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ABSTRACT

The purpose of this study is to determine the effect of the local community studies model in social
studies teaching on students' academic achievement and attitudes towards the course. In the
research, a Semi-Experimental Design with Pre Test-Post Test Control Group was used. While the
lessons in the control group were taught with question-answer and lecture methods; The lessons
in the experimental group were planned and conducted within the framework of the activities
determined according to the local community studies model. Within the scope of local community
studies; Historical field trip, drama, sightseeing, interview, history exhibition and written/visual
media product file preparation activities are included to be applied in the fields of "Culture and
Heritage" and "People, Places and Environments". The school where the research was conducted
was determined by random sampling method. The sample of the study consisted of a total of 40
students studying in two different classes of the same grade in a secondary school located in Aziziye
district of Erzurum province in the 2017-2018 academic year. The research data were collected by
"Academic Achievement Test" and "Social Studies Course Attitude Scale". The collected data were
subjected to independent groups t-test in the SPSS program. As a result of the analysis, it was
determined that the post-test mean scores of the experimental group, in which the local
community studies model was applied, and the control group, where the methods carried out by
expression, question-answer and classroom practices were used, differed significantly in favor of
the experimental group. Based on the findings, it was concluded that the local community studies
model used in teaching the subjects within the scope of "Culture and Heritage" and "People, Places
and Environments" increased the academic achievement of students and positively affected their
attitudes towards the course..

Keywords: Keywords: Social Studies teaching, local community studies, local community studies
model, attitude, academic achievement

! This study is presented as the first author's master's thesis titled "The Effect of Local Community Studies in Social Studies
Teaching on Students' Academic Achievement and Attitudes Towards the Course".
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INTRODUCTION

The questions of why and how education and training should be done in the historical process have been
answered in different ways in different periods. These answers have been effective in the emergence of
educational understanding. From past to present, especially four main movements; perennialism, essentialism,
progressivism and reconstructivism have been effective in the shaping of educational understanding (Uzunéz,
2016). These movements formed the educational understanding of the period based on various philosophical
ideas about why and how education should be done. For instance, essentialism takes its foundations from realism
and idealism (Ergiin, 2009) and emphasized that education should be done with the real elements and the
memorization of the existing (Uzundz, 2016). The changes experienced over time have also been effective on
education movements. Based on the idea that there is no single truth, the idea that education should be multi-
faceted has revealed the progressive and reconstructive education movements. These educational movements
are based on the philosophical view of pragmatism and existentialism (S6nmez, 1998). Dewey, one of the most
important representatives of the progressive and reconstructive movements, advocated the constructivist
approach with the idea that learning should be meaningful in order to be permanent and meaningful learning
can only be created by doing and experiencing. The concept of structuring implies that knowledge is constructed
by the individual (Ozden, 2005, 2006; Yildirim, 2009). According to the constructivist approach, people take
information actively and with their own experiences, and adopt it by associating with their background (Phillips,
1995; Un Acikgdz, 2003; Ozden, 2005, 2006; Yildirim, 2009). In this sense, the more active, social and creative
learners are, the more meaningful and permanent learning is built (Phillips, 1995). The constructivist approach
emphasizes that people learn by interacting with their social environment and argues that interacting with real
situations and objects is effective on learning (Un Acikgdz, 2003). In this context, teachers are expected to be
guides as much as possible in the courses and include activities that will direct students to interact with their
surroundings (Yildirim, 2009). The more information is related to life, the more successful learning is achieved
(Oztiirk, 2006). Therefore, every lesson in which the constructivist approach is adopted is expected to take place

with elements that are life-oriented and within life.

Undoubtedly, social studies is one of the lessons that can be most connected with life among the basic lessons
conducted in schools. This aspect of the social studies course is also reflected in the answers to the question
"what is social studies?". Almost all of the definitions emphasized concepts such as society, socialization, and life-
orientedness (Erden, 2000; Wesley, 1937, Cited in Hertzberg 1981, NCSS, 1997). The social studies course
contains elements related to society and social life in the context of its general objectives, basic knowledge, skills,
attitudes and values. Social Studies not only responds to the needs of the individual, but also ensures that social
needs are met by interacting with the society. Because while social studies aims to improve the individual's own
cognitive, affective and psychomotor characteristics in particular, it generally aims to enable the individual to
use these features in a way that contributes to the society, to organize and develop their relations with the
society. In other words, it is among the goals of social studies to enable the individual to recognize and develop

himself/herself in all aspects and to realize his/her social existence (MEB, 2018). It can be said that the
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constructivist-based approach is of great importance for the social studies course, considering that Social Studies
is a life-oriented course with the aim of providing students with a set of attitudes, values, knowledge and skills
related to social life, and all the gains acquired in this course are considered to be meaningful to the extent that
they directly affect social life and are transferred to social life. This approach contains many teaching strategies,
models, methods and techniques. Choosing the most appropriate method, model, technique and strategy in
teaching makes it easier to reach the goals, considering the factors such as subject area, learning environment,

student characteristics, teacher competencies.

According to the subject area, one of the models that will contribute the most to both individuals and society in
gaining basic vital knowledge, skills, attitudes and values is the Local Community Studies Model (LCSM). "Local
Community Studies; the history of society can be defined as topics, content and activities that cover topics such
as the current state of society and its future position and allow students to make sense of the society and
environment in which they live" (Selanik Ay & Deveci, 2011, p.86). LCSM is a set of methods and techniques that
include the use of the society as a resource in educational activities, the application of the principle of activity in
teaching, support cognitive, affective and psychomotor development, and provide a multifaceted learning
environment. LCSM; These are studies that foresee that educational activities should be shaped on the basis of
society. The essence of LCSM is that students build learning on their own lives and experiences by using all the
sources of knowledge in society in their teaching and learning processes. LCSM allows students to restructure

their knowledge by associating the information they have obtained from school and society.

LCSM also supports out-of-school learning. Out-of-school learning activities and experiences open the way to
meaningful learning by presenting concrete data to students. (Kaltsounis, 1987 cited in Deveci, 2007; Erden,
2005, Okur-Berberoglu & Uygun, 2013; Simsek & Kaymakgi, 2015). Concrete situations and events experienced
in social life facilitate the acquisition of concepts by the individual, improve their knowledge of citizenship and
open the way to develop a positive attitude towards school as well as help them understand the difference
between reality and thought, make the world easier to understand (Kaltsounis, 1987, cited in Deveci, 2007). With
LCSM, teachers lead as guides and the students are the main shapers of the course. Thus, it ensures active

participation of students in learning and paves the way for them to explore learning pathways.

History of LCSM

Although the subject and field of study of LCSM dates back to ancient times, the researches in this field are
relatively recent. It can be said that the philosophical foundations of LCSM are partially based on out-of-school
learning. As a matter of fact, the idea of education being conducted in interaction with the environment and
society is dominant in both LCSM and out-of-school learning. In this context, it can be said that the LCSM also
carries the idea of out-of-school learning. It can be said that LCSM, whose intellectual foundations are based on
the past, were mentioned in matters requiring social responsibility before education. The LCSM was first

mentioned by Armstrong and Savage in 1987. The idea that problems can be overcome by providing social unity
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has been advocated. In the studies conducted, it has been seen that sometimes the expression "community
studies" is used instead of "local" (Savage & Armstrong, 1996). It can be said that community work are assistance
(URL-1) delivered to people who are disadvantaged in the context of social and economic life and who cannot
establish a compatible relationship with the environment and have a different purpose than the model in the
field of education today. In a study conducted by E.S.R.Cin 2010, it was stated that community work is based on
the daily lives of ordinary people. Today, there are courses, projects and practices that aim to provide the
interaction between individuals and the environment and to meet any needs of the society under the name of
"Community Service". There are also “Service Learning” (SL) studies aiming both to meet the needs of the
community and to provide learning. Community service and service learning practices are important for
contributing to the content of LCSM, but they differ in terms of purposes and implementation. Some of these
differences are; While LCSM and SL are conducted in connection with the the course and curriculum, community
service may not be related to curriculum, while the community needs are at the forefront in SL and community
service activities, LCSM considers the student's need for education and training (Skinner and Chapman, 1999

cited. 2015).

Benefits of LCSM;

. It paves the way for the direct and effective teaching of social studies concepts,

. It paves the way for meaningful learning as learning is conducted through experiences in society,

. It arouses interest and curiosity in students as it enables learning in different places,

. It paves the way for students to acquire concepts and learn meaningfully by establishing a relationship
with social life,

. Improving their knowledge base of society, it enables students to become more conscious citizens,

e  Arouses interest and curiosity towards the lessons as it enables the student to reach the information with
his/her own effort and awareness.

. Strengthens parent-school-student and community ties by bringing the school and society closer together,

. Provides easier acquisition of social skills such as cooperation, problem solving, and communication,

. It allows students to improve their knowledge of the duties of private and legal institutions,

. Increases interest and desire for voluntary social activities,

. It paves the way for being a good citizen by providing learning in the society and establishing good
relations with the society,

. It opens the way to understand their contributions to society by contacting different groups, institutions
and social organizations,

. Allows students to get to know their professions, qualifications and working conditions closely (Klatsounis,

1987 cited in Deveci and Selanik Ay, 2008, p.649).

The basic ideas on which the LCSM is based are in harmony with the basic philosophy, general objectives, values,

skills and achievements of the social studies curriculum (MEB, 2018). In addition, taking advantage of LCSM in
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social studies course can provide many advantages for the effective conduct of the lessons. LCSM requires the
individual's interaction with his/her environment and the society. Since the social studies course also takes its
subject from the society and the environment in which the individual lives, it is thought that LCSM can offer an
effective way to achieve the goals in the social studies course. For instance, in the social studies curriculum, the
emphasis is on raising self-confident individuals who are compatible with the society, who know and fulfill their
responsibilities, and who are equipped with both national and universal values (MEB, 2018). By enabling the
student to learn intertwined with the community, the LCSM will pave the way for the student to both adapt to
society and realize their responsibilities and fulfill the tasks expected of them in society. An individual who is

active in society and fulfills his or her responsibilities will gain self-confidence.

LCSM can provide an efficient and short way to reach acquisitions, skills and values in social studies course. LCSM
can also serve to develop social skills, which is one of the primary goals of social studies studies. Social skills are
behaviors that enable positive communication with other people and the environment. Empathy, group
activities, communication, negotiation, and problem solving are between social skills and they are interrelated.
The development of one skill affects another. In addition, it is emphasized that values should be associated with
skills in the curriculum. For instance, if drama activity is included in LCSM, the student will be in interaction with
both his or her group friends and individuals from the community, from the preparation of the script to the stage
of the drama. This interaction can provide an effective way for the student to gain value as well as improve many
social skills. With the drama activity, both skills and values can be easily gained by establishing relationships with
values such as solidarity and responsibility, as well as good and effective use of language, communication and

research skills.

The main purpose of the social studies course is to enable the individual to know himself/herself in all aspects
and to make him/her compatible with the society and humanity he/she lives in (S6zer, 1998). One of the most
emphasized issues in the social studies curriculum is to provide students with the ability to adapt to the ever-
changing world and to live together (MEB, 2018). With LCSM, children can acquire the skills of living together
and accepting. LCSM advocates the idea that co-living and acceptance can be learned by cooperating with people
from all walks of life, which provides an opportunity to develop the behavior of accepting what is different and
being involved in common elements. First of all, the individual who recognizes and fulfills his/her own interests,
abilities and needs is then expected to turn to the needs of the society. Acquisition of these gains will be easier
by including social resources more frequently in the social studies course. It will be easier for the individual, who
is closely related to the society during his/her school years and who uses the society as a resource, to transfer
the knowledge he/she acquired during his / her education years to his/her social life. At this stage, including

LCSM in the social studies course may also be effective in achieving the gains.

Encountered in social studies class, problems such as unprepared students, difficulty in teaching (Kirtay, 2005),
lack of understanding of the importance of the course (Yilmaz & Tepebas, 2011) apathy to the course (Aykag,

2007), inadequate content of studies and textbooks, insufficient course hours (Agikalin & Goéneng, 2016) can be
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solved with LCSM. LCSM directs students to out-of-class activities, provides interest in the course as well as
preventing limiting teaching to class hours. Furthermore, LCSM can reduce dependence on the textbook and
facilitate the procurement of materials by enabling students to use various objects and materials around them
for teaching purposes. Because all kinds of materials around the student can be used in the course designed with

LCSM according to the subject and scope of the course.

As a result of the literature review, it was found that there are few studies on LCSM. It has been determined that
Alleman, Knighton, Brophy (2007); Savage ve Armstrong’un (1996) have studies on LCSM in foreign literature
while the studies of Deveci, Selanik Ay and Cengelci (2007; 2008; 2011) on LCSM are important in our country.
Since there are few studies on LCSM, some methods and techniques used in this model have been examined
individually. Savage and Armstrong (1996) mentioned that different methods and techniques such as interactive
diary writing, organizing trips to individuals and institutions, creating a history exhibition, making observations,
making use of the library, drama, writing reports on current events and situations can be addressed within the
scope of LCSM. In this context, the literature review results of the methods and techniques that may be included

in the scope of the study are presented below.

There are studies conducted by Safran Agikg6z (2006); Ata (2000);Ata (2016); Avci and Glimis (2020); Avci and
Oner (2015); Aydin (2004); Bezzekci (2020); Coskun Keskin and Kaplan, (2012); Cetin, (2002); Cetin, (2007);
Demirci, (2009); Egiiz (2020); Farmer, Knapp and Benton, (2007); Giile¢ and Alkis, (2003); ilhan and Okvuran,
(2001); Karatas, Yilmaz, Kapanoglu and Merigelli (2016); Kartal and Seyhoglu (2020); Kizilgaoglu, (2003); Lagin
Simsek, Balkan Kiyici and Atabek Yigit, (2013); Mazman, (2007); Meydan and Akkus (2014); Onder, Abaci and
Kamaraj, (2009); Safran and Ata (1998); Selanik Ay and Kurtdede Fidan (2014); Sahan (2005); Sentiirk, Koca and
Gazel (2020) and Yonev (2008) on out-of-school learning environments, historical field trips and museum use in

social studies education.

There are studies conducted by Akdag, Oguz, Tatar and Subasi (2014); Akkan and Akhan (2020); Anderman and
Johnston (1998); Arin and Deveci (2008); Celikkaya and Yakar (2015); Deveci (2005); Gedik (2010); Gurdogan
Bayir, (2010); Giirkan, Oztiirk and Kumru (2020); Haas and Laughlin (2000); Kabapinar and Baysal (2004); Munck,
(2006); Unliier and Yasar (2012); Wilson, Sunal, Haas and Laughlin (1999) on current events and use of

newspapers in Social Studies.

Studies by Akhan and Demir (2020); Akyiizliier (2007); Ceylan and Omeroglu (2007); Kara and Cam (2007);
Karamik and Akhan (2020); Kartay and Kogyigit (2020); Kog¢ (1999); Memduhoglu and Yiice (2020); Okvuran
(1993;1995;2000;2001;2003); Ozdemir (2003); Oztiirk and Korkmaz (2020); Saglam (2003); Sarikaya (2020);

Sungurtekin and Bilhan (2020); Ustiindag (1997) on drama in social studies have been found.

