trusting him. In this context, qualified texts from children’s

literature on environmental pollution should be included in books.
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The text named “Silver wing” in the fourth theme of 6th grade Turkish coursebook tells the efforts of Kemal,
who goes to visit his father’s work place, to save a bird stuck on the branch of a tree. Kemal and his father save
the bird and give it water. However, the story ends at this point. For this reason, the message of the text is not
understood. On the other hand, the father’s having four fingers cut and the bird’s being too weak after it is
saved may cause the child to be emotionally traumatized. The efforts to save a bird show that the message of
the text is importance of animal love. However, it was found that it is not appropriate for children’s literature in

terms of language and expression.

The text called “The little dolphin” in the fifth theme of 7th grade Turkish textbook gives information about the
lives of dolphins and tells about the brutal death of a little dolphin as result of ending up on the shore after
stumbling upon chemical barrels in the sea. Not polluting seas and protecting the living beings in the sea are
presented as the main message. However, in children’s literature, negative situations that children may
encounter should be told in a way appropriate for their feelings and thoughts. In this text, the scene of the little
dolphin crashing the barrel and then dying by getting on the shore were described with all significant details.

Therefore, it was determined that this text is not appropriate for children.

“Dandybrush”, which is in the first theme of 8th grade Turkish coursebook, is a story written by Omer Seyfettin.
This story tells about a boy who lies that the dandy brush he broke was broken by his brother Hasan because
the boy is afraid of the father. The brother gets very sad and dies a year later. This story tells that lying is a
behavior so bad that it might cause the death of a person. However, it is known that texts in children’s
literature should exemplify with an approach that won’t hurt children’s world of emotions and thoughts. In this

context, it was determined that the story was not created with an understanding appropriate for child.

In the text named “Yilki horse”, which is in the seventh theme of 8th grade Turkish coursebook, a villager
named ibrahim sends Dorukisrak from the stable and the village in the middle of winter with the thought that
the hay in the stable won’t be enough. In a violent scene with all the details, horses’ being attacked by wolves
and a horse’s being killed by a wolf are told. In this context, it is thought that children who read and listen to
this text and who have to interpret the text will be emotionally traumatized while reading these scenes. For

this reason, this text is not appropriate for child.

lllustrations

Table 13. Do Illustrations have Artistic and Aesthetic Features with Their Colours and Drawings?

Are the illustrations appropriate for f %
child

No 24 100
Yes 0 0

According to Table 13, it was found that illustrations do not have artistic and aesthetic features with their

colours and drawings with a rate of 100%.

31



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 17, 2022

In a translated text called “The sake of a glass of milk” in the 7th theme of 5th grade Turkish coursebook, a boy
who sells things to support his family and to meet his school expenses knocks on a door because he is very
hungry, but asks only for water because he is ashamed. The woman who opens to door gives the boy milk and
cookie. When the boy asks how much he should pay, the woman says “you don’t have to pay anything because
my mother taught me and my siblings never to expect anything in return for our kindness and compassion.
Time passes, the child grows up, and the woman gets old and catches a rare disease. The boy, who has become
a famous doctor, recognizes the woman immediately although she has gotten old and does his best to treat
her. When the woman is treated, she wants to pay the hospital bills and in the envelope the doctor passes, it
says: “Your debt has been paid in return for a glass of hot milk and cookie”. This text gives the message that a
favour will be returned one day. On the other hand, expressing a favour as giving a direct return may cause
children to perceive the concept of doing a favour as a self-interested thing. Only one illustration is shown in
the text. On the other hand, other illustrations should be included to attract the readers’ attention. The
illustration shows a boy in front of the door and a woman opening the door. A direct visual text is shown with
photographic reality with an artistic and non-aesthetic expression. In this context, it was found that the

illustration in the text is not appropriate for child.

lllustrations 1. The Sake of a Glass of Milk (MEB, 2019)

The text called “Cloves and tomato juice”, which is in the first theme of 7th grade Turkish coursebooks, tells
about “Blind Mustafa” who is blind in one eye, to clear the soil from bushes, etc. to plant crops. The
importance of creating products in human life is emphasized. However, messages in children’s literature should
be expressed with an approach that does not harm the child’s world of emotions. For example, they called him
“Blind Mustafa” in the village. One of his eyes was slightly to the left. A piece of liver red was between the white
of his right side and the eyelid...This eye reminds me of a hump, isn’t it weird? All hunchbacks are good-hearted
and pretty people. They are friendly and fun. In this narrative, a connection was built between the mole in
Mustafa’s eye and the hunchback, and a pity in readers towards Mustafa and a general and subjective
approach was displayed. On the other hand, illustrations are not artistic and original and they portray Blind
Mustafa in all reality. There is also another illustration showing villagers and a road in greenery. These
illustrations do not have a visual medium that can enrich the child’s dream world since they give direct

information.
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lllustrations 2. Cloves and Tomato Juice (MEB, 2019)

The story “Giving is multiplying” in the fourth theme of 6th grade Turkish coursebook starts with a villager
bringing grapes to a student who always opens the door to him at the madrasa. The student wants to give the
grapes to his teacher, but the villager says that he brought the grapes to the student because he always opens
the door to him. The student thinks about this, but gives the grapes to his teacher, the teacher gives to a sick
student, the sick student gives to the cook who takes good care of him and the cook gives them to the student
at the door. Related with what is told in the story, the first illustration shows the meeting of the villager and the
student with all its reality. The second illustration shows the scene of giving grapes to the sick student by the
teacher. On the other hand, it was found that the illustrations were drawn in an ordinary way, not creating a

motion in the reader artistically and aesthetically with its colours and illustrations.

lllustrations 3. Giving is Multiplying (MEB, 2019)

Table 14. Do lllustrations Allow for Inferences without Written Texts?

f %
No 23 95,8
Yes 1 4,1

According to Table 14, it was found that illustrations did not allow for inferences without written texts with a

rate of 95.8%.

For example, the text “Watchman in the children’s park” in the fifth theme of 5th grade Turkish coursebook has
three illustrations. The first one illustrates a watchman and two children. However, the text tells that the
watchman is angry with the child who jumps from a wall to another. The second illustration shows two children
riding a seesaw, two children waiting for them and a child swinging on a swing. However, the related text tells
about two brothers who come to the park and try to play with the toys. The third illustration shows a big
brother crying at the side of muddy seesaw and his brother. The last illustration has a link to the text, but there
is no visual related with the result. All three of the pictures illustrate reality and instant situations. In this

context, it was found that the illustrations did not allow inferences related with the text.
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lllustrations 4. Watchman in The Children’s Park (MEB, 2019)

The poem “I am searching” in the first theme of 6th grade Turkish coursebook was created with a reference to
Karamanoglu Mehmet Bey’s decree on speaking Turkish. In the first illustration, the statue with the decree of
Karamanoglu Mehmet Bey was depicted and a connection was made with the text. The second illustration is
also related with the poem depicting the signs around us being written in English. These two illustrations are
associated with the text in terms of their positioning and depiction and allowing for inferences without a
written text. However, the illustrations are directly related to the text and they are not rich and diverse enough
to allow for the development of artistic/aesthetic perception and to allow for the child to think, to get thrilled

and to have fun.

The text “Under our flag” in the second theme of 8th grade Turkish coursebook is a story which is about the
hope and happiness of returning to hometown and being buried there at the end of the war. The study has two
illustrations. The first one pictures an old woman walking in the streets of war, while the second one illustrates
the moment when the young man telling the story and the old woman are chatting with a reality of
photograph. The colours and drawings in both illustrations are both pale and not interesting. Also, the
excitement and enthusiasm in a story about the importance of flag and the pride of winning the war are not

reflected in the illustrations.

BAYRAGIMIZIN ALTINDA

lllustrations 6. Under Our Flag (MEB, 2019)
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CONCLUSION and DISCUSSION

This study aims to analyze the quality of texts in secondary education (5-8th grades) Turkish coursebooks

prepared by the Ministry of National Education in terms of child-appropriateness.

An interview was made with 24 teacher candidates about texts in Turkish coursebooks during the course of a
14-week long course in the first and last week of the course, theoretical information about children’s literature
was given by the course teacher (researcher) during the course, the texts were analyzed, presented with
discussions in the classroom and reviewed and analyzed again by the researcher. The results regarding the

questions in the first and last interview conducted with teacher candidates are given below.

For the question “What are the deficiencies/problems you see in Turkish coursebooks?” the answer with the
highest rate was “Spelling and punctuation errors” with 50% in the first interview and again the answer with
the highest rate was “Spelling and punctuation errors” with 75% in the last interview. Although not mentioned
in this study, spelling and punctuation errors were also checked while analysing the texts and this was also
reflected in the answers given by teacher candidates in the last interview. It is thought that spelling and
punctuation errors were not paid attention to in some texts and that this will lead to students’ getting wrong
information about spelling and punctuation (Karakus, 2014; Mutlu et al., 2018). The answer with the second
highest rate was “Unqualified texts/illustrations” with a rate of 41.6% in the first interview, while this rate
increased to 70.8% in the last interview. The answer with the third highest rate in the first interview was “Lack
of fun and thought-provoking texts/activities” with 37.5%, the third highest rate in the last interview became
“Texts do not have examples from children’s literature” with 62.5%. As can be understood from these
responses, at the end of the 12-week long process, teacher candidates had different views and awareness
about the necessity of having qualified texts/illustrations and having examples from children’s literature in
coursebooks. In other words, texts in Turkish coursebooks should be structured in a qualified and artistic way
appropriate for child, attracting the child’s attention, appropriate for child’s age within the characteristics of

children’s literature (Dilidlzgiin, 2004; Sarigan, 2018; Tirkben, 2019b).

For the question “Do you think that the texts in Turkish coursebooks are appropriate for child?”, the answer
with the highest rate was “No” with 58.1% in the first interview, while this rate increased to 91.6% in the last
interview. At the end of the 12-week long process, it was found that most of the teacher candidates had
different views and awareness about the texts in books not being appropriate for children. In studies
conducted by Ceran, 2015; iscan, Efendioglu and Ada, 2007; Kaya, 2019, teachers reported that texts in Turkish
coursebooks should be appropriate for students’ levels, fluent and interesting, aesthetic, appealing to students’
dream world and they should not be long. In their study, Coskun and Cetinkaya (2020) found that most of the
teachers thought the texts in Turkish coursebooks were insufficient in terms of arousing literary pleasure in

students.
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For the question “Do you think that the illustrations in Turkish coursebooks are appropriate for child?”, the
answer with the highest rate was “No” with 62.5% in the first interview, while this rate increased to 95.8% in
the last interview. At the end of the 12-week long process, it was found that most of the teacher candidates
had different views and awareness about the illustrations in books not being appropriate for children. In
studies by Aygiin, 2014 and Iseri, 2014, it was emphasized that illustrations should be appropriate for children,

photographs are generally used in books and this prevented visual richness.

