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ABSTRACT

The first aim of this study is to determine the importance levels of Turkish language teachers about
measurement and evaluation tools, methods and techniques and using them before and during
the COVID-19 pandemic. The second aim of the study is to determine the opinions of Turkish
language teachers about the measurement and evaluation practices they carried out with distance
education during the COVID-19 pandemic. The research was designed according to the convergent
parallel design of the mixed method. The sample for the quantitative dimension of the research
consists of 271 Turkish language teachers working in public secondary schools a province in the
Black Sea Region of Turkey, and the study group for the qualitative dimension consists of 16 Turkish
language teachers in the same group. ‘Personal Information Form’, ‘Questionnaire on Using and
Caring Levels of Measurement Evaluation Tools, Methods and Techniques’ and ‘Semi-structured
Interview Form’ were used as data collection tools. Statistical analysis techniques, content and
descriptive analysis techniques were used to analyse the data. The findings of the study showed
that Turkish language teachers' importance levels about and using measurement and evaluation
tools, methods and techniques decreased and partially changed during the COVID-19 pandemic
compared to the pre-pandemic period. It was determined that most of the teachers could not
realise the measurement and evaluation objectives in distance education and this situation was
mostly caused by the system, process and student-teacher. They stated that students generally
have negative attitudes due to these negative situations. It was determined that the teachers
encountered the most problems in writing and speaking skills. Based on all these, when 21st
century competencies, developments in technology and especially various measurement and
evaluation opportunities offered by artificial intelligence are taken into account, it emerges that
Turkish language teachers in Turkey are partially behind the times in measurement and evaluation.

Keywords: Turkish language teachers, measurement and evaluation methods and techniques,
measurement evaluation, COVID-19 pandemic, distance education.

* This study was developed from the first author's master's thesis prepared under the supervision of the second author.
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INTRODUCTION

Due to the COVID-19 pandemic, almost all sectors around the world have been deeply affected. One of the most
affected areas has been education. In order to prevent the spread of the pandemic, many countries have
abandoned face-to-face practices at almost every level of education and turned to the opportunities offered by
information and communication technologies (Wu & Yang, 2021). Various plans have been made for both
students and teachers to quickly participate in 'online’, 'virtual' or 'distance' (referred to as distance education in
this study) education/learning environments (Roy et al., 2022; Stoian et al., 2022). However, the uncertainties
arising from both being caught unprepared for the pandemic process and switching to distance education

practices, which are new to many teachers, students and families, have brought many difficulties.

Institution, teacher, student, and technology components are the basic elements that make up the distance
education environment, and the achievement of the purpose of distance education and the failure of educational
activities are related to the distance education roles of these components (Altungekig, 2021). Deficiencies or
problems arising in any of these roles negatively affect the entire distance education process. In the meantime,
the ultimate goal of three of the four basic components is directed towards the learner, as the whole process
focuses on the student's development. However, it is known that students are one of the most affected by the
distance education process during the pandemic period and they have difficulties in transitioning to education
and training practices (Teke Lloyd et al., 2022). Another important component that is affected along with
students is teachers. Considering that teachers are the one who will facilitate the transition of students to the
practices of education and training, it can be said that any negativity experienced by the teachers will directly
reflect on the students. As a matter of fact, the fact that the teachers who were caught unprepared for the
process did not have sufficient knowledge and experience about distance education caused them to encounter
various difficulties in carrying out the distance education process (Avci & Akdeniz, 2021). This is because teachers'
ability to use technology is of vital importance in the reliable implementation of the distance education process.
However, it revealed that teachers have difficulties in using technology due to reasons such as having trouble in
using some computer programmes and the language of use of some distance education tools being English
(Basaran et al., 2021). Providing the technological tools needed to provide distance education and internet

infrastructure problems have also caused problems in this process (Metin et al., 2021).

According to educators, it has been observed that the distance education process has positive aspects such as
being independent of time and space for both students and teachers, being able to be watched again, providing
rich materials, increasing awareness of technology and preventing time loss (Balaman & Hanbay Tiryaki, 2021;
Ozdogan & Berkant, 2020). However, in addition to the positive aspects, it has been determined that negative
aspects that will seriously affect the process have also emerged. The most important of these are inequality of
opportunity in education (Balaman & Hanbay Tiryaki, 2021; Sezen Giiltekin & Algin, 2021), decrease or absence
of teacher and student interaction (Balaman & Hanbay Tiryaki, 2021; Canpolat & Yildirim, 2021; Kavuk &
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Demirtas, 2021; Kazak & Karaahmetoglu, 2023; Sezen Gliltekin & Algin, 2021) and problems in measurement and

evaluation (Balaman & Hanbay Tiryaki, 2021).

This study focuses on measurement and evaluation studies in the distance education process since it is one of
the important elements of the education system. The data provided by measurement and evaluation studies
help educators to develop and improve the teaching process by helping to identify students' progress, success
and problems, and to understand the reasons behind the negativities (Wu & Wang, 2021). Measurement and
evaluation studies are carried out at every stage from the beginning to the end of the educational process. A
disruption in the process prevents the whole process from being evaluated correctly. As a matter of fact, the
COVID-19 pandemic process has affected the measurement and evaluation processes as well as all education
and training processes in various aspects (Yang & Xin, 2022). One of the most serious problems in the field of
measurement and evaluation is the problem of reliability (Pekcan & Toraman, 2022). In addition, it has been
revealed that online measurement and evaluation applications are not sufficient and those that are already
available cannot be used sufficiently (Cetin & Akduman, 2022). Whereas, rapidly developing technology has
brought about many innovations in measurement and evaluation, and various digital applications that can be
used in distance education have emerged. In addition, researches have revealed that the developed Web 2.0
measurement and evaluation tools increase the success of the students in the courses (Tiirkoglu & Unal, 2022).
Despite all these developments, it is known that teachers prefer traditional measurement and evaluation
practices that they are used to in the distance education process (Adiglizel, 2020). However, teachers should be
aware of alternative measurement and evaluation practices as well as developing digital measurement and
evaluation practices and should be able to use these practices in their courses. Indeed, the Ministry of National
Education (2019) also emphasises the continuity of the measurement and evaluation practices in the Turkish
Language Teaching Programme, no matter what. In other words, measurement and evaluation activities are of

vital importance regardless of whether the learning-teaching process is formal or remote (Baran, 2020).

There are many studies in the international literature on measurement and evaluation practices carried out in
distance education activities during the pandemic process, but when we look at Turkey in particular, it is seen
that these studies are much less. Considering the studies, it is seen that they focus on determining teachers'
attitudes and skills to use distance education tools (Turan et al., 2022), the measurement and evaluation
practices they use in distance education (Adiglizel, 2020; Tatli et al., 2021; Turan et al., 2022), and measurement
and evaluation needs in distance education (Tath et al., 2021). Also, a study examining students' views on e-
assessment (Cabi, 2016) was also found. However, much more research is needed in order to understand the
extent to which measurement and evaluation, which is one of the most important elements of education, is
carried out in the distance education process and what teachers experience in this process, to what extent the
methods and techniques they used before and during the pandemic were affected by the process and to create
a better measurement and evaluation process. Because it will not be possible to talk about real outputs where
there is no healthy measurement and evaluation, and it will be difficult to take steps to improve the problems

experienced. In this study, the aim of focusing especially on Turkish language teachers is to determine which
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measurement and evaluation studies are carried out for the development of language skills that form the basis
of all courses in the distance education process. Because all kinds of problems experienced in the teaching of

language skills affect all courses.

Based on all these reasons, in this study, it is aimed to determine Turkish language teachers' importance levels
about measurement and evaluation tools, methods and techniques and their level of use before and during the
COVID-19 pandemic, and to determine their views on the measurement and evaluation practices they have done
during the pandemic. In this direction, answers to the following sub-objectives were also sought: Turkish

language teachers;

1. What is the importance levels of measurement and evaluation tools, methods and techniques before
and during the COVID-19 pandemic?

2. What is their level of use of measurement and evaluation tools, methods and techniques before and
during the COVID-19 pandemic?

3. What are their views on the purposes of using measurement and evaluation practices in their courses
in the distance education process and their realization of these purposes?

4. What are their views on the effect of distance education process on measurement and evaluation
practices?

5. What are their views on the areas where they have the most problems in measurement and evaluation
practices in the distance education process?

6. What were their views on student attitudes towards measurement and evaluation practices in the
distance education process?

7. What are their use of internet-based applications for measurement and evaluation in the distance
education process and their opinions about the applications they use?

8. What are their suggestions for the healthy conduct of measurement and evaluation practices in

distance education processes?

METHOD

Research Design

The research was conducted with mixed method. In mixed-method studies, the researcher carefully obtains and
analyzes qualitative and quantitative data depending on the research questions. Two types of data can be
connected or integrated simultaneously (Creswell & Plano Clark, 2018). This study was designed according to the
convergent parallel design of the mixed method. "Convergent parallel design (concurrent design) occurs when
the researcher applies qualitative and quantitative phases simultaneously at the same stage of the research
process" (Creswell & Plano Clark, 2018, p. 79). The data of this study were collected at the same time and
supported by quantitative data, mainly qualitative. The quantitative dimension of the study was designed

according to the survey model. In the researches created with this model, the person or event is tried to be
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described with its existing characteristics (Karasar, 2015). The study was designed according to the single survey
model since the data obtained from the Questionnaire on the Level of Care and Use of Measurement Evaluation
Tool, Methods and Techniques administered to the teachers in the study as it is described separately and there
was no examination of the relationships between them (Karasar, 2015). The qualitative dimension of the study
was designed according to the phenomenology design. In this design, the experiences of people about a concept
or situation and what these experiences mean to them are tried to be determined (Christensen et al., 2020).
Accordingly, in this study, teachers' views were obtained and analyzed in order to obtain information about their

experiences regarding assessment and evaluation practices in the distance education process.

Population and Sample/Study Group

The sample of the quantitative dimension of the research consists of 271 Turkish language teachers working in
secondary schools affiliated to the Ministry of National Education in a province in the Black Sea Region of Turkey
during the 2021-2022 academic year. The sample was formed by convenient sampling method. In this sampling
method, the researcher collects data from the sample that he/she can easily reach (Blyikoztiirk et al., 2018). In
this study, this method was preferred because the data were collected from across the province and it was
difficult to reach far distances, especially due to the ongoing epidemic process. Introductory information about

Turkish language teachers who participated in the qualitative study is summarized in Table 1.

Table 1. Descriptive Information about the Teachers in the Sample

Variables N %
Gender Female 158 58,3
Male 113 41,7
0-5 years 12 4,4
6-10 years 68 25,1
Working Year 11-15 years 65 24
16-20 years 75 27,7
20 years-over 51 18,8
Undergraduate 238 87,8
Education status Master 31 11,4
PhD 2 0,7
City center 110 40,6
Place of work Town 117 43,2
Village 44 6,3
Their ability to realize their lessons during the Y?S 206 76
COVID-19 process Partially >7 21
No 8 3
Total 271 100

The qualitative study group consisted of 16 Turkish language teachers (F=7, M=9) who were included in the
guantitative study group. The study group was selected with the convenience sampling method, one of the
purposive sampling methods. In this method, which brings speed and practicality to the research, the researcher
selects a situation that is close and easy to access (Yildirim & Simsek, 2018). Descriptive information about the

Turkish language teachers who participated in the qualitative study is presented in Table 2.
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Table 2. Descriptive Information about the Teachers in the Study Group

No Gender Working Year Education status Place of Their ?bility to realize their lessons
work during the COVID-19 process

T1 Male 6-10 years Master Village Partially

T2 Male 6-10 years Undergraduate Village Yes

T3 Male 0-5 years Undergraduate Town Partially

T4 Female 11-15 years Master City center Yes

T5 Male 11-15 years Undergraduate Village Yes

T6 Male 20 years-over Undergraduate Village Yes

T7 Male 16-20 years Undergraduate City center Partially

T8 Female 11-15 years Master City center Yes

T9 Male 16-20 years Undergraduate City center Yes

T10 Female 20 years-over Master City center Yes

T11 Male 6-10 years Master Town Yes

T12 Female 11-15 years Master City center Yes

T13 Male 16-20 years Undergraduate City center Yes

T14 Female 11-15 years Undergraduate City center Yes

T15 Female 6-10 years Undergraduate Town Yes

T16 Female 6-10 years Master Town Yes

Data Collection Tools

Personal Information Form

It was prepared by the researchers in order to obtain some demographic and personal information of the
teachers participating in the study. In this form, there are questions like the participants' gender, working year,

education status, place of work, and their ability to realize their lessons during the COVID-19 process.

Questionnaire on the Use and Importance Levels of Measurement Evaluation Tools, Methods and Techniques

The questionnaire developed by Bekar Kebapgi (2016) consists of 29 items. The questionnaire was when grading
as "l always use", "I mostly use", "l use", "l rarely use", "l never use" in order to determine the frequency of
teachers' use of measurement evaluation tool, methods and techniques, while their level of caring was graded
according to their ranking in the order of "I consider very important", "I consider important”, "l am undecided",
"I consider somewhat important”, "l consider unimportant". The questionnaire was created in 5-point Likert type.
In the study, the Cronbach's alpha value for the importance level of the questionnaire was calculated as .85 and
the Cronbach's alpha value for the usage level was calculated as .68 (Bekar Kebapgl, 2016). In this study, teachers'
level of importance of evaluation tools, methods and techniques was first determined, and then the frequency
of use of evaluation tools, methods and techniques section of the questionnaire was used twice both before and
during the COVID-19 pandemic. Cronbach's alpha value for the level of importance of the questionnaire is .89,
Cronbach's alpha value for the level of use before the COVID-19 pandemic is .88, and Cronbach's alpha value for

the level of use during the COVID-19 pandemic is .93.
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Semi-Structured Interview Form

In the study, a semi-structured interview was conducted by the researchers to determine the views of Turkish
language teachers on measurement evaluation practices in the distance education process. In this interview
method, the researcher prepares the questions before the interview, but depending on the situation at the time
of the interview, the researcher can make some minor changes in the questions, reorganize the questions and
ask them (Cepni, 2018). For this study, the researchers first reviewed the literature and created questions about
measurement and evaluation practices in the distance education process. The prepared questions were
presented to four academicians working in the field of Turkish Language Education. In line with the feedback
received from the experts, two questions were added to the interview form (Example: Did you benefit from
internet-based applications in the use of measurement and evaluation applications in the distance education
process? If yes, which ones did you use?). Since the two questions were close to each other, they were changed
and turned into a single question. Thus, the form was reorganised. A pilot study was conducted with four Turkish
language teachers to determine the comprehensibility and applicability of the questions in the semi-structured
interview form. When the answers and evaluations of the teachers were analysed, the questions were
reorganised since the answers to some questions were similar. After all the arrangements, the interview form

was finalised.

Data Collection and Analysis

Firstly, ethics committee permission was obtained from Trabzon University Social and Human Sciences Scientific
Research and Publication Ethics Committee (No: E-81614018-000-705, Date: 13/08/2021). Afterwards, research
permission was obtained from Trabzon Provincial Directorate of National Education (No: E-82438636-605.99-
31396390, Date: 09/09/2021). After the permissions, face-to-face data were collected from teachers who could
be reached, but data were collected via Google forms from teachers who could not be reached due to distance
and the ongoing pandemic process is still ongoing. During data collection, the guidelines and principles for human
subjects in the Declaration of Helsinki were taken into consideration (World Medical Association, 2013). In both
qualitative and quantitative data collection process, all teachers participated voluntarily in the study and their
consent was obtained before the application. In the semi-structured interview form, all teachers voluntarily
participated in the study. The interviewed teachers were also asked for an interview a few days in advance, and
then, at times convenient for them, interviews were conducted face-to-face with one teacher (T1) and with the
other teachers through various social communication tools. The interviews lasted approximately 16-45 minutes.
All participants gave permission for the interviews to be audio-recorded, so that all data were recorded. During
the interview period, notes were kept about the participant (body language, approach to the subject, etc.) and
the content of the interview (important concepts, questions to be revisited, points that were not understood,
etc.). The data obtained in the study were first transferred to the computer environment and the interview form

of each teacher was converted into a written text.
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In the analysis of the data, statistical analysis techniques were utilized for quantitative data, and content and
descriptive analysis techniques were used for qualitative data. The data summarized and interpreted in
descriptive analysis are subjected to a more detailed process in content analysis, and concepts and themes that
cannot be noticed with the descriptive approach are discovered as a result of this analysis; thus, in content
analysis, appropriate concepts and relationships are tried to be reached in order to explain the data (Yildirm &
Simsek, 2018). In this study, in the analysis of the interviews with teachers, a general schema on the subject was
created by first reading the relevant literature, and then codes and themes were tried to be created with the
support of the concepts in the literature (Adiglizel, 2020; Ghanbari & Nowroozi, 2021; Pekcan & Toraman, 2022;
Yulianto & Mujtahin, 2021). However, some themes were created by the researchers in line with the purpose of
the researcher. The quantitative and qualitative data obtained were presented and interpreted in tables and

graphs. In addition, teacher views were also included to support qualitative findings.