In this study, the effect of LCSM on the academic achievements of students and their attitudes towards the

course in Social Studies teaching was tried to be determined by organizing historical field trip, drama, sightseeing,
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interview-interview, history exhibition and written/visual media product file preparation activities within the

scope of LCSM.

Problem Statement and Sub-Problems

The problem sentence of the study was determined as "Does LCSM have an impact on the academic

achievements of students and their attitudes towards the course in the teaching of Social Studies?"

The sub-problems of the research are as follows:

1. "Do the pre-test mean scores of the students in the experimental group where teaching with LCSM was taught
and the students in the control group where teaching was taught with in-class methods differ significantly on
their academic achievement?”

2. "Do the pre-test mean scores of the students in the experimental group teaching with LCSM and the control
group students teaching with in-class methods towards the social studies course differ significantly?"

3. "Do the posttest mean scores of the students in the experimental group where teaching with LCSM is taught
and the students in the control group teach with in-class methods differ significantly?"

4. "Do the post-test mean scores of the students in the experimental group teaching with LCSM and the control

group students teaching with in-class methods towards the social studies course differ significantly?"

Hypotheses

This study consists of independent experimental and control groups. In the research, HO and H1 hypotheses were
established and tested together. The HO hypothesis, which can also be considered as unrelated, is based on the
idea that there is no connection between the two measured phenomena (Creswell, 2017), while the H1

hypothesis is based on the idea that there is a connection between the two measured phenomena.

Hypothesis 1: "The pre-test mean scores of the students in the experimental group and the control group do not
differ statistically significantly."

Hypothesis 2: "The pre-test mean scores of the experimental group and the control group students' attitudes
towards the social studies course do not differ statistically significantly."

Hypothesis 3: "The post-test mean scores of the students in the experimental group and the control group differ
in a statistically significant way.

Hypothesis 4: "The poil-test mean scores of the experimental group and the control group students' attitudes

towards the social studies course differ significantly.

Purpose of the research

The society provides resources for students by providing a good laboratory environment for social data (Selanik

Ay & Deveci 2011). With the use of society as a source, the creation of individual and community interactive
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teaching situations are in accordance with the philosophy, vision and objectives of the social studies curriculum.
LCSM can offer one of the shortest ways to achieve these philosophy, goals and objectives. Because LCSM is a
model based on using all resources in the society in educational processes, structuring by comparing the
information obtained from the school and the society, and bringing the school and society closer together. LCSM
is also important in terms of diversifying educational activities, providing a rich learning environment, activating
the student and thus providing effective and permanent learning. For this reason, LCSM should be included in
the social studies course, which supports the students' daily life, contributes to their socialization and contributes

to the growth of the society they live in as effective individuals.

Since it is thought that including LCSM in the social studies course will contribute to students and teachers in
reaching the outcomes of the course, it is aimed to determine the effect of LCSM on students' academic

achievement and attitudes towards the course in social studies teaching.

The Importance of Research

This study is unique and important because it is an experimental study that examines the effect of LCSM on

students' academic achievement and attitudes towards their lessons in Social Studies teaching.

In the study, the effect of including LCSM in social studies course on students' academic achievement and
attitudes towards the course was tested and examples of activities that could be used within the framework of
this model were presented. In this context; The fifth grade social studies lesson “Culture and Heritage- People,
Places and Environments” was conducted with LCSM in the experimental group. It is thought that the study will
provide an effective and alternative model that teachers working in the field, academicians doing research in the
field, and families can use in teaching social studies. The study is thought to be important for providing an idea

on how to communicate and interact with the society in social studies course.

METHOD
Research Model

The research was conducted with a pretest-posttest control group semi-experimental design. This pattern allows
variables to be handled by cause and effect link. (Borg and Gall, 1989; Kerlinger, 1973; cited: Bliyukoztirk, 2010).
In this design, a pretest for the dependent variable is applied to both the experimental and control groups before
the experimental process. After the experimental process, the post-test is applied to both groups to measure the
effect of the independent variable on the dependent variable. This design makes it possible to measure twice,
one at the beginning of the process and the other at the end, and to compare the measurement results of the
experimental and control groups created from different people. It can be said that the pre-test-post-test control

group design is a single-related mixed design (Howitt, 1997, Cited in Bliylkoztirk, 2007).
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In this study, which examines the effect of using LCSM in fifth grade social studies course on students' academic
achievement and attitudes towards the course, the independent variable is LCSM, while the dependent variables

are student achievement and attitudes.

The research was conducted by following the following process steps:

1. The school where the research was conducted was selected by random sampling method among the schools
located in Erzurum centre and its central districts.

2. A permit petition stating the purpose, scope and content of the study was sent to Erzurum Provincial
Directorate of National Education through the institute to conduct the research in the designated school.

3. In addition to the petition, the achievement test, attitude scale and implementation plan of the study were
presented and application permission was obtained.

4. The "Culture and Heritage- People, Places and Environments Academic Achievement Test", which is used as a
data collection tool in the research, was piloted on a total of 65 sixth grade students studying in a secondary
school in Erzurum Province Aziziye District.

5. The data obtained from the pilot study were analyzed through the SPSS program. After the item analysis, an
achievement test consisting of items with high discrimination power and moderate item difficulty was prepared.
6. The "Social Studies Course Attitude Scale" developed by Gomleksiz and Kan (2013) was previously piloted, and
since its reliability and validity was determined, it was decided to apply it to experimental and control groups
without a new pilot application.

7. By bringing together classes with similar characteristics such as academic achievement, socio-economic status
and gender, experimental and control groups were determined through simple random sampling.

8. An informative seminar was held for the students in the experimental group and their parents about the
activities carried out within the scope of LCSM.

9. The researcher ensured the support of the school administration by planning the activities to be carried out in
the experimental group with the teacher. The application was carried out in 18 lesson hours in 6 weeks. Pre and
post test applications are excluded from this period.

10. “Culture and Heritage - People, Places and Environments Academic Achievement Test” and “Social Studies

Course Attitude Scale” were applied as pre-tests to the experimental and control groups.

After the pre-test applications, the subjects in the field of learning "Culture and Heritage - People, Places and
Environments"; One of the LCSM applications; While teaching using historical field trip, drama, sightseeing,
interview, history exhibition and written/visual media product file techniques, the control group was not exposed

to the influence of independent variables and the lessons continued in their usual flow.

The researcher attended the lectures in the experimental group in person throughout the application process to
ensure that the process proceeded correctly and under control. There was no intervention to the control group
and the lesson teacher conducted the lesson as planned. At the end of each lesson, the teacher and the

researcher exchanged ideas about the application.
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The following process steps were followed while creating the lesson plan carried out with LCSM

activities.

e Determination of Target and Target Behaviors: The objectives related to the fifth grade "Culture

and Heritage- People, Places and Environments" learning areas of social studies course were

determined.
e In the control group, where teaching methods such as lecture, question and answer were

preferred, the lessons were taught in line with the plan prepared by the course teacher, while

in the experimental group, they were conducted in accordance with the application plan

prepared by the researcher.
e Materials that can be used in accordance with the prepared plan are provided. Permission

documents and petitions have been prepared to be sent to the school administration and

district national education directorate for the issues included in the implementation plan and

involving out-of-school activities. The institutions where the application will be carried out were

contacted and appointments were made for the events.
11. Lesson activity samples were taken from the students in order to provide concrete data about the studies
and practices. In addition, photographs, videos and sound recordings were collected.
12. After six weeks of experimental procedure, "Culture and Heritage - People, Places and Environments
Academic Achievement Test" and "Social Studies Lesson Attitude Scale" were applied as posttests to the
experimental and control groups.
13. At the last stage, the academic achievement, pre-test and post-test mean scores of the students in the
experimental and control groups and the attitude scale pre-test-post-test mean scores were compared, and it
was determined whether the independent variable was effective.

14. Research data were analyzed and interpreted.
15. Obtained data were reported and presented.

Table 1. Application Model

Groups Pretest Application Posttest
Experimental Academic Achievement LCSM Academic Achievement Test-post
Test-pre Attitude Scale-post
Control Attitude Scale- pre Traditional Methods itude Scale-pos
Sampling

The sample of the study consisted of a total of 40 students studying in two different classes of the same grade in
a secondary school in Aziziye district of Erzurum province in the 2017-2018 academic year. While creating the

experimental and control groups in the research, the following procedures were performed respectively:

1. Since the experimental and control groups were not allowed to be equalized, the research was conducted in

its natural environment. However, all of the fifth graders in the school where the research was conducted; The
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closest groups to each other were determined, taking into account their characteristics such as gender, socio-
economic status and academic achievement. The simple random sampling method (random) was used to decide
which of these groups will be the experiment and which will be the control group.

2. Accordingly, 5-H branch formed the control group and 5-B branch formed the experimental group.

3.Information on the course averages and gender distribution of the groups are given in Table 2.

Table 2. Primary School Grade Point Average and Gender Distribution of the Groups

Groups Point Average Gender Distribution
Experimental Group (5-B) 77.8 12 Girls 8 Boys
Control Group (5-H) 78.7 11 Girls 10 Boys

Data Collection Tools

In this study, the achievement test of the fifth grade social studies course "Culture and Heritage- People, Places
and Environments" was developed by the researcher in order to collect data. In addition, the attitude scale of
the Social Studies Course developed by Gomleksiz and Kan (2013) was used to determine the attitudes of the

students towards the social studies course. The features of these measurement tools are presented below.

Culture and Heritage - People, Places and Environments Achievement Test: The "Culture and Heritage - People,
Places and Environments Achievement Test" is aimed at seven acquisitions in these learning areas and includes
three to four different questions for each acquisition. The steps followed to ensure the validity and reliability of
the Culture and Heritage - People, Places and Environments Achievement Test are as follows: A table of indicators
has been prepared for the achievements of the relevant learning area. A draft achievement test of 70 questions
with multiple choice was created in line with the behaviors in the token table using the Social Studies textbook,
supplementary resource books and internet. The achievement test prepared was examined by the experts in the
field of assessment and evaluation and applied in a pilot study. The pilot study was conducted with a total of 65
students studying in the 6th grade of a secondary school in Erzurum Province, Aziziye District. The data collected
as a result of the pilot study were analyzed in the SPSS program, considering factors such as standard deviation,
arithmetic mean, and reliability coefficient. As a result of item analysis, an achievement test consisting of 35
items with a discrimination power coefficient above 0.30 and item difficulty in the range of p: 0.40-0.60 was
prepared. In order to make the success test a standard success test, items with high discrimination power,
medium and high level of difficulty were included in the test (Buyukoztlrk, 2010). The standard deviation of the
created test was 6.50, the reliability was 0.73, and the average difficulty was found to be 0.48. The measurement

tool prepared was applied to both experimental and control groups as a pre and post test.

Social Studies Course Attitude Scale: "In the study," Social Studies Course Attitude Scale "developed by Gomleksiz
and Kan (2013) was used to determine in which way LCSM affects students' attitudes towards social studies
course. The scale consists of 29 items, 14 of which are positive and 15 of which are negative, and it was prepared

in a five-point Likert scale. It was stated that KMO (.96) and Bartlett's test (8.990) values were calculated and the
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chi-square value (p = 0.000) was found to be significant in order to determine the eligibility of the items to factor
analysis (Gomleksiz and Kan, 2013). According to the result obtained from the analysis, five factors were
determined as "liking (a0 = .87), utility (o = .88), interest (a = .77), desire (a = .76) and trust (a =.74)" and It was
stated that the total variance of the scale of these factors was 55.95 percent and the factor loadings of the items
varied between .48 and .78 (Gémleksiz and Kan, 2013). This measurement tool, which does not need to be piloted
again since its reliability and validity has been done before, was applied as pre-test and post-test in experimental

and control groups.

Analysis of Data

The data obtained as a result of the study were analyzed by the test of differences technique between two
independent groups. The reason why this technique is preferred in the analysis process; The results obtained
under two different conditions provide convenience in research in order to reveal the difference between the
groups. The prerequisite of this analysis technique is that the data show a normal distribution. The data

determined to show normal distribution were subjected to the t-test.

In order to reveal the effect of the experimental process applied in the study, a pre-test application was made to
reveal the situation before the application. For this purpose, "Social Studies Course Culture and Heritage \ People,
Places and Environments Learning Area Academic Achievement Test" and "Social Studies Attitude Scale" were
applied as pre-tests to the students in the experimental and control groups in our study, and the data obtained

were analyzed with independent sampling t-test using SPSS program.

The test used to reveal the difference between the measurement results of two different groups from each other
is the independent groups t-test (Ekiz, 2017, p.147). In order for the independent groups t test to be applied,
group data must have a normal distribution. In this study, there are 2 groups, each group consists of 20 people,
40 in total. Before analyzing the data, it was investigated whether the group data showed normal distribution.
The data were entered into the SPSS program and normality test was performed. Kurtosis and skewness values
of the data as well as the proximity of the mode, median and arithmetic mean were examined as criteria of

normal distribution.

The skewness and kurtosis values of the data were examined. It has been examined whether these values are
closer to 0 and have a value between —2 and 2. Values between -2 and 2 are acceptable values for the assumption
of normality (George and Mallery, 2010). The most important element for the assumption of normality is the
evaluation of Kolmogorov-Smirnov and Shapiro-Wilk tests. Data on Shapiro-Wilk and Kolmogorov-Smirnov tests
are presented in Table 3. The Shapiro-Wilk value is used to interpret whether the data in the studies with less
than 50 data in the group have a normal distribution, while the Kolmogorov-Smirnov value is used in groups

larger than 50 (George and Mallery, 2010).
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Table 3. Values of Kolmogorov-Smirnov and Shapiro-Wilk Test Results

Kolmogorov-Smirnov(a) Shapiro-Wilk
Sd N p Sd N P
Control group success pretest .164 20 161 .895 20 .033
Control group success posttest .088 20 .200 .978 20 912
Control group pre-attitude .109 20 .200 .969 20 .743
Control group post-attitude .102 20 .200 971 20 .767
Experimental group success pretest 127 20 .200 .948 20 341
Experimental group pre-attitude .156 20 .200 .960 20 .550
Experimental group post-attitude .243 20 .030 .787 20 .010
Experimental group success posttest .108 20 .200 .972 20 .804

(p >0,05)-

Since the study groups in this study consisted of 20 people, Shapiro-Wilk values were taken into consideration
when commenting on the normal distribution of the data. According to the Shapiro-Wilk value, groups do not

have a significant difference, and groups are normally distributed.

Table 4. Shapiro-Wilk Test Results

Control Group Experimental Group
N X SD p N X SD P
Success Pretest 20 51 6,24 ,033 20 53 7,96 ,341
Success Posttest 20 62 7,59 ,912 20 77 10,47 ,804
Pre-attitude 20 92 1,03 ,743 20 80 ,267 ,550
Post attitude 20 95 ,967 ,767 20 122 ,861 ,010

*p>0,05

When Table 4 was examined, it was found that the data of the students in the control and experimental groups
had a normal distribution. (p> .05). Since the data have a normal distribution, analysis can be done using
parametric tests. In this context, the analysis process was continued by using the t test. If the normal distribution

condition was not fulfilled, nonparametric tests would be used for data analysis (Ekiz, 2017).