For the question “What are the attainments that you want to gain at the end of course?”, the answer with the
highest rate was “Finding solutions to problems” with a rate of 75% in the first interview, while the answer with
the highest rate was “Creating more qualified texts in Turkish coursebooks” with a rate of 66.6% in the last
interview. This result shows that teacher candidates started to consider the first step of finding solution to
problems in coursebooks as creating more qualified texts. The answer with the second highest rate was
“Becoming equipped about the subject” with a rate of 29.1% in the first interview, while 20.8% of the 24
teacher candidates answered as “My knowledge of the subject has increased and changed” in the last
interview. This result shows that teacher candidates got the feedback they wanted. The answer with the third
highest rate was “Using Turkish correctly” and “Being an example in correct use of Turkish” with a rate of 8.3%
in the first interview, while the answer with the third highest rate was “I have a desire to bring together
students with qualified children’s books” with a rate of 8.3%. This result shows that teacher candidates’ desire
to bring together students with qualified children’s books became more important in 12-week-long period. In
their study, Barutcu and Acik (2018) emphasized the importance of literary works in Turkish courses. As a
result, creating texts in Turkish coursebooks with children’s literature products should be seen as a feature that

affects/increases the quality of texts.

The second sub-purpose questions of the study were determined with questions included to find out the

appropriateness of messages and illustrations for child in 24 texts analyzed, which were:

The question “Are the messages conveyed in a way that allows students to make inferences or in a way that
gives direct advice?” was answered as “No” with a rate of 91.6% and it was found that the messages were not

appropriate.

The question “Do messages have features that will prompt students to ask questions and think?” was answered

as “No” with a rate of 95.8% and it was found that the messages were not appropriate.

The question “Do messages have features that will create sensitivity about people and life, or do they
exemplify situations that will disturb students’ world of feelings and thoughts?” was answered as “No” with a

rate of 87.5% and it was found that the messages were not appropriate.

In general, it was found that the messages in texts were exemplified with an understanding that gave advices,

in a way that did not prompt to ask questions and think, and in a way that did not have features that will create
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sensitivity about people and life, while they exemplified situations that will disturb students’ world of feelings

and thoughts (Ekinci Celikpazu & Aktas, 2011).

lllustrations

The question “Do illustrations have artistic and aesthetic features with their colours and drawings?” was

answered as “No” with a rate of 100% and it was found that the illustrations were not appropriate.

The question “Do illustrations allow for inferences without written texts?” was answered as “No” with a rate of

95.8% and it was found that the illustrations were not appropriate.

In general, it was found that the illustrations in texts did not have aesthetic features with their colours and
drawings and they did not allow for inferences without written texts. Similar studies (iscan & Cimbiz, 2018;
Tlrkben, 2019c) found that the harmony between illustrations and texts were not sufficient, a great majority of
illustrations in coursebooks did not increase aesthetic sensitivity of students or could not develop or reveal the

aesthetic sensitivity of students.

As a conclusion, in this study which examined the messages and illustrations in secondary education Turkish
textbooks within the context of child-appropriateness, it was determined by teacher candidates and the field
expert that most of the texts did not have characteristics in line with the principle of child-appropriateness. It is
thought that the texts in coursebooks in school type learning should be created by considering that they have

an important effect in students’ acquiring reading culture and in their creative and critical thinking.

RECOMMENDATIONS

Texts in Turkish coursebooks can be reviewed within the scope of whether they are created with an

understanding of child-appropriateness.

Turkish textbooks can be created with qualified texts of children’s literature.

In order to find out the views of Turkish language teacher candidates about Turkish coursebooks, the study can

be conducted in different universities by changing the number and type of sample.

The texts in Turkish coursebooks can be analyzed by changing the number and type of sample.

The texts in Turkish coursebooks can be analyzed within the framework of criteria other than illustrations and

messages.

Courses for sensitive efforts can be formed starting from first year of undergraduate education so that Turkish

language teacher candidates can examine Turkish coursebooks.
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ORTAOKUL TURKCE DERS KITAPLARINDAKiI METINLERIN COCUGA GORELIK iLKESI
BAGLAMINDA OGRETMEN ADAYLARININ GORUSLERI iLE INCELENMESi: BIR DURUM
CALISMASI

0z

Ders kitaplari, okul tiri 6grenmede temel kaynak olarak kullaniimaktadir. Tiirkge derslerinde
kullanilan ders kitaplari da o6grencilerin yazinsal ve 6gretici metinlerle karsilastigi en temel
araglardir. Tirkce derslerinin amacina ulasmasi, bilgi edindirmenin yani sira doért temel dil
becerisini kazandirma ve sanatsal Uriinlerle yaratici bir ortam olusturularak gergeklestiriimesine
baglidir. Turkge ders kitaplarindaki metinlerin niteligi, 6grencilerin okuma kultiri edinme
strecinde belirleyici bir rol oynamaktadir. Bu baglamda ¢alismada, Millf Egitim Bakanlhginca (MEB)
hazirlanan Ortaokul (5-8.sinif) Tlrkge Ders Kitaplarindaki metinler, “gcocuga gérelik” agisindan
uygun olup olmadigini belirlemek temel amactir. Calismada nitel arastirma yontemi kullaniimistir.
12 haftalik bir ders siirecinde durum calismasi deseni ile ylrGtalmustir. Calismanin evrenini
Tirkiye’deki Egitim Fakilteleri ve Ortaokul Tirkge Ders Kitaplari, ¢alisma grubunu ise olgit
ornekleme ile secilen bir devlet Universitesindeki ortaokul Tirkce ders kitaplarinin incelendigi
se¢meli bir dersin 24 6gretmen adayr ve MEB Yayinlari Ortaokul Tirk¢e Ders Kitaplarindaki
rastgele secilen yazinsal ozellikler tasiyan 24 metin olusturmaktadir. Calisma, 2018-2019 egitim-
Ogretim yili bahar donemindeki bir derste, 12 hafta siresince Tirkge O0gretmen adaylariyla
gerceklestirilmistir. Arastirmanin verileri, dokuman incelemesi ve yari yapilandirilmis gériisme
formu ile 6gretmen adaylarindan (ilk ve son hafta) ve her 6gretmen adayinin Tirkce ders
kitaplarindaki metinleri incelemesi ile toplanmistir. Veri toplama araglar, iki alan uzmani
tarafindan dizenlenerek son sekli verilmistir ve veriler igerik analizi ile ¢oziimlenmistir. Tlrkce
derslerinin etkili bir sekilde gergeklestirilebilmesi, ders kitaplarindaki metinlerin nitelikli olmasina
dogrudan baglidir. Calismanin 6grencilerin okuma kiiltiiri edinmelerinde temel arag olan Tirkge
ders kitaplarindaki metinlerin, 6gretmen adaylari ve alan uzmani tarafindan incelenmesi
acisindan 6nemli oldugu disunilmektedir. Calisma sonucunda O0gretmen adaylarinda, Tirkce
ders kitaplarindaki metinler hakkinda yorum yapabilme bir bakima bakis agisi olusmasi
bakimindan olumlu gelismeler gerceklestigi belirlenirken, incelenen metinlerdeki iletilerin ve
resimlerin cocuga gorelik ilkesini tasimadigi belirlenmistir. Calismayla ilgili olarak kitaplardaki
metinler ve 6gretmen adaylari bakimindan gesitli 6nerilere yer verilmistir.

Anahtar kelimeler: Tirkge ders kitaplari, metinler, cocuga gorelik, cocuk edebiyati.
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GiRIS

Bireyin kendini gerceklestirmesi, okuma kiltliri edinme siirecine iliskin toplumsal bir anlayisin egitim-
O0gretimde yer almasina dogrudan baglidir. Tiirkce derslerinde yer alan metinlerin niteligi de bu noktada
belirleyici bir rol Gstlenir. Turkce dersi, dért temel dil becerisinin etkili bicimde kullanilip, yazinsal nitelikli
metinlerle islendiginde, 6grencilerin dil becerilerini gelistirmelerine ve okuma kiltlri edinmelerine olanak
saglar. Bagka bir soyleyisle 6zellikle Tirkge dersleri, bilginin yani sira beceri edindirme ve sanatsal uriinlerle
etkili iletisim kurma amaci tasimal; ayni zamanda 6grencilerin ilgileri gézoniinde tutularak dilsel, bilissel ve
kisilik gelisimleri temelinde gelistiriimelidir (Hilliard, 2014; iseri, 2014; Sever, 2013). Bu dogrultuda Tiirkce

dersinin temel araci olan Tiirkge ders kitaplarindaki metinlerin niteligi de daha énemlidir.

Tirkce ders kitaplarinda metinler, 6gretmenlerin ve dolayisiyla 6grencilerin etkilesime girdigi araglar olarak
temel ders kaynagi olarak goriilmektedir. Anlama ve anlatma becerileriyle birlikte 6grenme silrecinin de daha
cok okuma becerisi ile gergeklestigi duisiiniildiigiinde segilecek metinlerin 6nemi anlasiimaktadir. (Bagci & Unal,
2013; Ciftgi vd., 2007; Firat & Mocan, 2014; Kong & Sung, 2021; Mert, 2011). Bu baglamda Tirkge ders
kitaplarindaki metinlerin niteligi, 6grencilerin okuma sevgisi/kiltiri edinmelerinde ve dolayisiyla akademik

yasamlarinda énemli bir rol oynamaktadir.

