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ABSTRACT

The social studies course enables students to gain content, comprehend learning processes, and
become effective citizens by integrating various types of information relevant to social sciences.
One of the basic materials used by teachers and secondary school students in the social studies
course is textbooks. In this research, pre-service social studies teachers were enabled to create a
textbook module within the scope of the social studies textbook review course and to gain
experience regarding the textbooks they will use as basic materials in social studies courses in their
future professional lives. The main purpose of the study is to reveal the experiences of pre-service
social studies teachers in the process of creating a social studies textbook module. In the research,
phenomenology, which is one of the qualitative research designs, was adopted. Criterion sampling
technique was used to determine the participants. The participants of the study consisted of 10
pre-service social studies teachers. The data of the study were collected through semi-structured
interviews and were analyzed through inductive analysis. As a result of the research, it was
revealed that the pre-service teachers included various activities and visuals in the social studies
textbook modules and aimed to create the formal, visual, content, linguistic, and expressive
characteristics of the modules in accordance with the students’ level. Pre-service teachers
emphasized that creating a social studies textbook module had various benefits for them. In the
study, some of the pre-service teachers stated that creating a social studies textbook module
brought them closer to the teaching profession. As a conclusion, pre-service teachers suggested
that the elective social studies textbook review course should be a compulsory course. Based on
this research, it may be recommended to conduct studies on the application of social studies
textbook modules prepared by pre-service teachers and to examine the effects of textbook
modules in practice.
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INTRODUCTION

Social studies is a field of study on human beings and enables students to develop awareness of participation in
social life by gaining knowledge on social sciences through the content of the course and to become effective
citizens by understanding their own learning processes (Hansen & Puustinen, 2021; Zarillo, 2016). The social
studies course is "an interdisciplinary combination of the concepts of social sciences and humanities in order to
improve citizenship skills such as problem solving and decision making on important social issues" (Barth, 1993,
p. 57). The content of the social studies course is shaped by using information from social science disciplines,
such as history, geography, sociology, psychology, anthropology, archaeology, and economics. However,
knowledge from many other areas such as social studies, current events, daily life, art, and media is also
accommodated in the course content (Martorella, 1998). In other words, the social studies course is created by
integrating the information selected in accordance with the level of students from social sciences and other fields
of study. In accordance with the nature of social studies, various methods, techniques and materials are used in
the social studies course. One of the main materials used in the learning-teaching process in social studies course

is textbooks.

A textbook, one of the most important inputs of education (Pingel, 2010), is the main written source for students
in a course with content in accordance with the curriculum, examined and approved by experts. Textbooks have
an important place in the learning-teaching process in bringing the content of the curriculum to the student.
Social studies teachers benefit from textbooks to make it easier for students to follow the lesson in educational
activities and to make learning more permanent (Nalgagl, 2011, p. 322). In addition, social studies teachers
organize the order of the subjects in the learning-teaching process in their lessons and their activities according
to the textbooks. This practice reveals the importance of textbooks (Gilersoy, 2013). In fact, despite the
proliferation of technological tools used in lessons such as smart boards, computers, tablets, and smartphones,

textbooks still remain a basic material used in the learning-teaching process (Altun, 2013; Ertlirk & Gdler, 2017).

Textbook preparation refers to a systematic and dynamic process in which collaborative work areas are required
(Kihgoglu, 2020). A qualified textbook should possess some features (Hali, 2014). It is important that the textbook
is compatible with the learning outcomes in the curriculum and that the information presented in the textbook
is objective. Books should provide guidance to students and be able to offer rich learning experiences. In
textbooks, the content should be scientific and up-to-date, language and expression features that are suitable
for students’ age level should be used, different sources should be utilized, and chronological order should be
considered. Students can also benefit from textbooks outside the school. Therefore, textbooks are important for
students to learn independently and to support the knowledge, skills, and values they need to acquire in the
social studies course. Furthermore, UNESCO emphasized the importance of including universal values for peace
and human rights education in textbooks (Pingel, 2010). For this reason, it is also important to include activities
that will enable students to actively participate, learn by doing, and experiencing in the textbooks to gain the

knowledge, skills, and values in the content of the social studies course. In addition, textbooks should have
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features that improve critical thinking and should include activities and assignments that students can do

individually and with their families (Altun, 2013; Gilersoy, 2013; Hali, 2014; Pingel, 2010).

There are various studies on textbooks in the literature. As emphasized by McKean (2002), the content in the
textbooks was examined in the majority of these studies. In these studies, it was observed that the textbooks
were examined in terms of their content regarding current events, values and skills, immigration and immigrants,
human rights education, information about social life, and oral and written literary genres (Meyer, Bromley &
Ramirez, 2010; Ozkan, 2010; Giilersoy, 2013; Kaymakgi, 2013;Kus, Merey & Karatekin, 2013; Roberts, 2014;
Karasu Avci & Faiz, 2018; Merey, 2018; Tasdemir, 2018; Tasin & Memisoglu,2019; Diindar & Kenyon, 2020;
Hansen & Puustinen, 2021). To briefly summarize these studies, Ozkan (2010) examined Turkish, social studies,
citizenship and human rights education, Atattirk's principles and history of revolution, religious culture and moral
knowledge textbooks taught in 5th and 8th grades between 2001-2003 in terms of values. In the study conducted
by Meyer, Bromley, and Ramirez (2010), the human rights coverage was investigated in 465 secondary school
social studies textbooks used between 1970-2008 in 69 countries. Gilersoy (2013) investigated 6th grade social
studies textbooks with regard to their educational, visual, physical, linguistic, and expressive characteristics.
Likewise, in his research, Merey (2018) comparatively examined the inclusion of human rights education in social
studies textbooks taught in Turkey and the United States. Kaymakgi (2013) revealed the inclusion of oral and
written literary genres in social studies textbooks. Roberts (2014) examined the content presented in the social
studies textbooks taught in the United States between 2002-2012. Karasu Avci and Faiz (2018) discussed the
values and skills in the field of Active Citizenship learning in 4th and 5th grade social studies textbooks in their
research. In Tasdemir’s (2018) study, the state of including the value of sensitivity to cultural heritage in the texts
in the 6th grade social studies textbook was investigated. In their research, Diindar and Kenyon (2020) examined
the status of the inclusion of immigrants and migrants in social studies textbooks taught in Turkey and the United
States comparatively. Hansen and Puustinen (2021) investigated how information about Finnish society is
included in social studies textbooks taught in Finland. Savage, Hiibner, Biewen, Nagengast, and Polikoff (2021)
evaluated the effects of the textbook on social studies education through the example of textbooks taught in
Texas. There are also studies in the literature in which teachers' and students' opinions on social studies
textbooks are evaluated (Nalgaci, 2011; Hussain, 2012; Dogan & Torun, 2018; Lindqvist, 2019). In addition, a
study was found in which the opinions of pre-service teachers on social studies textbooks were determined in

the literature (Sensekerci, 2016).

When the studies on social studies textbooks are examined, the fact that there is no study on the experience of
pre-service teachers in preparing a textbook module and creating a product in the field of social studies education
reveals the significance of this study. As emphasized by Demir and Atasoy (2018), it is inevitable to examine and
evaluate the social studies textbook, which is the main source of knowledge, skills, and values in the social studies
course, to increase the quality of social studies teaching. However, Ertiirk and Giler (2017) stated in their
research that this issue poses an important problem because most of the teachers participating in their study

were not sure about how to use textbooks. In addition, Ertlirk and Giiler (2017) emphasized that there should be
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practices in education faculties that will enable pre-service teachers to examine and use textbooks effectively

throughout their education.

Social studies teachers and secondary school students utilize textbooks as the main source in the social studies
course. In this respect, one of the essential components of the social studies course is textbooks. Pre-service
social studies teachers in this research were asked to prepare a textbook module for their course entitled ‘social
studies textbook review.” Pre-service teachers who took the social studies textbook review course examined
social studies textbooks in detail. The candidate teachers were informed about the criteria to be considered
when creating textbooks and how the learning outcomes in the social studies curriculum were integrated into
the social studies textbooks. With this knowledge and experience they gained in the social studies textbook
review course, the pre-service social studies teachers prepared a social studies textbook module. Within the
scope of the course, the pre-service teachers reflected the formal features, visual design, educational and
scientific content, language and expression characteristics, and the information they acquired in terms of
assessment and evaluation features in their modules. Thus, it was ensured that pre-service teachers gained
knowledge and experience about the textbooks they would use as basic materials in social studies courses in

their future professional lives, and they developed opinions about textbooks by creating a product.

It is considered important to critically examine the textbooks and develop a textbook module in order for pre-
service social studies teachers to recognize the textbooks, which are the main resources in their professional
lives, to develop opinions about the aspects of the textbooks that need to be developed, and to provide
additional information to their students about the subjects they think are missing. Therefore, this research tried
to reveal the experiences of pre-service social studies teachers in the process of creating a social studies textbook
module within the scope of social studies textbook review course. It is hoped that the research will contribute to
the field of social studies education, pre-service social studies teachers, social studies teachers, and those who
will conduct research on this subject by revealing the experiences of pre-service teachers in creating a textbook

module.

The Purpose of the Research

The main purpose of this study was to investigate the experiences of pre-service social studies teachers in the
process of creating a social studies textbook module in the social studies textbook review course. For this main

purpose, answers to the following questions were sought:

e  What experiences did pre-service teachers encounter in the process of creating a social studies textbook
module?

e  What are the contributions of creating a social studies textbook module to pre-service teachers?

e What are the difficulties experienced by pre-service teachers in the process of creating a social studies
textbook module?

e  What are the suggestions of pre-service teachers for the creation of a social studies textbook module?
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METHOD

Research Design

In the study, the phenomenology design was adopted as it aims to reveal the experiences of pre-service teachers
regarding the textbook module preparation process in the social studies textbook review course. In
phenomenology research, the individual perspectives of the participants and their perceptions and experiences
are revealed. By defining and understanding the experiences in the education and training process, educational
studies in the phenomenology design contribute to the development of education and training (Ersoy, 2016, p.
56). In this study, pre-service teachers gained experience by creating a social studies textbook module in the
social studies textbook review course. The study aimed to contribute to the development of social studies
education and teaching by describing the experiences of pre-service teachers regarding the social studies

textbook modules they prepared.

Participants

Criterion sampling (a type of purposeful sampling) was used to determine the research participants. In the
criterion sampling method, individuals who meet the criteria determined by the researcher are selected as
participants for the research (Yildirrm & Simsek, 2021, p. 120). In this study, the criteria for determining the
participants were formed by the researcher by taking expert opinion. Participants consisted of 10 pre-service
social studies teachers who met the criteria of taking the social studies textbook review course, preparing
modules by participating in the course regularly, and volunteering to participate in the research. All pre-service
teachers were studying in the 3rd year of their faculty at the time of the study. Information about the participants

is given in Table 1.

Table 1. Information on Participants

Module
Number Code Gender Interview  Created By Module Created By
Name Duration Class Level Learning Domain
1 Beyza Female 45' 4th Grade Global Connections
2 Tuna Male 43'35” 4th Grade Individual and Society
3 Kerim Male 26' 15” 5th Grade Individual and Society
4 Zeynep Female 31'40” 5th Grade Production, Distribution, and
Consumption
5 Han Male 52' 6th Grade Production, Distribution, and
Consumption
6 Gamze Female 29' 40” 6th Grade Humans, Places, and
Environments
Emine Female 52'15” 6th Grade Active Citizenship
Esra Female 27' 50” 6th Grade Global Connections
Seda Female 23' 7th Grade Active Citizenship
10 Buket Female 26' 09” 7th Grade Global Connections
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Three of the participating pre-service teachers were male and seven were female. The duration of interviews
with pre-service teachers varied between 23 and 52 minutes. Two of the pre-service teachers formed a social
studies textbook module at the 4th grade, two at the 5th grade, four at the 6th grade, and two at the 7th grade
level. Two of the social studies textbook modules prepared by pre-service teachers were related to the learning
domain of Individual and Society, two were about Production, Distribution, and Consumption, three were within
the scope of Global Connections, two were about Active Citizenship, and one was related to People, Places, and

Environments.

Data Collection and Analysis

The data of the study were collected through semi-structured interviews. Cited by Patton (2018) as the interview
guide approach, an interview guide form was prepared for the semi-structured interview. The questions to be
asked and the topics to be addressed in this form were determined, and the questions were listed. This interview
guide form created for the semi-structured interview consisted of two parts. In the first part of the form,
information was given about the purpose of the research and that participation in the research was on voluntary
basis. In the second part of the form, nine open-ended questions were included. As emphasized by Yildirim and
Simsek (2021), the questions in the interview form focused on the subject under investigation and were easy to
understand. The interviews were conducted online. During the interviews, the researcher tried to communicate
effectively with the participants and gave feedback to the their responses in an impartial manner (Patton, 2018;

Yildirim & Simsek, 2021).

The data collected through semi-structured interviews were analyzed through inductive analysis. In addition,
NVivo Plus Release Qualitative Data Analysis Program was used to analyze the data. Inductive analysis includes
the discovery of patterns, codes, and themes in data (Patton, 2018). In this respect, the research data were first
transferred to the NVivo Plus Release Qualitative Data Analysis Program by the researcher and examined line by
line. The data were coded using the statements of the participants and the literature. Themes were created

based on the coded data. The research codes are shown in the findings section with tables.

Ethics and Credibility

The permission for the research was obtained from Anadolu University Social and Humanities Scientific Research
and Publication Ethics Committee on 24.12.2021 with the Protocol Number 231468 to ensure ethical conduct. In
the research, code names were used instead of real names to keep the identities of the participants confidential.
Before starting the interview during the data collection process, the participants were informed that taking part
in the research was voluntary and that they had the right to withdraw from the research at any time. During the
interview, a voice recorder was used to record the data, and an exact written transcription of the opinions of the

participants in the voice recording was ensured.
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In the study, three social studies education experts (two associate professors and one doctoral faculty member)
were consulted on the interview guide form used for data collection for credibility. In addition, during the coding
phase of the data, the doctor received support from a social studies education specialist who is a faculty member.
The researcher and the expert compared the data they coded separately and studied the codes that reached
consensus. Since it is important to reflect the opinions of all participants in ensuring credibility (Yildirim & Simsek,
2021), the data on the credibility of this research are presented in the findings section by giving direct quotations

from the opinions of all pre-service teachers participating in the research.

FINDINGS

Arastirmada elde edilen bulgular; The findings obtained as a result of the analysis of the data are explained under
the headings of "Pre-service Teachers' Process of Creating a Social Studies Textbook Module," "Contributions of
Creating a Social Studies Textbook Module to Pre-service Teachers," "Difficulties of Pre-service Teachers in the
Process of Creating a Social Studies Textbook Module," and "Pre-service Teachers' Suggestions for the Process of

Creating a Social Studies Textbook Module."

Social Studies Textbook Module Creation Process of Pre-service teachers

In the study, it was observed that pre-service teachers carried out preparatory studies during the process of
creating social studies textbook modules, and organized the social studies textbook modules according to various
characteristics. Relevant findings are presented under the subheadings of "Preparatory Studies of Pre-service
Teachers in the Process of Creating a Social Studies Textbook Module" and "Characteristics of Social Studies

Textbook Modules Created by Pre-service Teachers."

Preparatory Studies Conducted by Pre-service teachers in the Process of Creating a Social Studies Textbook

Module

With the analysis of the data obtained from the research, it was revealed that pre-service social studies teachers
engaged in various works in the form of conducting research, accessing scientific resources, cooperating, using
textbooks, keeping diaries, receiving expert opinions, and working systematically throughout the process. The
findings of the studies conducted by the pre-service teachers during the module preparation process are shown

in Table 2.

Table 2. Preparatory Works in the Process of Creating a Textbook Module

Doing research

Accessing scientific resources
Using textbooks

Keeping diaries
Collaboration

Systematic operation
Seeking expert opinion
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Most of the pre-service teachers emphasized that they made research on the content they wanted to include in
the textbook modules. Gamze said, "I looked at scientific sources on the Internet. | researched articles. | reached
everything in the preparation process on the Internet in general," highlighting that she searched for scientific
resources on the Internet. Buket expressed her opinion about preparation for the module with the following: "I
have looked at the book for what type and how much information to include in the module. | have constantly

searched the Internet. | have found news." About this stage, Beyza said the following:

“I did research. For example, | would include an activity for cooperative learning. First, |
investigated the effectiveness of the activity, noted down the benefits and limitations. In case the
students want to do research on that subject, | accessed scientific resources myself so that they
did not conflict with the information students could easily access. | also tried to get information

from sites that were proven to be reliable."

Han said, "I made use of the Turkey's physical geography course book and created a geography-oriented content
in the module since it is suitable for the learning objectives. In addition, there were other books that | accessed."
He said that he benefited from the books of the courses he took at university during the module preparation
process. Esra stated that she examined the social studies textbooks and that the books were a guide for her in
preparing modules. She said, "At first, | examined the social studies books in detail. The book directed me a little;

it was like a guide."

Beyza said that she benefited from the diary kept within the scope of the course while preparing the module:
"We kept a diary in the lesson. The diary was very useful in the preparation process. Because | had to see which
photo | got from where, which article | got from where, all of these | had to remember, | wrote it all down in the

diary."

Seda and Tuna stated that they worked in cooperation with their friends during the module preparation. Seda
said, "We sat down with my friends, and we made a book of everything you told us within the scope of the course
on this subject. We wrote it down. Then we put it in front of us and gave each other ideas about our modules.
We worked together." Tuna stated that while he received opinions from his friends during the module
preparation process, he also asked the opinion of his relative, who was a social studies teacher: "l focused a lot
on module preparation. | had obtained opinions from my relative, who was a social studies teacher. | also

received opinions from many of my friends."

Characteristics of Social Studies Textbook Modules Created by Pre-service teachers

In the study, it was determined that the pre-service teachers described the social studies textbook modules they
prepared in terms of formal, content, visual design, language and expression, and measurement and evaluation

characteristics. Findings related to the characteristics of the modules are shown in Table 3.
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Table 3. Characteristics of Social Studies Textbook Modules Created by Pre-service teachers

Formal characteristics of the module
Arranging formal characteristics according to students' level
Creating an engaging cover
Using harmonious colors
Creating dictionaries, timelines, and bibliographies
Contents of the module
Including Atatirkism subjects
Creating original content
Creating content suitable for students’ level
Presenting accurate and scientific information
Including various activities
Including current events
Including literary genres
Visual characteristics of the module
Including various and attractive visuals
Including images directly related to the subject
Including visuals suitable for students’ level
Language and expression characteristics of the module
Using plain and understandable language
Explaining foreign words
Avoiding to make narrative mistakes
Creating sentences and texts suitable for students’ level
Assessment and evaluation characteristics of the module
Preparing for the topic and creating discussion questions
Creating traditional assessment and evaluation questions
Creating assessment activities
Creating questions suitable for the class level

Formal Characteristics of the Module

In the social studies textbook modules they prepared, pre-service teachers stated that they arranged the formal
features of modules according to the grade level, used colors in harmony, and created interesting book covers.
All pre-service teachers stated that they used fonts suitable for the students’ level in social studies textbook
modules. Buket's statement regarding this effort are as follows: "l prepared a module in the Global Connections
domain at the 7th grade level. | paid attention to the fact that the physical characteristics were more suitable for

the students' levels, and | adjusted the font, colors, and cover all according to the ages of the students."

Beyza said that she created an attractive module cover for the students, “The textbooks we examined had very
plain covers that did not reflect all the subjects. | wanted to make my module stand out. | have designed a cover
that will attract more attention of the students, will be more memorable, and that will make them say ‘we will

m

learn about these.”” Similarly, Tuna stated that he made a cover design that would attract the attention of the
students and that is compatible with the unit content with the words, "l used visuals on the front cover of the
module that represent Human and Children Rights issues and that | think will attract the attention of the

students."