The Role of the Researcher

In this study, the researcher exchanged views with the course teacher who will carry out the process before the
application and presented the necessary information to the course teacher. The researcher acted as an observer
in the experimental and control groups during the application and was not involved in the process. The data were

collected by the researcher together with the course teacher after the planned activities were carried out.
Publishing Ethics

This study was found ethically appropriate by the Social and Human Sciences Research Ethics Committee of

Trabzon University with the decision dated 06.01.2021 and numbered 81614018-000-E.16.

1440



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

FINDINGS and INTERPRETATIONS

The data obtained in this study, which was conducted to determine the effect of LCSM on the success of fifth
grade students in the social studies course "Culture and Heritage - People, Places and Environments" and their
attitudes towards the social studies course, were analyzed in the SPSS 20 program, and the findings and results

are presented below.

Findings and Comments on The Academic Achievement Pre-Test Mean Scores of The Experimental and Control
Groups

In order to determine the differentiation status of the students' academic achievement pre-test mean scores in
the groups, the data obtained from the pre-test were analyzed with the independent sample t-test and the

findings obtained are presented in Table 5.

Table 5. Independent Sample t-Test Results for the Academic Achievement Pretest Mean Scores of the
Experimental and Control Groups

Groups N X SD t F P
Control 20 51 7,96 ,906
,616 ,371
Experimental 20 53 6,24 ,906
*p>0,05

When Table 5 is evaluated, it can be seen that there is no significant difference in the academic achievement
pretest score values of the experimental and control groups (t (38) =, 906, p = .371>, 05). According to these
results, it can be said that the first hypothesis of our study is confirmed. In other words, it can be said that there
is no significant difference between the academic achievement pre-test mean scores applied to the groups
before the experimental process. While the pre-test mean score of the experimental group is 53, the average of
the control group is 51. The difference between the averages was not statistically significant. These numerical
data are the scores obtained as a result of evaluating the correct answers given by the students to the questions

out of 100 and rounding off the fractional scores.

Findings and Comments on The Experimental and Control Group Students' Attitudes towards The Social
Studies Course, Their Pre-Test Mean Scores

In order to determine whether the experimental and control group students' attitudes towards the social
studies course differ significantly in their pre-test mean scores, the data obtained from the pre-test were
analyzed with the independent sample t-test and the findings are presented in Table 6.

Table 6. Independent Sample t-Test Results on the Attitude Pre-test Mean Scores of the Experimental and
Control Groups towards the Social Studies Course

Groups N ; SD t F p
Control 20 92 1,05 1,89
18,129 ,071
Experimental 20 80 ,276 1,89
*p>0,05
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When Table 6 is examined, although there is a difference of .05 between the social studies attitude scale pretest
mean scores of the experimental and control groups, this value was not statistically significant (t (38) = 1.89; p =
.071> .05). According to the result, the second hypothesis of our research has been confirmed. In this context, it
can be commented that there is no significant difference between the attitude scores of the students included

in the application before the application process.

While the pre-test attitude score average of the experimental group was determined as 80, the pre-test attitude

score average of the control group was determined as 92. This difference was not statistically significant.

Findings and Comments on The Academic Achievements of The Experimental and Control Group Students and

Their Post-Test Mean Scores

It was tried to determine whether there was a difference between the academic achievement posttest mean
scores of the experimental and control groups. Accordingly, the data obtained from the posttests were analyzed
with the independent sample t-test and the findings are presented in Table 7.

Table 7. Independent Sample t-Test Results for the Academic Achievement Posttest Mean Scores of the
Experimental and Control Groups

Groups N ; SD t F p
Control 20 62 7,59 -4,97
1,71 ,000
Experimental 20 77 10,4 -4,97
*P<0,05

When Table 7 is examined, a difference of .05 significance level was found between the academic achievement
posttest score averages of the students in the experimental and control groups (t (38) = -4.97; p =.000 <.05). This
difference was also considered statistically significant. According to these results, it can be said that the third
hypothesis of our study has been confirmed. While the academic achievement posttest average of the
experimental group in which LCSM was applied was 77, the academic achievement posttest average of the
control group in which LCSM was not applied was 62. This difference between the two groups was found to be

statistically significant.

Findings and interpretations of the Experimental and Control Group Students' Attitudes towards Social Studies

Course, Their Post-Test Mean Scores

In order to determine the significance level of the difference between the social studies course attitudes posttest
score averages between the experimental and control groups, independent groups were analyzed by t-test and

the findings are presented in Table 8.
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Table 8. t-Test Results of the Attitude Posttest Mean Scores of the Experimental and Control Groups towards
the Social Studies Course

Groups N X SD t F o]
Control 20 95 ,967 -3,161

,271 ,003
Experimental 20 112 ,861 -3,161
*p<0,05

According to the findings in Table 8, there was a difference of .05 significance level between the attitude scale
posttest mean scores of the students in the experimental and control groups (F = 271; p =.003 <.05). The fourth
hypothesis of our research has been confirmed. A significant difference was found between the experimental
and control group students' attitudes towards social studies course and their post-test mean scores. While the
post-test attitude average of the experimental group students towards the social studies course is 122, the post-

test attitude average of the control group students is 95. (F = 271; p = .003 <.05).

CONCLUSION

In this study, by including activities within the scope of LCSM in two different learning areas of the fifth grade
social studies course, the effect of this model on students' academic achievement and attitudes towards the
course was examined. According to the results obtained from the study, it can be said that the courses conducted
with LCSM contributed to both the academic success of the students and their attitudes towards the course.
Within the scope of the study, historical field trips, drama, sightseeing, interview-interview, history exhibition,
and written/visual media product file preparation activities were included. Studies investigating individually the
effects of these activities on academic achievement and attitudes and the results of this study mostly support
each other. In this part of the study, the results obtained depending on the findings are examined. In addition,
by comparing the results with the relevant literature, suggestions for researches on similar subjects and areas

are presented.

Discussion of the Results

The results obtained from this study conducted to determine the effect of LCSM on students' academic
achievement and attitudes towards the course in Social Studies teaching are presented below and discussed by

comparing the results obtained from similar studies.

Results Regarding the Effect of LCSM on Students' Academic Achievement.

While the academic achievement pre-test mean score of the control group was 51, it was found to be 53 for the
experimental group. The difference between the academic achievement pretest score averages of the

experimental and control groups was not found to be significant.

While the academic achievement posttest mean score of the control group was 62, it was 77 for the experimental

group. The value between the academic achievement posttest mean scores of the experimental and control

1443



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

groups was found to be statistically significant. According to this result, it can be said that students who have
been applied LCSM learn social studies lessons better than the non-applied group and that LCSM is an effective

model in reaching the outcomes of the Social Studies course.

Arin (2006) found in his study that social studies lesson taught with current events has an effect on both academic
achievement and retention level. In a study conducted by Anderman and Johnston (1998), they concluded that
there is a positive relationship between students' high school success scores and their news research studies.
Unliier (2008); In his study, "The Effect of Using Newspaper in Social Studies Lesson on Students' Academic
Achievement and Attitudes", he shared the conclusion that the use of newspaper in lessons has an effect on
academic achievement and attitude. If the studies to include newspapers, news and current events in the lessons
were evaluated together, the results of the studies that increased the interest and academic achievement were
shared (Anderman & Johnston 1998; Arin, 2006; Munck, 2006; Unliier, 2008). This study also included the activity
of creating a news page within the scope of LCSM and according to the result of the study, it can be interpreted
that the activity of creating a news page within the scope of LCSM has an effect on the academic success of
students. This result is in line with the result that including newspapers, news and current events in the lessons

increases academic success.

It can be said that Génen and Uyar Dalkilic (2003), Kog (1999), Oztiirk (2001), Ustiindag (1997) with the finding
that the drama they obtained as a result of their studies on drama increases academic success and since drama
activity is included in the LCSM within the scope of this study, the finding that it increases is in parallel with the

results of the study.

Ata (2016), Giilec and Alkis (2003) and Onder, Abaci and Kamaraj (2009) stated in their study that the museum
visit made the information more understandable by providing meaningful learning. Agikgdz (2006), Boland
(2002), Coskun Keskin and Kaplan (2012), Gokkaya and Yesilbursa (2009), Isik (2008), Meydan and Akkus (2014),
Oner (2015), Yesilbursa (2008), Yonev (2008) states that out-of-school teaching and the use of historical places
will provide students with effective learning by providing concrete life. In this study, historical field trips were
organized with the experimental group, and the subjects were presented concerning this field. In this context, it
can be said that this activity affects the academic achievement of students and the results of the studies
conducted by Acikgdz (2006), Boland (2002), Coskun Keskin and Kaplan (2012), Gékkaya and Yesilbursa (2009),
Isik (2008), Meydan and Akkus (2014), Oner (2015), Yesilbursa (2008), Yénev (2008) are in parallel with the results
of this study. Since the historical site and museum visits facilitate understanding by providing concrete

experiences, it can be said that this result is in parallel with the literature.

Biiyiiktaskapu (2012), Celenk (2003), Keceli Kaysili (2008), Tezel Sahin and Ozbey (2009) concluded in their studies
that providing family participation and support increased the academic success of students. In this study, the
family was the first authority outside of the school where the student planned activities and exchanged ideas

within the scope of LCSM. According to the results of the study, the courses organized with LCSM affect the
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academic success of the students. It can be said that family participation has an effect on the result, as the
support of the families was also obtained in the study. In this context, it can be said that this result is in parallel

with the opinion expressed mostly in the literature.

Results Regarding The Effect of LCSM on Students' Attitudes towards Social Studies

While the attitude pre-test score value of the control group was 92, it was found to be 80 for the experimental
group. The difference between the attitude pre-test mean scores of the experimental and control groups was

not found significant.

While the attitude post-test score value of the control group was 95, it was found to be 122 for the experimental
group. The difference between the attitude post-test scores of the experimental and control groups was found
to be statistically significant. According to this result, it can be said that students who have been applied LCSM
have a more positive attitude in learning the social studies lesson than the group that is not applied and that

LCSM is an effective model in developing a positive attitude towards Social Studies.

According to the result, it can be said that LCSM is more effective than traditional methods in students' attitudes
towards social studies course. It is seen that there is no significant difference between the attitude pre-test and
post-test scores of the control group. However, it is seen that there is a significant difference between the pre

and post test scores of the experimental group in which LCSM was applied.

The experimental group students were observed informally. As a result of the observation, it can be said that the
lessons conducted with LCSM have a positive effect on learning, increase the desire and interest of the students
to participate in the course, and the students become more prone and willing to cooperate towards the end of
the process. In addition, it can be said that the use of different materials in the course and the easy application
of the methods and techniques used with LCSM to both current events and situations and local elements increase

students' interest in the course.

Arin (2006) showed a parallel result with the results obtained from our study in her experimental research. Arin
(2006) found in her study that including current events and situations in the social studies lesson enabled
students to perceive the lesson as fun, make the subject more clear, and started to care about the social studies
lesson. Deveci (2007) shared similar results in her study. Arin (2006) and Deveci (2007) state that they think that
including current events in social studies lesson has positive effects on students. Arin (2006), Barth and Demirtas
(1997), Deveci (2007), Donmez and Yazici (2008), Haas and Laughlin (2000), Street (2002) shared the knowledge
that taking advantage of current events in social studies course (2008) increased interest in the course and
aroused curiosity. In the event of creating a news page within the scope of LCSM, students followed up on the
current events and created a news page. The results obtained from this study are parallel to the results of the
study conducted by Arin (2006), Barth and Demirtas (1997), Deveci (2007), Donmez and Yazici (2008), Haas and

Laughlin (2000), Street (2002). It can be said that the fact that the subject of the lesson is connected with the
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events in his environment and life may have attracted the attention of the student and caused interest and
curiosity to the lesson and affected the attitudes towards the lesson. In this context, it is thought that making

use of current events in social studies lesson is important.

In the study conducted by Lagin Simsek et al. (2013), it was shared that museum visits paved the way for the
consolidation of the knowledge gained and the knowledge to become more meaningful. It has also been revealed
that it has positive effects on the change of thoughts and that the visit creates many changes in the affective
field. Boland (2002), Isik (2008), Meydan and Akkus (2014), Oner (2015), Yesilbursa (2008) stated in his study that
extracurricular activities and especially historical areas can facilitate learning and increase the interest in the
lesson as they provide concrete experiences to students. In this study, a historical field trip was organized within
the scope of LCSM. It can be said that this trip may have attracted the attention of the students because it offers
concrete life and is held in an unusual place. In this context, it can be said that the result obtained from the study

is in parallel with the result prevailing in the literature.

The findings of our study are parallel to the finding that the drama they obtained as a result of Glinaydin (2008),
Kog (1999) and Ustiindag (1997), studies on drama increases interest in the lesson and is effective in developing
a positive attitude. According to this study, the attitudes towards the lesson changed positively in the
experimental group in which the drama activity was applied. As a result of our study, it supports this finding and

it has been concluded that LCSM is effective in developing a positive attitude.

Argon and Korsan (2012), Biber (2003), Celenk (2003), Ekinci Vural (2006), Temel, Aksoy and Kurtulmus (2010)
shared the information in their study that when family support is received, it has positive consequences for
students' interests and attitudes towards the course. In this study conducted with LCSM, it can be said that the
family factor was also effective in the development of positive attitudes towards the course, as family support
was obtained at every stage from the creation of the drama activity to the presentation of various materials
related to the course in the classroom. The result that the family factor has an effect on attitudes towards the

lesson is parallel to the studies in the literature.

RECOMMENDATIONS

The results obtained will contribute to the development of the field and the studies to be carried out to focus on
LCSM in social studies lesson. Taking advantage of LCSM will provide convenience to teachers and students
working in the field in order to achieve the ultimate goals, and will provide an effective and alternative method
to academicians who do research in the field, and families who want and support their children to be successful

individuals both socially and academically.

LCSM is important for the use of society as a source, strengthening communication in the family-school-individual
triangle and including the environment in educational activities. In this study, the bond between school and

society will be strengthened as the community and social resources will be used in the teaching-learning process.
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In this way, the transfer of the knowledge and skills acquired in the school to social life will be easily provided.
In the light of the findings, it is thought that LCSM should be included in education and training activities more

frequently. Recommendations based on the research results are listed below:

Recommendations for Public And Private institutions

e Permission processes are long and laborious. For this reason, consent forms can be prepared that parents
can fill in and approve online from the parent information system.

e Studies or informative seminars can be made to present an example to teachers regarding LCSM.

e The number of safe places that will allow students to conduct internet research outside of school can be
increased. The number and capacity of technology classes can be increased.

e The number and credits of courses that will provide community-student interaction such as community

service practices and service learning at universities can be increased.