Kitaplardaki metinlerin niteligi, ¢ocuk edebiyatinin temel ilkeleri dogrultusunda c¢ocuga gorelik ilkesi
dncelenerek belirlenmelidir. Ozdemir (1983: 28)’e gére “cocuga gorelik”, ¢ocugun ilgi ve beklentilerini,
gereksinimlerini, dil evrenini gbz énlinde tutmayi, hazirlanacak okuma metnini bunlarla 6rtiistirmeyi zorunlu
kilar. Ote yandan g¢ocuga gorelik ilkesi cercevesinde hazirlanan metinler, cocugun diizeyine ve yasina uygun
olmalidir. Cocuk okurun kendi diinyasinda anlamlandiramadigi bir kitap onu okuma eyleminden uzaklastirabilir.
Bu noktada c¢ocuksuluk ve c¢ocuga gorelik kavramlari arasindaki ayrimin iyi yapilmasi gerekmektedir.
Cocuksuluk, dilin acemice kullanimi, anlatimda ilkellik olarak goriilmektedir. Cocuga gorelik ise, cocugun ilgisini,
gereksinimlerini, dil evrenini goz 6niinde bulundurmay:i gerektirir (Sever, 2012). Sirin'e (2000: 19) gore "¢ocuga
gore deyince, ¢ocuklar igin yapilacak edebiyatin gocugun blyliime ve gelisme ¢aglarina, psikolojisine, s6zciik ve
kavram ilgisine, algilama diinyasina uygun bir duyarlilik anlasilmaldir”. Bu tanimlardan yola ¢ikarak ¢cocuga gore
olan bir metnin, cocugun yas diizeyine, ilgisine, dilsel, bilissel, kisilik vs. gelisimlerine uygun sanatsal ve estetik
bir anlayisla ¢ocuksuluktan uzak bir sekilde olusturulmasi gerekir. Bu baglamda c¢ocuga gore olusturulmus
yazinsal metinler, cocuklarin anlama ve anlatma becerilerini etkili bir sekilde kullanmasini, soru sorma becerisi
edinmesini, 6grenme siirecine girmesini sanatsal metinlerle yanitlayan en etkili araglardir (Aslan, 2013; Canli,
2015; Cer, 2016; Demirel & Kokgi, 2019; Karaca & Temizylrek, 2017; Kirazli, 2018; Saltik, 2016; Saxby, 2007;
Sever, 2009; Sezer, 2020; Varisoglu & Tuzcuoglu Aksin, 2019; Yenigeri, 2018).

Cocuklara seslenen kitaplardaki metinlerin niteligini belirleyen 6zellikler; dis yapi, i¢c yapi ve egitsel ilkeler olarak
Ug temel baslikta ele alinir (Sever, 2009). Dis yapi ve i¢ yapi, ¢ocuk kitaplarinin yapisal 6zellikleridir. Dis yapi
ozellikleri: boyut, harfler, kagit, kapak, cilt, resimleme, plan ve 6ykii uzunlugu, kiinye bilgileri; i¢ yapi 6zellikleri:

tema, konu, dil ve anlatim, kahramanlar, iletiler (Koca, 2015; Korikgi, 2012; Nalinci, 2018; Ural, 2019) basliklari
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cercevesinde incelenebilir. Bu baglamda erken donemden baslayarak kitaplardaki metinlerin cocuk edebiyatinin
temel ilkeleri gergevesinde, ozellikle iletileri ve resimleri ile gocuklarin gelisim 6zelliklerine uygun olarak
olusturulmasi, onlarin bilissel ve duyugssal gelisimlerine olumlu yonde katkilar saglayacagi bilinmektedir (Cesur

& Bas, 2015; Hirst & Wilkinson, 2021; ince Samur, 2021).

Bu c¢alismayla ilgili olarak ulasilan galismalarda, ortaokul Tirkge ders kitaplarindaki metinlerin tir ve tema
cesitliliginde kismen vyeterli oldugu (Tirkben, 2019); metinlerin temalara uygunlugunda yetersiz oldugu
(Kurtoglu Zorlu, 2021); Tiirkge ders kitaplarindaki serbest okuma metinlerinin deyim varhig bakimindan zengin
olmadiklari (Ekinci & Kilig, 2021); metinlerin dil ve anlatiminda ¢ocugun diisiince ve duygu dinyasini olumsuz
etkileyecek yaklasimlarin 6rneklendigi kisaca “cocuga gorelik” ilkesine uyulmadigl bu nedenlerle de gocugun
okumaya ve dile olan yaklasiminin olumsuz etkilenecegi belirlenmistir (Bayram & Kara, 2020; Bogaerds-
Hazenberg, Evers-Vermeul & van den Bergh, 2022; Coskun & Derse, 2021; Cakir, 2013; Dilidizgin 2000;
Dilidtizglin, 2011; Kana & Kiler, 2021; Karabulut, 2021; Karakus, 2014; Keklik, 2009; Kolag, 2009; Kii¢clkavsar &
Hasirci; 2013; Meydan, 2021; Temizkan, 2014).

Bu c¢alisma, Tirkge ders kitaplarinda yer alan yazinsal 6zellikler tasiyan oykd, siir, ani tiriindeki metinlerin
iletileri ve resimleri agisindan ¢ocuga gére olup olmadigini belirlemek amaciyla 14 haftalik ders sirecinde (1
hafta ara sinav- 1 hafta donem sonu sinavi nedeniyle 12 hafta) gergeklestirilmistir. Bu amagla ¢alismada ilk
asama, 6gretmen adaylarinin dersin ilk ve son haftasi Tiirkge ders kitaplarindaki metinlere iliskin géruslerinin
belirlenmesi; ikinci asama ise ders hocasi tarafindan (arastirmaci) cocuk edebiyati hakkinda kuramsal bilgi
verilmesi (ilk dort hafta), ardindan geriye kalan sekiz haftada, rastgele secilen yazinsal 6zellikler tasiyan 5,6,7,8.
Sinif Tirkce ders kitaplarindan rastgele secilmis metinlerin iletileri ve resimleri agisindan (her hafta) g
O6gretmen adayinin 6nceden hazirlanip sunum yapmasi ve ders ortaminda bu metinlerin tartisilmasi temelinde
incelenmesidir. Uglincii ve son asama ise bu metinlerin arastirmaci tarafindan yeniden gézden gegirilerek
incelenmesinden olugsmaktadir. S6ziu edilen bu genel amag cergevesinde 6gretmen adaylari ile gergeklestirilen
“Yari Yapilandirilmis Gorlisme Formu Sorular” ve metinlerin iletileri ve resimleri agisindan incelenmesi

slirecindeki sorulara yéntem kisminda yer verilmistir.

Amag

Bu galismanin amaci, 12 haftalik ders siireci boyunca 6gretmen adaylarinin 5, 6, 7 ve 8. sinif Tiirkge ders
kitaplarindaki metinlerin cocuk edebiyati 6zellikleri ¢cercevesinde ¢ocuga gore olup olmadigina iliskin gorislerini
almak (ilk ve son goériisme sorulariyla), onlardaki degisimi gozlemlemek ve bu siirecteki gelisimlerini ortaya
koymak; ayni zamanda Turkge ders kitaplarindaki (6gretmen adaylarinca rastgele segilen) metinlerin iletilerinin
ve resimlerinin 6gretmen adaylarinca ders dncesinde hazirlanan rapor, ders sunumunda bu raporun sunulmasi,
tartismalarla yeniden diizenlenmesi ve arastirmacinin yeniden inceleyip son halini vermesi ile bu metinlerin

¢ocuga gore olup olmadigini belirlemektir.
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Alt amaglar

Calismanin temel amacina bagh olarak iki alt amag basligl bulunmaktadir. 1. Alt amag sorulari, dersin ilk haftasi

ve son haftasi Turkge 6gretmen adaylari ile gergeklestirilen goériisme sorularidir, bunlar:

Turkge Ders kitaplarinda gordugunuz eksiklikler/sorunlar nelerdir?
Tiirkge Ders kitaplarindaki metinler sizce cocuga gore midir?

Tirkge Ders kitaplarindaki resimler sizce cocuga gére midir?

R A

Ders sonunda edinmek istediginiz/edindiginiz kazanimlar nelerdir?
Calismanin 2. Alt amacg sorulari ise metinlerdeki iletilerin ve resimlerin ¢ocuga goéreligini belirlemek amaciyla yer

alan sorular ile belirlenmistir:

iletiler

1.iletiler, &grencilerin cikarim yapmasina olanak saglayan bir sekilde mi yoksa dogrudan 6giit veren bir anlayisla
mi verilmistir?

2.iletiler, 6grencileri soru sormaya, diisiinmeye ydnlendirecek 6zellikler tagimakta midir?

3.iletiler, insana ve yasama iliskin duyarlik olusturabilecek &dzellikler tasiyor mu yoksa dgrencilerin duygu ve
disiince dinyasini 6rseleyecek durumlari mi 6rneklendirmektedir?

Resimler

4 Resimler, renk ve gizimleri ile sanatsal ve estetik 6zellikler tasimakta midir?

5. Resimler, yazili metin olmadan ¢ikarim yapilmasina olanak saglamakta midir?

YONTEM

Arastirma Modeli

Calismada nitel arastirma yontemi kullanilmistir. Nitel arastirma, analizi yapilacak olan verilerin ayrintili bir
bicimde ortaya gikarilmasina olanak tanir. “Nitel arastirmalarda, gozlem, gériisme ve dokiiman analizi gibi farkh
kaynaklardan elde edilen biyik miktardaki veriler dnce incelenerek kodlanir ve sonra kodlamalar dikkate

alinarak sentezlenerek bulgulara ulasilir” (Blyukoztirk vd., 2012, 240).

Bu calisma, durum calismasi deseni ile gercgeklestirilmistir. Durum ¢alismasi, bir sonuca ulasmak icin verileri
onceki kuramsal 6nermelerle destekleyerek, veri toplama sireglerini iceren bir gorgiil arastirmadir (Akar, 2016:
118). Ote yandan calismada verilerin toplanmasinda kaynaklarin kitaplar olmasi ve ¢alisma konusunun
kitaplardaki metinlerin icerigiyle ilgili olmasi nedeniyle dokiiman analizi kullanilmistir. “Dokiiman incelemesi,
arastiriimasi hedeflenen olgu veya olgular hakkinda bilgi iceren yazili materyallerin analizini kapsamaktadir”

(Yildirirm & Simsek, 2016, 187).
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Calisma Grubu

Durum calismasinin avantajlarina bagli olarak 6&lgiit 6rnekleme ile galisma grubu belirlenmistir. Olgiit
orneklemede temel anlayis 6nceden belirlenmis bir dizi 6lgutiu kargilayan butin durumlarin galisiimasidir
(Yildirrm & Simsek, 2016: 122). Arastirmanin evrenini Tlrkiye’deki Egitim Fakilteleri ve Ortaokul Tirkge Ders
Kitaplari, calisma grubunu ise ol¢it 6rnekleme ile segilen bir devlet Universitesindeki ortaokul Tirkce ders
kitaplarinin incelendigi se¢meli bir dersin 24 6gretmen adayr ve MEB Yayinlari Ortaokul Tiirkgce Ders

Kitaplarindaki rastgele segilen yazinsal 6zellikler tagiyan 24 metin olusturmaktadir.