Han stated that he used harmonious colors on the cover of the social studies textbook module and included

attractive visuals reflecting the subjects in the content: "In my module, | selected the fill color from harmonious
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colors on the front, back cover, and other pages. | added visuals on the front cover that reflect the subjects inside

the units and that will attract students' attention."

Some of the pre-service teachers stated that they included an organizational chart in the social studies textbook
module. Zeynep expressed her opinion on this as, "l prepared an organizational chart in accordance with the
module to make the module understandable." Seda added a dictionary, bibliography, and map to the end of the
social studies textbook module she created saying, "l created a dictionary consisting of concepts that | thought

students would not know. In addition, | added a timeline, bibliography, and map to the end of the book."

Content Properties of the Module

Pre-service teachers emphasized that the social studies textbook module they created included Atatirkism
subjects, original and student-level content, accurate and scientific information, various literary genres, different
activities, and current events. Esra and Gamze stated that they added Atatirkism in the content of the modules.
Esra stated that she included Atatlrkism issues in her module as follows: "l prepared a module in the field of 6th
grade Global Connections domain. Since it is related to the subject and to show the students the importance of
Atatlirkism, | included Atatiirk's words and associated them with Atatiirkism." Gamze explained she included
Atatlirkism topics in the textbook module she created to emphasize Atatiirk's vision and the importance he gave
to science as follows: "I created a textbook module in the learning domain of 6th grade People, Places, and
Environments. The topics included digitalization and scientificity. | tried to include Atatlirkism issues. | wanted to

emphasize Atatiirk's vision and his placing importance on science."

Esra and Tuna stated that they tried to create original content for social studies textbook modules. Esra said that
although she used social studies textbooks, she tried to create original content and activities in her module: "I
looked at the book. | tried to create activities myself within the scope of the learning outcomes in the field of 6th
grade Global Connections. | think | was able to prepare different and original activities." Tuna stated that he
reached different sources for the content of the module he prepared and tried to present original content by
synthesizing the information he received from the resources: "I prepared a module within the scope of the 4th
grade Individual and Society learning domain. | accessed the relevant sources and tried to synthesize the
information myself and generate sentences. | also looked at the social studies book which is published by the
National Education for the concepts related to the subject, but | tried to write the activities completely in my

own sentences."

Most of the pre-service teachers emphasized that they paid attention to the suitability of the age level of the
students while creating content in the modules. While Gamze stated that she tried to create content suitable for
the student level with the words, "I paid great attention to create content in my digital citizenship module in
accordance with the level of students. | mostly presented examples from daily life for this purpose," Buket
expressed her opinion on this subject with the words, "I made sure that the information in the content was

suitable for the level of students."

1623



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

Most of the pre-service teachers emphasized the importance of using current events in social studies textbooks
and mentioned that they included current events in textbook modules. Seda stated that she included current
events in the content of the module she created as, "l prepared a module about the 7th grade Active Citizenship
learning domain. | included up-to-date events and information for children to reinforce the subject better. For
example, there was information provided by the Minister of Health in the news. | made use of it. In addition, |
cut clippings from the newspaper and used them in my module." Emine reported that she included a current
event in the form of a success story in her module and that she thought it could contribute to students' thinking

and empathy:

“I used an up-to-date news item as an example for students. It was a story about success. Our
students with disabilities have success stories. | am obviously very impressed when | see them.
When the student sees such news, he/she may think about what this person has accomplished and

what he/she can accomplish. | put it in my news module to make them think about it."

Han maintained that he included current events related to energy resources in his module: "Up-to-dateness is
important in social studies. The course includes current life, and | included current news in my module. New solar
panels can be made—| mentioned them with current news." Beyza stated that she included up-to-date news in
the module she created, "l wanted to include an up-to-date news item about the Syrian War in the content of

my module. | added it to my module because it was really up-to-date."

Some of the pre-service teachers emphasized that they tried to present accurate and scientific information in
the social studies textbook module they produced. Buket stated that she tried to include scientific and accurate
information in the content she presented in the module as follows: "I made sure that my information was
accurate and reliable while creating content in my module. | tried to access scientific information." Seda said, "I
think when students open the books, they need to see the scientific information about the subject of that day.
The book should contain scientific content based on students’ level. | tried to present content in that way in my
module." Beyza explained that she reached the right information sources in her module with the following
example: "l reached scientific sources and tried to obtain information from reliable, official sites. For example, |
took the words of the President of Azerbaijan from an official source. In this way, | tried to research the

information objectively and reflect it in my module."

Most of the pre-service teachers stated that they provided coverage of literary genres in the textbook module
they created. Zeynep stated that she included different literary genres in the textbook module she created
saying, "l used proverbs, idioms, poetry, and biography in my module. In fact, | tried to use things that will attract
students’ interest and might make them say 'here is a good fun thing.” For example, | included a poem in order
to attract the attention of the student." Emine explained her views on this subject with the following: "Stories
have always attracted my attention in my student life. Students are also very interested in the stories learned. |

used such stories in my module because it led me to think."
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Pre-service teachers emphasized that in the social studies textbook module they created, they included various
activities such as family participation, case studies, collaborative learning, and six hats thinking to ensure the
active participation of students. Emine stated that education started in the family and that her own family
participated in her courses in her student life, adding that she included a family participation activity in her

module with the following words:

“The first education starts in the family. First the parents, then the teachers become role models.
A close relationship should be established between the school, the family, and the teacher. My
mother was like that; she came to my school often and met with my teachers. When an activity is
given from the school, when the child does an activity or homework with his/her family, the family-
child communication also improves in my opinion. The child is more actively participating in the
lessons at school. | used to be like that. For example, | would be happy when my father and mother
supported me while doing my homework. Family participation is very, very important for the
student to establish better relationships at school, to be more active in the course, and to establish
better relationships with the teacher, and it is also important in terms of academic success. That's

why | included family a participation activity in my module."

Beyza stated that she included activities that will enable collaborative learning in the textbook module because

she thought sharing with peers was beneficial to students:

“Collaborative learning is very useful for students. | prepared an activity on this in my module. Peer
sharing is a very important factor in effective learning. ‘Let's get to know our country. Who are our
border neighbors? What are the similarities and differences with other countries?’ | asked the
students to conduct research on these issues in cooperation with their friends and to provide

information in the classroom. For this, | created ‘research and share’ activities."

Buket stated that she included active learning activities in the textbook module with the following words: "I
wanted to include six hats thinking methods where students would participate more actively and active learning
activities of 'what | know-what | learnt’ and ‘write-share-learn.” Students can express their opinions on the
subject better with these activities, and | can understand the thoughts of the students better." Tuna stated that
he created a case-based activity in the textbook module: "Social studies include information of various social
sciences. Therefore, | think it is important to use different teaching methods and techniques in the lesson. Thus,
the student can actively participate in the lesson. For example, | included a case study in my module and wrote

the case study myself."

Visual Design Features of the Module

Pre-service teachers emphasized that they included various and interesting visuals such as photographs,

newspapers, maps, cartoons, pictures, diagrams, and concept maps in social studies textbook modules. Buket
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stated that she used remarkable visuals about natural disasters in the module: "Natural disasters were among
my topics. In my module, | used various visuals to draw students' attention to this issue. Thus, | thought that |
could express the subject more remarkably and better with visuals." Seda emphasized that she included visuals

that attract attention in the textbook module she created with the following words:

"I thought that there should be images directly related to the subject in the books. There were
images in social studies textbooks that did not support the subject. There may be images that are
directly related to the subject. | usually used real and attention-getting pictures and cartoon-
shaped images. | think that when such visuals are used, the student can always learn more

permanently than the plain knowledge."

Kerim said that he used a newspaper article and a non-governmental organization logo image on children's rights
in the module he prepared: "I definitely wanted to use visuals on children's rights in my module. | included the
newspaper news. | thought of UNICEF. | placed its logo visually on my module." Emine stated that she used visuals
related to the subject in textbook module she created as follows: "l prepared a module in the Active Citizenship
domain at the 6th grade level. Since it is related to the learning area, | included the visuals of the Turkish flag,
the Constitution book, and the images of women with Atatiirk in the module and on the unit cover." Beyza stated

that she used various images directly related to the subject as follows:

"Since my textbook module was related to the field of Global Connections, there were issues
related to the culture of different countries. | used a wide variety of visuals. For example, | was
mentioning about a local food; | wanted the child to see the food. | talked about the northern lights,
the fjords, the border gates, countries, their flags, and | added the images. Then | included a
geographic map for students to see about geographical features. | also added photos related to

the capitals of our border neighbors.”

Han stated that he added a concept map because he thought it provided permanent learning in the textbook
module with the following words: "There were energy sources in the location for which | prepared the module.
| had to specify the location of the mines. When a concept map is used in the lesson, | can say that the student

sees the subject as a whole in the visual, and permanent learning can be provided. So, | made a concept map."

Esra stated that she used educational and attractive visuals suitable for the students’ level in the social studies
textbook module: "I included visuals that have educational features and are suitable for the student's age and
that will not distract them. | also paid attention to having visuals related to the subject." Similarly, Tuna stated
that he paid attention to the visuals he used in the module to be appropriate for the age level: "l paid attention
to the age level in the use of visuals because it is very important to use visuals at the 4th grade age level. When
we were given the book while | was going to school, | first opened the book and looked at the images. They

attracted my attention. Therefore, | tried to use images suitable for the 4th grade age level as much as possible."
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Language and Expression Characteristics of the Module

Pre-service teachers emphasized that they paid attention to using a plain, understandable, student-level
language in the social studies textbook module they prepared. Gamze stated that "l tried to use a simpler
language in my module. Instead of using words with multiple meanings, | used words that were directly
understandable and that would not confuse the students." Emine stated that she tried to create plain texts with
appropriate lenght suitable for the level of the students in the module she prepared: "I tried to use simple
sentences as much as possible. | paid attention to punctuation and did not use very long texts.” Esra, on the other
hand, stated that in the textbook module she created, she was careful not to cause incomprehensibility: "l was

careful not to make discourse errors in terms of language and expressive features."

Zeynep stated that she used language and expressive features suitable for the level of the students in the module
she prepared saying, "While preparing the news in my module, there were long sentences repeating the same
thing. What the text meant was not understood, and a foreign word was used. When the student reads the word,
he/she may not understand what it is. For this reason, | shortened the long and unnecessary parts in the news
as much as possible, and | paid attention to make them more understandable." Similarly, Seda stated that she
used language suitable for the age level in the textbook module she created and included explanations of foreign
words in the module as follows: "I tried to take into account the length of sentences and the number of words
to be used according to age groups. | used simpler, understandable expressions that students could directly

understand when they read. If there were foreign words, | tried to explain their meanings in parentheses."

Assessment and Evaluation Characteristics of the Module

Pre-service teachers explained the evaluation features of the social studies textbook module in the form of
preparing for the subject and writing discussion questions, creating questions for traditional measurement and
evaluation, adding evaluation activities, and generating questions suitable for the class level. Tuna stated that he

wrote visual-based questions as a preparation for the subject in the social studies textbook module:

“Before starting the subject, it is necessary to draw the attention of the student. For example, a
qguestion was written as a preparatory work at the beginning of the subject in the social studies
textbooks of the Ministry of National Education. When | started the subject, | thought about how
to draw the attention of the student. | wanted to introduce the subject by attracting the student’s
interest with visuals and asking questions about the visual. | asked visual questions in my module

because | thought it might be effective in preparing for the subject.”

Buket stated that she created an activity in which discussion questions were included in the preparation phase
of the subject in the module she prepared: “l wanted to see the students’ readiness with discussion questions at

the beginning of the subject. In the module, | included questions to enable students to discuss. For example, |
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gave a piece of news; | wrote a question about this news. First, the news was examined, and then | posed

guestions about this news for the students.”

In the social studies textbook module, Zeynep explained that she created activities for students to prepare for

the subject to be covered in the course with the following words:

“lincluded an activity to prepare for the subject at the introduction. At the beginning of the subject,
| thought that if the student prepared an activity on the subject, he/she could learn the subject
better. Before dealing with the subject, | asked the students to prepare activities suitable for their
readiness. Based on my student experiences, | wanted to include evaluation activities at a level

that would attract students' attention."

At the end of the social studies textbook module, pre-service teachers emphasized that they generated various
evaluation activities suitable for the level of students. Buket stated that she included evaluation activities at the
end of the lesson with the words, "I created activities to reinforce the subject explained at the end of the lesson
and to reveal what the student learned." Seda stated that she tried to write questions suitable for the class level
in the textbook module and included an evaluation activity based on the participation of the students' families
as follows:

"l tried to write questions and activities for evaluation considering the age level of the students.

Since | was thinking about family participation, | included discussion questions in an activity that

would make students discuss with their families about voting and elections in the course. It was an

activity for us to do together. | wanted learning to continue at home with their families, so |

prepared this activity."
In addition, Seda said that she created a puzzle as an evaluation activity: "I think solving a puzzle is fun—it
determines the questions according to the characteristics of the subject and makes the children think about what

might happen. | used a puzzle because | thought the module would be enriched."

Emine stated that she created a ‘result sentence writing’ activity for the evaluation of the subject in the textbook
module as follows: "l included the result sentence writing activity in my module in order to understand what kind

of conclusion the students draw from what | explained at the end of the subjects."

Pre-service teachers stated that they included traditional assessment and evaluation questions in the last part of
the social studies textbook module. While Gamze expressed her opinion on this with the following words: "In the
assessment and evaluation section at the end of the module, | tried to include question types such as filling in
blanks, matching, open-ended questions, and multiple-choice." Kerim mentioned that he created questions for

traditional assessment and evaluation in the last part of the module with the following words:

“I created gap filling, multiple choice, matching questions, and open-ended questions. My module

was related to the 5th grade Individual and Society learning domain. The subject is a theme from
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daily life, so | have included more open-ended questions for students to establish a relationship
between their daily life and the subject. For example, | asked about the contribution of the social
studies course to the students and the effect of being aware of the duties and responsibilities of
the students on the environment. | think there should be more open-ended questions because

they lead students to think. Thus, they can make an information-based interpretation."

Contributions of Creating a Social Studies Textbook Module to Pre-service teachers

As a result of the analysis of the data obtained from the research, it was revealed that creating a social studies
textbook module contributed in certain ways to pre-service teachers. Findings related to contributions are shown
in Table 4.

Pre-service teachers emphasized that they obtained a variety of information in the social studies textbook review
course and by preparing a social studies textbook module. Gamze stated that she learned about the activities to
be used in the course to ensure the active participation of the students: "Since | want to use the module, | learned
how to process the subject by ensuring the active participation of the students, how to show the learning
objective to the student, and with what kind of activities will ensure the active participation of the students in
the course." While preparing the module, Han stated that he gathered information from different sources: "Since
| prepared a module related to a unit, | obtained more information by using different sources. | had the
opportunity to learn about that subject much better. | learned the stages of preparing textbooks and what |
should pay attention to when preparing books. For example, | did not know that the books had such fine details
physically—l learned about it. " In addition, Han stated that he obtained information about social studies
textbooks taught at all grade levels: "The biggest achievement is that | got to know the 4th, 5th, 6th, and 7th
grade social studies textbooks and learned the information in them. We have studied the books carefully as we

would prepare a module. In that respect, | think the course process was very good."

Table 4. Contributions of Creating a Textbook Module to Pre-service Teachers

Obtaining a variety of information
Activities to ensure active learning
Textbook preparation stages
Information in textbooks
Technical data
Gaining awareness
Offering flexibility to the teacher in the book
Deficiencies that may be included in the books
The importance of using resources and information
The importance of visual use
The importance of including different activities in textbooks
Problems that may be encountered during the textbook preparation process
Seeing different perspectives
Creating content suitable for students’ level
Supporting the development of self-confidence
Gaining the habit of working in a planned manner
Getting to know textbooks before professional life
Associating the learning objectives in the curriculum with the topics in the book
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“I didn't see anything about books before this class,” Esra said. | examined it in detail because | would prepare a
modaule. I've seen what is in the book. | have learned how to prepare a module and what its stages are." Zeynep
explained that she obtained information about the content of social studies textbooks with the following words:
"I had not examined the textbooks in such detail before. When | examined them, | learned the content of the

books from my point of view and learned what should be in the books."

Han and Esra explained that the module they prepared during the course enabled them to learn about technical
issues. Esra expressed her opinion on this issue as follows: "For example, | learned the use of Word in detail. |
learned how to insert and remove text boxes and placement of images in the Word file because | prepared a
modaule. It was a very nice experience for me." Han said, “Technically, it offered me the opportunity to improve

myself a little more. | learned various programs. | had the opportunity to try different things."

Most of the pre-service teachers maintained that their work in the process of preparing the social studies
textbook module enabled them to gain awareness in a variety of areas. Buket said, "l realized that the resources
used in textbooks are important. | think that | understood which of the information and resources in the book |
could use, how and where to use them in the lesson when | become a teacher." While examining the textbooks,
Zeynep stated that she noticed the flexibility offered to the teacher with the following words: "In addition to the
information and topics in the textbook, we can add them to the lesson when there is an event that concerns us
in our daily life and around us within the scope of the subject. | noticed this when | examined the textbooks and
while preparing the textbook module." Han stated that he has gained awareness about the problems that may
be encountered in the process of preparing modules and textbooks: "I have seen what kind of problems may be
experienced in the technical, content-related, and visual issues in the process of preparing books." In addition,
Han and Emine stated that they gained awareness about the importance of visual use in textbooks. Han said that
he realized the importance of using the visuals in accordance with the class level with the words "I realized that
it was really important for various visuals to be suitable for the class level." Emine mentioned the importance of
using visuals suitable for class level and learning outcomes in textbooks with the following words: "First of all,
visual design in books should be suitable for the class level. | noticed this. We are university students, but we are
happy when we see visuals. | thought it was important to design visuals suitable for the grade level and the

content of the learning outcome."

Emine also expressed the importance of raising awareness about the deficiencies that may be included in social
studies textbooks with the following words: "Social studies incorporate the real life of students. We're going to
teach this lesson. Therefore, it was the most important awareness for me to realize what deficiencies there are

in the book and to teach them to the students by noticing the deficiencies and completing them."

Kerim emphasized that he gained awareness of the importance of the activities presented in the textbooks. Kerim
expressed his opinion on this issue as follows: "I realized the importance of the activities in the textbook. For

example, we read a newspaper article and pass right onto the next exercise during an activity, but the news
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actually presents an event like a case study. If we take it out, that activity becomes incomplete—it really needs to

be there. | realized that it was important.”

Zeynep stated that the studies carried out in the course and the textbook modules created enabled her to see
the perspectives of her friends and gain awareness and that this was an important achievement for her with the

following words:

“That is to say, for me, module preparation has been a very important gain. | did not notice some
points, but my friend did, or vice versa; what my friend could not notice attracted my attention.
With the work of my friends, | have benefited from different perspectives and have seen my own

perspective and myself. | think it is useful in this regard."

Gamze and Beyza pointed out that module preparations contributed to them in creating content suitable for the
students’ level. Gamze said, "l learned how to teach the course by presenting examples from daily life and getting
down to the level of students. It was good for me. | made sure that my module was appropriate for the students’
level. | tried to reflect what | learned." Beyza remarked that she had a schema in her mind about creating content

for students’ grade levels as follows:

“I' honestly did not know how to explain the subject to the students and how to adapt the subject
to their level. For example, | examined in detail how to explain the subject to the 5th grade student
and how to prepare content, how to explain the subject to the 7th grade student, what the 7th

grade student should learn, etc. A diagram of all class levels has emerged in my mind.”

