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ABSTRACT

In current research carried out through the cumulative case study, which is one of the qualitative
research designs, it was determined how the lecturers teaching in the faculties of education
conducted their lessons. The study continued for 2 years (4 semesters) in 2018-2019 and written
opinions of 710 prospective teachers were received. Focus group interviews were conducted with
98 volunteer prospective teachers. In the study, where lecturers and courses were handled without
changing, the views of pre-service teachers were examined by content analysis. As a result of the
analysis made by two independent researchers at the end of the semester, the coding consistency
was 0.84-0.91 among the researchers, between the periods, it was determined as 0.87-0.90. As a
result of the analysis, it was determined that the lecturers in the education faculty taught their
courses in 5 different ways. It has been revealed that in 27% of the courses, the lecturers teach the
course by speaking, and in 20% of the lectures they teach their own speech by supporting them
with audio-visual tools. It has been determined that pre-service teachers are assigned in 34% of
the courses and these candidates teach the courses by reading or speaking from the slide. In
addition, in 15% of the lessons, the lecturer talks about the lesson or explains the event, situation,
game, etc. demonstrated by showing. During the rest of the lesson, the pre-service teachers
performed the tasks given by the lecturer. According to this result, it was determined that 96% of
the lessons were taught based on the lecturer's explanation and direction, and the learners were
not active. In the study, only 4% of the courses were learner-centered; It has been determined that
learners take an active role in the planning, implementation and evaluation stages of the course.

Keywords: Teaching styles, teaching styles of lecturers, teacher training, teacher candidates,
student-centered teaching, teacher centered teaching
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INTRODUCTION

Individuals who choose teaching, one of the most challenging professions of our time, are born into an education
system that was already arranged for them, like other individuals. For this reason, not only the education faculties
but also the whole society has the responsibility in the training of the teachers who will take an active role in this
education system, which is planned or not planned by the societies. Therefore, the problem of teacher training
is not only the problem of higher education, but primarily the problem of society and the entire education
system. Teacher training can be expressed as a training to ensure that all teachers have basic subject knowledge
and technical skills in order to bring learning to desired thresholds. This training is an intellectual, cultural and
contextual activity that not only trains teachers for the technical aspects of teaching, but also requires making
sound decisions about how to impart subject knowledge, how to apply pedagogical skills, and how to develop
human relations. Teacher training consists of two components, special content knowledge and practice where
they develop teaching skills and abilities. The relationship between these components, defined as theory and
practice, reflects the ideal teacher of different times and what a teacher's study orientation should be (Pearson,
2016; Santti et al., 2018). Many studies show that there is a large gap between theory and practice in teacher
education, and this raises serious doubts about the effectiveness of teacher education (Cheng et al., 2010;
Korthagen, 2010; Korucuk, 2019; Laursen, 2008; Newman & Latifi, 2021). Despite the efforts made in the last 50
years to solve the teacher training problem, which is conceptualized as an education, the problem as a learning
and policy issue, still continues and becomes more and more complex (Abazaoglu, 2014; Abazoglu, Yildirm &
Yildizhan, 2016; Aydin & Baskan, 2005; Cochran-Smith, 2004; Kosnik et al., 2016; Loewenberg Ball & Forzani,
2009; Olakulehin, 2007; Walsh, 2013; Wolhuter, 2006).

Although teacher education differs from country to country, the purpose of teacher training programs is to
design social, organizational and intellectual contexts in which prospective teachers can develop the knowledge,
skills and tendencies required to become a teacher (Cochran-Smith, 2004; Cortina & Thames, 2013; Craig, 2016;
Neupane & Joshi, 2022; Wolhuter, 2006; Bush, 1987; Corrigan, 1985; Darling-Hammond, 2010). Although teacher
training in Turkiye has been transformed into a university-oriented structure with the cooperation of the Ministry
of National Education and the Council of Higher Education (Abazoglu et al., 2016), it is clear that teachers are not
trained effectively in education faculties (Kaya et al., 2014; Saritas, 2007). There are studies showing that teacher
education is not in the expected place academically in Tlrkiye and that teachers are not trained in the ideal spirit
required by the profession (Azar, 2011; Sahin et al., 2013). In addition, it is stated that the theory-based education
of prospective teachers in education faculties is a crucial problem in teacher education (Adigiizel, 2015; Aksoy;
2013:4-9; Azar, 2011; Bozak et al., 2016; Dogan, 2005; Kartal, 2014; Tokkaya et al., 2012; Vermunt, 2007; YOK,
2018; Yavuz et al., 2015).

