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ABSTRACT

Self-regulation is the ability of students to manage their academic skills through their mental skills.
Self-regulation is a process of self-direction and self-management rather than a skill or
performance. Social support helps to alleviate the effects of negative or stressful life experiences
by directly affecting the well-being and mood of individuals. The perception of social support is
effective in reducing the effects of the epidemic disease process. In this context, it may be
important to determine to what extent online self-regulation skills and perceived multidimensional
social support predict the attitude towards the use of distance education environments during the
pandemic process, and to reveal the relationship of the concepts. In this study, it was aimed to
examine the relationships between the online self-regulation skills of university students studying
in the Turkish language teaching department, their social support they perceive as
multidimensional, and their attitudes towards the use of distance education environments during
the COVID-19 pandemic process. This study was carried out with the relational research design,
which is one of the quantitative research designs. The data of the study was selected by snowball
sampling technique and 206 Turkish language teaching students participated in the research.
Turkish Online Self-Regulation Scale, Multidimensional Perceived Social Support Scale, and
Attitude Scale Regarding the Use of Distance Education Environments during the COVID-19
Pandemic Process were used as data collection tools in the study. Considering the epidemic
process, it was deemed appropriate to collect the data with Google Forms. Analyzes were made
using Jamovi statistical software. Turkish language teaching students' online self-regulation skills,
multidimensional perceived social support, and attitudes towards the use of distance education
environments do not differ significantly according to gender and grade level. Significant positive
relationships were found between students' online self-regulation skills, multidimensional
perceived social support, and attitudes towards the use of distance education environments.
Online self-regulation skills and multidimensional perceived social support are explained as
significant predictors of the attitude towards the use of distance education environments,
accounting for 37% of the total variance.
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INTRODUCTION

The concept of self-regulation, which was added to the literature by Albert Bandura, was considered as one of
the learning strategies (Yavuzalp & Ozdemir, 2020). Self-regulation is seen as “a mechanism that helps explain
differences in achievement among students” and as a way to increase achievement (Schunk, 2005). Thus, it can
be said that with the increase in the importance of self-regulation in the field of education, studies on the subject
have also increased. Researchers examining the issue of self-regulation have found various definitions.
Zimmerman (2000) stated that self-regulation “expresses the thoughts, feelings and behaviors that learners
produce themselves to achieve the goals”. Berkman (2016) described self-regulation as “the process of guiding
one's behavior from moment to day, day to day, usually in a way that encourages progress towards a goal or set
of goals”. Pintrich (2000) stated that self-regulation focuses on “selecting the accurate learning strategies for
your own learning, adjusting these strategies as needed, and motivating the entire learning process”. Self-
regulation is also defined as “the process of deliberately directing one's actions, thoughts, and emotions towards

a goal” (Carver & Scheier, 2011).

Self-regulated learning consists of a series of actions: the first is goal setting, the next stage is the planning and
selection of appropriate strategies to achieve the goal, and the last is performance evaluation. Self-awareness,
self-monitoring and self-assessment are critical attributes at all stages (Kremer-Hayon & Tillema, 1999).
According to Zimmerman (2002), self-regulated learning consists of three stages and this process is repeated in
a circle. The first stage is the forethought stage. At this stage, task analysis such as ‘goal setting, strategic
planning’ is made; and self-motivation beliefs such as 'self-efficacy, outcome expectation, task interest/value,
goal orientation' are formed. The second stage is the performance phase. At this stage, there are components
related to self-control such as ‘imagery, self-instruction, time management, task strategies'; and self-observation
such as 'self-recording, metacognitive monitoring'. At the third stage, the self-reflection phase, there are
components belonging to self-judgment such as 'self-evaluation, causal attribution' and self-reaction such as
'self-satisfaction, affect, adaptive, defensive'. Self-regulation is “the process of self-direction by which students
transform their mental abilities into academic skills” (Zimmerman, 2002: 64). In this process, if students can be
active participants in their own learning processes in terms of metacognitive, motivational and behavioral

aspects, they can be defined as self-regulatory.

As a result of the COVID-19 disease (WHO, 2020), which has turned into a worldwide epidemic as 2020 year,
some changes have occurred in the field of education, as in many other fields. In the spring of 2020, face-to-face
education was suspended in educational institutions. The education of approximately 1.5 billion students
worldwide has been interrupted (UNESCO, 2020a; UNICEF, 2020). Approximately 25 million students in Turkey
have been affected by this situation (UNESCO, 2020b). In the Republic of Turkey, preventive measures regarding
COVID-19 in the field of education started to be taken in March 2020 (MEB, 2020; YOK, 2020). With these
preventative measures, universities had to complete the 2020-2021 academic year with emergency distance

education (Hodges, et al., 2020: 6), which was described as "temporary shift of teaching delivery to an alternative
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presentation mode due to crisis conditions". Thus, online education continued with the distance education
systems determined by the universities. Individuals need to have self-regulation skills in order to be successful in
online courses. In this regard, it is stated that students' high self-regulation skills may have a positive effect on
their course success (Yavuzalp & Ozdemir, 2020). Zimmerman and Tsikalas (2005) state that computer assisted
learning environments are important for students to acquire self-regulation strategies. Accordingly, it can be said
that self-regulation skills are skills that can be used effectively and contribute to the process of distance

education.

The COVID-19 global pandemic has entered our lives as a stressful event. Students' social lives have been affected
and a more isolated period has been entered as the start of online education. In this period, it was understood
that only biological interventions to human health would not be sufficient (Bekaroglu & Yilmaz, 2020). There is a
significant positive relationship between psychological resilience that works as a source of resistance and
perceived social support against psychological conditions that negatively affect human health such as stress and
anxiety during the epidemic period (Terzi, 2008). In other words, it can be said that the relationship established
with the social environment has an effect on personality. The concept of social support is defined as follows: the
social and psychological support that an individual obtains from his/her environment (Yildirm, 1997: 81); “an
exchange of resources between at least two individuals perceived by the provider or the recipient to be intended
to enhance the well-being of the recipient.” (Shumaker & Brownell, 1984). Cohen and Wills (1985) present two
models, buffering and main effect, regarding the situations in which social support is effective, stating that there
is correctness in the conceptualization of these two models and that they represent different processes. “Social
support refers to emotional, informational, or practical assistance from significant others, such as family
members, friends, or coworkers; support actually may be received from others or simply perceived to be
available when needed” (Thoits, 2010: 546). According to Lakey and Cohen (2000), social support has two
dimensions: received and perceived. Social support helps alleviate the negative effects of stressful life
experiences by directly affecting well-being and mood (Cohen & Wills, 1985). There are studies examining social
support in terms of education (DeBerard et al., 2004; de la Iglesia, Stover & Liporace, 2014; Gen¢dogan, 2006;
Kapikiran & Ozgiingér, 2009; Li, et al., 2018; Rosenfeld et al. 2000; Yildirim, 2006; Yildirim, et al., 2008; Yildirim &
Ergene, 2003). In the study conducted by Kocaman and Ersoy (2021), it is stated that students received the social
support they needed from their families and friends in distance education during the epidemic process, and thus

they were less affected by the negative effects of the epidemic process.
Purpose of the study and research questions

In this study, it was aimed to examine the relationships among Turkish language teaching students' online self-
regulation skills, their multidimensional perceived social support and their attitudes towards the use of distance
education environments during the pandemic process. The study is considered important because it examines

the extent to which online self-regulation skills and perceived multidimensional social support predict the
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attitude towards the use of distance education environments during the pandemic process, and reveals the

relationship between concepts that are thought to be related. In this context, the questions to be answered are:

1. Is there a significant difference among the online self-regulation skills of Turkish language teaching
undergraduate program students, their multidimensional perceived social support and their attitudes
towards the use of distance education environments during the pandemic process by gender?

2. Is there a significant difference among the online self-regulation skills of Turkish language teaching
undergraduate program students, their multidimensional perceived social support and their attitudes
towards the use of distance education environments during the pandemic process by grade level?

3. Do the online self-regulation skills and multidimensional social support perceptions of Turkish language
teaching undergraduate program students predict their attitudes towards the use of distance education

environments?

