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ABSTRACT

In educational environments, teaching materials have a very important position and play the roles
of increasing the effectiveness of teaching, attracting attention, evaluation and active
participation. Thanks to the use of materials in education; cases are carried to the classroom
environment, it is possible to meet the needs, permanent learning is provided by appealing to more
senses, student motivation and success increase, teaching is efficient, learning is enriched, creative
thinking is supported, and a connection is established between the acquired knowledge and daily
life. In addition, it is stated in the literature that using teaching materials provides great benefits
to teachers, and in this respect, it imposes different responsibilities on teachers. Considering the
importance of using materials that are beneficial for teachers as well as students, this study aimed
to examine the material development and use status of teachers from different branches working
with students with special needs. The research was designed in the scanning model and the sample
of the research included 315 teachers working in special education schools affiliated to the Ministry
of National Education in the central districts of Ankara province in the 2021-2022 academic year.
The "Material Usage Questionnaire for Special Education Teachers" developed by Cetin, inan, and
Demir (2018) was used as a data collection tool in the research. In the analysis of the findings,
frequency distributions were calculated and chi-square analysis was used to test the differences,
and content analysis was used in the analysis of open-ended questions. As a result of the research,
the participating teachers; Teachers with a special education undergraduate degree differed
significantly from other branches in material development, the teachers with the lowest
professional seniority (0-5 years) both preferred the way to develop their own materials more than
the teachers in other professional seniority years, and the teachers in this group There is a
significant relationship between material development and ready-made material use and
educational status. It has been found that there is no relationship, the materials used in assessment
and teaching are differentiated, teachers have difficulties in developing and using materials, and
they experience limitations of opportunity. The findings are discussed within the framework of the
literature.

Keywords: material development in special education, material use by special education teachers,
material development by special education teachers.
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INTRODUCTION

In our rapidly developing age, which is called the information age, there are developments in the field of
education as well as in every aspect of life. Rapid change directly affects not only science or industry but also
educational environments. Keeping up with this rapid development is very important in terms of raising
individuals in accordance with the requirements of the age and that the education system can respond to these
needs. As in the rest of the world, there are developments regarding the issue in our country as well. In our
country, in order to keep up with this rapid change, active teaching techniques based on the constructivist
approach, in which the student is at the center, have been adopted in recent years (Arslan & Ozpinar, 2009), but
it is stated that it is discussed in the literature because education cannot keep up with the rapid change (Ulusoy
& Gulam, 2009). It is especially necessary for concretization that change is seen in educational environments as
a part of change, beyond adopting an approach. When it comes to concretization, the use of teaching materials
(Moyer, 2001; Yalin, 2003), which are the biggest supporters of education, has become even more valuable due
to the change in educational outcomes in the information age (Yanpar & Yildirim, 1999). The developments in
technology allow both the increase in the number of teaching materials and the development of different types

and cover a wide area (Ergin, 1995; Ozdemir, 2000; Semerci, 2006).

Teaching materials designed or developed to serve a purpose and aiming to increase the effectiveness of
teaching activities (Saritas, 2007) are accepted as the basic component of the field of educational technology
(Yetik, 2019). Materials with different forms; It is stated that there should be roles that are compatible with the
program, interesting, have an evaluation function and active participation (McAlpine & Weston, 1994). teaching
materials; It carries the facts that cannot be found in the classroom environment to the classroom environment
(Dogdu & Aslan, 1993), helps meet individual needs (Akgay et al., 2003), supports creative thinking (Moyer, 2001)
and enables the acquired knowledge to be associated with daily life (Bulut et al., 2002). Considering that
addressing more senses results in more permanent learning (Ergin, 1995), the use of instructional materials in
education has positive effects (Korkmaz, 1997) and provides permanent learning (Celik, 2007). In addition, using
teaching materials in conducted research; It increases students' success (Adigizel, 1998), increases their
motivation levels (Demiralp, 2007), makes students active in the process (Kosar et al., 2003), facilitates
remembering (Vural, 2004), makes teaching more efficient (Simsek, 2002) and enriches learning. (Ergin, 1995)

have been mentioned.

Teaching materials are very beneficial not only to students but also to teachers. The use of teaching materials; It
almost acts as an auxiliary staff for teachers (Giindiiz & Odabasli, 2004), offers a natural learning environment
(Ozyiirek, 1983), and this increases the quality of teaching (Yanpar & Yildirim, 1999). In addition, it is stated in
the literature that teachers' use of materials directly affects student achievement (Cnets, 2006). The use of
learning materials, the effectiveness of which has been demonstrated for both students and teachers, naturally
imposes some responsibilities on teachers. Teachers, who are the building blocks of educational environments,
have to prepare an appropriate educational environment in order to transfer more information in a shorter time

(Guven, 2006). Similarly, Yanpar and Yildirrm (1999) also mentioned that teachers should have skills and
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characteristics in this regard. Teachers should consider student characteristics in the selection of teaching
materials (Hollingsworth & Hoover, 1999), follow a sequence from abstract to concrete (Kosar et al., 2003), be
directive in their effective use (Huetinck & Munshin, 2004) and ensure that the materials are accessible
(Demiralp)., 2007). In addition, teachers should follow technology closely and take advantage of this situation in
material selection (Sahin & Gengtirk, 2007). Another situation that can be accepted as responsibility for teachers
is material development. Teaching materials are not always available in educational environments due to reasons
such as cost (Cohen & Ball, 2000). Although the material development process takes a long time and requires
intensive work (Kaya, 2006), it is stated in the literature that teachers should be competent to develop teaching
materials (Halis, 2001) and have the necessary equipment accordingly (Karatas & Yapici, 2006; Yelken, 2011). is

being done.

Both material development and material design are very important for students with special needs as well as for
all students. Moreover, the importance of teaching materials is increasing for students with special needs, who
form a heterogeneous group due to their individual differences. Considering that the individual differences of
the students play a very important role during the development of teaching materials (Ergin, 2008), the unique
needs of the students in this heterogeneous group should be met both in material selection and material
development processes (Bina, 1993; Hatlen, 1993; Niwagaba, 2014). ; Ozen, 2008; Teddlie, Kirby, & Strinfield,
1989; Westwood, 1995). In addition, teachers working with students with special needs should pay attention to
the material or the product from which the materials are made that may harm students with special needs during

their use, unlike their typically developing students.

The subject of using and developing materials in special education is seen as an important research topic due to
the fact that the importance of using teaching materials is revealed by conducted researches, this situation
imposes responsibilities on teachers and the nature of special education. Although it is not conducted with
teachers working directly with students with special needs; it is stated in many sources that teachers have
difficulties in using teaching materials in their lessons (Riza, 2000; Usun, 2000). In addition, according to the
results of the study conducted with teachers from different branches; It is also possible to come across findings
that indicate that there are problems due to lack of material (Akga, 2007; Akkaya, 2008; Duru & Korkmaz, 2010;
Meshin, 2008; Peker & Halat, 2008; Sahin, 2010). Although there are a limited number of studies conducted with
students with special needs in the national literature on the use or development of materials in special education
(Atasay, 2019; Atik Catak and Tekinarslan, 2008; Eren, 2014; Gegal and Eldeniz Cetin, 2018; Giirsel, 1993; Horzum
et al. Balbil, 2017; Mete & Yildirim, 2018; Polat, 2013; Sakar, 2008), limited studies conducted with teachers
working with students with special needs (Ceken, 2021; Téret, Ozdemir, & Giirel-Selimoglu, 2018; Vural & Yikmis,
2008).

The aim of this study is to examine the material development and use of special education teachers. For this

purpose, answers to the following questions were sought.
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1. What kind of materials (self-developed and/or developed ready-made materials) do teachers use in their

classroom education and training processes?

2. Is there a significant relationship between the teachers' use of ready-made and/or developed materials and

(a) their professional seniority, (b) the type of school they work at, (c) their educational status?

3. Is there a significant relationship between the difficulties experienced by the teachers in the use of materials

and (a) their professional seniority, (b) the type of school they work in, (c) their educational status?

4. Is there a significant relationship between the teachers' use of different materials in teaching and assessment

and (a) their professional seniority, (b) the types of schools they work at, (c) their educational status?

5. What are the difficulties faced by teachers in using and developing materials, and what are the solutions for

these difficulties?

METHOD

Model of the Research

In this study, which was conducted to determine the opinions of special education teachers about material
preparation and use of materials in their lessons, scanning model was used. Karasar (1999) defines the scanning
model as describing a past or present situation as it is. The scanning model is based on reflecting the existing
situation as it is (Balci, 2004; Karasar, 1999).

Working Group

The study group of the research consisted of 315 people who volunteered to participate in the study among the
teachers working in the special education schools of the Ministry of National Education in the central districts of
Ankara in the 2021-2022 academic year. In the selection of the sample, the easily accessible case sampling
method was used in order to serve the chosen purpose. While selecting the teachers, the conditions were sought
to be a) working with students with special needs, b) graduating from the teaching undergraduate departments
of education faculties, c) working in the institution they work on a permanent basis, d) being willing and willing

to participate in the study. Demographic information about the teachers who make up the study group is shown

in Table 1.
Table 1. Demographic Information of the Teachers Participating in the Research
Professional Seniority (Year) Type of School Studied Education Status
0-5 6- 11- 16+ Total Special Public  Special Total Licience Master Doctorate Total
10 15 Education  School Education
Practice Vocational
School High School
Special
Education 135 65 20 12 232 111 94 27 232 190 26 16 232
Teacher
Class 15 10 8 7 40 11 23 6 a0 31 8 1 40
Teacher
Pre-
school 6 12 9 6 43 13 18 12 43 34 7 2 43
Teacher
Total 166 87 37 25 315 135 135 45 315 255 41 19 315
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Data Collection Tool and Data Collection

In order to collect data in the research, the Demographic Information Form prepared by the researchers and the
"Material Usage Questionnaire for Special Education Teachers" developed by Cetin, inan and Demir (2018) were
used. While the relevant literature was scanned and thematic summaries were written, the development of the
questionnaire continued simultaneously. The researchers prepared the preliminary draft form of the
questionnaire in line with the relevant literature and made it ready for the group interview. Including the
researchers; A group interview consisting of four research assistants, three experts and a faculty member was
conducted, the preliminary draft form of the questionnaire was revised and a dimension was added to the
questionnaire. The questionnaire was made ready for expert opinion. In the next stage, an expert opinion form
was presented to seven faculty members and four field doctors at different universities, and their evaluation,
criticism and contributions were received. After receiving expert opinions, a study meeting was held by the
researchers in this context and the questionnaire was made suitable for pilot application. The researchers
reached out to fifteen special education teachers working in various cities and different schools for the pilot
application, and the suitability of the questionnaire for the purpose, its functionality and the duration of the
implementation of a questionnaire were tested with the pilot application. With the contributions and opinions
received, the "Material Use Questionnaire" has become applicable to a wide audience. The final questionnaire
form was collected electronically through Google forms by reaching the teacher groups. In total, data were
collected from 384 teachers. The collected data were examined, marked to form a certain pattern (all of them as
1-2-3-4-5, 1-2-3-4-5), all the same options, more than half of the items were left blank, and open-ended questions
were left blank. 69 forms were not evaluated. After removing the forms that were not included in the evaluation,

a study group of 315 people was reached.
Analysis of Data

In order to answer the first research question, the obtained data are described. In this description, the frequency
distributions for the questionnaire items and their thematic wholes were calculated. Afterwards, chi-square
analysis was used to test the stated differences. In answering the first research question, first of all, the data
obtained for this question were described. In this description, the frequency distributions for the questionnaire
items and their thematic wholes were used. Afterwards, the ky-square (x2) analysis was used to test the stated
differences. Do you have difficulties in using and developing the materials in the survey items? Open-ended
questions were asked in order to find out what kind of difficulties the teachers, who stated that they had
difficulties, experienced and to find solutions. In the analysis of open-ended questions, content analysis was used
for the answers obtained from the open-ended items in the questionnaire. First of all, the participant responses
were converted into a single text file in the computer environment without making any changes. In order to
provide organization in the created file, the answers to each open-ended question were listed sequentially, line-
line numbers were given, and a descriptive index section was created. The same process was repeated for the
second open-ended question. As a result of the creation of the final document file, the text was read

independently by both researchers three times and possible categories and codes were created. Afterwards, the
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categories and codes that the researchers reached independently were organized within the framework of
cooperation and took their final form. The difficulties stated by the participants and their solutions were

presented in order of their frequency of expression.