In order to find comprehensive and holistic answers to these problems, all components of the teacher training
system should be questioned in a continuous evaluation process (Baskan et al., 2006). Good teachers are trained

through good teaching and effective teaching-learning process in universities, therefore “Communicating
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between students and faculty”, “Developing cooperation between all parties”, “Promoting active learning”,
“Giving immediate feedback”, “Having high level of expectations” and “Respecting different abilities and ways of
learning” are essential for good teaching. Good teaching is an instruction that leads to effective learning, so the
teacher or institution must acquire knowledge, skills and values comprehensively and continuously (Felder &

Brent, 1999).

As Unver (2021) stated, the tendencies of the instructors involved in teacher education affect the prospective
teachers. Therefore, in education faculties that shape the future of societies through the teachers they train, the
instructors are as important as the prospective teachers. How faculty members teach is closely related to how
candidates will become teachers and how they will teach. Education faculties are at the center of teacher
training, therefore how teachers are trained in these faculties and how the course teaching processes are carried
out gain importance. Regardless of the level, the forms of regulation of the teaching-learning process in current
education systems take place between two main streams as teacher and student-centered. The teacher-centered
or traditional understanding of education refers to one-way transfer of knowledge. In this understanding,
knowledge is a set of previously tried, established, objective, reliable facts that are known apart from students'
experiences and preferences. The role of the educator is to impart this knowledge with accompanying academic
skills and attitudes (Echazarra et al., 2016). This one-way transferred, explanatory, and narrative educational
understanding is accepted as the main education flow in the world. In this teaching style, the learner encounters
direct instruction and tries to learn as a passive listener and an observer (Jackson, 2016; Lee & Reeves, 2017).
Contrary to the mainstream, learning in the social constructivist model encourages collaboration, inquiry and
creative problem solving. In this context learning is a social effort that requires meaningful interaction between
people. In the freedom-based approach, education is the total opposite of transference, and it mainly focuses
on a student's purely self-motivated exploration of all the world that seems relevant to his or her own life.
Educators who practice the spiritual developmental model insist on that there is a spiritual dimension to human
existence, and they carefully determine what kinds of teaching-learning experiences are appropriate and
beneficial at each developmental level. The learning environment in this type of education is often highly
structured, with specially trained, self-disciplined and caring teachers who play an active and authoritative role.
In this approach, learners try to learn by doing direct and purposeful experiences (Jackson, 2016; Lee & Reeves,
2017). The final understanding acknowledges that the other five orientations in the educational map are also
valuable, and all have important points about human nature and the learning process. A holistic educator tries
to balance freedom and structure, individuality and social responsibility, spiritual wisdom and spontaneity to be
able to respond instantly to each learning situation. This is not a fixed model that is intended to be applied to all
individuals, rather than, teaching is carried out in accordance with the purpose and the individual (Echazarra et
al., 2016). In the study conducted by Brown & Bakhtar (1988), instructors have five different teaching styles: "oral
expression", "supporting oral expression with audio-visual tools", "practice through examples", "uncertain
teaching style" and "eclectic". Saroyan & Snell (1997), on the other hand, stated that lecturers look at their course

bases from another perspective and they adopt three basic approaches: content-oriented, context-oriented and
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pedagogy-oriented. The subject and material of education faculties are people of today and tomorrow, and this
subject or material is not a prospective teacher or lecturer. The human resources of the faculty of education are
pre-school, primary, secondary, and high school children that the prospective teachers will raise in the future
and these children will ensure the continuity of the society. A prospective teacher is a student who is trying to
gain the ability to affect the fate of the future children positively. For this reason, while the lecturer trains the
prospective teacher, he also raises future generations that he will probably never see. In this context, the lecturer
has a great and heavy responsibility to positively influence the future through the present. The learning
environment of each course in the faculty of education, whether theoretical or practical, is also a field of practice
for prospective teachers. All courses, theoretical or practical, have an important place in the development of
teacher identity. Instructors, whether consciously or not, transfer the way they teach the course to prospective

teachers.

In this context, this study aims to determine how the instructors teach their lessons, how they organize their
teaching-learning processes and how they provide instructional interaction, in short, the characteristics of their
teaching styles. In line with this purpose, "What are the characteristics of the teaching processes of the lecturers
who teach in the faculties of education?" is determined as a main research question. Within the framework of
this question, answers were sought with the following sub-questions.
1. What are the teaching styles of the instructors and their characteristics?

. What are the characteristics of the communication that takes place during the lesson?

. What are the characteristics of the activities of the instructors?

. What kind of activities do the instructors enable the prospective teachers to do?

2
3
4
5. What are the assessment tools used by the instructors in their lessons?
6. In what kind of places do the lecturers teach their lessons?