METHOD

Model of the research

There are two ways (qualitative and quantitative) that the researcher can choose according to the nature of the
research process and the problems addressed in the research (Creswell, 2012). In this study, the correlational
research design of the quantitative research method (Christensen, Johnson & Turner, 2015: 60) was used.
Creswell (2012: 21) defines relational studies as “procedures in quantitative research in which researchers
measure the degree of association between two or more variables using their correlational statistical analysis”.
Fraenkel, Wallen, and Hyun (2012: 331) state that “in relational research, relationships between two or more
variables are examined without trying to influence them”. With this analysis, numerical values emerge that

indicate the relationship between two or more variables or whether one can predict the other.

Participants

The participants of the research consist of students studying in the Turkish Language Teaching Department of
universities in Turkey. Participants were reached by the Snowball sampling technique. In the snowball sampling
technique, a few reference people related to the study subject are selected and other people are reached
through these people (Gay, Mills & Airasian, 2011: 143). In this study, some students were reached and asked to
participate in the study. It was ensured that the data collection tool was sent to other Turkish teacher candidates.
By the snowball technique, 206 Turkish language teaching students from various cities of Turkey were reached

and data were collected.

Data collection tools

Turkish Online Self-Regulation Scale: The scale was adapted into Turkish by Kilis and Yildirim (2018) to measure

students' self-regulation skills in e-learning environments. There are 6 sub-dimensions and 24 items in the scale.
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It is prepared in a 5-point Likert type. According to the confirmatory factor analysis, it was reported that the fit
indices were at an acceptable level. The Cronbach's alpha coefficient, which shows the internal consistency
coefficients for the reliability analysis of the scale, was specified as .95. In this study, Cronbach's alpha value was

determined as .91 and McDonald's w value as .91.

The Multidimensional Scale of Perceived Social Support: |t was discussed in Eker, Arkar and Yaldiz's (2001) study
in which he examined the psychometric properties of the revised form of the Multidimensional Scale of Perceived
Social Support. The scale, which consists of 12 items, has a 3-factor structure: family, friend, and a special person.
The scale is 7-point Likert type. The Cronbach's alpha coefficient, which shows the internal consistency
coefficients for the reliability analysis of the scale, was found to vary between .80 and .95 in 3 types of samples

used in the study. In this study, Cronbach's alpha value was determined as .87 and McDonald's w value as .87.

Attitude Scale Regarding the Use of Distance Education Environments During the Pandemic Process: The scale
was developed by Yildiz, Cengel and Alkan (2021). The scale, which has a 4-dimensional structure consisting of
24 items, was prepared in a 5-point Likert type. According to the confirmatory factor analysis, it was reported
that the fit indices were at an acceptable level. The Cronbach's alpha coefficient, which shows the internal
consistency coefficients for the reliability analysis of the scale, was stated as .93. In this study, Cronbach's alpha

value was determined as .93 and McDonald's w value was determined as .94.

Data collection and analysis

Considering the epidemic process, it was deemed appropriate to collect the data online (Google Forms). Analyzes
were made using jamovi v1.8.2 (The jamovi project, 2021) computer programs. Statistical techniques were
chosen according to the normality values of the distributions of the data in the analyzes to be made within this
program. According to George and Mallery (2003), it is accepted that “the skewness and kurtosis coefficients
between -2 and +2 are sufficient to assume that the distribution is normal” but according to Tabachnick and
Fidell (2007), “the skewness and kurtosis coefficients between -1.5 and +1.5” are sufficient. The mentioned
values are presented in the descriptive statistics in the findings section. For this reason, parametric tests were
used in the analysis. Data were analyzed using one-way ANOVA and Pearson product-moment correlation
coefficient, independent groups t-test, and regression analysis. The data were evaluated according to a
significance value of 0.05. In addition, bootstrap was applied in the calculation of correlation and hierarchical

regression.

Publishing ethics

This study was found ethically appropriate by the Social and Human Sciences Research Ethics Committee of Tokat

Gaziosmanpasa University with the decision dated 19.10.2021 and numbered 21-18.
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FINDINGS

Examination of the findings according to the gender variable

Table 1. Descriptives

OSR PSS DEA
N 206 206 206
Missing 0 0 0
Mean 84.2 57.5 78.7
Median 84.0 57.0 79.0
Standard deviation 15.9 15.6 19.5
Minimum 42.0 12.0 33.0
Maximum 120 84.0 119
Skewness -0.197 -0.292 -0.127
Std. error skewness 0.169 0.169 0.169
Kurtosis -0.0880 -0.307 -0.512
Std. error kurtosis 0.337 0.337 0.337
Shapiro-Wilk W 0.991 0.979 0.987
Shapiro-Wilk p 0.265 0.004 0.061

Note. OSR: Online Self Regulation, PSS: Perceived Social Support, DEA: Distance Education Attitude

Descriptive statistics of the scores obtained from the scales are presented in Table 1. According to this statistical
values, the average score of the Turkish language teaching students on the Turkish online self-regulation scale
as 84.2, the average score of the multidimensional perceived social support scale as 57.5, the average scores of
the attitude scale regarding the use of distance education environments during the pandemic process as 78.7,
were determined. On the other hand, it is seen that the skewness and kurtosis coefficient values of the scores

obtained from the measurement tools are between -1.5 and +1.5.

Table 2. Independent Samples T-Test

95% Confidence Interval

Statistic df P Mean difference  SE difference Lower Upper
OSR Student's t -0.757 204 0.450 -1.95 2.58 -7.05 3.14
PSS Student's t -1.444 204 0.150 -3.66 2.54 -8.67 1.34
DEA Student's t -0.947 204 0.345 -3.00 3.17 -9.26 3.25

Note. OSR: Online Self Regulation, PSS: Perceived Social Support, DEA: Distance Education Attitude

The examination of Turkish language teaching students' online self-regulation skills, perceived multidimensional
social support, and attitudes towards the use of distance education environments according to the gender

variable is given in Table 2. When the table is examined, it is seen that students' online self-regulation skills,
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perceived multidimensional social support, and attitudes towards the use of distance education environments

do not differ according to gender (t;,5, = —.757,p > .05; tiypy = —1.444,p > .05; t = —.947,p > .05).

However, when Figure 1 below is examined, it is seen that the average scores of female students are slightly

higher.
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Figure 1. Distribution Of The Scores Obtained From The Scales By Gender

Examination of the findings according to the class variable

Table 3. One-Way ANOVA (Fisher's)

F df1 df2 p
OSR 0.595 3 202 0.619
PSS 7.85e-4 3 202 1.000
DEA 0.540 3 202 0.655

Note. OSR: Online Self Regulation, PSS: Perceived Social Support, DEA: Distance Education Attitude

Turkish language teaching students' online self-regulation skills, perceived multidimensional social support, and
attitudes towards the use of distance education environments were discussed according to the grade level
variable. The data regarding the one-way analysis of variance used in this direction are presented in Table 3.
Based on these findings, it was determined that students' online self-regulation skills, perceived
multidimensional social support, and attitudes towards the use of distance education environments did not differ
according to gender (F(3202) =.595,p > .05; F3202) = 7.85e — 4,p > .05; F(3302) = .540,p >.05) . In
addition, the average scores of students' online self-regulation skills, perceived multidimensional social support,

and attitudes towards the use of distance education environments are given in Figure 2 below:
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Figure 2. Distribution of the Scores Obtained From the Scales by Grade Level

Examination of the correlation between the scales

Table 4. Correlation Matrix

OSR PSS DEA
OSR Pearson'sr —
p-value —
95% Cl Upper —
95% Cl Lower —
N —
PSS Pearson'sr 0.386 kK -
p-value <.001 —
95% Cl Upper 0.496 -
95% Cl Lower 0.263 —
N 206 -
DEA Pearson'sr 0.576 rokk 0.426 kK —
p-value <.001 <.001 -
95% Cl Upper 0.661 0.532 —
95% Cl Lower 0.477 0.307 —
N 206 206 —

Note. * p <.05, ** p <.01, *** p <.001, OSR: Online Self Regulation, PSS: Perceived Social Support, DEA: Distance
Education Attitude

In Table 4, the relationship among Turkish language teaching students' online self-regulation skills, perceived
multidimensional social supports, and their attitudes towards the use of distance education environments was
examined by correlation. Accordingly, it has been determined a significant positive correlation between students'
online self-regulation skills and their perceived social support (r = .38,p< .001; 95% Cl= .26,.49); a significant

positive correlation between online self-regulation skills and their attitudes towards the use of distance
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education environments (r =.57,p<.001; 95% Cl=.47,.66); a positive significant relationship (r = .42,p<.001; 95%
Cl=.30,.53) between their perceived social support and their attitudes towards the use of distance education

environments. In addition, the visual of these relations is presented in Figure 3 below.