Verilerin Toplanmasi

Calisma, 2018-2019 egitim-6gretim yili bahar dénemindeki bir derste 12 hafta Tiirkce 6gretmen adaylariyla
gergeklestirilmistir. Arastirmanin verileri, dokuman incelemesi ve goriisme ile toplanmistir. Gozlem tekniginin
en 6nemli 6zelligi, gozlenilenlerin kendi dogal ortamlari icinde bulunmasidir. Bir¢ok davranis, ancak bu sekilde
objektif olarak belirlenebilir (Karasar, 2012: 157). 12 haftalik ders siirecinde 6gretmen adaylarindaki degisim ve
gelisim, gozlem ve goriisme yoluyla incelenmis, veriler gériisme yoluyla toplanmistir. Gorlisme, sozli iletisim
yoluyla veri toplama (sorusturma) teknigidir (Karasar, 2012: 165). Yari yapilandiriimis gorisme formu ile
o6gretmen adaylarindan (ilk ve son hafta) veri toplanmistir. Veriler, ilk ve son gériisme sorulari ve her 6gretmen
adayinin Tirkce ders kitaplarindaki metinleri incelemesi ile gergeklesmistir. Veri toplama araglari, iki alan
uzmani tarafindan dizenlenerek son sekli verilmistir. Calismanin givenirligini belirlemek i¢in 24 metinden
rastgele secilen 6 metin, iki uzman tarafindan ayri ayri incelenmis, daha sonra iki uzmanin degerlendirmeleri
arasindaki tutarhhga bakilmistir. Bunun icin kodlayicilar arasi givenirlik, “Givenirlik = Goéris Birligi/Gors Birligi
+ GOrus Ayriligl”” (Tavsancil & Aslan, 2001: 81; Miles & Huberman’in, 2019) formali kullanilmistir. Yapilan
hesaplama sonucunda uzmanlar arasindaki tutarlilk yizde 70’in Uzerinde (.91) bulunmustur. Verilerin

¢o6zimlenmesinde siklik (frekans) ve ylzde hesaplamalari yapilmis, veriler tablolastiriimis ve yorumlanmustir.

Tablo 1. Veri Toplama Araglari

Calisma Plani

Desen Asama Amag Model Yontem Teknik

Durum 1 Ogretimin tasarlanmasi  Tarama Nitel ~ Dokiman Analizi

Gahs- 2 2.1.Var olan durumun Tarama Nitel ~ 2.1.Betimsel

masl belirlenmesi
2.2. Ogretimin Tarama Nitel  2.2.ilk Gériisme Sorularinin Uygulanmasi ve ders
uygulanmasi ve sireci hakkinda  bilgi  verilmesi  (Ogretmen
gelistirilmesi (ilk hafta) adaylarina)
2.3. Kuramsal bilginin 2.3.Ders siireci (Ogretmen adaylariyla)
verilmesi (1-4.hafta, icerik Analizi
toplam dort hafta)

3 Ogretimin uygulanmasi Betimsel Ders sirecinde Tirkce ders kitabi
ve gelistirilmesi (5.- metinlerinin incelenmesi (Arastirmaci ve Ogretmen
12.hafta, toplam 8 adaylariyla) Son Goérisme Sorularinin Uygulanmasi
hafta) (son hafta) icerik Analizi

4 Ogretimin — Nitel icerik Analizi

degerlendirilmesi
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Verilerin Analizi

Calismada, gorisme ve ders siirecindeki incelenen metinlerden elde edilen verilerin analizi, icerik analizi ile
gerceklestirilmistir. icerik analizinde temelde yapilan islem, birbirine benzeyen verileri belirli kavramlar ve
temalar cergevesinde bir araya getirmek ve bunlari okuyucunun anlayabilecegi bir bicimde dizenleyerek

yorumlamaktir (Yildinm & Simsek, 2016: 242).

Dersin ilk haftasi, 24 gretmen adayina “Ogretmen Adaylarina iliskin ilk Gériisme Sorular’”, dagitilarak kendileri
tarafindan doldurulmasi istenmistir. Ote yandan 1 ile 4. haftalarda yani toplam dért hafta, 6gretmen adaylarina
iki ders saati stiresince ¢ocuk edebiyati ve cocuk edebiyatinin nitelikli metinlerinin/kitaplarinin tasimasi gereken
dzellikler cergevesinde kuramsal baglamda ders islenmistir. Ote yandan ilk hafta, ders kitaplarinin gocuga
gorelik oOlgutleri agisindan 6gretmen adaylari tarafindan incelenecegi belirtilmistir. Bu olgutler, ikinci hafta
dersin hocasi tarafindan derste verilmis ve sunum yapacaklarin listesi sirasiyla olusturulmustur. Metinlerin
seciminde 6gretmen adaylarinin sayisina bagli olarak toplam 24 kisinin her hafta 3’er kisi olmak (izere toplamda
8 hafta sunum yapacak sekilde hazirlanmalari;; metinleri 5.sinif ders kitabindan baslayarak 8.sinifa kadar
rastgele olarak se¢meleri ve ilk dort hafta derste anlatilan gocuk edebiyati bilgileri kapsaminda metinleri
incelemeleri istenmistir. Kitaplarin 5. haftadan itibaren 3’er 6gretmen adayi tarafindan sirayla 5, 6, 7 ve 8. sinif
Tirkce Ders kitaplarindaki metinlerin incelenmesine baslanmistir. Bu olgiltler, metinlerin “yas diizeyine
uygunlugu, yazim ve noktalama yanliglari, iletilerin ve resimlerinin gocuga goreligi” agisindan incelenmesidir.
Ancak bu c¢alismada sinirlamaya gidilerek metinlerin yalnizca “iletileri ve resimleri agisindan ¢ocuga gore” olup
olmadigi verilerine yer verilmistir. Metinlerin sunumu, 5. haftadan baslayarak li¢ 6gretmen adayi tarafindan
belirlenen olgitler cercevesinde gergeklestirilmistir. Yapilan her sunum, dersin hocasinin yonlendirmeleri ile
sinifta tartisma ortami olusturularak sinifca birlikte degerlendirilmis ve her sunumun raporunun dénemin son
haftasi verilecek sekilde yeniden dizenlenerek dersin hocasina iletilmesi istenmistir. Son hafta ise dersin genel
dzeti ve yorumu yapilmis ve ardindan “Ogretmen Adaylarina iliskin Son Gériisme Sorular” uygulanarak siire¢
tamamlanmistir. 12 hafta boyunca, Tirkce ders kitaplarindaki metinler, belirlenen o&lgltler ve ¢ocuk
edebiyatinin nitelikli metinlerinin tasimasi gereken 6zellikler cercevesinde incelenmis ve ders sireci yorumlar,

beyin firtinalari, tartismalar ve géruslerle desteklenerek stirdirilmastr.

BULGULAR

Ogretmen Adaylariyla ilk ve Son Gériisme Sorularinin Analizi

Tablo 2. (ilk Gériisme) Tiirkce Ders Kitaplarinda Gérdigiiniiz Eksiklikler/Sorunlar Nelerdir?

Konu f %
Yazim ve noktalama yanhslari 12 50
Resimlerin ¢ocugun ilgisini ¢cekebilecek diizeyde olmamasi 10 41,6
Metinlerin nitelikli olmamasi 10 41,6
Eglenceli ve disinme gelistiren metinlerin/etkinliklerin yetersizligi 9 37,5
Dizeye uygun olmayan metinler 7 29,1
Gorsellerle metinlerin uyusmazhg 5 20,8
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Hayal kurmaya yonlendirecek uyaranlarin yetersizligi 5 20,8
Kitaplarin dis yapisinin niteliksiz olmasi 4 16,6
Diizeye uygun olmayan sozciklerin kullanimi 3 12,5
Bazi metinlerin uzun olmasi 3 12,5
Metin tdrlerinin yetersizligi 3 12,5
Metinlerin glinimz edebiyatindan érnekler tagimamasi 1 4,1
Kitaplarin ders kitabindan 6teye gidememesi 1 4,1

Tablo 2'ye goére, 6gretmen adaylariyla yapilan ilk gorismede “Tirkge Ders kitaplarinda gordugiiniz
eksiklikler/sorunlar nelerdir?” sorusuna 24 kisiden en yiksek oranla yizde 50’si “Yazim ve noktalama
yanlislari”; ikinci en yiksek oranla ylzde 41,6’s1 “Resimlerin gocugun ilgisini cekebilecek diizeyde olmamasi” ve
“Metinlerin nitelikli olmamasi”; lglnci en ylksek oranla ylizde 37,5’i “Eglenceli ve dislinme gelistiren
metinlerin/etkinliklerin yetersizligi” olarak belirlenmistir. Diger yanitlarin oranlari sirasiyla, yizde 37,5 ile
“Eglenceli ve dislinme gelistiren metinlerin/etkinliklerin yetersizligi”; yizde 29,1 ile “Diizeye uygun olmayan
metinler”; yizde 20,8 ile “Gorsellerle metinlerin uyusmazhgl” ve “Hayal kurmaya yonlendirecek uyaranlarin
yetersizligi”; ylizde 16,6 ile “Kitaplarin dis yapisinin niteliksiz olmasi”; yizde 12,5 ile “Diizeye uygun olmayan
sozclklerin kullanimi”, “Bazi metinlerin uzun olmasi” ve “Metin tiirlerinin yetersizligi”; ylizde 4,1 ile “Metinlerin
glinimiiz edebiyatindan o6rnekler tasimamasi” ve “Kitaplarin ders kitabindan Oteye gidememesi” olarak

belirlenmistir.

Tablo 3. (Son Goriisme) Turkge Ders Kitaplarinda Gérduguiniz Eksiklikler/Sorunlar Nelerdir?