7

. What kind of activities do prospective teachers do as extracurricular activities?
METHOD

Research Design

In this study, a longitudinal and cumulative process were followed in order to reveal the characteristics of the
teaching styles of the instructors teaching in the faculties of education. The study lasted for 2 years (4 semesters)
and throughout this process, the teaching styles of the lecturers were tried to be explored. In the study, in which
the qualitative research process was followed, the written opinions of the prospective teachers studying at the
faculty of education based on their classroom observations were taken and focus group interviews were
conducted with selected teacher candidates. The "Cumulative Case Study" research design was used to
determine the teaching processes of the lecturers by monitoring them over these two years. In the study
conducted with the same courses and the same instructors in different years, how the courses in education
faculties were taught were examined in depth and longitudinally, data were collected systematically and what

happened in the real education environment was examined (Paker, 2015; Davey, 2009).
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Study group

This study was conducted before the Covid-19 outbreak (in 2018-2019) and lasted for 2 years (4 terms).
Descriptive statistics about the departments and numbers of prospective teachers who voluntarily participated

in the study are given in Table 1.

Table 1. Departments and Number of Students in the Study Group

Education Periods

2018-Semesters 2019-Semesters
Spring Fall Spring Fall Total

Teaching Departments f % f % f % f % f %
Primary School Teachers 42 27 39 26 37 24 35 23 153 22
Pre-school Teachers 42 26 42 26 40 25 37 23 161 23
Science Teachers 26 26 24 24 25 25 26 26 101 14
Maths Teachers 28 23 32 26 30 25 31 26 121 17
Guidance and Psychological Counselling 41 24 46 26 42 24 45 26 174 24
Teachers

Total 179 26 183 26 174 24 174 24 710 100

Focus Interview (Number of Prospective

25 26 26 27 23 23 24 24 98 14
Teachers)

As seen in Table 1, in the order by years, 179 (26%), 183 (26%), 174 (24%) and 174 (24%) prospective teachers’
opinions were taken. Focus group interviews were conducted with 98 (14%) prospective teachers who
volunteered among these prospective teachers, whose opinions were sought. In the study, in which the same
instructors and the same courses were examined, individual and small group lessons such as observation in
schools and community service practices were not included in the scope of the research. There were 26 courses

and 22 lecturers who taught these courses in the research.

Necessary explanations were made before filling the written opinion form for the voluntary participation of
prospective teachers studying in different departments. Again, after the necessary information was given, the
prospective teachers who participated in the focus group interview were provided to participate in the studies
voluntarily. Ethical rules were followed in the study and the identities and discourses of teacher candidates were
used only as a source for this research. Prospective teachers who did not want to participate in the study and did
not want to express their opinions about the teaching of the courses were not forced to participate and the

identities of the lecturers were not questioned.

Data Collection Tools

The opinions of the prospective teachers were taken with an unstructured opinion-taking form (questionnaire)
with open-ended questions. Expert opinions were taken in the creation of this form, and the form was piloted
with 18 students. In this form, students were first asked to describe how the lessons worked. It was explained to
the prospective teachers that clear and realistic situations should be written about how the teaching-learning

process took place, and sample situations should be given. Prospective teachers did not write their names and
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surnames to introduce themselves and their course instructors’ names on data collection tool and did not use
any nicknames or introductory signs. After the written opinion form, focus group interviews were held with 3-5
volunteer prospective teachers from each class. Similar questions were included in the written opinion form and

focus group interview.

Analyzing of Data

At the end of each semester, the qualitative data obtained from the focus group interviews, which were
transferred into the computer environment with a questionnaire, were analyzed lesson by lesson. In written
opinions, “word” was accepted as a unit of meaning, and sentence integrity was examined in cases that did not
make sense on its own. In the next step, the codes corresponding to the meaning of the paragraph were revealed.
The data for each period was coded and themed by two independent coders by making content analysis. The
code and theme list of two independent coders were examined together and a single list was created from the
codes and themes that matched in these two code lists. This single list was accepted as the unit of measure to
be used in comparison, matching and auditing for codes and themes for the next period. The themes that
emerged as a result of the analysis of the opinions obtained from the questionnaire and focus group interviews
were examined together by 2 researchers and consistency was achieved between them. The themes obtained

as a result of this study are listed below.

1. The method of teaching based on lecturer effectiveness (Teacher-centered)
a. Based on lecturer's only verbal narration
b. Based on supporting the lecturer's verbal narration with various audio-visual tools
c. Based on verbal narration of prospective teachers (processing of courses by prospective teachers)
d. Teaching based on the lecturer's lecture (demonstration) and then the verbal lecture of the prospective
teachers
. Teaching-learning process based on learner (prospective teachers’) experiences
. Communication in the course process
. Teaching activities of lecturers
. Learner-centered teaching-learning activities
. Assessment

. Learning environment

0 N o B~ W N

. Extracurricular activities

Eight themes were found as a result of content analysis by two separate researchers independently of each other.
These themes cover all the variables of the teaching process, as the way the instructors teach, the way they
communicate in the lesson, whether they activate the students, the assessment approaches they use, whether
they do extracurricular activities, and course materials. In order to determine the consistency between the
themes that emerged by examining the qualitative data obtained from the questionnaire and focus interview,

the agreement percentages between the themes were determined. The agreement percentages between
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researchers for each period, between periods, and between the questionnaire and the focus group interview

were found consistent. The obtained compliance percentages are summarized in Table 2.