Recommendations for Researchers And Practitioners

e Similar studies can be conducted to determine the effect of teaching activities, which are formed by
supporting the social studies course with LCSM in other learning areas, on students' academic achievement,
information retention, and attitudes towards social studies.

e By selecting learning areas at different grade levels, the effects of different models on students' academic
achievement, retention and social knowledge attitudes can be compared with LCSM.

e The effect of the use of LCSM on students' skill and value gain can be investigated.

e Researches on the effective use of this model in the teaching of social studies supported by LCSM can be
carried out in which the ideas, thoughts and opinions of teachers are taken.

e Mini museums can be established in some of the schools by collecting old tools and equipment that can
provide comparison between the past and the present used in social life.

e Tutor support from the upper classes can be provided as a guide in the studies that students will carry out
outside of school with the group or individually.

e Informative seminars can be organized to ensure the participation and support of families and brochures can

be printed for this purpose.
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SOSYAL BILGILER OGRETIMINDE YEREL TOPLUM CALISMALARI MODELINiN OGRENCILERIN
AKADEMIK BASARILARINA VE DERSE YONELIK TUTUMLARINA ETKiSi2

0z

Bu ¢alismanin amaci, sosyal bilgiler 6gretiminde yerel toplum ¢alismalari modelinin 6grencilerin
akademik basarilarina ve derse yonelik tutumlarina etkisini tespit etmektir. Arastirmada, On Test-
Son Test Kontrol Gruplu Yari Deneysel Desen kullaniimistir. Kontrol grubunda dersler, soru-cevap
ve anlatim yontemleri ile islenirken; deney grubundaki dersler ise, yerel toplum galismalari
modeline gore belirlenen etkinlikler gergevesinde planlanmis ve yuritulmdistir. Yerel toplum
calismalari kapsaminda; “Kiiltiir ve Miras” ile “insanlar, Yerler ve Cevreler” 6grenme alanlarinda
uygulanmak Uzere tarihi alan gezisi, drama, gezi-gbzlem, mdilakat-roportaj, tarih sergisi ve
yazili/g6rsel medya iriin dosyasi hazirlama etkinliklerine yer verilmistir. Arastirmanin yapildigi okul
seckisiz (random) Ornekleme yontemi ile belirlenmistir. Arastirmanin 6rneklemini, 2017-2018
egitim 6gretim yili Erzurum ili Aziziye ilgesinde bulunan bir ortaokulun ayni kademedeki iki farkli
sinifinda 6grenim goren toplam 40 6grenci olusturmustur. Arastirma verileri, “Akademik Basari
Testi” ve “Sosyal Bilgiler Dersi Tutum Olcegi” ile toplanmistir. Toplanan veriler, SPSS programinda
bagimsiz gruplar t-testi (independent groups t test) analizine tabi tutulmustur. Yapilan analizler
sonucunda, yerel toplum g¢alismalari modelinin uygulandigi deney grubu ile anlatim, soru-cevap ve
sinif ici uygulamalarla gercgeklestirilen yontemlerin kullanildigi kontrol grubunun son test puan
ortalamalarinin deney grubu lehine anlamli bir sekilde farklilastigi tespit edilmistir. Bulgulardan
hareketle “Kiiltir ve Miras” ile “insanlar, Yerler ve Cevreler” dégrenme alanlari kapsamindaki
konularin 6gretiminde kullanilan yerel toplum calismalari modelinin 6grencilerin akademik
basarilarini artirdig1 ve derse yonelik tutumlarini olumlu yonde etkiledigi sonucuna varilmistir.

Anahtar kelimeler: Sosyal Bilgiler 6gretimi, yerel toplum calismalari, yerel toplum calismalari
modeli, tutum, akademik basari.

2 Bu calisma birinci yazarin “Sosyal Bilgiler Ogretiminde Yerel Toplum Galismalarinin Ogrencilerin Akademik Basarilarina ve
Derse Yonelik Tutumlarina Etkisi” adli ylksek lisans tezinin olarak sunulmustur.
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GiRiS

Tarihi siireg igerisinde egitim ve 6gretimin neden ve nasil yapiimasi gerektigi sorulari farkli donemlerde farkl
sekillerde yanitlanmistir. Bu yanitlar egitim anlayiglarinin ortaya gikmasinda etkili olmustur. Gegmisten giiniimuze
egitim anlayislarinin sekillenmesinde ise 6zellikle dort temel akim; daimicilik, esasicilik, ilerlemecilik ve yeniden
kurmacilik etkili olmustur (Uzundz, 2016). Bu akimlar egitimin neden ve nasil yapilmasi gerektigi konusunda gesitli
felsefi diisiinceleri temel alarak dénemin egitim anlayisini olusturmustur. Ornegin, esasicilik akimi temellerini
realizm ve idealizmden almistir (Erglin, 2009) ve egitimin gercek olan unsurlarla ve var olanin ezberlenmesi ile
yapilmasi gerektigini vurgulamistir (Uzunéz, 2016). Zaman iginde yasanan degisim ve gelismeler egitim akimlari
Uzerinde de etkili olmustur. Tek bir gergcegin olmadigi dusiincesinden hareketle egitimin de ¢ok yonlii olmasi
gerektigi fikri ilerlemecilik ve Yeniden Kurmacilik egitim akimlarini ortaya cikarmistir. Bu egitim akimlari temelini
pragmatizm ve varolusculuk felsefi gériistinden almaktadir (S6nmez, 1998). ilerlemecilik ve Yeniden Kurmacilik
akimlarinin en énemli temsilcilerinden biri olan Dewey 6grenmenin kalici olmasi i¢cin anlamli olmasi gerektigi ve
anlamli 6grenmenin de ancak yaparak ve yasayarak olusturulabilecegi fikriyle yapilandirmaci yaklasimi

savunmustur.

Yapilandirma kavrami bilginin birey tarafindan insa edildigini ifade etmektedir (Ozden, 2005, 2006; Yildirim,
2009). Yapilandirmaci yaklasima goére insan bilgiyi aktif ve kendi deneyimleriyle alir, dnceki 6grenmeleriyle
iliskilendirerek benimser (Phillips, 1995; Un Acikgdz, 2003; Ozden, 2005, 2006; Yildirim, 2009). Bu anlamda
Ogrenenler ne kadar aktif, sosyal ve yaraticlysa 6grenme o kadar anlamli ve kalici olarak insa edilir (Phillips, 1995).
Yapilandirmaci yaklasim insanin sosyal cevresiyle etkilesimde bulunarak 6grendigine vurgu yaparak, mimkin
oldukga gercek durum ve nesnelerle etkilesim halinde olmanin 6grenme iizerinde etkili oldugunu savunur (Un
Acikgdz, 2003). Bu baglamda 6gretmenlerin derslerde mimkiin olduk¢a rehberlik yapmasini ve 6grencileri
cevresiyle etkilesime yoneltecek etkinliklere yer vermesi beklenir (Yildirim, 2009). Bilgi ne kadar yasantiyla
ilgiliyse 6grenme o oranda basariyla gerceklestirilir (Oztiirk, 2006). Bu nedenle yapilandirmaci yaklasimin

benimsendigi her dersin, yasama donik ve yasamin icinden unsurlarla gerceklesmesi beklenmektedir.

Okullarda yirutiilen temel dersler arasinda yasamla en ¢ok baglanti kurulabilecek derslerden birisi sliphesiz ki
sosyal bilgilerdir. Sosyal bilgiler dersinin bu yon(, “sosyal bilgiler nedir?” sorusunun cevaplarina da yansimistir.
Yapilan tanimlarin hemen hemen hepsinde toplum, toplumsallasma, sosyallesme ve yasama dontklik gibi
kavramlara vurgu yapilmistir (Erden, 2000; Wesley, 1937, akt. Hertzberg 1981; NCSS, 1997). Sosyal bilgiler dersi
genel amaglari, temel bilgileri, becerileri, tutumlari ve degerleri baglaminda toplum ve toplumsal yasamla ilgili
unsurlari barindirmaktadir. Sosyal Bilgiler, bir taraftan bireyin ihtiyaclarina cevap verirken, diger taraftan
toplumla etkilesim halinde bulunarak toplumsal ihtiyaclarin karsilanmasini saglar. Clinkl sosyal bilgiler, 6zelde
bireyin kendi bilissel, duyussal ve devinissel ozelliklerini gelistirmesini amaglarken genelde ise bireyin bu
ozelliklerini topluma katki saglayacak sekilde kullanabilmesini, toplum ile olan iliskilerini diizenlemesini ve
gelistirmesini hedeflemektedir. Diger bir deyisle bireyin biitliin yonleriyle kendini taniyip gelistirmesini saglamak

ve toplumsal varolusunu gergeklestirmek, sosyal bilgilerin hedefleri arasinda yer almaktadir (MEB, 2018). Sosyal
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Bilgiler, 6grencilere sosyal hayat ile ilgili bir takim tutum, deger, bilgi ve becerileri kazandirma hedefi olan yasama
doniik bir ders oldugu ve bu derste edinilen bitin kazanimlarin, dogrudan toplumsal yasami etkiledigi ve
toplumsal yasama aktarildigi olctide anlam kazandigl distiniliince yapilandirmaci temelli yaklasimin sosyal
bilgiler dersi igin buyik 6neme sahip oldugu sdylenebilir. S6z konusu bu yaklagim kendi iginde birgok 6gretim
stratejisi, modeli, yontemi ve teknigini barindirmaktadir. Konu alani, 6grenme ortami, 6grenci Ozellikleri,
ogretmen vyeterlikleri gibi unsurlari géz 6niine alarak 6gretimde en uygun yéntem, model, teknik ve stratejiyi

tercih etmek hedeflere ulagsmayi kolaylastirir.

Konu alanina goére temel yasamsal bilgileri, becerileri, tutumlari ve degerleri kazandirmada hem bireye hem de
topluma en ¢ok katki saglayacak modellerden biri de Yerel Toplum Calismalari Modeli’dir (YTCM). “Yerel Toplum
Calismalari; toplum tarihi, toplumun su anki durumu ile gelecekteki konumu gibi konulari kapsayan, égrencilerin
yasadiklari toplumu ve gevrelerini anlamlandirmalarini saglayan konu, icerik ve etkinlikler olarak tanimlanabilir”
(Selanik Ay ve Deveci, 2011, 5.86). YTCM egitim 6gretim faaliyetlerinde kaynak olarak toplumun kullaniimasini,
ogretimde aktivite ilkesinin uygulanmasiniiceren, bilissel, duyussal ve psikomotor gelisimi destekleyen, cok yonli
O0grenme ortami sunan yontem ve teknikler bitinldir. YTCM; egitim faaliyetlerinin toplum temelinde
sekillenmesini 6n goéren ¢alismalardir. YTCM’nin 6ziind, 6grencilerin 6gretme-6grenme siireglerinde toplumdaki
tiim bilgi kaynaklarini kullanarak, 6grenmeyi kendi yasanti ve deneyimleri (izerine insa etmeleri olusturur. YTCM

ogrencilerin okul ve toplumdan edindikleri bilgileri iliskilendirerek bilgiyi yeniden yapilandirmalarini saglar.

YTCM, okul disi 6grenmeyi de destekler. Okul disinda yapilan 6grenme etkinlikleri ve gegirilen yasantilar
Ogrencilere somut veriler sunarak anlamli 6grenmenin yolunu agar (Kaltsounis, 1987 akt; Deveci, 2007; Erden,
2005, Okur-Berberoglu ve Uygun, 2013; Simsek ve Kaymakcli, 2015). Toplumsal yasamda deneyimlenen somut
durum ve olaylar bireyin kavram kazanimini kolaylastirarak, gercek ile dustinulen arasindaki farki kavramalarina,
diinyayi daha kolay anlamlandirmalarina yardimci olmanin yani sira vatandaslik bilgilerini gelistirir ve okula karsi
olumlu tutum gelistirmenin yolunu acar (Kaltsounis, 1987, akt; Deveci, 2007). YTCM ile 6gretmenler rehber olarak
yol gosterir ve dersi asil sekillendiren 6grenciler olur. Boylelikle 6grencilerin 6grenmeye aktif katihmini saglar ve

o6grenme yollarini kesfetmesinin de 6ni agar.
YTCM Tarihgesi

YTCM’nin konusu ve ¢alisma alani eskilere dayansa da bu alanda yapilan arastirmalar nispeten yakin donemlere
rastlamaktadir. YTCM’nin felsefi temellerinin kismen okul disi 6grenmeye dayandigi séylenebilir. Nitekim hem
YTCM’inde ve hem de okul disi 6grenmede egitimin, ¢evre ve toplumla etkilesim halinde gerceklestirilmesi fikri
hakimdir. Bu baglamda YTCM’ nin okul disi 6grenme fikrini de tasidigi soylenebilir. Fikri temelleri eskiye dayanan
YTCM’'nin egitim alanindan 6nce sosyal sorumluluk gerektiren meselelerde dile getirildigi sdylenebilir. YTCM’ne
ilk olarak 1987 yilinda Savage ve Armstrong deginmistir. Toplumsal birliktelik saglanarak, sorunlarin tstesinden
gelinebilecegi fikri savunulmustur. Yapilan calismalarda, bazen “yerel” yerine “community studies” (toplum
¢alismalari) ifadesinin yer aldig1 gorilmustir (Savage ve Armstrong, 1996). Toplum calismalarinin sosyal ve
ekonomik yasam baglaminda dezavantajli, gevreyle uyumlu iliski kuramayan kisilere ulastirilan yardimlar (URL-1)

oldugu ve giinimuizde egitim alanindaki modelden farkl bir amag tasidigl séylenebilir. Ekonomik ve Toplumsal
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Arastirmalar Konseyi (ESRC), tarafindan 2010 yilinda yapilan bir ¢alismada toplum calismalarinin siradan
insanlarin glinlik yasamlarina dayandigi ifade edilmistir. Ginimizde de “Toplum Hizmeti” adiyla birey ile ¢cevre
etkilesiminin saglanip, toplumun herhangi bir ihtiyacinin karsilanmasini amag edinen ders, proje ve uygulamalar
bulunmaktadir. Ayrica hem toplumun ihtiyacini kargilamak hem de 6grenmeyi gergeklestirmeyi saglamayi amag
edinen “Hizmet Ederek Ogrenme” (HEQ) calismalari da bulunmaktadir. Topluma hizmet ve HEO uygulamalar
YTCM’'nin icerigine katki sunmasi agisindan 6nem tasimakla birlikte amaglar ve uygulanis agisindan farkliliklar arz
etmektedirler. Bu farklliklardan bazilari; YTCM ve HEO ders ve 6gretim programiyla baglantih olarak
yiritilirken, topluma hizmet 6gretim programiyla baglantili olmayabilir, HEO ve topluma hizmet calismalarinda
toplum ihtiyaglari 6n plandayken YTCM’ in de 6grencinin egitim ve 6gretim ihtiyaci g6z 6niinde bulundurmasidir

(Skinner ve Chapman, 1999 akt. Bengig Colak, 2015).
YTCM’ nin Faydalari;

. Sosyal Bilgiler kavramlarinin dogrudan ve etkili bir yolla 6gretiminin yolunu agar,

e  Toplum igcindeki yasantilarla 6grenme gerceklestirildiginden anlamh 6grenmenin yolunu agar,

. Farkli mekanlarda 6grenmeyi gerceklestirmeye imkan tanidigi icin 6grencilerde ilgi ve merak uyandirir,

. Ogrencilerin sosyal yasamla iliski kurarak kavram kazanmasinin ve anlamli 6grenmesinin yolunu acar,

e  Toplumla ilgili bilgi haznesini gelistirerek, 6grencilerin daha bilingli vatandaslar olmalarini saglar,

. Ogrencinin bilgiye kendi ¢aba ve farkindaligiyla ulasmasini sagladigi icin derslere karsi ilgi ve merak
uyandirir.