Ethic Decision

Ethics committee approval was obtained for this study by the Social and Human Sciences Scientific Research and
Publication Ethics Committee of Hatay Mustafa Kemal University, with the decision number 03/13 and page

number 2/5 on 07.03.2022.

FINDINGS

In this section, the findings obtained from the research are given. In this context, “What kind of materials (self-
developed and/or developed ready-made materials) do special education teachers use in their classroom
education and training processes?” Chi-square test was applied to answer the question. The results of the
analyzes are presented in Table 2.

Table 2. Types of Materials Used by Teachers

Teacher Branches

Special Education Teacher Class Teacher Pre-school Teacher Total

Material N 207 30 36 273

Development % 89,2 75 83,7 86,6
Ready Material N 25 10 7 42

% 10,8 25 16,3 13,4

Total N 232 40 43 315
% 100 100 100 100

X?=16,28 sd=2, p<.05

When the data obtained from the questionnaire and the results of the analysis are examined, it is seen that the
teachers working as special education teachers in different branches, who have special education undergraduate
degrees, differ significantly from other branches in material development (X2=16.28 sd=2, p<.05). It is seen that
teachers who have a bachelor's degree from pre-school teaching also use material development more often than
teachers who are graduated from classroom teaching. The use of ready-made and/or developed materials by
special education teachers; Does it differ according to (a) professional seniority, (b) type of school they work in,
(c) education level? Chi-square test was applied for each variable in order to find an answer to the question. First
of all, it was tested whether there is a significant relationship between special education teachers' self-developed

or ready-made materials and their professional seniority. The results of the analysis are shown in Table 3.

Table 3. Material Usage Cases by Professional Seniority

Professional Seniority

0-5 Year 6-10 Year 11-15 Year Over 16 Total

Material N 155 70 28 20 273

Development % 93,3 80,4 75,6 80 86,6
Ready N 11 17 9 5 42

Material % 6,7 19,6 24,4 20 13,4
Total N 166 87 37 25 315
% 100 100 100 100 100

X2=15,40 sd=3 p<.05
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When the table is examined, it is seen that there is a significant relationship between the professional seniority
of material development and ready-made material use (X2=15.40 sd=3, p<.05). When the percentages in the
table are examined, it is seen that the teachers with the lowest professional seniority (0-5 years) prefer the way
of developing their own materials more than the teachers in other years of professional seniority. When the
percentages of material development and ready-made material use of teachers in other professional seniority

groups are examined, it is seen that there are similar results.

The chi-square test was applied to determine whether there is a significant relationship between material
development and ready-made material use according to the school types of teachers (Special Education Practice

School, General Education Public School, Vocational High School). The results are presented in Table 4.

Table 4. Using Materials by School Types

School Type
Special Education Public School Special Total
Practice School Education
Vocational High

Material N 114 101 41 256
Development % 84,4 74,8 91,1 81,2

Ready Material N 21 34 4 59
% 15,6 25,2 8,9 18,8

Total N 135 135 45 315
% 100 100 100 100

X2=17,15 sd=2 p<.05

When the table is examined, it is seen that there is a significant relationship between material development and
ready-made material use and school types (X2=17.15 sd=2, p<.05). When the percentages in the table are
examined, it is seen that the special education teachers working in the special education vocational school prefer
the way of developing their own materials more than the teachers in other school types. It is seen that the
teachers working in the special education practice school prefer the material development way more than the

teachers working in the general education public school (in inclusive education).

Chi-square test was applied in order to determine that there was no significant difference between teachers'
educational status (Bachelor, Master, Doctorate), material development and ready-made material use. The

results are presented in Table 5.

Table 5. Using Materials by Educational Status

Education Status

Licence Master Degree Doctor's Degree Total

Material N 231 37 17 285
Development % 90,5 90,0 89,5 90,4
Ready Material N 24 4 2 30
% 9,5 10,0 10,5 9,6

Total N 255 41 19 315
% 100 100 100 100

X?=14,11 sd=2 p>.05
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When the table is examined, it is seen that there is no significant relationship between material development
and ready-made material use and educational status (X2=14.11 sd=2, p>.05). When the percentages in the table
are examined, it is seen that the material development status of teachers with different education levels is

distributed in similar proportions.

The other research question of the study, "Is there a significant relationship between the difficulties experienced
by the teachers working in Special Education in the use of materials and (a) their professional seniority, (b) the
type of school they work at, and (c) their educational status?" Chi-square analyzes performed to answer the

question are presented in Table 6.

Table 6. Teachers' Difficulties in Using Materials

Difficulties
Encountered in the Professional Seniority
Use of Materials
0-5 Year 6-10 Year 11-15 Year Over 16 Total
Yes N 65 25 11 6 107
% 39,15 28,73 29,72 24,0 33,9
No N 101 62 26 19 208
% 60,85 71,27 70,28 76,0 66,1
Total 166 87 37 25 315
X2=15,16 sd=3 p<.05
Difficulties
Encountered in the Type of School Served
Use of Materials
Special Public School Special Total
Yes N 34 57 18 109
% 25,18 42,22 40,0 34,6
No N 101 78 27 206
% 74,82 57,78 60,0 65,4
Total 135 135 45 315
X?=14,34 sd=2 p<.05
Difficulties
Encountered in the Education Status
Use of Materials
Licence Master Degree  Doctor's Degree Toplam
Yes N 89 15 6 110
% 34,9 36,58 31,57 34,92
No N 166 26 14 206
% 65,1 63,42 68,43 65,08
Total 255 41 19 315

X?=14,47 sd=2 p>.05

When the table is examined; it is seen that there is a significant relationship between the teachers working in
special education having difficulty in using materials and their professional seniority (X2=15.16 sd=3 p<.05).
When the percentages of the answers given by the teachers regarding the situation of experiencing difficulties
are examined, it is seen that the group that has the most difficulty (0-5 years) is the group with professional
seniority. It is seen that the (6-10 years) and (11-15 years) groups gave similar answers, and the group with the

least difficulty was the teachers with 16 years and above professional seniority. It is seen that there is a significant
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relationship between the teachers working in special education having difficulty in using materials and the type
of school they work at (X2=14.34 sd=2 p<.05). It is seen that the teachers who have the least difficulty in using
the material are the teachers working in special education practice schools. It is seen that teachers working in
general education (inclusion) and special education vocational schools have more difficulties. When the
relationship between the difficulties experienced in the use of materials and the educational status of the
teachers was examined, it was seen that there was no significant relationship (X2=14.47 sd=2 p>.05). It is seen

that teachers at all education levels (undergraduate, graduate and doctorate) experience similar difficulties.

The last research question of the study, “Is there a significant relationship between teachers' use of different
materials in teaching and assessment and (a) their professional seniority, (b) the type of school they work at, (c)
their educational status?” The results of the analysis carried out in order to find an answer to the question are

presented in Table 7.

Table 7. Use of Materials in Teaching and Evaluation

Using Different

Materials in Professional Seniority
Teaching and
Assessment
0-5 Year 6-10 Year 11-15 Year Over 16 Total
Ves N 138 73 30 20 261
% 83,1 83,9 81,0 80,0 81,5
No N 28 14 7 5 54
% 16,9 16,1 19,0 20,0 18,5
Total 166 87 37 25 315

X2=15,26 sd=3 p>.05

Using Different

Materials in
T f School S d
Teaching and ype of School Serve
Assessment
Special Public School Special
Education Education
. . . Total
Practice School Vocational High
School
N 96 100 42 238
Yes
% 71,1 74,0 93,3 75,5
N 39 35 3 77
No
% 28,9 26,0 6,7 24,5
Total 135 135 45 315
X2=16,38 sd=2 p<.05
Using Different
Materlals in Education Status
Teaching and
Assessment
Licence Master Degree Doctor's Degree Toplam
N 215 26 7 248
Yes
% 84,3 63,4 36,8
N 40 15 12 67
No
% 15,7 36,6 63,2
Total 255 41 19 315

X2=14,58 sd=2 p<.05
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When the table is examined; it is seen that there is no significant relationship between the use of different
materials in teaching and evaluation by teachers working in special education and their professional seniority
(X2=15.26 sd=3 p>.05). When the percentages of the answers given by the teachers about using different
materials in teaching and evaluation are examined, it is seen that the teachers in all professional seniority groups
gave similar answers. Looking at the overall total, 81.2% of the teachers stated that they use different materials

in teaching and evaluation.

It is seen that there is a significant relationship between the teachers working in special education and whether
they use different materials in teaching and evaluation and the type of school they work (X2=16.38 sd=2 p<.05).
It is seen that teachers who use different materials in teaching and evaluation are teachers working in special
education vocational school. It is seen that the teachers working in the special education practice school and the
mainstreaming school gave similar answers. When the relationship between the differentiation of the materials
used in teaching and assessment and educational status was examined, it was seen that there was a significant
relationship (X2=14.58 sd=2 p<.05). It is seen that the teachers at the undergraduate level differentiate the
materials they use in teaching and evaluation more than the teachers at the graduate and doctorate level. The
remarkable result here is that the teachers at the doctoral level stated that they do not use different materials

with a large rate of 63.2%.

When the first open question in the questionnaire, the difficulties encountered in the use of material, and the
opinions of the participants about the solution suggestions were examined, two main and six sub-themes were
reached as a result of the analyzes. While the first main theme reached regarding the related question was not
knowing the use of materials, the sub-themes were not knowing the use of ready-made materials and not
receiving training on the use of ready-made materials. The sub-themes of the second main theme of not being
able to reach the appropriate material are; The sub-themes were inaccessibility to materials suitable for
developmental stages, expensive ready-made materials, inability to find materials for every skill, and lack of

durable materials. Table 8 contains the theme and sub-themes of the first open-ended question.