Esra notified that she can prepare different and original activities thanks to the gains during the module
preparation process as follows: "My knowledge has increased in the course. | think | can do better things. Now |
can prepare different and original activities." Emine, on the other hand, said that her work within the scope of
the course made her confident: "The biggest experience of this course was to trust myself because | thought |
would have a hard time preparing the module, but | opened the book and examined it. | saw that | could do it,

and it was not difficult. On the contrary, it added a lot to me."

Beyza remarked that planned work and conducting research in accordance with scientific research steps
improved her since she kept a diary regularly during the coursebook module preparation process. Beyza

expressed her opinion on this as follows:

“I proceed by adding good things to my work plan. | think | have improved myself scientifically. |
started to work in a more planned way. | started to conduct research and keep a diary in
accordance with the scientific research steps. Keeping a diary was not my experience before. While

preparing the module, you asked us to write down our experiences by keeping a diary. When |
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wrote down the research | did while preparing the module, | saw that it was more permanent and

better for me. | started to work in a planned way. It contributed to me."

Seda stated that it is important to know social studies textbooks well as she will be a social studies teacher and

added that she wants to examine all social studies books in detail in her teaching profession:

"Since we will be social studies teachers, we actually need to know these books well. After all, we
will teach the lesson to the students without getting stuck. Therefore, book reviews have obviously
made a great contribution to me. | think that each book should be examined separately. | intend
to examine each book one by one in my teaching career. Thanks to this course, | have formed this

opinion. Since | am a teacher, | need to know the books very well."

Similarly, Gamze said, "I got to know books before my professional life. This allowed me to feel closer to the
teaching profession." She stated that preparing a textbook module by examining the books reflected positively
on her attitude towards her profession. Han explained his view that it is important to recognize social studies

textbooks during undergraduate education:

“We have come to know the basic books that will support us in our lessons. When | start my
professional life, it can be a challenging process to be given a book and be said ‘you will use this
book as an aid to the lesson.” For this reason, getting to know the textbook and preparing the
module will make it easier for us to benefit from the book in the course. Therefore, | think it is

important that we get to know textbooks when we are students."

Esra and Emine mentioned that preparing a social studies textbook module contributed to building relationships
between the learning outcomes in the curriculum and the topics in the book. Emine stated that it is useful to
associate the learning outcomes in the curriculum with the topics in the book: "I learned the curriculum very
well. | can say that it has been a very useful course and process in terms of learning the contents of the learning
outcomes in the book." Esra stated her opinion on this subject as, "When we examined the curriculum, we always
saw the outcomes, but when we looked at the book, we saw better how the outcomes were handled and what
was mentioned. Studying the books and preparing the module enabled us to see the subjects we will teach in

detail."

Difficulties of Pre-service teachers in the Process of Creating a Social Studies Textbook Module

As a result of the analysis of the data obtained from the research, it was revealed that pre-service teachers had
difficulties in the process of preparing modules in the social studies textbook review course. Related findings are

demonstrated in Table 5.
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Table 5. Difficulties in Creating a Textbook Module
Technical problems
Creating a bibliography
Selecting visuals
Accessing up-to-date news and information
Creating content suitable for students’ level

Some of the pre-service social studies teachers called attention to the fact that they had technical problems
during the module preparation process. While creating a social studies textbook module, Buket stated the
problem she experienced on the technical aspect as, "It was creating a text box in Word that challenged me. |
had a problem on the technical subject. Frankly, | did not have much difficulty other than that." Similarly, Beyza
explained the technical problem she experienced during the module preparation process with the words, "The
most difficult part when preparing the module was to create the Word page layout. That compelled me a lot."
Zeynep, on the other hand, stated the technical problem she experienced in color adjustment and formal
arrangement as, "Adjusting the color and editing the form of things were challenging to me." Han expressed the
technical problems he experienced during the module preparation process as follows: "The program | used in
the module preparation process suddenly shut down, and | did it again. And on the cover page, the photos
became displaced; the cover page overflowed. | had a hard time fixing them. In general, | can say that | had

technical problems."

Esra and Beyza stated that they had difficulty in creating a bibliography. Esra said she had difficulty in creating a
bibliography related to the visuals: "It was a little difficult for me to specify all of the visuals in the bibliography.
| added them all to the bibliography one by one." Beyza explained the problem she experienced in creating a
bibliography during the module preparation process as, “It was really difficult to bring all the bibliography
together. | had difficulty in it."

Tuna remarked that he had difficulty in accessing the images directly related to the subject by saying, "l had quite
a hard time to find the images directly related to the subject. | made various and different searches. | researched
for a long time.” On the other hand, Zeynep reported the problem she experienced about the visuals as, “It was
also difficult to find quality images; some visuals could be blurry. In this respect, | can say that | had difficulty.” In
addition, Zeynep stated the difficulty she experienced in finding up-to-date news related to the subject as
follows: “The most difficult issue may be to include up-to-date news. | wanted to find news that is fully
relevant”and up-to-date. So, | had a little difficulty. | did a lot of research to find up-to-date news.” Likewise, Han
stated that he had problems in accessing up-to-date information as, "It was difficult for me to access TURKSTAT

data."

Beyza and Seda stated that they had difficulty in creating content suitable for the students’ level. Beyza stated
the problem she experienced as follows: "It was difficult for me to create content because | had to write content

suitable for the 4th grade level. | really tried hard to adjust it.” Seda, on the other hand, expressed the difficulty
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she experienced in this regard as follows: "Creating content suitable for the level of the students and the

presentation of the module suitable for the level of the students made it a little difficult for me."

Pre-service Teachers' Suggestions for the Process of Creating a Social Studies Textbook Module

The pre-service teachers presented suggestions based on the experiences they gained during the social studies
textbook module preparation process within the scope of the social studies textbook review course. Findings

related to this theme are shown in Table 6.

Table 6. Suggestions of Pre-service Teachers
Suggestions about the course
Making the course compulsory
Increasing course hours
Suggestions for creating modules
Keeping course diaries
Encouraging systematic work at the beginning of the semester

Some of the pre-service teachers suggested that the social studies textbook review course, in which they created
a textbook module, should be taught as a compulsory course. Han expressed this suggestion as follows: "I think
it is very important that we get to know textbooks when we are students. We took this course electively, but it
may be a compulsory course." Zeynep expressed her opinion as follows: "It was really useful to examine the
content of the textbook and create a module. Not everyone takes this course because it is elective. They do not
have information about the book. | think this is important. | recommend that the social studies textbook
examinations course should be an obligatory course." Beyza, on the other hand, expressed her opinion that

examining social studies textbooks is an important requirement for pre-service teachers:

“I think this issue is very important. | will be a teacher, and | need to learn how the learning
outcomes | will give to the students when | start the profession are included in the textbooks. |
think that every pre-service teacher should examine the textbooks in their field, and this is very
important. When you start your career, everyone should know about it. The course should be

obligatory."

Buket suggested increasing the lesson time so that the topics can be discussed in detail in the social studies
textbook examinations course: "I think the lesson duration can be increased. For example, | think the topics can

be examined in more detail in three lesson hours."

Beyza also commented that preparing a social studies textbook module requires systematic work and detailed

information about the importance of systematic work at the beginning of the semester:

"When preparing the textbook module, it is necessary to work systematically and regularly. It is
not a last-minute job; it is necessary to spend some time on it. The duration of this assignment was

also very long. Information was given at the beginning of the term, but some of my friends had
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difficulty in finishing the module in time. In courses that require the preparation of a module, the
importance of systematic work can be explained at the beginning of the semester, and everyone

can be encouraged to work systematically."

Seda stated that it is useful to keep a diary in the process of preparing a social studies textbook module and that
keeping a diary by the students who will prepare a social studies textbook module will facilitate the process: "We
kept a diary while preparing the module within the scope of the course. We wrote about what we did with the
module day by day. | think that those who will prepare a module should definitely work that way. It makes the

process very easy; | can recommend it."

DISCUSSION and CONCLUSION

In the study, the experiences of pre-service teachers in creating a social studies textbook module within the
scope of the social studies textbook review course were revealed. In the literature, it is stated that social studies
textbooks will positively affect students’ success (Savage, Hibner, Biewen, Nagengast, & Polikoff, 2021).
Similarly, in this study, it was emphasized by the pre-service teachers that the textbooks would support the
permanent learning of the students and that they wanted to create content, visuals, activities, and social studies

textbook modules that would attract the attention of the students.

Itis important that the cover design, a formal feature of textbooks, is good and that the cover reflects the content
of the book and attracts attention (Dogan & Tug, 2017). The pre-service teachers who participated in this study
stated that they designed an interesting cover for the students in the social studies textbook modules they
prepared and that the colors they used in the module were arranged according to the students’ level. In the
study conducted by Demir and Atasoy (2018) to examine the 5th grade social studies textbook, it was stated that
the image on the cover of the book is related to a single learning domain and does not cover the whole course.
Similarly, in this study, it was concluded that some of the pre-service teachers tried to make the cover of the
social studies textbook modules they prepared in an inclusive way whereas the visuals on the covers of the social

studies textbooks they examined reflected a plain and single subject.

In a study conducted by Dogan and Torun (2018) on secondary school students, it was determined that secondary
school students considered the information presented in textbooks as the most reliable information among other
information sources such as the Internet, newspapers, television, family, and friends. In the present study, it was
emphasized that it is very important that the information presented in social studies textbooks by pre-service
teachers is obtained from scientific, accurate, and reliable sources, and it was concluded that they tried to

present accurate and scientific-based content in the social studies textbook modules they prepared.

In the social studies course, it is important to include Atatiirkism subjects in the textbooks and that teachers and

students use them as the primary source (Celikkaya, Esen, & Kiirimoglu, 2018). In the current study, pre-service
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teachers stated that it was important to include Atatiirkism subjects in the social studies course, and they

associated the content in the social studies textbook modules with Atatiirkism subjects.

The inclusion of current events in the social studies course contributes to students' thinking, researching, and
looking at events from different perspectives. In addition, the use of current events in social studies course has
various benefits for students (Arin & Deveci, 2008). Similarly, the pre-service teachers who participated in this
study stated that the use of current events is important because the social studies course is related to current
life, and it enables students to reinforce the subject and think from different perspectives. Thus, they included

current events in the textbook modules they created.

Since the social studies course deals with information about human and human life, written and oral literary
genres should be used in the course. In addition, the use of literary genres in the course concretizes what has
been learned by attracting the attention of students (Kaymakgi, 2013). In the present study, it was found that
pre-service teachers included various literary genres in social studies textbook modules because they attracted
the attention of students and made the lesson enjoyable. This finding of the research is similar to the findings of
Unlii (2016) in the fact that the use of literary genres with the participation of social studies teachers makes

students interested in the lesson and makes the lesson enjoyable.

In the study, it was revealed that the social studies textbook modules included family participation because the
candidate teachers thought that providing family participation in the lessons would provide active participation
of the students and strengthen the family-child communication. This finding of the research is in line with the
findings in the literature that family participation strengthens student and family communication (Herrell, 2011;

Tire & Deveci, 2021).

Today, textbooks should include activities aimed at carrying out critical thinking and skill-based social studies
teaching as well as transferring knowledge (Hansen & Puustinen, 2021). In the literature, it is emphasized that
the use of different methods and techniques in the social studies course integrates the school with daily life due
to its interdisciplinary structure and contributes to the students' gaining the knowledge, skills, and values
intended to be gained in the course (Glven & Sahin, 2016). Similarly, in the present research, pre-service
teachers emphasized that it is important to effectively teach the social studies course and to use different
methods and techniques to provide students with various content related to social sciences. In the research, it
was concluded that pre-service teachers included various activities such as family participation, case studies,

collaborative learning, and six hats thinking in the module they created.

In this study, it was determined that pre-service teachers included various and interesting visuals such as
photographs, newspapers, maps, cartoons, pictures, diagrams, and concept maps in social studies textbook
modules. In the literature, it has been stated that visuals support students' understanding of the subject, and
they contribute to skill development by critically examining, interpreting, and making inferences about the visuals

(Murphy, 2017). In addition, it is stated in the literature that the use of visuals in textbooks will support
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permanent learning since they attract students’ interest (Uzuner, Aktas, & Albayrak, 2010; Yasar, 2004).
Accordingly, in the study conducted by Demirezen and Akhan (2011) with secondary school students, it was
concluded that visuals increased permanence in learning and made it easier for students to remember what they
learned. The pre-service teachers who participated in the current study expressed similar opinions, and it was
revealed that the pre-service teachers included educational and interesting visuals suitable for the students’ level

in the social studies textbook modules they prepared.

In the study conducted by Soylu and Memisoglu (2019), it was reported that social studies teachers thought that
the use of materials for concept teaching made learning permanent. Some of the pre-service teachers who
participated in this study similarly stated that they included a concept map in the social studies textbook module
they prepared because they thought that the use of concept maps in the lesson would enable students to learn

effectively.

It is important that the language in the textbooks used by the students as the main source is clear,
understandable, accurate, and simple and that the number of words in sentences and the arrangement of
sentences is in accordance with the grade levels of the students (Erol & Kiroglu, 2012). Emphasizing that the
arrangement of textbooks appropriate to the students’ level is an important requirement, pre-service social
studies teachers stated that they tried to use a plain, clear, and understandable language suitable for the
students’ level in the social studies textbook modules they prepared, that they formed texts of appropriate length
for the students’ level, and explained foreign words. In addition, pre-service teachers stated that they paid
attention to creating social studies textbook modules suitable for the students’ level in terms of content, visuals,

language and expression, and measurement and evaluation.

With the assessment and evaluation studies in the textbooks, the students' levels of achieving the learning
outcomes of the social studies course can be determined. In this respect, the assessment and evaluation studies
in the textbooks help the successful teaching of the social studies course (Yasar, 2005, p. 10). It was found that
the social studies teachers and students who participated in Karagdzoglu's (2020) research think that the end-
of-unit evaluation studies in the social studies textbooks are the same and that their diversity should be
increased. The evaluation sections of the social studies textbook modules created by the pre-service teachers
within the scope of the present research vary. In the evaluation sections of social studies textbook modules, pre-
service teachers created evaluation activities, preparation and discussion questions, traditional assessment and
evaluation questions, and included various activities such as writing result sentences, ‘write-share-learn’” and

‘what | know-what | learned’ activities.

It is emphasized by Robert (2014) that the examination of social studies textbooks has significant benefits in all
areas, both research and practice. The pre-service teachers who participated in this study also emphasized the
importance of examining textbooks and stated that it provided various benefits to them. In the study, it was

concluded that some pre-service teachers learned the content presented in the book for each grade level by
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carefully examining the social studies textbooks since they created a textbook module, and they learned to create
content suitable for the grade levels of the students. The pre-service teachers learned about the activities to
make students actively participate in the course in detail because they obtained comprehensive information
about the subject they prepared in the module and wanted to include it in the module. It was revealed that pre-
service teachers also learned about technical subjects by creating modules. In addition, some of the pre-service
teachers gained the habit of working in a planned manner during the process of preparing the social studies
textbook module, and putting forward a product contributed to their self-confidence development. Based on
these results, it can be said that the creation of a social studies textbook module by pre-service teachers at the
undergraduate level will support students to acquire knowledge, awareness, and skills, and the practices carried

out to create a product will contribute to their multi-faceted development.

Some of the pre-service teachers who participated in this research stated that creating a social studies textbook
module brought them closer to the teaching profession. This finding reveals that the studies on preparing
modules by examining the textbooks reflect positively on the attitudes of pre-service teachers towards their
profession. From this point of view, it can be said that the practices that enable pre-service teachers to gain
experience in the social studies course will contribute to the development of a positive attitude towards the

teaching profession.

In the study, it was demonstrated that pre-service teachers had technical problems in the process of preparing
social studies textbook modules. Some of the pre-service teachers stated that they had difficulty in finding up-
to-date news and visuals directly related to the subject while creating a social studies textbook module. In the
study, it was concluded that some of the pre-service teachers had difficulty in creating content suitable for the
students’ level in textbook modules. To avoid these problems in module design, pre-service teachers can be
supported in creating content suitable for the students’ level and accessing up-to-date resources and visuals

along with technical subjects.

In a study in the literature, it was revealed that social studies teachers had deficiencies in benefiting from
textbooks, and it was emphasized that it was an important requirement for pre-service teachers to examine the
textbooks of the course they would teach in their undergraduate education (Ertirk & Giler, 2017). Similarly, the
pre-service teachers who participated in this study emphasized that the examination of social studies textbooks
at the undergraduate level was a necessity and suggested that the social studies textbook review course should
be a compulsory course. Pre-service social studies teachers suggested that preparing a textbook module requires
systematic work and detailed information about the importance of systematic work at the beginning of the
semester. In addition, some pre-service teachers emphasized the usefulness of keeping a diary during the module
preparation process and suggested that individuals who would prepare a social studies textbook module should

keep a diary.
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RECOMMENDATIONS

Based on the results obtained from the research, it may be suggested that the social studies textbook review
course, which is taught electively, should become an obligatory course and that pre-service teachers create a
textbook module within the scope of this course. For future research, it may be recommended to implement the
social studies textbook modules prepared by the pre-service teachers and to conduct studies on the effects of
these modules in practice. In addition, action research can be conducted with social studies teachers to reveal

how a social studies textbook module can be created and the practical effects of the created textbook modules.
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OGRETMEN ADAYLARININ SOSYAL BiLGILER DERS KiTABI MODULU
OLUSTURMA DENEYiMLERI

0z

Sosyal bilgiler dersi, sosyal bilimlere ait gesitli bilgilerin butlnlestirilerek sunuldugu igerigi
ogrencilerin kazanmalarini, kendi 6grenme sireglerini kavramalarini ve etkin vatandas olmalarini
saglamaktadir. Sosyal bilgiler dersinde 6gretmenler ve ortaokul 6grencileri tarafindan yararlanilan
temel materyallerden biri ders kitaplaridir. Bu arastirma kapsaminda yer alan 6gretmen adaylarinin
sosyal bilgiler ders kitabi incelemesi dersi kapsaminda ders kitabi modilu olusturmalari ve
o0gretmenlik meslek yasamlarinda sosyal bilgiler derslerinde temel materyal olarak yararlanacaklari
ders kitaplarina iliskin deneyim edinmeleri saglanmistir. Arastirmanin temel amaci sosyal bilgiler
O0gretmen adaylarinin sosyal bilgiler ders kitabi modiili olugsturma siirecine yonelik deneyimlerini
ortaya koymaktir. Arastirmada nitel arastirma desenlerinden biri olan fenomenoloji
benimsenmistir. Katilimcilarin belirlenmesinde 6lcit 6rneklem teknigi kullaniimistir. Arastirmanin
katilimcilart 10 sosyal bilgiler 6gretmen adayindan olusmustur. Arastirmanin verileri yari-
yapilandiriimis gérisme ile toplanmistir. Arastirma kapsaminda toplanan veriler, tiimevarim analizi
ile ¢ozimlenmistir. Arastirma sonucunda Ogretmen adaylarinin sosyal bilgiler ders kitabi
modillerinde gesitli etkinliklere ve gorsellere yer verdikleri, modullerin bigimsel, gorsel, igerik, dil
ve anlatim ozelliklerini 6grenci diizeyine uygun olusturmayi amacladiklari ortaya ¢ikmistir.
Ogretmen adaylari sosyal bilgiler ders kitabi modiilii olusturmanin kendilerine gesitli yararlari
oldugunu vurgulamistir. Arastirmada 6gretmen adaylarindan bazilari, sosyal bilgiler ders kitabi
modili olusturmalarinin 6gretmenlik meslegine yonelik olumlu tutum gelistirmelerini sagladigini
ifade etmistir. Arastirmada 6gretmen adaylarinin, segmeli olan sosyal bilgiler ders kitabi incelemesi
dersinin zorunlu ders olmasini 6nerdigi sonucu elde edilmistir. Bu arastirmaya dayal olarak
o0gretmen adaylarinin hazirladiklari sosyal bilgiler ders kitabi modiillerinin uygulanmasina ve ders
kitabi modaiillerinin uygulamadaki etkilerinin incelemesine iliskin arastirmalar gergeklestirilmesi
onerilebilir.