Table 2. The Agreement Percentages between Researchers, Periods, the Questionnaire, and the Focus Group

Interview
Questionnaire and Focus Group
Questionnaire Focus Group Interview Interview
Between Between Between Between Between
Analysis Unit Researchers Periods Researchers Periods Researchers

Periods (Semesters) Cohesion Coefficient Between Codes

— 1.Spring 0,86 - 0,89 - 0,88
R« 2. Fall 0,88 1+2=a(0,88) 0,89 1+2=e(0,90) 0,85
= 3. Spring 0,91 3+a=b (0,91) 0,87 3+e=f (0,87) 0,89
N €4, Fall 0,84 4+b=c (0,87) 0,88 4+f=g (0,87) 0,87

The agreement percentage between the themes that emerged as a result of the content analysis of the
qualitative data obtained from the questionnaire and the focus group interview was found using the Miles &
Huberman (2015) formula. The agreement percentage between the themes determined by 2 different
researchers in each term was found to be between 0.86 and 0.91. In the focus group interview, the agreement
percentage was determined between 0.87 and 0.89. Compliance percentages between the periods were found
to be between 0.87 and 0.91. The agreement between the themes obtained by examining the questionnaire and
the themes obtained from the focus group interview was found to be between 0.85 and 0.89. From different
perspectives, it was concluded that the level of agreement between the researchers, the periods and the themes
obtained from the questionnaire and focus group interview was at an acceptable level, and the themes obtained
were consistent. The quality of teachers determines the quality of education and is linked to the development of
the country. With the development of technology, teaching-learning is transforming from a teacher-centered,
lecture-based learning environment to a student-centered one (Jan, 2017). In this age, when the quality of
teachers determines the quality of education, it has been determined how the lecturers in the faculty of
education that train teachers teach their lessons. It has been determined whether the lecturers teach their
lessons with the mainstream teacher-centered method or with the teaching method that make the students

active.

Since this study was conducted before the establishment of the ethics committee at the university, there is no
institutional written or documented ethical approval. However, written permissions were obtained from all pre-
service teachers who participated in the research process. For this purpose, necessary explanations were made
in the data collection tool and diligence was paid to the voluntary participation of teacher candidates. The
findings obtained at the end of the study in which the cumulative research process was put to work based on the

opinions of the prospective teachers are given below.

FINDINGS

The findings that emerged from the prospective teachers' opinions about the ways of organizing the teaching

process were explained in tables.
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Table 3. Forms and features of organizing the teaching-learning process of the courses in the faculty of education

Theme 1

Ways of Organizing the
Teaching-Learning Process

(Lessons n=26)

Theme 2

Teaching activities of
lecturers

Theme 3

Learner-centered teaching-learning activities

Theme 4

Communication

Theme 5

Assessment

Theme 6

Learning

environment

Theme 7

Extracurricular
activities

Form of Courses Based on Instructor Activity

(Teacher Centered)

1. Based on lecturer's
verbal narration
(n=7  %27)

(Monologue Teaching)

Lecturer (Active)
Using Verbal Symbols
(Oral telling, speaking,

reading from books, etc.,
asking questions, taking
notes)

1

Learner (Passive)
- Listening-Writing (instructor's dictation and
note-taking)
- Speaking (only answering questions asked)
- Silent reading, watching, following from
tools such as books, slides
(A dependent learner as a viewer and listener)

2. Based on supporting
the lecturer's verbal
narration with
various audio-visual
tools

(n=5  %20)
(Monologue Teaching)

\

Using Verbal + Audio-
Visual Tools

v

- Watching-Listening to the show
(Dependent learner following the teacher)

3. Based on verbal
narration of
prospective teachers

(h=9 % 34)

(Monologue Teaching)

Using Verbal+Visual Tools
Teacher: Asking
questions- taking notes-
making presentations-
evaluation

Learner: Verbal narration
by means of reading from
books, slides, etc.

Learner (Passive)

- Lecture by prospective teachers (Lecturing by
using slides, movies, etc.)

- Making applications (Designing materials,
toys, etc.; Explaining experiments; Doing
sports, dancing, etc.; Preparing a lesson
plan)

(Dependent learner following the teacher)

4. Teaching Method
Based on Lecturer's
Lecture-
Demonstration and
Student's Lecture-
Demonstration
(n=4  %15)

(Monologue-
Restricted Dialogue
Teaching)

Using Verbal + Visual
Symbols and Showing-
Making

(Teacher who lectures
verbally, on slide, film,
show-and-make etc.)