Table 8. Themes and Sub-Themes Regarding the Difficulties Encountered in the Use of Materials and Solution
Suggestions

Main Themes Sub Themes

Not Knowing the Use of Ready
Not Knowing the Use of Material Materials

Not Receiving Training on the Use of
Ready Made Materials

Lack of Materials Suitable for
Development Periods

Inability to Access Appropriate Ready Materials Are Expensive

Material Not Finding Materials for Every Skill

Lack of Durable Material

Some of the participants' views on not knowing the use of ready-made materials, which is the first sub-theme of

the main theme of not knowing the use of materials, are as follows: “I have a great problem in terms of use.
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When | use materials during teaching, it affects the duration of the lesson. He can be distracted, he steals a role
from the lesson. There are subjects that | cannot use fully effectively.” [K5]. “l don't know what material is good
for what.” [K8]. The opinions of the participants about not receiving training on the use of ready-made materials,
which is the second sub-theme in the related theme, are as follows: “I don't know how to use the material, but |
don't know because | haven't learned it. | mean, | didn't receive any training for this, but we can overcome it by
training. Actually, there should be trainings about it, but there is no. There should be workshops.” is in the form.
Some of the participants' opinions regarding the lack of suitable materials for their developmental periods, which
is the first sub-theme of the main theme of not being able to find suitable materials, are as follows: "l cannot find
anything suitable for their age in the disability group | work for." [K9]. “I'm having trouble keeping up with the
level. In other words, there is not always material suitable for the level of the student.” [K15]. In the second sub-
theme, ready-made materials are expensive: “Ready-made materials are very expensive. Schools should be
allocated a budget for this.” [K18] opinion was shared. Participant views on the lack of materials for each skill,
which is the third sub-theme in the related theme: “Ready materials are not fully sufficient for the skill to be
studied. There should be materials that serve the skill | will be working with more.” [K13]. The participant's views
on the last sub-theme, the lack of durable materials: "Since these children are special children, the materials

must be strong, but they wear out very quickly." [K9].

When the second open-ended question, the difficulties encountered in material development, and the opinions
of the participants regarding the solution proposals were examined, two main themes were reached as a result
of the analysis: not knowing about material development and limitations of possibilities. The first main theme,
not knowing about material development, consisted of two sub-themes, the main theme of which was not
knowing the appropriate design and not knowing the appropriate material components. The second main theme
in the related question, the limitations of possibilities, consisted of the sub-themes of insufficient budget and

insufficient time. Table 9 contains the theme and sub-themes of the second open-ended question.

Table 9. Themes and Sub-Themes Regarding the Difficulties Encountered in Material Development and Solution
Suggestions

Main Themes Sub Themes

Not Knowing the Appropriate Design

Not Knowing Material Development - -
Not Knowing the Appropriate

Material Components

Opportunity Limitations Insufficient Budget

Insufficient Time

Some of the participant's views on not knowing the appropriate design, which is the first sub-theme of the main
theme of not knowing about material development, are as follows: “I don't know how to develop materials. It's
hard to come up with ideas." [K21]. “I don't quite have the skill required.” [K14]. The participant's views on not
knowing the appropriate material components, which is the second sub-theme in the related theme, are as
follows: “I don't know what material to make. | am afraid that what | am doing will harm children.” It is in the

form of [K12]. Some of the participants' views on insufficient budget, which is the first sub-theme of the main
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theme of opportunities limitations, are as follows: “The conditions for producing materials are very difficult. The
required budget is not available. A budget should be allocated to teachers or schools for this.” [K23]. The
participant's views on insufficient time, the second sub-theme in the related theme, are as follows: “I need to

research and have time to develop materials outside of school. | can't find time for that." It is in the form of [K29].

CONCLUSION and DISCUSSION

In this study, which was carried out in order to determine the opinions of teachers from different branches, who
work as special education teachers, on material preparation and their use of materials in their lessons; The
difficulties experienced by the teachers in terms of their branches, graduation degrees, professional experiences
and the level of difference according to the type of school they work in and the solution proposals for these
difficulties were examined based on the opinions of the teachers. The first finding reached as a result of the
research is that teachers from different branches who work as special education teachers, who have special
education undergraduate degrees, differ significantly from other branches in material development, and that
teachers who have a bachelor's degree from pre-school teaching use material development more often than
teachers who have a primary education degree. It is thought that this situation is directly related to the
employment of teachers in the field of special education in our country. Although special education requires
teamwork from different branches due to its interdisciplinary nature, the employment of special education
teachers in our country is carried out not only with special education teachers who are graduates of the field,
but also from other branches who have five years of teaching experience and have taken in-service courses (MEB,
2000). It is thought that this situation will lead to a decrease in quality not only in material preparation and use
but also in many situations related to special education, compared to special education teachers trained in their
fields. Studies have also emphasized the development of teacher quality in the field of special education
(Billingsley & McLeskey, 2004). In this way, it is stated that employment programs trained outside the field in a
short time do not achieve success (Nartgiin, 2004; Ozyiirek, 2008) and it is more efficient to prefer specially

trained special education teachers in employment (Bulut, 2018; K6k, 2002; Sivrikaya & Yikmis, 2016).

The second and third findings of the study are; The teachers with the lowest professional seniority (0-5 years)
both prefer the way of developing their own materials more than the teachers in other professional seniority
years, and the teachers in this group are the group that has the most difficulty in using materials. There was no
significant difference in other seniority groups depending on professional seniority. It is thought that the main
reason for these findings is the motivation that changes depending on professional seniority. In many studies
conducted in the literature, it is stated that the professional seniority year is a variable that predicts the
motivation of teachers (Bishay, 1996; Biiyiikses, 2010; Ertiirk & Aydin, 2016; Ozdemir, 2007 and Recepoglu,
2013). Similarly, in studies conducted with special education teachers, the situation of having less seniority years;
It is stated that it results in higher professional satisfaction (Bozgeyikli, 2016). The high level of motivation of
teachers with low professional seniority is considered as a driving force task in preparing their own materials. It
can be stated that teachers with more seniority years and who prefer to prepare their own materials less prefer

to use materials due to motivation in their use of materials, and these teachers will naturally have fewer
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problems. In this respect, it is possible to establish a connection between the two findings. Another reason for
the third finding is thought to be the lack of experience of teachers in the first years of the profession. With the
increase in the time spent in the profession, teachers will be able to cope with the difficulties they experience in

their use of materials by gaining more experience.

Depending on the type of school, which is one of the variables of the study, a finding in favor of the special
education teachers working in the special education vocational school was reached in developing their own
materials. According to the Special Education Services Regulation (2018), one of the environments where
students with special needs receive education is special education vocational schools. In addition to the special
education program that includes academic knowledge and skills, vocational education programs are also
implemented in vocational schools and individuals who have not reached the age of 27 are accepted to these
institutions (Sari and Gurbiiz, 2021). Another admission requirement is that students have mild intellectual
disability, autism or visual impairment (MEB, 2018). Depending on the structure and admission requirements of
vocational schools, it is thought that both the skill groups studied and the student levels are directly related to
the findings reached as a result of the research. While teaching based on professional skills can make material
development easier, the fact that students are at a lighter level compared to other school types will also support

this situation.

Another finding is that the teachers who have the least difficulty in developing materials are those who work in
special education practice schools. Students studying in special education practice schools have a severe learning
disability (MEB, 2002) and are more severely disabled compared to students studying in an inclusive
environment. In the literature, it is stated that there is a relationship between the level of incompetence of
students and teacher competencies (Ozyiirek, 2008). As the level of inadequacy becomes more severe, teachers
should also have more specific and more skills (Sontag, Purke, & York, 1973). Considering this aspect; Based on
the fact that teachers working as special education teachers with short-term certificate programs lack many basic
skills related to special education (Ozyiirek, 2008) and this situation does not prefer to work in practice schools,
and special education graduates take part in practice schools, the research findings show that teachers according

to school types development is thought to be different.

As a result of the research, the finding that can be described as striking is; There is no significant relationship
between teachers' material development and use of ready-made materials and their educational status. In the
literature, the increase in the educational status of teachers; job satisfaction (Filiz, 2014), organizational
commitment (Yigitel, 2014), performance management processes (Glinbayr & Yildinm, 2012), obtaining
information (Sahin & Arcagok, 2014), creating gains (Demirbas & Yagbasan, 2004), positive psychological It is
stated that it causes a positive and significant difference in many cases such as perceptions of capital (Demir,
2019), feelings and concerns about inclusive education (Bayar & Ustiin, 2017) and organizational citizenship
behaviors (Avci, 2015). As mentioned in the introduction, considering the importance of material use in

educational processes, the fact that teachers do not differentiate according to their educational status is
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considered as an unexpected finding by the researchers, and it is remarkable that teachers at doctoral level state

that they do not use different materials with a large rate of 63.2%.

Although there is no significant relationship between the use of different materials in teaching and evaluation
by teachers working in special education and their professional seniority, a difference was found in favor of
teachers working in special education vocational schools according to the school types. This finding shows
parallelism with the finding of material development status according to the type of school studied, and it is
thought that this finding has been reached due to the nature of special education vocational schools. 81.2% of
the teachers stated that they use different materials in teaching and evaluation. Materials in the literature; It is
stated that there should be roles that are compatible with the program, interesting, have an evaluation function
and active participation (McAlpine & Weston, 1994). In this respect, it is seen as a positive result that the majority
of the participating teachers differentiate their materials in teaching and evaluation. In addition, it is seen that
the teachers at the undergraduate level differentiate the materials they use in teaching and evaluation more
than the teachers at the graduate and doctorate level. This finding is considered as a striking result by the
researchers, just like the finding that there is no significant relationship between teachers' material development

and ready-made material use and their educational status.

When the answers to the open questions in the questionnaire are examined, it is seen that the teachers;
Insufficient budget and insufficient time findings were reached under the theme of not knowing material
development and use of ready-made materials, not receiving training on this subject, not being able to reach
appropriate materials, and limitations of possibilities. The situation of special education teachers having
difficulties in using materials overlaps with the results of research conducted both with teachers from different
branches (Riza, 2000; Usun, 2000) and with special education teachers (Cay, Yikmis, & Sola Ozgiic, 2020; Cetin,
2004). In addition, it was found in the conducted studies that the teachers acquired the materials within their
own means (Cay, Yikmis, & Sola Ozgiic, 2020), and in this respect, the research findings show parallelism with
the literature. Considering the role of teaching materials (Moyer, 2001; Yalin, 2003), which are the biggest
supporters of education, it is significant that teachers who take part in the research and who work with students

with special needs need such teaching materials.