OSR P58 DEA

OsR

0385 0.576

PSS

DEA

Figure 3. Correlations Plot

A hierarchical regression was conducted to determine to what extent the online self-regulation skills of Turkish
language teaching students and their perceived multidimensional social support predict their attitudes towards
the use of distance education environments. Various assumptions required for regression analysis were
examined. Autocorrelation status was analyzed with Durbin-Watson value. Accordingly, the Durbin-Watson
value (1.85) was found to be within the acceptable limits of 1.5-2.5 (Field, 2013). The tolerance value (1-R2),
which emphasizes the variance rate that cannot be explained by the variables, was greater than the acceptable
limit 1-R2 => .20 (Field, 2013) (1-R2=.63,.68). Finally, variance inflation factor (VIF) was examined. The VIF value
was calculated as 1.17 for both independent variables. The acceptable limit of this value is specified as VIF = <10

(Field, 2013).

Table 5. Regression Model Fit Measures

Overall Model Test

Model R R? AR? OF dfl df2 p
1 0.576 0.332 0.329 101.3 1 204 <.001
2 0.617 0.381 0.375 62.4 2 203 <.001
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The predictive power of online self-regulation skills and perceived multidimensional social support on the
dependent variable was examined using the enter method. In the first stage, the predictive power of online self-
regulation skills in the 1st model regarding the use of distance education environments was investigated.
Accordingly, online self-regulation skills were a significant predictor of the attitude towards the use of distance
education environments (F(1, 204) = 101.3, p < .001). As can be seen in Table 6, the contribution of online self-
regulation skills to the model is significant (R = .57, p <.001, 95% CI = .46, .68). This first model explains 32% of
the attitude variance regarding the use of distance education environments. The second phase, the 2nd Model,
was created by adding perceived multidimensional social support. Thus, online self-regulation skills (B = .48, p <
.001, 95% Cl = .36, .60) and perceived multidimensional social support (8 = .24, p <.001, 95% Cl =.12), .35) were
found to be significant predictors of the attitude towards the use of distance education environments. With the
second model, 37% of the attitude variance regarding the use of distance education environments is explained.
Multidimensional perceived social support added to the second model contributed 5% to the total explained

variance.

Data for Model 1 is presented in Table 6 below:

Table 6. Model 1 Coefficients - DEA

95% Confidence 95% Confidence
Interval Interval
. Estimate Stand.
Predictor B SE Lower Upper t p Estimate - 8 Lower Upper
Intercept 19.116 6.0232 7.240 30.992 3.17 0.002
OSR 0.708 0.0703 0.569 0.847 10.07 <.001 0.576 0.463 0.689

Data for Model 2 is presented in Table 7 below:

Table 7. Model 2 Coefficients - DEA

95% Confidence 95% Confidence
Interval Interval
Estimate Stand.
Predi E L L
redictor -B S ower Upper t p Estimate - 8 ower Upper

Intercept 11.489 6.1170 -0.572 23.550 1.88 0.062
OSR 0.594 0.0736 0.449 0.739 8.08 <.001 0.484 0.366 0.602
PSS 0.299 0.0747 0.152 0.446 4.00 <.001 0.240 0.122 0.358

CONCLUSION and DISCUSSION

In this study, the relationships among the online self-regulation skills of Turkish language teaching undergraduate

program students, their multidimensional perceived social support and their attitudes towards the use of

995



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

distance education environments during the pandemic process were investigated. In addition, these attitudes

were examined according to gender and class level variables. The results of the research are as follows:

1. In the study, no significant difference was found between students' online self-regulation skills, their perceived
multidimensional social support and their attitudes towards the use of distance education environments by the

gender variable.

2. In the study, no significant difference was found between students' online self-regulation skills, their perceived
multidimensional social support and their attitudes towards the use of distance education environments

according to their grade levels.

3. Significant positive relationships were found among students' online self-regulation skills, their perceived
multidimensional social support, and their attitudes towards the use of distance education environments during
the pandemic process. Accordingly, the relationship among the scores obtained from the three measurement
tools was revealed. In the study conducted by Williams, Wall, and Fish (2019), it was found that perceived social
support from family, friends, and peers predicted academic self-regulation in adult graduate students. This study

is also similar to the study mentioned in the context of the determined relationship.

4. Online self-regulation and multidimensional perceived social support were examined as predictors of the
attitude towards the use of distance education environments during the pandemic process, which was
considered as the dependent variable in the study. In the analysis made with the help of hierarchical regression,
the independent variable of online self-regulation explained 32% of the total variance of attitude towards the
use of distance education environments. In the analysis made with the help of hierarchical regression, the
independent variable of online self-regulation explained 32% of the total variance of attitude towards the use of
distance education environments. Online self-regulation and multidimensional perceived social support
independent variables explained a total of 37% of the attitude variance regarding the use of distance education
environments. Accordingly, it is possible to talk about the significant effect of both independent variables on the
dependent variable. However, it can be said that the effect of online self-regulation skills is greater.

Multidimensional perceived social support contributed 5% to this.

No study has been found in the literature that directly addresses this issue, but various studies that include the
effects of self-regulation and social support in terms of education have been mentioned. In the study of Cetin
and Ceyhan (2018), it was stated that self-regulation was an important negative predictor of academic
procrastination in high school students. In the study of Uredi and Uredi (2005), it was found that self-regulation
positively predicted mathematics achievement in secondary school students. In the study of Turan and Demirel
(2010), it was seen that successful students in face-to-face medical school courses reflect more self-regulated

learning skills at all stages of learning.
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In the study conducted by Eom and Reiser (2000), it was determined that students who use high-level self-
regulation skills better comprehend computer-based lessons. In the study conducted by Sun and Rueda (2012),
it was found that self-regulation was significantly associated with all participation types (behavioral participation,
emotional involvement, and cognitive involvement) in distance education included in the research, that is,
students with higher levels of self-regulation had higher levels of participation ( engagement) are indicated. On
the other hand, in the study of Uzun, Unal, and Yamag (2013), although there is no significant relationship
between self-regulation and success in online distance education, a positive significant relationship was found

between self-regulation and distance education attitude.

In the study conducted by Dede et al. (2021), it was stated that the self-regulation skills of the students who
always attend the distance education courses of the secondary school students during the COVID-19 process are
higher than the students who do not attend the courses occasionally or not at all. In Alanoglu's (2020) study, a

positive significant relationship was found between perceived social support and attitude towards learning.

There are also the following studies in the literature: studies indicating the positive relationship between social
support and academic achievement (DeBerard et al, 2004; Rosenfeld et al. 2000; Yildirnm, 2006); studies
concluded that perceived family social support positively predicted academic achievement (Kapikiran &
Ozgiingdr, 2009; Yildirim & Ergene, 2003); the study, written by Gengdogan (2006), in which a negative significant
relationship was determined between the perception of social support and test anxiety; the study concluded
that perceived social support from friends and teachers negatively predicted test anxiety (Yildirim, et al., 2008);
The study revealing that self-esteem mediates the relationship between social support and academic
achievement (Li, et al., 2018); the study concluded that social support positively predicted academic achievement

in female (de la Iglesia, Stover & Liporace, 2014).

RECOMMENDATIONS

This research has several limitations. First of all, the research was carried out with a total of 206 students. For
this reason, expanding the study group may be a positive factor in terms of generalization to the population.
Despite the voluntary participation in the research, the fact that the participants did not respond sincerely to the

statements in the measurement tool may constitute another limitation.