Learner (Mostly Passive + Limited Activity)

- Narration of Prospective teachers (Learners)
or Their Demonstration

- Teacher Lecture-Demonstration
(Experiments, designing materials, making
presentations using slides, preparing lesson
plans, activities like doing sports, dancing,
etc.)
(Usually Dependent learner /but sometimes
semi-autonomous following the teacher or
prospective teachers)

One-way formal communication - Teacher as an instructional leader or generally monologue

communication (but restricted dialogue)

Results (Level-Success) Oriented Evaluation
- Assignments (weekly, midterm and final homework)

- Scoring assignments with plus (+) and minus (-)

Usually Classroom -

Lab
Rarely Sports

center, dance hall

Routinely Classroom- Lab

- Reading textbooks,
internet,
photocopy etc.

- Studying questions-
photocopy etc.
given by the
teacher

- Summarizing

- Problem solving etc.

<€ =» _ Midterm-Final exam (Multiple choice-written exam)

Rarely
Self and Peer
Evaluation

Often Classroom Sometimes
sports, dance, drama hall etc.

- Doing research for
homework,

- Summarizing

- Presentation, game,
music, dance, event
preparation, etc.




IJ E TSAR (International Journal of Education Technology and Scientific Researches) Vol: 8, Issue: 23, 2023

Table 4. Forms and features of organizing the teaching-learning process of the courses in the faculty of education (Continuation of Table 3)

Theme 1 Theme 2 Theme 3 Theme 4 Theme 5 Theme 6 Theme 7
Ways of Organizing the Teaching . .
. . s . . - . Learning Extracurricular
Teaching-Learning Process activities of Learner-centered teaching-learning activities Communication Assessment . o
environment activities
(Lessons n=26) lecturers

Versatile,
Developmental,
Individual, and

Learning Oriented

Assessment

- Multiple choice tests
(Readiness, monitoring
and achievement
tests)

- Learner participation

- Performance-projects

Active participant in planning, implementation and
evaluation (together with prospective teachers
and lecturer)

- Creative drama techniques (Improvisation, role
playing, pantomime, gossip ring, station, corridor
of consciousness, corridor of knowledge and
repetition, etc.)

- Cooperative learning exercises (Jigsaw, group
research, etc.)

- Coding exercises (Rhyme, rhythm, dance, body
movements, song, anecdote, proverb, idiom etc.)

- Coming to class
prepared:
(Remembering the
basic information,
examples,
experiences, etc.
that will form the
source of the
activities, doing
research-analysis-

5. Teaching-learning
process based on

learner o . . sharing real-life
. - Purpose-specific techniques: (Analogy, Loci etc.) - Self, peer and group g
experiences o . A . . cases and events
- Multiple intelligence activities (Using multiple assessment .
(n=1%4) ) . . . L during the research
. intelligence areas together in coordination) - Practice in real schools .
(Dialogue) and teaching

- Designing Events (Project-Performance studies)
(Preparing and presenting; Exhibition, concert,
movie, poster, brochure, booklet, slogan, play,
etc. Writing; songs, poems, short stories, etc.
Learning by drawing; pictures, cartoons, etc.)

- The student who takes responsibility for learning
as an independent learner

- Keeping a diary,

- written evaluation -
observation form —
rubrics

- Ipsative assessment as
formative and
summative assessment
and iterative
assessment

process)

- Project development-
implementation

- Formative and
ipsative assessment

- Study, research or
practice in real
schools

Form of Courses Based on Learner Activity
(Learner Centered)
- Combination of teaching-learning strategies, methods,
techniques
communication and teaching)
Drama hall- School garden- Corridor- Classroom- Application in
Schools- Exhibition area- Real School- Concert- Gym- School
canteen- Historical place- Museum etc.

- Use of multiple teaching-learning paths and tools

- Instructional design applications based on real life
Multi-directional interaction in which all senses are used (dialogical
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According to Table 3 and Table 4, where the findings of the study are given, it has been determined that the
teaching-learning process of 26 courses in the faculty of education is organized in 5 different ways. It has been
revealed that four of these five teaching styles are closer to the teacher-centered teaching approach
(mainstream), and that only one lesson's teaching-learning process can represent a learner-centered approach.

These findings are summarized and explained below, respectively.