. Okul ile toplumu birbirine yakinlastirarak veli-okul-6grenci ve toplum baglarini giclendirir,

. is birligi, problem ¢6zme, iletisim gibi sosyal icerikli becerilerin daha kolay kazaniimasini saglar,

. Ogrencilerin 6zel ve tiizel kurumlarin gérevleriyle ilgili bilgi diizeylerinin gelismesine olanak tanir,

. Gonullulik gerektiren toplumsal faaliyetlere yonelik ilgi ve istegi artirir,

. Toplum icinde 6grenme ve toplumla iyi iliskiler kurmayi saglayarak iyi vatandas olmanin yolunu agar,

. Farkh grup, kurum ve sosyal orgiitlerle temas kurularak bunlarin topluma olan katkilarini anlamanin
yolunu agar,

. Ogrencilerin meslekleri, mesleklerin niteliklerini, calisma kosullarini yakindan tanimasina olanak saglar

(Klatsounis, 1987 akt. Deveci ve Selanik Ay, 2008) seklinde siralanabilir.

YTCM’nin dayandigi temel fikirler sosyal bilgiler 6gretim programinin temel felsefesi, genel amaclari, degerleri,
becerileri ve kazanimlariyla uyum saglamaktadir (MEB, 2018). Ayrica YTCM’den sosyal bilgiler dersinde
yararlanmak derslerin etkili ylrttilmesi icin bircok avantaj saglayabilir. YTCM, bireyin cevresiyle etkilesimini
zorunlu kilmakta ve toplumla etkilesim halinde olmayi gerektirmektedir. Sosyal bilgiler dersi de konusunu
toplumdan ve bireyin icinde yasadigi cevreden aldigi icin YTCM’ nin sosyal bilgiler dersinde amaglara ulasma adina
etkili bir yol sunabilecegi diisiiniilmektedir. Ornegin, Sosyal bilgiler dgretim programinda topluma uyumlu,
sorumluluklarini bilip yerine getiren, hem milli hem de evrensel degerlerle donanmis 6zglivenli bireyler yetistirme
vurgusu yapilmaktadir (MEB, 2018). YTCM, 6grencinin toplumla i¢ ice 6grenmesini saglayarak hem topluma uyum

saglamasinin hem de sorumluluklarinin farkina varip toplum icinde kendinden beklenen gorevleri yerine
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getirmesinin yolunu agacaktir. Toplum iginde aktif olan ve sorumluklarini yerine getiren birey ise 6zgliven

kazanacaktir.

YTCM sosyal bilgiler dersinde kazanim, beceri ve degerlere ulasmada verimli ve kisa bir yol sunabilir. YTCM, sosyal
bilgilerin 6ncelikli hedeflerinden birisi olan sosyal becerilerin gelistiriimesine de hizmet edebilir. Sosyal beceriler
diger insanlarla ve gevreyle olumlu iletisimi saglayan davranislardir. Empati, grup faaliyetleri, iletisim, mizakere,
sorun ¢ézme vb. sosyal beceriler arasindadir ve birbiriyle iliskilidir. Bir becerinin gelistirilmesi digerine etki
etmektedir. Ayrica Ogretim programinda degerlerin becerilerle iliskilendirilmesi gerektigi vurgulanmistir.
Ornegin, YTCM’ inde drama etkinligine yer verilmesi durumunda 6grenci senaryonun hazirlanmasindan dramanin
yapilmasi asamasina kadar hem grup arkadaslariyla hem de toplumdan bireylerle etkilesim halinde olacaktir. Bu
etkilesim, 6grencide bircok sosyal beceriyi gelistirmenin yaninda deger kazandirmada da etkili yol sunabilir.
Drama etkinligi ile dili glizel ve etkili kullanma, iletisim, arastirma vb. becerilerin yani sira dayanisma, sorumluluk

gibi degerlerle iligki kurularak hem beceri hem degerler kolaylikla kazandirilabilir.

Sosyal bilgiler dersinin temel amaci, bireyin kendisini bitiin yonleriyle tanimasini saglamak ve onu, yasadig
topluma ve insanliga uyumlu hale getirmektir (Sdzer, 1998). SBOP de en ¢ok vurgulanan konulardan biri,
ogrencilere her an degismekte olan diinyaya uyum saglama ve birlikte yasama becerisi de kazandirabilmektir
(MEB, 2018). YTCM ile cocuklara birlikte yasama ve kabul becerisi kazandirabilir. YTCM, toplumun her kesiminden
bireyle is birligi saglanarak birlikte yasamanin ve kabullenmenin 6grenilebilecegi fikrini savunur. Bu ise farkl olani
kabul etme ve ortak unsurlara dahil olma davranisini gelistirmeye firsat sunar. Oncelikle kendi ilgi, yetenek ve
ihtiyaclarini taniyip yerine getiren bireyin, daha sonra toplumun ihtiyaglarina yénelmesi beklenir. Bu kazanimlarin
edinilmesi, toplumsal kaynaklarin sosyal bilgiler dersine daha sik dahil edilmesiyle kolaylasacaktir. Okul yillarinda
toplumla yakindan ilgili olan ve toplumu kaynak olarak kullanan bireyin 6grenim yillarinda edindigi bilgileri
toplumsal yasamina aktarmasi kolaylasacaktir. Bu asamada YTCM’ye sosyal bilgiler dersinde yer verilmesi

kazanimlara ulasma noktasinda da etkili olabilir.

Sosyal bilgiler dersinde karsilasilan; 6grencilerin derse hazirliksiz gelmesi, 6gretim materyallerinin temininde
zorluk yasanmasi (Kirtay, 2005), dersin 6neminin kavranamamasi (Yilmaz ve Tepebas, 2011) derse ilgisizlik (Aykag,
2007), calisma ve ders kitaplarinin igeriginin yetersiz olusu, ders saatlerinin yetersiz kalmasi (Agikalin ve Goneng,
2016) gibi sorunlarin ¢6ziilmesinde YTCM katki saglayabilir. YTCM, 6grencileri sinif disi etkinliklere yonelterek
derse kas! ilgiyi saglamanin yani sira 6gretimi ders saatleri ile sinirlamanin 6niine geger. Ayni zamanda YTCM,
ogrencilerin gevrelerinde bulunan gesitli nesne ve materyalleri 6gretim amagh kullanmasini saglayarak ders
kitabina bagimlilig1 azaltip materyal teminini kolaylastirabilir. Clinkii 6grencinin ¢evresinde bulunan her tirla

materyal dersin konu ve kapsamina gére YTCM ile kurgulanan derste kullanilabilir.

Yapilan literatlr taramasi sonucunda YTCM Uzerine yapilan ¢alismalarin az oldugu tespit edilmistir. YTCM Gzerine
Ulkemizde Deveci, Selanik Ay ve Cengelci 'nin (2007; 2008; 2011) calismalari olup, bu ¢alismalar YTCM icin 6nemli
goriulmektedir. Yabanci alan yazinda ise Alleman, Knighton ve Brophy (2007); Savage ve Armstrong’un (1996)
¢alismalarinin bulundugu tespit edilmistir. YTCM Gzerine yapilan ¢alismalar az sayida oldugundan bu model icinde

kullanilan bazi yontem ve teknikler miinferit olarak incelenmistir. Svage ve Armstrong (1996) YTCM kapsaminda;
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etkilesimli glnlik yazma, kisi ve kurumlara gezi dlizenleme, tarih sergisi olusturma, gozlem yapma,
kiitiphaneden yararlanma, drama, glincel olay ve durumlarla ilgili rapor yazma gibi farkli yontem ve tekniklerin
ele alinabileceginden bahsetmistir. Bu baglamda calisma kapsamina dahil olabilecek yontem ve tekniklere ait

literatlir tarama sonuglari asagida sunulmustur.

Sosyal bilgiler egitiminde okul digi 6grenme ortamlari, tarihi alan gezileri ve muze kullanimina iliskin; Acikgoz
(2006); Ata (2000);Ata (2016); Avci ve Giimiis (2020); Avci ve Oner (2015); Aydin (2004); Bezzekci (2020); Coskun
Keskin ve Kaplan, (2012); Cetin, (2002); Cetin, (2007); Demirci, (2009); Egiliz (2020); Farmer, Knapp ve Benton,
(2007); Giileg ve Alkis, (2003); ilhan ve Okvuran, (2001); Karatas, Yilmaz, Kapanoglu ve Merigelli (2016); Kartal ve
Seyhoglu (2020); Kizilgaoglu, (2003); Lagin Simsek, Balkan Kiyici ve Atabek Yigit, (2013); Mazman, (2007); Meydan
ve Akkus (2014); Onder, Abaci ve Kamaraj, (2009); Safran ve Ata (1998); Selanik Ay ve Kurtdede Fidan (2014);

Sahan (2005); Sentiirk, Koca ve Gazel (2020) ve Yénev, (2008) tarafindan yapilan galismalar bulunmaktadir.

Sosyal bilgilerde glincel olay ve gazete kullanimina iliskin; Akdag, Oguz, Tatar ve Subasi (2014); Akkan ve Akhan
(2020); Anderman ve Johnston (1998); Arin ve Deveci (2008); Celikkaya ve Yakar (2015); Deveci (2005); Gedik
(2010); Giirdogan Bayir, (2010); Giirkan, Oztiirk ve Kumru (2020); Haas ve Laughlin (2000); Kabapinar ve Baysal
(2004); Munck, (2006); Unliier ve Yasar (2012); Wilson, Sunal, Haas ve Laughlin (1999) tarafindan yapilan

¢alismalar bulunmaktadir.

Sosyal bilgilerde drama (izerine ise; Akhan ve Demir (2020); Akyuzlier (2007); Ceylan ve Omeroglu (2007); Kara
ve Cam (2007); Karamik ve Akhan (2020); Kartay ve Kogyigit (2020); Kog (1999); Memduhoglu ve Yiice (2020);
Okvuran (1993;1995;2000;2001;2003); Ozdemir (2003); Oztiirk ve Korkmaz (2020); Saglam (2003); Sarikaya

(2020); Sungurtekin ve Bilhan (2020); Ustiindag (1997) tarafindan yapilan ¢alismalara rastlanmistir.

Bu calismada, YTCM kapsaminda tarihi alan gezisi, drama, gezi-gbzlem, milakat-réportaj, tarih sergisi ve
yazili/gorsel medya Uriin dosyasi hazirlama etkinlikleri diizenlenerek, Sosyal Bilgiler 6gretiminde YTCM’nin

ogrencilerin akademik basarilarina ve derse yonelik tutumlarina etkisi tespit edilmeye calisiimistir.
Problem Ciimlesi ve Alt Problemler

“Arastirmanin problem climlesi, “Sosyal Bilgiler 6gretiminde YTCM’nin 6grencilerin akademik basarilarina ve

derse yonelik tutumlarina etkisi var midir?” olarak belirlenmistir.
Arastirmanin alt problemleri ise asagidaki gibidir:

1. “YTCM ile 6gretimin yapildigi deney grubu 6grencileri ile sinif i¢i yontemlerle 6gretimin yapildigi kontrol
grubu 6grencilerinin akademik basarilarinailiskin 6n test puan ortalamalari anlamli bir sekilde farkhlasmakta
midir?”

2. “YTCM ile 6gretimin yapildigi deney grubu 6grencileri ile sinif i¢i yontemlerle 6gretimin yapildigi kontrol
grubu 6grencilerinin sosyal bilgiler dersine yonelik tutumlarina iliskin 6n test puan ortalamalari anlamh bir

sekilde farklilasmakta midir?”
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3. “YTCM ile 6gretimin yapildigi deney grubu &6grencileri ile sinif igi yontemlerle 6gretimin yapildigi kontrol
grubu oOgrencilerinin akademik basarilarina iliskin son test puan ortalamalari anlamli bir sekilde
farkhlagsmakta midir?”

4.  “YTCM ile 6gretimin yapildig deney grubu 6grencileri ile sinif igi yontemlerle 6gretimin yapildigi kontrol
grubu 6grencilerinin sosyal bilgiler dersine yonelik tutumlarina iliskin son test puan ortalamasi anlaml bir

sekilde farklilasmakta midir?”

Hipotezler

Bu caligma, birbirinden bagimsiz deney ve kontrol gruplarindan meydana gelmektedir. Arastirmada, HO ve H1
hipotezleri birlikte kurulmus ve test edilmistir. iliskisizlik olarak da kabul edilebilecek olan HO hipotezi, 6I¢iilen iki
olgu arasinda baglantinin olmadigi fikrine dayanirken (Creswell, 2017), H1 hipotezi, 6lcllen iki olgu arasinda

baglanti oldugu fikrine dayanir.

Hipotez 1: “Deney grubu ile kontrol grubu 6grencilerinin akademik basarilarina iliskin 6n test puan ortalamalari

istatistiksel olarak anlamh bir sekilde farklilasmamaktadir.”

Hipotez 2: “Deney grubu ile kontrol grubu 6grencilerinin sosyal bilgiler dersine yonelik tutumlarina iliskin 6n test
puan ortalamalari istatistiksel olarak anlamli bir sekilde farklilasmamaktadir.”

Hipotez 3: “Deney grubu ile kontrol grubu 6grencilerinin akademik basarilarina iliskin son test puan ortalamalari
istatistiksel olarak anlaml bir sekilde farklilasmaktadir.”

Hipotez 4: “Deney grubu ile kontrol grubu 6grencilerinin sosyal bilgiler dersine yonelik tutumlarina iliskin son test

puan ortalamalari istatistiksel olarak anlamli bir sekilde farklilasmaktadir.”

Arastirmanin Amaci

Toplum, 6grencilere sosyal veri igin iyi bir laboratuvar ortami saglayarak kaynaklik eder (Selanik Ay ve Deveci
2011). Kaynak olarak toplumun kullaniimasi ile birey ve toplum etkilesimli 6gretim durumlarinin olusturulmasi,
sosyal bilgiler 6gretim programinin felsefesine, vizyonuna ve amaglarina uygun diismektedir. YTCM, s6z konusu
felsefe, vizyon ve amacglari gergeklestirmenin en kisa yollarindan yollarindan birini sunabilir. Clinki YTCM, egitim
sireglerinde toplumdaki tim kaynaklarin ise kosulmasini, okul ile toplumdan edinilen bilgilerin mukayese
edilerek yapilandiriimasini ve okul ile toplumun birbirine yakinlastirilmasini esas alan bir modeldir. Ayrica YTCM,;
egitim-6gretim faaliyetlerini ¢esitlendirmesi, zengin 6grenme ortami sunmasi, 6grenciyi aktif kilmasi ve
dolayisiyla etkili ve kalici 6grenmeler saglamasi agisindan da 6nem tasimaktadir. Bu sebeple sosyal bilgiler
dersinde; 6grencilerin giinlik yasantisini destekleyen, toplumsallasmalarina katki saglayan ve yasadiklari

toplumun etkin birer ferdi olarak yetismesine katkida bulunan YTCM’ne yer verilmelidir.