Validity and Reliability

In the qualitative dimension of the study, a semi-structured interview form was used to determine the opinions
of Turkish language teachers about measurement and evaluation practices in the distance education process. In
the preparation of the interview form, first of all, a literature review was conducted and questions were
formulated for the purpose of the study in this direction. Then, expert opinions were taken and the interview
form was shaped as a result of the feedback and suggestions. In qualitative research, getting opinions from
experts positively affects credibility and validity (Merriam, 2018). The feedback and suggestions received from
experts provide the researcher with the opportunity to control their own approaches and increase the quality of
the research (Yildirrm & Simsek, 2018). In addition, a pilot study was conducted with four Turkish language
teachers without including the interview form in the study process, and inadequate, incomplete or
incomprehensible parts of the interview form were identified and edited. Then, the interviews conducted in the
actual application were recorded and the researcher took notes about the interviews throughout the interview
process. As a result of the interviews, the data were transcribed and presented to the participants for
confirmation, and it was checked whether there were any incomprehensible or missing points. Expert opinions
were also consulted in the analysis of the data conducted by the researchers, and the findings were finalized with
the feedback received. The aim of all these procedures carried out during the process was to contribute to
increasing the quality, reliability and validity of the research. In addition, while the statements of the Turkish
language teachers included in the study were given in the qualitative findings of the research, they were coded

as T1, T2, T3... instead of their names due to ethical concerns.
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FINDINGS
Findings Belonging to Quantitative Data

In line with the first aim of the study, Turkish language teachers' level of importance of measurement and
evaluation tools, methods and techniques was analyzed. The importance levels of the teachers are presented in

Figure 1 from most to least.
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Figure 1. Teachers' Importance Levels of Measurement Evaluation Tools, Methods and Techniques

*The numerical data in the figure were created by calculating the average of the answers given for the items.

As seen in Figure 1, there are not very significant differences between Turkish language teachers' levels of caring
about measurement and evaluation tools, methods and techniques. In general, the mean scores of teachers'
level of importance vary between 4.7 and 3. It is seen that the tools, methods and techniques that teachers
attach the highest importance to are respectively reading/writing activities (x=4.64), composition (x=4.31),
observation (x=4.25), concept map (x=4.07) and oral presentation (x=4.07). The least important tools, methods
and techniques are performance assignment (x=3), diagnostic branched tree (x=3.15), attitude scale (x=3.18),
venn diagram (x=3.18), v diagram (x=3.19), questionnaire (x=3.29), product file (x=3.31), structured grid (x=3.33),
oral exam (Xx=3.39), peer assessment (x=3.43), true/false items (x=3.43) and learning diary (x=3.46), respectively.

These findings show that teachers attach more importance to classical tools, methods and techniques.

The findings on Turkish language teachers' use of measurement and evaluation tools, methods and techniques

before and during the COVID-19 pandemic are summarized in Figure 2.
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Figure 2. Differences Between Teachers' Levels of Using Measurement and Evaluation Tools, Methods and
Techniques Before and During the COVID-19 Pandemic

*The numerical data in the figure were created by calculating the average of the answers given for the items.

Figure 2 shows that Turkish language teachers used the measurement and evaluation tools, methods and
techniques that they used before the COVID-19 pandemic much less during the pandemic. It was determined
that there were no tools, methods and techniques that were more preferred during the COVID-19 pandemic
compared to the pre-pandemic period. However, in this period, it is seen that there is a significant decrease in
the use of some tools such as observation, product file, and project compared to other tools. Considering the
level of teachers' use of tools, methods and techniques before and during the COVID-19 pandemic, it is seen that
these rates are different from each other. It was found that teachers used pre-pandemic reading/writing
activities (x 4.54), multiple-choice items (x=4.32) and true-false items (x 4.08) the most. It was determined that
the tools, methods and techniques they used the least were v-diagram (%=1.66), venn diagram (x=1.7) and
structured grid (x=1.72), respectively. The tools, methods and techniques that teachers used the most during the
pandemic process were reading/writing activities (%¥=3.89), composition (x=3.75) and homework (%=3.6),
respectively. On the other hand, it was determined that the tools, methods and techniques they used the least
were v-diagram (x=1.44), venn diagram (x=1.48) and structured grid (x=1.58). In this respect, it is seen that the
methods and techniques they attach the least importance to are also the methods and techniques they use the

least.
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The findings regarding the purpose of measuring and evaluating Turkish language teachers in the distance

education process are summarized in Table 3.

Table 3. Teachers' Purposes of Using Measurement and Evaluation

Theme Codes Teachers
. Determmln.g sjcudents' readiness at the T5, 7o, T11, T12
Getting to know the student beginning of the process
Understanding students' knowledge and skills T4,7T6,T7,T9
Giving feedback T10, T11
Ensuring the student's development Making the process better T2
Repeating what has been learned T6
Determining the realization of learning areas T2,T3,T5,T8, T10, T16
Making exams/evaluation T8,T9,T11, T14

Determining whether the learning outcomes

Reaching the result T1,T5,T12
have been learned
Grading T1,T13
Level determination T7

When Table 3 is examined, the purposes of Turkish language teachers for using measurement and evaluation are
grouped under three themes: getting to know the student, ensuring the student's development and reaching the
result. Teachers' purposes of using assessment and evaluation to recognize students are as follows: determining
students' readiness at the beginning of the process and understanding students' knowledge and skills. A sample

statement regarding these purposes is given below.

At the beginning of the lesson, that is, at the beginning of the subject, in order to measure the
child's level of readiness, during the lesson process, while evaluating the child's comprehension of
the gains again, during the process and at the end of the course, in order to measure whether the

gains again have been realized. T12

Teachers' purposes for using measurement and evaluation to ensure student development are as follows: giving
feedback, making the process better and repeating what has been learned. A sample statement regarding these

purposes is given below.

In the process, for feedback, that gives me feedback on the status of the students. | give feedback
to the student from the results they have obtained, and at the end, | do it for evaluation, how

successful the student is in the form of, how unsuccessful. T11

Teachers who used assessment and evaluation for the purposes of reaching results stated that they preferred to
have assessment and evaluation for determining the realization of learning areas, making exams/evaluation,
determining whether the learning outcomes have been learned, grading and level determination. A sample

statement for these purposes is given below.

To observe the extent to which the learning areas of Turkish education are realized. T2
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T15 of the teachers did not comment on the purpose of using the measurement and evaluation.

The findings of Turkish language teachers' realization of their objectives related to measurement and evaluation

in the distance education process summarizes Table 4.

Table 4. Teachers' Realization of Measurement and Evaluation Objectives

Theme Codes Teachers
Measuring basic language skills T2,T4,T14,T16
Realized Objectives Realizing the objectives in the curriculum T12,T15
Realizing the objectives during and at the end of the process T11
PartlaII.y AFhleved To be able to do according to class level T6
Objectives
Not being able to do it to a healthy/adequate extent T3,T5,T7,T9, T10, T15
Not being able to make exams T1,T13,T14
Unrealized Objectives Not being able to carry out evaluations that require a long process T2,T4,T8
Not being able to measure basic language skills T3, T4
Not being able to make evaluations at the beginning of the process T11

In Table 4, Turkish language teachers' realization of measurement and evaluation objectives in distance
education is presented. Most of the Turkish language teachers stated that they could not realize the
measurement and evaluation objectives in distance education. Mostly, they stated that they could not make
healthy/adequate measurement and evaluation. Other measurement and evaluation objectives that Turkish
language teachers could not realize are as follows: not being able to make exams, not being able to make
evaluations that require a long process, not being able to measure basic language skills and not being able to

make evaluations at the beginning of the process. Examples of these statements are given below.

I could not realize what should have happened at the beginning of the education and training. The
lesson time was limited, the lesson hours were few. Also, student participation was low, so | could

not realize much. T11

The measurement and evaluation objectives that teachers were able to realize in distance education are as
follows: measuring students' basic language skills, realizing the objectives in the curriculum, and realizing the

objectives during and at the end of the process. An example of these statements is given below.

Obviously, | couldn't do much in the written examination part, but | can say that | measured their

oral skills in that regard. T5

I think I have achieved the objectives in terms of curriculum in the distance education process. T15

Teacher T6 stated that he could partially realize the measurement and evaluation objectives according to the

grade level.

The opinions of Turkish language teachers on in what direction the distance education process affected their

measurement and evaluation practices are summarized in Table 5.
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Table 5. The Effect of Distance Education on Measurement and Evaluation Practices

Theme Codes Teachers
Decrease in validity and reliability T2,T3,T10,T12,T16
Inability to conduct exams T11,T13,T15
System-related - . N
Inability to use alternative applications T1,T5
Inability to conduct healthy assessment T8, T9
Inability to follow the student/process T4,T11,T14,T16
Teacher-student-related Lacking of mutual interaction T4,T6,T16

Lowering of expectations from students T8

Unpredictability of the process-related No one knows what to do T7

When Table 5 is analyzed, it is seen that all of the Turkish language teachers stated that distance education
affects measurement and evaluation practices, and these effects are grouped under three themes. These are:
system-related, teacher-student-related and due to the unpredictability of the process-related. The areas
affected by the system are as follows: decrease in validity and reliability, inability to conduct exams, inability to
use alternative applications, inability to conduct healthy assessment. Sample teacher opinions on these

statements are presented below.

First of all, our participation problem was also reflected in measurement and evaluation. We could
not carry out the measurement and evaluation practices that we could do with full participation in
face-to-face education in classrooms in distance education environments where participation
dropped up to fifty percent. This situation affected and reduced the sensitivity, validity and

reliability of measurement and evaluation. T2

Many of the alternative assessment and evaluation methods have not been used and cannot be

used in my opinion. T1

Teachers stated that the teacher-student-related effects gathered in the second theme were the inability to
follow the student/process, the lack of mutual interaction and the lowering of expectations from students.

Sample teacher opinions on these statements are given below.

It is a course that interacts a lot with the student, it is a multifaceted course, | think so, in other
words, it is a course where there is a lot of process evaluation. Therefore, distance education has

adversely affected on the measurement and evaluation part. T4

T7 stated that there were negative effects on measurement and evaluation due to the unknowns about the

process.

The findings regarding the learning areas in which Turkish language teachers had the most problems in

measurement and evaluation in the distance education process are presented in Table 6.
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Table 6. The Learning Areas in which Teachers Have the Most Problems in Measurement and Evaluation

Theme Codes Teachers

Listenin Having technological hardware problems requiring T14

& Students to take responsibility T3

Problems with technological equipment T8, T15

. Requiring the student to take responsibility T11
Speaking Failure to evaluate online T12
Students being withdrawn T14

Readin Lack of books T3

& Technological hardware problems T8

Not getting feedback T5,T12,T13,T15,T16

Not being able to reflect the writing on the screen Tl

Writing Lack of time Tl
Not being able to give feedback T4

Requiring the student to take responsibility T11

Visual read.lng/ Inability to interpret/infer T9

presentation

Grammar Short time T1
Inability to practice T7

All of them Problems with technological equipment T2
No difference Problems are not different from face-to-face education T6
Failure to take seriously/failure to give repeated warnings T10

When Table 6 is examined, it is seen that Turkish language teachers stated that the learning area where they had

the most problems in measurement and evaluation in the distance education process was writing. The reasons

why teachers have problems in writing are as follows: not getting feedback, not being able to reflect the writing

on the screen, lack of time, not being able to give feedback, requiring the student to take responsibility. Some

sample statements related to this are given below.

I think writing was the most troublesome because when | write, it seems like it is obligatory to be

face-to-face, why, for example, writing spelling and punctuation are especially involved in writing

skills. It is necessary to be face-to-face to see these mistakes, writing skills seem to be the most

problematic area in distance education. T5

The reason was that the writing could not be reflected on the screen, the time was insufficient, as |

said, homework could have been given in 30 minutes, but as | just said, these were the learning

areas where we had the most problems in the applications because the students' seriousness in the

classroom environment was not the same as their seriousness in the home environment. T1

Teachers stated that the second area in which they had the most problems while conducting measurement and

evaluation in distance education was speaking, and they stated the reasons as follows: having technological

hardware problems, requiring students to take responsibility, not being evaluated, students being introverted.

An example of these statements is presented below:
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In the open-ended question, because it happened when | needed to get their opinions, there was a
microphone problem and | couldn't get the answer from them as | wanted. Or | had to turn it off
because the other party's microphone reflected too much sound, you know, because it gave such

an uncomfortable sound to the environment, and the interview was the same way. T8

It is seen that another area where teachers have problems is the listening area, and it is seen that the problems
in this area are due to the connection and students' inability to focus on the activities. An example of these

statements is given below.

Of course, we had a little bit of trouble listening to me, of course, it is not a matter of whether the
students listened to me or not, but the connections were broken, some of them could not connect
over the internet, some of them connected and were interrupted halfway through, and frankly, we

experienced these situations. T14

It is seen that teachers also have problems in the field of reading. It is seen that these problems stem from the

lack of books for students and problematic technological equipment. One of the sample statements is as follows:

We had a lot of trouble in reading because at school we were trying to get them to read a little bit,
even if it was forced, we were trying to get you into the habit of reading, but in distance education,
they didn't have books, and those who had books didn't feel the need to read, they spent a lot of
time on their phones. Their reading skills went backwards. As this skill went backwards, they also

experienced comprehension problems. T3

Another area where teachers have problems is grammar. It is seen that they express that they have problems

due to the lack of time and not being able to practice. A sample statement on the subject is given below.

How did it happen in the field of grammar, you know, we tried to write something with a pencil

with this board application in the Zoom application at school and we had problems here. T7

Among the teachers, T9 stated that the area where he had problems was visual reading/visual presentation, T2
stated that he had problems in all areas of measurement and evaluation due to the technological hardware
problems in distance education. T6 stated that the problems are not different from face-to-face education and
therefore he cannot talk about a special effect on the process. T10 stated that constant warnings were made in
the process and that this was not taken seriously after a certain period of time and that this was reflected in the

measurement and evaluation over time and that no measurement and evaluation could be made.

According to Turkish language teachers, their views on students' attitudes towards measurement and evaluation

practices in the distance education process are summarized in Table 7.
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Table 7. Students' Attitudes Towards Assessment and Evaluation Practices According to Teachers

Theme Codes Teachers
Being interested/willing at the beginning of the process T6, T8
Positive attitudes Adopting during the process T2
Caring about the process T10
Not caring about the process T1,7T3,7T9,T12,T15
Low motivation T1,T11
Negative attitudes Having breaks in the process T6, T8
Not taking the process seriously and formally T2
Getting bored with the process T5
Preferring short applications T11
. . Changes in attitude from student to student T4,T7,T14
Variable/Ambiguous . .
attitudes Attitude blindness T13
Changes in attitude according to learning areas T16

When Table 7 is examined, the majority of Turkish language teachers stated that students' attitudes towards
assessment and evaluation practices in distance education are generally negative. They expressed the reasons
for this as follows: not caring about the process, low motivation, having breaks in the process, not taking the
process seriously and formally, getting bored with the process, preferring short applications. Examples of these

statements are given below.

Their attitude was frankly they didn't care much. As you know, our ministry's statements that

grades would not be given had already brought the students to the point of detachment. T1

At the beginning of the process, it was difficult for them to see the measurement and evaluation
practices as serious and official practices, and this was due to the statements of the authorities,
which were met with the meaning that the measurement and evaluation of the ministry would be

standardized in this process and that every student would be evaluated in the same way. T2

Teachers expressed the reasons for students' positive attitudes towards assessment and evaluation practices in
distance education as follows: being interested/willing at the beginning of the process, adopting during the

process, caring about the process. A sample statement is given below.

In terms of students who were able to connect, at first the students were eager. You know, it was
something really new for the students who tried to connect. You know, it was a new style of

education, they were enthusiastic and eager. T8

Three of the teachers stated that attitudes towards measurement and evaluation practices in the distance

education process vary from student to student. One of the sample statements is given below.

Attitudes towards measurement and evaluation practices are already something that varies from
child to child. It is related to their characters, their environments, we cannot see their situation at

home. T7
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Among the teachers, T13 stated that he could not see any attitude from the students towards measurement and

evaluation practices in the distance education process, but the reason for this was partly due to the system.

We couldn't give them a test in any way, so we couldn't see their behavior. T13

T16 stated that students' attitudes vary according to learning areas.

The findings regarding the internet-based applications that Turkish language teachers used for measurement

and evaluation purposes during the distance education period are given in Table 8.

Table 8. Internet-based Applications Used by Teachers for Measurement and Evaluation

Theme Codes Teachers
EBA T1,T2,T3,T4,T5,T6,T7,T8,T9,T10, T11,T12,T13, T14, T15,T16

g Zoom T1,T2,T4,T8,T9,T10,T12,T16
S Morpakampus T1, T4
% WhatsApp T6, T14
3 Okulistik T1
f-? Kahoot T2
g Google Form T5
E Storyjumper T5

Wordwall T7

When Table 8 is analyzed, it is seen that all Turkish language teachers use internet-based applications
in the distance education process. Teachers stated that they mostly utilized EBA (Educational
Informatics Network) in the distance education process. A significant majority of Turkish language
teachers also stated that they use Zoom application. Sample statements related to this are given

below.

We used EBA, the website of the Ministry of National Education, we sent homework to the children
and tried to get feedback from there. Apart from that, we could not use other applications much

because the children were young. T12

Yes, | had not used Zoom before, | did not feel the need to use it, we learned Zoom through distance

education, and it entered my life through distance education. T4

Other technological applications used by teachers in measurement and evaluation practices in distance
education are as follows: Morpakampus, Whatsapp, Okulistik, Kahoot, Google Form, Storyjumper, Wordwall.

Some sample statements are given below.

EBA, Zoom, like this, Morpakamplis, Okulistik, these kinds of things that students can access at a
simple level, or we have never done digital things that we call web 2.0 tools. We did not use

measurement and evaluation tools. T1
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I sent it to the children via WhatsApp and asked them to send their mistakes and we made a speech

evaluation on WhatsApp via the mistakes separately for everyone, so | did something like this for

the first time. T6

Turkish language teachers' suggestions for measurement and evaluation practices in distance education are

summarized in Table 9.