Anahtar kelimeler: Sosyal bilgiler, ders kitabi, 6gretmen adayi.
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GiRiS

Sosyal bilgiler, iceriginde yer alan sosyal bilimlere ait gesitli bilgileri 6grencilerin kazanmasiyla toplumsal yagama
katihma iliskin farkindalik kazanmasini ve kendi 6grenme sireglerini kavrayarak etkin vatandas olmalarini
saglamaktadir (Hansen ve Puustinen, 2021; Zarillo, 2016). Sosyal bilgiler dersi, “6nemli sosyal konularla ilgili
problem ¢6zme ve karar verme gibi vatandaslik becerilerini gelistirmek amaciyla sosyal bilimler ve beseri
bilimlerin kavramlarinin disiplinler arasi birlesimidir.” (Barth, 1993, s.57). Sosyal bilgiler dersinin igerigi tarih,
cografya, psikoloji, sosyoloji, antropoloji, arkeoloji, ekonomi, hukuk gibi sosyal bilim disiplinlerine ait bilgilerden
yararlanilarak sekillendirilir. Bununla birlikte sosyal bilgiler, glinlik yasam, giincel olaylar, medya ve sanat gibi
bircok baska alandan da yararlanir (Martorella, 1998). Bir baska deyisle sosyal bilimler ve diger ¢alisma
alanlarindan 6grencilerin diizeyine uygun olarak segilmis olan bilgilerin bltinlestirilmesiyle sosyal bilgiler dersi
olusturulmaktadir. Sosyal bilgilerin dogasina uygun bicimde sosyal bilgiler dersinde cesitli yontem, teknik ve
materyaller kullaniimaktadir. Ders kitaplari, sosyal bilgiler dersinde 6grenme-6gretme siirecinde yararlanilan

temel materyallerden biridir.

Egitimin en 6nemli girdilerinden biri olan ders kitabi (Pingel, 2010), bir dersin 6grencilere yonelik olarak yazilan;
icerigi 6gretim programina uygun olan, uzmanlar tarafindan incelenmis ve onaylanmis temel kaynaktir. Ogretim
programlarinin icerigini 6grenciye kazandirmada dolayisiyla 6grenme-6gretme siirecinde ders kitaplari nemli bir
yere sahiptir. Sosyal bilgiler 6gretmenleri, egitim-6gretim etkinliklerinde 6grencilerin dersi takip etmelerini
kolaylastirmak ve 6grenmenin daha kalici olmasini saglamak amaciyla ders kitaplarindan yararlanmaktadir
(Nalgagi, 2011, s.322). Ayrica sosyal bilgiler 6gretmenleri, derslerinde 6grenme-6gretme sirecinde konularin
islenis sirasini, etkinlikleriyle ilgili galismalarini ders kitaplarina gére diizenlemektedir. Bu durum ders kitaplarinin
o6nemini ortaya koymaktadir (Gllersoy, 2013). Nitekim glinimuzde akilli tahta, bilgisayar, tablet ve akilli telefon
gibi derslerde kullanilan teknolojik araglarin ¢ogalmasina ragmen ders kitaplari halen 6grenme-6gretme

sirecinde kullanilan temel bir materyal olarak kalmaya devam etmektedir (Altun, 2013; Ertiirk ve Giler, 2017).

Ders kitabi hazirlama, ortak ¢calisma alanlarinin gerekli oldugu sistematik ve dinamik bir siireci ifade etmektedir
(Kiligoglu, 2020). Nitelikli bir bigimde hazirlanmis bir ders kitabinin bazi 6zelliklere sahip olmasi gerekmektedir
(Hali, 2014). Ders kitabinin 6gretim programinda yer alan kazanimlarla uyumlu olmasi ve ders kitabinda nesnel
bir bakis acisiyla bilgiler sunulmasi 6nemlidir. Kitaplar 6grencilere rehberlik etmeli ve 6grenme yasantilari
sunabilmelidir. Ders kitaplarinda igerik bilimsel ve glincel olmali, 6grenci yas diizeyine uygun dil ve anlatim
ozellikleri kullanilmah, farkh kaynaklardan yararlaniimali ve kronolojik siralamaya dikkat edilmelidir. Ders
kitaplarindan 6grenciler okul disinda da yararlanabilmektedir. Dolayisiyla ders kitaplari 6grencilerin bagimsiz bir
bicimde 6grenmesini, sosyal bilgiler dersinde kazanmasi gereken bilgiler, beceriler ile degerleri desteklemesi
onemlidir. Nitekim UNESCO tarafindan da baris ve insan haklari egitimi icin evrensel degerlerin ders kitaplarinda
yer verilmesinin 6nemine vurgu yapilmistir (Pingel, 2010). Bu nedenle sosyal bilgiler dersi iceriginde yer alan bilgi,
beceri ve degerlerin 6grencilere kazandiriimasi i¢in ders kitaplarinda 6grencilerin aktif katiimini, yaparak ve

yasayarak oOgrenmesini saglayacak etkinliklere yer verilmesi de 6nemlidir. Ayrica ders kitaplari elestirel
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disinmeyi gelistirici 6zelliklere sahip olmali ve 6grencilerin bireysel ve ailesiyle birlikte yapabilecegi etkinlikler

ile 6devleri icermelidir (Altun, 2013; Gllersoy, 2013; Hali, 2014, Pingel, 2010).

Alan yazinda ders kitaplarina yonelik gergeklestirilen gesitli calismalar yer almaktadir. McKean (2002) tarafindan
vurgulandigl gibi bu galismalarin biliyik ¢ogunlugunda ders kitaplarinda yer alan igerik incelenmistir. Alan
yazindaki bu ¢alismalarda ders kitaplari giincel olaylar, degerler ve beceriler, gé¢ ve go¢menler, insan haklari
egitimi, toplumsal yasamla ile ilgili bilgiler, s6zIi ve yazili edebi turler bakimindan incelenerek ders kitaplarinda
yer verilen icerigin ortaya konuldugu gorilmistiir (Meyer, Bromley ve Ramirez, 2010; Ozkan, 2010; Giilersoy,
2013; Kaymakgl, 2013; Kus, Merey ve Karatekin, 2013; Roberts, 2014; Karasu Avci ve Faiz, 2018; Merey, 2018;
Tasdemir, 2018; Tasin ve Memisoglu, 2019; Diindar ve Kenyon, 2020; Hansen ve Puustinen, 2021). Ozkan (2010)
arastirmasinda 2001-2003 yillari arasinda 5. ve 8. siniflarda okutulan Tiirkge, sosyal bilgiler, vatandaslik ve insan
haklari egitimi, Atatirk ilkeleri ve inkilap tarihi, din kilttri ve ahlak bilgisi ders kitaplarini degerler bakimindan
incelemistir. Meyer, Bromley ve Ramirez (2010) tarafindan gergeklestirilen arastirmada 1970-2008 yillari
arasinda okutulan 69 tlkenden 465 ortaokul sosyal bilgiler ders kitaplarinda insan haklari konularina yer verilme
durumu belirlenmistir. Gllersoy (2013) calismasinda 6. sinif sosyal bilgiler ders kitaplarini egitsel, gorsel, fiziksel,
dil ve anlatim 6zellikleri bakimindan incelemistir. Kaymakgi (2013) calismasinda sosyal bilgiler ders kitaplarinda
s6zIU ve yazili edebi tlrlere yer verilme durumunu ortaya koymustur. Roberts (2014) ¢alismasinda Amerika
Birlesik Devletleri'nde 2002-2012 yillari arasinda okutulan sosyal bilgiler ders kitaplarinda sunulan igerigi
incelemistir. Karasu Avci ve Faiz (2018) arastirmalarinda 4. ve 5. sinif sosyal bilgiler ders kitaplarinda Etkin
Vatandaslk 6grenme alaninda yer alan degerleri ve becerileri ele almistir. Merey (2018) arastirmasinda Turkiye
ve Amerika Birlesik Devletleri’nde okutulan sosyal bilgiler ders kitaplarinda insan haklari egitimine yer verilme
durumunu karsilastirmali bicimde incelemistir. Tasdemir (2018) arastirmasinda, 6. sinif sosyal bilgiler ders
kitabindaki metinlerde kiiltiirel mirasa duyarhlik degerine yer verilme durumunu ortaya koymustur. Diindar ve
Kenyon (2020) arastirmalarinda Tirkiye ve Amerika Birlesik Devletleri'nde okutulan sosyal bilgiler ders
kitaplarinda gbé¢ ve gdocmenlere yer verilme durumunu karsilastirmali bicimde ele almiglardir. Hansen ve
Puustinen (2021) arastirmalarinda Fin toplumuna iliskin bilgilerin Finlandiya’da okutulan sosyal bilgiler ders
kitaplarinda nasil yer buldugunu arastirmistir.  Savage, Hubner, Biewen, Nagengast ve Polikoff (2021)
calismalarinda sosyal bilgiler egitimine ders kitabinin etkilerini Texas’ta okutulan ders kitaplari 6rnegi tGizerinden
degerlendirmislerdir. Alan yazinda 06gretmenlerin ve 06grencilerin sosyal bilgiler ders kitaplarina iliskin
gorislerinin alindigl arastirmalar da yer almaktadir (Nalgaci, 2011; Hussain, 2012; Dogan ve Torun, 2018;
Lindgvist, 2019). Ayrica alan yazinda (Sensekerci, 2016) 6gretmen adaylarinin sosyal bilgiler ders kitaplarina iliskin

gorislerinin belirlendigi bir arastirmaya da rastlanmistir.

Sosyal bilgiler ders kitaplarini konu edinen arastirmalara bakildiginda, sosyal bilgiler egitimi alaninda 6gretmen
adaylarinin ders kitabi moduli hazirlamasi ile bir Grlin ortaya koymasina iliskin deneyimini ele alan herhangi bir
¢alisma gerceklestiriimemis olmasi bu ¢alismanin dnemini ortaya koymaktadir. Demir ve Atasoy (2018) tarafindan
vurgulandigi gibi sosyal bilgiler dersi kapsaminda yer alan bilgi, beceri ve degerlerin 6grencilere kazandirilmasinda

temel kaynak olarak kullanilan sosyal bilgiler ders kitabinin gesitli agilardan incelenmesi ve degerlendirilmesi,
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sosyal bilgiler 6gretimin niteligini artirmak agisindan kaginilmazdir. Bununla birlikte Ertirk ve Guler (2017)
arastirmasinda, arastirmaya katilan 6gretmenlerin biyik bir kisminin ders kitaplarini nasil kullanacaklari
konusunda emin olmamalarindan dolayi bu konunun énemli bir sorun olusturmakta oldugunu belirtmistir. Ayrica
Ertiirk ve Giler (2017), egitim fakiltelerinde 6gretmen adaylarinin egitimleri boyunca ders kitaplarini etkili bir

sekilde incelemesini ve kullanmasini saglayacak uygulamalara yer verilmesi gerektigini vurgulamistir.

Sosyal bilgiler 6gretmenleri ve ortaokul 6grencileri sosyal bilgiler dersinde, ders kitaplarindan baslica kaynak
olarak yararlanmaktadir. Bu bakimdan sosyal bilgiler dersinin dnemli bilesenlerinden biri ders kitaplaridir. Bu
arastirma kapsaminda yer alan 6gretmen adaylarinin sosyal bilgiler ders kitabi incelemesi dersi kapsaminda ders
kitabr modiilu hazirlamalari saglanmistir. Sosyal bilgiler ders kitabi incelemesi dersini alan 6gretmen adaylari,
sosyal bilgiler ders kitaplarini ayrintili bir bicimde incelemistir. Ogretmen adaylar ders kitaplari olusturulurken
dikkat edilmesi gereken olgitlere ve sosyal bilgiler dersi 6gretim programinda yer alan kazanimlarin, sosyal
bilgiler ders kitaplarinda nasil yer buldugu konusunda bilgi sahibi olmustur. Sosyal bilgiler 6§retmen adaylarinin
sosyal bilgiler ders kitabi incelemesi dersi kapsaminda elde ettikleri bu bilgi ve deneyimleri ile sosyal bilgiler ders
kitabi moduli hazirlamalari saglanmistir. Sosyal bilgiler 6gretmen adaylari, ders kapsaminda; ders kitaplarinda
olmasi gereken bicimsel 6zellikler, gérsel tasarim, egitsel ve bilimsel icerik, dil ve anlatim 6zellikleri ile 6lgme ve
degerlendirme o6zellikleri bakimindan edindikleri bilgileri modiillerine yansitmislardir. Bdylece 6gretmen
adaylarinin 6gretmenlik meslek yasamlarinda sosyal bilgiler derslerinde temel materyal olarak yararlanacaklari
ders kitaplarina iliskin bilgi ve deneyim edinmeleri, ders kitaplarina iliskin gorls gelistirerek bir Griin ortaya

koymalari saglanmistir.

Sosyal bilgiler 6gretmen adaylarinin 6gretmenlik meslek yasamlarinda yararlanacaklari temel kaynak olan ders
kitaplarini tanimasi, ders kitaplarini elestirel bir bigimde incelemesi, ders kitaplarinin gelistiriimesi gereken
yonlerine iliskin goris gelistirmesi ve eksik oldugunu distndigia konularla ilgili 6grencilerine ek bilgiler
sunabilmesi bakimindan ders kitaplarinin incelenmesi ve ders kitabi moduli gelistirilmesi 6nemli gériilmektedir.
Bu arastirma ile sosyal bilgiler 6gretmen adaylarinin sosyal bilgiler ders kitabi incelemesi dersi kapsaminda sosyal
bilgiler ders kitabi modili olusturma siirecinde edindikleri deneyimler ortaya konulmaya calisiimistir.
Arastirmada gelecegin sosyal bilgiler 6gretmeni olan 6gretmen adaylarinin ders kitabi modli olusturma siirecine
iliskin deneyimlerinin ortaya konulmasi ile arastirmanin sosyal bilgiler egitimi alanina, sosyal bilgiler 6gretmen

adaylarina, sosyal bilgiler 6gretmenlerine ve bu konuda arastirma yapacaklara katki getirmesi umulmaktadir.
Arastirmanin Amaci

Bu arastirmanin temel amaci sosyal bilgiler 6gretmen adaylarinin sosyal bilgiler ders kitabi incelemesi dersi
kapsaminda edindikleri sosyal bilgiler ders kitabi modiili olusturma sirecine yonelik deneyimlerini ortaya

koymaktir. Bu amag¢ dogrultusunda arastirmada su sorulara yanit aranmistir:

e (Ogretmen adaylarinin sosyal bilgiler ders kitabi modili olusturma siirecine iliskin deneyimleri

nasildir?
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e Sosyal bilgiler ders kitabi modulii olusturmanin 6gretmen adaylarina sagladigi katkilar nelerdir?
e Sosyal bilgiler ders kitabi modiliu olusturma slirecinde 6gretmen adaylarinin yasadigi giglikler
nelerdir?

e Sosyal bilgiler ders kitabi modiill olusturulmasina yonelik 6gretmen adaylarinin énerileri nelerdir?

YONTEM

Arastirma Deseni

Arastirmada, 6gretmen adaylarinin sosyal bilgiler ders kitabi incelemesi dersinde olusturduklari ders kitabi
modull hazirlama sirecine iligkin deneyimlerinin ortaya konulmasi amaglandigi igin fenomenoloji deseni
benimsenmistir. Fenomenoloji arastirmalarinda katilimcilarin bireysel bakis agilari ile algi ve deneyimleri ortaya
konulmaktadir. Fenomenoloji deseni ile egitim arastirmalarinda, egitim-6gretim siirecinde yasanan deneyimleri
tanimlayarak anlayip egitim ve 6gretim sirecini gelistiriimesine katki saglanmaktadir (Ersoy, 2016, s.56). Bu
arastirmada, 6gretmen adaylari sosyal bilgiler ders kitabi incelemesi dersinde, sosyal bilgiler ders kitabr moduilu
olusturarak deneyim edinmislerdir. Ogretmen adaylarinin hazirladiklari sosyal bilgiler ders kitabi modiillerine
iliskin deneyimleri tanimlanarak anlamlandirilmis olan bu arastirma ile sosyal bilgiler egitimi ve 6gretiminin

gelisimine katki saglanmak istenmistir.

Katilimcailar

Arastirma katiimcilarinin belirlenmesinde amach érneklem tiirlerinden biri olan 6lgit 6rneklem kullaniimistir.
Olgiit 6rneklemde, arastirmaci tarafindan belirlenmis olan élgiitleri karsilayan kisiler arastirmada katilimci olarak
secilmektedir (Yildinm ve Simsek, 2021, s. 120). Bu arastirmada katilimcilari belirleme olgltleri, arastirmaci
tarafindan uzman goriisi alinarak olusturulmustur. Katihmcilar, sosyal bilgiler ders kitabi incelemesi dersini alma,
derse diizenli katihm saglayarak modil hazirlama ve arastirmaya katilmaya gonilli olma élcitlerini karsilayan 10
sosyal bilgiler 6gretmen adayindan olusmustur. Ogretmen adaylarinin hepsi 3. sinifta dgrenim gérmektedir.

Katilimcilara iliskin bilgiler Tablo 1’de gosterilmistir.

Tablo 1. Katilimcilara iliskin Bilgiler

Modiil

Sira Kod Cinsiyet Goriisme  Olusturdugu Modiil Olusturdugu

No isim Siiresi Sinif Diizeyi Ogrenme Alani

1 Beyza Kadin 45’ 4. Sinif Kiresel Baglantilar

2 Tuna Erkek 43'35” 4. Sinif Birey ve Toplum

3 Kerim Erkek 26'15” 5. Sinif Birey ve Toplum

4 Zeynep Kadin 31'40” 5. Sinif Uretim, Dagitim ve Tiiketim
5 Han Erkek 52’ 6. Sinif Uretim, Dagitim ve Tiiketim
6 Gamze Kadin 29’'40” 6. Sinif insanlar, Yerler ve Cevreler
7 Emine Kadin 52'15” 6. Sinif Etkin Vatandashk

8 Esra Kadin 27'50” 6. Sinif Kiresel Baglantilar

9 Seda Kadin 23’ 7. Sinif Etkin Vatandashk

10 Buket Kadin 26'09” 7. Simif Kiresel Baglantilar
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Katilimcr 6gretmen adaylarinin ligii erkek yedisi kadindir. Ogretmen adaylariyla gerceklestirilen gériismelerin
siiresi 23 ile 52 dakika arasinda degismektedir. Ogretmen adaylarindan ikisi 4. sinif, ikisi 5. sinif, dérdii 6. sinif ve
ikisi 7. sinif diizeyinde sosyal bilgiler ders kitabi moduilii olusturmustur. Ogretmen adaylarinin hazirladigi sosyal
bilgiler ders kitabi modiillerinin ikisi Birey ve Toplum, ikisi Uretim, Dagitim ve Tiiketim, igii Kiiresel Baglantilar,

ikisi Etkin Vatandaslk ve biri insanlar, Yerler ve Cevreler 6grenme alani kapsamindadir.
Verilerin Toplanmasi ve Analizi

Arastirmanin verileri yari-yapilandiriimis gérisme ile toplanmistir. Patton (2018) tarafindan goriisme kilavuzu
yaklasimi olarak belirtilen yari yapilandirilmig goriisme icin, gérisme kilavuz formu hazirlanmis olup bu formda
sorulacak sorular ve deginilecek konular belirlenerek sorular siralanmistir. Yari-yapilandirilmis gérisme igin
olusturulan bu gorisme kilavuz formu iki bolimden olusmaktadir. Gériisme kilavuz formunun birinci boliminde
arastirmanin amacina ve arastirmaya katihmin gonullik esasina dayandigina iliskin bilgi verilmistir. Gorlisme
kilavuz formunun ikinci bélimiinde dokuz agik uglu soru yer almistir. Gérlisme formunda yer alan sorularin
Yildirim ve Simsek (2021) tarafindan da vurgulandigi gibi arastirilan konuya odakli olmasina, kolay anlasilabilir
olmasina dikkat edilmistir. Gorlsmeler cevrim i¢i ortamda gergeklestirilmistir. Arastirmaci goériismeleri
gergeklestirirken katilimcilarla etkili iletisim kurmaya galismis ve yansiz bir bigimde katilimcilarin yanitlarina geri

bildirimde bulunmustur (Patton, 2018; Yildirim ve Simsek, 2021).