According to the results of the research, it can be suggested to include activities that can improve students' self-
regulation skills in online distance education conducted during the pandemic period and to try to keep social

support mechanisms active in order to ensure that students are least affected by this epidemic situation.

ETHICAL TEXT

In this study, journal writing rules, publication principles, research and publication ethics rules, journal ethics

rules were followed. Responsibility for any violations that may arise regarding the study belongs to the author(s).
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TURKCE OGRETMENLIGi OGRENCILERINDE UZAKTAN EGiTiM ORTAMLARININ
KULLANIMINA iLiSKiN TUTUMUN YORDAYICILARI OLARAK CEVRIM iCi OZ DUZENLEME VE
COK BOYUTLU ALGILANAN SOSYAL DESTEK

0z

0z diizenleme &grencilerin zihinsel becerileri araciligiyla akademik becerilerini yénetebilmesidir.
0Oz diizenleme bir yetenek veya performans olmaktan cok bir 6z yénelim ve 6z yénetim siirecidir.
Sosyal destek, bireyin dogrudan iyi olma halini ve ruh halini etkileyerek onlarin olumsuz ya da stresli
yasam deneyimlerinin etkilerini hafifletmeye yardimci olmaktir. Sosyal destek algisi yasanan salgin
hastalik slrecinin etkilerinin azaltiimasinda etkili bir durumdur. Bu baglamda cevrim igi 6z
diizenleme becerileri ve ¢cok boyutlu algilanan sosyal destegin, pandemi siirecinde uzaktan egitim
ortamlarinin kullanimina iliskin tutumu ne diizeyde yordadigini tespit etmek ve kavramlarin
iliskisini ortaya koymak ©Onemli olabilir. Bu arastirmada Universite Tirkce o6gretmenligi
Ogrencilerinin g¢evrim i¢i 6z diizenleme becerileri, ¢ok boyutlu algiladiklari sosyal destekleri ve
pandemi siirecinde uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasindaki iliskilerin
incelenmesi amaglanmistir. Bu galisma, nicel arastirma desenlerinden biri olan iliskisel arastirma
deseni ile gerceklestirilmistir. Calismanin verileri kartopu 6rnekleme teknigi ile secilmis ve
arastirmaya 206 Tirkce 6gretmenligi 6grencisi katilmistir. Arastirmada veri toplama araclari olarak
“Tiirkge Cevrimigi Oz Diizenleme Olgegi”, “Cok Boyutlu Algilanan Sosyal Destek Olgegi”, “Pandemi
Sirecinde Uzaktan Egitim Ortamlarinin Kullanimina iliskin Tutum Olgegi” kullanilmistir. Yasanan
salgin silireci goz 6ninde tutularak verilerin Google Forms ile toplanmasi uygun gorilmustir.
Analizler, jamovi bilgisayar programlari kullanilarak yapilmistir. Tirk¢e 6gretmenligi 6grencilerinin
cevrim i¢ci 6z dizenleme becerileri, ¢ok boyutlu algiladiklari sosyal destek, uzaktan egitim
ortamlarinin kullanimina iliskin tutumlari cinsiyet ve sinif dizeyine gore anlamh farkhhk
gdstermemektedir. Ogrencilerin, gevrim igi 6z diizenleme becerileri, cok boyutlu algiladiklari sosyal
destek, uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasinda anlamli pozitif iliskiler
tespit edilmistir. Cevrim ici 6z diizenleme becerileri ve ¢ok boyutlu algilanan sosyal destek, uzaktan
egitim ortamlarinin kullanimina iliskin tutumun anlamli yordayicilari olarak toplam varyansin
%37’si agiklanmaktadir.

Anahtar kelimeler: Tirkce 6gretmenligi, 6z diizenleme, sosyal destek, uzaktan egitim, tutum.
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GiRiS

Literatiire Albert Bandura tarafindan eklenen 6z dizenleme kavrami, 6grenme stratejilerinden biri olarak ele
alinmistir (Yavuzalp & Ozdemir, 2020). Oz diizenleme, “6grenciler arasindaki basari farkliliklarini agiklamaya
yardimci olan bir mekanizma” (Schunk, 2005) ve basariyi artirmanin bir yolu olarak gorilmektedir. Boylelikle 6z
diizenlemenin egitim alaninda 6neminin artmasi ile konuyla ilgili calismalarin da arttigi séylenebilir. Bu sekilde 6z
dizenleme konusunu inceleyen arastirmacilar gesitli tanimlarda bulunmustur. Zimmerman (2000) 06z
diizenlemenin, “6grenenlerin hedeflere ulasmaya yonelik kendi Urettigi disince, duygu ve davranislari ifade
ettigini” belirtmistir. Berkman (2016) 6z diizenlemeyi, “kisinin davranisini, andan giline, giinden giine, genellikle
bir hedefe veya hedefler dizisine dogru ilerlemeyi tegvik edecek sekilde rehberlik etme siireci” olarak aktarmistir.
Pintrich (2000) 6z diizenlemenin, “kendi 6grenmeniz igin dogru 6grenme stratejilerini se¢meye, bu stratejileri
gerektigi gibi ayarlamaya ve tiim 6grenme siirecini motive etmeye odaklandigini” belirtmistir. Oz diizenleme
ayrica, “kisinin eylemlerini, duslincelerini ve duygularini bir hedefe yonelik olarak kasitli olarak yénlendirme

sureci” (Carver & Scheier, 2011) olarak da tanimlanmaktadir.

Oz dizenlemeli 6grenme, bir dizi eylemden olusur; bunlardan ilki hedef belirleme, sonraki asama hedefin
gerceklestirilmesi icin uygun stratejilerin planlanmasi ve segilmesi; sonuncusu da performans degerlendirmesidir
ve 6z farkindalik, 6z izleme ve 6z degerlendirme tim asamalarda kritik niteliklerdir (Kremer-Hayon & Tillema,
1999). Zimmerman’a (2002) goére, daha ayrintih bahsedecek olursak, 6z diizenlemeli 6grenme Ui¢ asamadan
olusur ve bu siireg bir daire seklinde tekrarlanir. ilk asama 6ngérii asamasidir. Bu asamada ‘hedef belirleme,
stratejik plan yapma’ gibi gorevlerin analizi yapilir. Ayni zamanda, ‘6z yeterlilik, sonug beklentisi, i¢ ilgi/deger,
dgrenme hedefi ydnelimi’ gibi kisisel motivasyona dair inanglar olusturulur. ikinci asama performans asamasidir.
Bu asamada ‘imgeleme, 6z egitim, zaman yonetimi, gorev stratejileri’ gibi 6z kontrole ve ‘6z kayit, Ust bilissel
izleme’ gibi 6z gdzleme dair bilesenler yer alir. Uglinci asama ise 6z yansitma asamasidir. Bu asamada ‘6z
degerlendirme, nedensel yikleme’ gibi 6z yargilamaya ve ‘6z tatmin, etkilenim, uyarlanabilirlik, savunulabilirlik’
gibi 6z tepkiye ait bilesenler yer alir. Oz diizenleme “&grencilerin zihinsel yeteneklerini akademik becerilere
donisturdikleri 6z yonelim sirecidir” (Zimmerman, 2002: 64). Bu slirecte 6grenciler Gst bilissel, glidisel ve
davranissal agidan kendi 6grenme sireglerinde aktif katiimci olabilirlerse 6z diizenleyici olarak tanimlanabilirler

(Zimmerman, 1986).