Table 9. Teachers' Suggestions for Measurement and Evaluation Practices

Theme Codes Teachers
Informing parents/teachers/students T7,T10,T11
Making alternative plans against possible scenarios 12,77
Ensuring equal opportunity T5, T10
. Conducting common exams/e-exams T9,T13
Suggestions for the . . .
Ministry of National Making coherent dlsc'ourses on me?surer'r?ent and evaluation T1, T3
Education Developing EBA/ensuring active use T15, T16
Organizing classrooms for hybrid education T6
Using alternative platforms to EBA T7
Providing training on web tools T15
Solving the internet access problem T15
Self-development in technology/digital field T2,T5,T6,T7
Application of various method techniques T5,T7,T9
Receiving in-service training Tl
Suggestions for Taking responsibility throughout the process T3
teachers Cooperation between teachers T11
Adjusting lesson plans according to the student T11
Informing parents T14
Timely feedback T14
Providing children with a suitable environment for lessons T5,T6,T7, T15
Providing children with the necessary technological tools T1, T2, T7
Taking responsibility/following the student T9,T11,T14
Suggestions for Self-development in the safe use of technology T2
parents Non-interference with the child for objective measurement T3
Collaborating with/ supporting the teacher T4
Meeting the child's internet needs T7
Think of this process as part of education T12

When Table 9 is examined, it is seen that the suggestions of Turkish language teachers for the healthy
implementation of measurement and evaluation practices in distance education are grouped under three

headings: suggestions for the Ministry of National Education, teachers and parents.

Teachers' suggestions to the Ministry of National Education for the healthy implementation of measurement and
evaluation practices in distance education are as follows: informing parents/teachers/students, making
alternative plans against possible scenarios, ensuring equality of opportunity, conducting common exams/e-
exams, making consistent discourses on assessment and evaluation, developing/active use of EBA, organizing
classrooms according to hybrid education, using alternative platforms to EBA, providing training on web tools,

solving internet access problems. Examples of these statements are given below.
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Perhaps some seminars could be organized to provide extra guidance to teachers, parents and
children on how to participate in the measures to be taken in emergencies, or how the more

seriously they take them, the better they will be. T10

First of all, possible scenarios should be foreseen months in advance, even before the academic
season, and A B C plans should be clearly organized. Because the decisions taken while the process
is progressing and even approaching the end of the process, the expectation of a gap in this regard

it's a lack of seriousness. T2

Teachers made the following suggestions for teachers in order to carry out measurement and evaluation
practices in distance education in a healthy way: improving themselves in the technology/digital field, applying
various methods and techniques, receiving in-service training, taking responsibility throughout the process,
cooperating between teachers, adjusting lesson plans according to the student, informing parents, giving timely

feedback. Examples of these statements are given below.

The teacher should also develop himself/herself to be equipped to teach digitally. In other words,
he/she should be able to obtain information from the internet or from wherever he/she finds it,
either verbally or in writing, and should be able to apply various methods and techniques, and

maybe even be compulsory in this. T7

The main suggestions of the teachers in order to carry out measurement and evaluation practices in distance
education in a healthy way are as follows: providing the necessary technological tools, providing children with a
suitable environment for the lesson, taking responsibility/following the student. Other suggestions of teachers
for parents are as follows: improving themselves in the safe use of technology, not interfering with the child for
objective evaluation, cooperating with the teacher/supporting the teacher, meeting the child's internet needs,

considering this process as a part of education. Some examples of these statements are as follows:

In the same way, parents should increase the technological opportunities they have to bring
technological equipment to students, and they should also improve themselves in the safe use of

the internet and technology. T2

The biggest task for parents is to prepare a quiet and calm environment for the child. T6

Among the teachers, T8 stated that everyone did their part to ensure that measurement and evaluation practices

were carried out in a healthy way during the pandemic.

CONCLUSION and DISCUSSION

In the study, firstly, teachers' importance of measurement and evaluation tools, methods and techniques was

examined and it was determined that the importance levels of teachers showed differences. Among the
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measurement and evaluation tools, methods and techniques, reading/writing activities were found to be the
most important and performance homework was the least important. The fact that Turkish language teachers
attach the highest level of importance to reading/writing activities is similar to the results of studies conducted
in the field (Bargin, 2019; Bekar Kebapgi, 2016). The fact that Turkish language teachers attach importance to
reading and writing, which are among the learning areas, can be considered that they see these activities as the
basic skills of the Turkish language course and aim to contribute to students' comprehension and expression
skills. The fact that teachers of Turkish language attach the least importance to performance homework differs
from the results of some studies conducted in the field (Bargin, 2019; Bekar Kebapgl, 2016). In fact, Bargin (2019)
found that Turkish language teachers attach the least importance to the venn-diagram and Bekar Kebapgi (2016)
found that Turkish language teachers attach the least importance to the v-diagram. However, with the changes
made in the Turkish language curriculum in 2006, performance assignments were brought to the forefront in the
lessons and teachers were expected to have students do various performance activities. However, this finding
obtained in this study shows that teachers have not paid much attention to performance activities in the past
time. As a matter of fact, Arslan (2013), in his study to determine the views of teachers of Turkish language about
project and performance assignments, supports this finding of the current study with his findings that homework
measurement and evaluation are not preferred by teachers due to the way they are done and the fact that they

do not serve the purpose.

It was observed that the level of teachers' use of measurement and evaluation tools, methods and techniques
before and during the COVID-19 pandemic differed. It was determined that the measurement and evaluation
tools, methods and techniques used by teachers during the pandemic period decreased compared to before the
pandemic. This situation reveals that teachers were affected by the pandemic and distance education in this
process in using measurement and evaluation practices. It was determined that the tools, methods and
techniques with the most difference were observation, product file/portfolio and project; the least difference
was structured grid, v-diagram and checklist. It was found that the tools, methods and techniques that teachers
used the most were reading/writing activities, multiple choice items and true-false items before the pandemic,
while reading/writing activities, composition and homework were used during the pandemic. It was determined
that the tools, methods and techniques that teachers used the least did not change before and during the
pandemic. It was observed that they used v-diagram, venn diagram and structured grid the least in both periods.
In the studies conducted before the pandemic, that is, during the period of face-to-face education, it was found
that Turkish language teachers mostly used the written question type and rarely preferred multiple-choice tests
(Zorbaz, 2005). The fact that multiple-choice items were rarely used at that time differs from the findings of this
study. In this change over time, it is thought that the increasing importance of national exams throughout the
country and the intensification of studies for exams in schools are effective. Looking at the studies conducted
during the pandemic process, Pekcan and Toraman (2022) found that the most frequently used measurement
and evaluation practices of teachers in the distance education process were multiple-choice questions, short-

answer questions, true-false questions, open-ended questions and matching questions. It was revealed that the
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measurement and evaluation tools, methods and techniques that teachers used the least in the pandemic
process were self-assessment, peer assessment and research report/written report, respectively. However, Kilig
and Eylp (2022) stated in their study that Turkish language teachers stated that self-assessment has more
positive effects such as allowing students to see and recognize themselves, providing new and permanent
learning, and not making the corrected mistakes again. However, despite these benefits, it is seen that teachers

are distant from self- or peer assessment due to the distance education environment.

In the study, it was determined that Turkish language teachers use measurement and evaluation practices in
their lessons mostly for the purposes of getting to know the student, ensuring the student's development and
reaching the result. A significant number of teachers prefer measurement and evaluation to determine readiness
at the beginning of the process, to understand students' knowledge and skills, to give feedback and to determine
the realization of learning areas. On the other hand, Keray Dingel (2016) found that most of the Turkish language
teachers who participated in the study used measurement and evaluation for grading at the end of the process.
In this respect, it can be said that teachers' awareness and knowledge about measurement and evaluation have

increased over time.

In the study, it was determined that most of the teachers could not reach the measurement and evaluation
objectives in distance education. It was determined that this situation was caused by the fact that the process
was not suitable for adequate and healthy measurement and evaluation, not suitable for making exams, and not
suitable for evaluations that require a long process. On the other hand, it was found that the teachers achieved
their goals of measuring basic language skills and achieving the objectives in the curriculum. Ghanbari and
Nowroozi (2021) conducted a study to determine the difficulties teachers experienced in assessing students
online during the pandemic and found that teachers faced many problems at the beginning of the online
measurement and evaluation process, but they were able to adjust their practices according to the new situation
in the process. However, it was observed that many teachers, albeit from different branches, had problems with
measurement and evaluation in the distance education process and could not realize their goals in this direction
(Balaman & Hanbay Tiryaki, 2021; Basiin & Ucar Basiin, 2023; Cetin & Akduman, 2022; Demir & Ozdas, 2020;
Demirci & Semiz, 2023; Domacg et al., 2022; Durdu & Coskun, 2023; Esendemir, 2023; Oz et al., 2023; Pekcan &
Toraman, 2022).

It was determined that distance education negatively affected Turkish teachers' measurement and evaluation
practices. It was determined that the main reasons for the negative effects on teachers were the decrease in
validity and reliability due to the system and the inability to follow the student/process due to the teacher-
student. Cetin and Akduman (2022) found that teachers had the most problems with the scarcity of
measurement tools, low reliability and question quality in distance education. Pekcan and Toraman (2022), as a
result of their research, determined that teachers experienced reliability problems in measurement and
evaluation practices during the COVID-19 pandemic. In their studies conducted with Turkish language teachers,

Saricam et al. (2020) and Gilinaydin (2021) found that teachers' experiences with the pandemic process were
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generally negative due to reasons such as insufficient feedback and control. This situation shows that in general,
both Turkish language teachers and other branch teachers face various problems in making appropriate
measurement and evaluation in the process. We can say that the unknown nature of the process and the
teachers' lack of competence in using appropriate measurement and evaluation tools in the online environment

and the importance of the student dimension increase the seriousness of these problems.

The learning areas in which teachers have the most problems in measurement and evaluation practices are
writing and speaking. This shows that expression skills can be measured and evaluated more difficult than
comprehension skills in the distance education process. In fact, it was revealed that they had less problems in
reading, listening, visual reading/presentation and grammar. As a matter of fact, Sahin and Ercan (2022), in their
study on Turkish language teachers, found that teachers had the most difficulties in speaking and writing. This
can be interpreted as teachers also have difficulty in measuring and evaluating the skills they have difficulty
teaching in distance education. However, Kavan and Adiglizel (2021) found that Turkish language teachers
generally had difficulty in teaching basic language skills due to reasons such as lack of digital materials during the
pandemic process, but they had more difficulty in reading and writing. All these show that writing is the most
basic skill that is difficult in terms of both teaching and measurement and evaluation in distance education. Based
on the fact that this finding contains clues that students are lagging behind in writing, it is thought that Turkish
language teachers in face-to-face education should carry out more intensive studies especially on writing skills.
In the study, it can also be considered as a remarkable result that two teachers did not see any difference
between face-to-face education and distance education process in this sense. It is thought that this situation may
be related to the location of the workplace, the socio-economic status of the students, and the participation of

the students in the process.

According to the teachers, student attitudes towards measurement and evaluation practices are generally
negative. The main reason for this is that students do not care about measurement and evaluation practices in
distance education. In their study, Kabapinar et al. (2021) stated that although teachers stated that students
were reluctant to participate in distance education, the main reasons why students did not participate in this
process were "lack of internet, technological infrastructure and equipment due to financial reasons" and "lack of
interest, support and importance of the family" (p. 84). Yig (2023) revealed in her study that there are
motivational problems in the distance education process such as not being able to adapt to the lesson due to the
comfort of the home environment. Aslan (2023) revealed in his study that the importance given by students to
their lessons decreased during the distance education process. These findings are considered to be very

important in terms of showing the importance of school and face-to-face education for students.

Teachers used various internet-based applications for measurement and evaluation purposes. It was determined
that they mostly used EBA and Zoom, and used other technological applications very little. Some of these are
Google Forms, WhatsApp, Okulistik, Morpakamps. Yulianto and Mujtahin (2021) determined that Google Forms

were frequently used in the evaluation of students during the COVID-19 pandemic process. Montenegro-Rueda
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et al. (2021) discussed the studies on online learning and online measurement and evaluation in different
countries of the world (Spain, Turkey, England, Mexico, etc.) and based on these studies, they revealed that
Moodle platform, e-mail, academic studies, video conferences such as Zoom and Skype, Google Forms and online
learning environments were used in the online measurement and evaluation process. In their study, Arikan and
Kaya (2023) revealed that teachers use digital tools such as Youtube, WhatsApp, Zoom, Morpa, etc. in teaching
EBA live lessons. Senyurt and Sahin (2022) determined that classroom teachers also used web 2.0 tools in
measurement and evaluation studies during the pandemic period. In the study conducted by Cetin and Akduman
(2022) on teachers from different branches, it was determined that the most frequently used measurement and
evaluation tools were Web 2.0 tools such as Kahoot, quizlet and padlet and EBA. These findings show that Turkish
teachers benefit from a much more limited number of internet-based applications in the distance education
process compared to other branches. It is seen that teachers use applications in which they can develop various
products themselves very little. In this case, it is thought that the fact that teachers do not have much knowledge
about web 2.0 tools has an effect. In fact, Eylip (2022) examined Turkish language teachers' competencies in
using web 2.0 tools and found that teachers found themselves partially competent in using these tools. However,

research has revealed that web 2.0 tools provide ease of application in their use (Tiirkoglu & Unal, 2022).

When the views of the teachers were analyzed in order to carry out measurement and evaluation practices in a
healthy way, it was determined that the main suggestions were made for the Ministry of National Education,
teachers and parents. It was revealed that the Ministry of National Education should inform
parents/teachers/students, make alternative plans against possible scenarios, and ensure equal opportunities;
teachers should improve themselves in the field of technology/digital, and apply various methods and
techniques; and parents should provide children with the appropriate environment and necessary technological
tools for the lesson, and take responsibility/follow the student. In a study conducted by Bektas and Kablan (2023),
teachers stated that measurement and evaluation should be carried out more carefully and in detail in the
distance education process. In the study conducted by Sezen Giltekin and Algin (2021), it was determined that
teachers were of the opinion that distance education caused inequality of opportunity. Kabapinar et al. (2021)
found in their study that teachers expect the state to provide internet, technological hardware and infrastructure
support for students who cannot participate in distance education, the family to be interested in the student's
lessons and the teacher to give homework. Kas and Copur (2023) also recommends that technology-based

alternative measurement and evaluation practices should urgently be used in education.

As aresult, it has been revealed that Turkish language teachers attach more importance to classical measurement
and evaluation methods, techniques and tools; they do not attach much importance to alternative tools. In
parallel with this, it was determined that classical practices were also predominant in the measurement and
evaluation methods, techniques and tools they used during the COVID-19 pandemic period distance education
process and before COVID-19. This shows that the process does not have much effect on teachers' preference in
practices. In addition, it was observed that teachers could not realize their goals for measurement and evaluation

in the distance education process as they wanted; they were able to conduct very little measurement and
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evaluation, especially in language skills such as writing and speaking. The most important reasons for this are
teachers' lack of readiness for distance education and students' negative attitudes towards measurement and
evaluation practices. From all these, it is concluded that Turkish teachers in Turkey are lagging behind the period
in terms of measurement and evaluation when 21st century competencies, developments in technology and
especially the various measurement and evaluation opportunities offered by artificial intelligence are taken into
consideration. For this reason, the Ministry of National Education and the Higher Education Institution urgently

need to start serious studies for teachers and prospective teachers in this sense.

SUGGESTIONS

Based on the data of the study, seminars and trainings can be given about the functionality and importance of
assessment tools, methods and techniques that teachers consider unimportant or do not use. In addition,
teachers should use various assessment tools, methods and techniques in their lessons, taking into account the

content of the assessment subject, the level of the student, the outcome and time management.

Measurement and evaluation tools, methods and techniques that cannot be used in distance education should
be adapted to be used in distance education as well, and the Ministry of National Education should cooperate
with teachers in this regard. Even in the event of a transition to distance education as a result of a possible
disaster (epidemics, natural disasters, etc.), the school administration, teachers and parents should be in
constant communication, and everyone should do their part in the process. In order for the students to benefit
from education uninterruptedly, the deficiencies of the students who do not have the necessary technological
equipment (tablets, computers, etc.) should be completed, and sufficient infrastructure should be created in

places where there is no internet access.