Based on lecturer's verbal narration: According to the findings given in table 3, it was determined that 7 (27%)
of the courses conducted by the instructors mainly included activities based on verbal expression/speech of the
instructor in the teaching-learning process. Instructors who organize the teaching-learning process in this way
mostly teach by speaking, very rarely by slides, films, etc. It was revealed that they benefited from the tools, that
they read the subject from the textbook and other sources and followed it exactly. It has been determined that
they rarely ask questions to the prospective teachers during the course teaching process, and they mostly prefer
to use one-way formal communication (monologue). This way of teaching is mostly done in the classroom or in
the laboratory in accordance with the field, and mostly, studies such as writing on the board, drawing figures and
problem solving are carried out. In addition, it was determined that especially the definitions and the information
deemed important by the lecturer were dictated by printing. Again, these instructors generally use midterm and
final exams including multiple choice and open-ended questions as well as giving homework. Also, it was revealed
that they made assessment-evaluation by giving plus-minus to the studies. It has been determined that in the
lessons where this type of teaching process is dominant, the prospective teachers are mostly silent, they only
watch what the lecturer does and listen to what he says. It has been revealed that in this teaching process, where
learners (prospective teachers) remain passive, one-way communication is established and monologue is
dominant in the teaching process. It was also revealed that prospective teachers mostly had to take notes and
write down the information from the board or on the slides shown in the course teaching process. It was
determined that they made preliminary preparations and summarized by using the sources like the students'

books, photocopy, etc. in the classrooms where this type of teaching process takes place.

Based on supporting the lecturer's verbal narration with various audio-visual tools: Although this arrangement
of teaching-learning process is largely similar to the previous arrangement, it has been determined that the
instructors try to enrich the teaching-learning process of their courses by using visual aids such as slides and
films. According to the opinions of the prospective teachers given in table 3, it was revealed that the teaching-
learning process in 5 (20%) of the courses is organized in this way. It was determined that the instructors mostly
lectured by speaking in one way, but they communicated with the students by question-answer when necessary.
In this type of teaching-learning process, students generally listen to the lesson. It was revealed that they
followed the presentations made by the lecturer, read the information on the slides and took notes in the lesson.
In this teaching-learning process, which is similar to the previous teaching style, learners are again seen as passive
recipients. In this teaching-learning process, lessons are taught with emphasis on one-way communication and

monologue. It has been determined that the lecturer has an unfailing authority in this way of teaching, in which
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the lecturer spends most of the course talking. It has been determined that the instructors who support their
lecturing by using various tools and materials assess learning solely by making midterms and finals, and for this
assessment they use known assessment tools such as multiple choice or written exams. In this process, where
teaching-learning activities are carried out in the classroom or in the laboratory, it has been determined that the
lecturer wants the prospective teachers to come to the lesson prepared, and that the prospective teachers read
from various sources, make summaries or solve questions. In addition, it was revealed that the instructors scored
plus (+), minus (-) what the prospective teachers did, they rarely contacted the prospective teachers outside of

the classroom, and they limitedly included extra-curricular activities.

Based on verbal narration of prospective teachers: When the findings in table 3 were examined, the lecturer of
9 courses (34%) had the prospective teachers teach the course. For this, it was determined that they gave course
topics to prospective teachers at the beginning of the semester, at the beginning of the week and at any time of
the semester, prospective teachers prepared slides and materials for their own subjects, and they taught the
lesson by lecturing based on the slide. It has been revealed that in this process, in which the prospective teachers
teach like a teacher, they interact with their peers by using activities such as one-way question-answer,
dramatization, and conversation. It has been determined that in this way of teaching, which the instructors
expressed as student-centered, the prospective teachers gave the lesson by making presentations in general as
their instructors wanted. In this teaching-learning process, it has been determined that the instructors divide the
prospective teachers into groups and distribute the course content (topics) to the groups. It was determined that
the prospective teachers who took their own subjects shared the subject by dividing it into parts, and each
prospective teacher prepared a slide for their own subject and told them verbally (by reading) from the slide in

turn.

It has been determined that while the prospective teachers are teaching, the lecturer does not participate in the
student activities and remains more as spectators, gives the feedback, and makes corrections mostly with verbal
explanations. In the teaching-learning process, it has been revealed that traditional tools such as multiple-choice
tests and written exams are used within the scope of midterm and final exams. Again, the students stated that
the materials such as presentations and games that they prepared for their lectures were evaluated verbally by
the lecturer and their friends during the lesson. It has also been revealed that such teaching-learning process
activities are carried out in places such as classrooms, drama halls and laboratories. It has been determined that
the students carry out research outside the classroom, make summaries, and make other preparations for the

presentation so that they can share their knowledge with their peers.

Teaching Method Based on Lecturer's Lecture-Demonstration and Student’s Lecture-Demonstration: As given in
table 3-4 (15%) of the courses were taught by the lecturer himself to a certain stage in the teaching-learning
process. Afterwards, the prospective teachers did the work described or shown to them. For example; In this
process, the education staff made toys, experiments, etc. explained the activities, showed how they were done,

and then asked the prospective teachers to do what they showed. It was revealed that the prospective teachers
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repeated the work told or shown by the instructor in a similar way. In such teaching-learning environments, the
instructor first explains the work to be done, shows it, and then asks the students to do it. For this reason, it has
been determined that the show-make method is used more intensively in such teaching-learning environments.
It was also revealed that in this teaching-learning process, achievement was evaluated as a whole, and midterm
and final exams were organized for this purpose, and traditional assessment tools such as multiple choice and
written exams were used in these exams. In addition, it was determined that the instructors who organized this
type of teaching-learning environment scored the students' homework with plus (+) or minus (-) and included peer
assessment, albeit limited. It has been revealed that such teaching-learning process activities are organized in

classrooms, laboratories, sports and dance halls specific to the field.