Konu f %
Yazim ve noktalama yanhslari 18 75
Metinlerin/Resimlerin nitelikli 17 70,8
olmamasi
Metinlerin ~ gocuk  edebiyatindan 15 62,5
ornekler tagimamasi
Hayal kurmaya yonlendirecek 5 20,8
uyaranlarin yetersizligi
Eglenceli ve dusinme gelistiren 3 12,5
metinlerin/etkinliklerin yetersizligi
Gorsellerle metinlerin uyusmazhgi 2 8,3
Bilginin dogrudan verilmesi 2 8,3
Diizeye uygun olmayan metinler 1 4,1
Kitaplarin  dis  yapisinin  niteliksiz 1 4,1

olmasi

Tablo 3’e gore Ogretmen adaylariyla yapilan son gorismede “Tirkge Ders kitaplarinda gordiginiz
eksiklikler/sorunlar nelerdir” sorusuna, 24 kisiden en yiiksek oranla ylizde 75’i “Yazim ve noktalama yanhslari”;
ikinci en yuksek oranla ylizde 70,8’i “Metinlerin/Resimlerin nitelikli olmamasi”; Uglincl en yiiksek oranla ylizde
62,5'i “Metinlerin ¢ocuk edebiyatindan 6rnekler tasimamasi” olarak belirlenmistir. Diger yanitlarin oranlari
siraslyla yizde 20,8'i “Hayal kurmaya yonlendirecek uyaranlarin yetersizligi”; ylizde 12,5’i “Eglenceli ve
distinme gelistiren metinlerin/etkinliklerin yetersizligi”; yuzde 8,3’0 “Gorsellerle metinlerin uyusmazhgl’” ve
“Bilginin dogrudan verilmesi”; yiuzde 4,1'i “Diizeye uygun olmayan metinler” ve “Kitaplarin dis yapisinin

niteliksiz olmasi” olarak belirlenmistir.
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Ogretmen adaylariyla gergeklestirilen ilk ve son goriismede “Tiirkce Ders kitaplarinda gérdigiiniz
eksiklikler/sorunlar nelerdir? sorusuna ilk goriismede en yliksek oranla kisilerin ylizde 50’si son gériismede ise
yuzde 75’i “Yazim ve noktalama yanhislar” yanitini vermistir. Son gorlismede kitaplardaki yazim ve noktalama
yanlislarina iliskin gorislerin ylizde 50’den 75’e yikselmesinde 6gretmen adaylarinin kitap incelemelerini etkili

oldugu ortaya ¢gikmaktadir.

Tablo 4. (ilk Goriisme) Tiirkce Ders Kitaplarindaki Metinler Sizce Cocuga Gore Mi?

Metinlerin ¢cocuga goreligi f %
Hayir 14 58,3
Evet 10 41,7

Tablo 4’e gore 6gretmen adaylariyla yapilan ilk gérismede “Tirkge Ders kitaplarindaki metinler sizce ¢ocuga
gore mi?” sorusuna yanit olarak 24 kisiden en yiiksek oranla ylzde 58,3’ “Hayir”; ikinci en yiksek oranla ylizde

41,7’si “Evet” olarak belirlenmistir.

Tablo 5. (Son Gorlisme) Turkge Ders Kitaplarindaki Metinler Sizce Cocuga Gore mi?

Resimler ¢ocuga gore mi f %
Hayir 22 91,6
Evet 2 8,4

Tablo 5’e gbre 6gretmen adaylariyla yapilan son gériismede “Tlrkge Ders kitaplarindaki metinler sizce ¢ocuga

gore mi?” sorusuna, 24 kisiden en yiiksek oranla yiizde 91,6’sI “Hayir”; yiizde 8,3’ “Evet” olarak belirlenmistir.

Ogretmen adaylariyla gerceklestirilen ilk ve son gériismede, “Tiirkce Ders kitaplarindaki metinler sizce cocuga
gore mi?” sorusuna ilk gorismede en yiiksek oranla kisilerin ylzde 58,3’ “hayir” yanitini vermis, son
gorismede ise bu oran yuzde 91,6’ya ¢cikmistir. Yanitlardan da anlasilacagi gibi, 12.haftada gerceklestirilen son
gorismede kitaplardaki metin incelemelerine bagl olarak 6gretmen adaylarinin ¢ogunlugunda kitaplardaki

metinlerin gocuga gore olmadigina iliskin gorislerinin degistigi ortaya ¢citkmaktadir.

Tablo 6. (ilk Goriisme) Tiirkce Ders Kitaplarindaki Resimler Sizce Cocuga Gore Mi?

Resimler ¢ocuga gére mi f %
Hayir 15 62,5
Evet 9 37,5

Tablo 6’ya gore 6gretmen adaylariyla yapilan ilk gériismede “Tirkge Ders kitaplarindaki resimler sizce ¢ocuga
gore mi?” sorusuna yanit olarak 24 kisiden en yliksek oranla ylizde 62,5’i “Hayir”; ikinci en yiksek oranla yizde

37,5'i “Evet” olarak belirlenmistir.

Tablo 7. (Son Gorlisme) Tirkge Ders Kitaplarindaki Resimler Sizce Cocuga Gore Mi?

Resimler ¢ocuga gore mi f %
Hayir 23 95,8
Evet 1 4,2
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Tablo 7’ye gore 6gretmen adaylariyla yapilan son gériismede “Tirkge Ders kitaplarindaki resimler sizce ¢ocuga
gore mi?” sorusuna, 24 kisiden en yiksek oranla yuzde 95,81 “Hayir”; yizde 4,2'si ise “Evet” olarak

belirlenmistir.

Ogretmen adaylariyla gergeklestirilen ilk ve son gériismede “Tiirkge Ders kitaplarindaki resimler sizce cocuga
gore mi?” sorusuna ilk gorismede en yiliksek oranla kisilerin ylzde 62,5’i “hayir” yanitini vermis, son
gorismede ise bu oran yuzde “95,8”e ¢cikmistir. Yanitlardan da anlagilacagi gibi, 12.haftada gergeklestirilen son
gorismede kitaplardaki metin incelemelerine bagli olarak 6gretmen adaylarinin ¢ogunlugunda kitaplardaki

resimlerin cocuga gore olmadigina iliskin gorlslerinin degistigi ortaya ¢ikmaktadir.

Tablo 8. (ilk Gériisme) Ders Sonunda Edinmek istediginiz Kazanimlar Nelerdir?

Kazanimlar f %
Sorunlara ¢o6ziim bulmak 18 75
Konuyla ilgili donanimli hale gelmek 7 29,1
Turkgeyi dogru kullanmak 2 8,3
Tirkgenin ~ dogru  kullanilmasinda 2 8,3
ornek olmak

Ogrencilerin elestirel dusiinmelerini 1 4,1
saglamak

Tablo 8’e gore 6gretmen adaylariyla yapilan ilk gorismede “Ders Sonunda edinmek istediginiz kazanimlar
nelerdir?” sorusuna 24 kisiden en yuksek oranla ylzde 75’i “Sorunlara ¢dziim bulmak”; ikinci en yiksek oranla
yuzde 29,1’i “Konuyla ilgili donaniml hale gelmek”; Gglincli en yiksek oranla ylizde 8,3'li “Tlirkgeyi dogru
kullanmak” ve “Tiirkcenin dogru kullanilmasinda érnek olmak”; son olarak ise yiizde 4,1’i “Ogrencilerin elestirel

disinmelerini saglamak” olarak belirlenmistir.

Tablo 9. (Son Goriisme) Ders Sonunda Edinmek istediginiz/Edindiginiz Kazanimlar Nelerdir?

Kazanimlar f %
Tirkce ders kitaplarindaki metinleri 16 66,6
daha nitelikli olusturmak
Konuyla ilgili bilgim artti ve degisti 5 20,8
Ogrencileri nitelikli gocuk edebiyati 2 8,4
metinleriyle bulusturma istegi olustu
Tirkcenin ~ dogru  kullanilmasinda 1 4,2
ornek olmak

Tablo 9’a gore 6gretmen adaylariyla yapilan son goérismede “Ders Sonunda edinmek istediginiz/edindiginiz
kazanimlar nelerdir?” sorusuna, 24 kisiden en yiiksek oranla ylizde 66,6’s1 “Tiirkce ders kitaplarindaki metinleri
daha nitelikli olusturmak”; ikinci en yiiksek oranla yiizde 20,8’i “Konuyla ilgili bilgim artti ve degisti” ve lglnclu
en yiiksek oranla yiizde 8,4’ “Ogrencileri nitelikli cocuk edebiyati metinleriyle bulusturma istegi olustu”;diger

bir yanit ise ylizde 4,2 ile “Tlirk¢enin dogru kullanilmasinda 6rnek olmak” olarak verilmistir.

Ogretmen adaylariyla gergeklestirilen ilk ve son gériismede, “Ders Sonunda edinmek istediginiz/edindiginiz
kazanimlar nelerdir?” sorusuna ilk gériismede en yliksek oranla kisilerin ylizde 75’i “Sorunlara ¢6zim bulmak”

yanitini vermis, son gérismede ise en yliksek oranla ylzde 66,6’s1 “Turkce ders kitaplarindaki metinleri daha
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nitelikli olusturmak” yanitini vermislerdir. Yanitlardaki bu degisimin 12 haftalik stirecte Tlrkge ders kitabindaki

metinleri incelemelerine bagli olarak olustugu 6ngoriilmektedir.

Metin incelemeleri

5., 6., 7. ve 8. Sinif Ders Kitaplarindaki Metinlerin incelenmesi

Bu béliimde 5., 6., 7. ve 8. Sinif ders kitaplarindaki rastgele secilmis yazinsal ozellikler tasiyan (6ykd, siir, ani)
metinlerdeki iletilerin ve resimlerin gocuga goére olup olmama agisindan ders siiresince 6gretmen adaylari ve

ardindan arastirmaci tarafindan son diizenlemesi yapilarak incelenmistir.

Tablo 10. iletiler, Ogrencilerin Cikarim Yapmasina Olanak Saglayacak Sekilde Olusturulmus Mudur?

iletilerin verilis sekli f %
Hayir 22 91,6
Evet 2 8,3

Tablo 10’a gore, incelenen 24 metindeki iletilerin en yiiksek oranla ylzde 91,6 ‘sinin dogrudan verildigi, okurun

¢ikarim yapmasina olanak saglayan bir sekilde olusturulmadigi belirlenmistir.

Ornegin, 5.5inif Tiirkce Ders Kitab’nda 1. Tema’daki “Cocuk ve Baloncu” adli metnin temel iletisi, iyilik
yapmanin karsilikli olacagi ve verilen s6ziin tutulmasinin bireyin istegine, gikarina gore degisebilecegidir. Metnin
konusu ile agiklamak gerekirse bir baloncunun balonlari agaca takilir, yoldan gecen bir cocuk da balon almak
ister ancak parasi yoktur. Baloncu, ¢ocuga balonlari kurtarirsa ona balon verecegini soyler. Cocuk balonlari
kurtarir ancak bir balon agacin en st dalina takilmistir. ilk basta sdyledigi gibi balon vermek yerine baloncu o
balonu almasini sdyler. Cocugun o balona ulagsmasi olanaksizdir. Cocuk, Gizglin ve garesiz bir sekilde kalakalir. Bu
dykiide, cocugun “Ne kadar cabalarsan ¢abala iyiligin karsiligini alamazsin” gibi umutsuz bir yaklasim vardir. Ote
yandan verilen s6ziin tutulmamasi da ornek olarak gosterilmektedir. Bu baglamda oOykiide, ¢ocuga deger
verilmeyen bir ortamin 6rneklendirildigi ve bu durumun ¢ocugun duygu ve disiinme drselenmesine neden

olabilecegi icin metnin iletisinin cocuga gore olmadigi belirlenmistir.