In order to maintain quality in education, measurement and evaluation practices should be continuous and
grading should continue as a result of the opportunities provided for students to participate in trainings. In
addition, the success of the students in the process should be monitored and the gains they have achieved as a
result of the process should be determined. In doing so, many different measurement and evaluation practices

should be used.
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UZAKTAN EGIiTiM SURECINDE OLCME DEGERLENDIRME UYGULAMALARI:
TURKCE OGRETMENLERiININ DENEYiMLERi"

0z

Olgme degerlendirme egitim dgretim siirecinin en énemli unsurlarindan biridir. COVID-19 salgin
surecinde egitim alaninda ani degisiklikler yasanmasi ve uzaktan egitime gegilmesi sirecin
ciktilarini gérebilmek adina 6lgme degerlendirmenin 6nemini daha ¢ok ortaya gikarmistir. Bu
dogrultuda bu galismanin ilk amaci Turkge 6gretmenlerinin 6lgme degerlendirme arag, ydontem ve
tekniklerini 6Gnemseme ve COVID-19 salgin dncesi ile salgin strecinde kullanma diizeylerini tespit
etmektir. Calismanin ikinci amaci ise Tiirkce 6gretmenlerinin COVID-19 salgin siirecinde uzaktan
egitim ile yuruttikleri 6lgme degerlendirme uygulamalari hakkindaki goruslerini belirlemektir.
Arastirma karma yontemin yakinsayan paralel desenine gore tasarlanmistir. Arastirmanin nicel
boyutu igin 6rneklemi 2021-2022 egitim 6gretim yili igerisinde Tirkiye’nin Karadeniz Bélgesinde
bulunan bir ilindeki Milli Egitim Bakanligina bagh devlet ortaokullarinda gérev yapan 271 Tirkge
O0gretmeni; nitel ¢alisma grubunu ise ayni grup igerisinde yer alan gonilli 16 Tirkge 6gretmeni
olusturmaktadir. Veri toplama araci olarak; ‘Kisisel Bilgi Formu’, ‘Olgme Degerlendirme Arag,
Yoéntem ve Tekniklerini Kullanma ve Onemseme Diizeyleri Anketi’ ile ‘Yari Yapilandirilmis Gériisme
Formu’ kullanilmistir. Arastirmada verilerin ¢ézimlenmesinde istatiksel analiz tekniklerinden,
icerik ve betimsel analiz tekniklerinden vyararlanilmistir. Arastirmanin bulgular  Turkce
o6gretmenlerinin 6lgme ve degerlendirme arag, yontem ve tekniklerini Gnemseme ve kullanma
dizeylerinin COVID-19 salgin siurecinde salgin dncesine oranla azaldigi ve kismen degistigi
gorilmistir. Ogretmenlerinin ¢ogunun uzaktan egitimde olgme degerlendirme amaglarini
gerceklestiremedigi, bu durumun daha gok sistem, siire¢ ve 6grenci-6gretmenden kaynakli oldugu
belirlenmistir. Bu olumsuz durumlardan dolayi 6grencilerin de genellikle olumsuz tutumlara sahip
olduklarini ifade etmislerdir. Ogretmenlerin lcme degerlendirme yaparken en ¢ok sorunla yazma
ve konusma becerilerinde karsilastiklari belirlenmistir. Tim bunlardan hareketle 21. yizyil
yetkinlikleri, teknolojideki gelismeler ve 6zellikle yapay zekadnin sundugu cesitli Olcme
degerlendirme olanaklari dikkate alindiginda Tirkiye’de Tirkce 0ogretmenlerinin 6lgme
degerlendirme konusunda kismen de olsa donemin gerisinde kaldigi sonucu ortaya ¢ikmaktadir.

Anahtar kelimeler: Tirkce Ogretmenleri, 6lgme degerlendirme ydntem ve teknikleri, dlgme
degerlendirme, COVID-19 salgini, uzaktan egitim.

* Bu calisma birinci yazarin ikinci yazarin danismanliginda hazirladigi yiksek lisans tezinden gelistirilmistir.
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GiRis

COVID-19 salgini nedeniyle diinya genelinde neredeyse tim sektorler derinden etkilenmistir. En gok etkilenen
alanlardan biri de egitim olmustur. Pek ¢ok Ulke salginin yayilimini dnlemek amaciyla hemen hemen egitimin her
kademesinde yiliz ylze uygulamalardan vazgecip bilgi ve iletisim teknolojilerinin sundugu imkanlardan
yararlanmaya yonelmistir (Wu ve Yang, 2021). Hem 6grencilerin hem de 6gretmenlerin hizlica ‘cevrim ici’, ‘sanal’
veya ‘uzaktan’ (bu calismada uzaktan egitim olarak anilacaktir) egitim/6grenme ortamlarina katilmalari igin gesitli
planlamalar yapilmistir (Roy vd., 2022; Stoian vd., 2022). Ancak hem salgin siirecine hazirliksiz yakalaniimasi hem
de bircok 6gretmen, 6grenci ve aile igin yeni olan uzaktan egitim uygulamalarina gecilmesi sebebiyle ortaya gikan

bilinmezlikler bir¢ok zorlugu da beraberinde getirmistir.

Kurum, 6gretmen, 6grenci ve teknoloji bilesenleri uzaktan egitim ortamini olusturan temel unsurlardir ve uzaktan
egitimin amacina ulagsmasi, egitim ¢calismalarinin aksamamasi bu bilesenlerin uzaktan egitim rolleriyle alakahdir
(Altungekig, 2021). Bu rollerin herhangi birinde ortaya gikan eksiklik ya da problemler tiim uzaktan egitim siirecini
olumsuz etkilemektedir. Bununla birlikte dort temel bilesenden tgliniin nihai amaci 6grenciye yoneliktir, zira tim
siire¢ Ogrencinin gelisimi Uzerine odaklanir. Ancak salgin doneminde uzaktan egitim slrecinden en c¢ok
etkilenenlerden birinin de 6grenciler oldugu ve 6zellikle egitim 6gretim uygulamalarina gecis yapmakta
zorlandiklari bilinmektedir (Teke Lloyd vd., 2022). Ogrencilerle birlikte etkilenen diger ikinci dnemli bilesen ise
dgretmenlerdir. Ogrencilerin egitim 6gretim uygulamalarina gegisini kolaylastiracak olan kisilerin &gretmenler
oldugu disunildiginde Ogretmenlerin yasayacagl herhangi bir olumsuzlugun 6grencilere de dogrudan
yansiyacagi sdylenebilir. Nitekim stirece hazirliksiz yakalanan 6gretmenlerin de uzaktan egitimle ilgili yeterli bilgi
ve deneyimlerinin olmamasi uzaktan egitim stirecini yiritebilmelerinde gesitli zorluklarla karsilasmalarina neden
olmustur (Avcr ve Akdeniz, 2021). Zira uzaktan egitim sirecinin saglikh bir sekilde yuritilebilmesinde
o6gretmenlerin teknolojiyi kullanabilme becerileri hayati 6nem tasimaktadir. Ancak 6gretmenlerin bazi bilgisayar
programlarini kullanirken sikinti yasama, bazi uzaktan egitim araclarinin kullanim dilinin ingilizce olmasi gibi
nedenlerden kaynakli teknolojiyi kullanma konusunda zorluklar yasadiklari ortaya ¢ikmistir (Basaran vd., 2021).
Uzaktan egitimin saglanabilmesi icin gerek duyulan teknolojik araglarin temin edilmesi ve internet alt yapisi

sorunlari da bu siiregte sikintilar yasanmasina neden olmustur (Metin vd., 2021).

Egitimcilere gbre uzaktan egitim sirecinin gerek O6grenciler gerekse Ogretmenler agisindan zamandan ve
mekandan bagimsiz olmasi, tekrar izlenebilmesi, zengin materyal sunmasi, teknolojiye yonelik farkindalig
artirmasi ve zaman kaybinin éniine gegmesi gibi olumlu yonlerinin oldugu gorilmuistir (Balaman ve Hanbay
Tiryaki, 2021; Ozdogan ve Berkant, 2020). Ancak olumlu ydnlerinin yani sira siireci ciddi anlamda etkileyecek
olumsuz yonlerinin de ortaya ¢iktig1 belirlenmistir. Bunlarin basinda egitimde firsat esitsizligi (Balaman ve Hanbay
Tiryaki, 2021; Sezen Glltekin, ve Algin, 2021), 6g8retmen ve 6grenci etkilesiminin azalmasi ya da olmamasi
(Balaman ve Hanbay Tiryaki, 2021; Canpolat ve Yildirim, 2021; Kavuk ve Demirtas, 2021; Kazak ve Karaahmetoglu,
2023; Sezen Giiltekin ve Algin, 2021) ve 6l¢me degerlendirmede yasanilan sorunlar (Balaman ve Hanbay Tiryaki,

2021) gelmektedir.
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Bu ¢alismada egitim sisteminin énemli unsurlarindan biri olmasi sebebiyle uzaktan egitim siirecindeki 6lgme
degerlendirme calismalarina odaklaniimistir. Olgme degerlendirme ¢alismalarinin sunmus oldugu veriler
ogrencilerin ilerlemesini, basarisini ve sorunlarini tespit etmeye, olumsuzluklarin arkasinda yatan nedenleri
anlamaya katki saglayarak egitimcilerin 6gretim sirecini gelistirmelerine ve iyilestirmelerine yardimci olur (Wu
ve Wang, 2021). Olgme degerlendirme ¢alismalari egitim &gretim siirecinin basindan sonuna kadar her asamada
yaratallr. Siregte yasanan bir aksaklik tim slrecin dogru bir sekilde degerlendirilmesine engel olur. Nitekim
COVID-19 salgin slreci tim egitim 6gretim sireclerini cesitli acilardan etkiledigi gibi 6lcme degerlendirme
stireclerini de etkilemistir (Yang ve Xin, 2022). Olgme degerlendirme alaninda yasanan ciddi problemlerin basinda
glvenirlik problemi gelmistir (Pekcan ve Toraman, 2022). Bununla birlikte ¢evrim i¢i 6lgme degerlendirme
uygulamalarinin yeterli olmadigi hali hazirda olanlarin da yeteri kadar kullanilamadigi ortaya ¢ikmistir (Cetin ve
Akduman, 2022). Oysaki hizla gelisen teknoloji 6lgme ve degerlendirmede de birgok yenilik meydana getirmis,
uzaktan egitimde kullanilabilir gesitli dijital uygulamalar ortaya gikarmistir. Ayrica yapilan arastirmalar gelistirilen
Web 2.0 6lgme degerlendirme araglarinin 6grencilerin derslerde basarisini arttirdigini ortaya koymustur
(Turkoglu ve Unal, 2022). Tiim bu gelismelere ragmen uzaktan egitim siirecinde de dgretmenlerin alistiklari
geleneksel 6lgme degerlendirme uygulamalarini daha ¢ok tercih ettigi bilinmektedir (Adiglzel, 2020). Ancak
O6gretmenlerin alternatif 6lgme degerlendirme uygulamalarinin yani sira gelisen dijital 6lgme degerlendirme
uygulamalarindan da haberdar olmalari ve bu uygulamalari derslerinde kullanabilmeleri gerekir. Zira Millt Egitim
Bakanlgi (2019) da Tiirkge Dersi Ogretim Programi’nda yer alan 6lgme degerlendirme uygulamalarinin ne olursa
olsun surekliliginin saglanmasina vurgu yapmaktadir. Bir baska ifade ile 6grenme 6gretme sirecinin 6rgiin ya da
uzaktan olup olmadigi ayirt edilmeksizin 6lgme degerlendirme faaliyetleri hayati derecede 6nem arz etmektedir

(Baran, 2020).

Salgin siirecinde uzaktan egitim faaliyetlerinde yiritilen 6lgme degerlendirme uygulamalari ile ilgili uluslararasi
alan yazinda pek c¢ok arastirmaya rastlanmaktadir (Abduh, 2021; Ghanbari ve Nowroozi, 2021; Kholidi ve
Farmasari, 2022; Pambudi ve Ciptaningrum, 2023; Yulianto ve Mujtahin, 2021) ancak Tirkiye Ozelinde
bakildiginda ise bu arastirmalarin ¢ok daha az oldugu goriilmektedir. Arastirmalara bakildiginda 6gretmenlerin
uzaktan egitim araclarini kullanabilme tutum ve becerilerini (Turan vd., 2022), uzaktan egitimde kullandiklar
6lgme degerlendirme uygulamalarini (Adigtizel, 2020; Tath vd., 2021; Turan vd., 2022), uzaktan egitimde 6lgme
degerlendirme ihtiyaglarini (Tatl vd., 2021) ve uzaktan egitimde 6lgme ve degerlendirme konusunda yapilmasi
gerekenleri (Sari, 2020) belirlemeye odaklandiklari gériilmistir. Bununla birlikte 6grencilerin e-degerlendirmeye
yonelik gorislerini (Cabi, 2016) inceleyen bir calismaya da rastlanmistir. Oysaki egitimin en 6nemli unsurlarindan
olan oOlgme degerlendirmenin uzaktan egitim sirecinde ne diizeyde gerceklestirildiginin ve bu siregte
ogretmenlerin neler deneyimlediklerinin, salgin 6ncesi ve sonrasinda kullandiklari yontem ve tekniklerin ne
Olglide siiregten etkilendiginin anlasilabilmesi ve daha iyi bir 6lgme degerlendirme siireci olusturulabilmesi icin
¢ok daha fazla arastirilmaya ihtiyaci vardir. Zira saglikh bir dlgme degerlendirmenin olmadigi yerde gergek
ciktilardan s6z etmenin mimkin olmayacagi gibi yasanan aksakliklarin da iyilestirilmesine yonelik adimlarin

atilmasi da zor olacaktir. Ozellikle de bu calismada Tiirkce dgretmenlerine odaklanmadaki amag aslinda tim
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derslerin temelini olusturan 6grencilerin dil becerilerinin gelistiriimesine yonelik uzaktan egitim siirecinde 6lgme
degerlendirme ¢alismalarinda neler yaptiklarini belirlemektir. Zira dil becerilerinin 6gretiminde yasanan her tirli

problemin tim dersleri etkileme durumu séz konusudur.

Tim bu sebeplerden hareketle bu ¢alismada Tirkce o6gretmenlerinin 6lgme degerlendirme araglarini,
yontemlerini ve tekniklerini 6Gnemseme durumlari ile COVID-19 salginindan dnce ve salgin siirecinde kullanma
diizeylerinin tespit edilmesi ve salgin strecinde yapmis olduklari 6lgme degerlendirme uygulamalarina yonelik
gorislerinin belirlemesi amaglanmistir. Bu dogrultuda asagidaki sorularin cevaplari da aranmistir. Tirkce

O0gretmenlerinin;

1. COVID-19 salgini 6ncesinde ve salgin sirecinde 6lgme degerlendirme arag, yontem ve tekniklerini
6nemseme durumlari nedir?

2. COVID-19 salginindan 6nce salgin sirecinde 6lgme degerlendirme arag, yontem ve tekniklerini
kullanma duzeyleri nedir?

3. Uzaktan egitim silirecinde derslerinde dlgme degerlendirme uygulamalarini kullanma amaglarina ve
bu amaglari gergeklestirme durumlarina yonelik gorisleri nelerdir?

4. Uzaktan egitim slrecinin 6lgme degerlendirme uygulamalarini etkileme durumuna yonelik gorusleri
nelerdir?

5. Uzaktan egitim slrecinde 6lcme degerlendirme uygulamalarinda en ¢ok sorun yasadiklari alanlara
yonelik gorusleri nelerdir?

6. Uzaktan egitim sirecinde 6lgme degerlendirme uygulamalarina yonelik 6grenci tutumlari hakkindaki
gorisleri nelerdi?

7. Uzaktan egitim siirecinde 6lgme degerlendirme amagh internet tabanl uygulamalari kullanma
durumlari ve kullandiklari uygulamalara yonelik gorusleri nelerdir?

8. Uzaktan egitim siireclerinde 6lgme degerlendirme uygulamalarinin saglkh yiratilmesine yonelik

onerileri nelerdir?

YONTEM

Arastirma Deseni

Arastirma karma yontem ile yUrutiilmastiir. Karma yontemle olusturulan galismalarda arastirmaci, arastirma
sorularina bagli olarak nitel ve nicel verileri dikkatli bir bicimde elde eder ve analiz yapar. Es zamanh olarak iki
veri tlird birbirine baglanabilir veya bltinlestirilebilir (Creswell ve Plano Clark, 2018). Bu ¢alisma karma yontemin
yakinsayan paralel desenine gore tasarlanmistir. “Yakinsayan paralel desen (es zamanli desen) arastirmacinin,
nitel ve nicel asamalari arastirma slirecinin ayni olan bir asamasinda es zamanli olarak uygulanmasiyla olusur”
(Creswell ve Plano Clark, 2018, s. 79). Zira bu ¢alismanin da verileri ayni zamanda toplanmis ve nitel agirlikl olmak
Uzere nicel verilerle desteklenmistir. Arastirmanin nicel boyutu tarama modeline gore tasarlanmistir. Bu modelle

olusturulan arastirmalarda yer alan kisi veya olay mevcut olan 6zellikleriyle betimlenmeye ugrasilir (Karasar,
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2015). Calismada &gretmenlere uygulanan Olgme Degerlendirme Arag, Yontem ve Tekniklerini Onemseme ve
Kullanma Diizeyi Anketi ile elde edilen veriler ayri ayri betimlendiginden ve aradaki iliskilere dair bir inceleme
yapilmadigindan galisma tekil tarama modeline gére desenlenmistir (Karasar, 2015). Arastirmanin nitel boyutu
ise fenomonoloji desenine gore tasarlanmistir. Bu desende bir kavram ya da durumla ilgili kisilerin deneyimleri
ve bu deneyimlerin onlar igin ne ifade ettigi belirlenmeye c¢alisilir (Christensen vd., 2020). Bu dogrultuda bu
calismada 6gretmenlerin uzaktan egitim siirecindeki 6lcme degerlendirme uygulamalarina yonelik deneyimleri

hakkinda bilgi edinmek amaciyla gorisleri alinip incelenmistir.
Evren Orneklem/Calisma Grubu

Arastirmanin nicel boyutu igin 6rneklemi 2021-2022 egitim Ogretim yili icerisinde Tirkiye’'nin Karadeniz
Bolgesindeki bir ilde Milll Egitim Bakanligina bagli ortaokullarda gorev yapan 271 (K=158, E=113) Turkce
dgretmeni olusturmaktadir. Orneklem uygun drnekleme ydntemi ile olusturulmustur. Bu 6rnekleme yénteminde
arastirmaci verileri kolay bir bigimde ulastigi 6rneklemden toplar (Buytkoztiirk vd., 2018). Bu ¢alismada da
verilerin il genelinden toplanmasi ve uzak mesafelere ulasmanin 6zellikle de salgin slrecinin devam etmesi
nedeniyle zor olmasi sebebiyle bu ydntem tercih edilmistir. Ornekleme ait tanimlayici bilgiler Tablo 1’de

Ozetlenmistir.