RECOMMENDATIONS

According to the results obtained from the study, an in-service training program on material development for
special education teachers can be developed and applied. The effectiveness of the implemented programs can
be evaluated through scientific research. The sample reached in this study can be expanded in order to increase
the generalizability of the findings of the study. In addition, teachers' opinions on material development were
obtained through a questionnaire. Valid and reliable results can be obtained by making a scale development

study for the use of materials and the problems experienced.
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OZEL GEREKSINIMLI OGRENCILERLE CALISAN OGRETMENLERIN MATERYAL
GELiSTIRME VE KULLANIMLARININ iNCELENMESi

0z

Egitim ortamlarinda 6gretim materyalleri olduk¢a énemli bir konumda bulunmakta ve 6gretim
etkililigini arttirma, ilgi cekme, degerlendirme ve aktif katiim saglama rolleri Gstlenmektedir.
Egitimde materyeller kullanimi sayesinde; olgular sinif ortamina tasinmakta, gereksinimlerin
karsilanmasi mimkin olmakta, daha fazla duyuya hitap ederek kalici 6grenme saglanmakta,
O0grenci motivasyonu yikselmekte ve basarisi artmakta, 6gretimi verimli kilmakta, 6grenmeyi
zenginlestirmekte, yaratici diisiince desteklenmekte ve edinilen bilgiler ile glinliik yasam arasinda
baglanti kurulmaktadir. Ayrica alanyazinda 6gretim materyali kullanmanin 6gretmenlere de
oldukga fayda sagladigl ifade edilmekte ve bu yonilyle 6gretmenlere farkli sorumluluklar
yiklemektedir. Ogrencilerin yani sira 6gretmenler icin de fayda saglayan materyal kullaniminin
onemi disunuldiginde, bu arastirmada 6zel gereksinimli 6grenciyle galisan farkh branslardan
o6gretmenlerin materyal gelistirme ve kullanma durumlarinin incelenmesi amaglanmistir. Arastirma
tarama modelinde desenlenmis ve arastirmanin 6rnekleminde 2021-2022 egitim-6gretim yilinda
Ankara ili merkez ilgelerinde yer alan MEB’e bagli 6zel egitim okullarinda goérev yapan 315
dgretmen yer almistir. Arastirmada veri toplama araci olarak Cetin, inan ve Demir (2018)
tarafindan gelistirilen “Ozel Egitim Ogretmenlerine Yénelik Materyal Kullanma Durumlari Anketi”
kullanilmigtir. Bulgularin analizinde frekans dagilimlari hesaplanarak, farklihk durumlarinin test
edilmesi amaciyla kay kare analizi kullanilmis, ayrica acik uclu sorulara iliskin analizlerde ise igerik
analizi kullanilmistir. Arastirma sonucunda katilimci 6gretmenlerin; 6zel egitim lisans mezunu olan
O0gretmenlerin materyal gelistirmede diger branslardan anlamh olarak farkhlastigi, mesleki
kidemleri en diisiik olan (0-5 yil) 6gretmenlerin hem kendi materyallerini gelistirme yolunu diger
mesleki kidem yillarindaki 6gretmenlere gére daha ¢ok tercih ettikleri, hem de bu grupta yer alan
ogretmenlerin materyal kullanma durumunda en fazla gli¢lik yasayan grup oldugu, 6zel egitim
meslek okulunda galisan 6zel egitim 6gretmenlerinin daha fazla materyal gelistirdikleri, materyal
gelistirmede en az giiclik yasayan 6gretmenlerin 6zel egitim uygulama okullarinda goérev yapan
o6gretmenler oldugu, materyal gelistirme ve hazir materyal kullanma durumlari ile 6grenim durumu
arasinda anlamli bir iliski olmadigi, degerlendirme ve 6gretimde kullanilan materyallerin
farkhlastirildigi, 6gretmenlerin materyal gelistirme ve kullaniminda giglikler yasadigi ve imkan
sinirhhklari yasadiklari bulgularina ulasilmistir. Bulgular alanyazin ¢ergevesinde tartisiimistir.

Anahtar kelimeler: Ozel egitimde materyal gelistirme, 6zel egitim dgretmenlerinin materyal
kullanimi, 6zel egitim 6gretmenlerinin materyal gelistirmesi.
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GiRiS

Hizla gelisen ve bilgi ¢cagi olarak adlandirilan ¢gagimizda, yasamin her konusunda oldugu gibi egitim alaninda da
gelismeler yasanmaktadir. Hizli degisim sadece bilim ya da sanayiyi degil egitim ortamlarini da dogrudan
etkilemektedir. Bu hizli gelisime ayak uydurabilmek, bireylerin ¢agin gereklerine uygun olarak yetistirilmesi ve bu
yonli ihtiyaglara egitim sisteminin cevap verebiliyor olmasi agisindan olduk¢a énemlidir. Tim diinyada oldugu
gibi Gilkemizde de konuyla ilgili gelismeler yasanmaktadir. Ulkemizde, bu hizli degisime ayak uydurabilmek adina
son yillarda merkezde 6grencinin oldugu yapilandirmaci yaklasima dayal aktif 6gretim teknikleri benimsenmis
(Arslan ve Ozpinar, 2009) olsa da egitimin hizli degisime ayak uyduramamasi sebebiyle alanyazinda tartisildig
ifade edilmektedir (Ulusoy ve Guliim, 2009). Degisimin yaklasim benimsemenin 6tesinde, degisimin bir pargasi
olarak egitim ortamlarinda da goriliyor olmasi 0Ozellikle somutlastirma adina gereklidir. S6z konusu
somutlastirma oldugunda egitimin en biyiik destekgileri olan 6gretim materyallerinin (Moyer, 2001; Yalin, 2003),
bilgi caginda egitim ciktilarinin degismesi sebebiyle kullanimlari daha da degerli hale gelmistir (Yanpar ve Yildirim,
1999). Teknolojide yasanan gelismeler, 6gretim materyallerinin de hem sayisinin artmasina hem de farkl
tirlerde gelistiriimesine olanak saglamakta ve genis bir alani kapsamaktadir (Ergin, 1995; Ozdemir, 2000;

Semerci, 2006).

Bir amaca hizmet etmesi adina tasarlanan ya da gelistirilen ve 6gretim faaliyetlerinin etkililigini artirmayi
amaglayan 06gretim materyalleri (Saritas, 2007), egitim teknolojisi alaninin temel bileseni olarak kabul
edilmektedir (Yetik, 2019). Farkl formlari bulunan materyallerin; programa uyumlu, ilgi ¢ekici, degerlendirme
islevi olan ve aktif katilim saglayici rollerinin bulunmasi gerektigi belirtiimektedir (McAlpine ve Weston, 1994).
Ogretim materyalleri; sinif ortaminda bulunmasi miimkiin olmayan olgulari sinif ortamina tasimakta (Dogdu ve
Aslan, 1993), bireysel gereksinimlerin karsilanmasina yardimci olmakta (Akgay vd., 2003), yaratici diistinmeyi
desteklemekte (Moyer, 2001) ve edinilen bilgilerin glinliik yasamla iliskilendirilmesini saglamaktadir (Bulut vd.,
2002). Daha fazla duyuya hitap etme durumunun daha kalici 6grenmeyle sonuglandigi (Ergin, 1995)
disindldiginde, egitimde 6gretim materyallerinin kullanimlarinin olumlu etkileri olmakta (Korkmaz, 1997) ve
kalict 6grenmeyi saglamaktadir (Celik, 2007). Ayrica ylrGtilmus arastirmalarda 6gretim materyali kullanmanin;
ogrencilerin basarilarini artirdigi (Adigiizel, 1998), motivasyon diizeylerini yikselttigi (Demiralp, 2007), 6grenciyi
sirecte aktif kildigi (Kosar vd., 2003), hatirlamayi kolaylastirdigi (Vural, 2004), 6gretimi daha verimli kildigi
(Simsek, 2002) ve 6grenmeyi zenginlestirdigi (Ergin, 1995) gibi faydalarindan bahsedilmistir.

Ogretim materyalleri yalnizca 6grencilere degil 6gretmenlere de oldukca fayda saglamaktadir. Ogretim
materyalleri kullanma durumu; adeta 6gretmenler icin yardimci bir personel islevi Ustlenmekte (Giindiz ve
Odabasi, 2004), dogal bir 6grenme ortami sunmakta (Ozyiirek, 1983) ve bu durum &gretimin niteligini
artirmaktadir (Yanpar ve Yildirim,1999). Ayrica 6gretmenlerin materyal kullanma durumlarinin, 6grenci basarisini
dogrudan etkiledigi de alanyazinda ifade edilmektedir (Cnets, 2006). Hem 6grenciler hem de 6gretmenler igin
etkililigi ortaya konmus 6grenme materyali kullanma durumu, dogal olarak 6gretmenlere de birtakim
sorumluluklar ytklemektedir. Egitim ortamlarinin yapi tasi konumunda bulunan 6gretmenler daha kisa siire

icerisinde daha fazla bilgiyi aktarabilmek adina uygun egitim ortami hazirlamak zorundadirlar (Giiven, 2006).
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Benzer sekilde Yanpar ve Yildirm (1999) da 6gretmenlerin bu konuda beceri ve 6zelliklere sahip olmasi
gerektiginden bahsetmislerdir. Ogretmenler 6gretim materyalinin seciminde &grenci 6zelliklerini gz dniinde
bulundurmali (Hollingsworth ve Hoover, 1999), soyuttan somuta uzanan bir sira takip etmeli (Kosar vd., 2003),
etkili kullaniminda yonlendirici olmali (Huetinck ve Munshin, 2004) ve materyallerin ulasilabilir olmasini
saglamalidir (Demiralp, 2007). Ayrica 6gretmenler teknolojiyi yakindan takip ederek materyal segimlerinde bu
durumdan faydalanmalidirlar (Sahin ve Gengtiirk, 2007). Ogretmenler igin sorumluluk kabul edilebilecek bir diger
durum ise materyal gelistirmedir. Maliyet gibi sebeplerle 6gretim materyalleri her zaman egitim ortamlarinda
bulunamamaktadir (Cohen ve Ball, 2000). Materyal gelistirme sirecinin uzun zaman almasi ve yogun ¢alisma
gerektirmesine karsin (Kaya, 2006), alanyazinda 6gretmenlerin 6gretim materyallerini gelistirebilecek yeterlilikte
olmasi (Halis, 2001) ve buna uygun olarak gerekli donanima sahip olmalari gerektigi (Karatas ve Yapici, 2006;

Yelken, 2011) ifade edilmektedir.

Hem materyal gelistirme hem de materyal tasarlama konusu tiim 6grencilerde oldugu gibi, 6zel gereksinimli
ogrenciler igin de oldukga 6nemlidir. Dahasi bireysel farkliliklarindan dolayi oldukga heterojen bir grubu olusturan
dzel gereksinimli 6grenciler icin dgretim materyallerinin dnemi artmaktadir. Ogretim materyali gelistirilmesi
sirasinda 6grencilerin bireysel farkliliklarinin oldukga 6nemli bir yer tuttugu distintldigiinde (Ergin, 2008), bu
heterojen grupta yer alan 6grencilerin hem materyal se¢cimi hem de materyal gelistiriimesi islemlerinde
kendilerine has gereksinimlerinin karsilanmasi gerekmektedir (Bina, 1993; Hatlen, 1993; Niwagaba, 2014; Ozen,
2008; Teddlie, Kirby ve Strinfield, 1989; Westwood, 1995). Ayrica Ozel gereksinimli 6grencilerle calisan
O0gretmenlerin tipik gelisim gosteren 6grencilerinden farkl olarak, 6zel gereksinimli 6grencilerin kullanimlari

sirasinda onlara zarar verebilecek materyal ya da materyallerin yapildigi Griine de dikkat etmeleri gerekmektedir.