YTCM’ ne sosyal bilgiler dersinde yer verilmesinin dersin kazanimlarina erismede, 6grenci ve 6gretmenlere katki
saglayacagl dislinildiginden bu arastirmada sosyal bilgiler 6gretiminde YTCM’nin, Ogrencilerin akademik

basarilarina ve derse yonelik tutumlarina etkisini tespit etmek amaglanmustir.
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Arastirmanin Onemi

Bu calisma, Sosyal Bilgiler 6gretiminde YTCM’'nin 6grencilerin akademik basarilarina ve derslerine yonelik

tutumlarina etkisinin incelendigi deneysel bir calisma olmasi nedeniyle 6zglindiir ve 6nemlidir.

Calismada, sosyal bilgiler dersinde YTCM’ ye yer vermenin 6grencilerin akademik basari ve derse yonelik
tutumlarina etkisi test edilmis ve bu model gergcevesinde kullanilabilecek etkinlik érnekleri sunulmustur. Bu
baglamda; besinci sinif sosyal bilgiler dersi “Kiiltiir ve Miras — insanlar, Yerler ve Cevreler” 6grenme alanindaki
konular deney grubunda YTCM ile yiritilmustir. Calismanin sahada calisan 6gretmenlere, alanda arastirma
yapan akademisyenlere ve ailelere sosyal bilgiler 6gretiminde kullanabilecekleri etkili ve alternatif bir model
sunacagl dislinilmektedir. Ayrica ¢alismanin sosyal bilgiler dersinde toplumla nasil iletisim ve etkilesimin

saglanacagi tzerine fikir sunmasi agisindan 6nem tasidigi disliniilmektedir.

YONTEM

Arastirma Modeli

Arastirma On test — son test kontrol gruplu yari deneysel desen ile yuritiilmastir. Bu desen, degiskenlerin neden
sonug baglantisiyla ele alinmasina olanak tanir. (Borg ve Gall, 1989; Kerlinger, 1973; akt: Blyikoztirk, 2010). Bu
desende deneysel islem 6ncesinde hem deney hem de kontrol grubuna bagimh degiskene iliskin 6n test
uygulanir. Deneysel islemin ardindan yine her iki gruba da son test uygulanarak bagimsiz degiskenin bagimli
degisken Uzerindeki etkisi 6l¢llir. Bu desen, biri slirecin basinda digeri ise sonunda olmak tzere iki kez 6l¢iim
yapmayi ve farkli kisilerden olusturulan deney ve kontrol gruplarinin élgim sonuglarinin kiyaslanmasini miimkiin
kilar. On test-son test kontrol gruplu desenin tek iliskili karisik bir desen oldugu sdylenebilir (Howitt, 1997, akt.,
Blyukozturk, 2007).

YTCM’ nin besinci sinif sosyal bilgiler dersinde kullanilmasinin 6grencilerin akademik basarilarina ve derse iliskin
tutumlarina etkisinin incelendigi bu arastirmada, bagimsiz degisken YTCM iken, bagiml degiskenler ise 6grenci

basarisi ve tutumlaridir.
Arastirma asagidaki islem basamaklari takip edilerek ylratalmustar:

1. Arastirmanin yapildigi okul, Erzurum merkez ve merkez ilgelerde bulunan okullar arasindan seckisiz (random)
ornekleme yontemi ile secilmistir.

2. Belirlenen okulda arastirmanin yapilabilmesi icin Erzurum il Milli Egitim Mudirligi'ne calismanin amacini,
kapsamini ve icerigini belirten bir izin dilekgesi enstiti araciligi ile gonderilmistir. Dilekgeye ek olarak basari
testi, tutum olgegi ve ¢calismanin uygulama plani da sunularak uygulama izni alinmistir.

3. Arastirmada veri toplama araci olarak kullanilan “Kiiltiir ve Miras — Insanlar, Yerler ve Cevreler Akademik
Basari Testi” Erzurum ili Aziziye ilgesi’nde bulunan bir ortaokulun altinci sinifinda 6grenim géren toplam 65

ogrenciye pilot olarak uygulanmistir.
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10.

11.

12.

Pilot calismadan elde edilen veriler, SPSS programi vasitasiyla analiz edilmistir. Madde analizleri sonrasinda,
ayiricilik giict yiiksek ve madde gli¢ligl orta diizeyde maddelerden olusan bir basari testi hazirlanmistir.
Gomleksiz ve Kan (2013)’in gelistirdigi “Sosyal Bilgiler Dersi Tutum Ol¢gedi”nin daha énceden pilot uygulamasi
yapilmig, givenilirlik ve gecerliliginin belirlenmis olmasi nedeniyle yeni bir pilot uygulama yapilmadan, deney
ve kontrol gruplarina uygulanmasina karar verilmistir.

Akademik basari, sosyo-ekonomik durum ve cinsiyet gibi 6zellikleri birbirine yakin siniflar bir araya getirilerek
aralarindan basit seckisiz 6rnekleme (random) yoluyla deney ve kontrol gruplari belirlenmistir.

Deney grubundaki 6grencilere ve velilere, YTCM kapsaminda gergeklestirilmis olan faaliyetler hakkinda
bilgilendirici seminer yapilmistir.

Arastirmaci, ders 6gretmeni ile birlikte deney grubunda gercgeklestirilecek etkinlikleri planlayarak okul
ydnetiminin de desteginin alinmasini saglamistir. Uygulama, 6 haftada 18 ders saati icinde yapilmistir. On ve
son test uygulamalari, bu stireden ayri tutulmustur.

Deney ve kontrol gruplarina “Kiiltiir ve Miras — insanlar, Yerler ve Cevreler Akademik Basari Testi” ile “Sosyal
Bilgiler Dersi Tutum Olgedi” 6n test olarak uygulanmistir.

On test uygulamalarinin sonrasinda deney grubuna, “Kiiltiir ve Miras — insanlar, Yerler ve Cevreler” dgrenme
alanindaki konular; YTCM uygulamalarindan olan; tarihi alan gezisi, drama, gezi-gézlem, mulakat-réportaj,
tarih sergisi ve yazili/gérsel medya Uriun dosyasi teknikleri kullanilarak 6gretim yapilirken, kontrol grubu,
bagimsiz degiskenlerin etkisine maruz birakilmayarak dersler olagan akisinda devam ettirilmistir.
Arastirmaci, sirecin dogru bir sekilde ve kontrol altinda ilerlemesini saglamak amaciyla uygulama sireci
boyunca deney grubundaki derslere birebir katiimistir. Kontrol grubuna miidahalede bulunulmamis ve ders
o0gretmeni dersi planladigi sekilde ylriitmistiir. Her dersin sonunda 6gretmen ve arastirmaci uygulamayla
ilgili olarak fikir aligverisinde bulunmustur. YTCM etkinlikleriyle gerceklestirilen ders plani olusturulurken

asagidaki islem basamaklari izlenmistir.

Hedef ve Hedef Davranislarin Tespit Edilmesi: Sosyal bilgiler dersi besinci sinif "Kiiltiir ve Miras —
insanlar, Yerler ve Cevreler” 6grenme alanlarina iliskin amaglar belirlenmistir.

Anlatim, soru cevap gibi 6gretim yontemlerinin tercih edildigi kontrol grubunda dersler, ders
O0gretmeninin hazirlamis oldugu plan dogrultusunda islenirken, deney grubunda arastirmaci
tarafindan hazirlanan uygulama plani dogrultusunda yirGtilmustar. Hazirlanan plan
dogrultusunda kullanilabilecek materyaller temin edilmistir. Uygulama planinda yer alan ve
okul disi uygulamalari igeren konular igin, okul yonetimi ve ilge MEM’e gdnderilmek lizere izin
belgeleri ve dilekgeler hazirlanmistir. Uygulamanin yiritilecegi kurumlarla iletisime gecilerek,

etkinlikler icin randevu alinmistir.

Yapilan galismalar ve gerceklestirilen uygulamalar hakkinda somut veri saglanmasi icin 6grencilerden ders
etkinlik 6rnekleri alinmistir. Ayrica fotograf, video ve ses kayitlari toplanmistir.
Alt1 haftalik deneysel islemin ardindan deney ve kontrol gruplarina “Kiiltiir ve Miras — insanlar, Yerler ve

Cevreler Akademik Basari Testi” ile “Sosyal Bilgiler Dersi Tutum Olgedi” son test olarak uygulanmistir.
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13. Son asamada deney ve kontrol grubunda yer alan 6grencilerin akademik basari, 6n test — son test puan
ortalamalari ile tutum 6lgegi 6n test — son test puan ortalamalari karsilastirilarak bagimsiz degiskenin etkili
olup olmadigi saptanmustir.

14. Arastirma verileri analiz edilerek yorumlanmigtir.

15. Elde edilen veriler raporlastirilarak sunulmustur.

Tablo 1. Uygulama Modeli

Gruplar Ontest Uygulama Sontest

Deney Akademik Basari Testi-on YTCM Akademik Basari Testi-son

Kontrol Tutum Olgegi-6n Geleneksel Yontemler Tutum Olgegi-son
Orneklem

Arastirmanin 6rneklemini, 2017-2018 egitim 6gretim yili Erzurum ili Aziziye ilgesinde bulunan bir ortaokulun ayni
kademedeki iki farkl siniflarinda 6grenim goéren toplam 40 6grenci olusturmustur. Arastirmada deney ve kontrol
gruplari olusturulurken sirasiyla asagidaki islemler gerceklestirilmistir:

1. Deney ve kontrol gruplarinin denklestirilmesine izin verilmedigi icin arastirma dogal ortaminda
yurattlmustir. Ancak, arastirmanin gergeklestirildigi okuldaki besinci siniflarin timd; cinsiyet, sosyo-
ekonomik durum ve akademik basari diizeyi gibi 6zellikleri dikkate alinarak, birbirine en yakin gruplar
belirlenmistir. Bu gruplardan, hangisinin deney hangisinin kontrol grubu olacagina basit seckisiz 6rnekleme
yontemi (random) ile karar verilmistir.

2. Buna gore 5-H subesi kontrol grubu, 5-B subesi ise deney grubunu olusturmustur.

3. Gruplarin ders ortalamalari ve cinsiyet dagilimina iliskin bilgiler Tablo 2’ de verilmistir.

Tablo-2 Gruplarin ilkokul Basari Ortalamalari ve Cinsiyet Dagilimlari

Gruplar Basari Ortalamasi Cinsiyet Dagilimi
Deney Grubu (5-B) 77.8 12 Kiz 8 Erkek
Kontrol Grubu(5-H) 78.7 11 Kiz 10 Erkek

Veri Toplama Araglari

Bu arastirmada, veri toplamak igin besinci sinif sosyal bilgiler dersi "Kiiltiir ve Miras — insanlar, Yerler ve Cevreler”
O6grenme alanlarina ait basari testi arastirmaci tarafindan gelistirilmistir. Ayrica 6grencilerin sosyal bilgiler dersine
yonelik tutumlarini belirlemek amaciyla Gomleksiz ve Kan (2013) tarafindan gelistirilmis olan “Sosyal bilgiler Dersi

Tutum Olgegi” kullanilmistir. Bu 6lgme araglarinin ézellikleri asagida sunulmustur.

Kiiltiir ve Miras — Insanlar, Yerler ve Cevreler Basari Testi: “Kiiltiir ve Miras — insanlar, Yerler ve Cevreler Basari
Testi” bu 6grenme alanlarinda yer alan yedi kazanima yoneliktir ve her bir kazanim igin Ug ile dort arasinda
degisen farkli sorulari icermektedir. "Kiltiir ve Miras — insanlar, Yerler ve Cevreler Basari Testi”nin gegerlik ve
giivenirliginin saglanmasi icin izlenen asamalar sdyledir: ilgili 8grenme alaninin kazanimlarini bir belirtke tablosu
hazirlanmistir. Sosyal Bilgiler ders kitabi, yardimci kaynak kitaplari ve internetten yararlanilarak belirtke

tablosundaki davranislar dogrultusunda ¢oktan se¢meli 70 soruluk taslak basari testi olusturulmustur. Hazirlanan
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basari testi 6lgme degerlendirme ve konu alani uzmanlarina inceletilmis ve pilot calismada uygulanmistir. Pilot
calisma Erzurum ili Aziziye ilgesinde bulunan bir ortaokulun 6. sinifinda 6grenim gdéren toplam 65 dgrenciyle
yapilmistir. Pilot ¢calisma sonucu toplanan veriler, standart sapma, aritmetik ortalama, glvenirlik katsayisi gibi
unsurlar dikkate alinarak SPSS programinda analiz edilmistir. Madde analizleri sonucu ayricilik glict katsayisi
0,30’un (lzerinde olan ve madde gli¢ligl p: 0,40-0,60 araliginda olan 35 maddeden olusan basari testi
hazirlanmistir. Hazirlanan basari testinin standart bir basar testi olmasini saglamak igin ayiricilik glici yuksek,
madde glclUgl orta ve yiksek diizeyde kabul edilen maddeler teste dahil edilmistir (Buyukoztirk, 2010).
Olusturulan testin standart sapmasi 6,50, glivenirligi 0,73 ortalama gligligu 0.48 olarak bulunmustur.” Hazirlanan

Olgme araci 6n ve son test olarak hem deney ve hem de kontrol gruplarinda uygulanmistir.

Sosyal Bilgiler Dersi Tutum Olgedi: Arastirmada YTCM’nin 6grencilerin sosyal bilgiler dersine iliskin tutumlarini
hangi yonde etkiledigini tespit etmek amaciyla Gomleksiz ve Kan (2013) tarafindan gelistiren “Sosyal Bilgiler Dersi
Tutum Olgegi” kullanilmistir. 14’ olumlu, 15’i olumsuz olmak lizere 29 maddeden olusan &lgek, besli Likert
tipinde hazirlanmistir. Maddelerin faktor analizine uygunlugunu belirlemek amaciyla KMO (.96) ve Bartlett’s test
(8.990) degerlerinin hesaplandigi ve chi-square degerinin (p=0.000) anlaml olarak bulundugu ifade edilmistir
(Gomleksiz ve Kan, 2013). Analizden elde edilen sonuca gére “sevme (a=.87), yarar (a=.88), ilgi (a=.77), istek
(a=.76) ve glven (a=.74)" olmak Uzere bes faktérin belirlendigi ve bu faktorlerin 6lgegin toplam varyansinin
ylzde 55.95 oldugu ve maddelerin faktor yiklerinin .48 ile .78 araliginda degistigi ifade edilmistir (Gomleksiz &
Kan, 2013). Guvenirlik ve gegerliligi dnceden yapilmis oldugu igin tekrar pilot uygulama yapmaya ihtiyag

duyulmayan bu dlgme araci 6n test ve son test olarak deney ve kontrol gruplarinda uygulanmistir.

Verilerin Analizi

Yapilan ¢alisma sonucunda elde edilen veriler bagimsiz iki grup arasindaki farklarin testi teknigiyle analiz
edilmistir. Analiz isleminde bu teknigin tercih edilmesinin nedeni; farkl iki kosulda elde edilen sonuglarin gruplar
arasinda fark durumunu ortaya koymak adina arastirmada kolaylik saglamasidir. Bu analiz tekniginin 6n kosulu
verilerin normal dagihm gosteriyor olmasidir. Normal dagilim gosterdigi belirlenen veriler t- testine tabi

tutulmustur.