Tablo 1. Orneklemi Olusturan Ogretmenlere Dair Tanimlayici Bilgiler

Degisken N %
Cinsiyet Kadin 158 58,3
Erkek 113 41,7
0-5 yil 12 4,4
6-10 yil 68 25,1
Hizmet yili 11-15yil 65 24
16-20 yil 75 27,7
20 yil Gzeri 51 18,8
Lisans 238 87,8
Ogrenim durumu Yuksek lisans 31 11,4
Doktora 2 0,7
il 110 40,6
Gorev yaptigl yerlesim yeri ilge 117 43,2
Koy 44 6,3
L - S Evet 206 76
COVID-19 sureC|ndechij?LsrLe|;|:| gergeklestirebilme Kismen 57 21
Hayir 8 3
Toplam 271 100

Nitel calisma grubu, nicel 6rneklem igerisinde yer alan 16 (K=7, E=9) Tlrkce 6gretmeninden olugsmaktadir. Calisma
grubu amach 6rnekleme yontemlerinden biri olan kolay ulasilabilir 6rnekleme yontemi ile olusturulmustur.
Arastirmaya hiz ve pratiklik kazandiran bu yontemde arastirmaci, yakin ve erisilmesi kolay olan bir durumu secer
(Yildirrm ve Simsek, 2018). Nitel arastirmaya katilm gosteren Tirkce 6gretmenlerine dair tanimlayici bilgiler

Tablo 2’de sunulmustur.
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Tablo 2. Calisma Grubunda Yer Alan Ogretmenlere Ait Tanimlayici Bilgiler

No Cinsiyet Hizmet yil Bigrenim durumu Gérf-:v COoVID-19 salgm.sﬁrecinde derslerini
yeri gergeklestirme durumu

01 Erkek 6-10 Yiiksek lisans Koy Kismen

02 Erkek 6-10 Lisans Koy Evet

03 Erkek 0-5 Lisans ilce Kismen

04 Kadin 11-15 Yiiksek lisans il Evet

05 Erkek 11-15 Lisans Koy Evet

06 Erkek 20 yil-Gzeri Lisans Koy Evet

07 Erkek 16-20 Lisans il Kismen

08 Kadin 11-15 Yiiksek lisans il Evet

09 Erkek 16-20 Lisans il Evet

010 Kadin 20 yil-Gzeri Yiiksek lisans il Evet

011 Erkek 6-10 Yiiksek lisans ilce Evet

012 Kadin 11-15 Yiiksek lisans il Evet

013 Erkek 16-20 Lisans il Evet

014 Kadin 11-15 Lisans il Evet

015 Kadin 6-10 Lisans ilce Evet

016 Kadin 6-10 Yiiksek lisans ilce Evet

Veri Toplama Araglari
Kisisel Bilgi Formu

Calismaya katilan 6gretmenlerin bazi demografik ve kisisel bilgilerinin alinmasi amaciyla arastirmacilar tarafindan
hazirlanmistir. Bu formda katilimcilarla ilgili; cinsiyet, hizmet yili, 6grenim durumu, gorev yapilan yerlesim yeri,

COVID-19 siirecinde derslerini gerceklestirebilme durumlari gibi sorular yer almaktadir.
Ol¢me Degerlendirme Arag, Yontem ve Tekniklerini Kullanma ve Onemseme Diizeyleri Anketi

Bekar Kebapgi (2016) tarafindan gelistirilen anket 29 maddeden olusmaktadir. Anket 6gretmenlerin 6lcme
degerlendirme arag, yontem ve tekniklerini kullanim sikligini belirlemek icin ‘Her zaman kullaniyorum’,
‘Cogunlukla  kullaniyorum’,  ‘Kullaniyorum’,  ‘Seyrek kullaniyorum’,  ‘Hi¢  kullanmiyorum’ seklinde
derecelendirilirken; &nemseme diizeylerini “Cok &nemli gériiyorum’, ‘Onemli gériiyorum’, ‘Kararsizim’, ‘Biraz
dnemli goriiyorum’, ‘Onemsiz goérilyorum’ siralamasina gore derecelendirilmistir. Anket, 5’li Likert tipinde
olusturulmustur. Calismada anketin Gnemseme dizeyleri ile ilgili Cronbach Alfa degeri .85, kullanim diizeyleri ile
ilgili Cronbach Alfa degeri .68 olarak hesaplanmistir (Bekar Kebapgi, 2016). Bu ¢alismada 6gretmenlerin 6nce
olcme degerlendirme arag, yontem ve tekniklerini 6nemseme dizeyleri tespit edilmek istenmis daha sonra
ogretmenlerin anketin 6lcme degerlendirme arag, yontem ve tekniklerini kullanim sikhgi bolim{i hem COVID-19
salgin slireci 6ncesi i¢cin hem de COVID-19 salgin siireci igin 2 kez kullaniimistir. Anketin 6nemseme dizeyleri ile
ilgili Cronbach Alfa degeri .89, COVID-19 salgin siireci dncesi kullanim dizeyleri ile ilgili Cronbach Alfa degeri .88,
COVID-19 salgin siirecinde kullanim diizeyleri ile ilgili Cronbach Alfa degeri .93 seklindedir.

1204



I.l E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Yari Yapilandirilmis Gériisme Formu

Arastirmada Turkce 6gretmenlerinin uzaktan egitim sirecindeki 6lgme degerlendirme uygulamalarina yonelik
gorislerini belirlemek amaciyla arastirmacilar tarafindan yari yapilandiriimis bir gériisme yapilmistir. Bu gériisme
yonteminde aragtirmaci gériisme 6ncesinde sorulari hazirlar ancak gériisme anindaki duruma gore sorularda bazi
kugtik degisikliklere gidebilir, sorulari yeniden diizenleyip sorabilir (Cepni, 2018). Bu galisma igin arastirmacilar
once alan yazin taramasi yapip uzaktan egitim siirecinde yapilan 6lgme degerlendirme uygulamalarina yonelik
sorular olusturmuslardir. Hazirlanan sorular Tirkge Egitimi alaninda galisan dort akademisyenin goérisiine
sunulmustur. Uzmanlardan alinan déniitler dogrultusunda gériisme formuna iki soru (Ornek: Uzaktan egitim
sirecinde 6lgme degerlendirme uygulamalarinin kullaniminda internet tabanh uygulamalardan yararlandiniz mi?
Cevabiniz evet ise hangilerini kullandiniz?) eklenmistir. iki soru ise birbirine yakin oldugu icin degistirilip tek
soruya donlstlrtlmustir. Boylece form yeniden diizenlemistir. Hazirlanan vyari yapilandirilmis goriisme
formundaki sorularin anlasilirhgini ve uygulanabilirligini belirlemek amaciyla dort 6gretmenle pilot uygulama
yapiimistir. Ogretmenlerden alinan déniitler dogrultusunda bazi sorulara yénelik cevaplarin benzer olmasi

sebebiyle sorular yeniden diizenlenmistir. Tim diizeltmelerden sonra gériisme formuna son seklini almigtir.
Verilerin Toplanmasi ve Analizi

Arastirma icin dncelikle Trabzon Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirmalar ve Yayin Etik Kurulu
Baskanligindan (No: E-81614018-000-705, Tarih: 13/08/2021) etik kurul izni alinmistir. Sonrasinda Trabzon il Milli
Egitim Mudurliginden (No: E-82438636-605.99-31396390, Tarih: 09.09.2021) arastirma izni alinmistir.
izinlerden sonra ulasilabilen égretmenlerden yiiz yiize veri toplanmis ancak mesafe ve pandemi siirecinin halen
devam etmesi sebebiyle ulasilamayan 6gretmenlerden Google formlar araciligiyla veriler toplanmistir. Verilerin
toplanmasi esnasinda Helsinki Bildirgesinde insan deneklere yonelik olan yonergeler ve ilkeler dikkate alinmistir
(World Medical Association, 2013). Hem nitel hem de nicel veri toplama siirecinde 6gretmenlerin tamami
calismaya gonulli katilmis ve uygulama 6ncesinde onaylari alinmistir. Yari yapilandirilmis gérisme formunda
O6gretmenlerin tamami g¢alismaya gonlli olarak katilmistir. Gérisme yapilan 6gretmenlere ayrica birkag giin
dnceden goriisme talebi sunulmus, daha sonra onlar igin uygun zamanlarda bir 6gretmen ile yiiz yiize (01), diger
ogretmenlerle ise gesitli sosyal iletisim araglari vasitasiyla goriismeler yapilmistir. Gorismeler yaklasik 16-45
dakika arasinda stirmustilr. Tim katilimcilar, goértismelerin ses kaydinin yapilmasina izin vermistir, bdylece tim
veriler kayit altina alinmistir. Gorlisme stiresi boyunca katiimci (beden dili, konuya yaklasim bigimi vb.) ve
gorisme icerigi (6nemli kavramlar, tekrar déntilmesi gereken sorular, anlagilmayan noktalar vb.) ile ilgili notlar
tutulmustur. Arastirmada elde edilen veriler dncelikle bilgisayar ortamina aktarilmis ve her bir 6gretmene ait

gorisme formu yazili metin haline getirilmistir.

Arastirmada verilerin ¢6zimlenmesinde nicel veriler igin istatiksel analiz tekniklerinden, nitel veriler igin ise igerik
ve betimsel analiz tekniklerinden yararlanilmistir. Betimsel analiz teknigi ile 6zetlenen ve yorumlanan veriler

icerik analizinde daha detayh bir islem uygulanir ve betimsel yaklasimla fark edilemeyen kavram ve temalar bu
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analiz sonucunda kesfedilir; bdylece igerik analizinde verilerin agiklanabilmesi icin uygun kavram ve iliskilere
ulasilmaya calisir (Yildirim ve Simsek, 2018). Bu ¢alismada da 6gretmenlerle yapilan gériismelerin analizinde 6nce
ilgili alan yazin okunarak konuyla ilgili genel bir sema olusturulmus ve sonrasinda analizler yapilirken kodlar ve
temalar alan yazindaki kavramlarin destegiyle olusturulmaya galisiimistir (Adigiizel, 2020; Ghanbari ve Nowroozi,
2021; Pekcan ve Toraman, 2022; Yulianto ve Mujtahin, 2021). Ancak bazi temalar arastirmacinin amaci
dogrultusunda arastirmacilar tarafindan olusturulmustur. Elde edilen nicel ve nitel veriler tablolar ve grafikler
halinde sunulup yorumlanmistir. Ayrica nitel bulgulari desteklemek amaciyla 6gretmen gorislerine de yer

verilmistir.

Gegerlik ve Giivenirlik

Calismanin nitel boyutunda Tirkce Ogretmenlerinin uzaktan egitim sirecindeki 6lgme degerlendirme
uygulamalari hakkindaki goruslerinin belirlenmesi amaciyla yari yapilandiriimis gériisme formu kullaniimistir.
Gorlisme formunun hazirlamasinda 6ncelikle alan yazin taramasi yapilmis ve bu dogrultuda ¢alismanin amacina
yonelik sorular olusturulmustur. Daha sonra uzman goérusleri alinmis, yapilan donitler ve 6neriler neticesinde
gorusme formu sekillendirilmistir. Nitel arastirmalarda uzman kisilerden fikir almak inandiriciligi ve gegerliligi
olumlu yonde etkilemektedir (Merriam, 2018). Uzman kisilerden alinan dénutler ve dneriler arastirmaciya kendi
yaklasimlarini kontrol edebilme imkani saglamakla birlikte arastirmanin niteligini de artirir (Yildirrm ve Simsek,
2018). Ayrica goriisme formunu calisma sirecine dahil etmeden doért Tirkce Ogretmeniyle pilot calisma
gerceklestirilmis, gdrisme formunda yetersiz, eksik veya anlasilmayan yerler tespit edilip dizenlenmistir. Daha
sonra asil uygulamada yapilan gériismeler kayit altina alinmis, gériisme sireci boyunca arastirmaci gérismelerle
ilgili notlarini almustir. Yapilan goriismeler neticesinde veriler yaziya aktarilarak katilimcilarin teyidine sunulmus,
anlasiimayan, eksik kalan noktalarin olup olmadigi kontrol edilmistir. Arastirmacilar tarafindan yapilan verilerin
analizinde uzman gorislerine de basvurulmus, alinan donutlerle birlikte bulgulara son sekli verilmistir. Siireg
icerisinde yapilan tim bu islemlerin amaci arastirmanin niteligi, glvenirligi ve gecerliginin artmasina katki
saglamaktir. Ayrica arastirmaya dahil edilen Tirk¢e 6gretmenlerinin ifadeleri arastirmanin nitel bulgularinda

verilirken etik kaygilar nedeniyle isimleri yerine 01, 02, 03... seklinde kodlanarak verilmislerdir.

BULGULAR

Nicel Verilere Ait Bulgular

Arastirmanin ilk amaci dogrultusunda Tiirkge 6gretmenlerinin 6lgme degerlendirme arag, yontem ve tekniklerini
dnemseme durumlari incelenmistir. Ogretmenlerinin dnemseme diizeyleri en ¢oktan en aza dogru Grafik 1’de

sunulmustur.

1206



I.I E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

S B N W &
ok, ULINNUTWULLID O
EE
Kompozisyon [N
Gozlem NN
Kavram haritas) [N
S6zli sunu (NG
Drama NN
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Puanlama olcegi NN
Gorisme/miulakat INNENEEEGEGEGEE——
Coktan se¢meli maddeler NN
Oz degerlendirme NI
Ev odevi NG
Eslestirmeli maddeler NN
Kontrol listesi NN
Kisa cevapl maddeler NN
Proje NN
Arastirma raporu/yazili...
Ogrenme giinligi/ journal NG
Dogru/yanlis maddeleri [N
Akran degerlendirme I
Sozlii yoklama NN
Yapilandiriimis grid [ R
Uriin dosyasi/portfolyo N
Anket NG
V-diyagram [N
Venn diyagram: IR
Tutum dlcegi NI
Tanilayici dallanmis agac [N
Performans 6devi NI

Okuma/yazma etkinlikleri

® Onem Diizeyi

Grafik 1. Ogretmenlerin Olgme Degerlendirme Arag, Yontem ve Tekniklerini Onemseme Diizeyleri

*Grafikteki sayisal veriler maddelere verilen cevaplarin ortalamasi hesaplanarak olusturulmustur.

Grafik 1'de gorildigi Uzere Tirkce 6gretmenlerinin 6lgme degerlendirme arag, yontem ve tekniklerini
onemseme dizeyleri arasinda ¢ok belirgin farklar yoktur. Genel olarak 6gretmenlerin Gnemseme durumlarina ait
puanlar 4.7 ile 3 arasinda degismektedir. Ogretmenlerin en yiiksek diizeyde &nemsedigi arag, ydntem ve
tekniklerin sirasiyla okuma/yazma etkinlikleri (x=4.64), kompozisyon (x=4.31), gbzlem (x=4.25), kavram haritasi
(X=4.07) ve s6zIi sunu (x=4.07) oldugu gériilmektedir. Ogretmenlerinin en az dnemsedigi arag, ydntem ve
tekniklerin ise sirasiyla performans odevi (x=3), tanilayici dallanmis aga¢ (x=3.15), tutum olcegi (x=3.18), venn
diyagrami (x=3.18), v diyagrami (x=3.19), anket (x=3.29), irlin dosyasi (x=3.31), yapilandirilmis grid (x=3.33), s6zli
yoklama (x=3.39), akran degerlendirme (x=3.43), dogru/yanhs maddeleri (x=3.43) ve 6grenme glinligi (Xx=3.46)
oldugu tespit edilmistir. Bu bulgular da 6gretmenlerin klasik arag, yéntem ve teknikleri daha ¢ok 6nemsediklerini

gostermektedir.

Tirkge 6gretmenlerinin COVID-19 salginindan dnce ve salgin sirecinde 6lgme degerlendirme arag, yontem ve

tekniklerini kullanma dizeylerine ait bulgular Grafik 2’de 6zetlenmistir.
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Grafik 2. Ogretmenlerin COVID-19 Salginindan Once ve Salgin Siirecinde Olgme Degerlendirme Arag, Yontem ve
Tekniklerini Kullanma Dizeyleri Arasindaki Farklar

*Grafikteki sayisal veriler maddelere verilen cevaplarin ortalamasi hesaplanarak olusturulmustur.