Ogretim materyali kullanmanin &neminin yiiritilmis arastirmalarla ortaya koyulmasi, bu durumun
ogretmenlere sorumluluk ylklemesi ve 6zel egitimin dogasindan kaynakli olarak, 6zel egitimde materyal
kullanma ve gelistirme konusu énemli bir arastirma konusu olarak goérilmektedir. Dogrudan 6zel gereksinimli
ogrencilerle galisan 6gretmenlerle ylritilmemesine karsin; birgok kaynakta 6gretmenlerin derslerinde 6gretim
materyali kullanma konusunda gticlik yasadiklari belirtilmistir (Riza, 2000; Usun, 2000). Ayrica farkli branslardan
o6gretmenlerle yapilan calisma sonuglarina goére; materyal eksikliginden dolayl sorun yasandiginin belirtildigi
bulgulara rastlamak da mimkiindiir (Ak¢a, 2007; Akkaya, 2008; Duru ve Korkmaz, 2010; Mesin, 2008; Peker ve
Halat, 2008; Sahin, 2010). Ozel egitimde materyal kullanimi ya da gelistirilmesi konusu ile ilgili ulusal alanyazinda
Ozel gereksinimli 6grencilerle ylratilmis sinirli sayida ¢alisma bulunmasina karsin (Atasay, 2019; Atik Catak ve
Tekinarslan, 2008; Eren, 2014; Gegal ve Eldeniz Cetin, 2018; Gursel, 1993; Horzum ve Biilbiil, 2017; Mete ve
Yildirim, 2018; Polat, 2013; Sakar, 2008), 6zel gereksinimli 6grencilerle ¢alisan 6gretmenlerle ylritilmus sinirh

calismaya (Ceken, 2021; Téret, Ozdemir ve Giirel-Selimoglu, 2018; Vural ve Yikmis, 2008) rastlanmustir.

Bu ¢alismanin amaci, 6zel egitim 6gretmenlerinin, materyal gelistirme ve kullanma durumlarinin incelenmesidir.
Bu amag dogrultusunda asagidaki sorulara yanit aranmistir.
1. Ogretmenlerin, sinif igi egitim ve 6gretim siireclerinde ne tiir materyaller (kendi gelistirdigi ve/veya

gelistirilmis hazir materyaller) kullanmaktadir?
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2. Ogretmenlerin kendi gelistirdigi ve/veya gelistirilmis hazir materyalleri kullanma durumlari ve (a)
mesleki kidemleri, (b) gorev yaptiklari okul tirleri, (c) 6grenim durumlari arasinda anlamli bir iliski var
midir?

3. Ogretmenlerin materyal kullaniminda yasadiklar giigliikler ile (a) mesleki kidemleri, (b) gérev yaptiklari
okul tirleri, (c) 6grenim durumlari arasinda anlamli bir iliski var midir?

4. Ogretmenlerin 6gretim ve degerlendirmede farkli materyaller kullanip kullanmamalari ile (a) mesleki
kidemleri, (b) gorev yaptiklari okul tirleri, (c) 6grenim durumlari arasinda anlaml bir iliski var midir?

5. Ogretmenlerin materyal kullaniminda ve materyal gelistirmelerinde karsilastiklar giicliikler ve bu

gicliklere iliskin ¢6zlm 6nerileri nelerdir?

YONTEM

Arastirmanin Modeli

Ozel egitim 6gretmenlerinin materyal hazirlama ve derslerinde materyal kullanma durumlarina yénelik
goruslerini belirlemek amaciyla yapilan bu arastirmada tarama modeli kullanilmistir. Karasar (1999) tarama
modelini, gegmiste ya da halen var olan bir durumu oldugu sekliyle betimlemek olarak tanimlamaktadir. Tarama

modeli, var olan durumu oldugu gibi yansitmayi esas almaktadir (Balci, 2004; Karasar, 1999).
Calisma Grubu

Arastirmanin g¢alisma grubunu, 2021-2022 egitim-6gretim yilinda Ankara ili merkez ilgelerinde yer alan MEB’e
bagli 6zel egitim okullarinda gérev yapan 6gretmenler arasindan ¢alismaya katilmaya gonilli olan 315 kisi
olusturmustur. Orneklem seciminde, secilen amaca hizmet etmesi agisindan kolay ulasilabilir durum érneklemesi
yontemi kullanilmistir. Ogretmenler secilirken, a) 6zel gereksinimli 6grenci ile calisiyor olma, b) egitim
fakiltelerinin 6gretmenlik lisans bolimlerinden mezun olma, c) cahistiklari kurumda kadrolu olarak galisiyor olma,
d) calismaya katilmaya gondlli ve istekli olma sartlari aranmistir. Calisma grubunu olusturan 6gretmenlere iliskin

demografik bilgiler Tablo 1’de gosterilmistir.

Tablo 1. Arastirmaya Katilan Ogretmenlere iliskin Demografik Bilgiler

Mesleki Kidem (Y1) Calisilan Okul Tara Ogrenim Durumu
. Genel  Ozel
6 11 Ozel — coitim  Egitim
0-5 10 15 16+ Toplam Egltlm Devlet  Meslek Toplam Lisans  Y.Lisans  Doktora  Toplam
ve. Okulu Lisesi
OzelEGIim 130 65 20 12 232 11 94 27 232 190 26 16 232
Ogretmeni
Sinif
oy ) 15 10 8 7 40 11 23 6 40 31 8 1 40
Ogretmeni
Okul
Oncesi 16 12 9 6 43 13 18 12 43 34 7 2 43
Ogretmeni
Toplam 166 87 37 25 315 135 135 45 315 255 41 19 315
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Veri Toplama Araci ve Verilerin Toplanmasi

Arastirmada veri toplamak amaciyla arastirmacilar tarafindan hazirlanmis olan Demografik Bilgi Formu ile Cetin,
inan ve Demir (2018) tarafindan gelistirilen “Ozel Egitim Ogretmenlerine Yénelik Materyal Kullanma Durumlari
Anketi” kullaniimistir. ilgili alanyazin taramasi yapilip tematik 6zetler yazilirken, es zamanl olarak anketin
gelistirilme ¢alismalari devam etmistir. Arastirmacilar, ilgili alanyazin dogrultusunda anketin 6n taslak formunu
hazirlamis ve grup gérismesi icin hazir hale getirmislerdir. Arastirmacilarin da iginde bulundugu; dért arastirma
gorevlisi, ic uzman ve bir 6gretim lyesinden olusan bir grup goérismesi gerceklestirilmis, anketin 6n taslak formu
gozden gegirilmis ve ankete bir boyut atlatiimistir. Anket, uzman gorisiine hazir hale getirilmistir. Sonraki
asamada farkli Universitelerde alaninda uzman yedi 6gretim Uyesi ve dort alan doktoruna uzman goéris formu
sunulmus, degerlendirme, elestiri ve katkilari alinmistir. Uzman gorisleri alindiktan sonra ise arastirmacilar
tarafindan, bu kapsamda bir ¢alisma toplantisi yapiimis ve anket pilot uygulama igin uygun duruma getirilmistir.
Arastirmacilar, pilot uygulama igin cesitli kentlerde ve farkli okullarda calisan, on bes kisilik 6zel egitim
O6gretmenine ulasmis ve anketin amaca gore uygunlugu, islevselligi, bir anketin uygulanma siiresi pilot uygulama
ile test edilmistir. Gelen katki ve gorislerle birlikte, “Materyal Kullanimi Anketi”’ genis kitleye uygulanir duruma
gelmistir. Olusan nihai anket formu, 6gretmen gruplarina ulasilarak elektronik ortamda Google formlar
araciligiyla toplanmistir. Toplamda 384 6gretmenden veri toplanmistir. Toplanan veriler incelenmis, belirli bir
orlintl olusturacak sekilde isaretlenmis (hepsi 1-2-3-4-5, 1-2-3-4-5 seklinde), tamami ayni segceneklerden olusan,
maddelerin yarisindan fazlasi bos birakilan ve agik uglu sorulari bos birakilan 69 adet form degerlendirmeye

alinmamistir. Degerlendirmeye alinmayan formlar gikarildiktan sonra 315 kisilik calisma grubuna ulasiimistir.
Verilerin Analizi

Birinci arastirma sorusuna yanit olusturmak amaciyla, elde edilen veriler betimlenmistir. Bu betimlemede anket
maddeleri ve bunlarin tematik batinlerine yonelik frekans dagihmlari hesaplanmistir. Sonrasinda belirtilen
farklilik durumlarinin test edilmesinde kay kare analizi kullanilmistir. ilk arastirma sorusuna yanit olusturmada,
oncelikle bu soruya yonelik olarak elde edilen veriler, betimlenmistir. Bu betimlemede anket maddeleri ve
bunlarin tematik bittinlerine yonelik frekans dagilimlari kullanilmistir. Sonrasinda belirtilen farklilik durumlarinin
test edilmesinde kaykare (x2) analizi kullanilmistir. Anket maddelerinde yer alan Materyal Kullaniminda ve
Gelistirmede giiclik yasiyor musunuz? Sorusuna gigliik yasadigini belirten 6gretmenlerin ne tiir giglikler
yasadiklarini ve ¢dziim Onerileri bulunabilmesi icin agik uglu sorular yoneltilmistir. Acik uglu sorulara yonelik
analizlerde ise ankette yer alan acgik uglu maddelerden elde edilen yanitlar igin icerik analizi kullaniimistir.
Oncelikle katiimci yanitlari Gzerinde degisiklik yapilmadan bilgisayar ortaminda tek bir metin dosyasina
donisturtlmistir. Olusturulan dosyada organizasyon saglanmasi amaciyla her bir agik uglu soruya iliskin yanitlar
ardisik olarak siralanmis, sira-satir numaralari verilmis ve betimsel indeks bélimi olusturulmustur. Ayni islem
ikinci acgik uclu soru icin de tekrarlanmistir. Nihai dokiiman dosyasinin olusturulmasi sonucu metin her iki
arastirmaci tarafindan lger defa bagimsiz olarak okunarak olasi kategori ve kodlar olusturulmustur. Sonrasinda

arastirmacilarin bagimsiz olarak ulastiklari kategori ve kodlar is birligi ¢cercevesinde diizenlenerek son halini
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almistir. Katilimcilar tarafindan belirtilen giglikler ve bunlara iliskin ¢6zim onerileri ifade sikliklarina gore

siralanarak sunulmustur.
Etik Karar

Bu calisma icin Hatay Mustafa Kemal Universitesi Sosyal ve Begeri Bilimler Bilimsel Aragtirma ve Yayin Etigi Kurulu

tarafindan 07.03.2022 tarihinde 03/13 karar numarali ve 2/5 sayfa numarali etik kurul onayi alinmistir.