In the first teaching style that emerged in the study, it was determined that the lecturers had a say and the lessons
were based on verbal expression and speech. The second teaching style is almost similar to the previous one, but
the lecturer who teaches here supports the teaching process with audio-visual materials. The third teaching style
is similar to the first two teaching styles, but the teacher candidates do the same job instead of the instructor. In
this teaching process where only the roles change, the lecturer brings prospective teachers to the stage as a
lecturer. It has been revealed that teacher candidates, like their own teachers, teach the lessons by speaking and
reading from the slide. In this teaching process, it was determined that the lecturer gave his role to the prospective
teachers and asked the prospective teachers to present the lesson by preparing slides. Fourth, in the teaching
style explained, it was revealed that up to a point in the lesson, the lecturer again talked about the work to be
done, showed how to do it, and then asked the prospective teachers to do what they showed. In this teaching

process, it was determined that the lecturer tried to make the prospective teachers active by giving them tasks.

In these four teaching styles explained, there is basically a teacher or leader who conveys or explains the lesson
by speaking. Apart from this teaching process, the fifth teaching style, which is eclectically designed to activate

the students, is explained below.

Teaching-Learning Process Based on Learner Experiences: It has been determined that this teaching-learning
process, in which activities are organized that allow prospective teachers to experience and actively learn, was
adopted by only 1 (4%) of 26 lecturers. It has emerged from students’ opinions that teaching and learning
strategies, methods and techniques are used in harmony in this teaching-learning process, which is organized
entirely with student-centered teaching-learning activities. This teaching-learning process is organized based on
student experiences, creative drama method (improvisation, role-playing etc.), cooperative learning (jigsaw, group
research techniques, etc.), coding activities, multiple intelligence activities, subject-specific teaching-learning
techniques and projects. It has been determined that many teaching-learning activities such as learning and
performance-based studies are used together in coordination. It has been determined that in this type of teaching-
learning process, assessment is made throughout the process and holistic and cumulative ipsative assessment are
included at every stage of the process. It has been revealed that this teaching-learning process begins with a

multiple-choice entrance test in order to determine the readiness of the students for the course. In the teaching-
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learning process, it was determined that many assessment activities such as keeping a diary, making observations,
writing an evaluation paper, and solving questions were carried out together with multiple-choice tests within the
scope of follow-up tests. According to the students' opinions, it was revealed that midterm and final exams were
performed with performance tasks in this teaching-learning process. In addition, it was determined that the
students exhibited these performance tasks, practiced in real schools, and presented them to the whole school by
organizing events such as concerts. In this process, each student participated in the ipsative assessment process
according to their own performance. Also, the studies were scored with rubrics in a way that allows self and peer
assessment. According to the students' opinions, the readiness in the beginning was repeated at the end, and the
achievement scores and the scores obtained from the performance tasks were considered together. It has also

been revealed that multiple tools and ways are used in deciding students’ achievement.

When the findings obtained in the study are summarized, as given in table 3 and table 4, it has been determined
that the teaching-learning process of the lessons is organized in two different methods as teacher and student-
centered. It was determined that the teacher-centered teaching method was adopted in 96% of the courses. In
27% of these courses, it was determined that the lecturers taught lessons verbally, and in 20% of them, they
supported their lectures with visual and auditory tools. It was determined that prospective teachers lecture in 34%
of the courses, and that in 15% of the courses, prospective teachers participated in the activities after the teacher’s

lecturing.

It was determined that the lecturers who adopted the teacher-centered teaching method mostly followed the
monology-based teaching-learning process in their lessons. It was determined that these instructors used
traditional assessment tools in the assessment process, and they only measure the success. It was determined
that these lessons were carried out in familiar places and that the prospective teachers did ordinary activities
based on repetition of the lessons, such as making summaries and reading from photocopies outside the

classroom.

It has been determined that only 4% of the lecturers adopt the learner-centered teaching method and that
dialogue is dominant in all stages of the teaching-learning process. It has been revealed that prospective teachers
are active participants in the learner-centered teaching process and approaches such as creative drama,
collaboration and project-based learning are used for this. In this teaching style, it was determined that
prospective teachers made assessments with active participation, lessons were taught everywhere as well as in
the classroom, and many studies were carried out outside the classroom.