2020 yiliitibariyla diinya ¢apinda bir salgina doniisen COVID-19 hastaligi (WHO, 2020) sonucunda pek ¢ok alanda
oldugu gibi egitim alaninda da bazi degisiklikler yasanmistir. 2020 yilinin bahar aylarinda egitim kurumlarinda yiz
ylze egitime ara verilmistir. Diinya genelinde yaklasik 1,5 milyar 6grencinin egitimi kesintiye ugramistir (UNESCO,
2020a; UNICEF, 2020). Turkiye’de de yaklasik 25 milyon 6grenci bu durumdan etkilenmistir (UNESCO, 2020b).
Turkiye Cumhuriyeti’'nde COVID 19 ile ilgili egitim alaninda 6nlemler 2020 Mart ayinda alinmaya baslanmistir
(MEB, 2020; YOK, 2020). Bu dnlemler ile iniversiteler 2020-2021 egitim-dgretim yilini da “kriz kosullari nedeniyle
O0gretim sunumunun alternatif bir sunum moduna gegici olarak kaymasi” olarak agiklanan acil uzaktan egitim

(Hodges, vd., 2020, s. 6) ile tamamlamak durumunda kalmistir. Boylelikle tniversiteler tarafindan belirlenen
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uzaktan egitim sistemleri ile cevrim igi olarak 6gretime devam edilmistir. Cevrim igi derslerde bireylerin bagaril
olmak icin 6z diizenleme becerisine de sahip olmasi gerekir. Bu konuda 6grencilerin 6z diizenleme becerilerinin
yiiksek olmasinin, ders basarilarinda olumlu etkisi olabilecegi belirtiimektedir (Yavuzalp & Ozdemir, 2020).
Zimmerman ve Tsikalas (2005) da bilgisayar destekli 6§renme ortamlarinin 6grencilerin 6z diizenleme stratejileri
kazanmalarinda 6nemli oldugunu belirtmektedir. Buna gore, 6z diizenleme becerilerinin uzaktan egitim

sirecinde etkili olarak kullanilabilecek ve siirece katki saglayabilecek beceriler oldugu séylenebilir.

COVID-19 kiiresel salgini stresli bir olay olarak hayatimiza girmistir. Ogrencilerin ¢evrim ici egitime baslamasi ile
sosyal hayatlar etkilenmis, daha izole bir déneme girilmistir. Bu dénemde insan sagligina sadece biyolojik
midahalelerin tek basina yeterli olamayacagi anlasiimistir (Bekaroglu & Yilmaz, 2020). Salgin déneminde stres ve
kaygi gibi insan sagiligini olumsuz etkileyen psikolojik durumlara karsi “bir direng kaynagi olarak ¢alisan psikolojik
dayaniklilik ile algilanan sosyal destek arasinda anlamli pozitif iliski bulunmaktadir” (Terzi, 2008). Yani sosyal
cevre ile kurulan iliskinin kisilik Gzerinde etkisi oldugu soylenebilir. Boylelikle dile getirilebilecek, kisi Gzerindeki
etkenlerden biri de algilanan sosyal destek olabilir. Sosyal destek kavrami “bireyin ¢evresinden elde ettigi sosyal
ve psikolojik destek” (Yildirim, 1997: 81); “saglayici veya alici tarafindan alicinin refahini arttirmaya yonelik olarak
algilanan en az iki kisi arasindaki kaynak alisverisi” (Shumaker & Brownell, 1984) olarak tanimlanmaktadir. Cohen
ve Wills (1985) sosyal destegin etkili oldugu durumlar ile ilgili koruma ve ana etki adl iki model sunarak bu iki
modelin de kavramsallastirilmasinda dogruluk oldugunu, bunlarin farkli stireci temsil ettigini belirtmektedir.
“Sosyal destek aile Uyeleri, arkadaslar veya is arkadaslar gibi 5nemli kisilerden gelen duygusal, bilgilendirici veya
pratik yardim anlamina gelir; destek aslinda baskalarindan alinabilir veya ihtiya¢ duyuldugunda mevcut olarak
algilanabilir” (Thoits, 2010: 546). Lakey ve Cohen’e gére (2000), sosyal destegin alinan ve algilanan olmak tzere
iki boyutu bulunmaktadir. Sosyal destek, iyi olma halini ve ruh halini dogrudan etkileyerek kisilerin stresli yasam
deneyimlerinin olumsuz etkilerini hafifletmeye yardimci olur (Cohen & Wills, 1985). Bu arastirmada oldugu gibi
sosyal destegin egitim acisindan incelendigi calismalar bulunmaktadir (DeBerard vd., 2004; de la Iglesia, Stover
& Liporace, 2014; Gengdogan, 2006; Kapikiran & Ozgiingér, 2009; Li, vd., 2018; Rosenfeld vd. 2000; Yildirim,
2006; Yildirim, vd., 2008; Yildirnm & Ergene, 2003). Kocaman ve Ersoy (2021) tarafindan ydiritilen ¢calismada da
salgin donemindeki uzaktan egitim sirecinde 6grencilerin ihtiyac duyduklari sosyal destegi aile ve

arkadaslarindan aldiklari ve bu sayede salgin siirecindeki olumsuzluklardan daha az etkilendikleri belirtiimektedir.

Arastirmanin amaci ve aragtirma sorulari

Bu arastirmada Tirkge egitimi bolimi 6grencilerinin ¢evrim ici 6z diizenleme becerileri, ok boyutlu algiladiklar
sosyal destekleri ve pandemi siirecinde uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasindaki
iliskilerin incelenmesi amaglanmistir. Literatiir incelemesinde goruldigu Uzere uzaktan egitim ile 6z diizenleme
becerileri birbiri ile ilgili gorilmektedir. Algilanan sosyal destek de yasanan salgin hastalik siirecinin etkilerinin
azaltilmasinda etkili bir durumdur. Bu ¢alisma; ¢evrim i¢i 6z diizenleme becerileri ve ¢ok boyutlu algilanan sosyal

destegin, pandemi sirecinde uzaktan egitim ortamlarinin kullanimina iliskin tutumu ne dlizeyde yordadigini
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incelemesi ve baglanti olabilecegi duslinilen kavramlarin iligkisini gostermesi bakimindan 6nemli

gorilmektedir. Bu baglamda cevabi aranacak sorular sunlardir:

1. Turkge egitimi bolimu 6grencilerinin ¢evrim ici 6z diizenleme becerileri, cok boyutlu algiladiklari sosyal
destekleri ve pandemi siirecinde uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasinda
cinsiyete goére anlamli bir fark var midir?

2. Tirkge egitimi bolimi 6grencilerinin gcevrim ici 6z diizenleme becerileri, cok boyutlu algiladiklari sosyal
destekleri ve pandemi siirecinde uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasinda sinif

seviyesine gore anlamh bir fark var midir?

Tirkce egitimi bolimi 6grencilerinin ¢evrim ici 6z diizenleme becerileri ile ¢cok boyutlu sosyal destek algilari,

uzaktan egitim ortamlarinin kullanimina iliskin tutumlarini yordamakta midir?

YONTEM

Arastirmanin modeli

Arastirma sirecinin dogasina ve arastirmada ele alinan problemlere gore arastirmacinin segebilecegi iki yol (nitel
ve nicel) vardir (Creswell, 2012). Bu ¢alismada, nicel arastirma yénteminin iliskisel arastirma deseni (Christensen,
Johnson & Turner, 2015: 60) kullanilmistir. Creswell (2012: 21) iliskisel calismalari “arastirmacilarin korelasyonel
istatistiksel analizlerini kullanarak iki veya daha fazla degisken arasindaki iliski derecesini 6l¢tigi nicel
arastirmadaki prosedirler” olarak tanimlamaktadir. Christensen, Johnson ve Turner’a (2015: 61) gore
“korelasyonel galisma, iki degiskeni 6lgmek ve ardindan bunlar arasinda var olan iliskinin derecesini belirlemekten
olusur”. Fraenkel, Wallen ve Hyun, (2012: 331) “iliskisel arastirmada, iki veya daha fazla degisken arasindaki
iliskiler, onlar etkilemeye galismadan incelenir” demektedir. Bu analiz ile iki veya daha ¢ok degiskenin arasindaki

iliskiyi veya birinin digerini tahmin edip edemeyecegini belirten sayisal degerler ortaya gikar.
Katihmalar

Arastirmanin katilimcilar Gniversitelerdeki Tirkce 6gretmenligi 6grencilerinden olusmaktadir. Katihmcilara,
Kartopu 6rnekleme teknigi ile ulagiimistir. “Kartopu drnekleme tekniginde ¢alisma konusu ile ilgili birkag referans
kisi segilir ve bu kisiler tizerinden diger kisilere ulasilir” (Gay, Mills ve Airasian, 2011: 143). Bu ¢alismada bazi
ogrencilere ulasiimis, calismaya katilmalari istenmistir. Veri toplama aracinin diger Tiirk¢e 6gretmeni adaylarina
gonderilmesi saglanmistir. Kartopu teknigiyle Turkiye’nin gesitli illerinden 206 Tirkge 6gretmenligi 6grencisine

ulasilmis ve veriler toplanmistir.
Veri toplama araglari

Tiirkce Cevrimici Oz Diizenleme Olgegi: Olcek, Kilis ve Yildirim (2018) tarafindan e-6grenme ortamlarinda

dgrencilerin 6zdiizenleme becerilerini 6lgmek icin Tirkgeye uyarlanmistir. Olgekte 6 alt boyut ve 24 madde
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bulunmaktadir. 5°li likert tipte hazirlanmistir. Dogrulayici faktor analizine gére uyum indekslerinin kabul edilebilir
seviyede oldugu raporlanmistir. Olgegin giivenirlik analizi igin yapilan i¢ tutarllik katsayilarini gésteren Cronbach
alfa katsayisi .95 olarak belirtilmistir. Bu arastirmada ise Cronbach's alfa degeri .91, McDonald's w degeri .91

olarak tespit edilmistir.