Gergeklestirilen ¢alismada uygulanan deneysel islemin etkisini ortaya koyabilmek i¢cin uygulamadan 6nceki
durumu ortaya ¢ikarma adina 6n test uygulamasi yapiimistir. Bu amacgla ¢alismamizda deney ve kontrol grubunda
bulunan égrencilere “Sosyal Bilgiler Dersi Kiiltiir ve Miras \ insanlar, Yerler ve Cevreler Odrenme Alani Akademik
Basari Testi” ile “Sosyal Bilgiler Tutum Olgedi” 6n test olarak uygulanmis ve elde edilen veriler SPSS programi

kullanilarak bagimsiz 6rneklem t- testi ile analiz edilmistir.

Birbirinden farkli iki grubun 6l¢tim sonuglarinin birbirilerinden farkinin olmasi durumunu ortaya koymaya yarayan
test bagimsiz gruplar t-testidir (Ekiz, 2017). Bagimsiz gruplar t testi’nin uygulanabilmesi icin grup verilerinin
normal dagilima sahip olmasi gerekmektedir. Bu ¢alismada 20’ser olmak (izere toplam 40 kisiden olusan iki grup
bulunmaktadir. Verilerin analizine gegilmeden 6nce grup verilerinin normal dagilim gosterip goéstermedikleri

arastirilmistir. Veriler SPSS programina girilmis ve normallik testi yapilmistir. Normal dagilimin 6l¢tti olarak mod,
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medyan ve aritmetik ortalamanin birbirine yakinliginin yani sira verilerin basiklik ve c¢arpikhk degerleri

incelenmistir.

Verilerin ¢arpiklik (skewness) ile basiklik (kurtosis) degerleri incelenmistir. Bu degerlerin 0’ a yakin olup olmama
ve — 2 ile + 2 arasinda bir degere sahip olmasi durumu incelenmistir. -2 ile +2 arasindaki degerler normallik
varsayimi igin kabul edilebilir degerlerdir (George ve Mallery, 2010). Normallik varsayiminin yapilabilmesi igin en
onemli unsur Kolmogorov-Smirnov ve Shapiro-Wilk testlerinin de degerlendirilmesidir. Shapiro-Wilk ve
Kolmogorov-Smirnov testlerine iliskin veriler Tablo 3’ te sunulmustur. Gruptaki veri sayisi 50°den az olan
calismalardaki verilerin normal dagilima sahip olup olmadigini yorumlamak igin Shapiro-Wilk degeri kullanilirken

50’den biyik gruplarda ise Kolmogorov-Smirnov degeri kullanilir (George ve Mallery, 2010).

Tablo 3. Kolmogorov-Smirnov ve Shapiro-Wilk Test Sonuglarina Ait Degerler

Kolmogorov-Smirnov(a) Shapiro-Wilk
sd N p Sd N p
Kontrol grubu Basari 6n test .164 20 .161 .895 20 .033
Kontrol grubu basari son test .088 20 .200 .978 20 912
Kontrol grubu 6n tutum .109 20 .200 .969 20 .743
Kontrol grubu son tutum .102 20 .200 971 20 .767
Deney grubu basari 6n test 127 20 .200 .948 20 341
Deney grubu 6n tutum .156 20 .200 .960 20 .550
Deney grubu son tutum .243 20 .030 .787 20 .010
Deney grubu basari son test .108 20 .200 .972 20 .804

*p >0,05

Bu arastirmada calisma gruplari yirmi kisiden olustugu icin verilerin normal dagilimi hakkinda yorum yapilirken
Shapiro-Wilk degerlerine bakilmistir. Shapiro-Wilk degerine gére gruplar anlamh bir farkhliga sahip degildir ve

gruplar normal dagiimistir.

Tablo 4. Shapiro-Wilk Testi Sonuglari

Kontrol Grubu Deney Grubu
N X SD P N X SD p
Basari On test 20 51 6,24 ,033 20 53 7,96 ,341
Bagari Son test 20 62 7,59 ,912 20 77 10,47 ,804
On tutum 20 92 1,03 ,743 20 80 ,267 ,550
Son tutum 20 95 ,967 ,767 20 122 ,861 ,010

*p>0,05

Tablo 4 incelendiginde kontrol ve deney grubunda yer alan 6grenci verilerinin normal dagilima sahip oldugu tespit
edilmistir. (p>.05). Veriler normal dagilima sahip oldugundan parametrik testler kullanilarak analiz islemi
yapilabilir. Bu baglamda analiz islemine t testi kullanilarak devam edilmistir. Normal dagilim sartinin yerine

getirilmemis olmasi durumunda ise nonparametrik testler veri analizi igin kullanilacakti (Ekiz, 2017).
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Arastirmacinin Rolii

Bu calismada arastirmaci uygulama oncesinde, sireci gerceklestirecek ders 6gretmeniyle goris alisverisinde
bulunmus ve ders 6gretmenine gerekli bilgileri sunmustur. Arastirmaci uygulama sirasinda deney ve kontrol
gruplarinda goézlemci olarak rol almis ve sirece dahil olmamistir. Veriler, planlanan etkinliklerin

gerceklestirilmesinin ardindan ders 6gretmeni ile birlikte arastirmaci tarafindan toplanmistir.

Yayin etigi
Bu calisma, Trabzon Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu tarafindan 06.01.2021 tarih

ve 81614018-000-E.16 sayili karar ile etik agidan uygun bulunmustur.

BULGULAR ve YORUMLAR

Besinci sinif dgrencilerinin sosyal bilgiler dersi “Kiiltir ve Miras-insanlar, Yerler ve Cevreler” &grenme
alanlarindaki basarisina ve sosyal bilgiler dersine karsi tutumlari Gzerine YTCM’ nin etkisini belirlemek amaciyla
yapilan bu calismada elde edilen veriler SPSS 20 programinda analiz edilmis, bulgular ve sonuglar asagida

sunulmustur.
Deney ve Kontrol Gruplarinin Akademik Basarilari On Test Puan Ortalamalarina iliskin Bulgular ve Yorumlar

Gruplardaki 6grencilerin akademik basarilari 6n test puan ortalamalarinin farklilasma durumunu tespit etmek
icin, 6n testten elde edilen veriler bagimsiz 6rneklem t- testi ile analiz edilmis ve elde edilen bulgular Tablo 5’de
sunulmustur.

Tablo 5. Deney ve Kontrol Gruplarinin Akademik Basari On Test Puan Ortalamalarina iliskin Bagimsiz Orneklem
t- Testi Sonuglari

Grup N X SD t F 2
Kontrol 20 51 7,96 ,906
,616 ,371
Deney 20 53 6,24 ,906
*p>0,05

Tablo 5 degerlendirildiginde, deney ve kontrol gruplarinin akademik basari 6n test puan degerlerinde anlamli bir
farkhihgin bulunmadig goriilebilir (t (38) =,906, p = .371 >,05). Elde edilen bu sonuglara gére arastirmamizin
birinci hipotezinin dogrulandigi sdylenebilir. Farkl bir ifadeyle deneysel islem dncesinde gruplara uygulanan
akademik basari 6n test puan ortalamalari arasinda anlamli bir fark olmadigi séylenebilir. Deney grubuna ait 6n
test puan ortalamasi 53 iken, kontrol grubunun ortalamasi 51’dir. Ortalamalar arasindaki fark istatistiksel olarak
anlamh bulunmamistir. Bu sayisal veriler 6grencilerin sorulara verdigi dogru yanitlarin 100 (zerinden

degerlendirilmesi ve kiisuratl ¢ikan sonuglarin yuvarlanmasi sonucu elde edilen puanlardir.
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Deney ve Kontrol Grubu Ogrencilerinin Sosyal Bilgiler Dersine Yonelik Tutumlari On Test Puan Ortalamalarina

iliskin Bulgular ve Yorumlar

Deney ve kontrol grubu 6grencilerinin sosyal bilgiler dersi hakkindaki tutumlari 6n test puan ortalamalarinin
anlamli bir sekilde farklilasip farkhilagsmadigini tespit etmek igin, 6n testten elde edilen veriler bagimsiz 6rneklem
t- testi ile analiz edilmis ve bulgular Tablo 6" da sunulmustur.

Tablo 6. Deney ve Kontrol Gruplarinin Sosyal Bilgiler Dersine Y6énelik Tutumlari On Test Puan Ortalamalarina
iliskin Bagimsiz Orneklem t-Testi Sonuglari

Grup N X SD t F P
Kontrol 20 92 1,05 1,89
18,129 ,071
Deney 20 80 ,276 1,89
*p>0,05

Tablo 6 incelendiginde, deney ve kontrol gruplarinin sosyal bilgiler tutum o6lgegi 6n test puan ortalamalari
arasinda .05 dizeyinde bir fark tespit edilmesine ragmen bu deger istatistiksel olarak anlamli bulunmamistir (t
(38) = 1,89; p=.071>.05). Elde edilen sonuca gore arastirmamizin ikinci hipotezi dogrulanmistir. Bu baglamda
uygulamaya dahil olan 6grencilerin uygulama siirecinden 6nceki tutum puanlari arasinda anlamli bir farkin
olmadigi yorumu yapilabilir. Deney grubunun 6n test tutum puan ortalamasi 80 olarak tespit edilirken kontrol
grubunun 6n test tutum puan ortalamasi 92 olarak belirlenmistir. Belirlenen bu fark istatistiksel olarak anlamh

bulunmamistir.

Deney ve Kontrol Grubu Ogrencilerinin Akademik Basarilari Son Test Puan Ortalamalarina iliskin Bulgular ve

Yorumlar

Deney ve kontrol gruplarinin akademik basarilari son test puan ortalamalari arasinda farkin bulunup bulunmadigi
belirlenmeye calisiimistir. Bu dogrultuda, son testlerden elde edilen veriler bagimsiz 6rneklem t-testi ile analiz
edilmis ve bulgular Tablo 7’de sunulmustur.

Tablo 7. Deney ve Kontrol Gruplarinin Akademik Basari Son Test Puan Ortalamalarina iliskin Bagimsiz Orneklem
t-Testi Sonuglari

Grup N X SD t F p
Kontrol 20 62 7,59 -4,97
1,71 ,000
Deney 20 77 104 -4,97
*P<0,05

Tablo 7 incelendiginde, deney ve kontrol grubu 6grencilerinin akademik basari son test puan ortalamalari
arasinda .05 anlamlilik diizeyinde fark tespit edilmistir (t (38) = -4,97; p = .000 <.05). Bu fark istatistiksel agidan
da anlamh olarak degerlendirilmistir. Bu sonuglara gore arastirmamizin {g¢lincli hipotezinin dogrulandigi

soylenebilir. YTCM’nin uygulandigl deney grubunun akademik basari son test ortalamasi 77 iken, YTCM’nin
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uygulanmadigi kontrol grubunun akademik basari son test ortalamasi 62’dir iki grup arasinda belirlenen bu fark

istatiksel olarak da anlamh bulunmustur.

Deney ve kontrol grubu 6grencilerinin sosyal bilgiler dersine yonelik tutumlari son test puan ortalamalarina

iliskin bulgular ve yorumlar.

Deney ve kontrol gruplari arasinda sosyal bilgiler dersi hakkindaki tutumlari son test puan ortalamalari arasinda
farkin anlamlilik diizeyini tespit etmek igin veriler bagimsiz gruplar t-testi ile analiz edilmis ve elde edilen bulgular
Tablo 8'de sunulmustur.

Tablo 8. Deney ve Kontrol Gruplarinin Sosyal Bilgiler Dersine Yonelik Tutumlari Son Test Puan Ortalamalarina
iliskin t-Testi Sonuglari

Grup N X SD t F P
Kontrol 20 95 ,967 -3,161

,271 ,003
Deney 20 112 ,861 -3,161
*p<0,05

Tablo 8'deki bulgulara gore, deney ve kontrol grubu 6grencilerinin tutum Olcegi son test puan ortalamalari
arasinda .05 anlamhhk dizeyinde fark ¢ikmistir (F=271; p = .003<.05). Arastirmamizin dérdinci hipotezi
dogrulanmistir. Deney ve kontrol grubu 6grencilerinin sosyal bilgiler dersine yonelik tutumlari son test puan
ortalamalari arasinda anlaml bir fark tespit edilmistir. Deney grubu 6grencilerinin sosyal bilgiler dersine yonelik
son test tutum ortalamalari 122 iken, kontrol grubu 6grencilerinin son test tutum ortalamalari 95’tir. (F= 271; p=

.003<.05).

SONUC

Bu calismada besinci sinif sosyal bilgiler dersinin iki farkli 6grenme alaninda YTCM kapsamindaki etkinliklere yer
verilerek, bu modelin 6grencilerin akademik basarisina ve derse yonelik tutumlarina etkisi incelenmistir.
Calismadan elde edilen sonuglara gére YTCM ile yiiritllen derslerin 6grencilerin hem akademik basarilarina hem
de derse yonelik tutumlarina katki sagladigi sdylenebilir. Calisma kapsaminda tarihi alan gezisi, drama, gezi-
g6zlem, milakat-roportaj, tarih sergisi ve yazili/gorsel medya uriin dosyasi hazirlama etkinliklerine yer verilmistir.
Bu etkinliklerin akademik basari ve tutumlarina etkisinin miinferit olarak incelendigi ¢alismalar ile bu galismanin
sonuglari birbirini cogunlukla desteklemektedir. Arastirmanin, bu bdliminde bulgulara bagh olarak ulasilan
sonuglar irdelenmistir. Ayrica sonuglar ilgili literatiirle kiyaslanarak, benzer konu ve alanlarda yapilmak istenen

arastirmalar igin 6neriler sunulmustur.
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Tartisma ve Sonug¢

Sosyal Bilgiler 6gretiminde YTCM’nin 6grencilerin akademik basarilarina ve derse yonelik tutumlarina etkisini
tespit etmek amaciyla yiritllen bu arastirmadan elde edilen sonuglar asagida sunulmus ve benzer ¢alismalardan

elde edilen sonuglarla karsilastirma yapilarak tartisiimistir.
YTCM’nin Ogrencilerin Akademik Basarilarina Etkisi ile ilgili Sonuglar

Kontrol grubunun akademik basarilari 6n test puan ortalamalar 51 iken, deney grubunun ise 53 olarak
bulunmustur. Deney ve kontrol gruplarinin akademik basari 6n test puan ortalamalari arasinda ¢ikan fark anlamli

bulunmamistir.

Kontrol grubunun akademik basarilari son test puan ortalamalari 62 iken, deney grubunun ise 77 bulunmustur.
Deney ve kontrol grubunun akademik basari son test puan ortalamalari arasindaki deger istatistiksel olarak
anlamli bulunmustur. Bu sonuca gore, YTCM uygulamasi vyapilan 6grencilerin sosyal bilgiler dersini
o0grenmelerinde uygulama yapilmayan gruba oranla daha iyi 6grenme gergeklestirdikleri ve YTCM’nin Sosyal

Bilgiler dersinin kazanimlarina ulasmada etkili bir model oldugu soylenebilir.