6. Sinif Turkge Ders Kitabi’'nda 1. Tema’daki “Cephane Sandigindaki Kitap” adli metnin iletisi, kitabin her kosulda
degerli olmasi gerektigidir. Atatirk, bir yolculugu sirasinda kitaplarinin da tasinmasini ister. Kolilerle kitaplarin
tasinmasi planlanir ancak Atatlrk cephane sandiklarinda kitaplarin daha korunakli tasinacagini séyler. Bir
zamanlar cephanelerin tasindigi sandikta simdi kitaplarin tasinmasi, kitaplarin bir tlkenin gelisiminde ne kadar
onemli oldugunu vurgulamaktadir. Bu dykide, dolayli bir anlatimla kitabin 6nemi ve degeri anlatilmaktadir. Bu

nedenle okurun dislinmesine, ¢ikarim yapmasina olanak saglandigi belirlenmistir.

7.Siif Turkce Ders Kitabi’'nda 3. Tema’daki “Kiiclik Cocuk” adli metinde resim yapmaya hevesli bir cocugun
O6gretmenin baskisiyla olumsuz yonlendirilmesi ve resim yapmaktan uzaklasmasi anlatilmaktadir. Ancak 6yki
sonunda baska bir okula giden ¢ocugun yeni resim 6gretmeni onu 6zgir birakarak tekrar diisinmesine yonelik
bir yaklasim o6rneklendirilmistir. Bu baglamda 6yki dolayh bir sekilde ¢ocugun kendi diisiinmesi ve kendi

Urlinlerini ortaya koymasi bakimindan olumludur.
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Tablo 11. iletiler, Ogrencileri Soru Sormaya, Diisiinmeye Yénlendirecek Ozellikler Tagimakta Midir?

f %
Hayir 23 95,8
Evet 1 4,1

Tablo 11’e gore, incelenen 24 metindeki iletilerin en yiliksek oranla yuzde 95,8'inin ¢ocugun soru sormaya,

disinmeye yonlendirecek 6zellikler tasimadigi belirlenmistir.

Ornegin, 6. Sinif Tiirkce Ders Kitab'nda “Anadolu” adli siirde Anadolu’nun 6zellikleri, sairleri, atalari, analari,
cografi ozellikleri ile dile getirilmektedir. Ancak siir yetiskinlere yonelik bir siirdir. Bagka bir sdyleyisle, cocugun
soru sormasina, heyecanlanmasina, yeni fikirler, dislnceler (iretmesine yodnlendiren bir anlatim

bulunmamaktadir. Bu baglamda ¢ocuga gore olmayan bir metin olarak belirlenmistir.

7. Sinif Tiirkge Ders Kitabi’'nda 1. Tema’da yer alan “Ninenin Kitab1” adli metinde, yash bir kadinin kitap yazmak
icin komsusu avukattan yardim istemesi ve yasina karsin yazmaktan vazge¢medigi anlatilmaktadir. Kitap yazma
sirecinde avukatin yardimiyla kitabin bitirildigi ve basildigi distnilirken aslinda daktilonun mirekkebinin
bittigi ve en basindan beri kitabin yazilmadigi ortaya ¢ikmaktadir. Oykii sonunda, avukatin yash kadinin yasama
umudunu kitaba bagladigini ve o nedenle ona yardim etmek igin arabasini sattigi anlasilir. Bu baglamda oykii
kurgusunun okurun soru sormasina ve diisiinmesine olanak saglamadigi gériilmektedir. Ote yandan éykiide, bir
insani mutlu etmek icin ona gerekirse gercekleri séylememek olumlu bir davranis olarak gosterilmektedir.
Bunun yerine daktiloya miirekkep alarak ya da daha islevsel bir ¢6ziim Ureterek var olan sorunlarin farkh bakis
acllariyla ¢oziilebilecegi 6rneklendirilebilirdi. Bu dogrultuda bu metnin okurun soru sormasina ve diisinmesine

olanak saglayacak 6zellikler tasimadigi belirlenmistir.

8. Sinif Turkge Ders Kitabi’'nda 1. Tema’da yer alan “Ayaz’in Definesi” adli metinde ileti, diiriistlik ve giivenin
onemidir. Metnin konusu, Gazneli Mahmut, davranislarini ve galiskanhgini begendigi yoksul bir kdyli olan Ayaz’i
saraya aldirir. Ayaz, geldigi yeri unutmamak icin her giin bir odaya kapanir ve kendi kendine bu durumu
animsatir. Cevredekiler onun para ve ziynet sakladigini dislnir ve bu dusincelerini Gazneli Mahmut’a
aktarirlar. Odasini aramasi igin emir veren Gazneli Mahmut, Ayaz’in odasinda eski birkag¢ kiyafetten baska bir
sey bulamayinca sevinir ve Ayaz’a glivenmeye devam eder. Bu metin, okurun dirustlik kavramina yonelik soru
sormasina olanak saglayabilir ancak ¢ocuk okur icin degil yetiskin diizeyinde dil ve anlatimi olan bir kurguya

sahiptir. Bu nedenle “Ayaz’in Definesi” adli metnin ¢ocuga gore olmadigi belirlenmistir.

Tablo 12. iletiler, insana ve Yasama iliskin Duyarlik Olusturabilecek Ozellikler Tasimakta Midir?

iletiler f %
Hayir 21 87,5
Evet 3 12,5

Tablo 12’ye gore, incelenen 24 metindeki iletilerin en yliksek oranla ylizde 87,5’inin insana ve yasama iliskin

duyarlik olusturabilecek 6zellikler tasimadigi belirlenmistir.
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Ornegin, 5. Sinif Tiirkge Ders Kitabi’'nda 3. Tema’da yer alan “Bu Nehir Bizim” adli metinde, Furkan adli cocuk ve
onun arkadaslarinin yasadiklari yerde kurulan fabrikanin nehirlerine atik su géndermesiyle nehirlerinin
kirletiimesine karsi g¢ikmak igin imza toplamalari anlatiimaktadir. Fabrika sahibinin ogluyla imza toplarken
karsilasan Furkan, ondan da yardim ister. Furkan’in arkadaslari adamin onlara yardim etmeyecegini dislinir
ancak fabrika sahibinin oglu, basina da haber vererek atilan kirli suyun énlenmesini saglar. Bu éykide, gcevreye
karsi duyarli olunmasi gerektigi cocuklarin ¢abalari tGzerinden anlatilmaktadir. Bu anlamda ¢ocugun duyarhk
kazanmasinda konusu bakimindan uygun bir metindir. Ancak ©yku siresince insanlarin imza vermek
istememesi, Furkan’in arkadaslarinin fabrika sahibinin ogluna onlara yardim etmeyecegini dislinmesi ve ona
glivenmemesi ¢ocuk okura glivensizligi ve umutsuzlugu érneklendirmesi bakimindan olumsuz bir yaklasimdir.
Bu baglamda kitaplarda c¢evre kirliligine iliskin ¢ocuk edebiyatindan nitelikli metinlere yer vermek

gerekmektedir.

6. Sinif Turkge Ders Kitabi’'nda 4. Tema’da yer alan “Gimis Kanat” adli metinde, babasinin ¢alistigi matbaaya
ziyarete giden Kemal’in agactaki dala katilan kusu kurtarma cabasi anlatilmaktadir. Kemal ve babasi, kusu
kurtarip ona su verir. Ancak 6yki bu noktada sonlanir. Bu nedenle metinde verilmek istenen ileti
anlasilamamaktadir. Ote yandan babanin dért parmaginin kesilmis olmasi, kusun daldan kurtarildiktan sonra
¢ok zayif ve glicten diismis olarak betimlenmesi ¢cocuk okurun duygusal olarak 6rselenmesine neden olabilir.
Bir dala takilan kusu kurtarma g¢abasi, metnin iletisinin hayvan sevgisinin 6nemi olarak verildigini

gostermektedir. Ancak dil ve anlatim olarak ¢ocuk edebiyatina uygun olmadigi belirlenmistir.

7. Sinif Tiirkgce Ders Kitabi’'nda 5. Tema’da yer alan “Kiguk Yunus” adli metinde, yunuslarin yasami hakkinda
bilgi verilirken, kiiglik bir yunusun denizde karsilastigi kimyasal varillere takilip kiyiya vurarak vahsi sekilde
6lumu anlatilmaktadir. Denizleri kirletmeme ve deniz canlilarini koruma temel ileti olarak verilmektedir. Ancak
cocuk edebiyatinda ¢ocugun yasamda karsilasabilecegi olumsuz durumlar onun duygu ve disilince diinyasina
uygun, onu orselemeyecek bir dille anlatilmalidir. Bu metinde kiiglik yunusun varile garpmasi ve sonrasinda
kiyiya vurarak 6lim sahnesi en ince ayrintilariyla betimlenmistir. Bu nedenlerle bu metnin gocuga uygun

olmadigi belirlenmistir.

8. Sinif Tiirkge Ders Kitabi’'nda 1. Tema’da yer alan “Kasagi”, inlii yazar Omer Seyfettin’in yazdigi bir éykidiir.
Oykiide, babasindan korktugu icin kirdigi kasagly! kardesi Hasan’in kirdigini séyleyerek yalan séylemesi ve
kardesinin bu duruma ¢ok Gzilerek bir yil sonra yasamini yitirmesi anlatiimaktadir. Bu 6ykiide yalan séylemenin
bedelinin bir insanin 6limiine neden olacak kadar koétl bir davranis oldugu anlatiimaktadir. Ancak ¢ocuk
edebiyatindaki metinlerde, c¢ocugun duygu ve duslnce dilnyalarina zarar vermeyen bir vyaklasimla
orneklendirilmesi gerektigi bilinmektedir. Bu baglamda bu 6ykiiniin ¢ocuga gére bir anlayisla olusturulmadigi

belirlenmistir.

8. Sinif Turkge Ders Kitabi’nda 7. Tema’da yer alan “Yilki Ati” adli metin ibrahim adl kéyliiniin ahirdaki samanin
yetmeyecegi diisliincesiyle kisin ortasinda Dorukisrak’i ahirdan ve kdyden sirer. Zorlu kosullarda daglara sirdlen

diger yasl atlar ile yasam miicadelesi veren atlarin kurtlarin saldirisina ugramasi ve bir atin bir kurt tarafindan
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vahsice oldirilmesi en ince ayrintisina kadar siddet iceren bir sahne ile betimlenerek anlatiimaktadir. Bu
baglamda ders siresince bu metni okuyan, dinleyen ve yorumlamak durumunda kalan ¢ocuklarin siddet iceren
bu sahnelerde duygu ve disiince yoniinden 6rselenecekleri distinilmektedir. Bu nedenlerle bu metin ¢cocuga

gore degildir.