Cok Boyutlu Algilanan Sosyal Destek Olgedi: Eker, Arkar ve Yaldiz’in (2001) Cok Boyutlu Algilanan Sosyal Destek
Olgegi'nin godzden gecirilmis formunun psikometrik ozelliklerini inceledigi calismasinda ele alinmistir. 12
maddeden olusan 6lgek, aile, arkadas, 6zel bir insan olmak lizere 3 faktorlii bir yapidadir. Olgek, 7’li likert tiptedir.
Olgegin giivenirlik analizi icin yapilan i¢ tutarlilik katsayilarini gdsteren Cronbach alfa katsayisi calismada
kullanilan 3 tiir 6rneklemde .80 ile .95 arasinda degisen degerlerde tespit edilmistir. Bu arastirmada ise

Cronbach's alfa degeri .87, McDonald's w degeri .87 olarak tespit edilmistir.

Pandemi Siirecinde Uzaktan Egitim Ortamlarinin Kullanimina iliskin Tutum Olgegi: Olgek, Yildiz, Cengel ve Alkan
(2021) tarafindan gelistirilmistir. 24 maddeden olusan 4 boyutlu bir yapiya sahip olan 6lgek 5’li likert tipinde
hazirlanmistir. Dogrulayici faktér analizine gére uyum indekslerinin kabul edilebilir seviyede oldugu
raporlanmistir. Olgegin giivenirlik analizi icin yapilan ig tutarlilik katsayilarini gésteren Cronbach alfa katsayisi .93
olarak belirtilmistir. Bu arastirmada ise Cronbach's alfa degeri .93, McDonald's w degeri .94 olarak tespit

edilmistir.
Verilerin toplanmasi ve analizi

Yasanan salgin slireci goz 6niinde tutularak veriler gevrim igi (Google Forms) olarak toplanmistir. Analizler, jamovi
v1.8.2 (The jamovi project, 2021) bilgisayar programlari kullanilarak yapilmistir. Bu program dahilinde verilerin
normal dagilimlarina gore istatistiksel teknikler kullanilmistir. George ve Mallery’e (2003) gore “dagilimin normal
oldugunu varsaymak igin -2 ile +2 arasindaki”, Tabachnick ve Fidell’e (2007) gore ise “-1.5 ile +1.5 arasindaki
carpiklik ve basiklik katsayilari” yeterli kabul edilmektedir. Bahsedilen degerler bulgular kismindaki betimleyici
istatistiklerde sunulmustur. Veriler, tek yonli ANOVA ve Pearson momentler ¢arpimi korelasyon katsayisi,
bagimsiz gruplar t-testi, regresyon analizi kullanilarak ¢éziimlenmistir. Veriler, 0.05 anlamlilik degerine gore

degerlendirilmistir. Ayrica korelasyon ve hiyerarsik regresyon hesaplanmasinda bootstrap uygulanmistir.

Yayin etigi

Bu calisma, Tokat Gaziosmanpasa Universitesi Sosyal ve Beser? Bilimler Arastirmalari Etik Kurulu tarafindan

19.10.2021 tarih ve 21-18 sayil karar ile etik agidan uygun bulunmustur.
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BULGULAR

Cinsiyet degiskenine goére bulgularin incelenmesi

Tablo 1. Betimsel Veriler

OSR PSS DEA
N 206 206 206
Kayip veri 0 0 0

Aritmetik ortalama 84.2 57.5 78.7
Medyan 84.0 57.0 79.0
Standart sapma 15.9 15.6 19.5

En dislk 42.0 12.0 33.0

En yiksek 120 84.0 119
Carpiklik -0.197 -0.292 -0.127
Carpikligin standart hatasi 0.169 0.169 0.169
Basiklik -0.0880 -0.307 -0.512
Basikhgin standart hatasi 0.337 0.337 0.337
Shapiro-Wilk W 0.991 0.979 0.987
Shapiro-Wilk p 0.265 0.004 0.061

Not: OSR: Cevrimici Oz Diizenleme, PSS: Algilanan Sosyal Destek, DEA: Uzaktan Egitim Tutumu

Tablo 1'de 6lgeklerden alinan puanlarin betimleyici istatistik bilgileri sunulmustur. Buna gore Tirkce 6gretmenligi
ogrencilerinin Tiirkge ¢cevrimici 6z diizenleme 6lgegi ortalama puanlari 84.2; cok boyutlu algilanan sosyal destek
Olcegi ortalama puanlari 57.5; pandemi surecinde uzaktan egitim ortamlarinin kullanimina iligkin tutum 6lgegi
ortalama puanlari 78.7 olarak tespit edilmistir. Ayrica 6lgme araglarindan alinan puanlarin ¢arpiklik ve basiklik

katsayi degerlerinin -1.5, +1.5 arasinda oldugu da gorilmektedir.

Tablo 2. Bagimsiz Orneklemler igin T-Testi

95% giiven araligi

istatistik df p Ortalama farki Standart sapma farki Diisiik Yiiksek
OSR Student's t -0.757 204 0.450 -1.95 2.58 -7.05 3.14
PSS Student's t -1.444 204 0.150 -3.66 2.54 -8.67 1.34
DEA Student's t -0.947 204 0.345 -3.00 3.17 -9.26 3.25

Not: OSR: Cevrimigi Oz Diizenleme, PSS: Algilanan Sosyal Destek, DEA: Uzaktan Egitim Tutumu

Turkce 6gretmenligi 6grencilerinin ¢evrim ici 6z diizenleme becerileri, algiladiklari ¢cok boyutlu sosyal destek,
uzaktan egitim ortamlarinin kullanimina iliskin tutumlari cinsiyet degiskenine gore incelenmesi Tablo 2’de
verilmistir. Tablo incelendiginde 6grencilerin ¢evrim ici 6z diizenleme becerilerinin, algiladiklari ¢ok boyutlu

sosyal desteklerinin, uzaktan egitim ortamlarinin kullanimina iliskin tutumlarinin cinsiyete gore farkhhk
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gostermedigi gorilmektedir (fz04) = —.757,p > .05; tzo4) = —1.444,p > .05; tz04) = —947,p > .05) .
Bununla birlikte asagidaki Sekil 1 incelendiginde kiz 6grencilerin ortalama puanlarinin az miktarda daha yiksek

oldugu gorilmektedir.