Arin (2006) calismasinda giincel olaylarla islenen sosyal bilgiler dersinin hem akademik basari Gizerinde hem de
hatirda tutma diizeyi lizerinde etkisinin oldugunu bulgusuna ulasmistir. Anderman ve Johnston (1998) da yapmis
olduklari bir calismada 6grencilerin lise basari puanlari ile haber arastirma ¢alismalari arasinda olumlu bir iligki
oldugu sonucunu elde etmislerdir. Unliier (2008); “Sosyal Bilgiler Dersinde Gazete Kullaniminin Ogrencilerin
Akademik Basarilarina ve Tutumlarina Etkisi” ¢alismasinda, derslerde gazete kullaniminin akademik basari ve
tutumlara etkisinin oldugu sonucunu paylagsmistir. Derslerde gazete, haber ve giincel olaylara yer verme
calismalari bir arada degerlendirilecek olursa yapilan calismalarin derse yoénelik ilgiyi ve akademik basariy
artirdigi sonuglari paylasilmistir (Anderman ve Johnston 1998; Arin, 2006; Munck, 2006; Unliier, 2008) Bu
¢alismada da YTCM kapsaminda haber sayfasi olusturma etkinligine yer verilmistir ve ¢alismadan elde edilen
sonuca gore YTCM kapsaminda haber sayfasi olusturma etkinligi 6grencilerin akademik basarilarina etki ettigi
yorumu yapilabilir. Bu sonug literatiirde hakim olan gazete, haber ve glincel olaylara derslerde yer vermenin

akademik basariyi artirdigi sonucu ile paralellik gostermektedir.

Génen ve Uyar Dalkilig (2003), Kog (1999), Oztiirk (2001), Ustiindag (1997) dramaile ilgili calismalari sonucu elde
ettikleri dramanin akademik basariy1 artirdigi bulgusu ile bu c¢alisma kapsaminda YTCM icerisinde drama
etkinligine de yer verildiginden literatiirde hakim olan, dramanin akademik basariyi artirdigi bulgusunun

¢alismanin sonuglari ile paralellik gosterdigi séylenebilir.

Ata (2016), Giileg ve Alkis (2003) ve Onder, Abaci ve Kamaraj (2009) yaptigi calismasinda miize ziyaretinin anlamli
O0grenme saglayarak bilgileri daha anlasilir kildigini ifade etmistir. Agikgéz (2006), Boland (2002), Coskun Keskin
ve Kaplan (2012), Gdkkaya ve Yesilbursa (2009), Isik (2008), Meydan ve Akkus (2014), Oner (2015), Yesilbursa
(2008), Yonev (2008) okul disi 6gretimin ve tarihi mekan kullaniminin 6grencilere somut yasanti sunarak etkili

O6grenmeyi saglayacagini ifade etmektedir. Bu calismada da deney grubuyla tarihi alan gezileri dizenlenerek
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konularin bu alanla iliskili olarak sunulmasi saglanmistir. Bu baglamda bu etkinligin 6grencilerin akademik
basarisina etki ederek Agikgdz (2006), Boland (2002), Coskun Keskin ve Kaplan (2012), Gokkaya ve Yesilbursa
(2009), Isik (2008), Meydan ve Akkus (2014), Oner (2015), Yesilbursa (2008), Yénev (2008) tarafindan yapilan
¢alismalarin sonuglariyla bu galismanin sonuglarinin paralellik goésterdigi soylenebilir. Tarihi alan ve mize
ziyaretleri somut yagantilar saglayarak anlamayi kolaylastirdig icin bu sonucun literatir ile paralellik gosterdigi

soylenebilir.

Biiyiiktaskapu (2012), Celenk (2003), Kegeli Kaysili (2008), Tezel Sahin ve Ozbey (2009) yaptigi ¢alismalarda aile
katihmi ve desteginin saglanmasinin 6grencilerin akademik basarilarini artirdigi sonucuna ulagmistir. Bu
¢alismada 6grencinin YTCM kapsaminda etkinlikleri planlama ve fikir alisverisinde bulundugu okul disindaki ilk
mercii aile olmustur. Calisma sonucuna gore YTCM ile diizenlenen dersler 6grencilerin akademik basarilarina etki
etmektedir. Calismada ailelerin de destegi alindigindan elde edilen sonugta aile katiliminin da etkisinin oldugu
soylenebilir. Bu baglamda elde edilen bu sonucun literatiirde gogunlukla dile getirilen goris ile paralellik

gosterdigi soylenebilir.

YTCM’nin Ogrencilerin Sosyal Bilgilere Karsi Tutumlarina Etkisi ile ilgili Sonuglar

Kontrol grubunun tutum on test puan degeri 92 iken, deney grubunun ise 80 olarak bulunmustur. Deney ve

kontrol gruplarinin tutum 6n test puan ortalamalari arasindaki fark anlamli bulunmamistir.

Kontrol grubunun tutum son test puan degeri 95 iken, deney grubunun ise 122 olarak bulunmustur. Deney ve
kontrol grubunun tutum son test puan degerleri arasindaki fark istatistiksel olarak anlamli bulunmustur. Bu
sonuca gore, YTCM uygulamasi yapilan 6grencilerin sosyal bilgiler dersini 6grenmelerinde uygulama yapilmayan
gruba oranla daha olumlu tutum gerceklestirdikleri ve YTCM’nin Sosyal Bilgilere karsi olumlu tutum gelistirmede

etkili bir model oldugu séylenebilir.

Elde edilen sonuca gore, YTCM’nin 6grencilerin sosyal bilgiler dersine karsi tutumlarinda geleneksel yontemlere
gore daha etkili oldugu séylenebilmektedir. Kontrol grubuna ait tutum 6n test ve son test puanlari arasinda ciddi
bir farklihgin meydana gelmedigi goérilmektedir. Ancak YTCM’nin uygulandigi deney grubunun 6n ve son test

puanlari arasinda 6nemli bir farklilasmanin meydana geldigi goérilmektedir.

Deney grubu 6grencileri informal olarak gézlemlenmistir. Gozlem sonucu YTCM ile yiritllen derslerin 6grenme
lzerinde pozitif etkiye sahip oldugu, 6grencilerin derse katilim istek ve ilgilerini arttirdig1 ve 6grencilerin siireg
sonuna dogru is birligine daha yatkin ve istekli hale geldikleri sdylenebilir. Ayrica derste farkli materyallere yer
verilmesi, YTCM ile kullanilan yéntem ve tekniklerin hem giincel olay ve durumlara hem de yerel unsurlara

kolayca uygulanabilir olmasi 6grencilerin derse ilgilerini artirdigi sdylenebilir.

Arin (2006) yaptigi deneysel arastirmada c¢alismamizdan elde edilen sonuglarla paralel bir sonug ortaya
koymustur. Arin (2006) calismasinda sosyal bilgiler dersinde gilincel olay ve durumlara yer vermenin 6grencilerin
dersi eglenceli olarak algilamalarini sagladigi, konuyu daha net anlamlandirdiklari ve sosyal bilgiler dersini

6nemsemeye basladiklari sonuclarina ulasmistir. Deveci (2007) yaptigi calismada da benzer sonuglari

1470



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 7, Issue: 19, 2022

paylasmistir. Arin (2006) ve Deveci (2007) sosyal bilgiler dersinde gilincel olay etkinliklerine yer vermenin
ogrenciler tizerinde olumlu etkiler yarattigini disindlklerini ifade etmektedirler. Arin (2006), Barth ve Demirtas
(1997), Deveci (2007), Donmez ve Yazici (2008), Haas ve Laughlin (2000), Street (2002) sosyal bilgiler dersinde
guncel olaylardan yararlanmanin derse ilgiyi artirdigi, merak uyandirdigi bilgisini paylasmistir. YTCM kapsaminda
haber sayfasi olusturma etkinliginde 6grenciler glincel olaylar takip edip haber sayfasi olusturmustur. Bu
¢alismadan elde edilen sonuglar ile Arin (2006), Barth ve Demirtas (1997), Deveci (2007), D6nmez ve Yazici (2008),
Haas ve Laughlin (2000), Street (2002) tarafindan yapilan ¢alismanin sonuglari paralellik gostermektedir.
Cevresinde ve hayatin igindeki olaylarla dersin konusunun baglantili olmasi 6grencinin dikkatini cekerek derse ilgi
ve merak uyandirarak, derse yonelik tutumlara etki etmis olabilecegi séylenebilir. Bu baglamda, sosyal bilgiler

dersinde glincel olaylardan yararlanilmasinin 6nemi oldugu diisinilmektedir.

Lagin Simsek vd. (2013) tarafindan gergeklestirilen calismada mize gezilerinin kazanilan bilgilerin pekismesini ve
bilgilerin daha anlaml hale gelmesinin yolunu actigl sonucu paylasiimistir. Ayrica dislincelerin degisiminde
olumlu etkilere sahip oldugu ve ziyaretin duyussal alanda bircok degisiklikler olusturdugu ortaya konulmustur.
Boland (2002), Isik (2008), Meydan ve Akkus (2014), Oner (2015), Yesilbursa (2008) yaptigi calismada okul disi
etkinlikler ve 6zellikle tarihi alanlarin 6grencilere somut yasantilar sagladigi icin 6grenmeyi kolaylastirabilecegi ve
derse ilgiyi artirdigindan bahsetmektedir. Bu ¢calismada da YTCM kapsaminda tarihi alan gezisi diizenlenmistir. Bu
gezinin 6grencilere somut yasanti sundugu ve alisilagelmisin disinda bir mekanda yapildigi icin 6grencilerin
ilgilerini cekmis olabilecegi sdylenebilir. Bu baglamda galismadan elde edilen sonug ile literatlirde hakim olan

sonucun paralellik gosterdigi sylenebilir.

Giinaydin (2008), Kog (1999) ve Ustiindag (1997) drama ile ilgili calismalari sonucu elde ettikleri dramanin derse
karsi ilgiyi artirdigi ve olumlu tutum gelistirmede etkili oldugu bulgusu ile galismamizin bulgulari da paralellik
gostermektedir. Bu ¢alismaya gore drama etkinliginin uygulandigi deney grubunda derse karsi tutumlar olumlu
yonde degismistir. Calismamiz sonucu da bu bulguyu destekler nitelikte olup, YTCM’nin olumlu tutum

gelistirmede etkili oldugu yargisina varilmistir.

Argon ve Kiyicl (2012), Biber (2003), Celenk (2003), Ekinci Vural (2006), Temel, Aksoy ve Kurtulmus (2010),
yaptiklari calismada aile desteginin alindigi durumlarda 6grencilerin derse yonelik ilgi ve tutumlarina olumlu
sonuglarinin  oldugu bilgisini paylasmistir.  YTCM ile vydriatilen bu c¢alismada da drama etkinliginin
olusturulmasindan, dersle ilgili ¢esitli materyallerin sinifta sunulmasina kadar her asamada aile destegi alindigi
icin derse yonelik olumlu tutumlarin gelismesine aile faktorinin de etkili oldugu sdylenebilir. Aile faktérinin

derse yonelik tutumlara etkisinin oldugu sonucu literatiirdeki calismalarla paralellik gostermektedir.

ONERILER

Elde edilen sonuglar alanin gelismesine ve sosyal bilgiler dersinde YTCM’ne agirlik verilmesi icin yapilacak
calismalara katki saglayacaktir. YTCM’den faydalanma ise nihai amaglara ulasma adina sahada calisan

ogretmenlere ve 6grencilere kolaylik saglayacak, alanda arastirma yapan akademisyenlere, ¢ocugunun hem
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sosyal hem akademik yonden basarili bireyler olmasini isteyen ve destekleyen ailelere sosyal bilgiler 6gretiminde

kullanabilecekleri etkili ve alternatif bir ydntem sunacaktir.

Kaynak olarak toplumun kullaniimasi, aile-okul-birey tiggeninde iletisimin gliclenip egitim 6gretim faaliyetlerine
cevreyi de dahil etme adina YTCM 6nem arz etmektedir. Bu ¢alismada 6gretme-6grenme siirecinde toplum ve
toplumsal kaynaklar kullanilacagi i¢in okul ve toplum arasindaki bag gli¢lendirilecektir. Bu yolla okulda edinilen

bilgi ve becerilerin toplumsal hayata aktarimi da kolaylikla saglanmis olacaktir.

Elde edilen bulgular isiginda YTCM’'nin egitim 0Ogretim faaliyetlerine daha sik dahil edilmesi gerektigi

disinilmektedir.
Arastirma sonuglarina bagl olarak sunulan 6neriler asagida siralanmaktadir:
Kamu ve Ozel Kuruluslara Yonelik Oneriler

e izin alma siirecleri uzun ve zahmetli olmaktadir. Bu yiizden velilerin, veli bilgilendirme sisteminden ¢evrimigi
olarak doldurup onaylayabilecekleri izin formlari hazirlanabilir.

e YTCM ile ilgili olarak 6gretmenlere 6rnek sunabilecek ¢alismalar yapilabilir veya bilgilendirici seminerler
sunulabilir.

e Ogrencilerin okul disinda da internet arastirmalari yapmalarina olanak saglayacak giivenli yerlerin sayisi
artirilabilir. Teknoloji siniflarinin sayisi ve kapasitesi artirilabilir.

e Universitelerde uygulanan topluma hizmet uygulamalari, hizmet ederek &grenme gibi toplum &grenci

etkilesimini saglayacak derslerin sayisi ve kredisi artirilabilir.
Arastirmacilara ve Uygulayicilara Yonelik Oneriler

e Sosyal bilgiler dersinin diger 6grenme alanlarinda YTCM ile desteklenerek olusturulmus 6gretim faaliyetlerinin
ogrencilerin akademik basarisina, bilgilerin hatirda tutulmasina ve sosyal bilgilere karsi tutumlarina etkisini
belirlemek icin benzer arastirmalar yapilabilir.

e Farkli sinif seviyelerindeki 6grenme alanlari segilerek YTCM ile farkli modellerin, 6grencilerin akademik
basarisina, hatirda tutma durumlarina ve sosyal bilgilere yonelik tutumlarina etkisi karsilastirilabilir.

e YTCM’nin kullaniminin, 6grencilerin beceri ve deger kazanimina etkisi arastirilabilir.

e YTCM ile desteklenen sosyal bilgiler 6gretiminde bu modelin etkili bir sekilde kullaniimasi ile ilgili
ogretmenlerin fikir, dislince ve gorislerinin alindigi arastirmalar yapilabilir.

e Toplumsal yasamda kullanilan gegmis ve glinimuz arasinda kiyaslama saglayabilecek eski arag ve geregler
toplanarak okullarin bir bélimiinde mini mizeler olusturulabilir.

o Ogrencilerin grup ile veya bireysel olarak okul disinda yapacagi calismalarda yol gésterici olarak st siniflardan
tutor destegi saglanabilir.

o Ailelerin katilim ve destegini saglamak amaciyla bilgilendirici seminerler diizenlenebilir ve bu amagla brosiirler

bastirilabilir.
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Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale ile ilgili dogabilecek her turll ihlallerde sorumluluk yazarlara aittir. Bu ¢alisma, Trabzon
Universitesi Sosyal ve Beseri Bilimler Arastirmalari Etik Kurulu tarafindan 06.01.2021tarih ve 81614018-000-E.16

saylili karar ile etik agidan uygun bulunmustur.

Yazarlarin Katki Orani Beyani: Birinci yazarin bu makaleye katki orani 50%, ikinci yazarin katki orani ise 50%’dir.
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