Resimler

Tablo 13. Resimler, Renk ve Cizimleri ile Sanatsal ve Estetik Ozellikler Tagimakta Midir?

iletiler f %
Hayir 24 100
Evet - -

Tablo 13’e gore, resimlerin en yiiksek oranla ylizde 100 ile renk ve gizimleri ile sanatsal ve estetik 6zellikler

tasimadigi belirlenmistir.

5. Sinif Tarkge Ders Kitabi'nda 7. Tema’da “Bir Bardak Sitin Hatirn” adli geviri metinde ailesine destek olmak ve
kendi okul masraflarini karsilamak igin cesitli esyalar satan bir cocugun ¢ok acikmasi Gzerine bir kapiyi galar
ancak utandig icin sadece su isteyebilir. Kapiyi agan kadin, ¢cocuga siit ve kurabiye verir. Cocuk, borcum ne diye
sordugunda “Borcunuz yok kiiclik bey, annem gosterdigimiz nezaket ve sefkatin karsiliginda asla bir bedel
beklenmemesi gerektigini 6gretti bana ve kardeslerime” diye yanit verir. Zaman gecer, cocuk buyir, kadin
yaslanir ve ender rastlanan bir hastaliga yakalanir. Unlii bir doktor olan gocuk, kendine muayeneye gelen kadin
yaslanmis olmasina karsin hemen tanir ve onu iyilestirmek icin elinden geleni yapar. Kadin iyilestiginde hastane
masraflarini 6demek ister ve doktorun ilettigi zarfta “Borcunuz bir bardak sicak sit ve kurabiye karsiliginda
ddenmistir’ yazmaktadir. Bu metinde iyiligin karsiliginin bir giin verilecegi iletisi verilmektedir. Ote yandan
iyiligin bu sekilde dogrudan bir karsilik verme olarak anlatiimasi ¢ocugun iyilik kavramini g¢ikarci bir anlayis
olarak algilamasini saglayabilir. Metinde yalnizca bir resim yer bulunmaktadir. Ote yandan 6ykii kurgusu icinde
okurun dikkatini gekmek icin baska resimlere de yer verilmelidir. Resimde ise kapida duran bir ¢gocuk ve kapiy!
acan bir kadin resmedilmektedir. Konuya iliskin sanatsal ve estetik olmayan bir anlatimla fotograf gercekligi ile
dogrudan bir gorsel metin verilmistir. Bu baglamda, metindeki resmin nicelik ve nitelik bakimindan ¢ocuga gore

olmadigi belirlenmistir.

Resim 1. Bir Bardak Sutiin Hatir (MEB, 2019)
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7. Sinif Turkge Ders Kitabi’'nda 1. Tema’da “Karanfiller ve Domates Suyu” adli metinde, bir gdzii gorme engelli
“Kor Mustafa”nin ekinleri ekmek igin topragi calilardan vs. tek basina temizlemesi anlatiimaktadir. Micadele ile
insan yasaminda Uriin olusturmadaki 6nemi anlatiimaktadir. Ancak ¢ocuk edebiyatindaki iletiler, gocugun duygu
diinyasina zarar vermeden ona gore bir yaklasimla dile getirilmelidir. Ornegin, Kéyde ona “Kér Mustafa”
derlerdi. Bir gézii sola dogru biraz kaymisti. Sag tarafinin beyazi ile géz kapadi arasina ciger kirmizisi bir et
pargasi oturmustu... Bana bir kamburu hatirlatiyor bu g6z, tuhaf degil mi? Biitiin kamburlar iyi yiirekli, sevimli
insanlardir. Arkadas canlisidirlar, sendirler... Bu anlatimda Mustafa’nin géziindeki et beni ile kamburluk arasinda
bir bag kurularak okurun Mustafa’ya karsi bir acima duygusu ve kamburluga karsi genel ve 6znel bir yaklasim
sergilenmistir. Ote yandan resimler de ayni sekilde sanatsal ve 6zgiin bir 6zellik tasimamakta; Kér Mustafa’yi
oldugu gibi fotograf gercekligi ile resmetmistir. Bir yanda yesillik icinde bir yol ve kodylulerin oldugu bagka bir
resim vardir. Bu resimler de dogrudan bilgi verici sekilde cocugun dis ve diinyasini gelistirecek zenginlestirecek

bir gérsel ortam olusturmamistir.

Resim 2. Karanfiller ve Domates Suyu (MEB, 2019)

6. Sinif Tirkce Ders Kitabi’'nda 4. Tema’daki “Vermek Cogalmaktir” oykisil, bir koylinin medresedeki her
zaman ona kapiyl agan talebeye bir Gziim salkimi getirmesiyle baslar. Talebe Gzlimleri hocasina vermek ister
ancak koyli kapiyr hep ona acgtigini sdyleyerek, Gziimleri talebeye getirdigini belirtir. Talebe dislinir tasinir yine
de Gzlimleri hocasina verir, hoca da hasta yatan talebeye verir, hasta yatan talebe de ona iyi bakan asciya verir,
ascl da bu Gzumleri kapida duran talebeye verir. Bu 6ykiide anlatilanlarla iliskili olarak ilk resimde koylu ile
talebenin karsilasmasi fotograf gercekligi ile resmedilmistir. ikinci resimde de yalnizca hasta talebeye hocanin
Uizim verme sahnesi gésterilmistir. Ote yandan resimler sanatsal ve estetik olarak renk ve cizimleriyle okursa

devinim yaratacak 6zellikler tasimamakta, siradan bir sekilde gizildigi belirlenmistir.

Resim 3. Vermek Cogalmaktir (MEB, 2019)

Tablo 14. Metindeki Resimler, Yazili Metin Olmadan Cikarim Yapilmasina Olanak Saglamakta Midir?

iletiler f %
Evet 23 95,8
Hayir 1 4,1
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Tablo 14’e gore, metindeki resimlerin en yiksek oranla ylizde 95,8’i ile yazil metin olmadan g¢ikarim

yapilmasina olanak saglamadigi belirlenmistir.

Ornegin, 5.Sinif Tirkce Ders Kitabindaki 5.Tema’daki “Cocuk Bahgesindeki Bekgi” metninde, ¢ resim
bulunmaktadir. ilk resimde, bekgi ve iki cocuk vardir. Ancak metinde Bekgi’nin duvardan atlayan cocuga kizdigi
anlatiimaktadir. ikinci resimde tahterevalliye binen iki gocuk, onlari bekleyen iki cocuk ve salincakta sallanan bir
cocuk gorilmektedir. Ancak ilgili metinde parka gelen ve oyuncaklara binmeye calisan bir abi ve kardesi
anlatilmaktadir. Uglincli resimde ise ¢amurlu tahterevalli basinda aglayan abi ve kardesi 6n planda
gorulmektedir. Son resimde metinle ilgili baglanti kurulmaktadir ancak sonuca iliskin bir gorsel metin
bulunmamaktadir. Resimlerin Uglinde de fotograf gercekligi ve anlik durumlar resmedilmistir. Bu baglamda

resimlerin metinle ilgili gikarim yapilmasina olanak saglamadigi gorilmustir.

||m||||||gggﬁym11ﬁ%; .
Resim 4. Cocuk Bahgesindeki Bekgi (MEB, 2019)

6. Sinif Tirkce Ders Kitabi’'ndaki 1. Tema’daki “Ariyorum” siiri, Karamanoglu Mehmet Bey’in Tirkge
konusulmasina iliskin fermanina génderme yaparak olusturulmustur. ilk resimde de Karamanoglu Mehmet
Bey’in fermaninin oldugu heykel resmedilerek metinle baglanti kurulmustur. ikinci resim de ayni sekilde siirle
iliskili olarak cevremizdeki tabelalarin ingilizce yazilmasina déniik bir resim bulunmaktadir. Bu iki resim de
konumlandirilisi ve resmedilisi bakimindan metinle iliskilidir ve yazili metin olmaksizin ¢ikarim yapilmasina
olanak saglamaktadir. Ancak resimler birebir metinle iliskilidir ve sanatsal/ estetik algiyi gelistirecek sekilde ve

¢ocugun dislinmesine, heyecanlanmasina, eglenmesine olanak saglayacak zenginlikte ve gesitlilikte degildir.

Resim 5. Ariyorum (MEB, 2019)

8. Sinif Turkge Ders Kitabi’'nda 2. Tema’da “Bayragimizin Altinda” metni, savas sonunda yurduna doénen ve
orada gémiilecek olmanin umudunu ve mutlulugunu dile getiren bir dykidir. Oykiide iki resim bulunmaktadir.
Birincisi, savas sokaklarinda gezen yash kadin, ikincisi ise metindeki 6yklyl anlatan geng ile yasl kadinin

konusma ani fotograf gercekligi ile resmedilmistir. iki resimdeki renk ve gizimler de hem soluk hem de ilgi gekici
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degildir. Ote yandan bayragin éneminin ve savas kazanmanin gururunun anlatildig bir éykiideki heyecan ve

sevk ogeleri, resimlere yansimamistir.

BAYRAGIMIZIN ALTINDA

Resim 6. Bayragimizin Altinda (MEB, 2019)

TARTISMA ve SONUC

Bu calismada, Milll Egitim Bakanlhginca hazirlanan Ortaokul (5-8.sinif) Tirkce Ders Kitaplarindaki metinlerin
niteligini ¢ocuga gorelik agisindan incelemek amaglanmistir. Bu amacgla, 14 haftalik bir ders siirecinde 24 Tiirkge
O0gretmen adaylyla ders kitaplari ile ilgili ilk ve son hafta yapilan goriisme, ders siiresince kuramsal bilginin
dersin hocasi tarafindan (arastirmaci) verilmesi, metinlerin incelenmesi ve ders sirecinde sinif ortaminda
tartisilarak sunulmasi ve arastirmaci tarafindan tekrar gbdzden gegcirilerek incelenmesi ile iki paydada
gerceklestirilmistir. Ogretmen adaylar ile gergeklestirilen ilk ve son gériisme sorularinin sonucunda ilgili

sonuglara asagida yer verilmistir.