BULGULAR

Bu béliimde arastirmadan elde edilen bulgulara yer verilmistir. Bu kapsamda “Ozel egitim dgretmenleri, sinif ici
egitim ve Ogretim sireclerinde ne tir materyaller (kendi gelistirdigi ve/veya gelistirilmis hazir materyaller)
kullanmaktadir?” sorusuna yanit bulmak amaciyla ki-kare testi uygulanmistir. Yapilan analizlere iliskin sonuglar
Tablo 2’de sunulmustur.

Tablo 2. Ogretmenlerin Kullandiklari Materyal Tirleri

Ogretmen Branslari

Ozel Egitim Ogretmeni Sinif Ggretmeni Okul Oncesi Toplam
Ogretmeni

Materyal N 207 30 36 273
Gelistirme % 89,2 75 83,7 86,6
Hazir Materyal N 25 10 7 42

% 10,8 25 16,3 13,4
Toplam N 232 40 43 315

% 100 100 100 100

X2=16,28 sd=2, p<.05

Anketten elde edilen verilerle analiz sonuglari incelendiginde 6zel egitim Ogretmeni olarak calisan farkli
branslardaki 6gretmenlerden 0Ozel egitim lisans mezunu olan 6gretmenlerin materyal gelistirmede diger
branslardan anlamli olarak farklilastigi gériilmektedir (X?=16,28 sd=2, p<.05). Okul éncesi dgretmenligi lisans
mezunu olan 6gretmenlerin de sinif 6gretmenligi mezunu 6gretmenlere gére materyal gelistirme yolunu daha

cok kullandiklari gérilmektedir.

Ozel egitim dgretmenlerinin kendi gelistirdigi ve/veya gelistirilmis hazir materyalleri kullanma durumlari; (a)
mesleki kidemlerine, (b) gorev yaptiklari okul tirlerine, (c) 6grenim durumlarina gore farklilik géstermekte midir?
Sorusuna yanit bulabilmek amaciyla her bir degisken icin Ki-kare testi uygulanmistir. ilk olarak 6zel egitim
ogretmenlerinin kendi gelistirdigi veya hazir materyal kullanma durumlari mesleki kidemleri arasinda anlamli iliski

olup olmadigi test edilmistir. Yapilan analize iliskin sonuglar Tablo 3’te gosterilmistir.
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Tablo 3. Mesleki Kideme Goére Materyal Kullanim Durumlari

Mesleki Kidem
0-5 il 6-10 Yil 11-15vil 16 Uzeri Toplam

Materyal N 155 70 28 20 273
Gelistirme % 93,3 80,4 75,6 80 86,6
Hazir Materyal N 11 17 9 5 42

% 6,7 19,6 24,4 20 13,4
Toplam N 166 87 37 25 315

% 100 100 100 100 100

X2=15,40 sd=3 p<.05

Tablo incelendiginde materyal gelistirme ve hazir materyal kullanma durumlarinin mesleki kidemleri arasinda
anlamli bir iligki oldugu gérilmektedir (X?=15,40 sd=3, p<.05). Tablodaki yizdelikler incelendiginde mesleki
kidemleri en distk olan (0-5 yil) 6gretmenlerin kendi materyallerini gelistirme yolunu diger mesleki kidem
yillarindaki 6gretmenlere goére daha ¢ok tercih ettikleri gorilmektedir. Diger mesleki kidem gruplarindaki
O0gretmenlerin ise materyal gelistirme ve hazir materyal kullanma durumlarinin yizdelikleri incelendiginde,

benzer sonuglar oldugu gorilmektedir.

Ogretmenlerin gérev yaptiklari okul tirlerine gore (Ozel Egitim Uygulama Okulu, Genel Egitim Devlet Okulu,
Meslek Lisesi) materyal gelistirme ve hazir materyal kullanma durumlari arasinda anlamli iliski olup olmadigini

belirlemek amaciyla ki-kare testi uygulanmistir. Sonuglar Tablo 4 ‘te sunulmustur.

Tablo 4. Okul Tirlerine Gore Materyal Kullanma Durumu

Okul Turi
Ozel Egitim Uyg. Okulu Genel Egitim Devlet Ozel Egitim Toplam
Okulu Meslek Okulu

Materyal N 114 101 41 256
Geligtirme % 84,4 74,8 91,1 81,2
Hazir Materyal N 21 34 4 59

% 15,6 25,2 8,9 18,8
Toplam N 135 135 45 315

% 100 100 100 100

X?=17,15 sd=2 p<.05

Tablo incelendiginde materyal gelistirme ve hazir materyal kullanma durumlari ile okul tirleri arasinda anlamh
bir iliski oldugu goriilmektedir (X?=17,15 sd=2, p<.05). Tablodaki yiizdelikler incelendiginde 6zel egitim meslek
okulunda calisan 6zel egitim 6gretmenlerinin kendi materyallerini gelistirme yolunu diger okul tirlerindeki
dgretmenlere gére daha ok tercih ettikleri goriilmektedir. Ozel egitim uygulama okulunda calisan 8gretmenlerin
ise genel egitim devlet okulunda galisan (kaynastirma egitiminde) 6gretmenlere gére materyal gelistirme yolunu

daha ¢ok tercih ettikleri gorilmektedir.

Ogretmenlerin 6grenim durumlarina gore (Lisans, Yiiksek Lisans, Doktora) materyal gelistirme ve hazir materyal
kullanma durumlari arasinda anlamh farklilik iliski olmadigini belirlemek amaciyla ki-kare testi uygulanmstir.

Sonuglar Tablo 5 ‘de sunulmustur.
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Tablo 5. Ogrenim Durumlarina Gére Materyal Kullanma Durumu

Ogrenim Durumu

Lisans Yiiksek Lisans Doktora Toplam
Materyal N 231 37 17 285
Gelistirme % 90,5 90,0 89,5 90,4
Hazir Materyal N 24 4 2 30
% 9,5 10,0 10,5 9,6
Toplam N 255 41 19 315
% 100 100 100 100

X2=14,11 sd=2 p>.05

Tablo incelendiginde materyal gelistirme ve hazir materyal kullanma durumlari ile 6grenim durumu arasinda
anlamli bir iliski olmadigi gériilmektedir (X2=14,11 sd=2, p>.05). Tablodaki yizdelikler incelendiginde farkl
o6grenim durumundaki 6gretmenlerin materyal gelistirme durumlarinin benzer oranlarda dagildigi gérilmektedir.
Calismanin diger arastirma sorusu olan “Ozel Egitimde calisan 6gretmenlerin materyal kullaniminda yasadiklari
glgclukler ile (a) mesleki kidemleri, (b) gorev yaptiklari okul turleri, (c) 6grenim durumlari arasinda anlamli bir iliski

var midir?” sorusuna yanit bulabilmek amaciyla yapilan ki-kare analizleri Tablo 6’da sunulmustur.

Tablo 6. Ogretmenlerin Materyal Kullaniminda Yasadiklar Giigliikler

Materyal
Kullaniminda Mesleki Kidem
Karsilagilan
Glglikler
0-5Yil 6-10 il 11-15Yil 16 uzeri Toplam
Evet N 65 25 11 6 107
% 39,15 28,73 29,72 24,0 33,9
Hayir N 101 62 26 19 208
% 60,85 71,27 70,28 76,0 66,1
Toplam 166 87 37 25 315
X?=15,16 sd=3 p<.05
Materyal
Kullaniminda Gorev yapilan Okul Turu
Karsilasilan
Guglikler
Ozel Egitim Uyg. Genel Egitim Ozel Egitim Toplam
Okulu Devlet Okulu Meslek Okulu
N 34 57 18 109
Evet s
% 25,18 42,22 40,0 34,6
Hayir N 101 78 27 206
% 74,82 57,78 60,0 65,4
Toplam 135 135 45 315
X2=14,34 sd=2 p<.05
Materyal
Kullaniminda Ogrenim Durumlar
Karsilasilan
Glcliikler
Lisans Yiiksek Lisans Doktora Toplam
Evet N 89 15 6 110
% 34,9 36,58 31,57 34,92
Hayir N 166 26 14 206
% 65,1 63,42 68,43 65,08
Toplam 255 41 19 315

X?=14,47 sd=2 p>.05
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Tablo incelendiginde; 6zel egitimde calisan 6gretmenlerin materyal kullaniminda gli¢lik yasama durumlarinin,
mesleki kidemleriile arasinda anlamli bir iliski oldugu gériilmektedir (X2=15,16 sd=3 p<.05). Ogretmenlerin giicliik
yasama durumuna iliskin verdikleri cevaplarin ytzdelikleri incelendiginde, en ¢ok giicliik yasayan grubun (0-5 yil)
mesleki kideme sahip grup oldugu goérilmektedir. (6-10 yil) ve (11-15 yil) grubu benzer cevaplar verdikleri, en az

gugclik yasayan grubun ise 16 yil ve lizeri mesleki kideme sahip 6gretmenlerin oldugu gorilmektedir.

Ozel egitimde calisan 6gretmenlerin materyal kullaniminda giiglilk yasama durumlarinin, calistiklari okul tiirii ile
arasinda anlamli bir iliski oldugu gériilmektedir (X?=14,34 sd=2 p<.05). Materyal kullaniminda en az giicliik
yasayan Ogretmenlerin Ozel egitim uygulama okullarinda galisan 6gretmenler olduklari gorilmektedir. Genel
egitim (kaynastirma) ve Ozel egitim meslek okulunda galisan 6gretmenlerin ise daha ¢ok glglik yasadiklar
gorilmektedir. Materyal kullaniminda yasanan gugliklerin 6gretmenlerin 6grenim durumlari arasindaki iliski
incelendiginde, anlaml bir iliski olmadigi gérilmistir (X?=14,47 sd=2 p>.05). Tim &grenim diizeylerindeki

ogretmenlerin (lisans, yliksek lisans ve doktora) benzer oranda gigliikler yasadiklari gorilmektedir.

Calismanin son arastirma sorusu olan “Ogretmenlerin 6gretim ve degerlendirmede farkli materyaller kullanip
kullanmamalari ile (a) mesleki kidemleri, (b) gérev yaptiklari okul tirleri, (c) 6grenim durumlari arasinda anlaml

bir iliski var midir?” sorusuna yanit bulabilmek amaciyla yapilan analiz sonuglari Tablo 7’da sunulmustur.