8754
825 |
§0.0 1 o
850 o 5 800 o
o} . o
u 575 5
o 7754
. , ) 7
Boaas{ ¢ o Mean(95%Clh @ | | o Mean (95% CI) E 5 o Mean (95% CI)
9 Median ? o Median 50 o Median
u}
500 525 1
725
500 1
I N
Wale Female Wale Female Male Female
Gender Gender Gender

Sekil 1. Olceklerden Alinan Puanlarin Cinsiyete Gére Dagilimi

Sinif degiskenine gore bulgularin incelenmesi

Tablo 3. Tek Yonli ANOVA (Fisher's)

F dfl df2 p
OSR 0.595 3 202 0.619
PSS 7.85e-4 3 202 1.000
DEA 0.540 3 202 0.655

Not: OSR: Cevrimigi Oz Diizenleme, PSS: Algilanan Sosyal Destek, DEA: Uzaktan Egitim Tutumu

Tirkce 6gretmenligi 6grencilerinin ¢evrim ici 6z diizenleme becerileri, algiladiklar ¢cok boyutlu sosyal destek,
uzaktan egitim ortamlarinin kullanimina iliskin tutumlar sinif diizeyi degiskenine gére ele alinmistir. Bu
dogrultuda yararlanilan tek yonliu varyans analizine iliskin veriler Tablo 3’te sunulmustur. Bu bulgulardan
hareketle 6grencilerin cevrim igi 6z dizenleme becerilerinin, algiladiklari ¢ok boyutlu sosyal desteklerinin,
uzaktan egitim ortamlarinin kullanimina iligkin tutumlarinin cinsiyete gore farklihk gdstermedigi tespit edilmistir
(F(3,202) = -595,p > .05; F3202) = 7.85e — 4,p > .05; F3302) = .540,p > .05). Ayrica &grencilerin ¢evrim ici
6z dizenleme becerilerinin, algiladiklari cok boyutlu sosyal desteklerinin, uzaktan egitim ortamlarinin kullanimina

iliskin tutumlarinin ortalama puanlari asagidaki Sekil 2’de verilmistir.
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Sekil 2. Olceklerden Alinan Puanlarin Sinif Diizeyine Gére Dagilimi

Tablo 4. Korolasyon Matrisi

B B e
Grade Level

PSS DEA
OSR Pearson's r —
p-degeri —
95% Cl ylksek -
95% Cl diisiik —
N j—
PSS Pearson's r 0.386 rokk —
p-degeri <.001 -
95% Cl yuksek 0.496 —
95% Cl dustik 0.263 -
N 206 —
DEA Pearson'sr 0.576 *xk 0.426 Hokk -
p-degeri <.001 <.001 —
95% Cl yuksek 0.661 0.532 -
95% Cl dusuk 0.477 0.307 —
N 206 206 -

Not: * p < .05, ** p <.01, *** p <.001, OSR: gevrimigi 6z dizenleme, PSS: algilanan sosyal destek, DEA: uzaktan egitim

tutumu.

Tablo 4’te Tirkce 6gretmenligi 6grencilerinin gevrim ici 6z diizenleme becerilerinin, algiladiklari ¢ok boyutlu
sosyal desteklerinin, uzaktan egitim ortamlarinin kullanimina iliskin tutumlarinin arasindaki iliski incelenmistir.
Buna gore 6grencilerin gevrim i¢i 6z diizenleme becerileri ile algilanan sosyal destekleri arasinda pozitif yonli

anlamli iliski (r

.38,p < .001; 95% CI = .26,.49); cevrim ici 6z dlzenleme becerileri ile uzaktan egitim
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ortamlarinin kullanimina iliskin tutumlarinin arasinda pozitif yonlt anlamliiliski (r = .57,p < .001; 95% CI =
47,.66); algillanan sosyal destekleri ile uzaktan egitim ortamlarinin kullanimina iliskin tutumlarinin arasinda
pozitif yonli anlaml iliski (r = .42,p < .001; 95% CI = .30,.53) oldugu tespit edilmistir. Ayrica asagidaki

Sekil 3'te bu iliskilerin gorseli sunulmustur.

OSSR P58 DEA

OSR

naan

PSS

DEA

Sekil 3. Korelasyona iligkin Serpilme Diyagrami

Tirkce 6gretmenligi 6grencilerinin gevrim ici 6z diizenleme becerilerinin ve algiladiklari ¢ok boyutlu sosyal
desteklerinin uzaktan egitim ortamlarinin kullanimina iliskin tutumlarini ne diizeyde yordadigini tespit etmek
amaciyla hiyerarsik regresyon yapilmistir. Regresyon analizi yapilabilmesi icin gerekli olan gesitli varsayimlar
incelenmistir. Oto korelasyon durumu Durbin-Watson deger ile incelenmistir. Buna goére Durbin-Watson
degerinin (1.85) kabul edilebilir sinirlar olan 1.5-2.5 (Field, 2013) igerisinde oldugu tespit edilmistir. Degiskenler
tarafindan agiklanamayan varyans oranina vurgu yapan tolerans degeri (1-R?) kabul edilebilir sinir olan 1-R? = >
.20 degerinden (Field, 2013) biyik ckmistir (1-R?=.63,.68). Son olarak varyans biiyiitme faktérii (VIF)
incelenmistir. VIF degeri iki bagimsiz degisken icin de 1.17 olarak hesaplanmistir. Bu degerin kabul edilebilir siniri

ise VIF = <10 olarak belirtilmistir (Field, 2013).

Tablo 5. Regresyon Modeli Uyum Olgiileri

Overall Model Test

Model R R? AR? AF dfl df2 p

1 0.576 0.332 0.329 101.3 1 204 <.001
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Tablo 5. Regresyon Modeli Uyum Olciileri

Overall Model Test

Model R R? AR? AF dfl df2 p

2 0.617 0.381 0.375 62.4 2 203 <.001

Bagimsiz degisken olan g¢evrim i¢i 6z diizenleme becerileri ve algilanan ¢ok boyutlu sosyal destegin bagimh
degiskeni yordama giicii enter motodu ile incelenmistir. ilk asamadaki 1. modelde ¢evrim ici 6z diizenleme
becerilerinin uzaktan egitim ortamlarinin kullanimina iliskin tutumu yordama giict arastirilmistir. Buna gore
cevrim ici 6z diizenleme becerileri uzaktan egitim ortamlarinin kullanimina iliskin tutumun anlamli bir yordayicisi
olmustur (F, 204y = 101.3, p < .001). Tablo 6’da goriilecegi lUzere gevrim igi 6z diizenleme becerilerinin modele
katkisi anlamhdir (8 =.57, p <.001, %95 Cl = .46, .68). Bu ilk model uzaktan egitim ortamlarinin kullanimina iliskin
tutum varyansinin %32’sini aciklamaktadir. ikinci asama yani 2. Model, algilanan ¢ok boyutlu sosyal destegin
eklenmesi ile olusturulmustur. Boylelikle gevrim igi 6z diizenleme becerileri (8 = .48, p < .001, %95 Cl = .36, .60)
ve algilanan ¢ok boyutlu sosyal destegin (8 = .24, p < .001, %95 ClI = .12, .35) uzaktan egitim ortamlarinin
kullanimina iliskin tutumun anlamli yordayicilari oldugu tespit edilmistir. ikinci model ile ise uzaktan egitim
ortamlarinin kullanimina iliskin tutum varyansinin %37’si agiklanmaktadir. ikinci modele eklenen ¢ok boyutlu

algilanan sosyal destegin toplam agiklanan varyansa katkisi %5 olmustur.

Model 1’e iliskin bilgiler asagidaki Tablo 6’da sunulmustur.

Tablo 6. Model 1’e Dair Katsayilar —Uzaktan Egitim Ortamlarinin Kullanimina iligkin Tutum

95% Giiven 95% Giiven
arahg araligi
Tahmini Standart
Yordama - SE Dusik  Yiksek t P tahminf Disiik  Yuksek
olgiim- B -
Olgiim-- 8
isabet
- 19.116 6.0232 7.240 30.992 3.17 0.002
degeri
OSR 0.708 0.0703 0.569 0.847 10.07 <.001 0.576 0.463 0.689

Not: OSR: Cevrimigi 6z diizenleme

Model 2’ye iliskin bilgiler asagidaki Tablo 7'de sunulmustur.