Grafik 2’de Turkge 6gretmenlerinin COVID-19 salginindan 6nce kullandiklari 6lgme degerlendirme arag, yontem
ve tekniklerini salgin sirecinde ¢ok daha az kullandiklari gorilmektedir. COVID-19 salgin sirecinde salgin
Oncesine oranla daha fazla tercih edilen bir arag, yontem ve teknigin olmadigi belirlenmistir. Ancak bu donemde
gozlem, Urlin dosyasl, proje gibi bazi araglarin kullanimlarinda diger araglara oranla belirgin azalmalarin oldugu
goriilmektedir. Ogretmenlerin COVID-19 salginindan 6nce ve salgin siirecinde arag, yéntem ve teknikleri
kullanma diizeylerine bakilacak olursa bu oranlarin birbirinden farkl oldugu gériilmektedir. Ogretmenlerin salgin
oncesi okuma/yazma etkinlikleri (x =4.54), coktan segmeli maddeler (x=4.32) ve dogru yanhs maddelerini (x=4.08)
en fazla kullandiklari ortaya ¢ikmistir. En az kullandiklari arag, yontem ve tekniklerinin ise sirasiyla v diyagrami
(x=1.66), venn diyagrami (x=1.7) ve yapilandiriimis grid (x=1.72) oldugu tespit edilmistir. Ogretmenlerin salgin
strecinde en fazla kullandigi arag, yontem ve tekniklerin ise sirasiyla okuma/yazma etkinlikleri (x=3.89),
kompozisyon (x=3.75) ve ev 6devi (x=3.6) oldugu gorilmektedir. Buna karsilik en az kullandiklari arag, yontem ve
tekniklerin ise v diyagrami (x=1.44), venn diyagrami (x=1.48) ve yapilandirilmis grid (x=1.58) oldugu belirlenmistir.
Bu bakimdan en az 6nemsedikleri yontem ve tekniklerin ayni zamanda en az kullandiklari yontem ve teknikler

oldugu gorilmektedir.

Nitel Verilere Ait Bulgular

Tirkce 6gretmenlerinin uzaktan egitim siirecinde 6lgme degerlendirme yapma amaglarina ait bulgular Tablo 3’te

Ozetlenmistir.
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Tablo 3. Ogretmenlerin Olgme Degerlendirmeyi Kullanim Amaglari

Tema Kodlar Ogretmenler
. . . Siire¢ basinda hazir bulunuslugu belirleme 05, 09, 011, 012
Ogrenciyi tanimaya yonelik L o A L e .
Ogrencilerin bilgi ve becerilerini anlama 04, 06, 07, 09
o inin gelisimini sal Doniit verme 010, 0611
grencinin g;.;i‘;ﬂ;(m saglamaya S[.]_reci daha iyi hale getirme 02
Ogrenilenleri tekrar etme 06
Ogrenme alanlarinin gergeklesme durumunu belirleme 02, 03, 05, 08, 610, 016
Sinav/degerlendirme yapma 08, 09, 011, 014
Sonuca ulagmaya yénelik Kazanimlarin égrenilip/égrenilmedigini belirleme 01, 05,012
Not verme 01, 613
Diizey belirleme 07

Tablo 3 incelendiginde Tirkce 6gretmenlerinin 6lgme degerlendirmeyi kullanim amaglari 6grenciyi tanimaya,
O0grencinin gelisimini saglamaya ve sonuca ulasmaya yonelik olmak Uzere U¢ tema altinda toplanmistir.
Ogretmenlerin 6lgme degerlendirmeyi 6grencileri tanimaya yénelik kullanma amaglari su sekildedir: 6grencilerin

siire¢ basinda hazir bulunuslugu belirleme ve 6grencilerin bilgi ve becerilerini anlama. Bu amaglara iliskin 6rnek

ifade asagida verilmistir.

Ders baslangicinda yani konu baslangiglarinda ¢ocugun hazir bulunusluk seviyesini élgmek igin,
ders siirecinde ¢cocugun yine kazanimlari kavramasini degerlendirirken siireg icinde ve ders sonunda

da kazanimin gerceklesip gerceklesmedidini 6lcmek icin. 012

Ogretmenlerin 6lcme ve degerlendirmeyi 6grencinin gelisimini saglamaya yonelik kullanma amaclari ise su

sekildedir: doniit verme, siireci daha iyi hale getirme ve 6grenilenleri tekrar etme. Bu amaglara iliskin 6rnek ifade

asagida verilmistir.

Siireg icinde ise geri bildirim icin hem bana 6grencilerin durumu igin geri bildirim veriyor. Hem ben
bu elde ettigi sonuglardan égrenciye geri bildirim veriyorum. Sonunda da dederlendirme igin

yapiyorum &grenci ne kadar basarili basarisiz seklinde. 011

Sonuca ulasmaya yonelik amaclar icin 6lcme degerlendirmeyi kullanan 6gretmenler 6grenme alanlarinin
gerceklesme durumunu belirleme, sinav/degerlendirme yapma, kazanimlarin 6grenilip/6grenilmedigini

belirleme, not verme ve diizey belirleme igin 6lgme degerlendirme yaptirmayi tercih ettiklerini ifade etmislerdir.

Bu amaglarailiskin 6rnek ifade asagida verilmistir.
Tiirkge editiminin 6G§renme alanlarinin hangi oranda gerceklestigini gézlemlemek icin. 02
Katilimcilardan 015 dlgme degerlendirmeyi kullanim amaci hakkinda yorum yapmamustir.

Tirkce 6gretmenlerinin uzaktan egitim sirecinde 6lgme degerlendirmeyle ilgili amaglarini gergeklestirme

durumlarina ait bulgular Tablo 4’te 6zetlenmistir.
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Tablo 4. Ogretmenlerin Olgme Degerlendirme Amaglarini Gergeklestirme Durumlari

Tema Kodlar Ogretmenler
Temel dil becerilerini 8lgme 02, 04, 014, 016
Gergeklesen Amaglar Mifredattaki amaglari gergeklestirme 012, 015
Sireg icinde ve sonundaki amaglari gergeklestirme 011
Kismen Gergeklesen Amaglar Sinif seviyesine gére yapabilme 06
Saglikli/yeterli dlclide yapamama 03, 65, 67, 09, 610, 615
Sinav yapamama 01, 613,014
Gergeklestirilemeyen Amaglar Uzun stireg gerektiren degerlendirmeler yapamama 02, 04, 08
Temel dil becerilerini dlcememe 03,04
Sureg basinda degerlendirme yapamama 011

Tablo 4’te Turkge 6gretmenlerinin uzaktan egitimde 6lgme degerlendirme amaglarini gergeklestirme durumlari
sunulmustur. Tlrkge 06gretmenlerinin  ¢ogu uzaktan egitimde O&lcme degerlendirme amaglarini
gerceklestiremedigini ifade etmistir. En cok ise saglikli/yeterli 6lcme degerlendirme yapamadiklarini ifade
etmiglerdir. Tiirkge 6gretmenlerinin gergeklestiremedigi diger 6lgme degerlendirme amaclari su sekildedir: sinav
yapamama, uzun sireg gerektiren degerlendirmeler yapamama, temel dil becerileri 6lgememe ve siire¢ basinda

degerlendirme yapamama. Bu ifadelere iliskin 6rnek asagida belirtilmistir.

Egitim 6gretimin basinda olmasi gerekenleri gerceklestiremedim. Ders siiresi kisitlydi, ders saati

azd. Bir de é§renci katilimi azdi bu yiizden cok fazla gerceklestiremedim. 011

Ogretmenlerin uzaktan egitimde 6lgme degerlendirme amaglarindan gerceklestirebildikleri su sekildedir:
ogrencilerin temel dil becerilerini 6lgme, mifredattaki amaglari gergeklestirme ile siireg icinde ve sonundaki

amaglari gerceklestirme. Bu ifadelere iliskin 6rnek asagida belirtilmistir.

Yazili yoklama kisminda agik¢asi ben ¢ok yapamadim ama sézlii becerilerini yani o konuda élgtiim

diyebilirim. 65
Uzaktan egitim siirecinde miifredat anlaminda amaclara ulastigimi diisiiniiyorum. 015
06 ise 6lcme ve degerlendirme amagclarini sinif seviyesine gére kismen gergeklestirebildigini ifade etmistir.

Tlrkce 6gretmenlerinin uzaktan egitim sirecinin 6lgme degerlendirme uygulamalarini ne yonde etkiledigine dair

gorisleri Tablo 5’te 6zetlenmistir.

Tablo 5. Uzaktan Egitimin Olcme Degerlendirme Uygulamalarini Etkileme Durumu

Tema Kodlar Ogretmenler
Gegerlik ve giivenirligin diismesi 02, 63, 010, 612, 016
. Sinavlarin yapilamamasi 011, 013,015
Sistem kaynakli Alternatif uygulamalarin kullanilamamasi 01, 05
Saglikli degerlendirmenin yapilamamasi 08, 09
Ogrencinin/siirecin takip edilememesi 04, 011, 014, 016
Ogretmen-6grenci kaynakli Karsilikl etkilesimin olmamasi 04, 06, 016
Ogrencilerden beklentilerin diismesi 08
Surecin bilinmezliginden kaynakh Kimsenin ne yapacagini bilememesi 07
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Tablo 5 incelendiginde Turkge 6gretmenlerinin tamami uzaktan egitimin 6lgme ve degerlendirme uygulamalarini
etkiledigini ifade etmis, bu etkiler ti¢ tema altinda toplanmistir. Bunlar: sistem kaynakh, 6gretmen-6grenci
kaynakli ve siirecin bilinmezliginden kaynakli. Sistem kaynakli olarak etkiledigi alanlar su sekildedir: gegerlilik ve
guvenirligin diigmesi, sinavlarin yapilamamasi, alternatif uygulamalar kullanilamamasi, saglikli degerlendirmenin

yapilamamasi. Bu ifadelere dair 6rnek 6gretmen goriisleri asagida sunulmustur.

Oncelikle katilim sorunumuz élgme ve dederlendirmeye de yansidi siniflarda yiiz yiize editimde tam

katilmla yapabildigimiz 6lgme degerlendirme uygulamalarini katilimin yiizde elliye kadar diistiigii

uzaktan egitim ortamlarinda gerceklestiremedik. Bu durum 6l¢cme dederlendirmenin hassasiyetini,

gecerlilik ve giivenilirligini etkiledi, azalttr. 02

Alternatif 6lcme dederlendirme yéntemlerine bircogu bence kullanilmamustir, kullanilamaz. 01

Ogretmenler ikinci temada toplanan 0Ogretmen-6grenci kaynakl

edilememesi, karsilikli etkilesimin olmamasi ve 6grencilerden beklentilerin diismesi seklinde oldugunu ifade

etmislerdir. Bu ifadelere iliskin 6rnek 6gretmen goérisleri asagida yer almaktadir.

etkilerinin  6grencinin/sirecin  takip

Odrenci ile ¢ok fazla etkilesim halinde olan bir ders ¢ok yénlii bir ders ben 6yle diistiniiyorum yani

siire¢ degerlendirmesine ¢ok ¢ok fazla oldugu bir ders. O ylizden uzaktan egitim d&lgme

dederlendirme kisminda olumsuz yénde etkilemistir. O4

07 ise siirece dair bilinmezliklerden kaynakli 6lgme degerlendirme {izerinde olumsuz etkileri oldugunu ifade

etmistir.

Tirkce 6gretmenlerinin uzaktan egitim siirecinde 6lgme degerlendirmede en ¢ok sorun yasadiklari 6grenme

alanlarina ait bulgular Tablo 6’da sunulmustur.

Tablo 6. Ogretmenlerin Olgme Degerlendirmede En Cok Sorun Yasadiklari Ogrenme Alanlari

Tema Kodlar Ogretmenler
Dinleme Baglanti sorunlarinin olmasi 014
Odaklanma sorunu olmasi 03
Teknolojik donanim sorunlarinin olmasi 08, 015

Konusma Ogrencinin sorumluluk almasini gerektirmesi 011
? Cevirim i¢i degerlendirilememesi 012
Ogrencilerin icine kapanik olmasi 014
Okuma Kitaplarinin olmamasi 03
Teknolojik donanim sorunlari 08

Déniit alamama 05, 012, 013, 015, 016
Yazinin ekrana yansitilamamasi 01
Yazma Stirenin az olmasi 01
D&niit verememe 04
Ogrencinin sorumluluk almasini gerektirmesi 011
Gorsel okuma/sunu Yorum/gikarim yapamama 09
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Dil Bileisi Siirenin az olmasi 01

g Uygulama yaptiramama 07

Hepsi Teknolojik donanim sorunlarinin olmasi 02

Fark edrememe Sorunlarin ylz yuze egitimden farkh olmamasi 06
g Ciddiye alinmasi/strekli uyarida bulunulmasi 010

Tablo 6 incelendiginde Turkce 6gretmenlerinin uzaktan egitim siirecinde 6lgme degerlendirmede en ¢ok sorun
yasadigi alanin yazma oldugunu ifade ettikleri gérilmektedir. Ogretmenlerin yazma alaninda sorun yasama
sebepleriise su sekildedir: doniit alamama, yazinin ekrana yansitilamamasi, sirenin az olmasi, doniit verememe,

ogrencinin sorumluluk almasini gerektirmesi. Buna iliskin bazi 6rnek ifadeler asagida yer almaktadir.

En sikintili olan yazmaydi bence ¢iinkii yazdigimda yiiz yiize olma zorunlulugu var gibi niye mesela
yazma yazim ve noktalama isin icinde ézellikle oluyor yazma becerilerinde. Bu hatalari gérmek igin

yiiz yiize olmak gerekiyor uzaktan editimde yazma becerileri en sikintili alan gériiniiyor. 05

Gerekgesi de dedigim gibi yazinin ekrana yansitilamamasi, siirenin yetersiz olmasiyla dedigim gibi
30 dakikada siireler ha édev verilebilirdi ama az énce dedigim gibi égrencilerin bunu sinif ortaminda
yapmalariyla ev ortamindaki ciddiyetleri bir olmadidi igin uygulamalarda en ¢ok sorun yasadigimiz

dgrenme alanlari bunlar oldu. 01

Ogretmenler uzaktan egitimde dlgme degerlendirme yaparken en ¢ok sorun yasadiklari ikinci alanin ise konusma
oldugunu ifade etmisler ve sebeplerini ise su sekilde belirtmislerdir: teknolojik donanim sorunlarinin olmasi,
o6grencinin sorumluluk almasini gerektirmesi, degerlendiriliememesi, 6grencilerin icine kapanik olmasi. Bu

ifadelere iliskin 6rnek asagida sunulmustur:

Acik uglu soruda, ¢iinkii fikirlerini almam gerektiginde sey oldu, mikrofon problemi oldu ve onlardan
istedigim gibi cevap alamadim. Veya karsi tarafin mikrofonu ¢ok ses yansittidi icin hani béyle
rahatsiz edici ortama ses verdigi icin kapattirmak durumunda kaldim, gériisme yine ayni sekilde

oldu. 68

Ogretmenlerin sorun yasadigi bir diger alanin ise dinleme alani oldugu gériilmektedir ve bu alandaki sorunlarin
baglantidan kaynakli ve oOgrencilerin etkinliklere odaklanamamasindan kaynakh oldugu gorilmektedir. Bu

ifadelere iliskin 6rnek asagida yer almaktadir.

Dinleme konusunda biraz sikinti yasadik hocam tabii ki burada égrencilerin beni dinleyip dinlememe
meselesi degil de baglantilar koptu ya hocam internet lizerinden kimisi baglanamadi kimisi

baglanip yarida kesildi bu durumlarda yasadik agikcasi. 014
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Ogretmenlerin okuma alaninda da sorun yasadigl goriilmektedir. Bu sorunlarin 6grencilerin kitaplarinin
olmamasindan ve sorunlu teknolojik donanimdan kaynakli oldugunu ifade ettikleri goériilmektedir. Ornek

ifadelerden biri su sekildedir:

Okumada ¢ok sikintimiz oldu ¢iinkii okulda zorla da olsa birazcik okutuyorduk onlara okuma
aliskanligi kazandirmaya ¢alisiyorduk ama uzaktan egitimde hem kitaplari yoktu ellerinde,
olanlarda okuma ihtiyaci hissetmedi ellerinde telefonla ¢ok vakit gegirdiler. Okuma becerileri ¢ok

geriye gitti. Bu beceri geriye gittidi icin anlamalari da yasadilar. 03

Ogretmenlerin sorun yasadigi bir diger alan ise dil bilgisidir. Siirenin az olmasi ve uygulama yaptiramamaktan

kaynakli sorunlar yasadiklarini ifade ettikleri goriilmektedir. Asagida konuya yonelik 6rnek ifadeye yer verilmistir.

Dil bilgisi alaninda nasil oldu hani okulda Zoom uygulamasindaki bu tahta uygulamasi ile birlikte

kalemle bir seyler yazmaya ¢alistik burada sorunlar yasadik. 67

Ogretmenlerden 09 sorun yasadigi alanin gérsel okuma/gérsel sunu oldugunu, 02 uzaktan egitimde teknolojik
donanim sorunlarinin olmasi sebebiyle 6lcme degerlendirmede her alanda sorun yasadigini ifade etmistir. 06
sorunlarin yiz yize egitimden farkli olmadigini ve bu sebeple siirece 6zel bir etkisinden s6z edemeyecegini
belirtmistir. 010 ise siiregte siirekli uyarida bulunuldugu ve bunun belli bir siire sonra ¢ok ciddiye alinmadigini ve
zamanla bunun 6lgme degerlendirmeye de yansidigini ve herhangi bir 6lcme degerlendirme yapilamadigini ifade

etmistir.

Tirkce 6gretmenlerine gore uzaktan egitim slrecinde 6grencilerin 6lgme degerlendirme uygulamalarina karsi

tutumlari hakkindaki gorisleri Tablo 7'de 6zetlenmistir.