Tablo 7. Ogretim ve Degerlendirmede Materyal Kullanma Durumlari

Ogretim ve
Degerlendirmede .
Farkli Materyal Mesleki Kidem
Kullanma
0-5Yil 6-10 il 11-15Yil 16 Gzeri Toplam
N 138 73 30 20 261
Evet
% 83,1 83,9 81,0 80,0 81,5
N 28 14 7 5 54
Hayir
% 16,9 16,1 19,0 20,0 18,5
Toplam 166 87 37 25 315
X?=15,26 sd=3 p>.05
Ogretim ve

Degerlendirmede

. I kul Tiiri
Farkli Materyal Gorev yapilan Okul Tiirui

Kullanma
Ozel Egitim Uyg. Genel Egitim Ozel Egitim Toplam
Okulu Devlet Okulu Meslek Okulu
N 96 100 42 238
Evet
% 71,1 74,0 93,3 75,5
N 39 35 3 77
Hayir
% 28,9 26,0 6,7 24,5
Toplam 135 135 45 315
X?=16,38 sd=2 p<.05
Ogretim ve
Degerlendirmede .
D
Farkl Materyal Ogrenim Durumlari
Kullanma
Lisans Yiiksek Lisans Doktora Toplam
Evet N 215 26 7 248
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% 84,3 63,4 36,8

N 40 15 12 67
Hayir

% 15,7 36,6 63,2
Toplam 255 41 19 315

X2=14,58 sd=2 p<.05

Tablo incelendiginde; 6zel egitimde calisan 6gretmenlerin 6gretim ve degerlendirmede farkli materyal
kullanmalari ile mesleki kidemleri arasinda anlamli bir iliski olmadigi gérilmektedir (X?=15,26 sd=3 p>.05).
Ogretmenlerin 6gretim ve degerlendirmede farkli materyal kullanmaya iliskin verdikleri cevaplarin yiizdelikleri
incelendiginde, tim mesleki kidem gruplarindaki 6gretmenlerin benzer cevaplar verdikleri gérilmektedir. Genel
toplama bakildiginda 6gretmenlerin %81,2’si 6gretim ve degerlendirmede farkl materyaller kullandiklarini ifade

etmislerdir.

Ozel egitimde calisan 6gretmenlerin dgretim ve degerlendirmede farkli materyalleri kullanip kullanmama
durumlarinin, calistiklari okul tiirii ile arasinda anlamli bir iliski oldugu gérilmektedir (X?=16,38 sd=2 p<.05).
Ogretim ve degerlendirmede farkli materyalleri kullanan dgretmenlerin 6zel egitim meslek okulunda calisan
dgretmenler olduklari gériilmektedir. Ozel egitim uygulama okulu ve kaynastirma okulunda calisan
dgretmenlerin ise benzer cevaplar verdikleri gériilmektedir. Ogretim ve degerlendirmede kullanilan
materyallerin farkhlasmasi ile 6grenim durumlari arasindaki iliski incelendiginde, anlamh bir iliski oldugu
gérilmistir (X?=14,58 sd=2 p<.05). Lisans diizeyindeki 6gretmenlerin, yiiksek lisans ve doktora diizeyindeki
O0gretmenlere gore 6gretim ve degerlendirmede kullandigi materyalleri daha ¢ok farkhlastirdigi goriilmektedir.
Buradaki dikkat gekici sonug ise doktora diizeyindeki 6gretmenlerin %63,2 gibi biyilk bir oran ile farkl materyal

kullanmadiklarini belirtmeleridir.

Ankette yer alan ilk agik soru olan materyal kullaniminda karsilasilan glglikler ve ¢6ziim o6nerilerine iliskin
katihmci gérisleri incelendiginde, analizler sonucunda iki ana ve altr alt temaya ulagilmistir. ilgili soruya iliskin
ulasilan ilk ana tema materyal kullaniminin bilinmemesi iken alt temalari hazir materyallerin kullaniminin
bilinmemesi ve hazir materyal kullanimina yénelik egitim alinmamasi olmustur. Uygun materyale ulasilamamasi
ikinci ana temasinin alt temalarini ise; gelisim dénemlerine uygun materyale ulagsilamamasi, hazir materyallerin
pahali olmasi, her beceri icin materyal bulunamamasi ve dayanikli materyal bulunmamasi alt temalar

olusturmustur. Tablo 8'de, ilk acik uclu soruya ait tema ve alt temalara iliskin bilgiler yer almaktadir.

Tablo 8. Materyal Kullaniminda Karsilasilan Giigliikler ve C6ziim Onerilerine iliskin Temalar, Alt Temalar

Ana Temalar Alt Temalar

Hazir Materyallerin Kullaniminin
Materyal Kullaniminin Bilinmemesi Bilinmemesi

Hazir Materyal Kullanimina Yonelik
Egitim Alinmamasi

Gelisim Dénemlerine Uygun Materyal
Bulunmamasi

Uygun Materyale Ulasilamamas Hazir Materyallerin Pahali Olmasi

Her Beceri i¢in Materyal
Bulunamamasi
Dayanikli Materyal Bulunamamasi
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Materyal kullaniminin bilinmemesi ana temasinin ilk alt temasi olan hazir materyal kullaniminin bilinmemesine
iliskin bazi katilimci gérisleri su sekildedir: “Kullanim agisindan ¢ok biiyiik bir sikinti yasiyorum. Odretim esnasinda
materyal kullandigimda ders siiresine etki ediyor. Dikkat dadilabiliyor dersten rol ¢aliyor. Tam etkili
kullanamadigim konular oluyor.” [K5]. “Hangi materyal ne ise yarar bilmiyorum.” [K8). ilgili temadaki ikinci alt
tema olan hazir materyal kullanimina yonelik egitim alinmamasina yonelik katimci gorisleri ise: “Materyali nasil
kullanacagimizi bilmiyorum ama 6grenmedigim igin bilmiyorum. Yani bunun igin egitim de almadim ama egitim
alarak (istesinden gelebiliriz. Aslinda egitimler olmali bununla ilgili ama yok. Atélye ¢alismalari olmali.”
seklindedir. Uygun materyal ulagilamamasi ana temasinin ilk alt temasi olan gelisim dénemlerine uygun materyal
bulunmamasi iliskin bazi katihmci goérisleri su sekildedir: “Calistigim 6ziir grubunda yasina uygun bisey
bulamiyorum.” [K9]. “Seviyeye uygunlukta sikinti cekiyorum. Yani 6grencinin seviyesine uygun materyal olmuyor
her zaman.” [K15]. ikinci alt tema olan hazir materyallerin pahal olmasi alt temasinda: “Hazir olan materyaller
cok pahali. Okullara bunun igin biitce ayriimali.” [K18] gériisii paylasilmistir. ilgili temadaki Giglincii alt tema olan
her beceri icin materyal bulunamamasi yonelik katihmci gorisleri: “Hazir materyaller ¢alisilacak beceriye tam
olarak yeterli gelmiyor. Calisacagim beceriye daha ¢ok hizmet eden materyallerin olmasi lazim.” [K13] seklindedir.
Son alt tema olan dayanikl materyal bulunamamasina iliskin katilimci gérisleri ise: “Bu ¢ocuklar 6zel ¢ocuklar

oldugu icin materyallerin saglam olmasi gerek ama ¢ok ¢abuk yipraniyorlar.” [K9].

ikinci acik uglu soru olan materyal gelistirmede karsilasilan giicliikler ve ¢dziim onerilerine iliskin katilimci
gorisleri incelendiginde ise, analizler sonucunda materyal gelistirmenin bilinmemesi ve imkan sinirhliklari olmak
lizere iki ana temaya ulasilmistir. ilk ana tema olan materyal gelistirmenin bilinmemesi ana temasi amaca uygun
tasarimin bilinmemesi ve uygun materyal bilesenlerinin bilinmemesi olmak Uzere iki alt temadan olusmustur.
ilgili sorudaki ikinci ana tema olan imkan sinirliliklari ise yetersiz biitge ve yetersiz zaman alt temalarindan

olugmustur. Tablo 9’da ikinci agik uglu soruya ait tema ve alt temalara iliskin bilgiler yer almaktadir.

Tablo 9. Materyal Gelistirmede Karsilasilan Gugliikler ve C6ziim Onerilerine iliskin Temalar, Alt Temalar

Ana Temalar Alt Temalar

Amaca Uygun Tasarimin Bilinmemesi

Materyal Gelistirmenin Bilinmemesi Uygun Materyal Bilesenlerinin

Bilinmemesi

imkan Sinirhliklar Yetersiz Biitge

Yetersiz Zaman

Materyal gelistirmenin bilinmemesi ana temasinin ilk alt temasi olan amaca uygun tasarimin bilinmemesi iliskin
bazi katihmci gorisleri su sekildedir: “Neye gére materyal gelistirmem gerektigini bilmiyorum. Fikir liretmek zor
oluyor.” [K21]. “Gerekli beceriye tam olarak sahip dedilim.” [K14]. ilgili temadaki ikinci alt tema olan uygun
materyal bilesenlerinin bilinmemesine yonelik katilimci gorUsleri ise: “Neyden materyal yapacagimi bilmiyorum.
Yapti§im seyin ¢ocuklara zarar vermesinden korkuyorum.” [K12] seklindedir. imkan sinirliliklari ana temasinin ilk
alt temasi olan yetersiz butceye iliskin bazi katiimci gorisleri su sekildedir: “Materyal iiretme igin sartlar ¢ok zor.

Gerekli biitce temin edilemiyor. Bunun icin 6§retmenlere ya da okullara biitce ayiriimal.” [K23]. ilgili temadaki
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ikinci alt tema olan yetersiz zamana yonelik katilimci gorisleri ise: “Okul disinda materyal gelistirmem icin

arastirmam gerekiyor ve zamanimin olmasi gerekiyor. Bunun igin zaman bulamiyorum.” [K29] seklindedir.

TARTISMA ve SONUC

Ozel egitim 6gretmeni olarak gérev yapmakta olan farkli branslardan égretmenlerin materyal hazirlama ve
derslerinde materyal kullanma durumlarina yonelik gorislerini belirlemek amaciyla yurutiilen bu ¢alismada;
O0gretmenlerin branslari, mezuniyet dereceleri, mesleki deneyimleri ve gorev yaptiklari okul tiirlerine gére farkhhk
diizeyleri ile ilgili konularda yasadiklar gigliikler ve bu gucliklere iliskin ¢6ziim Onerileri 6gretmen gorislerine
dayali olarak incelenmistir. Arastirma sonucunda ulasilan ilk bulgu, 6zel egitim 6gretmeni olarak ¢alisan farkh
branslardaki 6gretmenlerden 06zel egitim lisans mezunu olan 6gretmenlerin materyal gelistirmede diger
branslardan anlamli olarak farklilastigi ve okul 6ncesi 6gretmenligi lisans mezunu olan 6gretmenlerin de sinif
o6gretmenligi mezunu 6gretmenlere gére materyal gelistirme yolunu daha ¢ok kullandiklari goriilmektedir. Bu
durumun iilkemizde 6zel egitim alanindaki 6gretmen istihdami ile dogrudan iligkili oldugu disiiniilmektedir. Ozel
egitimin disiplinler arasi dogasi geregi farkli branglardan ekip ¢alismasi gerektirmesi durumu olmakla birlikte,
Ulkemizde 6zel egitim 6gretmeni istihdami, sadece alan mezunu 6zel egitim 6gretmenleri ile degil 6gretmenlik
mezunu bes yil deneyimi bulunan ve hizmet ici kurs almis diger branslardan da gerceklestirilmektedir (MEB,
2000). Bu durumun alaninda uzmanlasarak yetistirilmis 0zel egitim 6gretmenlerine kiyasla, sadece materyal
hazirlama ve kullanma durumlarinda degil 6zel egitime iliskin pek ¢cok durumda kalite distklGgline yol agacagi
disinilmektedir. Yiratalmus arastirmalarda da 6zel egitim alaninda 6gretmen niteliginin gelistirilmesine vurgu
yapilmistir (Billingsley ve McLeskey, 2004). Bu yolla alan disindan kisa siirede yetistirilen istihdam programlarinin
basariya ulasmadigi (Nartgiin, 2004; Ozyiirek, 2008) ve istihdamda 6zel olarak yetistiriimis 6zel egitim
o6gretmenlerinin tercih edilmesinin daha verimli oldugu (Bulut, 2018; K&k, 2002; Sivrikaya ve Yikmis, 2016) ifade

edilmektedir.