Arastirma kapsaminda yari yapilandirilmis gériisme ile toplanan veriler tiimevarim analizi ile ¢ézimlenmistir.
Ayrica verilerin analizinde NVivo Plus Release Nitel Veri Analiz Programi’ndan da yararlaniimistir. Timevarim
analizi veri iginde orUntulerin, kodlarin ve temalarin kesfedilmesini icermektedir (Patton, 2018). Bu bakimdan
arastirmada, veriler arastirmaci tarafindan ilk olarak NVivo Plus Release Nitel Veri Analiz Programi’na aktarilarak
satir satir incelenmistir.  Arastirma verileri katiimcilarin ifadelerinden ve alan yazindan vyararlanilarak
kodlanmistir. Kodlanan verilerden hareketle temalar olusturulmustur. Arastirma kodlari bulgular bélimiinde

tablolar ile gdsterilmistir.
Etik ve inandiricihk

Arastirmada ilk olarak etigi saglamaya yonelik 24.12.2021 tarihi ve 231468 Protokol Numarasi ile Anadolu
Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu’ndan izin alinmistir. Arastirmada
etigi saglamaya yonelik katilicimalarin kimliklerini gizli tutmak amaciyla gercek isimler yerine kod isimler
kullanilmigtir. Veri toplama siirecinde goriismeye baslamadan énce katilimcilara, arastirmaya katilimin gonalliik
esasina dayandigina ve istedikleri zaman arastirmadan ayrilma hakkina sahip olduklarina iliskin bilgilendirme
yapimistir. Gorlisme sirasinda verilerin kaydi icin ses kayit cihazi kullanilmistir ve ses kaydinin transkriptinde

katilimcilarin gorasleri birebir ayni olacak bicimde yaziya aktariimistir.

Arastirmada inandiricilik igin veri toplama amaciyla kullanilan gériisme kilavuz formuna iliskin ikisi dogcent ve biri

doktor Ogretim Uyesi olan (¢ sosyal bilgiler egitimi uzmanindan goriis alinmistir. Bununla birlikte verilerin
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kodlamasi agamasinda doktor Ogretim Uyesi olan bir sosyal bilgiler egitimi uzmanindan destek almistir.
Arastirmaci ve uzman ayri ayri kodladiklari verileri karsilastirmiglar ve fikir birligine varilan kodlar Gzerinde
calismislardir. inandiriciligr saglamada tiim katilimcilarin gorislerini yansitma énemli oldugundan (Yildirim ve
Simsek, 2021) bu arastirmanin inandiriciligina yénelik bulgular bolimde veriler, arastirmaya katilan tim

O0gretmen adaylarinin géruslerinden dogrudan alintilar verilerek sunulmustur.
BULGULAR

Arastirmadan elde edilen verilerin analiz edilmesi sonucu ortaya cikan bulgular “Ogretmen Adaylarinin Sosyal
Bilgiler Ders Kitabi Modiili Olusturma Siireci”, “Sosyal Bilgiler Ders Kitabi Modlii Olusturmanin Ogretmen
Adaylarina Sagladigi Katkilar”, “Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modiilii Olusturma Siirecinde
Yasadig Giicliikler” ve “Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modiilii Olusturulmasi Siirecine iliskin

Onerileri” baglklari altinda agiklanmustir.
Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modiilii Olusturma Siireci

Arastirmada, 6gretmen adaylarinin sosyal bilgiler ders kitabi moduli olusturma stirecinde hazirlik calismalari
yaptigi ve sosyal bilgiler ders kitabi modiillerini gesitli 6zelliklere gére diizenledikleri sonucu elde edilmistir. Buna
iliskin bulgular “Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modlii Olusturma Siirecinde Yaptigi Hazirhk
Calismalar” ve “Ogretmen Adaylarinin Olusturdugu Sosyal Bilgiler Ders Kitabi Modbiillerinin Ozellikleri” alt

basliklarinda sunulmustur.

Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modiilii Olusturma Siirecinde Yaptigi Hazirlik Calismalari

Arastirmadan elde edilen verilerin ¢dziimlenmesi ile sosyal bilgiler 6gretmen adaylarinin ders kitabi modiila
olusturma silrecinde arastirma yapma, bilimsel kaynaklara ulasma, is birligi yapma, ders kitaplarindan
yararlanma, gunliik tutma, uzman gorisi alma ve sistematik olarak galisma bigiminde gesitli calismalar yaptigi
ortaya cikmistir. Ogretmen adaylarinin modiil hazirlama siirecinde gergeklestirdikleri ¢alismalara iliskin bulgular

Tablo 2’de gosterilmistir.

Tablo 2. Ders Kitabi Modiili Olusturma Siirecinde Yapilan Hazirlik Calismalari

Arastirma yapma

Bilimsel kaynaklara ulasma
Ders kitaplarindan yararlanma
Ginlik tutma

is birligi yapma

Sistematik olarak ¢alisma
Uzman gorist alma

Ogretmen adaylarinin cogu, ders kitabi modiillerinde yer vermek istedikleri icerige ydnelik arastirma yaptiklarini
vurgulamislardir. Gamze, “internetten bilimsel kaynaklara baktim, makaleleri arastirdim, genel olarak internetten

hazirlik siirecinde her seye ulastim.” sozleriyle moddl hazirlama siirecinde internetten arastirma yaparak bilimsel
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kaynaklara ulastigini ifade etmistir. Buket buna yonelik gériisiinii “Modiilde hangi konuda ne kadar bilgi vermek
gerekiyor bunlar icin kitaba gz attim, siirekli internetten arastirdim, haberler buldum.” sézleriyle ifade ederken

Beyza goriusini su sozlerle belirtmistir:

“Arastirma yaptim. Ornegin is birligine dayali 6grenmeye yénelik etkinlige yer verecektim. Once
etkinligi arastirdim, yararlari ve sinirhiliklarini neler bunlari not aldim. Ogrenci kendisi o konuyla ilgili
arastirma yapmak istediginde kolay ulasacagi bilgi ile cakismamasi icin kendim bilimsel kaynaklara

ulastim. Ayrica givenirligi kanitlanmis sitelerden bilgiler edinmeye ¢alistim.”

Han, “Tirkiye’nin fiziki cografyasi dersi kitabindan yararlandim, hazirlayacagim modiilde kazanimlara uygun
oldugundan cografya agirlikh bir icerik olusturdum. Ayrica eristigim baska kitaplar da oldu.” s6zleriyle modiil
hazirlama siirecinde liniversitede aldigi derslerin kitaplarindan yararlandigini séylemistir. Esra ise sosyal bilgiler
ders kitaplarini inceledigini ve kitaplarin modiil hazirlamada kendisine rehber oldugunu “ilk basta sosyal bilgiler

kitaplarini detayli inceledim, kitap biraz beni yonlendirdi, rehber gibi oldu.” bigiminde dile getirmistir.

Beyza, modil hazirlama sirecinde hazirlik yaparken ders kapsaminda tutulan ginlikten yararlandigini
soylemistir: “Derste glinlik tutmustuk, hazirlik stirecinde glnliik cok isime yaradi. Clinkii hangi fotografi nereden,
hangi yaziyi nereden aldigimi, bunlarin hepsini grmem gerekiyordu, unutmamam gerekiyordu, giinliige hepsini

not aldim.”

Seda ve Tuna, modil hazirlama silrecinde arkadaslariyla is birligi icinde calistiklarini dile getirmistir. Seda “Biz bu
konuda arkadaslarimla birlikte oturduk sizin ders kapsaminda anlattiklarinizin hepsini defter haline getirdik,
yazdik, sonra ©6nimiize koyup modillerimizle ilgili birbirimize fikir verdik. Birlikte c¢alistik.” sozleriyle
arkadaslariyla birlikte calistigini ifade etmistir. Tuna, modul hazirlama sirecinde arkadaslarindan géris almakla
birlikte sosyal bilgiler 6gretmeni olan yakinindan da goris aldigini soyle dile getirmistir: “Ben moddl hazirlama
Uzerinde bayagi durmustum, sosyal bilgiler 6gretmeni olan yakinimdan goris almistim. Birgok arkadasimdan da

goris almistim.”
Ogretmen Adaylarinin Olusturdugu Sosyal Bilgiler Ders Kitabi Modiillerinin Ozellikleri

Arastirmada 6gretmen adaylarinin hazirladiklari sosyal bilgiler ders kitabi modiillerinin 6zelliklerini bigimsel,
icerik, gorsel tasarim, dil ve anlatim, 6lgme ve degerlendirme biciminde agikladiklari sonucu elde edilmistir. Buna

iliskin bulgular Tablo 3’te gosterilmistir.

Tablo 3. Ogretmen Adaylarinin Olusturdugu Sosyal Bilgiler Ders Kitabi Modiillerinin Ozellikleri

Modilin bigimsel 6zellikleri
Bicimsel 6zellikleri 6grenci diizeyine uygun diizenleme
ilgi cekici kapak olusturma
Renkleri uyumlu kullanma
So6zlik, kronoloji ve kaynakga olugturma
Modilln igerik ozellikleri
Atatirkculik konularina yer verme
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Ozgiin icerik olusturma

Ogrenci diizeyine uygun icerik olusturma

Dogru ve bilimsel bilgi sunma

Cesitli etkinliklere yer verme

Giincel olaylara yer verme

Edebi tiirlere yer verme
Modilin gorsel ozellikleri

Cesitli ve dikkat gekici gorsellere yer verme

Konuyla dogrudan iliskili gérsellere yer verme

Ogrenci diizeyine uygun goérsellere yer verme
Modyilin dil ve anlatim 6zellikleri

Sade ve anlasilir bir dil kullanma

Yabanci kelimeleri agiklama

Anlatim bozuklugu yapmama

Ogrenci diizeyine uygun ciimle ve metin olusturma
Modilin 6lgme ve degerlendirme ozellikleri

Konuya hazirlk ve tartisma sorulari olusturma

Geleneksel 6lgme ve degerlendirme sorulari olusturma

Degerlendirme etkinlikleri olugturma

Sinif diizeyine uygun sorular olusturma

Modiiliin Bicimsel Ozellikleri

Ogretmen adaylari, hazirladiklar sosyal bilgiler ders kitabi modiillerinde bigimsel dzellikleri sinif diizeyine uygun
diizenlediklerini, renkleri uyumlu kullandiklarini ve ilgi ¢ekici kitap kapagi olusturduklarini belirtmislerdir.
Ogretmen adaylarinin tiimi, sosyal bilgiler ders kitabi modiillerinde 6grenci diizeyine uygun punto kullandigini
soylemistir. Buket’in buna yonelik sozleri soyledir: “7. sinif diizeyinde Kiresel Baglantilar 6grenme alaninda
moddil hazirladim. Fiziksel 6zelliklerin daha ¢ok 6grencilerin dlzeylerine uygun olmasina dikkat ettim, punto,

renkler, kapak hepsini 6grencilerin yaslarina goére ayarladim.”

Beyza 6grenciler icin dikkat cekici bir modiil kapagi olusturdugunu “inceledigimiz ders kitaplarinda ¢ok diiz ve
tim konulari yansitmayan kapaklar vardi. Ben modilimii dikkat cekici yapmak istedim. Ogrencilerin daha ¢ok
ilgisini cekecek, daha akilda kalacak, biz bunu 6grenecegiz diyebilecegi bir kapak tasarimi yaptim.” sozleriyle dile
getirmistir. Tuna da benzer bigimde 6grencilerin ilgisini ¢ekecek ve Unite igerigiyle uyumlu bir kapak tasarimi
yaptigini “Modiiliin 6n kapaginda insan ve Cocuk Haklari konularini temsil eden ve 6grencilerin ilgisini cekecegini

disindugum gorseller kullandim.” sozleriyle ifade etmistir.

Han, sosyal bilgiler ders kitabi modli kapaginda uyumlu renkleri kullandigini, icerikte yer alan konulari yansitan
ilgili cekici gorsellere yer verdigini soyle ifade etmistir: “Modiiliimde 6n, arka kapakta ve diger sayfalarda birbirine
uyumlu renklerden dolgu rengi belirledim. On kapaga (nitelerin icindeki konulari yansitan, dgrencilerin ilgisini

cekecek gorselleri ekledim.”

Ogretmen adaylarinin bazilari sosyal bilgiler ders kitabi modiilinde organizasyon semasina yer verdigini ifade
etmistir. Buna yonelik goristni Zeynep, “Modili anlasilir hale getirmek i¢in modiile uygun sekilde organizasyon

semasl hazirladim.” sozleriyle ifade etmistir. Seda olusturdugu sosyal bilgiler ders kitabi moduliiniin sonuna
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sozliik, kaynakca ve harita ekledigini “Ogrencilerin bilmeyecegini diisindiigiim kavramlardan olusan sézliik

olusturdum. Ayrica kitabin sonuna kronoloji, kaynakca ve harita ekledim” sozleriyle ifade etmistir.

Modiiliin icerik Ozellikleri

Ogretmen adaylari olusturduklari sosyal bilgiler ders kitabi modiiliinde Atatiirkciiliik konularina yer verdigini,
0zglin ve 6grenci diizeyine uygun icerik olusturdugunu, dogru ve bilimsel bilgi sundugunu, edebi tirlere, gesitli
etkinliklere ve gilincel olaylara yer verdigini vurgulamistir. Esra ve Gamze olusturduklari sosyal bilgiler ders kitabi
modaillerinin igeriginde Atatiirkgiliik konularina yer verdiklerini belirtmislerdir. Esra modilinde Atatlirkgtlik
konularina yer verdigini su sozleriyle dile getirmistir: “6. sinif Kiresel Baglantilar 6grenme alaninda modiil
hazirladim. Konuyla ilgili oldugu i¢in ve 6grenciye Atatlirk¢iligin 6nemini gostermek icin Atatlirk’in sozlerine
yer verdim ve Atatirkcilik konulari ile iliskilendirme yaptim.” Gamze, Atatirk’dn ileri géruslaligin, bilime
verdigi 6nemi vurgulamak i¢in olusturdugu ders kitabr modiliinde Atatlrkglliik konularina yer verdigini sdyle
aciklamistir: “6. sinif insanlar, Yerler ve Cevreler 6grenme alaninda ders kitabi modiilii olusturdum. Konular
arasinda dijitallesme ve bilimsellik vardi. Atatirkgtlik konularina yer vermeye calistim. Atatirk’dn ileri

goriasluligind ve bilime 6nem verdigini vurgulamak istedim.”

Esra ve Tuna, sosyal bilgiler ders kitabi modilleri igin 6zglin icerik olusturmaya ¢alistiklarini ifade etmislerdir. Esra,
sosyal bilgiler ders kitaplarindan yararlanmakla birlikte modilinde 6zgiin icerik ve etkinlikler olusturmaya
calistigini belirtmistir: “Kitaba baktim, 6. sinif Kiiresel Baglantilar 6grenme alanindaki kazanimlar kapsaminda
kendim etkinlikler olusturmaya galistim, farkli ve 6zglin etkinlikler hazirlayabildim diye disiniyorum.” Tuna,
hazirladigi modiliin icerigine yonelik farkli kaynaklara ulastigini ve kaynaklardan aldig bilgileri sentezleyerek
Ozgln icerik sunmaya calstigini belirtmistir: “4. sinif Birey ve Toplum 6grenme alani kapsaminda modiil
hazirladim. Konuyla ilgili kaynaklara ulastim ve bilgileri kendim sentezleyip climle kurmaya calistim. Milli Egitim
baskisi olan sosyal bilgiler kitabina da konuyla iliskili kavramlar icin baktim ancak etkinlikleri tamamen kendi

climlelerimle yazmaya calistim.”

Ogretmen adaylarinin ¢ogu, modiillerde icerik olustururken égrencilerin yas diizeyine uygun olmasina dikkat
ettiklerini vurgulamislardir. Gamze, 6grenci diizeyine uygun igerik olusturmaya calistigini “Modulimde dijital
vatandaslikla ilgili 6grencilerin diizeyine uygun sekilde icerigi olusturmaya cok dikkat ettim, bunun igin cogunlukla
glinliik yasamdan 6rnekler sundum.” sézleriyle ifade ederken Buket bu konudaki gériisiinii “igerikteki bilgilerin

ogrencilerin diizeyine uygun olmasina dikkat ettim.” s6zleriyle dile getirmistir.

Ogretmen adaylarinin ¢ogu, sosyal bilgiler ders kitaplarinda giincel olaylari kullanmanin énemli oldugunu
vurgulamistir ve ders kitabi modiillerinde glincel olaylara yer verdiklerini belirtmislerdir. Seda olusturdugu
moddilin iceriginde gilincel olaylara yer verdigini “7. sinif Etkin Vatandaslik 6grenme alaniyla ilgili moddl
hazirladim. Cocuklarin konuyu daha iyi pekistirmesi icin gilincel olaylara ve bilgilere yer verdim. Mesela haberde

saglk bakaninin verdigi bilgi vardi, oradan yararlandim. Ayrica gazeteden kupir kestim, modulimde kullandim.”
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bigiminde belirtmistir. Emine, basari hikayesi biciminde glincel bir olaya moduliinde yer verdigini, bunun

ogrencilerin disiinmesine ve empati kurmasina katki saglayabilecegini diisiindiglini su s6zleriyle dile getirmistir:

“Glincel bir haberi 6grencilere 6rnek olmasi agisindan kullandim. Basari hikayesi ile ilgili bir haberdi.
Engelli 6grencilerimizin bagari hikayeleri oluyor, ben onlari gordiiglimde agikgasi ¢ok etkileniyorum.
Ogrenci boyle haberleri gériince bu insan neleri basarmis ben de basarabilirim diye diisiinebilir.

Bunlari distinmelerini saglamasi agisindan béyle bir haber modilime koydum.”

Han modiiliinde enerji kaynaklarina iliskin glincel olaylara yer verdigini dile getirmistir: “Glincellik sosyal bilgilerde
onemli, ders guincel yasami igeriyor, moduliimde ben de gilincel haberlere yer verdim. Yeni giines panelleri
yapilabiliyor, onlara glincel haberlerle degindim.” Beyza olusturdugu modilde glincel haberlere yer verdigini
“Modulimin igeriginde Suriye Savasl ile alakal glincel bir habere yer vermek istedim, gercekten giincel oldugu

icin moduliime ekledim.” bigciminde ifade etmistir.

Ogretmen adaylarinin bazilari, olusturduklari sosyal bilgiler ders kitabi modiiliinde dogru ve bilimsel bilgi
sunmaya cahstiklarini vurgulamislardir. Buket moduliinde sundugu icerikte bilimsel ve dogru bilgilere yer
vermeye calistigini sdyle belirtmistir: “Modulimde igerik olustururken bilgilerimin dogru ve glivenilir olmasina
dikkat ettim. Bilimsel bilgilere ulasmaya calistim.” Seda ise “Bence 6grencilerin kitaplari actigl zaman o guiniin
konusuyla alakali bilimsel bilgileri gormesi gerekiyor. Kitapta 6grenci seviyesine gore bilimsel icerigin olmasi
gerekiyor. Modiliimde o sekilde icerik sunmaya calistim.” s6zleriyle sosyal bilgiler ders kitabi moddliinde konuya
yonelik bilimsel bilgiler sundugunu belirtmistir. Beyza modiiliinde dogru bilgi kaynaklarina ulastigini su 6rnekle
aciklamistir: “Bilimsel kaynaklara ulastim ve glivenilir, resmi sitelerden bilgiler edinmeye ¢alistim. Mesela resmi
bir kaynaktan Azerbaycan Cumhurbaskani’nin sozlerini alinti olarak aldim. Bu sekilde bilgileri objektif bir bicimde

arastirip modulimde yansitmaya ¢alistim.”