Tablo 7. Ogretmenlere Gére Ogrencilerin Olgme Degerlendirme Uygulamalarina Karsi Tutumlari

Tema Kodlar Ogretmenler
Siire¢ basinda ilgili/istekli olma 06, 08
Olumlu tutumlar Sureg icerisinde benimseme 02
Siireci ok 5nemseme 010
Siireci hic 6nemsememe 01, 03, 09, 012, 015
Motivasyon disikligi 01, 011
Siireg igerisinde kopmalarin olmasi 06, 08
Olumsuz tutumlar LT P -
Sureci ciddi ve resmi gérmeme 02
Siiregten sikilma 05
Kisa uygulamalari tercih etme 011
.. . Ogrenciden 6grenciye tutumun degismesi 04, 07,014
Degisken/Belirsiz . ~
tutumlar Tutum gérememe 013
Ogrenme alanlarina gére tutumun degismesi 016

Tablo 7 incelendiginde Tirkce 6gretmenlerinin bliylik bir ¢ogunlugu uzaktan egitimde o6grencilerin 6lgme
degerlendirme uygulamalarina karsi tutumlarinin genelde olumsuz yonde oldugunu ifade etmistir. Bunun

sebeplerini ise su sekilde ifade etmislerdir: slireci 6nemsememe, motivasyon disikligi, silireg icerisinde
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kopmalarin olmasi, siireci ciddi ve resmi gérmeme, siiregten sikilma, kisa uygulamalari tercih etme. Bu ifadelerle

ilgili 6rneklere asagida yer verilmistir.

Tutumlari agik¢asi ¢ok 6nemsemiyorlardi. Bir de bakanligimizin bildiginiz gibi not verilmeyecek

seklindeki ifadeleri 6§rencileri zaten artik dersten kopma noktasina getirmisti. 01

Siire¢ basinda dlgme ve degerlendirme uygulamalarini ciddi ve resmi uygulamalari olarak gérmekte
zorlandilar bunda yetkililerin bakanhgin élgme ve degerlendirmenin bu siiregte standart olacagi her

dgrencinin ayni sekilde dederlendirilecedi anlami ile karsilanan aciklamalari etkili oldu. 62

Ogretmenler uzaktan egitimde o6grencilerin 6lcme degerlendirme uygulamalarina karsi olumlu tutum
gbstermelerinin nedenlerini su sekilde ifade etmislerdir: slire¢ basinda ilgili/istekli olma, stire¢ icerisinde

benimseme, siireci Snemseme. Ornek bir ifadeye asagida yer verilmistir.

Baglanabilen 6grenciler agisindan diisiiniirsek ilk basta 6grenciler istekliydi. Baglanmaya ¢alisan

égrencilerde gercekten yeni bir seydi. Hani yeni bir egitim tarziydi, heveslendiler istekliydiler. O8

Ogretmenlerden {icli uzaktan egitim siirecinde 6lgme ve degerlendirme uygulamalarina karsi tutumlarin

dgrenciden dgrenciye degisiklik gdsterdigini ifade etmistir. Ornek ifadelerden birine asagida yer verilmistir.

Ol¢me ve dederlendirme uygulamalarina karsi tutumlari cocuktan ¢ocuda dediskenlik gosteren bir
sey zaten. Onlarin karakterleri ile bulundugu ortamlarla alakali, evdeki durumu onlari biz

géremiyoruz. 67

Ogretmenlerden 013 uzaktan egitim siirecinde &lgme degerlendirme uygulamalarina karsi 6grencilerden

herhangi bir tutum géremedigini ancak bunun sebebinden biraz da sistemden kaynakli oldugunu ifade etmistir.
Herhangi bir sekilde sinav yapamadi§imiz icin herhangi bir tutumlarini da géremedik. 613
016 ise dgrencilerin tutumlarinin 8grenme alanlarina gére degisiklik gdsterdigini ifade etmistir.

Tirkce 6gretmenlerinin uzaktan egitim déneminde 6lgme degerlendirme amagh kullandiklari internet tabanh

uygulamalara dair bulgulara Tablo 8’de yer verilmistir.

Tablo 8. Ogretmenlerin Olcme Degerlendirme Amacl internet Tabanl Uygulama Kullandiklari Uygulamalar

Tema Kodlar Ogretmenler
EBA 01, 02, 03, 04, 65, 06, 07, 08, 09, 010, 611, 012, 613, 614, 015, O16

B Zoom 01, 62, 04, 08, 69, 610, 012, 016
2 5 .
e E Morpakampls 01,04
= T .
) WhatsApp 06, 014
o = L "
£° Okulistik 01

Kahoot 02
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Google Form 05
Storyjumper 05
Wordwall 07

Tablo 8'de incelendiginde Tirkce 6gretmenlerinin tamaminin uzaktan egitim sirecinde internet tabanli
uygulamalar kullandigi gériilmektedir. Ogretmenler uzaktan egitim siirecinde en ¢cok EBA’dan yararlandiklarini
ifade etmislerdir. Tlirkce 6gretmelerinin 6nemli bir cogunlugu da Zoom uygulamasini kullandigini ifade etmistir.

Buna iliskin 6rnek ifadeler asagida yer almaktadir.

EBA’y1 kullandik, Milli Egitimin sitesini, oradan ¢ocuklara 6devler gonderip oradan déniit alamaya

calistik. Onun disinda ¢ocuklar kiiciik oldugu icin diger uygulamalari ¢ok kullanamadik. 012

Evet Zoom’u daha 6nce kullanmamistim kullanma ihtiyacr hissetmemistim Zoom'u uzaktan egitimle

éGrendik son benim hayatima uzaktan egitim yoluyla girdi. O4

Ogretmenlerin uzaktan egitimde &lcme ve degerlendirme uygulamalarinda yararlandigi diger teknolojik
uygulamalar ise su sekildedir: Morpakampis, WhatsApp, Okulistik, Kahoot, Google Form, Storyjumper,

Wordwall. Bazi 6rnek ifadeler asagida verilmistir.

EBA, Zoom iste bunun gibi Morpakamplis bu Okulistik gibi bu tiir 6grencilerin erisebilecedi basit
diizeyde seyler yoksa web 2.0 araclari dedigimiz dijital seyleri hi¢ yapmadik. Olcme dederlendirme

araglari kullanmadik. 01

WhatsApp lzerinden ¢ocuklara génderdim ve onlarin yanlislarini géndermelerini ve herkese ayri
ayri yanlislar lizerine WhatsApp tizerinden konusma dedgerlendirme gergeklestirdik ilk defa béyle bir

sey yaptim yani. 06

Tirkce 6gretmenlerinin uzaktan egitimde yapilacak olan 6lgme degerlendirme uygulamalarina yénelik 6nerileri

Tablo 9’da 6zetlenmistir.

Tablo 9. Ogretmenlerin Olgme Degerlendirme Uygulamalarina Yoénelik Onerileri

Tema Kodlar Ogretmenler
Velileri/dgretmenleri/dgrencileri bilgilendirme 07, 610, 011
Olasi senaryolara karsin alternatif planlar yapma 02, 67
Firsat esitligini saglama 05, 610
Ortak sinavlar/e-sinavlar yapma 09, 613
Millf Egitim Bakanhgina Olgme degerlendirmeye yonelik tutarl séylemlerde bulunma 01,03
yonelik 6neriler EBA'yi gelistirme/ aktif kullanimi saglama 015, 016
Siniflarin hibrit egitime gore diizenlenmesi 06
EBA’ya alternatif platformlar kullanma 07
Web araglari hakkinda egitim verme 015
internet erisim sorununu ¢ézme 015
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Teknoloji/dijital alanda kendilerini gelistirme 02, 65, 06, 07
Cesitli ydntem teknikleri uygulama 05, 07, 09
Hizmet ici egitim alma 01
Ogretmenlere ydnelik Siire¢ boyunca sorumluluk alma 03
dneriler Ogretmenler arasi is birligi yapma 011
Ders planlarini 6grenciye gore ayarlama 011
Velileri bilgilendirme 014
Zamaninda donit verme 014
Cocuklara ders icin uygun ortam saglama 05, 06, 07, 015
Cocuklara gerekli teknolojik araglari saglama 01, 62,07
Sorumluluk alma/égrenciyi takip etme 09, 011, 014
Velilere yénelik sneriler Teknolojinin glvenli kullaniminda kendini gelistirme 02
Objektif degerlendirme igin gocuga midahale etmeme 03
Ogretmenle is birligi yapma/6gretmene destek verme 04
Cocugun internet ihtiyacini karsilama 07
Bu sireci egitimin bir pargasi gibi disinme 012

Tablo 9 incelendiginde uzaktan egitimde 6lgme degerlendirme uygulamalarinin saglikli bir sekilde yuratilmesi
adina Turkge 6gretmenlerinin 6nerilerinin Milli Egitim Bakanhgi, 6gretmenler ve velilere dneriler olmak tzere lg

baslik altinda toplandigi goriilmektedir.

Uzaktan egitimde 6lgme ve degerlendirme uygulamalarinin saglikli bir sekilde yuritilmesi adina Millt Egitim
Bakanlhgina o6gretmenlerin Oneriler su sekildedir: velileri/6gretmenleri/6grencileri bilgilendirme, olasi
senaryolara karsin alternatifli planlar yapma, firsat esitligini saglama, ortak sinavlar/e-sinavlar yapma, élgme
degerlendirmeye yonelik tutarli sdylemlerde bulunma, EBA’yi gelistirme/ aktif kullanimi saglama, siniflarin hibrit
egitme gore dlizenlenmesi, EBA’ya alternatif platformlar kullanma, web araglari hakkinda egitim verme, internet

erisim sorununu ¢o6zme. Bu ifadelere iliskin 6rneklere asagida yer verilmistir.

Belki de bazi seminerler de hem 6gretmenlere hem velilere hem ¢ocuklara ekstradan hani acil
durumlarda alinmasi gereken tedbirlere nasil katilacaklari yéniinde veya ne kadar ciddiye alirlarsa

o kadar iyi olacaklari yéniinde rehberlik yapilmasi olabilir yani tavsiye olarak. 010

Bu konuda éncelikle olasi senaryolar aylar 6ncesinden hatta egitim 6gretim sezonu éncesinden
o6ngdriilmeli ve net bir sekilde A B C planlari diizenlenmelidir. Ciinkii siireg ilerlerken ve hatta siirece

sonuna yaklasirken alinan kararlar, bu konuda bir bosluk, ciddiyetsizlik oluyor. 02

Ogretmenler uzaktan egitimde 6l¢cme degerlendirme uygulamalarinin saghkli bir sekilde yiiriitiilmesi adina
O6gretmenlere yonelik su 6nerilerde bulunmuglardir: teknoloji/dijital alanda kendilerini gelistirme, gesitli ydntem
ve teknikleri uygulama, hizmet ici egitim alma, siire¢ boyunca sorumluluk alma, 6gretmenler arasi is birligi yapma,
ders planlarini 6grenciye gore ayarlama, velileri bilgilendirme, zamaninda doniit verme. Bu ifadelere iliskin

ornekler asagida verilmistir.

Ogretmen de kendisini dijital anlamda ders verebilecek donanima sahip olacak sekilde gelistirmeli.
Yani gerek internetten gerekse yani sézlii yazili nereden bulursa bulsun bilgi edinmeli ve cesitli

yéntemleri ve teknikleri uygulayabilmeli hatta bunun iginde belki de zorunlu da olabilir. 67
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Ogretmenlerin uzaktan egitimde 6lcme ve degerlendirme uygulamalarinin saghkl bir sekilde yiritiilmesi adina
velilere yonelik baslica 6nerileri su sekildedir: gerekli teknolojik araglari saglama, cocuklara ders igin uygun ortam
saglama, sorumluluk alma/égrenciyi takip etme. Ogretmenlerin velilere yonelik diger énerileri ise su sekildedir:
teknolojinin glvenli kullaniminda kendini gelistirme, objektif degerlendirme igin ¢ocuga mudahale etmeme,
6gretmenle is birligi yapma/6gretmene destek verme, gocugun internet ihtiyacini karsilama, bu sireci egitimin

bir parcasi gibi disiinme. Bu ifadelere iliskin bazi 6rnekler sunlardir:

Veliler ayni sekilde ve teknolojik donanimi égrencilere égrencilerle bulusturabildikleri teknolojik
imkanlari artirmali bunun yaninda internetin, teknolojinin giivenli kullanimi konusunda da

kendilerini gelistirmeli. 62
Velilere diisen en biiyiik gérevde sessiz sakin bir ortamin cocuda hazirlanmasi. 06

Ogretmenlerden 08 salgin siirecinde dlgme ve degerlendirme uygulamalarinin saglkli bir sekilde yiritilmesi

adina herkesin lizerine diisen gorevi yaptigini ifade etmistir.

TARTISMA ve SONUC

Calismada ilk olarak 6gretmenlerin 6lgme degerlendirme arag, yontem ve tekniklerini Gnemseme durumlari
incelenmis ve dgretmenlerin &nemseme diizeylerinin farkliliklar gésterdigi belirlenmistir. Ogretmenlerin 6lgme
degerlendirme arag, yontem ve teknikleri igerisinde okuma/yazma etkinliklerini en yiiksek diizeyde; performans
ddevini ise en az diizeyde 6nemsedikleri gorilmustir. Tlrkge 6gretmenlerinin en yiksek diizeyde okuma/yazma
etkinliklerini 6nemsemesi alanda yapilan ¢alismalarin sonuglari ile benzerlik géstermektedir (Bargin, 2019; Bekar
Kebapgl, 2016). Tirkce 6gretmenlerinin 6grenme alanlarindan olan okuma ve yazmaya 6nem vermesi bu
etkinlikleri Turkge dersinin temel becerileri olarak gormekle birlikte 6grencilerin anlama ve anlatma becerilerine
katki saglamayl amacladiklari dislndlebilir. Tirkge 6gretmenlerinin en az dizeyde performans odevini
6nemsemesi alanda yapilan bazi ¢calismalarin sonuglari ile farklilk géstermektedir (Bargin, 2019; Bekar Kebapgi,
2016). Zira Bargin (2019) yapmis oldugu arastirmada Turkce 6gretmenlerinin venn-diyagramini, Bekar Kebapgi
(2016) ise v-diyagramini en az diizeyde 6nemsediklerini ortaya c¢ikarmislardir. Oysaki 2006 yilinda ilkdgretim
Tirkce Dersi Ogretim Programi’nda yapilan degisikliklerle birlikte derslerde performans édevleri 6n plana
¢ikarilmig ve 6gretmenlerden 6grencilere gesitli performans ¢alismalari yaptirmalari beklenmistir. Ancak bu
calismada elde edilen bu bulgu gegen zaman igerisinde performans galismalarinin 6gretmenler tarafindan gok
fazla dikkate alinmadigini gostermektedir. Nitekim Arslan’in (2013) da Tirkge Ogretmenlerinin proje ve
performans odevleri hakkindaki gorislerini belirlemeye yonelik yaptigl calismada 6devlerin yapilma sekli ve
amaca hizmet etmemeleri sebebiyle 6gretmenler tarafindan ¢ok fazla tercih edilmedigine yonelik tespitleri

glincel calismanin bu bulgusunu destekler niteliktedir.

Ogretmenlerin COVID-19 salginindan dnce ve salgin siirecinde dlcme degerlendirme arag, ydntem ve tekniklerini

kullanma dizeylerinin farklilastigi goriilmistiir. Ogretmenlerin salgini éncesine kiyasla salgin déneminde
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kullandiklari 6lgme degerlendirme arag, yontem ve tekniklerinin azaldigi tespit edilmistir. Bu durum
ogretmenlerin 6lgme degerlendirme uygulamalarini kullanmada salgindan ve bu siirecteki uzaktan egitimden
etkilendigini ortaya koymaktadir. En ¢ok farkin oldugu arag, yontem ve tekniklerin gézlem, Griin dosyasi/portfolyo
ve proje oldugu; en az farkin ise yapilandirilmig grid, v-diyagrami ve kontrol listesi oldugu tespit edilmistir.
Ogretmenlerin en fazla kullandigi arag, yéntem ve tekniklerin salgindan énce okuma/yazma etkinlikleri, coktan
se¢meli maddeler ve dogru yanlis maddeleri oldugu; salgin sirecinde ise okuma/yazma etkinlikleri, kompozisyon
ve ev 6devi oldugu ortaya ¢ikmistir. Ogretmenlerin en az kullandiklari arag, yéntem ve tekniklerin salgindan énce
ve salgin surecinde degismedigi tespit edilmistir. Her iki donemde de en az v diyagrami, venn diyagrami ve
yapilandinlmis gridi kullandiklari géralmustir. Salgindan once yani yiz ylze egitimin yapildigi donemlerde
gerceklestirilen galismalarda ise Turkge 6gretmenlerinin daha ¢ok yazili soru tipini kullandiklari, coktan se¢meli
testleri nadiren tercih ettikleri tespit edilmistir (Zorbaz, 2005). O donemde ¢oktan segmeli maddelerin nadir
olarak kullanilmasi bu g¢alismanin bulgulariyla farklihk gostermektedir. Zaman igindeki bu degisimde ulusal
sinavlarin Ulke genelinde 6neminin artmasi ile birlikte okullarda sinavlara yoénelik g¢alismalarin yogunluk
kazanmasinin etkili oldugu disliniilmektedir. Salgin siirecinde yapilan ¢alismalara bakildiginda ise Pekcan ve
Toraman’in (2022) yapmis oldugu arastirmada 6gretmenlerin uzaktan egitim sirecinde en ¢ok kullandiklari 6lgme
degerlendirme uygulamalarinin ¢oktan se¢meli sorular, kisa cevapli sorular, dogru-yanlis sorulari, agik uglu
sorular ve eslestirme sorulari oldugu ortaya ¢ikmistir. Ogretmenlerin salgin siirecinde en seyrek kullandiklar
olgme degerlendirme arag, yontem ve tekniklerin sirasiyla 6z degerlendirme, akran degerlendirme ve arastirma
raporu/ yazil rapor oldugu ortaya ¢ikmistir. Oysaki Kilig ve EylUp (2022) yapmis olduklari arastirmada Tirkge
o6gretmenlerinin 6z degerlendirme yapmanin 6grencinin kendisini gérmesine ve tanimasina imkan vermesi, yeni
ve kalici 6grenmeler saglamasi, dizelttigi hatasini tekrar yapmamasi gibi daha ¢ok olumlu etkisinin oldugunu
ifade ettiklerini belirtmislerdir. Ancak bu yararlarina ragmen uzaktan egitim ortamindan kaynakli olarak

O6gretmenlerin 6z ya da akran degerlendirmesine mesafeli olduklari gorilmektedir.