Tablo 7. Model 2’ye Dair Katsayilar - Uzaktan Egitim Ortamlarinin Kullanimina iligkin Tutum

95% Giiven araligi 95% Giiven araligi
Yordama ]’al:mmn SE Diisik  Yordama ]’al:mmu SE Diisik  Yordama .'!'aljmml
olglim- B 6lgiim- B olgiim- B
lsabet 11.489  6.1170 - 23.550 1.88 0.062
degeri ’ ’ 0.572 ’ ) ’
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Tablo 7. Model 2’ye Dair Katsayilar - Uzaktan Egitim Ortamlarinin Kullanimina iliskin Tutum

95% Giiven araligi 95% Giiven araligi
Yordama ]’al:mml SE Diisik  Yordama ]‘afjmml SE Diisik  Yordama .'.ral.\.mml
olglim- B 6lgim- B olgim- B
OSR 0.594 0.0736 0.449 0.739 8.08 <.001 0.484 0.366 0.602
PSS 0.299 0.0747 0.152 0.446 4.00 <.001 0.240 0.122 0.358

Not: OSR: Cevrimigi Oz Diizenleme, PSS: Algilanan Sosyal Destek.

TARTISMA ve SONUC

Bu arastirmada Tirkge 6gretmenligi lisans programi 6grencilerinin gevrim i¢i 6z diizenleme becerileri, ¢ok boyutlu
algiladiklar sosyal destekleri ve pandemi sirecinde uzaktan egitim ortamlarinin kullanimina iliskin tutumlari
arasindaki iliskiler arastirilmigtir. Ayrica bunlar cinsiyet ve sinif diizeyi degiskenlerine gére incelenmistir.

Arastirmanin sonuglari soyledir:

1. Arastirmada 6grencilerin g¢evrim ici 6z diizenleme becerileri, algiladiklari ¢ok boyutlu sosyal destekleri ve
uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasinda cinsiyet degiskenine gére anlaml farkhlk tespit

edilmemistir.

2. Arastirmada 6grencilerin ¢evrim ici 6z diizenleme becerileri, algiladiklari ¢ok boyutlu sosyal destekleri ve
uzaktan egitim ortamlarinin kullanimina iliskin tutumlari arasinda sinif dizeylerine gére anlamh farkhlk tespit

edilmemistir.

3. Ogrencilerin cevrim igi 6z diizenleme becerileri, algiladiklari cok boyutlu sosyal destekleri ve uzaktan egitim
ortamlarinin kullanimina iliskin tutumlari arasinda pozitif yonli anlamli iliskiler tespit edilmistir. Buna goére g
Olgme aracindan elde edilen puanlarin iligkisi ortaya konulmustur. Williams, Wall ve Fish (2019) tarafindan
ylurutilen ¢alismada aile, arkadaslar ve akranlardan alinan sosyal destegin, lisansisti 6grencilerin akademik 6z
diizenleme becerilerini yordadigl tespit edilmistir. Bu arastirma da tespit edilen iliski baglaminda belirtilen

calismayla benzerlik géstermektedir.

4. Arastirmanin bagimli degiskeni olan ‘pandemi siirecinde uzaktan egitim ortamlarinin kullanimina iliskin
tutumun’ yordayicilari olarak gevrim ici 6z diizenleme ve algilanan ¢ok boyutlu sosyal destek incelenmistir.
Hiyerarsik regresyon yardimi ile yapilan incelemede, ¢evrim ici 6z diizenleme bagimsiz degiskeni uzaktan egitim
ortamlarinin kullanimina iliskin tutum varyansinin toplam %32’sini; ¢evrim igi 6z dizenleme ve ¢ok boyutlu
algilanan sosyal destek bagimsiz degiskenleri uzaktan egitim ortamlarinin kullanimina iliskin tutum varyansinin

toplam %37’sini agiklamistir. Buna gore iki bagimsiz degiskenin de bagimh degiskene anlamli etkisinden
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bahsetmek miimkindir. Ancak gevrim igi 6z dizenleme becerilerinin etkisinin daha fazla oldugu sdylenebilir.
Yine de ¢ok boyutlu algilanan sosyal destek de tek basima %5’lik bir katki saglamistir. Literatiirde konu ile ilgili
dogrudan calismaya rastlanmamistir. Fakat 6z diizenleme ve sosyal destegin egitim acgisindan etkilerine yer
verildigi cesitli calismalara deginilmistir. Ornegin Cetin ve Ceyhan’in (2018) calismasinda lise 6grencilerinde 6z
diizenlemenin akademik ertelemenin negatif yénlii énemli yordayicisi oldugu belirtilmistir. Uredi ve Uredi’nin
(2005) calismasinda ortaokul 6grencilerinde 6z diizenlemenin matematik basarisini olumlu olarak yordadigi
bulunmustur. Turan ve Demirel’in (2010) ¢alismasinda yiiz yize tip derslerinde basarili 6grencilerin 6grenmenin
tiim asamalarinda daha fazla 6z diizenlemeli 68renme becerileri yansittigi gorilmistir. Eom ve Reiser (2000)
tarafindan yiritulen galismada yiksek diizeyde 6z diizenleme becerilerini kullanan 6grencilerin bilgisayar tabanli
dersleri daha iyi kavradiklari tespit edilmistir. Sun ve Rueda (2012) tarafindan yapilan ¢alismada 6z diizenlemenin,
arastirmaya dahil edilen uzaktan egitimdeki tim katihm tirleri (davranigsal katihm, duygusal katihm ve bilissel
katilim) ile 6nemli 6lglde iligkili oldugu yani daha ylksek dizeyde 6z diizenlemeye sahip 6grencilerin, daha
yiksek diizeyde katilim goésterdikleri belirtilmistir. Buna karsilik Uzun, Unal ve Yamag’in (2013) calismasinda
cevrim ici uzaktan egitimde 6z diizenleme ve basari arasinda anlamli iliski bulunmamakla birlikte 6z diizenleme
ve uzaktan egitim tutumu arasinda pozitif anlamli iliski tespit edilmistir. Dede vd. (2021) tarafindan yuritilen
¢alismada COVID-19 siirecinde ortaokul 6grencilerinin uzaktan egitim derslerine her zaman katilan 6grencilerin
0z dlzenleme becerilerinin derslere ara sira veya hi¢ katilmayan o6grencilere gore daha yiksek oldugu
belirtilmistir. Alanoglu’nun (2020) galismasinda algilanan sosyal destek ile 6grenmeye iliskin tutum arasinda
pozitif anlamli iliski tespit edilmistir. Ayrica sosyal destegin akademik basari ile pozitif iliskili oldugu (DeBerard
vd., 2004; Rosenfeld vd. 2000; Yildirim, 2006); algilanan aile sosyal desteginin akademik basariyi pozitif yordadigi
(Kapikiran & Ozgiingdr, 2009; Yildirim & Ergene, 2003); sosyal destek algisi ile sinav kaygisi arasinda negatif
anlamli iliskinin oldugu (Gengdogan, 2006); arkadas ve 6gretmenden algilanan sosyal destegin sinav kaygisini
negatif yordadigi (Yildirim vd., 2008); benlik saygisinin, sosyal destek ile akademik basari arasindaki iliskiye aracilik
ettigi (Li vd., 2018); sosyal destegin kadinlarda akademik basariyi pozitif yordadigi (de la Iglesia, Stover & Liporace,
2014) calismalar da bulunmaktadir.

ONERILER

Bu arastirmanin gesitli sinirliklari bulunmaktadir. Oncelikle arastirma toplam 206 égrenci ile yuritiilmistir. Bu
sebeple evrene genelleme agisindan ¢alisma grubunun genisletiimesi olumlu bir etken olabilir. Arastirmaya
gondlla katilim saglanmis olmasina ragmen, katiimcilarin 6lgme aracindaki ifadelere igtenlikle yanit vermemesi

bir diger sinirligi olusturabilir.

Arastirma sonuglarina goére pandemi déneminde vydiritilen c¢evrim ici uzaktan egitimde Ogrencilerin 6z
dizenleme becerilerini gelistirebilecek etkinliklere yer verilmesi ve 6grencilerin bu salgin hastalik durumundan
en az dizeyde etkilenmelerini saglamak icin sosyal destek mekanizmalarinin aktif tutulmaya calisilmasi

Onerilebilir.

1013



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 18, 2022

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir. Bu ¢alisma, Tokat
Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu tarafindan 19.10.2021 tarih ve 21-

18 sayili karar ile etik agidan uygun bulunmustur.

Yazar Katki Orani: Birinci yazarin bu makaleye katki orani 50%, ikinci yazarin katki orani ise 50%’dir.
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