CONCLUSION and DISCUSSION

As a result of this study, it was determined that 96% of the courses in the education faculty were taught through
teacher-centered and 4% student-centered teaching methods. It has been revealed that 27% of the lecturers
only teach by verbal expression. Again, it was determined that 20% of these instructors taught lessons by
supporting their oral expressions with various audio-visual tools. It has been revealed that 34% of the instructors

assign prospective and they teach the lessons by speaking and orally narrating from the slide. It has been
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determined that the prospective teachers teach the lesson just like their own teachers, convey the lesson verbally
with a teacher-centered understanding. Again, although it is teacher-centered, 15% of the instructors started the
lesson and afterwards, they had the Prospective teachers do what they said or showed verbally (activities such

as continuing to make toys, dancing, reading, dramatization) under their own control.

In terms of philosophical and educational understanding of education faculties, it is surprising that only 4% of
instructors use learner-centered teaching methods and teacher-centered teaching methods are used
predominantly in education faculties. Results of this study supports many studies that reveal that courses in
education faculties are taught using teacher-centered teaching methods, which are seen as mainstream
(Echazarra et al., 2016; Arslantas, 2011; Bastiirk, 2011; Demir, 2015; Demir et al., 2020; incik & Tanriseven, 2012;
Kaya et al., 2017; Sahin, 2014; Yiiksel, 2015; Sad & Goktas, 2013; Sen & Erisen, 2002; Tosuntas, 2013; Yeler; 2014).

In addition, these results contradict the views of Chickering and Gamson (1987), who state that learning is not a
sport with spectators, that students cannot learn much by sitting in the classroom listening to the teachers,
memorizing pre-prepared assignments and answering them. Again, these results do not support the view that a
good undergraduate education can only be possible with communication between all parties, cooperation, active
teaching-learning, giving instant feedback, keeping expectations high, using different skills and learning ways. As
in the literature (Aydogdu, 2012; Gokyer, 2012), in this study, it was revealed that the education faculty courses

did not provide a good undergraduate education in terms of teaching.

In this study, it is possible to say that the teaching style that tells the lesson verbally, supports the narration with
audio-visual tools, shows the example situations and makes the students practice, is in accordance with the
teaching style determined by Brown & Bakhtar (1988). The similarity between the last teaching style and the
eclectic teaching style in this study is clearly visible. However, unlike Brown & Bakhtar's (1988) teaching styles,
in this study, a different teaching style was determined as making teacher candidates teach. Although
prospective teachers teach the course in this way of teaching, it is possible to equate it with the lecture style
based on verbal expression, given that this process is predominantly based on speech. Considering the basis of
teaching styles (Saroyan & Snell, 1997), it is possible to say that the teaching style of the first four lessons in this
study is content-oriented. It has been determined that the learner-centered teaching style, which is the last

course teaching style, is predominantly context-oriented.

At the end of the study, the use of lectures based on lectures and direct teacher talk by lecturers is a situation
contrary to the nature of learning and teaching. Considering that learning is an active mental process, how
individuals learn information and how they solve problems; how information is kept in mind, how it is
remembered and forgotten becomes important. This situation can be discussed as a reflection of the behaviorist
approach that the instructors almost do not give a role to the students in the learning process and they constantly

listen to them. However, according to the constructivist approach accepted today, it is essential for the student
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to be active in the teaching-learning process, to explore, to realize self-directed learning and to create interactive
environments for this purpose. It is surprising that education faculties, and therefore lecturers, who are
candidates for teaching and learning professionally prefer the opposite path. In other words, it is difficult to
explain why lecturers do not apply all the knowledge they teach in the lessons or the advice they give about good

teaching and being a good teacher in their own lessons.

RECOMMENDATIONS

Education faculties also have the function of being an application laboratory that exemplifies the teaching-
learning process. In other words, the teaching styles of the lecturers are an exemplary practice for prospective
teachers. For this reason, every application made by the instructors also sets an example for the prospective
teachers’ practice in the future. In this context, instructors should primarily demonstrate the features that
provide a good teaching such as student-centered practices, active learning, cooperation, dialogic teaching,
student-participatory assessment, and immediate feedback and corrections in their own courses or practices. In
current study, it was determined that almost all of the lecturers who implemented five different teaching
processes preferred teaching approaches that made students passive. However, it seems that it may be
incomplete to reach this conclusion only with the opinions of prospective teachers. In particular, it may be useful

to monitor the teaching-learning process of the courses in the education faculties one-to-one.

In addition, education faculties direct the course of society by training teachers for schools that raise children. In
this context, it is important to reveal and compare the education understanding of the lecturers and the teacher
candidates they train. Improving in-service studies and applied research that will help instructors be aware of
their teaching understandings is necessary. The teaching styles revealed in this study should be examined
comparatively with the teaching styles of high school, secondary school and, if necessary, primary school
teachers. In line with these results and suggestions, practices that improve the teaching-learning process should
be included, especially in education faculties. In this context, the curricula applied in education faculties should

be renewed, and application-research centers should be established for this purpose.
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