Arastirmada Tirkge 6gretmenlerinin derslerinde 6lcme degerlendirme uygulamalarini daha ¢ok 6grenciyi tanima
ve 6grencinin gelisimini saglama, sonuca ulasma amaglari igin kullandiklari belirlenmistir. Ogretmenlerin 6nemli
bir kismi 6lcme degerlendirmeyi siire¢ basinda hazir bulunuslugu belirleme, 6grencilerin bilgi ve becerilerini
anlama, donlt verme ve 6grenme alanlarinin gerceklesme durumunu belirlemek amaciyla tercih etmektedir.
Oysaki Keray Dingel (2016) galismasinda arastirmaya katillan Tirkge 6gretmenlerinin ¢ogunun Glgme ve
degerlendirmeyi slirecin sonunda not verme amaci ile yaptiklarini belirlemistir. Bu bakimdan 6gretmenlerin

zaman igerisinde 6l¢me degerlendirmeye yonelik farkindaliklarinin ve bilgilerinin arttigi sdylenebilir.

Arastirmada O0gretmenlerin ¢ogunun uzaktan egitimde olgme degerlendirme amaclarina ulasamadiklari tespit
edilmistir. Bu duruma 6zellikle siirecin yeterli ve saglikli 6lgme degerlendirmeye uygun olmamasi, sinav yapmaya
uygun olmamasi, uzun sire¢ gerektiren degerlendirmelere uygun olmamasinin sebep oldugu belirlenmistir.
Bununla birlikte 6gretmenlerin baslica temel dil becerilerini 6lgme ve mifredattaki amaglara ulasma yonindeki
amaclarini gergeklestirdikleri ortaya ¢ikmistir. Ghanbari ve Nowroozi (2021) 6gretmenlerin, salgin siirecinde

ogrencileri ¢evrim ici degerlendirmede yasadiklari zorluklari belirlemek amaciyla yaptiklari arastirmada
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Ogretmenlerin gevrim ici degerlendirme siirecinin basinda birgok sorunla karsi karsiya kaldiklarini ancak siireg
icerisinde uygulamalarini yeni duruma goére ayarlayabildiklerini tespit etmistir. Bununla birlikte farkli branslardan
da olsa pek ¢ok 6gretmenin uzaktan egitim siirecinde 6lgme ve degerlendirme konusunda problem yasadigi ve
bu yondeki amaglarini gergeklestiremedikleri gorilmustiir (Balaman ve Hanbay Tiryaki, 2021; Basiin ve Ugar
Basiin, 2023; Cetin ve Akduman, 2022; Demir ve Ozdas, 2020; Demirci ve Semiz, 2023; Domag vd., 2022; Durdu
ve Coskun, 2023; Esendemir, 2023; Oz vd., 2023; Pekcan ve Toraman, 2022).

Uzaktan egitimin Tlrk¢ce 6gretmenlerinin 6lgme degerlendirme uygulamalarini olumsuz yonde etkiledigi tespit
edilmistir. Ogretmenlerin olumsuz etkilenmesinin baslica sebeplerinin sistem kaynaklh olarak gecerlilik ve
guvenirligin dismesi; 6g8retmen-6grenci kaynaklh olarak da 6grencinin/stirecin takip edilememesi oldugu
belirlenmistir. Cetin ve Akduman (2022) 6gretmenlerin uzaktan egitimde en ¢ok 6lgme araglarinin az olmasi,
dustk guvenirlik ve soru kalitesi konularinda sorun yasadiklarini tespit etmislerdir. Pekcan ve Toraman (2022) da
arastirmalarinin sonucunda 6gretmenlerin COVID-19 salgin siirecinde dlgme degerlendirme uygulamalarinda
glvenirlik sorunu yasadigini belirlemislerdir. Saricam vd. (2020) ve Gilinaydin (2021) Tirkce 6gretmenleri ile
yuritmuis olduklari arastirmalarda 6gretmenlerin salgin siirecine yonelik tecribelerinin yeterli donitin ve
kontroliin saglanamamasi gibi nedenlerden dolayi genelde olumsuz yénde oldugunu tespit etmislerdir. Bu durum
da genel olarak hem Tirkge 6gretmenlerinin hem diger brans Ogretmenlerinin siregte uygun oOlgme
degerlendirme yapmada ¢esitli sorunlarla karsilastiklarini géstermektedir. Strecin bilinmezligi ve 6gretmenlerin
¢evrim igi ortamda uygun 6lgme degerlendirme araglarini kullanma konusundaki yetkinliklerinin yeterli olmamasi

ve 6grenci boyutunun da dnemli olmasi bu sorunlarin ciddiyetini artirdigini sdyleyebiliriz.

Ogretmenlerin 8lcme degerlendirme uygulamalarinda en ¢ok sorun yasadiklari 6grenme alanlari yazma ve
konusma alanlaridir. Bu da uzaktan egitim slirecinde anlatma becerilerinin anlama becerilerine oranla daha zor
olculip degerlendirilebildigini gbstermektedir. Zira okuma, dinleme, gorsel okuma/sunu ve dil bilgisinde daha az
sorun yasadiklari ortaya ¢ikmistir. Nitekim Sahin ve Ercan (2022) da Turkce 6gretmenlerine yonelik yaptiklari
calismada 6gretmenlerin en ¢cok konusma ve yazma alanlarinda zorlandiklarini tespit etmislerdir. Bu durum
o0gretmenlerin uzaktan egitimde 6gretirken zorlandiklari becerileri 6lgerken ve degerlendirirken de zorlandiklari
seklinde yorumlanabilir. Ancak Kavan ve Adigizel (2021) ise g¢alismalarinda Tirkce 6gretmenlerinin salgin
sirecinde dijital materyal eksikligi gibi sebeplerle temel dil becerilerini 6gretirken genel olarak zorlandiklarini
ancak okuma ve yazmada daha fazla zorlandiklarini tespit etmislerdir. Tim bunlar beceriler igerisinde yazmanin
uzaktan egitimde hem 6gretim hem de 6lgme degerlendirme agisindan zorlanilan en temel beceri oldugunu
gostermektedir. Bu bulgunun 6grencilerin yazma konusunda geri kaldigina yonelik ipucular barindirmasindan
hareketle yiz yiize egitimde Tiirkce 6gretmenlerinin 6zellikle yazma becerisine yénelik daha yogun ¢alismalar
yapmalari gerektigi diisintilmektedir. Calismada ayrica iki 6gretmenin ylz ylze egitimle uzaktan egitim siireci
arasinda bu anlamda hig fark grmemesi de dikkat ¢ekici bir sonug olarak degerlendirilebilir. Bu durumun c¢alistigi
yerin konumu, 06grencilerin sosyo-ekonomik durumlari, 6grencilerin sirece katiimi ile ilgili olabilecegi

disinilmektedir.
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Ogretmenlere gore dlgme degerlendirme uygulamalarina yénelik égrenci tutumlarinin genelde olumsuz yénde
oldugu belirlenmistir. Bunun baslica sebebinin ise o6grencilerin uzaktan egitimde 6lgme degerlendirme
uygulamalarini 6nemsememesinden kaynakli olmasidir. Kabapinar vd. (2021) yapmis oldugu arastirmada
O0gretmenlerin 6grencilerin uzaktan egitime katilma konusunda isteksiz oldugunu ifade etmekle birlikte
Ogrencilerin bu sirece katilmamasinin baslica nedenlerini “maddi sebepler nedeniyle internet, teknolojik altyapi
ve donanim eksikligi” ile “ailenin ilgi géstermemesi, destek ve 6nem vermemesi” (s. 84) seklinde distunduklerini
ifade etmistir. Y18 (2023) yapmis oldugu arastirmada ev ortaminin rahatligi nedeniyle derse adapte olamama gibi
uzaktan egitim sirecinde motivasyonel sikintilar yasandigini ortaya ¢ikarmistir. Aslan (2023) yapmis oldugu
arastirmada uzaktan egitim siirecinde 6grencilerin derslerine verdigi 6nemin azaldigini ortaya gikarmistir. Bu
bulgularin 6grenciler i¢in okulun, yiz ylze egitiminin 6nemini gdstermesi acisindan ¢ok 6nemli oldugu

disinilmektedir.

Ogretmenler dlgme degerlendirme amagli ¢esitli internet tabanh uygulamalar kullanmislardir. En gok Eba ve
Zoom’dan yararlandiklari, diger teknolojik uygulamalari ¢cok az kullandiklari belirlenmistir. Bunlardan bazilari
Google Forms, WhatsApp, Okulistik, Morpakampls’tir. Yulianto ve Mujtahin (2021) ¢alismalarinda COVID-19
salgin slrecinde 6grencilerin degerlendiriimesinde siklikla Google Forms’un kullanildigini belirlemiglerdir.
Montenegro Rueda vd. (2021) ¢evrim ici 6grenme ve ¢evrim ici degerlendirme tzerine diinyanin farkl tilkelerinde
(ispanya, Tiirkiye, ingiltere, Meksika gibi...) yapilan ¢alismalari ele almis ve bu calismalardan hareketle cevrim igi
degerlendirme sirecinde Moodle platformu, e-posta, akademik calismalar, Zoom ve Skype gibi video
konferanslari, Google Forms ve gevrim ici 6§renme ortamlarinin kullanildigini ortaya ¢ikarmiglardir. Arikan ve
Kaya (2023) yapmis olduklari calismada Eba canli dersin islenmesinde 6gretmenlerin Youtube, WhatsApp, Zoom,
Morpa vb. dijital araglari kullandiklarini ortaya gikarmistir. Senyurt ve Sahin (2022) ise salgin doneminde sinif
O0gretmenlerinin web 2.0 araglarini 6lgme degerlendirme galismalarinda da kullandiklarini belirlemislerdir. Cetin
ve Akduman’in (2022) farkli branslardan 6gretmenler Uzerine yaptiklari calismada ise en sik kullanilan 6lgme
degerlendirme araclarinin Kahoot, quizlet ve padlet gibi web 2.0 araglari ve EBA oldugu tespit edilmistir. Bu
bulgular uzaktan egitim siirecinde Tlrkge 6gretmenlerinin diger branslara kiyasla cok daha sinirli sayida internet
tabanli uygulamalardan vyararlandiklarini géstermektedir. Ogretmenlerin kendilerinin gesitli Griinler
gelistirebilecekleri uygulamalari oldukca az kullandiklari gorilmektedir. Bu durumda da yine 6gretmenlerin web
2.0 araglari hakkinda ¢ok fazla bilgi sahibi olmamalarinin etkisi oldugu distiniimektedir. Zira Eylp (2022) Tirkge
o6gretmenlerinin web 2.0 araglarini kullanma yetkinliklerini inceledigi ¢alismasinda 6gretmenlerin bu araglar
kullanma konusunda kendilerini kismen yeterli bulduklarini belirlemistir. Oysa yapilan arastirmalar web 2.0

araglarinin kullaniminda uygulama kolayligi sagladigini (Tiirkoglu ve Unal, 2022) ortaya gikarmistir.

Ogretmenlerin dlcme degerlendirme uygulamalarinin saghkli bir sekilde vyiritilmesi adina gérisleri
incelendiginde baslica Onerilerinin Milli Egitim Bakanligina, 6gretmenlere ve velilere yonelik yapildig
belirlenmistir. Milli Egitim Bakanligina velileri/6gretmenleri/dgrencileri bilgilendirme, olasi senaryolara karsin
alternatifli planlar yapma, firsat esitligini saglama; 6gretmenlere teknoloji/dijital alanda kendilerini gelistirme,

cesitli yontem teknikleri uygulama; velilere ise ¢ocuklara ders igin uygun ortam ve gerekli teknolojik araglari
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saglama, sorumluluk alma/6grenciyi takip etme oldugu ortaya ¢ikmistir. Bektas ve Kablan (2023) yapmis olduklari
arastirmada 6gretmenler uzaktan egitim sirecinde Olgme ve degerlendirmenin daha o6zenli ve detayl
gerceklesmesi gerektigini ifade etmislerdir. Sezen Gultekin ve Algin’in (2021) yapmis olduklari arastirmada
O0gretmenlerin uzaktan egitimin firsat esitsizli§ine neden oldugu gorusinde olduklarini tespit etmiglerdir.
Kabapinar vd. (2021) yapmis olduklari arastirmada 6gretmenlerin uzaktan egitime katilamayan 6grenciler igin
devletten en ¢ok internet, teknolojik donanim ve altyapi destegi saglanmasini, aileden 6grencinin derslerine karsi
ilgili olmalarini ve 6gretmenden 6dev vermelerini beklediklerini belirlemistir. Kas ve Copur (2023) da egitimde

acilen teknoloji tabanli alternatif lgme degerlendirme uygulamalarinin kullanilmaya baslanmasini 6nermektedir.

Sonug olarak Tirkce 6gretmenlerinin klasik 6lgme degerlendirme yontem, teknik ve araglarini daha ok
onemsedikleri; alternatif araclari cok fazla Gnemsemedikleri ortaya ¢ikmistir. Buna paralel olarak COVID-19 salgin
dénemi uzaktan egitim slrecinde ve COVID-19 6ncesinde kullandiklari 6lgme degerlendirme yontem, teknik ve
araglarda da yine klasik uygulamalarin agirlikta oldugu belirlenmistir. Bu da sirecin 0Ogretmenlerin
uygulamalardaki tercih lizerinde ¢ok fazla etkisi olmadigini géstermektedir. Ayrica 6gretmenlerin uzaktan egitim
surecinde 6lgme degerlendirmeye yonelik amaglarini istedikleri gibi gerceklestiremedikleri; 6zellikle yazma ve
konusma gibi dil becerilerinde oldukga az 6lgme degerlendirme yapabildikleri gérilmustir. Bunun en énemli
sebepleri arasinda 6gretmenlerin uzaktan egitim konusunda hazir bulunusluklarinin olmamasi ve 6grencilerin
olgme degerlendirme uygulamalarina yonelik olumsuz tutumlari yer almaktadir. Tim bunlardan hareketle 21.
yuzyil yetkinlikleri, teknolojideki gelismeler ve 6zellikle yapay zekanin sundugu cesitli 6lgme degerlendirme
olanaklari dikkate alindiginda Tirkiye’de Tirkge 6gretmenlerinin 6lgme degerlendirme konusunda dénemin
gerisinde kaldig1 sonucu ortaya ¢ikmaktadir. Bu sebeple Milli Egitim Bakanhgi ve Yiiksek Ogretim Kurumunun

acilen 6gretmenlere ve 6gretmen adaylarina yonelik bu anlamda ciddi ¢alismalara baslamalari gerekmektedir.

ONERILER

Arastirmanin verilerinden yola gikilarak 6gretmenlerin 6nemsiz gordugi veya kullanmadigi 6l¢me degerlendirme
arag, yontem ve tekniklerinin islevselligi ve 6nemi hakkinda seminerler ve egitimler verilebilir. Ayrica 6gretmenler
derslerinde 6lgme degerlendirme konusunun icerigini, 6grencinin seviyesini, kazanimi ve zaman y6netimini

dikkate alarak gesitli 6lgme degerlendirme arag, yontem ve teknikleri kullanmalidir.

Uzaktan egitimde kullanilamayan 6lgme degerlendirme arag, yontem ve teknikleri uzaktan egitimde de
kullanilabilecek sekilde uyarlanmaya cahsilmali, Milli Egitim Bakanligi 6gretmenler ile bu konuda is birligi
yapmahdir. Hatta olasi bir felaket sonucu (salgin hastaliklar, dogal afetler vb.) uzaktan egitime gecilmesi
durumunda okul idaresi, 6gretmenler ve veliler sirekli iletisim halinde olmali, siire¢ icinde yapilmasi
gerekenlerden herkes iizerine diiseni yerine getirmelidir. Ogrencilerin egitimden kesintisiz faydalanmasi igin
gerekli teknolojik arag gereci (tablet, bilgisayar vb.) bulunmayan 6grencilerin eksiklikleri tamamlanmali, internet

erisimi bulunmayan yerlerde yeterli alt zemin olusturulmahdir.
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Egitimde niteligi devam ettirmek adina, 6grencilerin egitimlere katilmasi igin saglanan imkanlar sonucunda dlgme
ve degerlendirme uygulanmalari stirekli olmal, not verme islemleri devam etmelidir. Ayrica 6grencilerin sireg
icerisinde basari durumlari izlenmeli, siire¢ sonucunda elde ettikleri kazanimlar tespit edilmelidir. Bunlari

yaparken farkli birgok 6lgme degerlendirme uygulamalari kullaniimalidir.

Etik Metni

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina

uyulmustur. Makale ile ilgili dogabilecek her tirli ihlallerde sorumluluk yazarlara aittir.
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