Ogretmen adaylarinin ¢ogu, olusturduklari ders kitabi modiiliinde edebi tiirlere yer verdiklerini belirtmislerdir.
Zeynep, olusturdugu ders kitabi modilinde edebi tirlere yer verdigini “Modiilimde atasozleri, deyimler, siir ve
biyografi kullandim. Aslinda 6grencinin dikkatini cekebilecek burada gizel eglenceli bir sey varmis diyebilecegi
seyler kullanmaya galistim. Mesela siir 6grencinin daha ¢ok dikkatini ceker diye siire de yer verdim.” bigiminde
ifade etmistir. Bu konuda Emine gérislerini su sdzlerle agiklamistir: “Ogrencilik hayatimda hikayeler hep dikkatimi
cekmistir. Ders ¢ikarilan hikayeler 6grencilerin de ¢ok ilgisini ¢cekiyor. Dlsiindliirmeye de yonlendirdigi icin boyle

hikayeleri modiilimde kullandim.”

Ogretmen adaylari, olusturduklari sosyal bilgiler ders kitabi modiiliinde aile katilimi, drnek olay, is birligine dayal
o0grenme, alti sapkali diisinme gibi 6grencilerin aktif katilimini saglamaya ve arastirma yapmaya yonelik ¢esitli
etkinliklere yer verdiklerini vurgulamislardir. Emine egitimin ailede basladigini ve kendi ailesinin de 6grencilik
yasaminda derslerine katildigini belirterek moddliinde aile katilimi etkinligine yer verdigini su sozleriyle ifade

etmistir:
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“llk egitim ailede bagslar. ilk olarak anne baba, sonra dgretmen rol model oluyor. Okul, aile ve
O0gretmen arasinda siki bir iliski kurulmali. Benim annem de o&yleydi, okuluma sik gelir
ogretmenlerim ile goristrdi. Okuldan bir etkinlik verildiginde, ¢ocuk ailesi ile bir etkinligi ya da
odevi yaptiginda aile ¢ocuk iletisimi de bence gelisiyor. Cocuk okulda derslere daha aktif katilim
sagliyor. Ben Oyleydim. Mesela babam ve annem, 6édevlerimi yaparken destek olunca mutlu
olurdum. Ogrencinin okulda daha iyi iliskiler kurmasi, derse daha aktif katim saglamasi égretmeni
ile daha iyi iliskiler kurabilmesi icin aile katiimi ¢ok ¢ok 6nemli, akademik basari agisindan da

onemli. Ben de o ylizden modilimde aile katilimi etkinligine yer verdim.”

Beyza, Ogrenciler icin akran paylasimi yapmanin yararli oldugunu disindigi icin ders kitabi modiliinde is

birligine dayali 6grenmeyi saglayacak etkinliklere yer verdigini ifade etmistir:

“Is birligine dayali 6grenme &grenciler icin cok yararli. Modiilimde bununla ilgili etkinlik hazirladim.
Akran paylagimi etkili grenme acisindan ¢ok ®nemli bir etken. Ulkemizi taniyalim, sinir
komsularimiz hangileri, diger iilkelerle benzerlikler ve farkliliklarimiz neler? Ogrencilerden
arkadaslariyla is birligi icinde bu konularda arastirma yapip sinifta bilgi vermelerini istedim. Bunun

icin de arastiralim paylasalim etkinlikleri olusturdum.”

Buket ders kitabi modiiliinde aktif 5grenme etkinliklerine yer verdigini su sézleriyle dile getirmistir: “Ogrencilerin
daha aktif katilacagl alti sapkali disinme yoéntemine ve bildiklerim-6grendiklerim, yaz-paylas-6gren aktif
dgrenme etkinliklere yer vermek istedim. Ogrenciler bu etkinliklerle konuyla ilgili fikirlerini daha iyi ifade edebilir,
ben de 6grencilerin dusiincelerini daha iyi anlarim.” Tuna, ders kitabi modiiliinde 6rnek olaya dayal etkinlik
olusturdugunu “Sosyal bilgiler gesitli sosyal bilimlerin bilgilerini iceriyor. Bu ylizden derste farkh 6gretim yéntem
ve teknikleri kullanmanin édnemli oldugunu distiniyorum. Boylece 6grenci aktif olarak derse katilabilir. Mesela

ben de modiilimde 6rnek olaya yer verdim, érnek olayl da kendim yazdim.” bigiminde belirtmistir.
Modiiliin Gérsel Tasarim Ozellikleri

Ogretmen adaylari, sosyal bilgiler ders kitabi modiillerinde fotograf, gazete, harita, karikatiir, resim, sema ve
kavram haritasi gibi ¢esitli ve ilgi cekici gorsellere yer verdiklerini vurgulamiglardir. Buket sosyal bilgiler ders kitabi
modiliinde dogal afetlerle ilgili dikkat cekici gorseller kullandigini belirtmistir: “Dogal afetler konularim arasinda
vardi. Modilimde 6grencilerin bu konuya dikkatini cekmek icin gesitli gorseller kullandim. Boylece gorsellerle
konuyu daha dikkat ¢ekici ve daha iyi ifade edebilecegimi diisiindiim.” Seda olusturdugu ders kitabi moduliinde

dikkat cekici gorsellere yer verdigini su sdzleriyle vurgulamistir:

“Kitaplarda konuyla dogrudan iliskili gorseller olmasi gerekiyor diye distindiim. Sosyal bilgiler ders
kitaplarinda konuyu desteklemeyen gorseller vardi, konuyla dogrudan ilgili gorseller olabilir. Ben

genellikle gercek ve dikkat cekici resimler kullandim, karikatir bigciminde gorsellerden de
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yararlandim. Bence boéyle gorseller kullanildiginda diiz bilgiye gére her zaman 6grenci daha kalici

ogrenebilir.”

Kerim hazirladigi modiildeki ¢cocuk haklari konusunda gazete haberi ve sivil toplum kurulusu logosu gorseli
kullandigini “Moduliimde gocuk haklarinda kesinlikle gorsel kullanmak istedim. Gazete haberine yer verdim,
UNICEF aklima geldi onun logosunu modiilime gérsel olarak yerlestirdim.” biciminde ifade etmistir. Emine,
olusturdugu sosyal bilgiler ders kitabi moduliinde konuyla iliskili gorseller kullandigini su bigimde belirtmistir: “6.
sinif diizeyinde Etkin Vatandaslik 6grenme alaninda modiil hazirladim. Ogrenme alaniyla iliskili oldugu igin
moddliin iginde ve lnite kapaginda Tirk bayragina, Anayasa kitabina ve Atatlrk’in de bulundugu kadinlarin
oldugu gorsellere yer verdim.” Beyza, olusturdugu ders kitabi modilinde konuyla dogrudan iliskili gesitli

gorsellere yer verdigini soyle ifade etmistir:

“Ders kitabi modilim Kiresel Baglantilar 6grenme alaniyla ilgili olunca farkli Glkelerin kiiltlirine
yonelik konular vardi. Cok gesitli gorseller kullandim. Mesela bir yoresel yemekten bahsediyorum
yemegi cocugun goérmesini istedim. Kuzey isiklari, fiyortlardan, sinir kapilarindan, tlkelerinden
bayraklarindan bahsettim ve gorselleri koydum. Sonra cografi 6zelliklerle ilgili 6grencilerin gdrmesi
icin cografi bir haritaya yer verdim. Ayrica sinir komsularimizin baskenti ile alakali fotograflari da

ekledim.”

Han, ders kitabi modiliinde kalici 6grenme sagladigini distindigu icin kavram haritasina yer verdigini su sozlerle
ifade etmistir: “Modil hazirladigim konumda enerji kaynaklari vardi, madenlerin yerini belirtmem gerekiyordu.
Kavram haritasi derste kullanilinca 6grenci konuyu gorselde bitiin olarak gérmis olur ve kalici 6grenme

saglayabilir diyebilirim. Bu ylizden ben de kavram haritasi yaptim.”

Esra sosyal bilgiler ders kitabi moduliinde 6grenci diizeyine uygun, egitici ve dikkat gekici gorseller kullandigini
belirtmistir: “Egitici 6zelligi olan ve 6grencinin yagina uygun, onlarin ilgisini dagitmayacak gorsellere yer verdim.
Konuyla alakali gérseller olmasina da dikkat ettim.” Benzer bir bicimde Tuna, sosyal bilgiler ders kitabi modiliinde
kullandigi gorsellerin yas diizeyine uygun olmasina dikkat ettigini soyle ifade etmistir: “Gorsel kullaniminda yas
diizeyine dikkat ettim. Clnkl 4. sinif yas diizeyinde gorsel kullanmak oldukga 6nemli. Ben okula giderken bize
kitap dagitildiginda ilk olarak kitabi acar gorsellere bakardim, onlar ¢ok dikkatimi ¢ekiyordu. Bu ylzden

olabildigince 4. sinif yas diizeyine uygun gorsel kullanmaya calistim.”

Modiiliin Dil ve Anlatim Ozellikleri

Ogretmen adaylari, hazirladiklari sosyal bilgiler ders kitabi modiiliinde sade, anlasilir, 6grenci diizeyine uygun bir
dil kullanmaya dikkat ettiklerini vurgulamistir. Gamze “Moduliimde daha sade bir dil kullanmaya calistim, birkag
anlamda kullanilan kelimeler yerine dogrudan anlasilabilir, 6grencinin kafasini karistirmayacak kelimeler
kullandim.” sozleriyle hazirladigi modilde 6grenciler igin anlasilabilir bir dil kullandigini belirtmistir. Emine

hazirladigl modiilde sade ve 6grencilerin diizeyine uygun uzunlukta metinler olusturmaya ¢alistigini belirtmistir:
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“Ben olabildigince sade climleler kullanmaya galistim. Noktalama isaretlerine dikkat ettim ve gok uzun metinler
kullanmadim.” Esra ise olusturdugu ders kitabi modiliinde “Dil ve anlatim oOzellikleri bakimindan anlatim

bozuklugu yapmamaya dikkat ettim.” sézleriyle anlatim bozuklugu yapmamaya dikkat ettigini belirtmistir.

Zeynep hazirladigl ders kitabi moduliinde 6grenci dizeyine uygun bir dil ve anlatim kullandigini “Modilimde
haberleri hazirlarken, ayni seyi tekrar eden uzun climleler vardi, ne demek istedigi anlasilmiyordu ve yabanci
kelime de kullanilmisti. Kelimeyi 6grenci okudugunda onun ne oldugunu anlamayabilir. Bu nedenle olabildigince
haberlerde uzun ve gerekli olmayan kisimlari kisaltmistim, daha anlasilir olmasina dikkat etmistim.” sozleriyle
ifade etmistir. Seda benzer bigimde olusturdugu ders kitabr moduliinde yas diizeyine uygun dil kullandigini ve
modilde yabanci sézciklerin agiklamalarina yer verdigini su bicimde ifade etmistir: “Yas gruplarina gore
climlelerin uzunluguna, kullanilmasi gereken kelime sayilarina, modilimde dikkate almaya calistim. Daha sade,
anlasilir, 6grencilerin okuduklarinda dogrudan anlayabilecegi ifadeler kullandim. Yabanci kelimeler varsa da

onlarin anlamlarini parantez iginde agiklamaya calistim.”
Modiiliin Olgme ve Degerlendirme Ozellikleri

Ogretmen adaylari, hazirladiklari sosyal bilgiler ders kitabi modiiliiniin degerlendirme &zelliklerini konuya hazirlik
ve tartisma sorulari olusturma, geleneksel 6lgme ve degerlendirmeye yonelik sorular olusturma, degerlendirme
etkinlikleri olusturma ve sinif dizeyine uygun sorular olusturma bi¢ciminde agiklamislardir. Tuna sosyal bilgiler

ders kitabi modiliinde konuya hazirlik igin gorsellere dayali sorular olusturdugunu dile getirmistir:

“Konuya baglamadan 6nce 6grencinin dikkatini cekmek gerekiyor. Mesela Milli Egitim Bakanhgi
sosyal bilgiler ders kitaplarinda konu basinda hazirlik ¢alismasi olarak soru yazilmis. Konuya
baslarken 6grencinin dikkatini nasil ¢ekebilirim diye diisindim, gorsellerle 6grencinin dikkatini
cekip gorsele iliskin soru yonelterek konuya giris yapmak istedim. Konuya hazirlikta etkili

olabilecegini diislindiglim icin modulimde gorsellere dayali sorular sordum.”

Buket hazirladigi modilde konuya hazirlik asamasinda tartisma sorularinin yer aldigi etkinlik olusturdugunu soyle
ifade etmistir: “Konunun baslangi¢ boélimlerinde tartisma sorulari ile 6grencilerin hazir bulunusluklarini gérmek
istedim. Modiilde, 6grencilerin tartismasini saglamaya yonelik sorulara yer verdim. Mesela bir haber verdim, bu

haber ile ilgili soru da yazdim. ilk 6nce haber incelenip sonra dgrenciler icin bu haberle ilgili soru sordum.”

Zeynep sosyal bilgiler ders kitabi modiliinde, derste islenecek konuya hazirliga yonelik 6grencilerin hazirlayacagi

etkinlikler olusturdugunu su sézleriyle agiklamistir:

“Konuya giriste hazirlayalim etkinliklerine yer verdim. Konunun basinda 6grenci, konuyla ilgili bir
etkinlik hazirlarsa konuyu daha iyi 6grenebilecegini disiinmiistim. Konuyu islemeden 6nce, konu

ile ilgili 6grencilerin hazir bulunusluguna uygun etkinlikler hazirlamasini istedim. Ogrencilik
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deneyimlerimden hareketle 6grencilerin ilgisini cekecek diizeyde degerlendirme etkinliklerine yer

vermek istedim.”

Ogretmen adaylar sosyal bilgiler ders kitabi modiliiniin sonunda da 6grenci diizeyine uygun cesitli
degerlendirme etkinlikleri olusturduklarini vurgulamislardir. Buket “Dersin sonunda anlatilan konuyu pekistirmek
Ogrencinin 6grendigini ortaya koymak igin etkinlikler olusturdum.” sozleriyle konu sonunda degerlendirme
etkinliklerine yer verdigini soylemistir. Seda ders kitabi modiliinde sinif diizeyine uygun sorular olusturmaya
calistigini ve 6grencilerin ailelerinin katilimina dayali bir degerlendirme etkinligine yer verdigini su sozleriyle dile

getirmistir:

“Ogrencilerin yas diizeyini g6z éniinde bulundurarak degerlendirme igin soru ve etkinlik yazmaya
calistim. Aile katilimini disindGgim icin 6grencilerin derste anlatilan oy kullanma, segimler
konusuna yonelik aileleriyle yapacaklari bir etkinlikte tartisma sorularina yer verdim. Birlikte
yapalim diye bir etkinlikti, 6grenme evde ailesiyle birlikte devam etsin istedim, o ylizden bu etkinligi

yaptim.”

Ayrica Seda degerlendirme etkinligi olarak bulmaca olusturdugunu “Bulmaca ¢ézmek bence eglenceli, konunun
ozelliklerine gore sorular belirleyip acaba ne olabilir diye g¢ocuklarin diisinmelerini sagliyor. Modiilin

zenginlesecegini diisiindigim icin bulmaca kullandim.” s6zleriyle ifade etmistir.

Emine ders kitabi modiilinde degerlendirmeye yonelik sonug ciimlesi yazma etkinligi olusturdugunu “Konularin
sonunda 6grencilerin benim anlattiklarimdan nasil bir sonug gikardigini anlamak agisindan modiliimde sonug

climlesi yazma etkinligine yer verdim.” bigciminde dile getirmistir.

Ogretmen adaylari, olusturduklari sosyal bilgiler ders kitabi modiliiniin son béliimiinde geleneksel 6lgme ve
degerlendirmeye yonelik sorularina yer verdiklerini ifade etmislerdir. Gamze buna iliskin gorisiinii “Modulin
sonunda 6lgme ve degerlendirme kisminda bosluk doldurma, eslestirme, agik uglu goktan segmeli gibi soru
turlerine ozellikle yer vermeye calistim.” sézleriyle ifade ederken Kerim, modiliin son boélimiinde geleneksel

olgme ve degerlendirmeye yonelik sorular olusturdugundan su sozlerle bahsetmistir:

“Bosluk doldurma, goktan segmeli, eslestirme sorulari ve agik uglu sorular olusturdum. Modulim
5. sinif Birey ve Toplum 6grenme alaniyla ilgiliydi. Konu glinliik hayatin iginden bir konu o ylizden
ogrencilerin glnlik hayati ile konu arasinda iliski kurmasi icin daha ¢ok agik uclu sorulara yer
verdim. Ornegin sosyal bilgiler dersinin 6grencilere katkisini, dgrencilerin  gérev ve
sorumluluklarinin bilincinde olmasinin gevreye etkisini sordum. Bence agik uclu sorulara daha ¢ok
yer verilmeli, c¢linkii 6grencileri diisinmeye yoOnlendiriyor. Boylece bilgiye dayali yorum

yapabilirler.”
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Sosyal Bilgiler Ders Kitabi Modiilii Olusturmanin Ogretmen Adaylarina Sagladigi Katkilar

Arastirmadan elde edilen verilerin analiz edilmesi sonucunda sosyal bilgiler ders kitabi modili olusturmanin

o0gretmen adaylarina gesitli katkilar sagladigi ortaya ¢ikmistir. Buna iliskin bulgular Tablo 4’te gosterilmistir.

Tablo 4. Ders Kitabi Modiilii Olusturmanin Ogretmen Adaylarina Sagladigi Katkilar

Cesitli bilgiler edinme
Aktif 6grenmeyi saglamaya yonelik etkinlikler
Ders kitabi hazirlama asamalari
Ders kitaplarinin igerigindeki bilgiler
Teknik bilgiler
Cesitli farkindaliklar kazanma
Ogretmene kitapta esneklik sunulmasi
Kitaplarda yer alabilecek eksiklikler
Kaynaklarin ve bilgilerin kullaniminin 6nemi
Gorsel kullaniminin 6nemi
Ders kitaplarinda farklh etkinliklere yer verilmesinin 6nemi
Ders kitabi hazirlama siirecinde karsilasabilecek sorunlar
Farkl bakis agilarini gérme
Ogrenci diizeyine uygun icerik olusturma
Ozgiiven gelisimine destek olma
Planh galisma aliskanligi kazanma
Meslek yasamindan 6nce ders kitaplarini tanima
Ogretim programindaki kazanimlar ile kitaptaki konulari iliskilendirme

Ogretmen adaylari sosyal bilgiler ders kitabi incelemesi dersi kapsaminda ve sosyal bilgiler ders kitabi moduili
hazirlayarak gesitli bilgiler edindiklerini vurgulamislardir. Gamze, ders kitabi modili hazirlama igin yaptigi
¢alismalarda 6grencilerin aktif katilimini saglamaya yonelik derste kullanilacak etkinliklere iliskin bilgi edindigini
“Modilde kullanmak istedigim icin konuyu 6grencilerin aktif katihmini saglayarak nasil isleyecegimi, 6grenciye
kazanimi nasil gosterecegimi, ne tir etkinliklerle 6grencilerin derse aktif katiimalarini saglayacagimi 6grendim.”
sozleriyle ifade etmistir. Han modil hazirlarken farkli kaynaklardan gesitli bilgiler edindigini soyle belirtmistir:
“Ben bir Unite ile ilgili modil hazirladigim igin farkh kaynaklardan yararlanarak daha ¢ok bilgim oldu, o konuyu
cok daha iyi 6grenme imkanim oldu. Ders kitabi hazirlama asamalarini, kitap hazirlarken dikkat etmem
gerekenleri 6grendim. Mesela fiziki olarak kitaplarin o kadar ince detaylari oldugunu bilmiyordum, 6grendim.”
bigiminde dile getirmistir. Ayrica Han tiim sinif diizeylerinde okutulan sosyal bilgiler ders kitaplarina iligskin bilgi
edindigini soylemistir: “En biylk kazanim 4., 5., 6 ve 7. sinif sosyal bilgiler ders kitaplarini tanimis ve icindeki
bilgileri 6grenmis oldum. Modul hazirlayacagimiz igin kitaplari dikkatli inceledik. O agidan ders suireci bence ¢ok

iyiydi.”