Arastirmanin ikinci ve Uglincl bulgusu ise; mesleki kidemleri en diisiik olan (0-5 yil) 6gretmenlerin hem kendi
materyallerini gelistirme yolunu diger mesleki kidem yillarindaki 6gretmenlere gére daha ¢ok tercih ettikleri, hem
de bu grupta yer alan 6gretmenlerin materyal kullanma durumunda en fazla gli¢lik yasayan grup oldugudur.
Mesleki kidemlere bagli olarak diger kidem gruplarinda anlamh bir farkhlik bulunmamustir. Bu bulgularin temel
sebebinin mesleki kideme bagh olarak degisen motivasyon oldugu distiniimektedir. Alanyazinda yuritilmis
bircok arastirmada mesleki kidem yilinin 6gretmenlerin motivasyonlarini yordayan bir degisken oldugu ifade
edilmektedir (Bishay, 1996; Biiyiikses, 2010; Ertiirk ve Aydin, 2016; Ozdemir, 2007 ve Recepoglu, 2013). Benzer
sekilde 6zel egitim 6gretmenleri ile yapilan galismalarda, kidem yilinin az olma durumunun; daha yiiksek mesleki
tatminle sonuglandigl (Bozgeyikli, 2016) ifade edilmektedir. Mesleki kidem yili disik olan 6gretmenlerin
motivasyon seviyelerinin yiksek olmasi durumu, kendi materyallerini hazirlama konusunda itici bir glic gorevi
olarak duslintlmektedir. Kidem yillari daha fazla olan ve kendi materyallerini hazirlamayi daha az tercih eden
o6gretmenlerin, materyal kullanimlarinda da motivasyona bagli olarak materyal kullanmayi daha az tercih ettikleri
ve bu 6gretmenlerin dogal olarak daha az sorun yasayacaklari ifade edilebilir. Bu yoniyle her iki bulgu arasinda

baglanti kurmak miimkiindiir. Ugiincii bulgunun bir diger gerekcesi ise, meslegin ilk yillarindaki 6gretmenlerin
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sahip olduklari deneyim eksikligi oldugu duslinilmektedir. Meslekte gecirilen siirenin artmasiyla, 6gretmenler

daha fazla deneyim kazanarak materyal kullanimlarinda yasadiklari giglikler ile bas edebileceklerdir.

Calismanin degiskenlerinden olan okul tirlerine bagli olarak kendi materyallerini gelistirmede 6zel egitim meslek
okulunda calisan 6zel egitim 6gretmenleri lehine bulguya ulasilmistir. Ozel Egitim Hizmetleri Yonetmeligine
(2018) gore 6zel gereksinimli 6grencilerin egitim aldiklari ortamlardan biri 6zel egitim meslek okullardir. Meslek
okullarinda akademik bilgi-becerilerin yer aldigi 6zel egitim programinin yani sira mesleki egitim programi da
uygulanmakta ve bu kurumlara 27 yasindan gin almamis bireyler kabul edilmektedir (Sari ve Gilirblz, 2021).
Kabul sartlarindan bir digeri ise 6grencilerin hafif diizeyde zihinsel yetersizligi, otizmi ya da gorme yetersizligine
sahip olmalaridir (MEB, 2018). Meslek okullarinin yapisi ve kabul sartlarina bagli olarak hem c¢alisilan beceri
gruplarinin hem de 06grenci dizeylerinin arastirma sonucunda ulasilan bulgu ile dogrudan ilgisi oldugu
disinidlmektedir. Mesleki beceri temelinde siirdiiriilen 6gretimler materyal gelistirmeyi daha kolay hale

getirebilirken, 6grencilerin diger okul tirlerine kiyasla daha hafif diizeyde olmasi da bu durumu destekleyecektir.

Ulasilan diger bir bulgu ise materyal gelistirmede en az giicliik yasayan 6gretmenlerin 6zel egitim uygulama
okullarinda gérev yapan égretmenler oldugudur. Ozel egitim uygulama okullarinda 6grenim gérmekte olan
ogrencilerin agir diizeyde 6grenme yetersizligi bulunmakta (MEB, 2002) ve kaynastirma ortaminda 6grenim
goren 6grencilere kiyasla daha agir yetersizlige sahip 6grencilerdir. Alanyazinda 6grencilerin yetersizlik dizeyi ile
dgretmen vyeterlilikleri arasinda iliski oldugu ifade edilmektedir (Ozyiirek, 2008). Yetersizlik diizeyi agirlastikca
o6gretmenlerin de daha 6zel ve daha fazla beceriye sahip olmasi gerekmektedir (Sontag, Purke ve York, 1973). Bu
yoniyle dustnildiglinde; kisa sureli serfitika programlariyla 6zel egitim 6gretmeni olarak gorev yapmakta olan
dgretmenlerin dzel egitime iliskin bircok temel beceriden yoksun oldugu (Ozyiirek, 2008) ve bu durumun
uygulama okullarinda gorev tercih etmemelerine, 6zel egitim mezunlarinin uygulama okullarinda gorev
almalarina bagh olarak arastirma bulgularinda okul tirlerine gbére Ogretmenlerin materyal gelistirme

durumlarinin farklilastigi distnilmektedir.

Arastirma sonucunda carpici olarak nitelendirilebilecek bulgu ise; 6gretmenlerin materyal gelistirme ve hazir
materyal kullanma durumlari ile 6grenim durumu arasinda anlaml bir iliski olmadigidir. Alanyazinda
o6gretmenlerin 6grenim durumlarinin yikselmesinin; is doyumlari (Filiz, 2014), 6rgitsel baghhklar (Yigitel, 2014),
performans yonetim sirecleri (Glnbayi ve Yildirim, 2012), bilgiyi elde etme (Sahin ve Arcagok, 2014), kazanim
olusturma (Demirbas ve Yagbasan, 2004), pozitif psikolojik sermaye algilari (Demir, 2019), kaynastirma egitimine
iliskin duygu ve kaygilari (Bayar ve Ustiin, 2017) ve érgiitsel vatandaslk davranislari (Avci, 2015) gibi pek ¢ok
durumda pozitif yonli anlamli farkhliga yol actigi ifade edilmektedir. Giris bolimiinde bahsedildigi (izere materyal
kullanimin egitim-6gretim slreclerindeki dnemi géz 6niine alindiginda, 6gretmenlerin 6grenim durumlarina gére
farkhilasmamasi arastirmacilar tarafindan beklenmedik bir bulgu olarak ele alinmakta ve doktora dizeyindeki
O0gretmenlerin %63,2 gibi blylk bir oran ile farkh materyal kullanmadiklarini belirtmeleri dikkat gekici

goriilmektedir.
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Ozel egitimde calisan 6gretmenlerin dgretim ve degerlendirmede farkli materyal kullanmalari ile mesleki
kidemleri arasinda anlamli bir iliski olmamasina karsin, galisilan okul tlrlerine gére ise 6zel egitim meslek
okullarinda calisan 6gretmenler lehine farklilik bulunmustur. Bu bulgu arastirmanin ¢alisilan okul tiiriine gore
materyal gelistirme durumu bulgusu ile paralellik gdstermekte ve 6zel egitim meslek okullarinin dogasi geregi bu
bulguya ulasildigi diisiiniilmektedir. Ogretmenlerin %81,2’si 6gretim ve degerlendirmede farkli materyaller
kullandiklarini ifade etmislerdir. Alanyazinda materyallerin; programa uyumlu, ilgi ¢ekici, degerlendirme islevi
olan ve aktif katilim saglayici rollerinin bulunmasi gerektigi belirtiimektedir (McAlpine ve Weston, 1994). Bu
yoniyle katilimci olan 6gretmenlerin buyuk cogunlugunun 6gretim ve degerlendirmede materyallerini
farkhlastirmalari olumlu bir sonug olarak gorilmektedir. Ayrica lisans diizeyindeki 6gretmenlerin, yiksek lisans
ve doktora diizeyindeki 6gretmenlere gore Ogretim ve degerlendirmede kullandigi materyalleri daha ¢ok
farklilastirdigi goriilmektedir. Bu bulgu da tipki 6§retmenlerin materyal gelistirme ve hazir materyal kullanma
durumlari ile 86grenim durumu arasinda anlamli bir iliski olmadigi bulgusundaki gibi arastirmacilar tarafindan

oldukga carpici bir sonug olarak ele alinmaktadir.

Ankette yer alan agik sorulara iliskin yanitlar incelendiginde ise 6gretmenlerin; materyal gelistirme ve hazir
materyal kullanimini bilinmemesi, bu konuda egitim alinmamasi, uygun materyale ulasilamamasi ile imkan
sinirhiliklari temasi altinda yetersiz biitce ve yetersiz zaman bulgularina ulagilmistir. Ozel egitim 6gretmenlerinin
materyal kullanimlarinda giglik yasama durumlari alanyazinda hem farkli branslardaki 6gretmenlerle
yuratilmas (Riza, 2000; Usun, 2000) hem de 6zel egitim 6gretmenleriyle yluritilmis arastirma sonuglari (Cay,
Yikmis ve Sola Ozgii¢, 2020; Cetin, 2004) ile értiismektedir. Ayrica yiiriitilmis arastirmalarda 6gretmenlerin
materyalleri kendi imkanlari cercevesinde edindikleri bulgusuna da ulasiimistir (Cay, Yikmis ve Sola Ozgiic, 2020)
ve bu yoniyle arastirma bulgulari alanyazin ile paralellik géstermektedir. Egitimin en blylk destekgcileri olan
Ogretim materyallerinin (Moyer, 2001; Yalin, 2003) rolt dustintldiiglinde arastirmada katilmci olarak yer alan ve
Ozel gereksinimli 6grencilerle galisan 6gretmenlerin 6gretim materyallerine iliskin bu denli gereksinime ihtiyag

duymalari manidar bulunmaktadir.

ONERILER

Calismadan elde edilen sonuglara gore, 6zel egitim 6gretmenlerine materyal gelistirme konusunda hizmet igi
egitim programi gelistirilip uygulanabilir. Uygulanan programlarin etkililigi bilimsel arastirmalar yoluyla
degerlendirilebilir. Bu calismada ulasilan &rneklem galismanin bulgularinin genellenebilirliginin artiriimasi
acisindan genisletilebilir. Ayrica 6gretmenlerin materyal gelistirmeye iliskin gérusleri anket yoluyla alinmistir.
Materyal kullanimi ve yasanan sorunlara yonelik dlgek gelistirme ¢alismasi yapilarak gegerli ve glvenilir sonuglar

elde edilmesi saglanabilir.

Etik Metni

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazar(lar)a aittir.” Bu ¢alisma igin Hatay
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