Turkge Ders kitaplarinda gordiginiz eksiklikler/sorunlar nelerdir? sorusuna 24 kisiden ilk gérismede en ytiksek
oranla ylzde 50’si “Yazim ve noktalama yanlislar” son goériismede ise ayni yanit verilmis ve bu oran yilizde 75’e
¢ikmistir. Bu galismada yer verilmese de metinler incelenirken yazim ve noktalama yanlislarina da bakilmis ve
bu durum 6gretmen adaylarinin son gorismede verdigi yanitlara da yansimistir. Bazi metinlerde yazim ve
noktalama yanhslarina dikkat edilmedigi ve bu durumun 6grencilerin yazim ve noktalamaya iliskin yanlis bilgiler
edinmesine (Karakus, 2014; Mutlu vd., 2018) neden olacagl disiiniilmektedir. ikinci en yiiksek oranla ilk
gorismede “Metinlerin/Resimlerin nitelikli olmamasi” vyiizde 41,6 iken son goérismede yizde 70,8’e
yikselmistir. Uclincli en yiiksek oranla ilk gériismede yiizde 37,5 ile “Eglenceli ve diisinme gelistiren
metinlerin/etkinliklerin yetersizligi” iken son goérismede ise ylzde 62,5’e ¢ikarak “Metinlerin ¢ocuk
edebiyatindan ornekler tasimamasi” olarak belirlenmistir. Bu yanitlardan anlasilacagi gibi 12 haftalik siireg
sonunda kitaplardaki metinlerin/resimlerin nitelikli ve cocuk edebiyatindan érnekler tasimasi gerektigine iliskin
O0gretmen adaylarinda goriis degisikligi ve farkindalik olusmustur. Baska bir soyleyisle, Turkce ders
kitaplarindaki metinlerin nitelikli, cocuga gore bir anlayisla ve ¢ocuk edebiyatinin o6zellikleri ¢ergevesinde
cocugun ilgisini ¢ceken, yas dizeyine uygun ve sanatsal bir anlayisla yapilandiriimalidir (Dilidlizglin, 2004;

Sarican, 2018, Tiirkben, 2019b).

Tirkce Ders kitaplarindaki metinler sizce gocuga goére midir? sorusuna 24 kisiden en yiliksek oranla ilk

gorismede ylzde 58,1'i “Hayir” yanitini verirken son gériismede bu oran 91,6’ya yikselmistir. 12 haftalik ders
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sireci sonunda incelenen 24 metin gergevesinde 6gretmen adaylarinin gogunlugunda kitaplardaki metinlerin
gocuga gore olmadigina iliskin goériis degisikligi ve farkindalk olustugu belirlenmistir. Ceran, 2015; iscan,
Efendioglu ve Ada, 2007; Kaya, 2019'un yaptigi ¢alismalarda da Tirkce ders kitaplarinda yer verilecek
metinlerin tasimasi gereken ozelliklerle ilgili 6gretmenler, 68renci seviyesine uygun, akici ve ilgi ¢ekici, estetik,
O0grencinin hayal dinyasina seslenen, uzun olmayan metinler olmasi gerektigi yoninde go6ruslerini
bildirmislerdir. Coskun ve Cetinkaya (2020), yaptigi calismada da 6gretmenlerin ¢ogunlugu Tirkge ders

kitaplarindaki metinleri 6grencilerde edebi zevk uyandirma agisindan yetersiz bulmuglardir.

Tirkce Ders kitaplarindaki resimler sizce ¢ocuga gore midir? sorusuna 24 kisiden en yiliksek oranla ilk
gorismede 62,5’i “Hayir” yanitini verirken son goriismede bu oran 95,8’e yikselmistir. 12 haftalik ders sireci
sonunda incelenen 24 metin gergevesinde 6gretmen adaylarinin cogunlugunda kitaplardaki resimlerin ¢ocuga
gore olmadigina iliskin goriis degisikligi ve farkindalik olustugu belirlenmistir. Aygiin, 2014; iseri, 2014’tin yaptig
calismalarda da resimlerin gocuga gore olmasi gerektigi, kitaplarda genellikle fotograflarin kullanildigi bu

durumun da gorsel zenginligin 6niine gectigi vurgusu yapilmaktadir.

Ders sonunda edinmek istediginiz/edindiginiz kazanimlar nelerdir? sorusuna 24 kisiden en yuksek oranla ilk
gorismede ylzde 75’i “Sorunlara ¢o6zim bulmak” yanitini verirken son gériismede ylzde 66,6 ile “Tiirk¢e ders
kitaplarindaki metinleri daha nitelikli olusturmak” yaniti olarak degismistir. Bu durum 6gretmen adaylarinca,
Tirkce ders kitaplarindaki metinlerin daha nitelikli olusturulmasi gorisiiniin ders kitaplarindaki sorunlara
¢6zim bulmanin ilk adimi olarak gériilmeye baslandigi déniitiinii vermektedir. ikinci en yiiksek oranla 24
kisiden yiizde 29,1’i ilk gorismede “Konuyla ilgili donanimh hale gelmek” yanitini verirken, son goriismede
yuzde 20,8’i “Konuyla ilgili bilgim artti ve degisti” yanitini vermistir. Bu durum 6gretmen adaylarinda ders
basinda istedikleri déniitleri edindiklerine isaret etmektedir. Uglincii en yiiksek oranla 24 kisiden yiizde 8,3’ii
“Tirkceyi dogru kullanmak” ve “Tirkcenin dogru kullanilmasinda 6rnek olmak” yanitini verirken, son
goriismede ise yiizde 8,3’(i “Ogrencileri nitelikli cocuk edebiyati metinleriyle bulusturma istegi olustu” yanitini
vermistir. Bu durum 6gretmen adaylarinin ¢ocuk edebiyatinin metinleriyle bulusturma isteginin 12 haftalik
sirecte daha 6nem kazandigini gostermektedir. Barutcu ve Acik (2018) yaptiklari calismada, yazinsal yapitlarin
Turkce derslerindeki 6nemine vurgu yapmislardir. Sonug olarak Tirkge ders kitaplarindaki metinlerin ¢ocuk

edebiyati trlnleri ile olusturulmasi metinlerin niteligini etkileyen/arttiran bir 6zellik olarak gorilmelidir.

Calismanin 2. Alt amag sorulari ise incelenen 24 metindeki iletilerin ve resimlerin ¢cocuga goreligini belirlemek

amaciyla yer alan sorular ile belirlenmistir, bunlar:

iletiler

iletiler, dgrencilerin ¢ikarim yapmasina olanak saglayan bir sekilde mi yoksa dogrudan &giit veren bir anlayisla
mi verilmistir? sorusuna, 24 metin arasinda en yiksek oranla ylizde 91,6’sina “Hayir” yaniti verilerek iletilerin

uygun olmadigi belirlenmistir.
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iletiler, dgrencileri soru sormaya, diisiinmeye yonlendirecek ozellikler tasimakta midir? sorusuna, 24 metin

arasinda en yiksek oranla yizde 95,8’ine “Hayir” yaniti verilerek iletilerin uygun olmadigi belirlenmistir.

iletiler, insana ve yasama iliskin duyarlik olusturabilecek 6zellikler tagiyor mu yoksa &grencilerin duygu ve
disiince dinyasini orseleyecek durumlari mi érneklendirmektedir? Sorusuna, 24 metin arasinda en yiiksek

oranla 87,5’ine “Hayir” yaniti verilerek iletilerin uygun olmadigi belirlenmistir.

Genel olarak metinlerdeki iletilerin 6git veren bir anlayisla, soru sormaya, diisiinmeye 6zendirmeyen ve insana-
yasama iliskin duyarlik olusturabilecek oOzellikler tasimayan ve o6grencilerin duygu-diisiince dlnyasini

orseleyecek durumlari 6rneklendirdigi (Ekinci Celikpazu & Aktas, 2011) belirlenmistir.

Resimler

Resimler, renk ve gizimleri ile sanatsal ve estetik 6zellikler tasimakta midir? sorusuna,24 metin arasinda en

yuksek oranla ylzde 100 ile “hayir” yaniti verilerek resimlerin uygun olmadigi belirlenmistir.

Resimler, yazili metin olmadan g¢ikarim yapilmasina olanak saglamakta midir? sorusuna, 24 metin arasinda en

yuksek oranla yiizde 95,8 ile “Hayir” yaniti verilerek resimlerin uygun olmadigi belirlenmisgtir.

Genel olarak metinlerdeki resimlerin, renk ve gizimleri ile estetik 6zellikler tagimadigi, yazili metin olmadan
cikarim yapilmasina olanak saglamadigi belirlenmistir. ilgili calismalarda da (iscan & Cimbiz, 2018; Tiirkben,
2019c) kitaplardaki resim-metin uyumunun yeterli olmadigi, ders kitabindaki metin resimlemelerinin buyuk bir
bolimi 6grencilerin estetik duyarhihgini artirici, estetik duyarliligini gelistirecek veya ortaya ¢ikaracak diizeyde

olmadigi belirlenmistir.

Sonug olarak, Ortaokul Tirkce Ders Kitaplarindaki metinlerin iletilerinin ve resimlerinin ¢ocuga gorelik ilkesi
baglaminda incelenen bu ¢alismada; 6gretmen adaylari ve alan uzmani tarafindan metinlerin ¢ogunlugunun
cocuga gorelik ilkesine uygun ozellikler tasimadigi belirlenmistir. Ortaokul 6grencilerinin okul tirl 6grenmede
ders kitaplarindaki metinlerin 6grencilerin okuma kiltlri edinmesinde, yaratici ve elestirel disinmesinde

onemli bir etkisi oldugu gdz 6niine alinarak olusturulmasi gerektigi distiniilmektedir.

ONERILER

Turkge ders kitaplarindaki metinler, cocuga gore bir anlayisla olusturulmasi i¢in yeniden gézden gegirilebilir.

Turkge ders kitaplari cocuk edebiyatinin nitelikli metinleriyle olusturulabilir.

Bu calismayla ilgili olarak Tirkge 6gretmen adaylarinin Tirkge ders kitaplarina iliskin gorislerini belirlemek

adina bu calisma, baska lniversitelerde de 6rneklem sayisi ve tiirl degistirilerek gerceklestirilebilir.
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Bu calismayla ilgili olarak Tirkge ders kitaplarindaki metinler, 6rneklem sayisi ve cesidi degistirilerek

incelenebilir.

Tirkce ders kitaplarindaki metinler, iletileri ve resimleri diginda baska olgitler gergcevesinde ele alinarak

incelenebilir.

Tirkce 6gretmen adaylarinin Tlrkce ders kitaplarini incelemeleri igin lisans birinci siniftan baslayarak duyarli

¢abalara donuk dersler olusturulabilir.
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