Esra, “Bu dersten once kitaplarla ilgili herhangi bir sey gérmemistim. Modil hazirlayacagim igin ayrintili
inceledim. Kitapta neler var onu gérmus oldum. Bir modiil nasil hazirlanir, asamalari nelerdir, onu da 6grenmis
oldum.” sozleriyle ders kitabina iliskin ayrintili bilgi sahibi olmakla birlikte ders kitabi hazirlama asamalarina iliskin
bilgi edindigini ifade etmistir. Zeynep, sosyal bilgiler ders kitaplarinin igcerigine iliskin bilgiler edindigini “Soyle ki

kendi agimdan bahsedeyim daha 6nceden ders kitaplarini bu kadar ayrintili incelememistim, inceledigimde hem
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benim agimdan kitaplarin igerigini 6grenmis oldum hem de kitaplarda nelerin olmasi gerektigini 6grenmis

oldum.” sozleriyle agiklamistir.

Han ve Esra, ders kapsaminda hazirladiklari modilin teknik konularda bilgi edinmelerini sagladigini belirtmistir.
Esra bu konudaki gériisiinii séyle dile getirmistir: “Ornegin Word kullanimini ayrintil 6grendim. Word dosyasinda
metin kutusu eklemeyi kaldirmayi, gorsellerin yerlestirilmesini modul hazirladigim igin 6grendim. Benim igin ¢ok
glizel bir deneyim oldu.” Han, “Teknik olarak bana biraz daha kendimi gelistirme firsati sundu. Cesitli programlar
ogrendim, farkh seyler deneme imkdnim oldu.” sézleriyle modil hazirlarken farkli bilgisayar programlari

Ogrendigini ifade etmistir.

Ogretmen adaylarinin gogu sosyal bilgiler ders kitabi modiilii hazirlama siirecindeki ¢alismalarinin gesitli
farkindaliklar kazanmalarini sagladigini dile getirmislerdir. Buket, ders kitaplarinda yararlanilan kaynaklarin ve
bilgilerin kullaniminin 6nemine iliskin farkindalik kazandigini “Ders kitaplarinda yararlanilan kaynaklarin 6nemli
oldugunu fark ettim. Ogretmen oldugumda kitapta yer alan bilgilerin ve kaynaklarin derste hangisini, nasil ve
nerede kullanabilecegimi anladigimi distinldyorum.” sozleriyle agiklamistir. Zeynep, ders kitaplarini incelerken
o0gretmene sunulan esnekligi fark ettigini su sozleriyle ifade etmistir: “Ders kitabindaki bilgileri ve konulara ek
olarak konu kapsami iginde giinlik yasamimizda, ¢evremizde bizi ilgilendiren bir olay, konu oldugunda onlari da
ek olarak derse katabiliriz. Ben ders kitaplarini inceleyince ve ders kitabi moduliint hazirlarken bunu fark
etmistim.” Han, modil hazirlama ile ders kitabi hazirlama slrecinde karsilasilabilecek sorunlara iliskin farkindalik
kazandigini belirtmistir: “Kitaplarin hazirlanma siireglerinde teknik, icerik, gorsel gibi konularda ne tir sorunlar
yasanabilecegini gormis oldum.” Ayrica Han ve Emine ders kitaplarinda gorsel kullaniminin 6nemine iliskin
farkindalik kazandiklarini belirtmislerdir. Han, “Ben cesitli gorsellerin sinif diizeyine uygun olmasinin gercekten
¢ok dnemli oldugunu fark ettim.” sozleriyle gorsellerin sinif diizeyine uygun kullaniminin 6nemini fark ettigini
belirtmistir. Emine su sozleriyle ders kitaplarinda sinif diizeyine ve kazanima uygun gorsel kullaniminin dnemine
deginmistir: “Oncelikle kitaplarda gorsel tasarim sinif diizeyine uygun olmali, bunu fark ettim. Biz Universite
Ogrencisiyiz ama gorsel gorince biz de mutlu oluyoruz. Sinif diizeyine ve kazanimin igerigine uygun gorseller

tasarlanmasinin 6nemli oldugunu diisindiim.”

Emine, sosyal bilgiler ders kitaplarinda yer alabilecek eksiklere iliskin farkindalik kazanmasinin 6nemini de su
sozleriyle ifade etmistir: “Sosyal bilgiler 6grencilerin gercek yasamini iceriyor. Bu dersi anlatacagiz. Bu yizden
kitapta nasil eksiklikler oldugunu fark etmek ve eksiklikleri fark edip bunu tamamlayarak 6grencileri anlatmak

benim icin en 6nemli farkindalik oldu.”

Kerim, ders kitaplarinda sunulan etkinliklerin 6nemine iliskin farkindalik kazandigini vurgulamistir. Kerim bu
konudaki gorusini soyle belirtmistir: “Ders kitabindaki etkinliklerin dnemini fark ettim. Mesela etkinlikte bir
gazete haberini okuyup geciyoruz ama aslinda o 6rnek olay incelemesi gibi bir olay sunuyor. Onu gikarsak o

etkinlik yarim kalir, onun gercekten orada olmasi gerekiyor. Bunun édnemli oldugunu fark ettim.”
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Zeynep, ders kapsaminda yapilan calismalarin ve olusturulan ders kitabi moddllerinin arkadaslarinin bakis
acilarini gérmesini ve farkindalk kazanmasini sagladigini, bunun kendisi igin 6nemli bir kazanim oldugunu su

sozlerle ifade etmistir:

“Soyle ki benim agimdan modul hazirlama ¢ok énemli kazanim oldu. Bazi noktalar benim dikkatimi
¢ekmemis ama arkadasimin dikkatini cekmisti ya da tam tersi benim dikkatimi ¢eken arkadasimin
dikkatini cekmemisti. Arkadaslarimin yaptigi calismalarla hem farkh bakis agilarindan faydalanmis
oldum hem kendi bakis agimi ve kendimi gormis oldum. Bu bakimdan vyararli oldugunu

distnuyorum.”

Gamze ve Beyza, modil hazirlamalarinin 6grenci diizeyine uygun igerik olusturma konusunda kendilerine katki
sagladigini vurgulamislardir. Gamze, “Dersi glinlik yasamdan 6rnekler sunarak ve 6grencilerin seviyesine inerek
nasil anlatabilecegimi 6grendim. Benim igin yararli oldu. Modiliimiin de 6grenci seviyesine uygun olmasina
dikkat ettim, 6grendiklerimi yansitmaya ¢alistim.” sozleriyle 6grencilerin seviyesine uygun igerik olusturmanin
kendisine katki sagladigini belirtmistir. Beyza 6grencilerin sinif diizeylerine y6nelik icerik olusturma konusunda

zihninde bir sema olustugunu soyle ifade etmistir:

“Ogrencilere konuyu nasil anlatacagimizi, onlarin seviyesine konuyu nasil uyarlayacagimizi agikgasi
ben bilmiyordum. Ornegin 5. sinif &grencisine konuyu nasil anlatacagimi ve nasil igerik
hazirlayacagimi, 7. sinif 6grencisine konuyu nasil anlatacagimi, 7. sinif 6grencisinin neler 6grenmesi

gerektigini vb. seyleri detayli olarak inceledim. Zihnimde tim sinif diizeylerinin bir semasi olugtu.”

Esra, modil hazirlama sirecinde edindigi kazanimlar sayesinde farkli ve 6zgiin etkinlikler hazirlayabilecegine
iliskin gortisiinu “Derste bilgilerim artti, daha iyi seyler yapabilirim, artik daha farkli etkinlikler, 6zgtin etkinlikler
hazirlayabilirim diye distniyorum.” biciminde belirtmistir. Emine ise ders kapsaminda yaptigl galismalarin
kendine glivenmesini sagladigini “Bu dersin bana kattigi en biyiik deneyim kendime glivenmek oldu. Clinki ben
modli hazirlarken zorlanirim diye diisiindiim ama kitabi agip inceledim, yapabilecegimi ve zor degil aksine bana

cok sey kattigini gordim.” biciminde dile getirmistir.

Beyza, ders kitabi modiili hazirlama sirecinde dizenli olarak ginlik tuttugu igin planh ¢alismanin ve bilimsel
arastirma basamaklarina uygun bicimde arastirma yapmanin kendisini gelistirdigini dile getirmistir. Beyza buna

iliskin gorisini su sozleriyle ifade etmistir:

“Calisma planima giizel seyler katarak gidiyorum. Ben bilimsel agidan da kendimi gelistirdigimi
disinidyorum. Daha planh ¢alismaya basladim, bilimsel arastirma basamaklarina uygun
arastirmalar yapmaya ve glinliik tutmaya basladim. Glinliik tutmak benim daha énceden yaptigim
bir deneyim degildi. Modl hazirlarken siz bizden yasadigimiz deneyimleri giinliik tutarak yaziya

aktarmamizi istemistiniz. Ben modil hazirlarken yaptigim arastirmalari kagida doktiglimde bunun
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benim igin daha kalici, daha iyi oldugunu gérdim. Planli galismaya bagladim, bana &yle bir katki

sagladi.”

Seda, sosyal bilgiler 6gretmeni olacagi icin sosyal bilgiler ders kitaplarini iyi bilmenin 6nemli oldugunu belirtmis
olup 6gretmenlik meslek yasaminda da tim sosyal bilgiler kitaplarini ayrintili incelemek istedigini su sozleriyle

dile getirmistir:

“Sosyal bilgiler 6gretmeni olacagimiz icin aslinda bu kitaplari iyi bilmeniz gerekiyor. Sonucta
ogrencilere takilmadan dersi anlatacagiz. Bu nedenle kitap incelemeleri agik¢asi bana ¢ok blyilk
katki sagladi. Her kitabin ayri ayri incelenmesi gerektigini diisiiniiyorum. Ogretmenlik meslek
yasamimda da her kitabi tek tek incelemeyi dislinliyorum. Bu ders sayesinde bu goriisim olustu,

o6gretmen oldugum igin kitaplari ¢ok iyi bilmem gerekiyor.”

Benzer bir bicimde Gamze “Meslek yasamindan dnce kitaplari tanidim. Bu da benim 6gretmenlik meslegine daha
¢ok yaklasmami sagladi.” biciminde ifade ettigi sozleriyle kitaplari inceleyerek ders kitabi modili hazirlamanin
meslegine yonelik tutumuna olumlu yansidigini ifade etmistir. Han, sosyal bilgiler ders kitaplarini lisans 6grencilik

déneminde tanimanin énemli olduguna iliskin gorisiini su sozleriyle agiklamistir:

“Derslerimizde kullanacagimiz bizi destekleyecek olan temel kitaplari tanimis olduk. Meslek
yasamima basladigimda birden c¢ikip elimize bir kitap verilip bu kitabi derse yardimci olarak
kullanacaksiniz denmesi zorlayici bir stire¢ olabilir. Bu nedenle ders kitabini taniyarak modiil
hazirlama kitaptan derste yararlanabilmemizi daha da kolaylastiracaktir. O yizden bence ders

kitaplarini 6grenciyken tanimamiz énemli.”

Esra ve Emine, sosyal bilgiler ders kitabi moduli hazirlamanin 6gretim programinda yer alan kazanimlarla
kitaptaki konulari iligkilendirmelerine katki sagladigini ifade etmislerdir. Emine, 6gretim programindaki
kazanimlarla kitaptaki konular iliskilendirmenin yararli oldugunu “Ogretim programini ¢ok iyi 6grendim,
kazanimlarin igerigini kitapta 6grenmek agisindan ¢ok ¢ok yararli bir ders ve siireg oldu diyebilirim.” s6zleriyle dile
getirmistir. Esra, bu konudaki gorlsini soyle belirtmistir: “Biz 6gretim programini inceledigimizde hep
kazanimlari gorlyorduk ama kitaba baktigimizda kazanimlar nasil ele alinmis, nelere deginilmis onlari daha iyi
gormis olduk. Kitaplari incelemek ve modil hazirlamak 6gretecegimiz konulari ayrintili bicimde gérmemizi

sagladi.”
Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modiilii Olusturma Siirecinde Yasadigi Giigliikler

Arastirmadan elde edilen verilerin analiz edilmesi sonucunda 6gretmen adaylarinin sosyal bilgiler ders kitabi
incelemesi dersinde modil hazirlama sirecinde gliclikler yasadigi ortaya ¢ikmistir. Buna iliskin bulgular Tablo

5’te gosterilmistir.
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Tablo 5. Ders Kitabi Modiili Olusturma Sirecinde Yasanan Guglikler

Teknik sorun

Kaynakga olusturma

Gorsel segimi

Guncel haber ve bilgilere ulagsma
Ogrenci diizeyine uygun igerik olusturma

Sosyal bilgiler 6gretmen adaylarinin bazilari, modil hazirlama sirecinde teknik sorun vyasadiklarini
vurgulamiglardir. Buket, sosyal bilgiler ders kitabi modili olustururken teknik konuda yasadigl sorunu “Beni
zorlayan Word {izerinde metin kutusu olusturma oldu, teknik konuda sorun yasadim. Agikgasi onun disinda pek
zorlanmadim.” sozleriyle dile getirmistir. Benzer bigimde Beyza, “Modul hazirlarken, en ¢ok zorlandigim kisim
Word sayfa diizenini olusturmak oldu, o beni ¢cok zorladi.” s6zleriyle modil hazirlama siirecinde yasadigi teknik
sorunu belirtmistir. Zeynep ise renk ayarlama ve bigimsel diizenleme konusunda yasadigi teknik sorunu “Renk
ayarlamak ve bir seyin bigiminde diizenleme yapmak beni zorlamisti.” bigiminde belirtmistir. Han, moddl
hazirlama sirecinde yasadigi teknik sorunlari soyle dile getirmistir: “Modil hazirlama sirecinde kullandigim
program birden kapandi, tekrar bastan yaptim. Bir de kapak sayfasinda fotograflar kaydi, kapak sayfasi tasti.

Onlari diizeltmede zorlandim. Genel olarak teknik sorun yasadim diyebilirim.”

Esra ve Beyza kaynakga olusturma ile ilgili glicliik yasadigini dile getirmistir. Esra, gorsellere iligkin kaynakga
olusturmada zorlandigini “Gorsellerin hepsini kaynakc¢ada belirtmek biraz benim igin zor oldu, hepsini tek tek
kaynakcaya ekledim.” biciminde belirtirken Beyza modil hazirlama sirecinde kaynakc¢a olusturmada yasadigi

sorunu “Kaynakgalarin hepsini bir araya getirmek gercekten zordu, onda zorlandim.” sézleriyle ifade etmistir.

Tuna konuyla dogrudan iliskili gorsellere ulasmaya iliskin giclik yasadigini “Konuyla dogrudan iliskili gorselleri
bulacagim diye baya zorlandim. Cesitli ve farkli aramalar yaptim, uzun uzun arastirma yaptim.” bi¢iminde
aciklamistir. Zeynep, ise gorseller konusunda yasadigl sorunu “Kaliteli gorsel bulmak da zor olmustu, bazi
gorseller bulanik olabiliyordu. Bu bakimdan zorlandim diyebilirim.” olarak dile getirmistir. Ayrica Zeynep konuyla
iliskili glincel haber bulmada yasadigi giicliig soyle ifade etmistir: “En ¢cok zorlandigim konu gilincel haberlere yer
verme olabilir. Konuyla tam olarak iliskili ve glincel haber bulmak istedim. O ylizden biraz zorluklar yasadim.
Guincel haber bulmak igin ¢ok fazla arastirma yaptim.” Han ise giincel bilgilere ulasmada sorun yasadigini “Giincel

TUIK verilerine ulasmam zor oldu.” biciminde belirtmistir.

Beyza ve Seda, 6grenci diizeyine uygun igerik olusturma konusunda gii¢liik yasadiklarini belirtmislerdir. Beyza
yasadigl sorunu soyle belirtmistir: “Benim igin igerik olusturmak zor oldu. Clinki 4. sinif diizeyine uygun icerik
yazmam gerekiyordu. Onu ayarlamak icin gergekten ugrastim.” Seda ise bu konuda yasadigi giigligii “Ogrencilerin
dizeyine uygun icerik olusturma, modilin anlatiminin 6grenci diizeyine uygun olmasi beni biraz zorlamisti.”

biciminde dile getirmistir.
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Ogretmen Adaylarinin Sosyal Bilgiler Ders Kitabi Modiilii Olusturulmasi Siirecine iliskin Onerileri

Arastirmadan elde edilen verilerin analiz edilmesi ile 6gretmen adaylarinin sosyal bilgiler ders kitabi incelemesi
dersi kapsaminda sosyal bilgiler ders kitabi modull hazirlama siirecinde edindikleri deneyimlerden yola gikarak

oneriler sundugu sonucu elde edilmistir. Buna iligkin bulgular Tablo 6’da gosterilmistir.

Tablo 6. Ogretmen Adaylarinin Onerileri

Derse iliskin Oneriler
Zorunlu ders olmasi
Ders saatinin arttiriimasi
Modiil olusturmaya iliskin 6neriler
Ders gunlugiu tutulmasi
Donem basinda sistemli galismaya tesvik edilmesi

Ogretmen adaylarinin bazilari, ders kitabi modiilii olusturduklari sosyal bilgiler ders kitabi incelemesi dersinin
zorunlu ders olarak okutulmasini 6nermistir. Han bu 6nerisini “Bence ders kitaplarini 6grenciyken tanimamiz ¢ok
onemli, bu dersi biz segmeli aldik ama zorunlu ders olabilir.” sézleriyle ifade etmistir. Zeynep ise buna yonelik
gorisiini soyle ifade etmistir: “Ders kitabinin igerigini inceleyip modil olusturmak gergekten ¢ok faydali oldu.
Seg¢meli oldugu icin herkes bu dersi almiyor, kitapla ilgili bilgisi olmuyor. Bunun énemli oldugunu disiniyorum,
sosyal bilgiler ders kitabi incelemesi dersinin zorunlu ders olmasini dneriyorum.” Beyza ise sosyal bilgiler ders
kitaplarini incelemenin 6gretmen adaylari igin 6nemli bir gereklilik olduguna iliskin gorusiinii su sozlerle ifade

etmistir:

“Bence bu konu cok onemli, ben 6gretmen olacagim ve meslege basladigimda o6grencilere
verecegim kazanimlarin ders kitaplarinda nasil yer buldugunu benim 6grenmem gerekiyor. Ben her
o0gretmen adayinin bulundugu branstaki ders kitaplarini incelemesi gerektigini ve bunun ¢ok 6nemli
oldugunu disliniiyorum. Meslek yasamina basladiginda bu konuyla ilgili herkes bilgi sahibi olmal.

Ders zorunlu olmali.”

Buket, sosyal bilgiler ders kitabi incelemesi dersinde konularin ayrintili ele alinabilmesi icin ders saatinin
arttirilmasini 6nermistir: “Ders saati artirilabilir bence, mesela li¢ ders saatinde konular daha ayrintili incelenebilir

diye diisintdyorum.”

Beyza, sosyal bilgiler ders kitabi modiilli hazirlamanin sistemli ¢alisma gerektirdigini ve donem basinda sistematik
¢alismanin 6nemli oldugunailiskin ayrintil bilgilendirme yapilmasini dnermistir. Beyza buna iliskin gériistint soyle

belirtmistir:

“Ders kitabr modulu hazirlarken sistematik bir sekilde ve dizenli calismak gerekiyor, son dakika
yapilacak bir is degil, buna bir zaman ayirmak gerekiyor. Bu dédevin siresi de ¢oktu, donem basinda

bilgi verildi ancak bazi arkadaslarim modiili yetistirmede zorlandi. Modil hazirlanacak derslerde

1663



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

zaman alan bir calisma olduguna yonelik donem baginda sistematik ¢alismanin 6nemi agiklanabilir

ve herkes sistemli calismaya tesvik edilebilir.”

Seda, sosyal bilgiler ders kitabi modull hazirlama sirecinde glinlik tutmanin yararh oldugunu, sosyal bilgiler ders
kitabi modiliu hazirlayacak kisilerin glinlik tutmasinin sireci kolaylastiracagina iligkin onerisini soyle dile
getirmistir: “Biz ders kapsaminda moddl hazirlarken giinlik tutmustuk. Modiille ilgili gin gin ne yaptigimizi

yazmistik. Bence modil hazirlayacaklar kesinlikle dyle ¢alismali, siireci ¢cok kolaylastiriyor, bunu énerebilirim.”

TARTISMA ve SONUC

Arastirmada 6gretmen adaylarinin sosyal bilgiler ders kitabi incelemesi dersi kapsaminda sosyal bilgiler ders
kitabi moduli olusturma deneyimleri ortaya konulmustur. Alan yazinda, sosyal bilgiler ders kitaplarinin
ogrencilerin basarisini olumlu etkileyecegi belirtiimektedir (Savage, Hibner, Biewen, Nagengast ve Polikoff,
2021). Bu arastirmada da benzer bigimde 6gretmen adaylari tarafindan ders kitaplarinin 6grencilerin kalici
o0grenmesini destekleyecegi vurgulanip 6grencilerin ilgisini ¢cekebilecek bicimde igerikler, gorseller ve etkinlikler

ile sosyal bilgiler ders kitabi moddlleri olusturulmak istendigi vurgulanmistir.

Ders kitaplarinda bicimsel 6zelliklerden biri olan kapak tasariminin iyi olmasi ve kapagin kitabin igerigini yansitip
ilgi cekmesi 6nemlidir (Dogan ve Tug, 2017). Bu arastirmaya katilan 6gretmen adaylari hazirladiklari sosyal bilgiler
ders kitabi modiillerinde 6grenciler icin ilgi ¢ekici kapak tasarimi yaptiklarini ve modiilde kullandiklari renkleri
Ogrenci dlzeyine uygun dizenlendiklerini dile getirmislerdir. Demir ve Atasoy (2018) tarafindan 5. sinif sosyal
bilgiler ders kitabinin incelenmesi amaciyla gergeklestirilen ¢alismada, kitabin kapagindaki gorselin tek bir
o6grenme alantile iliskili oldugu ve dersin bitiinlinii kapsamadigi belirtilmistir. Bu arastirmada da benzer bigimde
O6gretmen adaylarindan bazilari inceledikleri sosyal bilgiler ders kitaplarinin kapaklarinda gorsellerin diz ve tek
bir konuyu yansittigini, kendi hazirladiklari sosyal bilgiler ders kitabi modiillerinin kapagini kapsayici bigimde

yapmaya cgalistiklari sonucu elde edilmistir.

Ortaokul 6grencilerine yonelik Dogan ve Torun (2018) tarafindan gercgeklestirilen bir calismada ders kitabi,
internet, gazete, televizyon, aile ve arkadas gibi bilgi kaynaklari arasinda ortaokul 6grencilerinin ders kitaplarinda
sunulan bilgileri en giivenilir bilgi olarak belirttikleri sonucu elde edilmistir. Bu aragstirmada da 6gretmen adaylari
tarafindan sosyal bilgiler ders kitaplarinda sunulan bilgilerin bilimsel, dogru ve givenilir kaynaklardan alinmasinin
olduk¢a 6nemli oldugu vurgulanmis olup hazirladiklari sosyal bilgiler ders kitabi modiillerinde dogru ve bilimsel

bilgiye dayali icerik sunmaya calistiklari yoniinde goris belirttikleri sonucuna ulasiimistir.

Sosyal bilgiler dersinde, 6gretmenlerin ve 6grencilerin birincil kaynak olarak kullandiklari ve takip ettikleri ders
kitaplarinda Atatirkculiik konularina yer verilmesi 6nemli gorilmektedir (Celikkaya, Esen ve Kiirimoglu, 2018).
Arastirmada da O6gretmen adaylarinin sosyal bilgiler dersinde Atatirkgulik konularina yer vermenin énemli
olduguna iliskin goris belirttigi ve sosyal bilgiler ders kitabi moddllerindeki icerigi Atatlirk¢ilik konulari ile

iliskilendirdikleri sonucu elde edilmistir.
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Sosyal bilgiler dersinde gilincel olaylara yer verilmesiile 6grencilerin diiglinmesi, arastirmasi ve olaylara farkl bakis
acilariyla bakmasina katki saglanmaktadir. Ayrica sosyal bilgiler dersinde giincel olaylarin kullaniminin 6grenciler
icin cesitli yararlari vardir (Arin ve Deveci, 2008). Bu arastirmaya katilan 6gretmen adaylari da benzer bigimde
sosyal bilgiler dersinin glincel yagsamla iligkili oldugu igin glincel olaylarin kullaniminin énemli oldugunu,
ogrencilerin konuyu pekistirmesini ve farkh agilardan distinmesini sagladigini belirterek olusturduklari ders kitabi

modiillerinde giincel olaylara yer verdiklerini dile getirmislerdir.

Sosyal bilgiler dersi insan ve insan yasamina iliskin bilgileri konu edindiginden derste yazili ve s6zlii edebi tirlerin
kullanilmasi gerekmektedir. Bunun yani sira edebi tiirlerin derste kullaniimasi 6grencilerin ilgisini ¢ekerek
ogrenilenleri somutlastirmaktadir (Kaymakgi, 2013). Arastirmada 6gretmen adaylarinin sosyal bilgiler ders kitabi
modiillerinde 6grencilerin ilgisini cektigi ve dersi eglenceli hale getirdigi icin edebi tlrlere yer verdigi bulgusu elde
edilmistir. Arastirmanin bu bulgusu Unlii (2016) tarafindan sosyal bilgiler &gretmenlerinin katihmiyla
gerceklestirilen edebi tirlerden yararlanilmasinin 6grencilerin derse ilgisi duymasini ve dersi eglenceli hale

getirmesini sagladigina iliskin bulgusuyla benzerlik gostermektedir.

Arastirmada Ogretmen adaylarinin derslere aile katilimi saglamanin 6grencilerin derse aktif katilimini
saglayacagini ve aile-gocuk iletisimini gliclendirecegini diistindiikleri igin sosyal bilgiler ders kitabi moddllerinde
aile katilimina yer verdigi ortaya ¢ikmistir. Arastirmanin bu bulgusu, alan yazinda yer alan aile katiliminin 6grenci
ve aile iletisimini gliclendirdigine yonelik arastirma bulgulari ile benzerlik géstermektedir (Herrell, 2011; Tire ve

Deveci, 2021).

Glnimuzde ders kitaplari bilgi aktarmakla birlikte elestirel ve beceri temelli sosyal bilgiler 6gretimi
gerceklestirmeye yonelik etkinlikleri icermelidir (Hansen ve Puustinen, 2021). Alan yazinda disiplinler arasi
yapisindan dolayi sosyal bilgiler dersinde farkli yontem ve tekniklerin kullaniimasinin gilinliik yasamla okulu
bitinlestirdigi ve 6grencilerin derste kazandirilmasi amaglanan bilgi, beceri ve degerleri kazanmalarina katki
sagladigi vurgulanmaktadir (Glven ve Sahin, 2016). Benzer bicimde arastirmada 6gretmen adaylari sosyal bilgiler
dersinin 6gretiminin etkili bir bicimde gercgeklestiriimesi, sosyal bilimlere iliskin sunulan gesitli icerigi 6grencilere
kazandirmada farkl yontem ve tekniklerin kullaniimasinin énemli oldugunu vurgulamislardir. Arastirmada
o6gretmen adaylarinin olusturduklari sosyal bilgiler ders kitabi moduliinde aile katilimi, 6rnek olay, is birligine
dayali 6grenme, alti sapkal distinme gibi aktif katilimi saglamaya ve arastirma yapmaya yonelik gesitli etkinliklere

yer verdikleri sonucuna ulasiimistir.

Bu arastirmada 6gretmen adaylarinin, sosyal bilgiler ders kitabi modillerinde fotograf, gazete, harita, karikatdr,
resim, sema ve kavram haritasi gibi cesitli ve ilgi cekici gorsellere yer verdikleri ortaya ¢ikmistir. Alan yazinda,
gorsellerin 6grencilerin konuyu anlamasini desteklemekle birlikte Ogrencilerin gorselleri elestirel bicimde
incelemesi, yorumlamasi ve ¢ikarim yapmasi ile beceri gelisimine katki sagladigi belirtilmistir (Murphy, 2017).
Ayrica alan yazinda ders kitaplarinda goérsellerin kullaniminin 6grencilerin ilgisini ¢ektigi icin kalici 6grenmesini

destekleyecegi ifade edilmektedir (Uzuner, Aktas ve Albayrak, 2010; Yasar, 2004). Nitekim Demirezen ve Akhan
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(2011) 'nin ortaokul 6grencileriyle gerceklestirdigi arastirmada gorsellerin 6grenmede kaliciigr artirdigi ve
ogrencilerin 6grendiklerini daha kolay hatirlamalarini sagladigi sonucuna ulasilmistir. Arastirmaya katilan
O0gretmen adaylari da benzer goris belirtmis olup 6gretmen adaylarinin hazirladiklari sosyal bilgiler ders kitabi

modiillerinde 6grenci diizeyine uygun, egitici ve ilgi gekici gorsellere yer verdikleri ortaya ¢ikmistir.

Soylu ve Memisoglu (2019) tarafindan gergeklestirilen arastirmada, sosyal bilgiler 6gretmenlerinin kavram
Ogretimine yonelik materyaller kullanilmasinin 6grenmeyi kalici hale getirdigi goriistinde oldugu ortaya ¢ikmistir.
Bu arastirmaya katilan 6gretmen adaylarindan bazilari da benzer bigcimde derste kavram haritasi kullaniminin
ogrencilerin kalici 6grenmesini saglayacagini diisiindigu igin hazirladiklari sosyal bilgiler ders kitabr modiiliinde

kavram haritasina yer verdigini belirtmistir.

Ogrencilerin temel kaynak olarak yararlandigi ders kitaplarinda kullanilan dilin agik, anlasilir, dogru ve sade
olmasi, ciimleler ve climlelerdeki kelime sayilarinin 6grencilerin sinif diizeylerine uygun bigimde diizenlenmesi
onemlidir (Erol ve Kiroglu, 2012). Ders kitaplarinin 6grenci diizeyine uygun bigimde diizenlenmesinin 6nemli bir
gereklilik oldugunu vurgulayan sosyal bilgiler 6gretmen adaylari, hazirladiklari sosyal bilgiler ders kitabi
modiillerinde 6grenci diizeyine uygun sade, agik ve anlasilir bir dil kullanmaya ¢alistiklarini, 6grenci diizeyine
uygun uzunlukta metinler olustuklarini ve yabanci kelimeleri agikladiklarini ifade etmiglerdir. Ayrica 6gretmen
adaylari, sosyal bilgiler ders kitabi moddillerini igerik, gorseller, dil ve anlatim ile 6lgme degerlendirme bakimindan

da 6grenci dlizeyine uygun olusturmaya dikkat ettiklerini ifade etmislerdir.

Ders kitaplarinda yer alan o6lgme ve degerlendirme g¢alismalari ile 6grencilerin sosyal bilgiler dersinin
kazanimlarina ulasma duzeyleri belirlenebilmektedir. Bu bakimdan ders kitaplarinda yer alan o6lgme ve
degerlendirme calismalari, sosyal bilgiler dersinin 6gretiminin basarili bir bicimde gerceklestiriimesine yardimci
olmaktadir (Yasar, 2005, s. 10). Karagozoglu (2020)’'nun arastirmasina katilan sosyal bilgiler 6gretmenlerinin ve
Ogrencilerin sosyal bilgiler ders kitaplarindaki linite sonu degerlendirme galismalarinin ayni oldugu ve gesitliliginin
arttirilmasi gerektigi goristinde olduklari bulgusu elde edilmistir. Bu arastirma kapsaminda yer alan 6gretmen
adaylarinin olusturduklari sosyal bilgiler ders kitabi moddllerinin degerlendirme boélimleri cesitlilik
gdstermektedir. Ogretmen adaylari sosyal bilgiler ders kitabi modiillerinin degerlendirme béliimlerinde
degerlendirme etkinlikleri, hazirlik ve tartisma sorulari, geleneksel 6lgme ve degerlendirmeye yonelik sorular
olusturmakla birlikte sonug climlesi yazma, yaz-paylas-6gren, bildiklerim-6grendiklerim gibi cesitli etkinliklere yer

vermislerdir.

Robert (2014) tarafindan sosyal bilgiler ders kitaplarinin incelenmesinin gerek arastirma gerek uygulama olmak
Gzere her alanda 6nemli yararlari oldugu vurgulanmaktadir. Bu arastirmaya katilan 6gretmen adaylari da ders
kitaplarinin incelenmesinin 6nemine vurgu yapmislar ve kendilerine gesitli yararlar sagladigini ifade etmislerdir.
Arastirmada bazi 6gretmen adaylarinin, ders kitabi modili olusturduklari icin sosyal bilgiler ders kitaplarini
ayrintih ve dikkatli bir bicimde inceleyerek her sinif diizeyine yonelik kitapta sunulan icerigi 6grenmekle birlikte

dgrencilerin sinif dizeylerine uygun icerik olusturmayi da &grendikleri sonucuna ulasiimistir. Ogretmen
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adaylarinin modul hazirladiklari konuya iliskin gesitli arastirmalar yaptiklari i¢in o konuda kapsamli bilgi edindikleri
ve modilde yer vermek istedikleri icin derse aktif katilim saglamaya yonelik etkinlikleri ayrintili 6grendikleri
sonucu elde edilmistir. Ogretmen adaylarinin modiil olusturarak teknik konularda da bilgi edindikleri ortaya
cikmistir. Ayrica 6gretmen adaylarinin bazilarinin sosyal bilgiler ders kitabi moduli hazirlama siirecinde planl
calisma ahiskanhgl kazandiklarini ve bir Grin ortaya koymalarinin 6zgiiven gelisimlerine katki sagladig sonucu
elde edilmistir. Bu sonuglara dayali olarak lisans diizeyinde 6gretmen adaylarinin sosyal bilgiler ders kitabi
modili olusturmasinin 6grencilerin gesitli bilgiler, farkindaliklar ve beceriler edinmesini destekleyecegi, bir tirlin
ortaya koymaya yonelik gergeklestirilen uygulamalarin 6gretmen adaylarinin ¢ok yonli gelisimlerine katki

saglayacagi soylenebilir.

Bu arastirmaya katilan 6gretmen adaylarindan bazilari, sosyal bilgiler ders kitabi moduli olusturmalarinin
kendilerini 6gretmenlik meslegine yaklastirdigini ifade etmistir. Bu bulgu ders kitabi inceleyerek modiil
hazirlamaya iliskin yapilan ¢alismalarin 6gretmen adaylarinin meslegine yonelik tutumuna olumlu yansidigini
ortaya koymaktadir. Buradan hareketle 6gretmen adaylarinin sosyal bilgiler dersine iliskin deneyim edinmesini
saglayan uygulamalarin 6gretmenlik meslegine iliskin olumlu tutum gelistirmelerine katki saglayacagi

soylenebilir.

Arastirmada 6gretmen adaylarinin sosyal bilgiler ders kitabi moduli hazirlama siirecinde teknik sorun yasadiklari
ortaya cikmistir. Ogretmen adaylarinin bazilari, sosyal bilgiler ders kitabi modiilii olustururken konuyla dogrudan
iliskili glincel haber ve gorsel bulma konusunda giigliik yasadiklarini belirtmislerdir. Arastirmada 6gretmen
adaylarindan bazilarinin ders kitabi modiillerinde 06grenci dlzeyine uygun igerik olusturma konusunda
zorlandiklari sonucuna ulasiimistir. Sosyal bilgiler ders kitabi modili gelistirmeye yonelik yapilan uygulamalarda
bu sorunlarin yasanmamasi icin teknik konularla birlikte 6grenci diizeyine uygun igerik olusturma, gilincel

kaynaklara ve gorsellere erisim konularinda 6gretmen adaylari desteklenebilir.

Alan yazinda sosyal bilgiler 6gretmenlerinin ders kitaplarindan yararlanmaya iliskin eksiklikleri oldugu ortaya
konulan bir arastirmada, 6gretmen adaylarinin lisans egitimlerinde okutacagi dersin kitaplarini etkili bir bicimde
incelemesinin 6nemli bir gereklilik oldugu vurgulanmaktadir (Ertirk ve Guler, 2017). Benzer bigimde bu
arastirmaya katilan 6gretmen adaylari, sosyal bilgiler ders kitaplarinin lisans diizeyinde incelenmesinin bir
gereklilik oldugunu vurgulayip sosyal bilgiler ders kitabi incelemesi dersinin zorunlu ders olmasini dnermislerdir.
Sosyal bilgiler 6gretmen adaylar ders kitabi modiili hazirlamanin sistemli ¢alisma gerektirdigini ve donem
basinda sistematik ¢alismanin dnemli olduguna iliskin ayrintih bilgilendirme yapilmasini 6nermistir. Ayrica bazi
ogretmen adaylari tarafindan modil hazirlama sirecinde ginlik tutmanin yararli oldugu vurgulanip sosyal

bilgiler ders kitabi modulii hazirlayacak kisilerin glinlik tutmasi 6nerisi sunulmustur.

ONERILER

Arastirmadan elde edilen sonuglara dayah olarak se¢meli olarak okutulan sosyal bilgiler ders kitabi incelemesi

dersinin zorunlu ders olmasi ve bu ders kapsaminda 6gretmen adaylarinin ders kitabi modill olusturmasinin
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saglanmasi onerilebilir. Arastirmaya yonelik olarak; 6gretmen adaylarinin hazirladiklari sosyal bilgiler ders kitabi
modadillerinin  uygulanmasi ve bu modillerin uygulamadaki etkilerinin incelemesine iliskin arastirmalar
gerceklestirilmesi 6nerilebilir. Ayrica sosyal bilgiler 6gretmenleri ile sosyal bilgiler ders kitabi modulinin nasil
olusturulabilecegine ve olusturulan ders kitabi modiillerinin uygulamadaki etkilerini ortaya koymaya yonelik

eylem arastirmasi gergeklestirilebilir.

ETiK METNI

“Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazara aittir. Makalenin etik kurul izni
Anadolu Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu'ndan 24.12.2021 tarihi ve

231468 Protokol Numarasi ile alinmistir.”
Yazarin Katki Orani Beyani: Yazarin bu makaleye katki orani %100’dir.
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